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April, 1939

I see America basically as soil. Its wealth
and power arve rooted in the earth, in the
actual resources of the land; when these
are used up America will cease te be.

—Will Durant
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A Decade of Service

N YIEARS have passed since the day when a small group
enders in agricultural eduecation met and conceived a
zine for teachers of agriculture. SBome said it couldn’t be
fie. - But it was done, and the veritable mine of recorded ex~
etces, information, and inspiration testifies to the sound-
58 of ‘the faith of these pioneers.
-this page are the likenesses of the four former editors.
M., Hamlin, then of Towa, now of Ilinnis, served from
20:10: 1930, Dr. Sherman Dickinson of Missouri and Dr.
sie: Hammonds of Kentucky carried forward thru 1930 to
32, anid 1832 to 1935, respectively. Dr. Roy Olney of West
inis; and now of New York State has served four years.
welook over past volumes we are impressed by the vitality
€d-by these men, and by the time and energy that must
gone into every issue. During the past two months the
litor has become keenly aware of the invaluable service of
the special editors, some of whom have been at their jobs
0sb. from the beginning.
or- those who write for us, we should all be especially
lative. In the annual reports issued by Dostor Olney it
td_fylng to note that the number of eontributions by
ers: of agriculture has increased, This is a healthy in-
eation. Agricultural education will move forward in pro-
on as teachers study their responsibilities and opportuni-
Write about their experiences, and develop a professional
Ousness which eomes from helping others who are in
ame ftype of work.
adical changes are contemplated editorially for the
utiire, It is to be hoped that this publication will always
the needs and desires of workers in the field of agricul-
;1 ucation, Suggestions for improvement will always be
CF
nally, we suggest that teachers, teacher-trainers, and -
Sors write those articles they have been thinking
or some time, and send them to the appropriate
| editors, There are many problems on which all mem-
the profession need help: How can we geb young men
bied in farming? How should we organize and direct
08 programs for part-time students? What can we do
Ut tural electrification? How can we do a better job of
‘ltlﬂg_ learning and advising ¥. F. A, chapters? How can
3¢ the standards of our profession? Leb us use our

VYocational Agriculture and the

American Vocational Association

SOME of the objectives of the American Vocational Associa-
tion, as pointed out in the original constitution, are as follows:
to assume and maintain aetive national leadership in the pro-
motion of voeational edueation; to render service to stafe or
local communities in stabilizing and promoting vocational
education; and to provide a national open forum for the dis-
cussion of all questions involved in vocational eduecation.

Thruout the.years, the A, V. A. has endesvored to en-
courage and promote the effective development of all phages
of vocational education in the United States. The offestive
development of any program depends upen how thoroly
it conforms to the soeial, economie, and technological con-
ditions and changes. One of the important forms of vocational
education in this country is voeational agrieulture. More
people are engaged in agriculbure than in any other single
group of veeations, Thus it is apparent that the future well-
being of the nation depends, to 4 great degres, upon the pro-
ficlency of those engaged in agriculture. '

According to the 1935 Cengus, there are more than 6,812,000

farmers in this country. Perhaps, on the average, the farmer
does not operate a farm more than 35 years. Figured on this
basis, each year in the United States we need approximately
190,000 persons to become farm operators. If we may assume
that farmers ought to be trained, that it takes four or more
years to train a farmer, and that as many as three-fourths
of thoge in training will beeome farmers, we should have in
raining in agriculture each year in America one million or more
persons, Since only a small percent of the prospective farmers
can go to dollege, it is apparent that they must be trained in
courses below the college level, if they are to be trained.

The farmer of the present and of the future needs to be
trained. Plowing with a hand plow is a much simpler activity
than plowing with a tractor. Using a scythe and a cradle is a
very different operation from handling a combine. One nesds
only to observe the condition of the soil in many sections of
the country to see what ig happening to the fundamental
basis of our national well-being. There must be developed in
the people on the farms the abilities and attitudes nocessary
to care for the soil and, at the same time, make a living that
will enable them to live a good life. The farmer of today and
tomorrow must meet and solve problems in soils, insect con-
trol, feeding and breeding of farm animals, marketing, farm
mechanics, plant and animal diseases, and so on. Farmers
must be trained if they are to do this, and compete with
trained men in other voeations. .

TFor 20 years, farmers have not received their fair share of
the national inecome. In 1919, the national income in the
United States was 66 billion dollars. Of this amount 1814 per-
cent was farm income. Twenty-five percent of all persons
earning ineomes were farmers, and 30 percent of the total
population was farm population. In other words, 30 percent of
the total population had to live on 1814 percent of the fotal
ineome. In 1932, the total income of all people in the United
States had dropped to 5214 billion dollars. Of this amount

-7 percent wag farm income. Thus; the farm people received

only one-fourth of their share of the national income. Today
the gituation is much better, thanks to the developments in
behalf of the farmer. Farmers are now much less at a dis-
advantage in the matter of price parity, and many improved
practices have been adopted to reduce inefficiency in farm
production. But there is much yet to be done,

A eoncrete example of the fact that the American Voeational
Association is shouldering the responsibilities of leadership
in the effective development of vocational education in agri-
culture may be observed by reading Monograph 19, just
recently published by the United States Office of Education.
In 1934 the Execcutive Committee of the American Voca-
tional Assoclation appointed a committee with one represen-
tative from each region and two representatives at large,
whose dutv was to formulate a set of fundamental nrineinles
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o0 “of America. As early as 1933, he

P rO{:eSS|Ona‘ R w GREGORY

A. K. GETMAN

d offered to mateh, dollar for dollar,
um given by any member of the
States Chamber of Commerce for
purpose of experimentation in im-
ving farm conditions, saying: “Men

alth have left large fortunes for
dations and organizations of one

‘ot another to promote research in
Helds of medicine, industry, mining,

Thus the Farm Foundation stands as
a memorial to a great American, who
achieved world-wide recognition, and
who, thrucut his life, revealed that the
problems of the men and women of the
farm and the future well-being of coun-
try life were closest to his heart.
Note: For his information, the writer has draw

n
freely upon '"Alexander Legge, 1866-1933,” by
Torrest Crissey, The Alexander Togege Memorial
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worth of used lumber from a local
wrecking company. Regular employees
of the school laid the eoncrete wall and-
floors, but the students did the rest of
the work of building the house.

" During the econstruetion period T
found that totally blind students were
often some of the best workmen. They
were able to measuie and cut Iumber,

assemble and erect the framework, nail
on siding and roofing, and even make
the window frames. 1 would not recom-
mend that all blind people build their
own equipment, but I feel that these
boys had many opportunities for learn-
ing experiences which few such handi-
capped persons have had. The average
blind person, because he has been
sheltered in many ways, is frequently
laeking in practical knowledge. The boys
had been entirely uninformed regarding
prices of lumber, ecement, roofing, glass,
and other materials, but seemed eospe-
cially eager to learn of such things after
they saw a praetical need for them.

The class started out by buying 30
Barred Plymouth Roeck hens. Later,
some leghorns from a well-bred strain
were purchased. Two students were
assignod to care for the floek each week,
while one.other student sold the eggs to
loeal customers. The details of how the
flock was to be fed, cared for, or dis-
posed of were worked out as a part of
the regular class work.

This project has given the students a
chance to work out their own answers
to many questions such as: How much
does it cost to raise a pullet up to five
months of age, or a broiler up to 12
weeks? How many egegs must a hen
lay to return a profit? What are the
practical ways of controlling pests and
diseases? Why and how should we keep
farm vecords? The projeet has provided
a means of learning the answers to
many other questions thrn practical
-experience. :

There has been a reasonable profit
from this small flock of chiekens each
year. This money has been used for the
purchase of new equipment. The plans
for the future are to condict the project
on s profit-sharing basis for the mem-
bers of the poultry class.

Committee, Chicago, Iilinois. All of the gquota-

yractically all the fields of science tions are from this publication,

agriculture. Men of wealth have
Tortines to support hospitals, art
s, and museums, but it is signifi-
that practically all of the large
tunes have been left for educational,
earch, and cultural activities that are
alv available to the urban popula-
There is a place in America for a
indation to which men and women
sy leave their contributions that will
Jedicated to the advancement of the
people.” .
ake this Farm Foundation a
ynent reality, Mr. Legge and others
ted a trust agreement. The trust
eement states that. the objectives of
foundation are as follows:
ognizing the importanee to the
nal welfare of iImproving and
all: times maintaining healthy
Caatisfying conditions of life for
farming and rural population of
ountry, with adequate eco-
7' returns and social, educa-
1al," and eulbural advantages, a
tinging foundation fo be known
he' Farm Founddtion is hereby
cated. . . .
neourage and develop co-opera-
effort and community organiza-
lon'and consciousness as means for
improving the economie, soeial,
ducational, and cultural conditions
a] life. -
timulate and conduct research
uid: exporimental work for the study
any economic, social, educational,
seientific problem of importance
‘any substantial portion of the
al: population of the country, in-
iding  problems of produetion,
miarketing and purchasing, and the
nd co-ordination of the agricul-
ol with the industrial, financial,
d: mercantile life of the country.
encourage, ald, or finance any
sity, institution,  corpora-
1, or persons in the conduct of any
uch research or experimental work.
1sseminate educational and use-
formation developed as a result
sy such study, research, and ex-
timentation, or otherwise, in such
anner as to be of practical value to
he arming population,
promote and enlarge the intel-
tual and cultural interests and
ttunities of the rural population
‘eommunity action.”
vernor Lowden of Illinois, in
Dublic announcement of the Farm
tion, said: “For many years, Mr.
ad felt the need of some agency
1local or political considerations,
:would act as a clearing house
ting ground of ideas for the im-
vement of farming conditions and
t e and would encourage experi-
._d”' on and co-operative effort along
0 lines, Such an agency should be
ately endowed and equipped to

Cén’rributions of Leading Americans to Agricul

ture—Alexander Legge, 1866-1933

RALPH H. WOODS, State Director of Vocational Education, Frankfort, ‘Kenfucky

Agricultural Education for

H\andicapped Children

J. MANDIGO, Teacher,
Lakeview Consolidated School,
Battle Creek, Michigan
(Formerly Instructor at the Michigan School
for the Blind)

for $10,000, with instructions that: i

l 1 i should be loane
el i the:ga{‘mﬁt&%}inéﬁgygggsfggﬁ growers in the c_omhmuxﬁﬂsfy}%ﬁ (1};1&% ng
}f,)ilgge?,fa ;;gl:rigm agriculfure from & %/[H}E’Eh%‘ sant;ﬁléa;si 1: (()31(;1 ah(:i iy 1000 to
mere means of subsistence to a highly ingli;ru(':t'i(;ns. These characteristic act;
gommercial enterPr}:el',;Sel interested in  are the best possible prooff t‘hat Mr

M vgas lgvzmerﬁz. He was a8 Legge's heart was with the. Emﬁ,é. :
Egming o(fjhiis fliI;st Bboard of directors When the Federal Tarm Board w

i 3 in 1929, President’
_and always attended every divectors’  ereated by Congress 10l

ice of farm
meeting, He was & generous annual con-  Hoover sought the advice o

i r and was very influential
Eggluf'tigg gupport from others. He Ol;igll-i
nated the plan of entertalnng the 4~
Club members in attendance at the anc-l
nual International Tivestock Show zli_n
the National Club Congress. His fee ;r}llg
for rural youth is excmplified in u e
following quotation: “I would also offer

ALTHOUGH
known as “Legge,
the Abraham L}I; .
coln of Tndustry,
Alexander Legge
loved country life
and farm people.
This love induce
him %o contribute
liberally to the
American agricul-
ture of his own-
day and to the
future zy;a}l—bemg
ral life.
of Imn everyday language, we shoutd sac,ly
that Alexander Legge was a self-made
man. Born the son of thrifty, industrious
and sclf-reliant Secoteh parents, or;ha
farm in Dane County, Wisconsin, 3
yoar after the Civil War, the bO_Yh(?D
days of young Alexander were similar ‘g)
those of other farm boys of that perifo .
His parents moved to a ranch in Co ?}6
County, Nebraska, when he was .
years old. His formal edueation consiste :
of a few terms in the ploneer schools o
his community. Yeb this rugged life on
the farm and ranch, and hig inherent
eapacity and home training were 0 Et
him well for the lead_eishlp he was to
4 in American soclety.
exe_'a[lr?l;l}oved £arm machinery always ap-
pealed o Alexander Legge. The first
power thresher in his hor,ne county Wa.(si .
operated on his father’s ranch, ant
oung Alexander was directly responsl-
e for its introduction. _Conseqmently(i
he organized a threshing crew a,nl
moved from farm to farm. This appea
led him to accept a bemporarty J&
agserpbling farm machinery. Once in
the farm machinery business, his _m}-l
dustry, shrewd business judgment, %n_gd
cense of values, and character carrie
him to the presidency of The Inter-
national Harvester Company. Ag an
execuiive of that company, he was 0%111—
stantly endeavoring to see that : e
company manufactured machines that
were more efficient, simpler to operate,
and more economical to maintain.
As an industrial exeeutive, serving
farmers thruout the world, Mr. Leg}%e
kept informed on farmer problems. He
knew farm economics and farm con-
ditions, not only in the.Umted States
but thruout the vast territory ser)ved 'lgly
his company. Because of Legge's wide
experience and sound judgment, Preil—_
dent Wilson drafted him to serve on the
War Industries Board, and, %fs?;e:tg
an economic &
WAr, to serve a8 B OV T Y the Ver-

l N 1934 there was started at the Michi-
gan School for the Blind the firgt
full-time clags in agriculture for the
blind or partially-sighted studenfs in
the United States. The first~year class
was designed as a non-vocational

course with the hopes that it would have
some cultural value. The second-year

roved Mr. Legge. Concerning
E};fg f’fe%ident Hoover said: “With thig
backing, I again sought to draft .M?"’-_
Tegge into public service. This time,
beeause of his profound interest in agri
eulture and the :_mdorsemer_tt of the
farmer representatives, he accepted th
assignment for a period of one year,
subsequently persuaded him fo stay ]2
longer, but af the end of twenty months
as the Farm Board activities had b_e:a_
organized and his own business ‘1
sponsibilities weighed greatly on t
mind, he resigned.” As to Mr. Legge
ervices with the Farm Board, W
Chris 1. Cliristensen, Secretary of th .
Boaid, now Dean of the College 0
Agriculture, Universify of ’Wx_scqn
amid: “Tt was Alex Legge’s intimd
knowledge of farming, together Wld
his broad buginess experience, that miﬁe
him an mvaluable leader during h_e
first 20 months of the history of the
Pederal Farm Board, whe
rocedures Were Bt
?ﬁg groundwork was Isid for making
available government fungs for loa‘ns1 ¢
co-operative associations. r. Ch?rte
Teague, member of the Board, reha e
the following incident, which & q\:‘s
clearly Mzx. Legge's sympathy bowa
e {avmer: “I
gll)erative head came to the Boarc%{ _fg
asgistence. He needed $5,000 to %
from being closed out. But his ];)um
could not legally qualify; the LO
could do mothing for him. Mr. Bgﬁ
Joaned himhth(i mone;; oE_t of his on
without security. .
0%8%932, the College of Agricultuy
University of Wisconsin, 30001‘fiﬂd, "
Legge honory recognition for dlsu e
guished service to agricalture an g
Yife. Dean Chris L. Chmstgnsgn,
bestowing this honor, describe .
Legge as ‘‘one who knows the pro
of farming, who has proved his e
and his usefulness I an effort ‘29 sel
American faymers and farming.

R. H., Woods

Blind Boys Buill.d

students continued a study of some
of the more advanced problems of
general agriculture which seemed to
have possibilities for the visually handi-
capped boys. .

The results of an extensive study and
gubsequent trials seem to indicate that
poultry raising offers the best voca-
tional possibility in agriculture for the
biind. For several years a few of the
schools for the blind have offered some
training in poultry husbandry. Such
training has been offered thru part-time
classes in a few cases, while in others it
hag taken the form of hobby clubs.
The success of these blind students and
of other blind persons who have re-
ceived no training in making a liveli-
hood thru poultry farming, encouraged
us to start regular day classes in agri-
culture.

Because this is a residential school
drawing students from all parts of the
state, it is impossible to carry on super-
vised home projects, This situation left
only the sechool project asg the logical
meang of providing practice in the skills
studied in the classroom. .

In the spring of 1935 the clags in
Tesearch and educational work, agriculture seeured a loan from the

Y trustees chosen for their di- school to buy material for building a
EXDEerienera rancontrad obhilitr MY f+ Hho ON 2 MWiahican ahad Fvren

Book Review

Practical Problems in Bofany, by Wil-
fred W. Robbins and Jerome Isenbarger,
John Wiley and Sons, Inc., 1936; pp. 335,
illugtrations, 230, list price $2. The unit
plan of organization 1s used. Problems
listed under various units range from
four to ten. The unit is introduced with
a preview, suggested exercises follow the
problem, with additional exercises and
questions at-the close of the unit. The
mechanical features of the {ext arc excel-
lent. The illustrations are well chosen
and splendidly reproduced. Stregs is Iaid
on the prineiples of plant growth, intro-
ducing details of structure only where
needed in understanding plant processes.

Systematic botany ig given relatively
lttle emphasis, while considerable atten-
tion is given to the ecomomic implica-
tiong, This text should prove highly val-
uable to teachers of vocational agrieul-
ture and others who are interested in
laying a foundation of fundamental
principles which will enable pupils to

Aaxralar an rdarctarnding of 4he aloenife

Alexdander Legge

o suogestion that in the future more
E}étent{gc;)%n be given you_ng)fo}ks, paﬁ'-
ticularly the boys’ and girls’ clubs; who
in their competitive contests are learnm%
the value of teamwork. It does n?d
matter much what becomes of us ‘(o)h
fellows who will soon be out of . )
picture. The problems of the future
must be met by the coming generatloré.

During the trymng days of the de-
pression, when agricultural _eredlt Evgs
hard to secure, Mr. Legge dlgi_whaThe -

ould to alleviate the condition. e 2 mrs and farming o th
:tock farmers of his owg fEa.stern Erfg- Fa.II\g.F sgg?iation Jeader I e o s

ed for opera C , b O
?iizl;axigi}éﬁ% E\:’;‘S:’ unable 1}3) secure foundation of $400,000 10 ]:933
g WL b

v . o
ey Were unable 10 BECUD. (1t of $500,000 in his will, he 4e%

A
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Practical Yocational Guidance for

Farm Youth®

ist i i i i f Education
. ROSS, Specialist in Agricultural Education, Office of ;
W. ARG pec Washington, D. C, :

enter upon, and progress in 1t is quite
tangible. Implied in 1t are ab Jeast such‘
steps as these: a study of the individual;
a. study of vecupations; counseling; both
group and individual guidance; satis-
factory placement; and a certain amount
of follow-up. Voeational guidance should
be considered as a joint rosponsibility
of the home, the school, and the com-
nity. L
mlin giscussing the guidance implica-
tions of a speeific farm youth organiza-

C HANGE and
shift seem to bethe
identifying char-
acteristics of the
age in which we
are living. Out
with the old and in
with the new is the
order of the day.
“QOutmoded,’’
“outdated’’ and

outolassed 1 The Fature Farmers of America,
ha'?i?ar ?viﬁ%gﬂfo Eﬁt_a W. A. Ross E;(;I; T point out here that hoth the
mi

“mother,” vocational agricultute, and
the “child,” the F. F. A., are primarily
concerned with training for farming oc-
cupations and that this tramng in-
volves a great deal of guidance. As
students of vocational agriculture, the
members of the F. I. A. have taken
the initial step in beco_mlﬁg eitabhs};eaJd
i i X oceupa-
Filities of Mving and making 8 in one of several agrieultura a-
{féﬂogni?;ﬁﬁgigouslly, f;nost adults will  tions. Indl&rldtﬁl_prefeli':;ié::,a};%rg; E!h
1 : fluence, and certain eon
admit that they are truly baffled on , and cortain contacts L one B
X fow occasions. Is it any some prolessional gultiali
moix?ieﬁ}l tilrtanath?;{youth faces real prob-  Tesponsible for that chollcg. tA}olths ar;;i
;Z(I)nsin connection with choice of, train- reach their original goal bu atei:m Do
ing for, and establishment in a suitable is true of nearly any occup:
occupa’tion? o profession.

There seems to be no satisfactory and
generally accepted definition to cover
the term “guidance.” We do know, how-
ever, that guidance penleitra,tcsf a}llid in-

er age of human h

T&Elﬁgifn%ﬁfgﬁoz‘é t)g (I)jld' age and that . boglzs enro_ll_c%d 1;1 thesl?a(rig:;?;s (liasga&) t(;
i i ivities 1s 1 feel a spirit of com ;

a wide variety of activities 13 m(_:luded it e  due t0 8
i : ground of eountry

under such a heading. General guidance  common bac. round o o e a

jecti 0 be exceedingly broad,  their desires Wi o L

fféffflﬁ%ﬁ?a@ s?:hool and life activitieé vocafl(&ll. It ;vas ogﬂglr;:l tr;a%ufra‘lmizﬁzégg 1

i i is- en for stu

which can not be satisfactorily dig- en b i of vosations

ingui y il - sgriculture to be drawn 1og| t
Jiﬁaj'ngﬁisgﬁdecféiggs.cmmm general educa }(fgal group organizations having certs;l;i

101{1&& corlltac't with guidance of various ed_ucatmnal, ge]fampfrm;ement, co-0p
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of the street,

vavlﬁf)l is ever conscious of a faster and
faster tempo in all life’s activibles.

The need for guidance is, thercfore,
increasingly imporfant every year. Mere
living has become a coraplex affarr even
when shorn of itg usual attending eco-
nomic aspects. Bub faced with the two

WHEN voeational agriculture courses
were first established in public high
schools under provisions of the National
Vocational Education Act of 1917, the

han 8 fractional part of his going concern. . Co
iztgierpgrsgn because of human in- Certainty somethg}llg of m:ﬁlﬁa‘}?é?
terdependencies and interrelation- value was added to the progr

entional edncation in agriculture when
the F. F. A. came into existence. The
organization became a definite part qf
the public school system. The boy’s
point of view on preparation for farming
shifted considerably. He received a new
interest in agriculture and a quickened
enthusiagm for farm work that had not
been there previously. There was cre-
ated & new appeal and a greater chal-
lenge to the very'besa’ri th&'fé wasg in him,
Y peational guiaance.
Th'gfi Tff y“nv oak and riehtfully .so,

 ghips.

5. Ist sll)lould malke people better able to
guide themselves as they go along.
Tiffective seli-guidance after all is the
ultimate aim,

6. It should be continuous, because hu-
man adjustment is not a state of
being but a process, Thercfore chang-
ing times and conditions may mean
that an individual is in adjustment
at one time but badly out of adjust-
ment at another.

L s

vocational agriculture—primarily con-
cerned with oceupational training—hag
also many of the attributes of a program
of voeational guidance. Why does it
work? Suppose we turn, first, to the
purposes for which the F. F. A. organi-
zation was formed; for therein we find
our first clue. These purposes are as
follows: )

1. To develop competent, aggressive,

2. To create and nurture a love of .

3. To strengthen the confidence of
4. To create more interest

5. To encourage members in the de-

6. To encourage members to improve

7. To participate in worthy under-

10.
11.

12,

in both a broad and narrow sense 18 .
involved in these 12 purposes. Numbers -
four and five, for example, deal speeific-
ally with the choice and
of farming occupatlons.

and intertwined in all of these purposes,

health guidance, recreation and leisure-
time gu%gance, g':eneral educational guid-
anee, and whalb is comparable to em-
ployment guidance.

THE next point to which I wish to calt

tention ig that the : 1
?121(121‘ a plan which demands individual

in the distance in the minds

.. A. specifically provides that a
fiember may refain his active member-
hip “for three years from date of gradu-
tion, completion of high school voca-
“{ional-agriculture classroom instruc-
jon, or leaving school.” Thus the op-
ortunity for further contact and follow-
p adds continuity to this guidance
- gervice. )
= Advancement in membership degrees
~oalls for considerable individual achieve-
ient, planning, and self-direction. Altho
tequires a certain amount of guidance
‘it also develops self-guidance. The Green
‘Hand member who wants to become an
“American Farmer must set his stakes
‘ahead and drive to them over a period of
“four years or more. This involves choice
inaking, adjustment, character develep-
-ment, emphasis in the proper places, and
‘rigeting standards of performance.
i The very fact that T, F. A, members
‘set up their own programs of work, con-
‘ditet their own-chapier meetings, and
‘firiance their own activitics, puts gelf-
ingtruction and self-guidance in the fore-
sround, The fact that farm boys do
‘things for themselves rather than asking
or expecting that they be done for them
entes a favorable medium in which
‘ghidanee can and does really function
for this rural youth group. ‘
"The controlling thought in the de-
elopment of this organization is to
help each individual member. in im-
proving and developing himself just as
far ag possible. The advantages of the
organization are open and available to
members rather than a favored few.
‘Ay each member shows ability his ro-
sponsibilities are increased. Tf he serves
well ag a member of one chapter com-
mittee, for example, he may later serve
on: other committees and possibly be-
‘oome chairman of one of the important
edmmitiees, such as the one on Program
of Work. From there he may progress to
membership on the Executive Com-
mittee or become an officer, Old officers
are constantly retiring and new officers
are coming up to take their places. Be-
hind it all is the desire {o serve and to
perform eredifably,
. Prizes and awards are used in the F.
. A, orpanization in a practical way.
Instead of only a few large prizes,
séveral of modest size are usually pro-
vided in the various types of competition
both group and individual, Every at-
tempt Is made to keep away from
eompetition which is spurred by dis-
torted awards out of proportion to the
attainment, which have s tendency to
crente a false idea of values in the minds
of the competitors.

rural and agricultural leadership.
sountry life,

farm boys and young men in them-
gelves and their work, .
in the in-
telligent choice of farming oceu-
pations.

velopment of individual farming
programs  and  establishment in
farming.

the farm home and its surroundings.

takings for the improvement of
agriculture. . :
8. To develop character, train for use-
ful citizenship, and foster patriot-
ism. ) i
9. To participate in co-operative effort,
To encourage and practice thrift.
To encourage improvement in sehol-
axship.
To pgovidc and eneourage the de- :
velopment of organized rural rec-
reational activities. ) _
Vou will agree with me that guidance -

development
But involved

ou find evidence of soeial guidance, -

F. T, A. operates .
as well as group action. Guidance can
onty be effective when there is action—
something done about it by the person
cerned.
CO"i‘he fact that each member of the K.
# A, is building his own mdl}ndﬂ&l
farming program is a strong guidance
factor. Fach member’s goal is a start in
farming by the time he 1s thru hsgh'
school. This means exereising the powe?
of choosing, selecting, weighing ant
evaluating, planning, making important -
life decisions, and executing persona
plans, All this means experience an
growth in ability to stand on one’s OWn.-
Toet in actual life situations, and con-
stitutes the opening stages of progressive .
and satisfactory establishment. "
During this process there 1s an adu b
the teacher of vocational agmcu}tgre an
loca] F. F. A. advisor, who 18 willing, an .
capable of counseling, guiding, a‘ndTaS;
sisting each individual r_nembea. vl
members consider him a friend and help~
or instead of a dictator or a boss. le
makes no deeisions for a boy bub cleverly

THE impertant bloeks in the founda-
tion upon which the F. F. A. is built are
as follows: character development;
eadership; co-operation; thrift; scholar-
ship; improved agriculture; organized
Tecreation; citizenship; and patriotism,
h Hawaii and Puerto Rico, especially,
the F. ¥. A, also functions as an Ameri-
Canization agency, all beeause agricul-
ture—the common bond of interest—
has drawn the boys of many creeds and
Dationalities together into their own
organmization.

earning to participate in and con-

) lever'y et ; ' 1 gations he uses important agencies
guides him in the solution of his © tuct a public meeting; learning how to  available which offer assistance —the

roblems and in the making of his OWI *Deak in public; learning to handle busi-  home, the library, the church, and the
gecisions. €58 matters pertaining to agriculture, school.

Instead of this sorb of a relationship

0 buy and sell co-operatively, to earn
o tonm lanves hiT: B T I T

is made to draw a sharp linc between the
functions of instruction and guidance,
Since all experience implies guidance it
should be concerned with all persons
in & sifuation. This point of view con-
ceives of education for life as an ex-
ploration process, engaged in by every
individual as a going concern, runnin

under his own power. As such he has
problems to solve, situations to meet
and satisfactions to gain. In his investi-

e o mm  n o

assistance thereon, to Improve the home
and its surroundings, and to contribute
something to the general upbuilding
of the farm community are just a few
of the benefits which the F. F. A. mem-
ber reaps. It's the hoy-initiated activi-
ties that provide for adjustments, that
discover falent, and provide oppor-
tunity for developing talent once it is
diseovered. Officer+raining schools and
conferences give addifional assistance
to boys in pogitions of leadership.
Theodore Roosevelt onee said “If you
are going o do anything for the average
man, you must begin before he is a man;
suceesy lies in working with the boy, not
the man.” Thru the activities of the F.
F. A, over 171,000 farm boys in 5,700
Tocal centers are finding their inforests,
aptitudes, and abilities in order fo en-

gage in an agreeable and reasonably .

profitable occupation.

. Some F. F. A. members find out dur-
ing their contact that they do not want
to become farmers. In such instances we
feel it has heen beneficial to them to
have eliminated that occupation from
their list of possibilities. It is also true
that under present conditions many boys
who would like to farm and are fitted for
it will be unable, for several reasons, to
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attention to sources of information, and
seeks to make the individual under his
direction progressively better sble to
guide himself. The toacher’s job is not
to decide matters for the learner but to
help him make important decisions
more intelligently.

Over a year ago I served as a member
of an Office of Education Cominittee
on Vocational Guidance, Many of the
ideas expressed here are a resull of that
contaet. During the deliberations of the
committee the following significant
statement was developed: ‘

“If it is true that good citizenship

In & democracy requires a person

capable of deing his own thinking,

making up his own mind, one who is
self-supporting, self-contained, self-
directing, yet sensitive to the prob-
lems and needs of other people, then
the best kind of guidance would be
the gort that develops inner re-
soureefulness, that enables a person
0 make his own adjustments and
choices, and in general to take
charge of himgelf intelligently.”
As a farm youth organization leaven-

ing and enriching the entire vocational
agriculture training program, I am con-
fident that the Future Farmers of

do so. ¥. F. A. experience helps them America, functioning as it does, is pro- .
get into allied occupations where they viding just that kind of guidance to its
can capitalize on their experience and  youthful membership,

interests. For those who do forge steadi-
ly ahead in training for farming, there
are opportunities, but decidedly dif-
ferent from the kind of opportunities
open to your father and mine.

AS a final example of the manner in
‘which guidance operates thru the F. F.
A., I wish to eall your attention to the
thousands of members who after leaving
high school are guided into adulf farm
organizations, there to utilize their train-
ing and shility on adult problems. In
taking their places in farm communities
a5 good farmers and good citizens they
are progressing from the world of youth
to the world of the adult.

F. F. A influence has even extended
across the sea into Europe, where we
find today the Future Farmers of Greece;
the Future Farmers of Bulgaria; and
Progressive Farmers of Albania. These
three organizations are built on the
foundation laid by the T, F, A,

It seems that guidance may be ap-
proached, generally speaking, from five
somewhat varied points of view: (1) as

- emphagis; (2) as adjustment; (3) as

choice-making; (4) as method; and (5)

. as a form of organization. To me the
guidance involved in voeational-agri-

culture training and I. F. A. experience
classifies essentially as method.
With this approach less of an attempt

il

The

*From an address made before the Voentional Guid-
apee Section of the American Voeational Associa-
tion Convention, 8t. Louis, Missouri, December
3, 1938, (Thra courtesy of the A.V.A. Journal)

Professional Activities

Dr, B. C. Lawson, assistant pro-

fessor of vocational education, Puidue
University, has recently joined the staff
of abstractors for Educational Abstracts
to represent agricultural education. He
has Indieated that he will be glad to
receivo copies of published research and
other published material appropriate
for absiracting.

Carl G. Howard has resigned as as-

sociate professor of agricultural eduea-
tion at the University of Idaho and has
aceepted the position of associate pro-
fessor of agricultural edueation and
itinerant teacher-trainer at State Col-
1Iczage, New Mexico, beginning February
iraf, )

Mr. H. T. Hall hag been appointed

State supervisor of agricultural educa-
tion in Iowa. Mr. Hall previously was
assistant supervisor. Mr. Wendell M.
Wesecoat has been named as assistant
supervisor. He has been teacher of vo-
cational agriculture at Osage, Towa, Tor
the past three and one-half yoars, and
had taught in Towa previous to this for
five years.

Ernest L. DeAlton, assistant super-
visor of agrieuttural education in North
Dalkota, has been named supervisor and
professor of agricultural education to
succeed the late Professor K. H. Jones. -

The fourth National Conclave of
Alphs Fau Alpha, held at 8t. Louis in
December, 1938, was attended by 20
officers and delegates representing nine
chapters. Dr. A. W. Nolan, Illinois, is
president, and H. J. Rueker of the same
ingtitution is secretary-treasurer. News
of activities of this organization will
appear in this column from time to time.

> teacher approaching guidance (mditorial Note: This column on professional as-




o Methods

the possession of the right kinds of
(nctioning information.. The assump-
ion. here is that in earrying out the
sb.one ought to be able to do it or
horoly understand it if he has the im-
ortant information. Sometimes such
shs involve some liftle manipulative
Iills and perhaps some little decisions

decision or decisions that need to be"

Four Types of Teaching Units

G. A, SCHMIDT, Teacher Education,
Fort Collins, Colorado

. 8pot the factors influencing the de-'
cigion or decisions. . _
Determine the nature of the infor-

mation needed to evaluate each

|- I ]

a lesson plan. As has been mentioned, . Get the needed or funetioning infor-

the teaching of operative jobs follows
closely the same steps. The im-
nt teacher-preparation
obs is the making of an
use which outline up
cal, and efficient ways o the jol
the teacher would follow in giving
demonstration. Naburally these
ould be different for each job.
ng procedure for these jobs

is essentially the same.

THE jessons that
arise in class in-
struction in the
all-day vocational-
agriculiure course
naturally fall inte
four groups or
types. These four
types of teaching
" sibuations are:

1. Operative _jobs
2, Managerial jobs

. Evaluate the factors.

" Come to a conclusion or reach a
decision in the matter.

. Make a-lt:f]l}an.l

. Execute the plan. :

9. %est the thinkping that has boen done.

In the elassroom the thinking process
is carried to the eighth step. The plan .
is executed when the decision is carried
o effect on the project
king is done”
sted project is analyzed -
and when comparisons are made.

If the boys in the all-day classes ar
floctive training in think-
i individually engage In
steps. Here again the
“We learn to do by doing,” ap-:
percent. However, the doing:
a mental activity
ed for.
ined:

-to-date, economi-
f doing the jobs,

out or put int :
The testing of the thin
when the compl

3. Jobs taught
from informa-
tional point of

2. Managerial Jobs or Problems

G, A, Schmidt

to be given e
ing, they mus
the thinking

al problems are taught to
malke an intelligent decision
4 to a farm problem, \
nking. Managerial
al. In all teaching
-cut and im-
needs to be made,
the job should be taught from
the managerial point of view. One learns
to think efficiently by solving many
worth-while problems
‘face him and affect

4. Jobs or problems where the conference
cedure can be used.

Examples of jobs them training in thi

jobs are entirely ment
situations where a clear

or problems illustra-
tive of each of these four types of
teaching situations or units are given
in condensed outhin
. companying table. L
or's objectives for eac

in this case is entirely
The teaching procedure suggest
managerial problems or jobs 18 outl
in the table.

In preparing to teac
legson plans are not the
preparation t

e form in the ae-
ikewise the teach- ) o
h type of lesson h managerial jobs

st important
real, life-like, and mo r _

—problems that fac
him—and by following a s0
liable thinking procedure.
Boys engaged n T
have many real, life
while problems confront
guch work. These problems are
interest to such boys.
agriculture we are,
in having availab
effective thinking pr
be used to give franin
to help boys solve
managerial probl
thinking procedu
1. Spot the problem; tha

pes of Teaching Units in Yocational Agriculture

er firmly believes that ef-
ficiency in teaching boys in. the
voeational-agriculture

he teacher ean make,
teaching procedure for
jobs is essentially the same.
e mos$ important teacher-
of making analyses
e teacher has such
hould be comparatively:.
him to develop on the black-
hoys the analysis of each’:
managerial job taken up m class.

gnition of these
{ legsons and upon teaching
d with the fype

Here again, the m
preparation consists
of these jobs.

1 project work
Jike and worth-

each Jegson in aceor S o in

where it should naturally fall. Reasons
for the above statements are given 1n

i tional
the diseussion which will follow. In vocatl

very fortunate
le one of the most
procedures that can
g in thinking and
their  important
The steps in the
re are here given:

t is, state the

board with the

1. Operative Jabs -
3. informational Jobs
farm jobs in which the )

for the boys is essentially
ve or manual skill in doing the
rd with a standard practice
d with reliable and effieient
should be, in the opinion
t from the operalive
The boys should learn

obs or problems arise in:
in the ail-day classes’
rtant training value lies

Many farm ]
teaching boys
where the impo

gpecifications sho
of the writer, taugh
point of view.

Fat need to be made; but if one has the
sirect information, he should, by us-
¢ just plain common sense, be able
' do the job and make the decisions.
The condensed teaching procedure for
his type of teaching units is also out-
ined in the accompanying table.

The same general statements apply to
informational jobs that were made in
Lie discussion on analyses of operative
obs and on analyses of managerial jobs.
The important teacher-preparation for
obs handled on the informational

sis is an analysis of the information.

'.. lJobs ot Problems That Can Be Handled

on the Conference Basis

“Particularly in farm problems or
management jobs involved in project
york, many teaching situations arise
vhere each boy in the class is faced by
he same kind of problem, and where
he boys in the class have practically
]l the needed information to solve such
problem. In jobs of this kind practical-
v no outside study has to be done to
el needed information. The boys have
‘almost all of it.

“ The class instruction in this type of
eaching unit consists of getting from

olving the problem, and a statement of
he particular kinds of information
eeded. These may be recorded on the
lackboard and later copied by the
oys in their notebooks. The class in-
truction then ceases and individual
struction takes place. In the latter
ach boy asgsembles his own funetioning
facts, evaluates these, and comes to a
conclusion or reaches a decision in re-
“gard to what he plang to do.

© In the accompenying table is shown
n outline form the teaching procedure
ollowed in teaching a class job on the
conference basis.

- Jobs or problems in the teaching of
~which the teacher plans to use the con-
ference procedure can be analyzed by
: the teacher; and the analysis is the most
mportant preparation the teacher can

In

CONFERENCE
SR

Selecting a project .'

obs efficiently, and the MANAGERIAL | INFORMATIONAL
teacher’s ohjective in this type of lesson
is to dBVel()IJJ the abilities of the boys to
do the jobs correctly
the importance of the
questions for study,
agsignments,
recitations based o signe
costly and time-consuming in
of teaching unit. Furthermore, Eectlcjcrmg
ahout such jobs is oven worse. One
learns to do by doing” is a gencrally
accepted slogan in v
and this slogan apD
teaching stri
much time is
tive jobs by t
boys should be
iobs and then g1
learning how to do th

The teaching proce
oo anooeated for opera

to do these |

1. Choosing a breed
2. Choosing a varicty
3. Determining scope
4. Belecting a field

1. Treating sced oats
2, Castrating pigs
3, Dehorning steer

2, Brooding chicks,
3. Planning a rotation

4. Housing the Hock a stert iz -

and to appreciate
jobs. Developing
malking reading
ags discussions or

n assigned “study is

Determining the .
jobs in a projech

7L—[jnderstanding of 1. Incressed thinking

LT hinlin .
1. Tngrensed thinking funetioning facts

TEE to do the
‘ 2. Intelligent solu-

2. Intelligent solu- ntelligent Hem
R

b
In 11 eduotion an jon and
Tuntroduction and Introduction and Intreduction and Introduction

Development of
~ decision, factors
and kinds of infor-

Development of im-
e;urbgnt {actors to

J

. i " Deve t of
Demonstration by Development o

problems for study

ocational education,
lies 100 percent in
ctly operative jobs.
wasted in teaching opera-
alking aboub them. The
shown how to do such
ven ample prachice 1o

Eﬁlﬁsed and out- Individual study

Supervised practice Supervised and out-

e
Individual problem

a. Establish basic

facts
b. Evaiuate factors

dure in condensed valuate facthrs

tive jobs Is

-

make for thig type of lesson. The phases
for conducting a conference vary little.
Any up-to-date teacher should have
these clearly in mind. However, each
analysis of a problem differs, and with
the analysis in mind the conference
should move along rather smoothly.

: Summary. In the opinion of the
writer effieient instruction in all-day
clagses in vocational agriculture is de-
pendent on reeognition of the four types
of teaching situations as has been men-
tioned. The more or less standard teach-
ing procedure for each type needs to be
thoroly understood. Slight modifications
from these are often necessary. There-
fore, lesson planning is not the important
teacher-preparation in teaching boys in
all-day vocational-agriculture classes;
but rather analyses of the jobs or proh-
lems make the bagis of class instruction.
The analysig is different for every kind of

locenr ar farm inh Ar neahlany whioh 1o

Using a School Farm

in Teaching

STANLEY L. BALLOUN, Tegcher,
Sibley, lowa

ALTHO it iz often contended that
project work should be confined {o the
farms of the individuals and be personal-
Iy owned by them, I believe that group
production projects offer opportunities
for eertain training not obtained in in-
dividual projects. We are particularly
fortunate in having a 15-acre tract of
school land at the disposal of the F. F, A,
chapter. The Future Farmers took over
the traet in 1937 and that year it was
used as a corn and potato demonstra-
tion and experiment field.

In the first place the immediate need
for information of a practical nature
was manifested in our crops class when
we attempted to plan the planting of
the field. Such problems as rate of
planting, methods of seedbed prepara-
tion, varieties fo try, and time to plant
became very concrete problems when
applied to our group production projects.
Those boys arguing for improved va-
rieties and thicker rates of planting, for
instance, found plenty of opposition,
and had to have definite facts and figures
to substantiate their views when at-
tempting to convinee the class. They
went about the job of gathering these
data with more enthusiasm than I have
seen in classes where the problems were
pregented ag the problems of individual
members. Too often, in the latter case,
I have found the boys are inelined to
the attitude that the problem should
remain an individual one for the owner
of that project. We have found nu-
merous opportunities to use our group
produetion projects as teaching devices
both for class problems and for practical
work on field trips. :

At the completion of our corn and
potate group projects last year wo also
had an opportunity to study the results

of various improved practices which

aided materially in bringing out certain
good farming principles. The yiclds of
all hybrid and open-pollinated corn
varieties used in the demongstration were
tabulated in a chart and posted. These
figureg were used in clags study of eorn

- varieties and the crops class took great

interest in comparing our results with
results in other near-by counties and
in the State corn yield contest. In our
potato demonstration field, we com-
pared four certified varieties with two
home-grown varieties, also comparing
rate of planting, size of seed pieces, and
fertilizers. This information was also
tabulated on a chart and used in class
diseussion. Altho comparative results
were obviously not as aceurate as ex-
perimental results obtained at the Towa
State College, the boys were inclined to
eonsider the results signifieant.

. No work was done on the school farm
in class time unless of an actusal educa-
tional-nature. We did most of the plan-
ning in clags time, taking up one at a
time such problems as time to plow,
proper charge for various items of field

.work, method of preparing seedbed,

time to plant, rate to plant, varieties to
plant, and methods of cultivation. The

work in the field done during class time
ennatctod of eniah 10be oe ofal-ing o1t the
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test-plot (fook one class period of 90
minutes) and harvesting both potato
and. corn samples o determine yields.
In the ease of the potatoes, this took one
class period. In the case of the corn
plots, it took several clags periods fo
harvest and weigh a sample of each
of the hybrids and open-pollinated vari-
eties.
The rest of the field work was done by
Future Farmer members after school
hours and on Saturdays during the
school year, and during the summer one
member took over most of the responsi-
bility of cultivating the corn and po-
tatoes with some help from the teacher.
Several other members were hired from
time to time to do such jobs as spraying
a Canadian thistle patch, spraying po-
tatoes, hoeing potatoes, and cubbing
weeds along fence rows. In most cases,
we obtained use of tools necessary from
parents of members. This was some in-
convenience and in some cases meant
that it was hard to get work done on
time, but with a little effort we usually
managed to keep the work up-to-date.
For such large units of work as plowing,
cultivating, and harvesting, we con-
tracted with members to do the work for
a lump sum, They furnished their own
power and tools and were paid for the
job at a set price. Altho this is a section
of large farms and boys are certainly -
needed at home, we have not had a great
deal of trouble hiring members to work
on the school farm. Most of the mem-
bers feel that # is an opportunity
rather than an obligation and are willing
to work whenever their fathers can
gpare them. We have not thought it
best to -ask members to work on the
farm without compensation.

Tt is certainly true that there are some
problems in connection with the con-
ducting of a school demonstration and
experimental farm, but they are not
especially diffieult problems, and the
Truture Farmer chapter will shoulder a
Targe share of the responsibility if en-
couraged to do so. We have used com-
mittees in condueting nearly all of our
projects and find the method desirable.
This past year we used one committese
responsible for the conduet of the po-
tato experiment plot, one committee to
finish plans tentatively drawn up in the
crops class for the planting of the plot for
the coming year, and one committee to
make arrangements for, and fo market
our corn from last year’s crop.

Group production projects have been
a valuable aid to our department from
the standpoint of eommunity demon-

‘stration service, from the standpoint of

teaching co-operation in the F. F. A,
chapter, and from the standpoint of
making money to carry on other F, F. A,
activities, but I believe that especially -
as a teaching device such projects merit
much careful study and more general
use. It seems from our experience at
Sibley that group produetion projects
make individual instruction based on
project work very possible and practical.

I do the very best I know how—the
vory best T can; and T mean to keep

-doing so until the end. If the end brings

me out all right, what is said against me
won't amount to anything; if the end

brings me out wrong, ten thousand
anpple swenmne T wae Moht woild mwalre
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sed Practice

Supervised Farming—Yesterday, Today,

and Tomorrow?
S. S, SUTHERLAND, Teacher Education,

Davis, California

TIIE primary dif-
ference between
supervised farm-
ing programs of
yesterday and to- -
day is that we are
doing today what
we talked sbout
ten years ago. To-
day’s performance
is m terms of yes-
terday’s objee-
tives. This is not
a pessimigtic state-
ment, but on the .
contrary, an optimistic one. For if it be
true, today’s objectives enable us fo
forecast tomorrow’s achievements,

In an address delivered before the
Agricultural Section of the American
Voeational Asgociation in December,
1928, by R. D. Maltby, formerly re-
gional agent for Agricultural Edueation,
appeared a conecige statement of the
desirable characterigtics of a program of
supervised farming, reflecting the opin-
1ons of regional agents, state supervisors,
and teacher-trainers thruout the country
ab that time. Lef us examine these ob-
jectives of ten years-ago in the light
of what we are doing today.

S. S. Sutherland

BOME CHARACTERISTICS OF A DESIRABLE
PROGRAM OF SUPERYISED PRACTICE®*

1. A supervised practice program should include
one or more major enterprises continued and
developed thruout the time the boy is in school.

2. There should be minor sash enterprises,

3. There should e ielated and contributory
enterprises and jobs.

4, Other important farm jobs not included above,
ineluding farm shop and engineering jobs,
should be invelved., -

5, The seope should be sufficient to provide ade-
quate training to devclop proficieney in the
type of farming for which the pupil is training.

6. The supervised practice program should he
large encugh to require the efficient use of
regular farm equipment,

7. The work in coonection with the supervised
praotice program should be performed very
largely by the boy himsclf,

8. The boy should assume financial responsibility
for earrying on the program,

9, There should be earefully prepared plans in
writing,

10. Acpeurate records should be kept of:
1 Money transactions;
b Labor and powor uged;
¢ Materials and supplies nsed;
d Important activities and events.

11, There should be careful interpretation of all
records and accounts,

12. A new plan should be set up for the ensuing
vear, hased on the interpretation of tho pre-
vious year's worlk,

If we are to set up a similar list of
~standards for supervised farming today,
/ we might change some of these state-
! ments and add others. Yet would we

not, ag teachers and supervigors, be
reagonably well satisfied if the farming
programs of all of our students and all
of our schools measured up, in actual
performance, to the objectives of 19287

If so, we should not he ashamed to-

admit; i, for we have come a long way
and 1rnravad mhatariallyy the Find ~F

carried on when these standards were
first set up. N

Lat us take a Iook backward and see
how far we have come, Theose of you who
qualify for membership in “Ten Year”
clubs may have some contributions to
make to this deseription of typical
supervised farming programs in the
“720°s”; but as I recall, they were some-
what ag follows:

In the first place, they weren’t farm-
ing programsg, they were “projects’™—
single enterprises, and quite commonly
different ones for each year the boy was
enrolled in vocational agriculture. We
made a fetish of “ownership” in those
days, and looked askance at enterprises
in which the boy did not have full re-
spongsibility both financial and man-
agetial. They were small in scope. There
were departments where the average
pupil devoted less than 30 hours per
year to his superviged practice program.

We emphasized financial returns.
Mottoes such ag “$100.00 net profit
from your project” adorned the walls
of many an agriculture clagsroom. It
did mine. Every boy had a project. He
selected it himgelf, took one in which
he was most interested, with Lftle
guidance from the instructor or thought
as to why he was carrying it. It was a
federal requirement: that was enough.
Remarkable things, the projects of these
days. They were orphans—poor re-
lations. Exeept for a few infrepid souls
who set aside a day a week for discussing
project problems, we didn’t mention
them or think about them in the clags-
room or the shop. It wasn't done. Thev
were inadequately planned, or not
planned at all, poorly reecorded. The
word “‘analysis’” was just a ferm used
by supervisors and teacher-trainers, be-
cause we, ag teachers, well knew the
folly of drawing any worth-while con-
clusions from the records and accounts
found in the average record book.

There was wide wvariation in the
quality of project livestock and crops,
probably because we still were dealing
with unselected pupils. Project livestock
might have been either high quality
registered purebreds or serubs, Many of
them justified the words of a supervisor
who told me, “Every time I sce a lone,
serawny, spotted pig in 5 dirty, woven

" wire, ten by twelve pen, I shudder. I'm

afraid it will turn out to be some boy's
projeet.” .
Remarkable, too, wag the way these
projects vanished into thin air when
the boy graduated from high school, or
completed his vocational agriculture
course., Remarkable, but understand-
able, because that is what happens to a

“requirement’’ when it ceases to be one.
Plraan Aa 10t 1hinl Far a rvmrrmand ot

efforts of 10 and 15 years ago. If my
memory serves me eorrectly, this iz a
fairly accurate description of supervizsed
farming programs of that era. At least,
it does describe the typical project pro-
gram of twelve years ago in the agrieyl-
tural department where the author
taught, a department which he hopes
was no worse, and which was undoubted-
ly no better than the average at that
me.

Today, thruout the country, the pic-
ture is a different one. We have super-
vised farming programs, more or less
intelligently seleeted, adequately
planned, efficiently conducted—farming
programswhich are a cross section of the
type of farming for which the pupil is
being trained, and which are recognized
ag integral parts of the whole program
of the training in vocational agriculture
which the pupil receives.

Parental co-operation and partner-
ghips are not only accepted but en-
couraged. Farm programs sre com-

mercially sound, planned on a long- -

time basis, and expand as the pupil
becomes better able to accept responsi-
bility. The records kept, while in many

cases not all we ghould like to see, are

complete and accurate enough to use
as a basis for getbing a picture of labor
income, production costs, and the in-
formation necesgary for making interpre-
tations and planning the ensuing year's

activities.

g /n short, we have arrived—at the
place we talked about 10 years ago.
W

hat are we thinking about today?
What are our objectives? To what
phases of improvement in our farming
programs will we devole our efforls
tomorrow?

With the fervent hope that no one
will dig this article out of the files of
Agricultural Education 10 years hence,
and bring it back to haunt us, let us
list them. Today’s objectives being what
they are, farming programs of tomorrow
should have the following character-
igties: :

1. The supervised farming program will
be selected after the boy has had an
opporfunity to decide on the farming
ocoupation he wishes to follow.

2. There will berelated activities under-
taken not only for training, but for
improving practices and conditions
on the home farm.

3. The farming program will provide

“ not only for acquiring training needed

for establishment in farming, but, if

posgible, necessary ecapital, land,
stocl, and equipment.

4, Tt will be planned, not only for the
two, three, or four years which the
boy spends in high school, but to con-
tinue even after it becomes a full-
time farming business.

5. The records kept will be farm ac-
counts; will include records of the
entire farming program condueted by
the boy; and will, as nearly as possi-
ble, be the kind of records which

ahniild e Frant an arn andiva a1
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previous year's work will be based
not only on financial data but also on
the other factors which indicate
efficiency in farming or the lack of it.
The farming program will be eom-
mercially, as well as educationally
o sound. .

§. Tt will be supervised, not directed, by
© the instructor, and the boy encour-
aged to take as complete responsi-
hility as possible for carrying it on.
The supervision will be done by an
instractor who has had “occupational

of farming involved, y
Tf these predictions be valid, we stfll
have some unfinished business, Our ob-
jectives don’t stand still. As accom-
plishment threatens to catch up with
our goals, we set our sights toward new
horizons, Our experience of the past
decade seems to substantiate this faet.
. 'This is expressed in the words of
James Allan in his poem, “Ideals’:

As you think, you travel, and as you
= love, yeu attract; |

You are today where your thoughts have
. brought you,

You will be tomorrow where your
thoughts take you. . ..

You will fall, remain, or rise, with your
thoughts, your wisdom, your ideal.
You will be as small as your controlling

desire;

“As great as your dominant aspiration.”
: Those of us who may sometimes feel
scouraged when we see how far our
achievements and our procedures lag
behind cur stated objectives, should take
heart from this thought. It seems evi-
dent that if today’s objectives and ideals
for supervised farming be right, we need
have little fear for tomorrew’s ac-
complishments,

*'Btandards in Bupervised Practice,”’ R, D, Malthy,
Agricultural Education, April, 1929, Vol, 1, Neo.
4, Pp. 34 ) . .

Financing Projects
MARSHALL ). SCOTT, Teacher,

Freeburg, IHinois

BEFORE discussing metheds of fi-
~ naneing project work for boys enrolled
in voeational agriculture in high school,
. let ug examine the purpose of the work
itself. If the bankers are to act as a
guiding influence in the financial ac-
tivitics of their customers, they must
know the purpose of the business ven-
ture and what to expeet in the way of
permanent reburns from that business,
The same logic is applicable to the
problem of financing Vo-Ag projects.

The ultimate goal of voeational edu-
cation is a successful man who has
found a job fitted to him, in which he is
happy, and in which he can be of
seiylce to society as well as earn a
satisfactory living for himself and hig
family, :

In voeational agriculture emphasis is
placed on helping a boy get started to-
ward a suceesstul and happy life on
the farm or in a related field of activity.
Most teachers are agreed on the theory
that aectual participation in some type
of enterprise on the farm, where the
boy can get some practical experichce
and be guided by the teacher along the
right lines, is the best posgible prepara-
tion for life on the farm. Such a pro-

fodiire atunae tha et a alhariens fm oo

should go back into making his project
work larger, and part of which may be
used to continue his education if his
parents are upable to help him,

Both objectives given above are in
accordance with the original aim of
vocational education, and particularly
agrienltural education.

Everything mentioned so far sounds
fine theoretically, Practically speaking,
however, only about one-half of the
parents are financially able and willing
to help their boys in any large enterprise

training and experience” in the type -—mworthy of the interest of a red-blonded

American farm boy. Frankly speaking,

 many more might be able to arrange for

financing their boys’ work, but unfortu-
nately some of them are not eompletely
sold on the value of such work., They
feel that the capital which they have or
which they have access to has more
value in connection with the farm busi-
ness as o whole, or in providing for
some Immediate family need.

To get the largest good from a Vo-Ag
project the boy must accept the full
respongibility for it, supplemented, of
courge, by advice from his teacher and

tempered with suggestions from his -

parents. When a boy earns or borrows
the money for himself he is taking the
first step 1n aceepting full responsibility
for a project. Entirely too often proj-
ects which are financed by the parents
are dominated by the parents’ preju-
dices and ideas, which in many cases
are contrary to the best interests of the
boy and the success of his project. Un~
fortunately most farmers consider them-
selves experts in the work which they
have been doing for the last 15 or 20
years, when actually they are almost
that many years behind the vhore pro-
gressive farmers.

In some eases the best thing for a hoy
who happens to be born into a family
headed by a man who congiders himself
the final authority in all matters, is for
him to be financially independent.
Usually he will get plenty of adviece of
the wrong kind anyway, but is in a
much stronger position to usge his own
judgment.

No one will deny that in some cases
a boy will be better off if he is not al-
lowed to borrow money for project
worl., There are some boys who are not
capable of aceepting responsibility, and
must be told what to do every step of
the way. These boys seldom make a
suceess of project work and are a poor
financial risk for any lending agency. In
our school, just as 1 real life, our boys
consider it an honor fo be able to borrow
money for project work, because unless
they have shown some ability and de-
pendability about other matters they
are not eligible to receive a loan of any
kind.

It has been the experience of the
writer that the most satisfactory proj-
ects were those carried on by capital
other than that furnished by the par-

ents. It is a real challenge to a boy to.

know that a business institution has
enough confidence in him to lend him
the money to finance a good project.
Only 8 very small percentage of boys
will disappoint an older person who has
tactfully and wisely given them a defi-
nite responsibility. It is the job of the
teacher to handpick the boys who are
worthy of financial agsistance, as shown
by their previous record in project work,
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There is still a sizable group of
people who think it is inherently wrong
to borrow money, Qur explanation that
most of our business organizations in
this country as well as others are run
on borrowed eapital, and that borrowing
for production is a good thing where it is
coupled with sound management, does
not satisfy all our patrons. For some
reagon they confuse borrowing for con-
sumptive purposes with borrowing for
production and as a result condemn
all “borrowing. A good projeet loan
should teach the boy which kind of loans
are beneficial and which are usually
detrimental if earried on over a period
of time,

The organization which is particularly
interested in loans made for the purpose
of greater or more efficient produstion is
the Production Credit Corporation, a
branch of the Farm Credit Adminigtra-~
tion. It has machinery for making loans
for project work in a way that is very
educational as well ag helpful to a de-
serving boy who needs financial as-
slstance,

Our chapter of Future Farmers of
America has had a very satisfying ex-
perience with the Belleville Production
Credit Loan Association which serves
our territory. Loans are made in such a
way that each boy fully realizes his
financial responsibility. Wise parents
will give their children this worth-while
expericnce even if they could finance the
projects themselves. In any case the
father guarantees payment of the loan’
if the project should fail. In that way
the father is interested in the success of
the boy, but he ig in no position to domi-
nate the projeet practices carried on
by him,. :

In conclusion the writer feels that
more attention should be given by agri-
culture teachers to financing of worth-
while projests. One of the best ways of
teaching agricultural finance is to give
the boy actual experience in obtaining
loans and repaying them when they are
due. In the long run more worth-while
projects will be developed, with greater
scope and with greater teaching value,
the kind which are a source of satis-
faetion to any good teacher.

Book Review

Financing Agricullure, by L. J. Nor-
ton, 320 pp., published by The Interstate
Printing Company, Danville, Illinois,
list price $2.75. :

This 1938 copyright book is based on
lectures and discussions which have been
used in a course in Farm Finance over
the past several years. Twenty-three
chapters are devoted to credit, loans,
land banks, financing farm service
agencies, financing co-operative organi-
zations, eo-operative financing institu-
tions, the Farm Credit Administration
and other financing subjects of interest
to workers in the field of agrieuiture.
This book should prove wvaluable to
teachers of vocational agriculture in
their eontractual relations dealing with
adequate finaneing of farming programs,
and should be helpful in presenting the
subject of agricultural finance to part-
5t
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cemm Farmer Classes. s wam

A Long-Time Program for

Part-Time Schools*

V. G. GEIGER, Instructor,
Shell Lake, Wisconsin
cnd
M. 5. MURRAY, instructor,

Cameron, Wisconsin

RECOGNIZING that the leading in-
dustry in both Shell Lake and Cameron
is that of dairying, the first threo-year
course has been built around that one
enterprise. Because the enroliment of
the classes will be largely boys between
the ages of 16 to 25 who have not yet
begun farming for themselves and are
at home with their Dads, the course has
been planned to fit their needs.

Naturally, it might be expected that
the first interests of the group will be
Dad’s dairy herd, how it may be im-
proved, cared for, fed, provided with
. pasture, how the products may be

marketed to best advantage, as well as
the seloetion of better types of all
clagses of farm livestock and many other
kindred subjeets. These young men will
be interested, too, in getting the train-
ing which will help them in later life
when they are farming on their own.

Beginning in the fourth year, which
will be about the time these young men
are about ready to start for themselves,
problemsg of farm financing, manage-
ment, aceounts, and inguranee are sug-
gested for study.

In the fifth year, after they have
carried on for a year by themselves the
interest will logically turn to an analysis
of the past year’s work, the rotation,
crops to grow, soil fertility problems
and many others, This year’s work has
been planned in that direction.

Going into the sixth year of the pro-
gram we will find the group studying co~
operative marketing, soeial problems,
good citizensghip, and many others.

It is recognized that not all of the

farm problems are confained in the -

subjects outlined. Many problems are
written between the lines, and ample
opportunity will be allowed to take
them up ag the need arises. It may also
be impossible to complete the outlined
lessons in the time allotted.

The authors suggested that some
form of reeognition be given those who
enroll and carry on thru the course.
This might be in the form of an ap-
propriate certificate.

Algo it must be recognized that this
course may not fit the needs of a par-
ticular community perfectly. Some
changes may need to be made at the
discretion of the instructor. ‘

Several surveys are ineluded to assist
the instructor and the student in the
planning of the supervised farming pro-
gram. Adequate plans will need to be
made for rtecreation and such social
activity as may develop.

The following steps are suggested as a

1. Discuss the sgituation with the
superintendent of the school and the
school board members.

2. Make a survey of the eommunity
to locate available boys. '

3. Visit as many of these boys as
possible,

4. Belect a representative committee
of these boys and meet with them to
plan a, course of study.

5. Make use of letters, newspaper
articles, and other available methods to
get some publicity for the school,

6. Hold a preliminary meeting to de-
termine the desires of the group.

7. Make a survey to show what possi-
ble practices may be developed among
the boys. :

8. Plan to develop a supervised farm
training program for each boy.

9. Plan for the development of a rec-
reational and social program.

10. If possible and feasible organize
a young men’s club among the members.

A little while before the start of the
coursé the following lefter will be sent
to prospective students. The card giv-
ing the time and place of the first meet-
ing will be sent later.

Sample Circular Letter to be Sent
o Prospective Pupils

Date
Dear Friend:

Thru this letter we are announcing g
new course in agriculfure to be added fo
our high school. .

For the past few years we have been
planning a course which will fit the needs
of our rural young men who are not now
in high school and who are working on
farms either at home or elsewhere in the
community.

We are happy to anvounce that we

‘have completed plans whereby a regu--

larly organized -course will be offered
thru our agriculture department to the
farm boys of the community. The work
will begin carly in Oetober and continue
thru the winter months. Practical prob-

lemsg in agrieulture and farming will be

stressed.

We recognize the many problems of
the farmer today, and the many re-
gpongibilities of solving these problems
are of importance to you. We realize
that if agriculture iy to make progress
in the future it must have trained lead-
ers to carry on the work, If our agri-
culture department ean help solve these
problems with you fellows in our com-
munity we will be happy to help.-

There will be 1o cost to you for any
part of the course.

We hope that you and any other
farm boy of the community will avail
yourselves of this opportunity to study
practical problems in farming. You will
be notified later of the starting date.
We hope you will be with us.

Bincerely yours,
Agriculture Instructor,
Superintendent.,

The following tentative plans have

1. How can I improve the production
dairy herd? P of my

o What is the average production of the dairy
cow in Wisconsin? .

& What does this average production show?

¢ How many pounds of butierfat mast a cow
produce o be profitable?

4 Assuming butterfat sells for 40 cents and
Molly produces 187 pounds per year, how
much income will she produce?

¢ If Daisy produces 300 pounds of butierfat
gresr year, price pame, what is income?

f How much more feed will Daisy eat than
Molly?

¢ How mueh more care will she tale?

h If o three year old heifer produces 300 pounds -

of butterfat what is her mature butterfat

. equivalent in five years?

% How will testing improve the production of

Haw uich buttertat will
- Howmuch butterfat will my cows produce?

a Why do I want to test my herd? P

b How is milk tested?

¢ How shall I take the sample of milk from the

sample bottle?

d How much acid shall ¥ use?

e Is acid dangerous? .

J How shall I miz sample?

¢ How long shall botties be whirled?

i How mush water should be added?

¢ What is the value of hot water bath?

j How can I read the test accurately?

% How should hottles be washed?

. How can I tell what my cowsare producing ?

a Can you tell by the appearanoce of a cow how

much butterfat she produces?

b Have you any indieations what the pro-
duction of the daughier of these dams wilk
be if not tested?

How important is accurate weighing?
How often should milk be weighed?

How should I take an sceurate sample of
milk from the pail?

OF what importance is an aceurate sample?
If a cow freshons on the 20th of & month and
dries up on the 10th of the month at the end
of her lactation, how much credit should I
give her?

b How do you figure the milk and butterfat
. production of a cow per month?

v
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i How do you figure it for a year?
4. Am I getting the best production with my

feeding methods?

o What is a nutrient?

b What nutrionts are necessary in lLivestock
feeding?

e When you see '‘protein’ on a sack what does
it mean? )

o What is the difference between orude and

* digestible protein?

¢ What does protein do in the body?

f What are carbohydrates and what do they
do in the body?

¢ What is fat and where does it come from?

% What is fiber and where does it come from? -

i What is N. ¥. extraot?

. What are the thumb rules of feeding?
What do we mean by thumb rules?

a How much_roughage should I feed a 1,000
pound ecow?

How much grain should I feed this cow?

¢ How much silage should a 1,000 pound cow
be fed?

d If I bave no silage and a Iot of roots how
many pounds should I feed?

e Get from grouy the rations they are feeding.

f How can [ improve rey ration?

g How can I balance my ration to know my
cow iz getiing the proper amount of feed?

& Why do I have to consider both maintenance
and batterfat production?

. How valuable is alfalfa?

& What is the protein content of alfalfa?

b What ie I'. D. N. confent of aifalfa?

¢ How does the protein and F. IJ. N. compare
with concentrates?

& How does alfalfa compare with clovers?

¢ How does aifalfa compare with timothy and
emergency srops in feeding?

f Make a chart showing the vield of each hay
per acre and cormpare with alfalfa the pro-
tein, T. D. N. (totals and digestible),

¢ How does yield of alfalfa compare with other

hays

% Which is the better hay, first or second
cutting E

1 What mineral elements does alfalfa contain,
and how important are they?

7. How valuable are my home grown grains?

a Is i$ necessary to purchase concentrates with
home grown grains?

b What grains should I grow?

¢ How does each grain compare in protein

. and T.D.N.?

d Male 2 chart showing yields per acre, weight
per bushel, protein, 100 pound lots, T'. D. N.
and total protein and I\ D. N, amounts per
acre of oats, barley, eorn, wheat, and rye.

e What minerals do our home grains contain?

I Whet value does one grain have over another?

g ‘Why is yellow corn better than white corn?

8. How can I balance a ration for my cows
using home grown grains?

[
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¢ (et rations from elass.

d Are my cows getting the right amount of feed
necording to butterfat produced?

¢ How can I balanee a ration?

f How much money can I save growing my
own grains and not buying?

¢ Work out a ration using purchased con- -

centrates,
9. Am I meeting the mineral requirements of
my herd?
¢ What do wo mean by minerals?
# How important are minerals?
¢ What minerala are important?
d What does phesphorus do in the hody?
e What can I feed that will contain phospherus?
f What does caleium do in the hody?
7 In what feeds can I get caleinm?
h What is the purpose of feeding iodine?
¢ In what form am I going to feed iodine?
7 How can L make my own mineral mixture?
% How much money ean I save by making
own mineral mixture?
1 Are the commercial mixtures better than the
home mixed?
10. Am T giving my cows all the care they re-
quire for hest production?
‘What kind of eare do cows require?
What effect does keeping cows out in cold
wenther have on produstion?

TR
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with production?

d How does time of feeding affect preduction?

¢ What effect does fime of milking kave on
produstion?

J What temperature should my barn be for
best results?

g How many oubio feet of air should be allowed
each cow? )

A Whe}ft effect does ventilation have oh produc-
tion

(Continued on page 198)

Sardis Farmers' School
W. F. HOLLAND, Secretary,

"Sardis, Tennessee

THERE has been much talked and
written about how the farmers in a
community should study, plan, and
work together ag a unit; but to most
people this situation is just another
Utopian dream that will never come
true. However in the Sardis Community,
which is loeated in the extreme southern
part of Henderson County in West
Tennessee, this long-talked-about dream
has become a reality.

The suceess of this co-operative move-
ment is due largely to the attitude and
initiative of the farmers; the untiring
efforts of Ben Douglas, who came to
Bardis six years ago ag its first agricul-
ture teacher, being seleeted master vo-
cational agriculture teacher of Ten-
nessee in 1935; the eapable leadership of
his successor, Hollis B, Iranks, who
graduated from the University of Ten-
nesgee last year and the able assistance
of Miss Rubye Smith, home economies
instructor in the Sardis High School

‘When Mr. Douglas came to Sardis six
years ago, he found a typical large rural
community of today in which cotton
was grown fo furhish practically all of
the eash income, with corn and relatively
small amounts of lespedeza and other
legumes grown to furnish feed for the
livestock., There were practically no
winter cover crops grown or any good
permanent pastures. The land was badly
eroded, with little effort being made to
check erosion, The farmers were un-
organized but willing to follow the
capable leadership of Mr. Douglas.

In January 1933, classes were organ-
ized in which farmers met each weel,

. studied, and discussed their most im-

portant problems. These were . con-
cerned principally with those of checking
soil erosion. Methods were proposed
whereby the present practices might be
improved in planning and carrying out

a good farming program. Very few
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Will water in the barn have anything to do

However the interest of the farmers
grew from time to time and the mem-
bership of the Sardis Farmers’ School
gradually inecreased until by the end
of the first series of lessons, which was in
Mareh, there were 50 active farmers in
the school who proposed to carry out
one or more improved practices on the
farm the following year, Since then, two
geries of meetings have been held each
year, one after the crops are laid by in
the summer and before harvest tirme in
the fall, the other after the harvest in

-the fall and before the work in the

apring season begins. :

The interest grew and the member-
ship gradually increased until a total of
236 was reached in 1935. By this time,
many farmers were carrying out many
improved practices to conserve the soil
and establish & more eeonomical and
sound farming system., C

In the meantime, the women of the
Sardis Community with the excellent
leadership of Miss Rubye Smith, home
economics ingtructor in the Sardis High
School; organized a class which is
functioning similiarly to that of the men.
Beginning with a few wide awake mem-

Hollis B. Franks

bers at first, the class has grown rapidly,
made much improvement and accom-~
plished many worth-while things in the
community, and is probably the most
outstanding organization of its nature
in the country. -

As customary, the farmers met in the
early part of the past winter, elected
officers for the coming year, and out-
lined a new series of lessons under the
leadership of Mr. Franks, the present
teacher of agriculture. There were only
22 mombers present at the first meeting
which climaxed a slight “breathing
spell” the organization had undergone
the past year. Then, the interest and
membperghip of the Sardis Farmers’
Bchool advanced rapidly, and a new
peak was reached in total membership
of 366 during the first series of lessons
this year. Probably by the end of the
second gerics of lessons for the year, the
membership and interest will expand to
some more near-by eommunities and a
total membership of 400 or more will
be reached. The average attendance dur-
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ship in the Sardis Farmers’ School is
that those applying for membership be
interested in studying, diseussing, and
carrying out those methods and prac-
tices which will improve the present
practices earried out on the farm.
At present, the members of the Sardis
Farmers’ School meet each Tuesday
night in the Auditorium of the Sardis
High School Building. TUsually the
ladies and men meet separately for a
digcussion of their respective problems,
However, oceastonally a joint discussion
ig held when problems of vital interest to
both men and women are discussed.
The Sardis Farmers’ School functions
as any other business organization with
the president opening the meeting, fol-
lowed by the secretary ecalling the roll,
and the transacting of business, which is
done strictly according to pariimentary
procedure. Then the meeting is turned
over to the leader of the discussion,
who is usually the agriculture tescher,
and a round table diseussion of about
one hour in length follows. The princi-
pal confribution of the leader of the
discussion is the presentation of pre-
pared charts or film strips on data from

experiments carried out by the experi-

ment stations. After the discussion the
farmers are asked by the leader to
propose improvable practices and a
record iz made by the gecretary of those
enlisting in the improved practice. The
local supervisor later uses thig record in
his follow-up work.

With the president or ehairman of the
social committee in charge, a =social
period of about 30 minutes to one hour
usually follows the discussion, with the
men and women meeting together, The
recreational period is usually eomposed
of mugic furnished by local talent and,
occasionally, radio artists. The pro-
gram also consists of various contests in
which prizes are given by the merchants
of Sardis to the winners. One of the
most interesting contests held this year
was the hog calling contest. The mer-
chants co-operate almost unanimously
and wholeheartedly in prometing the
work of the Sardis Farmers’ School.

Usually in March at the close of a
series of discussions, the Sardis Future
Farmers of America Chapter sponsors
a banguet and invites all of the mem-
bers of the Sardis Farmers’ School. The
farmers eagerly look forward to this
fegtivity and consider it the most
glamorous social function of the year
in the community. _

'This year the members of the Sardis
Farmers’ School have proposed, with
each member contributing a specifie
part, to carry out more improved prae-
tices than over before. Among those
which have been carried out or proposed
to be carried out are: Set ocub 322,000
Pine and Black Locust seedlings, sow
1,051 acres in winfer eover crops, terrace
and maintain terraces on 1,210 acres of
land as eompared to 500 last year, build

82 brooder or hen houses, secure 100

registered hogs for foundation breeding
stock, feed balanced ration to 68 flocks
of chickens, and plan and provide for
yvear-around garden on 206 farms, A
total of 38 different improved practices
has been proposed for the year, with a
scope comparable to those listed above.

The sentimoental expression and de-
termination of the members of the
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o Farm Mechanics

Some Obijectives for Farm Mechanics in

" Vocational Agriculture

C. H. VAN VLACK, Extension Agriciltural Engineer,
: lowa State College, Ames, lowa

To aTTEMPT 0
discuss the major
objectives for a
course in farm me-
chanies briefly
would be very pre-
sumpfuous. Let us
be econtent to con-
fine our thoughts
to-one ot two ob-
jectives or phases
of a rather general
objective, which
seems to be taken ¢, H. Van Vlack
for granted to
such extent that it is often overlooked
altogether, What should a course In
farm mechanics in the high scheol de-
partment of vocational agriculture d?
for the boys and for the community?
We need not reflect much, think less,
and reply on the spur of the moment
" almost ag tho prompted by tradition,
to say that the course should develop in
the hoy manipulative skills, habits of
neatness, order, and precision, creative
thinking ability; develop appreeation
of good tools, well repaired machinery,
and buildings, and so on thru the usual
list. .
Surely these are worth-while achieve-
ments for the individual but do they
alone make for the greatest possibilities?
What do they do for the community?
Of course, they help in some measure,
tho indirectly, in raising the standard
of living on the farm, one of the ulti-
mate objectives. But.is not the goal, if
and when reached, achicved over such
an indirect route and in such small
meagure that many possibilities have
been lost—such as building ideals and
appreciations for a modern farm home,
equipped with and surrounded by those
conveniences which turn drudgery tasks
into interesting jobs. Is not the op-
porbunity to motivate the development
of the manipulative skills and true cre-
ative thinking often lost thru lack of a
sustained interest in attaining finer
satisfactions in life thru better homes
and home environment? )
True it is that one of the major
phases of the farm mechanics course,
farm machinery adjustment and repair,
thru its objectives—namely, sconomy of
power, eeonomy of labor, improvement
of labor conditions, and reduction of
magchinery costs—eontributes to a high-
er standard of living on the farm in-
directly thru greater efficiency of farm
operations and directly thru improved
labor conditions, But how much more
worth-while thig part of the program
could: be if it were definitely tied up
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chinery repair would create interest in

other phases of the course and would
not seem to end in the machine shed. We
would not have to lament the fact that
it ig hard to find interest in the installa-
tion of simple water gystems. As a part
of our concrete construction we would
not face the want of inferest in the
planning anid building of a sewage dis-
posal system as a practical exercise,
which would at the same time develop
skills and the highest order of thinking
under the most favorable situation as
concerns motivation.

Can we not let the development of
manipulative skills, important ss some
are, be incidental to the building of
appreciations and ideals for the best 1n
living? May they be the means to an
end? This does not mean a great re-
vamping of the present program and
eurriculum of farm mechanics. Much of
the present is essential and fungiamental
if, in most cases, the emphasis can be
redirected.

What course in high schoel offérs to
the farm hoy as great an opportunity for
the development of true creative think-
ing and an outlet for individual ex-
pression as does a well-directed program
of farm mechanics when the ultimate
goal is that of a better farm home and
home enviroment? What other course
even deals with the home and living
conditions on the farm?

Why Study the Farm Home?

It i2 needless to pause to consider the
need for improved housing conditions
in rural America, Any and all of the
recent state and federal surveys reveal
the situation with which all agriculture
teachers are familiar. )

How shall we proeeed to build in-
terest and arouse conscicusness of the
need for and the possibilities of the
improvement of the farm home situa-
tion?

Why not make the approach thru a

study of home values? Trite as is the

saying, ‘“Home is where the heart is,”
all recognize it as a fundamental truth.
Someone hag said thab half the trouble
with the “younger generation” is that
there are not enough open fires, indi-
cating quite well the absence of home-
like atmosphere in which many people
are now living. The hurry and bustle
of our lives, the urge to “go. places and
do things,” the movies, and the automo-
biles are all factors in the erowd com-
lex.

All this may seem beside the peint but
is simply going deeper into the subject
than ke aterial benefits, OF course, the

pair and modernization of the home
{also other buildings) and even con-
struction when situations and economic
conditions justify? High standards of
building should be incorporated includ-
ing dursbility, home comfort, con-
venience, and approved design. Well-
improved farms ean be visited, house
and building plans can be studied, farm
conveniences can be noted and com-
pared, and frequent reports on pupil
observations encouraged,

The needs and possibilities thus real-
ized will provide adequate motivation.
The development of shop skills may be
incidental to greater achievements,
The whole building maintenance, re-
pair, and construetion program of the
farm will be a challenge. It has been
well said that if a farm mechanic’s
course is to be educational, it must con-
tribute more to the boy’s mental de-
velopment than to his manual training,
and that if we would develop the boy’s
ability to think, we must provide op-
portunity for him to do some thinking,
It might be added that no better think-
ing can be provided than that <1 the
creative type which has been provoked
by a ¢hallenging true-to-life situation.

But we are here confronted by the

objections that this is no time, eco--

nomically, to proceed with a forward-
looking building program. It is argued
that when better times come, farmers
will naturally turn to building repair
and needed new construction.

Will Better Farm Buildings Be Built?

Professor R. C. Miller, Ohio Uni-
vetsity, in a recent address, “The Battle
for Adequate Farm Building,” made a
significant observation: “The. serious
farm building replacement and repair
problem seems to have a rather simple
golution, if the universal answer given
to the question is any real answer;
that is, ‘Give the farmer = better price,’
or sometimes stated in the form, ‘Give
the farmer & profit and the buildings will
be taken care of.” There is no doubt but
that more {arm inecome would make the
building problem easier to solve and for
some farmers it would be the sclution,
for it does require money or capital to
purchase some of the nececssary ma-
terials and skilled labor.

“There are several good reasons,
however, why the better farm price
does not solve the building problem.
One reason is that the buildings were
neglected almost as much during the
period of high farm prices during and for
10 years following the World War, as
they have been during the past four
years of depression prices. The result of
the Rural Housing Survey conducted
last winter indicated that most of the
repairs and improvements needed are of
Ionger standing than the last few years.
If, then, the high farm prices during
and for the 10 years following the World
‘War did not eorrect the building repair
and replacement condition, is there any
reason to hope that they would be the

price reason is likely not to be a solution
of the farm building problem is that we
have no assurance that farm priees will
be appreciably better regardless of the
fact that we all want better prices. It
gseems reasonable to assume that we
cannot expect ag high prices in the next
15 years as we have had in the past 15

. years. If we can learn from the past, the

fesson certainly is that the prices move
in cycles and that over a period of
years they average about the same. Re-
gardless of what the farm price may be,
we need good buildings. Usually the
poorer the prices the greater is the need
for better buildings. When the farm
prices are low a margin of profit can he
attained only by efficient prodaction
which usually means better gtractures.
Also, low prices mean less money avail-
able for heating the home and paying
the doctor. Af such times a modern well
heated and insulated house is the
cheaper way.

“A third reason why better farm
prices are not a solution to the building
problem is that sueh an answer is likely
to be an excuse for not having done any-
thing, or doing anything now, rather
than a method of solving the problem.
There are, no'doubt, many problems in
our lives that we ean solve by simply
giving a good excuse. But excuges, even
tho the excuse is a really good one ag it
is in this ease, for we all know that farm
prices and income are extremely low,
will not build or repair structures.

“If, then, we are convinced that better

rm prices are not a dependable ally
but are possibly an enemy insofar as
they are an execuse that keeps ug from
agtion, ate we not ready to abandon the
false hope of financing structures thru
better prices and to conduct a cam-
paign that will finance adequate strae-
tures in spite of the price condifions?
“With the priee excuse somewhat
tied, so it is harmless for the time being
and placed in the background, let us
give a little thought to what is required
to do building and replacement. It is
evident that it requires materials with or
from which to build. Many of these ma-
ferials are available on the farm with no
cash eost, There is the ground in which
we can dig such structyres as storage
cellars, and trench silos, where often no
other material is used. Many farms have
woodlots where all kinds of timber, from
framing to finished lumber of the best
quality, can be obtained at no cash
cost, or at least a very low eost. Lazmber
that often costs $75.00 per thousand

- board feet in a lumber yard can be oh-

tained from the farm at s cash cost of
about $7.50 for the sawing. Sometimes

: even the sawing can be done on shares
© 80 there is no eash outlay. In many

cases the logs may be used in the same
manner as the pioneers used them, and
as our wealthy folks like to consfruct
their eountry homes. The log building is
by no means the poorest type of strue-
ture we can have, It has many merits
such ag sturdiness, long life, and insula-
tion, that our flimsy frame stroctures
do not have.

“Many farms have stone and rocks
that are available for the labor of gather-
Ing them, There is no more permanent
and better appearing material than the
rock native to a locality. Even if we had
no wood or stone, we still have clay
from which the highest class of building
brick and tile could be made. Manv of

Observing Fundamentals
in Shop Training

LESTER B. POLLOM, State Supervisor,
Topeka, Kansas

THERE is per-
hapg no known
best way to organ-
ize, conduct, and
maintain a course
in farm mechanies.
Each individual
teacher will right-
fully be guided by
his own experi-
ence, observa-
tions, likes, and
dislikes. It is prob-
ably safe to say,
however, there are
some fundamental principles that should
be observed regardless of factors in-
volved in determining the genoral shop
procedure.

It is not contended the following
suggestions constifute a complete list
of points to be observed; nevertheless
failure to recognize them may directly
ar indirectly bring about problems dif-
figult of solution. It is anticipated every
shop will reflect the ideas, ideals, and
individuality of the instructor., That is
as it should be. The following points are
presented for the teacher’s considera-
tion, given a shop of sufficient size and
convenience.

1. Maintain the best and most prac-
tical tool equipment possible.

2. Bquip at least to do the mechanical
work done on the best farms, of the
community. *

3. Organize the shop for convenience
and efficiency. :

4. Conserve as much space for work
ares as possible,

5. Provide for adequate, neat, and
convenient tool storage. Whether you
use tool room, departmental cabinets,
or a combination of both is for you to
choose. ““You are the cook and for the
time being it is your kitchen; you are
the one who is going to work in it.”
{Caution is suggested against making
expensive changes suddenly.)

6. Make provision for a systematic
way of storing arid disbursing supplies:
bolts, serews, paint, nails, lumber, ete.

7. Have a definite plan for accounting
and collecting for such material. Be
sure the plan is understood by pupils.

8. Have the shop and its equipment
in first class order when school opens.

9. Have a definitely thought-thru
plan for teaching each of the funda-
mental skills of each enterprise.

10. Avail yourself of every opportuni-
ty to TEACH. ' ‘

11. Use as much class and group in-
struction as is practical. Frequently a
bit of information or demonstration of
a gkill can be gotten over as quickly to a
class or to a group as o an individual,
Remember: The amount of work
turned out in a year’s work may not
always be an index to the amount of
teaching accomplished.

12. Provide an abundance of illustra-
tive material for all shop enterprises.
(Many commercial concerns have such
material for free distribution), Many
pupils whe do not readily understand
verbal explanations will grasp a thine
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13. Before going to the shop for the
firgt titme have a well thought-thru plan
for justifying to your class the work in
farm mechanies.

14. Boys should understand the re-
lationship of mechanical skill to suec-
cessful farming, Make this brief but
emphatie.

15. Impress upon the class continu-
ally such things ag precision, aceuracy,
industry, neatness, respect for tools, ete.

16. Bxplore the shop to acquaint the
class with the general layout. They
should know where tools and supplies
are kept. Boys should know their re-
sponsibility in case of lost or broken
tools.

17. In a systematic way, by a care-
fully-thought-thru plan, acquaint the
boys with the various tools, their ad-
justment, operation and eare. (It would
perhaps be weli $o begin with the more
important, most eommonly used tools.)

18. Accustom your hoys to the habi}

-of studying and thinking as well ag

earrying on tool operations. Unless this
is done mechanics principles may be
neglected. We are striving to develop
inteltipent ‘‘doers’” with initiative and
self-reliance. Boys must understand
-principles if they are able to think out
things for themselves.

19. Make every effort to aequaint
yoursell with the inherent or acguired
skill and ability already possessed by
each boy and try to adapt the work as
rapidly as possible to the ability of the
individual. Boys do not develop when
working at tasks below their level of
ability. It is progress, growth, and de-
velopment we are seeking,

20. Decide on a grading system to be
used in the shop and determine its
relationship to the grade in agriculture
if a common grade Is given to cover both
shop work and work in agriculture. A
point system of grading has much to
recommend it. In grading the efforts of a
boy one should not overlook the item of
progress and improvement. The most
awkward boy in the class may make the
most progress and itnprovement and
gtill be below the average of the class.
He should be encouraged. The grading
gystemn should do justice to the boy who
is energetic, ambitious, and resourceful
enough to bring plenty of worth-while
jobs of suitable range from his project
and the home farm as against the boy
who habitually depends upon the teach-
er to find him something to do,

The importanee of a definite home
farm checkup carried out if possible by
the boy, the parent, and the teacher,
for the purpose of listing specific shop
jobs, cannot be overemphasized. In
making such surveys the boy’s shop
ability should be kept in mind whether
he is a beginner or an advanced pupil.

Definite provision should be made to
geb the jobs to the sehool shop even to
the point if necessary of organizing
“pick up" days on whieh two to four
boys living in the same direction from

town thru the use of a truck or trailer,

and if necessary on school time, assist
each other in loading and bringing to
the shop the jobs loeated in the previous
checkup. Many of those jobs may be of
such nature that it requires two or more
boys to load them,

The teacher should provide for and
encourage boys to earry out shop jobs
that cannot be brought to the shop.
Remember the imvportance of avnlica-




Future Farmers of America

Training the New Officers*

LESLIE NELSON, Instructor,
Brigham, Utch

TRAINING new
officers in the local
chapter of Future
Farmers will al-
ways be a live
problem. The
membership is like
a “walking con-
gregation.” Mem-
bers come and go.
“There are good of-
ficers and poor offi-
cers, There are
bright spots and
dull spots in the
life of the local chapter, Efficient officers
mugt “be grown”; they do not “just
happen.”

Attention has been called in previous
articles of this series to the need of se-
lecting officers in terms of the individual
necds of the several offices. Emphasis

Leslie Nelson

alse has been given to the importance of *

selecting officers hefore the end of the
school year, well ahead of the time set
for installation of chapter officers. If
some time elapses between the annual
election and the time of assuming active
service, a training program can be set
up to fit the needs of the several officers.
A part of the responsibility of the local
adviser, then, is to visualize the need of
providing a specific training for the
severnl types of leadership and the
organization of a program suited to
these needs. :

Possibly the most valuable single aid
in the officer-training program 18 the
ald that can bé given the new officers by
the out-going officers. Somehow boys
have s language all by themselves. If
they deliberately devote themselves to
the task of transferring knowledge and
experience, much good will resutt. This
vahie ean be realized most effectively by

_eneouraging the officers-elect to sit in
with the active officers for both chapter
officers and membership meetings to get
the “fesl” of the workings of the or-
ganization,

No organization can be efficient un-
less it provides an opportunity for its
members to meet regularly and deliber-
ate in the proceedings and share in the
responsibility of the control of the
organization, This means that a regular
time should be provided in the schedule
of classes for chapter meetings. I'urther-
more, the officers of the chapter must
meet regularly if they are to function
effectively. Such meetings shouid be held
during the school year at least once each
month and preferably once each two
weeks. If too much time lapses between
meetings, interest lags and group con-
sejousness fails to develop, Well-planned
Fubture Farmer meetings have definite
educational value; they are a part of the
learning process and ean be justified as
a part of the school Ew}tivities. _Regulat;
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very best “training ground” for old
and new chapter officers.

‘What has been said about the need
for a-regular time for chapter meetings
applies with equal emphasis to officer
meetings. If officers are to understand
their jobs and have an efficient working
relation, they must meet often and
diseuss problems, “plan their work, and
work their plan.” Tt may be diffienlt to
secure regular sehool time for the officers’
meetings. However, the adviser can,
and very often does, use one of the lunch
periods for an “officers’ meeting.” In
one case, familiar to the author, the
agricultural clags reom is used during
the lunch period for the officers’ meet-
ings. The door is locked, the officers
pring their lunch and very often a few
peanuts, apples, doughnuts, or some
other. delicacy help to socialize the
meeting and the officers enter into the
task wholehsartedly. The new officers
will learn much from the old officers by
attempting a few such meetings. The
adviser will be on the job and take every
advantage of acquainting the men with
the details of the several responsibilities.

The alert adviser will sce to it that
all officers, new and old, become thoroly
acquainted with the F. F. A, constitu-
tion and by-laws, chapter organization
procedures, the program of work for
the current year, the chapter records and
property, chapter traditions, and pro-
cedures. After gotting acquainted with
chapter organization, a deliberate effort
should be made to provide bagic training
in parliamentary procedure. This type
of training should characterize and be a
part of every meeting, official and un-
official.

A very clover and effective method of
teaching parliamentary procedure was
the use of a “Parliamentary Skit” by
the Bear River Chapter of Future
TFarmers of Garland, Utah. The skit, took
ten minutes for rendition, was full of
humor in portraying a meeting of farm-
ers in a typieal farm community. Twelve
Future Farmers participated in the slkit.
In this short time nearly 30 different
parlismentary proeedures were brought
out with both correct and incorrect
usages, Each situation wag characteristic
of typieal assemblies. In every chapter
there will be some enterprising member
who eéan write such a skit and the whole
gtudent body may be amused and receive
much good.

Ancther helpful training procedure of
this type is to see to it that either the
adviser or some competent student acts
as parliamentarian to advise the presid-
ing officer and others concerning their
rights, duties, and privileges as partici-
pating members in group meetings. In
this connection officers and members
alike should he encouraged to familiar-
ize themselves with one of the several
pamphlets dealing with parliamentary
procedure. By following these practices

for a few months, the member will
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Most of the procedures suggested
thus far have dealt with group meetings,
It should be noted that much effective
{raining can be given by each outgoing
officer to his successor. The officer will
grow with his assignment and the ap-
prentice will take pride in his new ac-
complishment. For instance, the out-
going secretary can give his suceessor
much help by going over the record
books, explaining how minutes are to be
kept, records are to be made and pre-
served, and so on. Likewise the presi-
dent, ireasurer, marshal, and other
officers can be coached by the corres-
ponding outgoing officer. All of the
above suggested procedures call for care-
ful planning on the part of the adviser.

Many other types of help are being
used in different parts of the couniry
today; among thess are state and district
leadership conferences. Possibly the
most common practice in leadership con-
ferences is to devote one, two, or more
days to leadership training during state

or district conventions. Such leadership -

conferences are most effcctive when a

large percentage of the new officers of the -

territory are in attendance. The success
of such leadership fraining conferences
depends upon careful planning and ex-
tensive partieipating experiences for the
members in both general assemblies and
in sectional meetings for the different
officers concerned.

Considerable preparation is needed

for the arrangements of a leadership
training conference. Many of the par-
ticipants eome a long distance. They
must not be disappointed in what they
expect and need.

The suecess in training officers for
leadership in the State or local Future
TFarmer organization will depend in &
large measure upon the vision of the
local adviser, his ability to plan and
initiate real leadership training, and to
delegate responsibility to members who
aTe in a posttion to serve.

#This is the fourth of a series of articles on guidance
of F, F. A. Chapter activities, .

Some Do's and Don'ts for
Future Farmer Sports
Programs

FRANK B. FINNERTY, Advisor,
Addison, New York

MANY ingtructors.in vocational agri-
culture lack a hub around whieh to focus
their Future Farmer activities. Unless
one has focal points to which the interest
of the members can be directed the
program is apt to be dull and uninter-
esting to the majority of the boys. |
Many instructors have overcome this
lack of interest in various ways. Dif-
ferent groups, due to physical set-up,
school administration, and fype o
pupil, must be handled differentfy. Often
instructors have overcome these diffi-
culties: just as often they have failed.
Over a three-year period, we have
built our ¥. F. A, program around &
wall_randieted enorts nroeram. During

experience some of the do’s and- don’ts
of such a program.

After registration in the fall a meet-
‘ing is ealled and various committees
are appointed, among them the sports

for the ~year’s sports program. This
program consists. of track meets, soft-
pball games, kite flying, model airplane
racing, quoits; in fact anything that
wo boys want to do can be made into a
" contest, even milk-testing and poultry
cudling.

Most of the freshmen boys come
‘from rural schools and our I, F. A,
‘program js relatively unfamiliar to them,
" but they have had some experience with
“gome Torm of ball or nunning. Once they
_have participated in an organized sport,
- the jump to parliamentary procedure and
“other official business is less difficult.
“Where a point system is used in making
wards af the end of the season, the
- best mode) airplane racer should reccive
ush as many points ag the best basket-
all or softball player.

THE ideal sport is one that will in-
i%lude the greatest number of partiei-
- pants, Track is probably the best sport
“for this purpose, if enough events are in-
eluded and each event is given the same
weight in points. The over-grown lum-
ring boy may not be the best quarter-
rniler, but in the fug-of-war he will give
a good account of himself, The pint-
“-gize freshman may not gain a place on
the tug-of-war rope but in the hop-
gkip-and-jump event he will come into
his own. _ '

By having events in which all boys
““ean participate, those less skilled are not
1eft cut, and they feel that they too have

"the organization.
Softhall iz also an ideal game which
will give every boy & chance. Of course
the rules say only 10 men on a side, buf
if you have 22 or more, play them all at
the same time. Use five outfielders, two
short stops, then all the boys have just
“gs much fun and it doesn’t slow the
game down as it might appear to.
Track and softhall require but little
equipment, 8 pair of sneakers, a broken
.bat from the varsity team, a softball—
+and you are set to go.
We are fortunate in having an agri-
eulture building which contains a bas-
ketball court. This is used mainly for
agricultural students. Hence, baskethall
Is our main spork.
Many instructors eriticize baskethall
because it doesn’t have much earry-
. over value. Thig is true, bult young,
energetic boys must have some active
sport to use up their energy. Another
criticism is that they cannot use a suf-
fielent number of boys during practice.
This objeetion is essily overcome. Pick
your team of five boys and let them

This speeds up the play and if the team
ean score against eight or nine players,
the opponents’ five won't be so diflicalt
to score against. The same i3 true on
defense. Let all the rest of the players
try to score against your regular team.

Occasionally I have heard fellow
teachers boast of the greatness of their
F.F. A, teams, “We ean beat the high
sehool varsity if they would play us” is
& common statement. The surest way
to eliminate sports from your I'. F. A,

Traera s a +n melra anmonne alze on Fhe

committee. This committee arranges

‘eontributed something worth while to-

gcore against the rest of the players. -

partment is just one cog in the wheel of
the school, not the whole wheel.

If because of gome disagreement be-
tween the coach of the vaxsity team and
a player, the latter is fired from the
team but is eligible to compete for the
“Ag"” team, do not use him. “I you
cannct play for the coach, you cannot
play for me” is the safest way to keep
harmony In the various sehool de-
parfments. -

Many teachers dread the thought of
having any F. F. A. team because they
have only a vague knowledge of the

gport. Usually the varsity coach will

be glad to help.

Certain instructors frequently com-
plain that if they do develop a fairly
zood F. T, A. team some of the players
will go on the varsity squad the next
vear. This, T believe, is a worth-while
activity for which to strive. Certainly
if a boy is good encugh to play for the
varsity he should be encouraged to do so.
This will make a place on the F. F. A,
team for other boys. Tt also repays the
coach for any help he may have given
your team. '

Keep the game as simple as possible.
Do not try to teach everything. A
teacher remarked to me during the
height of basketball season, “I think
T will defeat you Thursday might. I
taught my team five new plays last
night in practice and if they elicle it will
be a cinch,” A regular coach working
with his team constantly finds it diffi-
cult to teach five different plays in an
entire season. Let’s not do it in a single
night. ) R

Don’t be afraid to have a losing team.
Take a note from the eoaching fra-
ternity handbook: “When you are
winning, you are a good coach; buf in
your poor years, you sare building
character.”

ENJ QY the sports program rather than
dread it and you will have many
pleasant surprises. Two years ago during
a track meet a sturdy-legged, barrel-
chested youngster, John, came to me
and said: “May T run in the half-mile
event?’ As I had only ome entry I
answered in the affirmative. Then the
magter-mind started working. “You
start and run just as fast as you can and
the rest may follow you’ were the in-
gtructions given. “This will let Ray,
our other entry, romp home easily.”
The starter’s gun barked, the runners
were ‘off. John followed instruetions.
I watched him for the first quarter mile
and he set a terrific pace. The other
runners were puzzled. At last one by
one they set out in mad pursuit. Then
T picked out Ray running calmly in the
rear of the group. At the three-quarters
pole he suddenly spurted. One by one
he overtook the other tiring runners,
and as he eame to the home stretch, he
seemed to have the race won easily.
But out in front still running smoothly
was John, and he hit the finish line
five yards ahead of Ray. John came over
and said sadly, “Gee, Prof, T forgot to
slow down and let Ray win.”

Sports should be a minor part of the

F. F. A. program. Do nct let your or-.

ganization become a baskethall team
while the worth-while activilics are
crowded out. Too much -emphasis on
sports is much worse than too litile.
However, there is an in-between path
whirh will eive real satisfaction if fol-
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L. R. HUMPHERYS,
Logan, Utah

American Farmer Applications

A SUPPLY of printed American
Farmer application blanks was for-
warded January 1st to States from the
National F. F. A. Office. Complete in-
structions are attached to each indi-
vidual blank and many improvements

have been made in the 1939 setup. The

completed applications are due in Wash-
ington on or before May 1 and no addi-
tional material will be accepled on any
candidale thereafier, States will be
notified 30 days before the next national
convention in October as to the candi-
dates which will be recommended to the
delegates for election. The new score
card hag a total of 1,000 points,

Chapter Scrap Bool

An official chapter serap hock has
been designed and may be secured from
the French-Bray Printing Company,
Baltimore, Maryland, This serap book,
which is 14 inches x 20 inches and
looseleaf, is suitable for clippings, snap-
shots, and other appropriate matorials,

National Chapter Contest
Over 700 entries for the 1939 Chapter
Contest are now on file in the national
office. The highest percentage of par-
ticipation is shown in Louisiana, Florida,
and Virginia.

National Public Speaking Contest
Speakers will be scored this year on
the basis of 1,000 points rather than 100
as has been the case in the past. The
items and weighting of the seore eard
remain unchanged.

. Membaership
Preliminary reports indicate that the
national organization of F. F. A, has a
good chance of reaching the 1939 goal
of 200,000 members, Substanfial in-
creases are evident in all four regions of
the country.

National Leadership Training

The national officers of the F. I, A,
met in Washington, D, C. February 9-
16 for special instruction on leadership.
This is the first year such a school has
been-held. As a result of this training,
officers will be able to render a greater
service to States and will be better pre-
pared to handle the coming national
convention,

Patticipation Certificates

A supply of participation certificates
has been secured by the national organi-
zation. Starting with the year 1928
these certifieates, with the proper signa-
ture, will be issued to cutstanding State
Agsociations and chapters, individual
members winning sighal honors, and to
the riational officers, This practice will
likely be continued in the future.

T’d like to think when life iz done
That I had filled a needed post,
That here and there I'd paid my fare
With more than idle talk and boast,
That I had taken gifts divine,
The breath of life and manhood fine,
And tried to use them now and then
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Some Objectives

{Continued from page 195}

our present brick farm houses are made
of brick that was dug, moulded, and
dried or baked right on the farm where
it wag used. There is a possibility that
earth could be used in the building ma-
terial. Almost every farm has some of
these low eost materials available,

“Tabor is an item which in barns usu-
ally amounts to about 25 percent and in
houses to 50 percent of the cost of the
structure. Much of the labor necessary
to do building repair and replacement
is not so highly skilled but that some
farmer ean supply it. It may mean an
exchange of labor and not an ex-
penditure of cash.

#Poggibly the most difficult financial
problem in modern construction is the
hardware and what we term the modern
conveniences such as eloctrie power and
equipment, bathroom, furnaces, and
kitehen equipment. Ever much of that
can be installed at a much lower cost
on the farm than in the cities. For ex-
ample, the cost of obtaining water piped
into a city home and the cost of a city
gsewer to a city home is usually con-
siderably more than the cost of obtaining
water and installing a septie tank with
the necessary sewage disposal system
on the farm. .

“Those who say that building repair
and replacement cannot be. carried oub
at low farm prices usually do not take
the above factors into consideration and
do not observe that there is usually
someone in every ecommunity who is
_ doing it right now.
~ “There 1s need, no doubt, to further
locate the enemies o adequate struc-
tures to find ways of waging a successful
battle. It is evident that no quick and
easy scheme will bring adequate struc-
tures. It will be a hard, long, in fact
almosta continuous battle. Our methods
are simple as pointed out but the way is
net easy. It will require a constant drive
in education and appreciation of the
services rendered by the buildings to
agriculture as an industry and mode of
life.”

What Farmers Really Want

Extension service specialists are re-
ceiving hundreds of lotters asking for
help to repair and remodel. A congider-
able inquiry is for plans for new con-
gtruction. A desire to prevent excessive
depreciation together with the feeling
that botter times are here, or close at
hand, hag stimulated interest.

Apain, never has more money on a
long-time basis been available at such
low interest rates. The Federal Houging
Administration has come to the rescue
and is doing everything possible to malke
it easy for farm owners to stop increas-
ing depreeiation losses and to enter into
a program of providing themselves
with better homes and living environ-
ment.

But should vocational agrieulture
teachers pioneer in this phase of edu-
eation? Should they build appreciation
and desires in the farm boys or adults
for those things which so few are unable
to enjoy? Should there be a “Confirma-
tion to conditions” rather than what
might scem desirable? Are eonditions

read John Dewey on the responsibility
of the schools for the new social order
and consider whether the analogy holds.
He holds that: “The schools of America,
have furthered the present social drift
and chaos by their emphasis upon an
economic form of suecess which is
intrinsically pecuniary and egofistic,”
“The part fhe schools will take in
determining social ideals depends,” he
says, ‘upon whether teachers passively
accopt existing conditions, or throw
themselves in with forces and eonditions
that are making for changes in the social
order.”

Not all great educators agree as to
how we should build for a new en-
vironment or social order. President
Robert M. Hutchins, of the University
of Chicago, says, ‘“The pupil must be
taught to earn a living in the society that
exists and not in the one that ought to
cxist sometime. He must be made a
good citizen of this commonwealth and
not of another, no matter how much
better the other may be.”

Or we may quote Doctor Glenn Frank,
“The nation’s schools owe their stu-
dents and the public something more
than a neutral listing of the dilemmas
of our time. Schools must set lamps burn-
ing in those dark places where social de-
cisions falter for want of light. The
nation has a right to expeet from the
eduecators candor of judgment upon
even the most controversisl issues.”

Possibly the new era in farm life is
here. Farmers are becoming more home-
conscious, and the former ambition of
many of them of retiring and moving
into seme town is giving way to living
on modern farms instead of in the cities.

One widely traveled agricuitural lead-
er observed that “For perhaps the first
time in history farmers are giving more
thought to their houses and to their
own living conditions than to their
barns, other buildings, and equipment,
which heretofore received first con-
sideration.”

A Long-Time Program

(Continued from page 193)

11. How valuable is pasture?

& How valuable is permanent pasture? Tem-

porary pasture?

b I3 it advisable to have only permanent
pasture?
How much pasture is needed por cow?
What nutrients does pasture dontain?
Does permanent pasture have sspme feed-
ing value thruout the year?
f How can I incresse productiveness of my
pasture?
s it necessary to feed any grein while cows
are on pasture?
% Should & permanent pasture ever be fer-
iilized? -
‘What can I do to keep permanont pasturo
produetive untit I can get enough land under
the plow to have a pasture rotation?
12. How can I provide my cows with continu-
gus pasture?
What are crops that will male good pasture?
‘Which of these pastures will earry the most
cows?
How can I rotate these pastures to get the
maost oud of them?
What ave the feeding values of each of these
grasses?
Flow can I plan a rotation to have con-
tincus pasture?
f Do I need to [eed grain when cows are on

continucus pasture?
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Proposed courses for following years:

Second year—How can I improve my
herd thru breeding?

Third year—Produeing and market-
ing quality dairy products.

Fourth year—The problems of getting
started in farming.
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Sizth year—Selling and purchasing
co-operatively.

#Prepared for the elass in Methods in Part-Time
Clagsea in Voeational Agricultuze under the direo-
tion of Louis M, Sasman, Assistant Director end
Agriculture Supervisor, Wisconsin_ State Board
of Vocational ducation, at the Colorado State
College surmer session June 20 to July 9, 1938,

Observing Fundamentals .
{Continued from page 195)

tion of training to home farm situations,

One cannot hegin too early encourag-
ing each boy to collect, condition, and
gtore the tools of the home farm in a
convenient place. The provision of a
work bench for the home farm which the
hoy might build in the school shop with
old lumber if necessary is an Important
step toward carrying the shop work to
the home farm. If housing for such tools
and equipment ¢an be provided on the
home farm go much the better. Most
boys will take pride in a chest of well-
kept tools of their own. They should be
encouraged to make such a collection.

A record or progress chart ig recom-
mended, to be posted in an accessible
plage in the shop with the names of
pupils and skills listed, As minimum
reguirements required by the teacher
are met by the various individuals they
should be checked. By so doing each
boy may readily check on his own ac-
complishment from day to day.

Tt is hardly necessary to say that job
study of guide sheets should be provided
for all required jobs or skills. Tt is per-
haps as important that a boy find out
why as weil as how, altho it may not
always be eagy to convinee him of this,
There are hmits heyond which we
cannot go in permitting boys to follow
their own inclinations, if a good job of
teaching is done.

Vocational Agriculture

and AV.A.

{Continued from page 183)

and procedures, as a means of crystalliz-
ing the tested experience thruout the
nation in providing adequate vocational
training in agrienlture, This committes
dealt with such problems as continuing
education of teachers in service, main-
taining sound relationships in adminis-
tration, maintaining desirable working
relationships with adult farm and related
organizations, providing guidance and
leadership for national, state, and loeal
units of the Future Farmers of America,
inereasing the services of the depart-
ments of voeational agrienlture in public
schools by extending the program of
adult edueation in voecational agricul-
ture, making systematic studies of prob-
lems in voeational agriculfure, increas-
ing the serviees of public schools to out-
of-school farm youths, and developing
wholesome attitudes and techniques of
co-operative effort. All these things are
diseussed in Monograph 19,

The American Vocational Association
is your association. Its sffectiveness will
depend upon your interest and your
loyalty. May we all work together for a
greater A. V. A, and a more adequate
and more effective program of vocational
edueation in agrieulture.—R. H. Woods,

Direetor of Vocational Education,
T b ned Warntiinl-v awd wrecdent of

Specialists:

ALABAMA

R. I&. Cammack, Montgomery
L, Chesnust, Auburn

. A. Grant, Tuskegee

ARIZONA

(. Snyder, Phoenix
. W. Cline, Tucson

ARKANSAS
R. B, Smith, Little Rock

Keith I.. Holloway, Fayetteville
C. 8. Woodward, Pine Bluff

CALIFORNIA

J. A. Mecl’hee, San Luis Obispo
8. Butherland, Davis

W. B. Court, San Luis Gbispo

COLORADO

I.. R. Davies, Denver
G, A. Schmidt, Fort Collins

CONNECTICUT

s=—R. L. Hahn, artford
C, B, Gentry, Storrs

DELAWARE

‘W. L. Mowilds, Dover
t—R. W. Heim, Newark

FLORIDA

~oJ. T, Williams, Jr., Talinhassee
t—E. W. Garris, Gainesvyille
ot—1I.. A. Marshall, Tallahassece

GEORGIA
L. M. Sheffer, Athens
t--J, T. Wheeler, Athens
—F. M, Steley, Industrial College
HAWAIT

E—VY W, Tieers, Honolulu
t—¥, E. Armstrong, Honoluluy

IDAHO

3—Wm. I{err, Boisc
t—H. [ Lattig, Moscow

ILEINOIS

s—J, E. Hill, Springfield
_f.—ff-\. W. Nolan, Urbans

INDIANA

8% M. Smith, Lafayette
t—N. C. Lawson, Lafayette

IOWA

s—F. T, Hal, Des Moines
t—Barton Morgan, Ames

KANSAS

&1L. B. Pollom 'l“npelm
t—C. V. Williars, Manhattan

KENTUCGKY

g:g H. Woods, Frankfort
i arsie Flammonds, Lexington
. N. Morris, Frankfort.
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LOUISIANA
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MAINE
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MARYLAND
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MICHIGAN
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MINNESOTA
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t—A. M. Field, 8t. Paul

MISSISSIPPI
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MISSOURI

+—J. L. Pervin, Jefferson City
~—fherman Dickinson, Columhia

MONTANA

s--A, W, Johnson, Helena
t—R. H. Paimer, Boseman

NEBRASKA

s—L. T). Clements, Lincoln
t—H. K. Brudford, Linecoln

NEVADA

s—R. 3. Jeppson, Carson City
t-W. . Higgins, Carson City
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st—I. . Little, Concord
NEW JERSEY
st -, () Bampson, New Brunswick
NEW MEXICO

s—Frank Wimberly, State College
t-—H. M. Gardner, State College

NEW YORK

s—A. K. Getman, Albany
t—R. M. Stewart, Ithaea

NORTH CAROLINA
s—Roy H. Thomas, Raleigh
t—I.. Ii. Cook, Raleigh
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NORTH DAKOTA
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UTAH
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