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Cultivators of the earth are the most valuable cifizens,
the most vigorous, the most independent, the most
virtuous, and they are ted to the country and wedded
to its liberty and inferest by the most lasting bonds,

—Thomas Jefferson.
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for the quality of that section during this
period. Dr. O. C. Aderhold, Athens,
CGleorgia, has accepted appointment to
the staff to replace Professor Martin.
. Doctor Aderhold is already known to the

N readers of this magazine, since he is a
O. €. Aderhold frequent contributor. He tock his Ph.D.
degree at Ohio State University and a
mary of his thesis appeared in this magazine during the
; t’}-ye'a,r. Doctor Aderhold is engaged in teacher education ag
versity of Georgia. Articles and supggestions for articles
ning schools in agriculture should be sent to Daoctor
old, Department of Agriculfural Education, University
gia, Athens, Ga.

i

ult Education in Agriculture and the
American Public Schools

& American public school is facing a new erigis and a new
‘tanity. Within the next few years the decision is likely to
made as to whether the edueation of adults is to become a
lly accepted responsibliity of the public schools. The
spects are that it will be. o
“hete are many schoolmen who seem unaware of the signi-
eance of theissue and of the dangers to our existing commum-
v achools if adult education is “farmed out” to other agencies.
here is certain to be adult education. Interest and need,
than age, are to be the eriteria in determining who are
be educated. Someone is going to get the job of providing
dult education asnearly universally as elementary and second-
1ty ecdueation are now provided. Will it go to the schools or to
rivals? What will happen to our present school system if
ther ageneies take over adult education?
L generation ago a few far-seeing pioneers succeeded in
vineing the American people that agricultural education
d be organized in the existing schools and not alone in
barate agrieultural schools. They failed, however, to prevent
development of a dual system of public education In agri-
ilfiire which still plagues us.
Ve now face a parallel situation in dealing with adult edu-
tion. It is possible that our local public scheols may be rec-
gnized as our primary publie ageneies of adult education.
hey may be allowed only to supplement existing agencies.
ey may be barred from the field entirely.
:Agricultural educators have been pioneers in the fight fo
tablish adult education in the public schools. Every vietory
We win in this field is a victory for the entire public school
tem. Every time we concede that any agency, public or
tvate, should have precedence over the public schools in
fult education we betray the public school system.
.The public schools have meant much to Ameriea. They will
mean tremendously more if they develop their functions in
dult education, Let us in agricultural education, at least, see
'(_:ieal.'ly the possibilities and use our influence and cur example
to aid our schools and our America.—H. M, Hamlin, Tilinois.

S. C. Wilson

Word has been received of the death of Professor 8. C.
Wilson, head of the Agricultural Education Department, Sam
Houston State Teachers College, Texas, Mr. Wilson has been
egaged in teacher-training work in agriculture for the past
Yyears. ' .

What Are Schools For?

lN A forum discussion a few days ago, a representative of a
state parent-teacher association put this question: “What are

_schools for?”

The question was directed to me for reply and on the spur
of the moment T said “Schools are to teach people how to
learn.” That may or may not be a good answer, but it elicited
some thought-provoking diseussion. . :

While individual growth, psychologically speaking, is de-
pendent entirely upon learning still the sehool does not have
a monoply on learning. Learning goos on at a rapid pace out-
gide the school from birth to the end of life. Much of this learn-
ing results in good to the individual and to socieby; much of it
regults in il to both the individual and to society. The
school is an institution ealled into being to “teach people how
to learn” under all conditions of life in order that they may
continuously grow, individually and socially, to the limits of
their capacities. .

The school may go about its tagk in many ways, but in
general it now moves in one of two directions according to the
philosophy it holds. The school may attempt to meet its re-
sponsibility by placing before the individual “selected masses
of organized knowledge,”” and it may say: “Learn this and this
and this, which form the ripe generalizations of the past.”
Turther it may say: “Take this test, and this test, and this
test, and you can tcll how well you have learned these aceumu-
lated conclusions of the past; the generalizations of yesterday.”

This “looking to the past” may be the school’s program in
ineef,ing its secial function in teaching ‘‘the people’” how to

earn. :

On the other hand, the school may attempt to discharge its
responsibility to society by placing in the hands of the indi-
vidual “the working tools and techniques of reflective think-
ing, the science of sound judgment, to be used by the indi-

“vidual as he proceeds thru life.” In this case the school may

say to the individual: “Learning is inevitable thruout life, and
in this schde! you may ‘learn how to learn’ as you proceed on
your journgy; here you may learn how to discover your prob-
lems and how 1o analyze these problems; you may learn how
to seleet and organize the accumulated and aceumulating
experiences, facts, and principles of the past about these
problems leading thru reflective thinking towards their so-
lution.” :

This ‘‘looking forward” philesophy may be the school’s
program in meeting its soclal obligations in a demoeratic
soctety [raught with multitudes of new and changing prob-
lems for the individual.

Whether the school looks backward or forward in its philos-
ophy, the fact remains that it was called into being to teach
people how to learn and live in a developing democracy. The
fact algo remains that any selected masses of information

_learned today will be out of date tomorrow, but the science of

seund judgment will improve with use thruout the years,

“We, the people’” may pay our money and take our choice
when we have decided “Whal are schools for?’—John T,
Wheeler, Georgia. :

"Whither Agriculfural Edlucai'ion?"
Booklet

IN WHAT directions can we expect agricultural education to
develop in the future? What philesophies are becoming domi-
nant in our work? What are the characteristics of a modern
program of agricultural education in the public schools? The
answers to these and many related questions are made avail-
able to teachers of agriculture in printed form in the booklet,
“Whither Apricultural Eduecation?” Firgt appearing ds a series
of articles and later reprinted in a booklet, this collection of
writings by leaders in agricultural education is still available
for those who act quickly. Single copies are priced at 15¢. If

orders of twenty or more are gent in the price is 10¢ each. Bend -

all orders to L. L. Anderson, Meredith Publishing Company.
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Confribu’rions of Leading Americans to Agricyl
ture—Gifford Pinchot "

DR. C. 5. ANDERSON, Professor of Agricultural Edi.:caﬁon, Pennsylvania State College

CYRIL Con-
stantine Desire’
Pinehot, a French-
man, fleeing the
Bourbon restora-
tion, took refuge
among the wooded
hills of northeast-
ern Penngylvania.
There in the vil-
lage of Milford, -
one of the most
pieturesque spots
of the Keystone
State, he opened
a eountty store and married the daugh-
ter of a major in the continental army.
Gifford Pinchot is their grandson.

Gray Towers, the summer home of the
present generation of Pinchots, way
erected by Gifford’s father, Tt is a Nor-
man- building on a hillside a mile from
Milford, Pennsylvania. It rears its bull
on an estate of some twelve hundred
acres. The ancesiral home of the Pin-
chots is in the village below.,

Gifford Pinchot was graduated from
Yale University in 1889 with an abiding
enthusiasm and interest in forests. Born
in the forests, reared in the forests, he
was destined to be the first man to ag-
sume the stewardship of our nation’s
forests. Born with advantages of wealth
and social position, Mr. Pinchot did not
need to choose so arduous g task. How-
ever, It may trathfully be said that he
devoted the best years of his life to study
and work in the interest of forestry, and
to the problems of forest conservation,
Often this work was done gratuitously.

There were no schools of forestry in
the United States at that ti €, 80 upon
completion of his work at Yale, young
Pmchop went to Naney, France, where
hestudied sylviculture and other branch.
es of forestry. Under the guidance of
Bir Diefrich Brandis, Inspector-general

of the Indian forests, he visited the
great forests of Germany, Switzerland
and Tranee. Upon his return to the
United States he was undoubtedly the
best-informed person in this country on
matters relating o scientific forestry,

Following » tour of the western states
and Canada, a tour designed to survey
forestry problems, he returned to New
York and opened an offieo ag consulting
forester, the first one of his profession in
America. His first practical forest man-
agement projeet was on the 100,000
forest neres of the Vanderbilt estate at
Biltmore, North Carolina. Tt was there
that he demonstrated ‘his theory and
belief that the forests could and should
be maintained as a crop, if they are to
mczgt the demands of progressing civibi-
zation.

C. S. Anderson

Awakening an Interest in Forest
Conservation

About this time scattered attention
was being focused on the needs for forest
conservation. Some public opinion on
the issue had already been expressed.
In 1896 the Secrotary of the Interjor
requested ‘the National Academy of
Science to report on a national forest
poliey for the forested lands of the
United States. The Academy in -turn
appointed a commission, of which Mr.
Pinchot was a member, for help and ad-
vice, for he was recognized as the na-
tion’s foremost authority on the prob-
l_ems of selentific and practical forestry,

Gifford Pinchot

It was this same commission which a
year later vecommended to President
Cleveland the creation of 13 new national
forests. The next year Gifford Pinchot
became the Chief of the Division of For-
estry, later the Forest Serviee in the
Department of Agriculture, & position
which he oceupied until 1900.

When Mr. Pinchot assumed his
duties as Chief of the Division of Forest-
ry, he found that he had inherited s
starving infant bureau, ome which
ia,ckgad public interest and one which
recoived indifferent, even unfriendly
congressional support. Something had
%o be done about it. As a nation we could
not go on indefinitely dissipating our
natural vesources, particularly those of
our forests. His new job presented a
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challenge and hereveledinit. T ..

. LIt

him the opportunity to pOuragﬁxdﬁ
apostolie zeal into a cause which ¥
loved and in which he be]ieved;'iIiﬁ

its significance to the In

bs. > yman
tician as well. Misinformation 2,?1?1 ?ﬁ; :
understanding had to be correct 1
Private interests, hostile thruy i

characteristic has followed him thru 'k
long years of faithful public serﬁc?ﬁ?ils
still distinguishes him among statesmi

. American forestry, (2) He worked: &

developed a plan for the wise use of al
of the nation’s nataral resources ; no
only the forests, but waters, lands, and
minerals as well, e
Few men associated with public
affairs are more courageous in following
their convictions than is Gifford Pinchot,
It has often been said of him that once
he has made up his mind on a matter,
there is no human agency that can
change it. Yet his tolerance, his pationce,
his broad-mindedness, his willingness to
listen to reason also characterize his
relationship with his colleagues and
with his fellowtnen. His force of person=
ality, his frankness of expression, the
abundance of convineing facts which he.
myariably has at his eommand, all con=
tribute to his influence and leadership.:
The following incident, which took place’
during his ploneer days in the forestry
service, 15 told to ilustrate his ability to:
convingingly sway public opinion. The
stock-raisers of the Rocky Mountain,
West were aroused by certain new regu-
lations restricting the grazing of their
stock on government lands. These regu--
Iations had been inaugurated by the
Forest Service at Washington, The:
sbockmen demanded that Mr. Pinchot
come to the West and face the issue with’

de journeyed to Denver to
i< man. Pinehot where to geb
was expected that the contro-
aighit Jast some time and become
4 one. It was a long fight, but one
the genial young forester even-
otight the stockmen to realize
tiew repulations were actually

71fliet with their interests.
hat Our Leaders Have Su?d

riting on “Gifford Pinchot and
ht for our Natural Resources”
merican Review of Reviews of
71909, Mr. Hewitt Thomds
wnits: “Call him a dreamer if you
& dreams for the welfare of the
' Say he is an enthusiast, but an
t seeking to safeguard the
“rights. But never forget that
ealing with Gifford Pinchot you
ace to face with an intensely prae-
‘hard-headed, farsighted man to
Self-intercst is never & eonsidera-
whom the vight is always the
olling motive.” 1§ is these qualities
ipersonality of Gifford Pinchot
were o clearly reflocted in the
s ‘of his efforts to bring about a
e appreeistion and understanding
problem of conservation of our
‘al Tesources. )
“Pinchot’s successor, appointed by
jent Taft in 1910, wag Professor
‘8., Graves of Yale University,
Trean of the Yale School of Forestry.

1 (raves concerning his lifelong
nd: and former feacher: “From the
muing of his administration of the
nal. forests Mr. Pinchot's efforts
‘ditected in the interests of the
r:'and small rancher. This was
sged particularly in the grazing
v. He had full appreciation of the
ce: of the national forests to the
er who, within and near the hound-
‘of ‘the forests, is dependent on
em . for forage, timber, and other re-
es. He initiated the idea of co-
inated use of resources, and the
erests of agriculture always. held a
ominent place In his public policies.
“The work of Mr. Pinchot in advane-
ng tlie movement of forestry and secur-
ng-an application of its principles to the
eld, both on the national forests and in
ny places on private lands, is in it-
elt s contribution of unmesasured value
- agriculture.” '

Setvice to the Farmers of the MNation

Dean Graves calls attention to the
phasizs which Mr. Pinchot placed
rom the very beginning of the federal
lIvision oh its responsibility to the
armer, advising him and assisting him

dueating him in the best forest and
odlot practices. To Mr. Pinchot is
iven most of the evedit for uniting the
ederal activities in forestry and agricul-
lire, '

+Professor Ralph 8. Hosmer, of the

.:_Departrpent of Forestry of Cornell
 University, who also worked with M.
Pinchot during his forestry pioneering

I Washington, in retrospect now re-
ards Mr. Pinchot’s services to farmers
0d small woodlot owners as one of his
reat contributions, The early circulars
nd bulletins prepared by Mr. Pinchot
nd issued by the Division of Forestry

e following is a Teeent quotation from

1 planting and caring for trees and in

O Al v IO i S8 B G iGo v
owners of forest lands, first in the man-
agement of their woodlands and later in
torest planting. The teachings contained
in these early publications marked the
beginning of a new approach to forestry
in the United States.

“From the year 1907 and extending to
the close of his work as Federal Fores-
ter,” writes Professor Hosmer, “Mr,
Pinchot devoted no incongiderable share
of hig time to getting under way and
developing what came to be known as
the ‘conservation movement’.”

Teamwork With Theodore Rooseve_lt

The so-called “Reosevelt policies on
conservation” on which so much atten-
tion was focused during the presidency
of Theodore Roosevelt were largely Mr.
Pinchot's policies. President Roosevelt
repeatedly and publicly referved to Mr.
Pinchot as the real force behind the
conservation movement. In a public
address in Jamestown, Virginia, in 1908,
the president declared: “So much for
what we are trying to do in utilizing our
public lands for the publie; in securing
the use of the water, the forests, the
coal, and the timber, for the public. In
all four movements my ehief adviser,
and the man first to suggest to me the
proeess which has actually proved so
beneficial was Mr, Gifford Pinchot, the
Chief of the National Forest Service.
Mr. Pinchot also suggested to me a
movement supplementary to all of these
movements—the appointment of the
- Inland Waterways Commission,”

Mr. Pinchot'’s great contribution to agri-
culture centers around his insistence,
from the eatly days, that the interests of
agriculture and of forestry are in-
separable. .

His philosophy of life is aptly expressed’
in his own self-styled epigram on con-
servation, ''Conservation is common
sense applied to common problems for
the common good."

Again, in his autobiography, Reose-
velt says, “Gifford Pinchot ig the man
to whom the nation owesg most for what
has been accomplished as regards the
preservation of the natural resources of
our country. He led, and indeed during
its most vital period embedied the fight
for preservation thru use of our forests.
He played one of the leading parts in
the effort t0 make the National Govern-
ment the chief instrument in developing,
the Irrigation of the arid west.”

Roosevelt continued to pay fribute to

- Gifford Pinehot when he referred to him
saying, “I believe it is but just to say
that among the many public officers who
under my administration rendered liter-
ally invaluable service to the people, he,
on the whele, stood first.”

In 1925 the Roosevelt Medal for

Distingnished Service was awarded

Gifford Pinchot by the Roosevelt Mem-
orial - Association. He had devised and
fought for the policies of conservation
that so distinguished the administra-
tions of Roosevelt and was a worthy
Tecipient of this great honor.

Space will not permit further enumer-
ation and reiteration of the many activi-
ties which engaged his attention and fo
which he gave so penerously of his
energy during his years in Washington.
It has often been said that Gifford
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favorably known than any other exeeu-
tive official of the Government, except
the President of the United BStates
himself.

Pinchot’s Service to Pennsylvania

Mr. Pinchot had scarcely retired from
active service with the federal govern-
ment, when he was commandeered by his
own state, Pennsylvania. Governor
Sproy], in 1920, appointed him State
Commissioner of Forestry, with the
following comments concerning the
appointment: “We have in Gifford
Pinchot a citizen of the state who is the
foromosf figure in forestry in the United
States. We should have the benefits of
hig services here at home, T am glad that
I have been able to call him into serviee
for Penngylvania.’” '

He was accustomed to handling the
national forestry problems. Conserva-
tion again became his watchword.
Pennsylvania had long been ravaged by
devastating forest fires, Waste in all .
natural resources, but particularly in the
forests, was at an all-time peak when
“Mr, Pinchot took up his duties. Be-
tween five and six million acres of what -
had been Pennsylvania’s finest wood-
lands stood fire-ravaged and arid. His
first undertaking as the new State
Cornmissioner was o check these dis-
astrous fires. He started a eampaign to
"arouse public sentiment and effectively
aceomplished his objective thru signs,
warnings, posters, and the press. Penn-
sylvania’s foresta are the best preserved

in the nation today.

Mr Pinchot as o Writer

Along with Mr. Pinchot’s busy pro-
fessional and political life he has found
time to write. Besides many articles in
the press and in regular periodicals he
wrote The White Pine 1 1896, The
Adirondack Spruce in 1898, The Forest
in 1899, Practical Forestry in 1900 (the
latter two are collectively commonly
known as The Primer of Forestry), The

Fight for Conservation in 1909, and The

Training of o Forester in 1917. Hig book,

. The Primer of Forestry, written nearly
40 years ago, is still an important ref-
erence for sfudents of the subject. The
first volume of the book deals with the
units which compose the forest, with its
character as an organic whole, and with
its enemies, In it he develops a founda-
tion for the practiee of forestry and
forest policies. The second volume
covers practical forestry, work in the
woods, and the relation of the forests
to the weather and the streams.

In 1922 Gifford Pinchot was elected

. to his first term as governor of Pennsyl-
vania. Again in 1930 the people of
Pennsylvania elected him to the highest
political office within the Common-
wealth. :

Students and eritics of the life and
activities of Gifford Pinchot find the
recordy of his regime as governor replete
with words and deeds utfered and per-
formed in the interest of the common
people.

The following elements selected from
Governor Pinchot’s campaign program
of 1930 will serve to illustrate: (1})) Equal-
ization of taxation, with some of the
burden lifted from the farmer, the
homeowner, and the small business-

{Continued on page 158) '
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Methods

G R
‘trainees allowed to participate
“the discusgion. The first pur-
7 the panel is: to'hring the workers

iite in ail of the fields of agricul-
aformation and to use these data
aniing specific farm set-ups. In
srds, ib is the purpose here to

A New Approach to Training Leaders in

Farm Planning

O. €. ADERHOLD, Teacher Educqti
Adthens, Georf_:]izr eation,

the best information fromi the
dgricultural knowledge into the
ing of gpecific farm programs. The
d.purpose is to demonstrate an
ational method that may be used by
ltiral workers in  co-operation
achnicians, local experts, and se-
formers in & community in plan-

Tiaining Plan for In-servica Groub

General Statement -

The Agrieultural .
the Division of VOCaE?énteHsmn Servi

6. The farm management mstructor
met with the trainees who were entolled
in the training course, and spent a
minimum of one-half day studying the
economic and social data gathered from
the selected farms. ’

7. The soils specialist spent a minimum
of one-half day with the trainecs study-
ing the soils and other natural resources
of the selected farms—reading maps,
field lay-out, ete.

8. The entire staff assembled and,
thru the use of the panel and conference
procedure, re-planned each of the se-
Jected farms. Approximately one day
was devoted to setting up each of the

RS TTATHITE RO 105
tenchers was essentially the same as for
the in-serviee groups. The major dif-
ferences were:

1. The course was designed specifi-
cally for prospective teachers of agri-
culture—the in-service coulses were
planned for teachers, county agents,
and eoil technicians,

9. The staff was largely composed of
members of the faculty of the College of
Agriculture.

"3, The group of prospective teachers
participated in the planning of only
one farm whereas the in-serviee groups
planned from two to four farms.

[13
thD_o I UNDERSTAND that one of [

e Important problems faced by teach- | N¢ o Vovaonal i performance of touch-
ers of vocational agrieulture is that of | Resic v period f e s oo ey
o ol . ) glan ovor a period of years has revesled

ping a,amers to seb ap their farm EJ}:IQY usually Geach the way they ‘if;vz }ﬂ;ﬂt
programs?”’ _asked one of the seniors who thé:gigngi ge»:]p " Izgnd phoy Yeach the typeo of
was. preparing o teach agriculture ftaed 1o famoh, 0 ¢ "8 they have been

. Durlng my four years in eollege, I have o'r_gﬁiz]ilgﬁlgggf;s Bedf ot o Jld, way of
had good courses in soils, agricultural | &y student, with “feld lgfgf}gcttﬁ? Rrot year,
economics, livestock, poult horti animal busbandry the second year, horiiodl:

1t ) _Iyr Oril- ture the third year, und farm ms Y e
culture and ofher enterpr ises. As & fourth year for all students tuxtl;l}.llél gfeaill? l-ltt.ithe'
matter of fact, I believe T could make :fuﬁliig aroun t?fh}mtmcti?n gt et Indid

& soils map of a farm and could take a © | FRich il eventually Teud b m Tl Hocorming
survey to et th K ' established in his chosen t; o of Tarmine

z e gocial and economiic Teachere h T e pefna
resources of the farm. I can lay oyt | B¢ teaching ;}"&33}’:@”@;@2‘; 10 3kt formers

. . * i i t
& ferrace, caponize chickeng spray and lgi-;mnexfﬁflwy B ey inm%;tl{gn:lﬂgﬁg?
e, aD | 5 ram, we are striving to train teachers to
. ces, uild hog houses and neorporate in their programs of work g
i(]}al‘gloult other pra.ctices_ T have tnneh rt:x:]t? inatroction for the eut-of-school ygaizg
echnical information aho i Ou . 3
, ut livestosk ur evening-class instruotion i
and crops, but I don’t know whether Cator s e o o iy B
emcli]d put all this information together | e 1'1‘:1“%;’8“:?}1[’10‘? tg?rf“‘?t‘g Crtarprisn o
and teach a farmer or a gn e psiness e
oup of farmers Participation of tra

gic foach. g i JArticipation of trainees in planning th

farms.n ate sound pf ans for th oir entire farming buainess i3 our most recengt. ung
The student who made the above

statement expressed something of the
feeling of 35 seniors who were about to
begin work .in selected apprenticeship
fc|:enters to teach farmers to re-plan their
arm programs. The answer fo the

mest important approach o t i
inatructional program, Theo S}:l:t:v(?? mGge-(;zll'g:
S s .
student’s question is that one of the

hag made a great contributi
) tion to thi 'O~
gl("ad.ul:e. The entire supervisory andt]t):sz«sﬂag-
th?mm%i stafls have heef worlang together to
ik BC (—,\r;1 - 'I‘he? lezder of this movement is Dr
oo ferho_d, Professor of Voeational Edu-
catio ,of the University of (eorgin. This
in ordor that workers - s ek I made

T8 in other states migl

:‘.)re able to L:lave some information on thi;”;z&;\?
2Imng: procedure for in-service and pre-

most important probl i Ainy o feshors. 0. M
. ems facing a | Aeent,  Agricultoral gty Foderal
teacher of vocational agricultureg in- ithgion, SRl Bilucution, ” Nonihera

ice have been requested b istrs
supervisors of the several goiﬁh(foglsm
tion distriets in Georgia, s
In a program of formualating | '
grams, with special refercr%ce:r% p;'

whieh makes it possible for

ors to set up farming pr it
Progra

neeessary that workers in gthé::, N

have specific training in the abilitig

n certain ways in the formy
these programs. The points of eo- er'o
tion are specifically stated in the fvﬂa
plan of these several districts, '
One of the specific problems th
county agents, feachers of vocatiois
agrieulture, and soil conservation tech;
nicians have agreed they will help:li
farmer to solve is that of setting uﬁ hi

and other natural resources on the faiis
If these workers are to help the (Eaf?r;m
in this direction they need specific
preparation to do the job. :
In light of the above needs, the Ag
cultural Txtengion Serviee, the Divisign
of Vocational Education, State Depar

volves the teaching of farmers hobth
in. groups- and individually, to set Oup
sound farming programs. In order to do

ment of Education, and the Soil Con:
servation Service have 1'eques(;:1ed gh"
Division of Teacher-Training in Voe

0 participite

conservation of soil and water, Singe:
co-operative plan has heen deve]dl?é'a

ecessary to assist at certain placeg and

program in the light of the human, soi},

farm programs.
gaching staff.*

& many people involved in the
taking made it necessary to de-
p a definite plan of procedure. Be-
“an example of the procedure for
of the in-service training programs:
i Reprosentatives of the Agrieultural
fonsion Service, Division of Voeca-
41 Education, and the Soil Conserva-
“Gapvice in co-operation with cer-
‘connty agents, teachers of agricul-
and technicians selected the two
“to be studied and re-planned in
iraining course. .

farms. The panel procedure was to take
the aspeets of farm planning listed below
and thra diseussions arrive af a solution
for each of the problems. The solution
arrived at was the resuli of careful eon-.
gideration and evaluation of facts and
opinions presented by the members of
the staff and the farmer. Tn most in-
stances the proup resched a unanimous
decision showt the several aspects of the
farm plan. The following general pro-
cedure was used in setting up each of
the farms: ’

4. The follow-up work with frainees
in new practices such as strip-cropping,
was done by members of the college
staff, whereas for the in-gerviee group
this was done by tho Soil Conservation

Service.
Results of Training Course

At the completion of the training

course in farm planning for pre-service
. men, 35 seniors went into 18 communi-
ties of the state and seleeted ab least
two farms on which they procured all
of the bagic data needed and, with the
faxmer, re-planned each faym. In ad~
dition. these 35 men taught approxi-
matcly 1,400 farmers to re-plan their
farms. Of course, these 1,400 farms were
not planned in as much detail as were
the selected farms in each commynify.
However, the supervising teachers with
whom these {rainees worked will con-
tinue with these 1400 farmers until
their farms are earefully planned.

The training program for the in-
gervice groups has reached approxi-
mately threefifths of the teachers of
vocational agriculture in the state along
with many eounty agents and soil tech-
nigians. The teachers working with the
Spil Conservation Service have made
real progress in farm planning. For ex-
ample, during the first six months fol-
lowing a training course the teachers in
the Broad River area planned 132 farms

n... Setting up the type of farming for the farm
b, Setting up the food and feed program for
the farm

ontite staff assemblod and, thru the use of the panel and confetence procedure, re-
or an average ol over five farms per

this it is necessary to bring topeth

best technical informa,tiongavagilablf;gg
o use this information in the re-plan-
ning of farms. The separate courses in
technical agriculturo pursued by the
trammee have not been integrated and
foeused upon the problems of planning
the farm program for any one farm.

Teachers of vocational agrieulture

who are on the job are much more
conseioys of this problem than are pre-
service men. The coming of the State
and National _goil conservation pro-
frams, making it imperative for teachers
0 co-operate with other agencies in
working with farmers in farm planning
has “brought the problem into sha,rl;;
focus. The teachers in service as well
as other agricultural workers have
experienced the same type and char-
acter of training that is now being To-
ceived by the pre-service men. Such
training has been inadequate in the
jodgment of these workers.

- The need for additional training was
so keenly felt by the teachers, soil
technicians, and other agricultural
workers in the state that the adminis-
trative officers of vocational edueation
the Soil Conservation Service and Agrii
cultural Extension Serviee requested a

special training pro i
e, g program in farm plan-

When this problem was prese

the teacher-training divié)ioe;cnrff dt]l?ec
umversity to the dean and the froulty
of the Collegq_ of Agriculture, they in-
dieated a desite t0 work out a shorh
training program that would have as
1ts primary purpose the development of
abilities on the part of the prospective
teachers of agriculture, soil technicians
and county agents to teach farmers
1o deal with this important problem of
farm planning. The result was that
representatives from all departments of
the technical staff of the College of
Agriculture asgisted in organizing a
course in farm planning to be taught b
the ontire staff of the College of Agricul}:
ture, along with technical experts in the
Soil Conservation Service, the School of
gore:stry of the University, Extension
ervice, State Experiment Stations
State Forestry Service, Farm Security
Administration, and fhe Agricultursﬂ
Ad]ustmel}t_ Administration,

Two training programs were initiated
one for in-service agricultural workersl
and one for pre-service teachers of agri-
culture, The essentials of hoth plans
Eﬁ}rlem_s the same. In thisarticle the plan for
f & In-service group is prosented in some

etail, while only a brief statementismade
relative to the course taken by prqspec~
tive teachers of vocational agriculture.
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tional Edueation, College of Edue
tion; o organize, thru the College of
Agriculture of the University, a course
to develop the needed abilitics on t}

part of the agricultural workers in thege
three fields. The following training
program has been developed. -

Trairning Plan: -

The College of Agriculture in co-
operation with several institutions and:
agencies (previously named) is provid-
ing techniecal service for the training
course. :

. The College of Agriculture will. pro-
vide: -

a. Instractors to teach county agents,
teachers of agrieulture, and goﬂ{: con~
servation technicians to understand and:
interpret basicfarm data. Approximately

one day will be spent with the trainees

in the soil conservation district, or in o
specified area, in analyzing and inter-

preting the social, economie, and farm -

dats on two sclected farms. The farm
management and soils specialists will

give ingtractions to the workers in deal-

ing with these hasie data.

b. A staff of specialists in the several .

fields of agriculture to participate in &
panel and to assist-in formulating two

farm  programs. Approximately one

day will be devoted $o the planning of

The Soil Conservation Serviec pro-
¢d comprehensive data on the soil
and other farm resources on the selected
iims. The Soil Conservation Service
nide a soils resource map of the farms
nd provided copies of these maps for all
lie members of the faculty and trainees

the course. The maps show: (1) soil
e, (2) percent of slope, (3) degree of
rosion, and (4) land use.

3. Selested teachers of agriculture
rocured the social and economic data
11 the selected farms, and the Division
© Vocational Education duplicated
lese surveys, and provided each mem-
jer of the staff and each trainee with a
opy. The surveys provided data about:
1) the family, (2) the home, (3) general
arm information, (4) seope, produec-
don, and value of enterprises, (5) crop
ind livestock practices, (6) farm ex-
penses, and (7) financial stalement.

“ 4, The members of the staff visited
éach of the selected farms and, Wwith
the soils, economie, and social data In
‘hand, studied the farms first-hand.
5. Copiles of the soeial and economic
‘data, along with the soils map, were
“placed in the hands of all trainees, and
at least one of the two farms selected
was visited and studied. Approximately

Tue Acricurrural Epucation Macazine February,

planned each of the selected farms."

. Setting up the livestock program on the farm
Hetting up the cropping DProgram on the furm
Settihg up the forestry program on the farm
Hetting up wildlife program on the farm
Setting up rotation system to practice on
the farm :

Setting up water-disposel system for the farm
Setting up certain farm practices such as:
(1) Terracing practice .

(2) Meadow stripping

E'%g Sanitation practices

4} Home conveniences

(5) Others .

M mreoe

9. The soil conservationist spent a
mipimum of ope-half day with the
trainees in writing up plans and agree-
ments for the re-planned farms. These
agreements are in line with the bagic
requirements of the work plan for the
district.

10. The technical staff of the Boil
Conservation Service directed the train-
ees in a comprehensive study of the soil
conservation practices now being earried
out on the sofl conservation demon-
atration area. Two days were devoted to
s study of these practices.

11. Representatives of the Agricul-

tural Extension Service, of vocational
education, and of Soil Conservation
Service spent s minimum of one-half
day with the trainees In planming meth-
ods and techniques for giving instruc-
tion to individual farmers and to groups

1940

teacher. Each of these farm plans are
for five years and involve many changes
in farm practice and farm organization.
A member of the Soil Conservation
Service said: “We have real soil conser-
vation programs going in counties whete
representatives of all three agencies
have participated in the training
course.” _

The members of the ecollege faculty
and technical staff expressed themselves
as delighted with the opportunity of
working with other technicians in plan-
ning the farms. Dr. Jarnagin, of the
‘Animal Husbandry Department, said:
4T feel that this type of a eourse is not
only excellent training for teachers of
agriculture but would be equally valu-
ahle for all the seniore in the college of
agriculture. This project has brought
to our attention the sbilities needed by
teachers of vocational agriculture, coun-
ty agents, and soil technicians and will
enable-all of us to make our courses
more functional for these men, 1t has
helped the eollege staff as much as it
has the people enrolled in the course.”

In discussing the project with mem-
hers of the college staff, Dean Chapman
said: “I believe this is the beginning of
a new procedure that will be most

{Continued on page 158)
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“the purposes of the nursery
& familiarize teachers and stu-

Participation j vin .
n pieeo of gr : %
Grbup P Qr ganlzed tation t}%éo%gﬁﬁiefx?li‘?gﬁgg W(})Jatever.-m ith the growth clﬁaracﬁenstlglsl
. rote toachory oult " oot arjous plants so that they wi
) A GU I C"'S }:eacilers was thep ;-;)1};1&1]{1;1 O%O?S'ontiﬁ “to idintlify them 1?}? vanozz
- A, GUITTEAU . ocation for fertili . e righ o e Tnsronsing tho acresg
Olympia, ngﬂfi tSuperwsor, experience linesgllilczgz;“?ls.hAfteb Soile 'égs O S known £ be & step in
gion _ locations it was found wiose {130 e5e varioys ving the da}ilry Sltimori) {o western
. hington. There has been very

ORGANI ZED
Eroup projeets as
condueted in the
state of Washing-
ton for the past 13
years have a two-
fold purpose: first,
to develop instrue-
tional! material
‘and, second, to
provide partiei-
pating experiences
for all-day and
part-time studentg
m}}croeational agri-
cwiture on phases which ha
puts on ve been
four }clzlerglﬁtgult to both students and
This program has heen and stjl] i« :
a state of development. Tt egnslzﬂ;;)illx?
primarily because of the needs of the
;:;]ils(t:&i file z{l teaclhers for technieal
m whe solotion of agrieyl-
.Eﬁn_ﬂ problems which were presen%falc(lﬂﬁl
theu' communities. The teachers found
! emselves_ short of concrete and fune
tional subject mattor in some of th-'
enterprises which they were called upc:);x3

spirit from the boys
The latest step in student partio:

v . . i ‘tl ;i
Ell‘(i);l 1slto mcludp a eompletepstud(;]rpgf
o Plot work in appropriate classes

ereby giving all the students an op:
p(l)}rttlilmty to participate in the program
gl 15 ber F. F A. members or not. It
ten Jecomes an integral part of the in-
) Iiucétlonal program of the department,
il eac]‘aers who have included their
work as part of the instructional
. i}:)rogram, with the responsibility for per-
ormance placed on the F, I, A, organi-
gation, have reported unusually fine
Tesults and are enlarging their sfudent
participation program ag rapidly as
: gg‘?vsxk‘)}lsﬁgé;_ has bein found  that when
I les or ghraing y
Iiltlc'fduced into the commﬁiﬁ?ﬁsgiség
g 1;:3 tglli;s a fine opportunity for seed pro-
pr('i%tablfoj ects Whlch are usually quite
is article covers brie i
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gﬁy,hnﬁmely: the soil fertility Program
s cicth 18 been in operation since 1926.
e forage and. variety trials since
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crops being grown in the state, As an
experiment 15 trials were put out in
;‘vqets}jeﬁ/}l %?Vashl_ngton in eo-operation
bt 1;01_1. J | Sievers, at that time head plot work do
Colloy 2 VSV - ﬁpa,rtment at the State any means, for al
gioltoge of | ashington. It was agreed in it s
the egmning that the fertilizers would

e ; urnished by the college and that the
l§01 shdepartment would be responsible
t?lr : e plo_t layouts. It was also agreed
y at the plots would be visited onee
¢ ﬁu‘mg the growing season and that at

¢ end of each year the teacher would
Tecelve a report of the results of the
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f}l;g subject matter are inc%-e;}s]é(:itmgl
& e fact that the state of Washingtoz
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lating carefyl observations of fertilizer

by year buildin i
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Forage and Variety Trigls

fieult in the state are also controlling
Little, if any, systematic work has been

ety tests to determine which varieties
types and sections of the sta
hag bgen carried on in ’c,hisrﬁeito‘!3 b‘)ygfg
vocational teachers for the past six
Fears. At the present time there are 91
orage plots containing from 25 to 35
v:i,r_mtms of forages, including legumes
which may have possible values for tho
ia)rgas and soil¢ types on which they are
emg tried ouf. They also include
several varicties and straing which are
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& rate-of-applieation test designed ‘g

‘That these plots are i '
e Imeeting :
of teachers and students in theg siartl:eig';

have been requested by 107 scheols:
I ) the soils 1 o
given, but it does serve gs ff;ﬁaﬁ?g
activity and “springboard” for stimi .

practices in the loeal districts and ig yoar

The same climate and soj itions
[ soil eondit
which have made fertility work s&l) 13;:5 :

factors in the growing of many crops. -
done on pagtures, rotations, or in va- ..

are best adapted to the different soil -':

Giceess with the growing of al-
western Washington and several
‘teschers have been studying till-
tices, inoeulation problems, and
by tests. These problems have been
srafully worked out in one eommuni-
t 6,000 pounds of alfalia seed from
iiiee were sold by two seed houses
in this town during the past year. We
4. ot have any assurance that the va-
©5f aifalfs which has proved. so
soesatul in this locality is equally well
Gted: to other sections of western
ngton, hence we are undertaking
stonsive system of variety tests to

TSy HEUE e

These plots are laid out in 1/100-acre
strips of a field which is seeded to al-
falfa by a local farmer, using the same
inoeulation and same tillage practices,
the only difference being in the variety
of seed sown. This makes an inexpensive
set-up and one which, in from three to
five years’ time, gives some very valu-
able data. This variety trial work affords

- gplendid opportunities for trying new

varieties or straing in a large number of
localities at a minimum cost.

Since all of this plot work is now es-
sentially experimental in nature, there
hag slowly developed the term “obser-
vation plots.”” “All of this plot work is
co-operative and requires the skilled
gnidance of technically trained poople.
For example, the fertilizer work is now
under the guidanee of Dr. L, C, Wheet-
ing of the soils department at the state
college experiment station. The forage
and variety trials are under the guidance
of Mr.-H. A, Sehoth, agronomnist of the
United States Depariment of Agrienl-
ture, at Corvallis, Oregon, and Dr. A,
L. Hofenvichter, director of the Pacific
Northwest Soil Congervation Nursery.
All of the grain variety {rials are under
the direction of Mr. Barbee of the state
college experiment station.

he Inter-relation

‘boys for the
ocation of farm-
i have been used
d& by side during
tho " development
age: of publicly
pported educa-
on’ in the voea-
The class

D. E. Womer

pplications.

- gystem.

‘aditional high school while the home
Toject was Instituted as an appliea-
on of the apprentice system carried
‘thyy our industrial era from the old
tild-system of medieval Europe. Both
‘these learning methods had to be re-
‘shaped in order to function in their new

Iarly in the twentieth eentury the
Geiologists gained public attention by
the ery that our educational system, in
«offect, was serving to draw worth-while
youth from the rural districts to the
rhan districts. Despite the unreckoned
économic factors at work, the cause of
-this drain of the “backbone” of the
‘nation from the farm to the eity was
“iaid at the door of our educational

.. Our departments of public instruction,
being in the growth stage of youthful
“vigor and ready to accept new chal-
“lenges, began to develop publie-sehool
subject matter designed to educate
‘rural boys for the farm. This first step
involved only a change in subject mat-
ter. The conscientious attempt on the
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of Class Activities

and Home Projects’

D. E. WOMER, High Scheol Principal,

Hepburmville, Pennsylvania

culture.

that issue from the home project.

solve a much more complex pro

was made.

The Problem

part of educators to solve the problem
opened the door to suggestions, The
slogan, “We learn fo do by doing,”
seemed to earry with it the solution of
the problem. Out of that slogan grew
the home project in voeational agri-

The project in agricultural education
was first used, perhaps, as an intcrest-
securing device. The text-material avail-
able lacked qualities that fitted it to
adolescent pupils. The project served as

‘& go-between and as an illustrative
device by which the instructor could
interpret involved principles to the
learner. Next the project took the form
of the application-step in the learning
process. As the project program in vo-
cational agriculture grew however, new
subject matter developed from it an
the project, in effect, became s distinet
and separate unit. The project require-
ments set up in many of the state pro-
grams tend to emphasize the project
as a separate unit. A few of our less con-
servative leaders in the field of agricul-
tural education would build the entire
program of vocational instruction upon
managerial and manipulative problems

After a process of cutting and fitting,
of readjusting and redefining, we have
come to the problem of judging and se-
lecting material and method which will |
blemn  directed, consciously-planned activity

than was evident when the challenge

- What relationship should be main-
tained between subject matter presented shall have all the other qualities men-

tice? Should supervised farm practice

develop from subject matter presented
in class; or should class subject matter
develop from supervised farm practice?
At first thought the problem may seem
as foolish as the proverbial con-
troversy of priority between the hen and
the egg. Ag we pul more thought on the
subjeet, however, we discover, first, that
the problem is of fundamental impor-
‘tance in the development of our voca-
tional program in edueation, and,
second, that the problem is affeeted by
a large group of contributing factors.

We may ask firgt, “Is the purpose of

the instruction purely vocational or is
it designed to serve also as prévoca~
Aional or avocational fraining?”’ Cer-
" tainly the relationship to be establighed
between class activily and supervised
practice must take into account this
fundamenta) factor. In Pennsylvania
this is one of the most important con-
tributing factors of the problem. Only
in so far as true vocational fraining is
separated from prevoeational and avo-
cational training can a satisfactory re-
lationship between clags-activity and
supervised practice be set up. A relation-
ship that fits the need of the one certain-
ly -cannot fit the need of the other.

Next let us inquire into pupil interest.
What is the native ability of the
pupil, how nearly mature is he, and
what are his chief voeational interests?
As soon as we bring the pupil into
the situation the problem becomes
individualized; for our purpose is to
fit training to the pupll—not to fit
pupils into a system of training. Our
problem grows in complexity as we
bring in new congiderations. The va-
riety of pupil home environment cannot
be ignored. If we are to fit education to
the pupil our system must not shut out
an interested pupil because. he lacks
farming background or even because
he does not now live on a farm. Then,
too, home facilitics for supervised

practice present the greatest variability.
And finally the possibility of covering
all the needs of the pupil with supervised
practice as a basis from which all class
activities are to be derived seatns to be a
limiting factor which is bound to_be
operative cven under the best possible
combination of all the other factors. Of
the minimum 360 periods of school time
allotted to vocational agriculture, at
best less than one fourth ean be utilized

outside the school building. Thus 270
d periods remain for school class-activity
in the school building,

Definition . of Terms

In order that we may think fogether
in terms which have the samée meaning
for ali, let us proceed to the definifion of
a few key terms to be used in this dis-
cussion. First, let us give to the term
“project” a composite definition which
will include the emphasis stressed by
severnl of our outstanding educators.
We may then define the project as whole-
hearted, problematic, purposeful, self- -

carried to completion in a natural set-
* ting., When the project is thus set up
with an educative purpose we eall it the
project method. In vocational agrienl-
ture we further define the home project
as & pupil-owned farm enterprise which




f}rlltered mto by a-group of learners fZ)‘],."
& purpose of acquiring new responges
ort_of_ modifying old ones. The class
a.ctnﬂty may be built around the proj-
E;: I;l}elzthod without necessarily inelud-
L g the home project. Supplementary
arm-practice shall be understood {0 1.
clude learning activities in farm enter-
prises entered into by the pupil to'gain
manipulative ability without congidera-
tion of enterprise-analysis, ownel'shjp’ or
E:ompletwn. Supervised fm'm—pmct,ice
shall be unders’ ood to ineiude all home-
project work and supplementary farmg
practice which is entored into by pupils
under the supervision of the teacher.

The Principle Developed

Vocational education implies
iil_OSlS of the future activ?ties ifp rfl%e
earner. Pupil development in the other
SIX cordingl aims of education can he
concerved as progressing satisfactorily
?ilml,aly thru the process of meeting to-
ay’s problems each day. A suceessfyl
reaction today iz the best preparation
for a suceessful response tomorrow. One
entire public-school pbrogram has been
m the proeess of redefinition into terms
of present pupil-interests. During the
past 15 years text books in every cle-
mentary subjeet have heen reorganized
upon the basis of pupil-interest and nor-
mal pupil-activity, Vocational educa-
t:é)n, however, must be patterned after
adult-activity, The adult enterprise
must be taken as the stimulus to secure
the desired responge. Thus, in order to
satisfy the psychological learning laws
of readiness, effect, and exereise we find
it necossary to fit the learner into the
nearest possible approach to the aduli.
activity in which responses are to be
gained, This fundamental feature of vo-
cational education is perhaps the strong-
est reason set forth by some of our
fovemost educators for earrying veca-
tional education over into the adult
period of the learner’s progress.

e

& [
tween industrial trades an i y
Among the industrial trad%: iﬁﬁgﬂﬁ-
tlfve skill can easily be made the center
En all development. In agriculture we
d managerial problems of much great-
er mmportance. The velated scientifie
principles, furthormore, play such
fundamental role in the vocation of
agriculfure that there can be no resl
(ezssr‘r;é)allzlson_ bc‘latweon the training proe-
or in ’j :
aggculturc." ustrial trades and for
gan we find a wide differen -
fweon the two types of vocationcsvlg;
we congider the scales of proficiency by
which individuals engaged in the re-
;Sjlpectlve voeations measure themgelves
§ soon as the industrial tradesman
p};}sses from the manipylative stage to
the managerial or technical research
stage he ceases to he a tradesman and
Is now classed as an engineer. In agri-
1(;:ulture there is no such separation. The
tﬁm types of activity are so intermixed
¢ at no such division is feasible. The
armer Is his own manager, cost ac-
countant, repairman, or ditch-digger
as oceasion dernands. The more tech-
nieal activities in the agrieultural field
]arq less closely associated with manipu-
ﬁafil&re 'f‘kﬂ]s than those in the industrial
! Ifg écﬁl‘ﬁt};o}?lem of olrganizing train-
i n agric
18 by far the more %oxxlxlpfl}g:lf’ therefore,

The Revised Plan

An effective plan of vocati
cation in agriculture must setolllisl ggs%_
a pro.cedur'e which will scpa,ra,té pre—,
Yocational instruction from that which
18 truly vocational. Without such
4 separation objectives are ill-defined
and achiovement standards ave im-
possible, Vocational instruction canbe
effective only with pupils whose interests
are definitely ceniered upon the voea-
tion. Howev_er Important prevocational
and avoestional instruction may be
they most certainly must be sepa,rate&

VOCATIONATL

ACRICULTURE

CLASS ACTIVITIES

INDIVIDUALIZED OR IN
GROUP

|

Group and individual

treatment of subject mat- |

ter developed from super-

vised farm- practice pro-
gram

|

SUPERVISED
FARM PRACTICE

|

Ma.]or_ projeciz conducted
m major farm enterprises

e- Our next step requires

N

elass-activity * home-pro;
5 WLy project
which will make use of our

methods make possihl ;
3btention to pupil indiv?dtl:;f iy s
plﬁlfﬁ W%St?cd-l effort expended
uptls who e i
tivities, Thezt accommng b grou

fure.

*This article is bas : .
 besed upon a te .

é)y] the suthor in a graduate aeﬁfﬁuﬁwm e ate

sylvania State College, at the Pon

Nu Chapter, A.T. A '.
Rewards Scholarship-

ST

Mu Chapter of Alphg Tau Alphq,- Universi-

ty of Missouri, is trustee for the $40 F.F. A

scholarship award i '

) . provided annually fo the.
outstanding high-school senior Future Farm.
er who enters the University of Missouri

This yeor the award

: was won by Caroll
C-ilthero of Middletown, Missouri, In the':
picture he has just received the award from: .

Ual Puitt, left, president of A, T. AL, and’

iSsi-. being B:mgk;mtula!ed on his success by
erman Dickinson, professor of icul-
tural education, of agricul:

- L

Takes New Position

Dr, E. L. Austin, formerly head of the - -
department of educafion gt'. Michigan
State College, has recently accepted a -
position at Rhode Tsland State College
m the department of education as
teacher-frainer in

agriculfure, Dr.

) . Farm enterprise
. 8
Refated subject not includr% in
matter supervised farm
practice program

Supplementary
farm  practice in
farm . enterprises
not  included in .
pProjecl program

Minor projects

conducted.in eon-

tributory farm
enkerprises

Diag i j fonshi
grcmmqtlc balance in.relationship among instruction e

ements in a program for vo-

cational agriculture

Austin has had experience as a teacher

of vocational agriculture in Tndiana and

as state 4-H Club leader in the same

state. He was at Michigan State College .

for 10 years. Since leaving Michiean
Sf;ate last April Dr. Austin %ad beeng in
Washington, D. C. where he has
written a book, in co-operation with the
United States Department of Agricul-
ture, on methods of extension teaching.
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T. H. Kerrey

eisory of the o
mal hushandry department at Michi-
State College have eo-operated with
hio teachers of vocational agriculture
ear by writing “articles for The
an Puture Farmer in which they
sutlined for the pupils the best pro-
cediite in the breeding, buying, and
iiotion of the different kinds of
astock. Teachers as well as pupils
ro guided by these articles in de-
loping the livestock part of their
perviséd farm practice program.
'This year, as In the past, the work
2 climaxed by the annual Michigan
T A Fat Stoek Show and Marketing
@chool held at Marshail, Michigan,
August 19, followed by the shipping
f the stock to Buffalo where it was sold
i the regular marketing channels.
Tt anabled 130 boys from 30 schools to
arket 100 Jambs, 106 hogs, and 55
Cers. ‘
“The livestock produeed by the pupils
45 transported by the local ¥. F. A,
pters or individual members to the
_grounds on August 19th, the day
he show. At this time the stadents
articipated in a grading contest in
which they placed the snimals ac-
ording to market grades.
At 10 ¢’ clock Professor George Brown
he sanimal husbandry department of
Michigan State College gave a demon-
stiation of the dressing of mutton for
ome consumption. He chose one choice
‘larmnb and one common lamb for his
ork. This gave J. C. (¥Doe’”) Roberts
of the Buffalo Co-operative Livestock
“Association an opportunity to discuss
ith those present the differences in the
wo carcasses. He pointed out the little

“wider difference in the market- value,

“yalue,

cational Values in a Market Stoc

THOMAS H. KERREY, Supervising Teacher in Agriculture,
Okemos, Michigan

bandry extension service spoke on the
problems involved in the production of
high-grade Jambs for market and their
solutions. This session was concluded
by Professor Brown, who held a post-
mortem on. the digestive system of the
sheep, showing in the common lamb the
presence of internal parasites. He dis-
cussed their cffect on production and
cutlined the preventive method.

At noon free lunch was served to all
F. F. A. members and their instructors

" by the Marshall Chamber of Commerce.

denfs o™ dceompany b &t
Buffalo and follow it thru the regular
marketing channels. On previous similar
occasions groups have made the trip to
Buffaio. On sueh trips Sunday has been
spent in sightseeing at Niagara and
completing the trip to Buffalo, New
York. Monday morning is devoted to
the actual selling of the livestock on the
market and to visiting packing plants
and other points of interest. The
schedule ecalled for leaving Buffalo,
New York, Monday afternoon in time
to arrive in Marshall, Michigan, late
Monday night. The cost of this trip
included transportation, meals, and
hotel accommodations ($12). This year
most of the pupils whoe went to Buffalo
went by automobile and planned their

“difference in the cost of production, the
‘find the reasons for such differences in

: Prof. Verne Freeman of the animal
husbandry department diseussed the
economical production of pork, and
‘Mr, E. L. Benton of the animal hus-

Experience in the grading of market lambs

“After lunch all animals were graded
and marked with different-colored ehalk
to indicate the grades. The lambs were
graded as choice and prime, good, medi-
um, or common. There were three
classes: a pen of three by one F. ¥, A
member, a pen of 10 by one or more F.
T. A, members in the same chapter, and
a pen of 24 by two or more F. F. A.
members in the same chapter. The hogs
were graded as choice, good, or common
and there were two classes: pen of one or
pen of three. The steers were graded as
prime, good, medium, or common and -
there were two classes: pen of one and
pen of two. ) :

During the grading the students were
with their own animals and the placing
or each amimal was discussed by the

judge.

“"Doc" Roberts discusses the differences in
the two carcasses

After the grading was completed, the
animals were loaded and hauled to the
freight ears, Mr. 0. B. Price, agricultural
agent for the New York Central Rail-
road, made arvangements for cars, kept
the weight records, and directed the
cars to Buffalo. '
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ownh frip.

Ohbserving the grading of steers

-The premiums given in this show are
not prizes so much as awards fo enable
the students to accompany their live-
stoeck to market, thercby learning from
cxperience the channels thrn which
livestock is marketed.

In so far as it is possible to draw con-
clusions from the past four years of ex-
perience with this plan for improvement
of supervised farm practice, it seems
evident that the following benefits arc
being realized:

1. A spirit of member and chapter co-
operation is developing in plaee of
the old competitive spirit. .

9. More approved practices in the pro-

duction of livestock are being adopted

by the students. °
3. A true-to-life experience of livestock

production prevails, which discour-
ages spending & long period develop-
ing one animal at the expense of con-
siderably more time than a producer
could ever use in the commercial
produetion of livestock.

4. The students are securing animals
for feeding that are in line with
profitable production practices.

5. The students are getting a true-to-
life experience in regard to income
from such enterprises. Their ex-
periences are not “colored” by false
standards of income resulting from
exorbitant prizes and prices paid for
a few winning animals, nor are they
discouraged by project records that
ghow too large a capital outlay for an

animal to begin with, plus exorbitant
charges ngainst the enterprise for -
labor spent on the animal.

6. More students are becoming efficient
producers and marketers of livestock.

7. Ownership by the student and a

sapervised farm practice program
which is helping more young men
toward estahlishment in farming are,
“in the last analysis, the most en-
couraging results of this program.




vwemenn FArMer (Classes

Fundamentals in Formulating a Part-Time
Program

WATSON ARMSTRONG, Teache
i_exingtlon, Kentucky

familiar with the farming ¢
available. This g

t Education, ahilities,

young men he expeets g P
ing. He should he in tou
l NITIATING

' 2. Planning Promotion for the Part-time
and developing an

i  Tesponsibility

) to assist th
] Program young men in his part-tipe classes ¢,
effective program o . find situations which may lead tg per
of instructfion Porsonal visitation surpasses all other

for out-of-schoo'
young men eallg
for careful study,
intelligent plan-
ning, frequent in-

: manent establishmeni
Methods of “selling’” the ides to progpec-

tive part-time students, The assistance
of key young men, all-day pupils, rural
. toachers, and others often proves help-

i farming,

If a teacher is to assist

J. B. McCLELLAN

Iy pporf:uniti
uggests the neeq for:

assets, and charagtey of th

lace in farm
ch with an

6. Planning the Comprehensive Progreim

young men Ito

T UTIUULTTHTY 1 VUG T arisrss o e e -
Farmer Classes Yields Dlwdends

O. L. Young, Teacher,*
West Chester, Ohio

“provision for practicé ifi

Ps az g&ﬂy like those in real life
Ele. Part-time students should be .

ecl to plan a long-time compre-
gfarm practice program to %e
forward under supervision of £ fe
orof agriculture, Altho quﬁ;—qﬁ -
1 woung men may not wih to
: g detailed plans as may b?de}f—
. of all-day pupils, they sh()él_ e
:Iaged to write SJmple‘pla.ns: upet-

of the farm practice programs
i be continual.

THE first benefit
to the program in
agricuttural eduea-
tlon whieh comes
from conducting
young farmer and

jence. He
Mr. Young speaks from expetie
has taught 34 different pqrt-hme q;r:d ;
evening courses, four of whu:!'n were o?r
women. Who con beat this record?

stﬁdents do. The lessons must be well

o adult farmer ized as to interest and sequence.
10. Keeping ond Summarizing Records coursasis_ﬁub%czty. %}%:I’éeacher must also have facts avail-
v This Wi egln

hat he can present them effec-
i‘i]:}gl;,o a:ﬁnd so that he can answer ques-
tions on the subject with facility. Urll1 efs
his lessons are planned well enougb 0
provide these essentials; the members
stop coming. Improvement in thesedre-
spects, of course, improves all-day
teaching also. .

it en should keep simple
:heé }(Y)(;uﬁﬁe Ifralnrm practice carried on.
{aacher should keep .reco%‘ds on the
*.;);ig-men their home satléattﬁons, ’;Illgiz
i Srachice PIOErAIS, an € pos g
q::l':pract;ceoglDllia,ndicaps which may carried (ﬁsbﬂ Egg
v’%p;aggearjng upon their becoming gﬁ%ﬂ?ﬂeeﬁsthem |
BJ_f;i.:f:ac-,toriiy established in farming feachorkoopsthem - oplo enrolled in

before the course
starts and will
continue after it
cloges. It will be

ord

. L. Young

lipations. the courses, and by others in the "fm_ The Community Benefits
ful in explaining the eourge and recruit-  beeorme ermanent] - .lfpa . ity. Adult courses lend themselves. ]
ventory of prog- ing the I,;;mup.gSchc:mI and other local establishe% in fa?rrflijr:g a}ﬁg IIII)II:;? ti})}g Checking and inferpreting Results and ?&?gg publicity because in many cﬁ“?es Those attending adult eourses oblain .
Tess made, and organizations, newsletters, the - local further than the serjeg of 15 to 94 Planning for the Future they are something new; and anythmgl; new facts and ideas which are related to
further planning bress, the telephone, the mails, and  mectings devoted to a single enterprigs ' ' tained  new is news. We usually asscciate sehoo :
to meet problems Watson Armstron obher methods” of acquainting young  or subject. The bart-time program Ill?ms : Fmaximum results are to be obtain
a8 they presont ' % men with the co

urse may be successfully
themselves, As

with other phases of ingtruction in
vocational agriculture, planning and
building an appropriate course of in-
struction for the out-of-school Eroup is
largely the respongibility of the local
teacher of agriculture. The needs of the
group to be taught should be the teach.
er's chief guide in working out the
course, and should carry more weight
in determining what is to be taught
than all other issues combined,

j attempt to meet the need
used.

3. Enrolling and Planning for the Class

The success of g parbtime class de-
pends in no gmall degres upon the type
of student enrolled and upon how much
the teacher knows about his needs, in-
terests, attitudes, and opportunities, A
simple survey, carefully "planned and
executed, and intelligently interpretod,
will be an invaluahble guide to the feacher
in determining whom to enroll, what to
include in the course, and how best to
work with the young men as they pro-
gress toward establishment in farming,

must provid
they present themselves,
1ses to Be

and Selecting Teach-
ing Content

7. Determining Coure or Cou
Taught,
Teacher Should Consult Many Sources

If the teachor is t

Any course or courses offered and the
instruetion whi

0o seb up a course of content selected for oup-of-

ch will meet the needs of

school young
The time, place, and frequency of meet- men should contribute toward attain-
the out-of-schoo] group, he must have g Ings are Important factors to he decided, ment of the major objectives of voes.
thoro understanding of thess needs, and the wishes of R

ng f the young men should tional agrieulture, The needs, intorests
Determining and analyzing the needs of be considered before decisions are made. '

. : and abilities of the prospective pupils;:
prospective part-time students snggests Adequate ‘equipment angd appropriate  the equipment and faeilities at hand,
the advisability of having a rather defi- - teaching materials may greatly influence  and the training of the teacher are
nite plan for collecting, tabulating, and  the success of the course. Recreational factors to be considered in determining
interpreting inforfeation concerning the  activities and '

other features are means

entive group, as well as oach individual d holding interest.

within the group. The teacher must not
“fail to gebt counsel and advice from a
-humber of individuals and o consult all
possible sources of reliable information
before finally deciding what the course
will include,

During the summer of 1939, 24
teachers of voeational agriculture in’
Kentucky met for a series of meetings
over a I5-day period; and by means of
discussions and committee reports
worked out a 60-page publieation on
part-time work. Some of the suggestions
and recommendations made on the
twelve phases of part-time work con-
sidered by this group folow: :

the content of the course. Any course

of creating an should .brobably econtain ope major

4. Organizing the Group should provide for re]

Social and reereational
nob be overlooked.

ated subjects.

An organization for the out-of-schoo]
young men may do much to assure the
success of the course, The initiative in
organizing should come from the group,
and the responsibility of formulating
and guiding the work of the organization,
should rest upon the young men. Pos-
sible benefits from the organtzation out-
weigh difficulties, provided members
accept it as their own and agree o
assume resulting responsibilities, For-
mulating and adopting 3 constitution,
setting ap and carrying forward an
appropriate program of activities, and
making the organization vital part of
the program are important factors on

8. Determining Teaching Procedure

The instruectional procedure of part-
time teaching should receive careful-
educational experiences, attitudes, and
interests of the young men $o be taught,
The method of teaching a part-time
class is quite similar to good methods
used in the all-day class, The conference,
discussion, or problem-solving procedure
is appropriate, since it gives opportunity
for individual exprossion and stimulates
vonstructive thinking. Such use should

1. Deciding Whether to Provide

Systematic
Insteuction for Oui-

of-School Young Men

. : which the teacher must be prepared to  bemade of visual aids, supervised study, -
. Any community that needs all-day  offer sound advice, field trips, demonstrations, and other
instruetion in  voeational agriculture devices as seern advisable to meot the
needs pari-time instruction. Unless 3. Determining the Opportunities for

- part-time instruetion is provided, there

will be a gap between the systematic in-
struction for all-day pupils and the
evening classes for adulf farmers. Faet-
finding surveys of the neods in the com-
munity should be made and analyzed,

needs of the group,
Placement in Farming
: 9. Planning ond Supervising . Individual

The numher of young men receiving Farming Programs

traini'ng In voeational agrieulture is in-
" suffielent to provide the trained farmers

The supervised practice program must
needed. The teacher must be thoroly be

central in the course for oy b-of-sehool
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t
s of the younp
b take the young men ag 1%

program which

for meeting conditiong and problemg ag

enterprise or subject each year, and .

activities must -

consideration because of the varied .

ing. Bince the students themselves
fafi‘lgn%afming they can use these nﬁw
ideas. Every one is observed b)é is
neighbor; so tfhese new  procedures
to other farmers, .
Spr'f‘a}?gseocourses give adults an opp_o_ll'-
funity to become familiar W}tg kn}?WI_
edge which was missed In higt S(ii (3;:
Some of this material was misse ]e
cause students quit school at an aart%r
age, Other students were expose W8
certain courses but were not intereste
i at the time. )
" é’ltl)fnmmumty improvement 18 anoti‘ner‘
benefit from pari-time and eveli)mlgl
courses. As a result of these courses, ud
rings, .cow testing assoclations, 1f:nh
similar groups may be forn'mci.1 w 1(:‘
will be of perpetual benefit to the ((iom
munity, Thru the conference proce u]re,
students learn to work tpgether in solv-
ing problems of mutual 1ntere_>st.d .
Social benefity are obtamc. X rom
adult courses. Before and after t e m;
structional meetings the members {nees
together informally. There are busmerf
meetings, especially with the you i]g1
group, in which they secure traming

with children li)ut. here we have adults
i hool.

go};‘lﬁeu}cesaccher who gives eourses for
out-of-sehool groups s perform.l(rllg 3
service; and service is usually considere
as the comerstone- of sucecess 1o any
undertaking. Members of these gouffsesl
as well as others in the community }(lae
that this is something that the te?lc or
does not have to do and that he, there-
fore, is interested in their wellare.

it part-time work, the teacher mush
;E al.:;f ;tcgumte progress report, show-
“what has been accomplished. ms pre-
'%‘ing young men for farming. cl)me
tandards or score card for the feva ua-.
jon: of young men and their ﬂrmn%g
iiations may help the teac eli‘:h 0
Jlace them in positions for which d oy
re best adaptedh. ghe ftea(}:l}éec:i iIrllege ’ihi
convenient method of ¢ ‘
O men according to the progress “
W]EBE %ahey tmx?f(ar?r?in;mkmg toward Stepping Up the Teacher's Efficiency
) ment 1 . -
ﬂs{l'?bhs . The teacher who conducts faimer
classes is in close co_ﬂiaclt{ e“iustge;(ﬁ]aiﬁé
. bli not be expected to groupsin the comm%ﬁmtgdult Jszenching
The public can it does not under- many movre homes ruh § instruction
D Much sapport d understanding  than he would reach otl er\%ﬂsﬁw arther
bt hoT o be gained thra more, members are corm]ng 'I(‘}hus cacher
e énla(%ticnfl program  for information and léi p[i Thus, ho can
?\'glic?lpﬁﬁ%;lfaéﬁfm (I}}a;ents, businessmen, re;ﬁils 1113;(1;3 Eleg'ls‘?;é?l 4 :,ervme e o
and others of the aims an%ﬁﬁ;foiiig gduits. Instead of teachlllng iglﬂgwhi)%%:
e pro’rgali}irsnl‘)efore luncheon  school students, the ';ea(ét ieorn o o
PoRets: m%gamz‘lo{:)srltajnments the radio, viding orgamlzedf 1n§l ;']1; on for young
clué;) i’tﬁzll"lg,e\?ilées may be uséd toinform farmers, adult far 3
A _

h ¥ . i ot ines activities. Ban-
) ! 0 t-of . 1 OllIlg- . }The teacher who conducts pa,r[;—txme conduntmg business
time program for out-of-schoo

he close of the
or evening courses uses his fime more  quets are often held at ¢
men.,

* 12, Keeping the Public Informed

ional
i courses. Some groups have a recreationa
A Thl?se Whg.ﬁge; (}ng‘ljegoggsi period after the mStTli({it'mnil—om:f;;?ogﬂ
P A ‘})ther things ‘which Courses which are held m Gde grtment
e e o Hflan)l(mnﬂy agked to do. with the home ecenomlfﬁuni%)y timent
| %he teaicrllldeil;rilc?uarleqpersonal service is prowdedan exee;llligt rgggootogether r the.
me. i i i u men and womne: meet ler |
time-co_nsunm%g. anirvillﬁssgigglgaaﬁiliiiggsﬁ sionally forsoelal acthltliS &I%d ;:; X;il;scuss
%'rmépfgilsgl“o‘ﬁc;; Ogctivities in the com- communityimprovement prog .
im
m%]:::zilment in all-day classes will be
ingreased. Everyone has heard the ques—
tion: “Why should the boy who has ‘eg}
reared on. the farm study agricuiture?
Men enrolled in adult courses have, in

Book Reviews

Personal Account Book for Fulure
Farmers of Americe, by H. I I;I_a]l,
supervisor of agricultural educa.hion,
Towa, published by Babeock Brot ers,
New Hampton, Iowa, paper bac'k,.Bg (}}opr
single copies 15 cents, postpaid; r(ljd
more coples, 10 cents, plus postage ad

2 percent sales tax. .Tl}}e bfc)gll-(sleotf I\Sroc:: v, in
E‘éﬁ:ﬁ;ﬁ;ﬁ}fﬁié 11)1 llzréiJﬁig thrift, and chtmﬁgea%pc(ff:fédb?% ;';Elmau 1 the
ol i merpbeis;inp%. 1{2;,122: and are still farming; and yEtt%hﬁy
coming established in farming—2- fee! that they can still learn somethi 1g
about agrieniture. Therefore, high-
school boys conclude that they can
benefit from an agriculture course in
h]g%le:g}}?{?éadults taproves the feaching
-ability of the instructor. Adults dohnmi
have to come to classes as high-sc 00

The Teacher Leams, Too,

respect from high-school stu-
dethgla‘a(fnd frgm the eommunity natural;
ly follows adult teaching. Anyfnom“ilﬁe
boy will have more respect ()Ii:l the
ability of a person who can teac 3 és
dad something new}.l Adults themselve

3 good teacher.
re?ggtéheg benefit that the tqachﬁr
should receive is confidence in htmse.i.‘
Appearing ag a teacher before a gr:olip 0
farmers who have farmed all their ]];VGS:
is not easy for the beginning teac e}*,]r,
but it can be done by any teacher who

{Continued on page 157)

. .
A Monual on Sharpening Hand Wood

working Tools, by Coggin, Arm?rin(gl,
and Gtiles, 46 pp., paper cover,illust 5 ed,
published by Interstate Printing OEI
pany, Danville, Illinois, price 29(;. wn
excellent compilation of faqtual ma Derla
with techniques involved—A. P. D.
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e FArm Mechanics

In-Service Improvement of Teachers of
Farm Shop in Vermont

CARLTON E. WRIGHT, instructor in Farm Mechanics

University of Vermont

THE teaching of
farm shop is- a
vital part of the
vocational agricul-
ture program and
requires  that a
teacher under-
stand the objec-
tives of the work,
as well as the tech-
nical information.
He must possess
the ability to do as
well as to teach.
]The spe?liﬁc prob-
em we have in Vermont is to dev
such. ability and understanding ;:igi?g
the group of employed teachers.
. On September_l, 1937, there were 33
Qa,_che.rs of agriculture in Vermont.!
This figure is_exclusive of the Vermor:t
Nehool of Agriculture at Randolph Cen-
ter. Of this number, 23 have been grady-
%‘1}501 from the University of Vermont
When the group as a whole is eonsidered
E}i this article, the basic assumption is
i at those men trained out of the stato
ave had training at least oqual to the
Egﬁltmg g(11v§n at the University of Ver-
, and for in-servi
po;es;, e service training pur-
rior to Septemther, 1937, no co
were offered for the speciﬁc, trainirlllésgﬁ
teachers in farm shop. A full-year
c%urse (three hours each semestor) was
oh ered to and required of all seniors in
the college of agriculture. A rather theo-
retical knowledge was obtained in 2as
an]ne operation and in electrical work
: Rractrca,l unit in forge work was
offered, but no specific stress was placed
ﬁndthe teaching of the work.? The men
a kﬂ.{lil opportunity to secure additional
work during the summer session on three
occaslong in farm shop. Several men
at.{tji?ilit;:)%\ﬁnft:ge o%l this opportunity for
. B
N ona m shop training and ex-
It can be seen that the a i
struetion in methods of tcach(i}:;;a%all'ﬁ;
shop, together with the opportunity to
?cqulre skills, was limited. Most men
1{331@ felt the need for additional work in
order to equip themselves more ade-
quately, hence the seed for an in—servic‘e

training program in farm s
fallen on fariie 501_1.11 farm shop has

C. E. Wright

THE objectives for such
 onjectives for such a program 3
%oth immediate and lor}g—time%n nafiﬁ:
inﬁgn thc; e&;tf,bhshment of the progra,ni
wgurated last year, th i
ob%e(:'}wcs were se)tr up: © following 12
- To aequaint the teachers with th
poliey of the newly establis o
p!‘(zjgr%{n e o shojf) - established sta’pe
.. To sacquaint them with the in-
service tra;nmg program in farm l:h(;?}.

advantages of its uge ; :
\ _ se

1. ¢ palr of field machinerym the x

f- Course of Study. A tenta,ti;re

Oﬂﬂsltlhdy was worked ont in them;;lr'

((:}e 111((;6 dThe program of the meei’a" ;

dele around this couwrse of i

anl ‘}‘333 developed ss follows: Sm'dy:

. Discuss ‘ d S

— 1o0n of suggested COlTse:

2, Arrangement an, .
5 gﬁe shop.

- Method of organizin

] Zing and cond

ing a depart 's farn o

mg o partment’s farm-shop pre

a. A diseussion .

e e i
s
i .
fa.l'}m %)loilx)njn all depai‘tnilé;lstz.eontent "
pris.es taugﬁzogfne ?sﬁ‘[rine}stﬁf;;dpiggigﬁgf;

the local departm, 311131; P!'ng\alll fo

b, Method for vari :
ous 1 '
partments a,na,lyzeds a(z)l(:fl d(%:

8. To bring befare th cussed.
e mmen approved : . :
and recommended suggestions On%quip- + 5;::5;1 tation and discussion of jOi)

ment in line with the state
; T )
8. To acquaint {eachers vﬁtﬁgrﬁgv
equipment and the use of it,

&, Distribution of .
sirable job sheet:evela'] hew  de-

10. i : ) b. Distribut; N "
farm g;?};nprove teaching technique in shéséttlsbgi%;r e?if inor}gma_l job
ié To develop new farm-shop skills (fa.ch man -pmsent,Q[lgllzn1311)11-,43:;5}:1:K

. To secure adoquate answers to ranged, thus supplying everyong

current teaching problems in farm
 Tho methods used in reaching ey
Of Jectlv'es were eorporated In a series
gﬂ meetings held in the winter of 1038
meitml%; Eﬁ(r)erie 0}6131151 BS/Iafcurdagys from
A. M. : . M., March
épl_él .‘3.13! 1938, inclusive. ',I‘he state5w§,(s)
d vided into four geographical districts
wo meetings being scheduled in cach

area for
te}a,chérg,s eachof the four groups of

5. A short discussion of th >
_ e
farm shop in the present pgl{?‘-%?n’? f'
and = evening-class program® re(j"
sulted in the following three reg«
uisites for a department uS]'I'? -
farm-shop ‘work as a theme ng':
sua{lha program: '
a.’l'he teacher must know
branch of shop work thoroly gﬁi’

The underlyin be able to do 1
g purpose of both - o it.
first and second series of meetiggg ;1133 b.f‘;_lq}&?p I;lezeéaaa-;qnevat must be well

for the whole in-service
-5 e prograin
193’3,7 the foundations for g 1611211%?2
',[E‘L}llm_ShOP Program in each department.
Lhe programs of the two series of meot-
mgs are ag follows:
L. Farm Slaqp Eguipment,
1. leJCIISS]OII.
8. Purposes of the meetinps,
b. The place of farm Shogp in the
. gocatlonal %g'riculture program
- pummary of present-d ink-
ing in farm shop. pivdny this

¢. The graup in the elags W

3 mugt show

oA adneed and & desire for the work.
. emonstration and a short dige
cussion of methods in teaching

- hfat;im electrieity. :
The first-year program indicated co-
operation by the teachers ag follo\fv(s}:'.
a. In the first series of four meet-
Lngs. Ehcf attendance was 85
ercent of the vocati i
calture teachers. cutionsl agri-.

N L e
! was per-

up of minimum standards f
voeational i g part- Oty
voeatic agrieulture depart- - ¢, Only
e. Standards for agri
Agriculture room
?al.zgigeshopg,}yvgh regard to &IE
pement, light i
: 'LI)%ulpment. ghts, furniture, and
- The place of power cqui i
the farm-shop progra(.lm.pment "
2. Demonstration and display.
a. fD]splay and diseussion of various
arm-shop books, bulletins, and

one man failed t B
least one meeting, 0 attend &t_
d. Only seven men in the state,
including _the ¢ne mentioned
above, failed to attend both
h mgg‘umgs.
us, 97 percent of the men attended
g}llletor both of the meetings, indicating
hat the first-year program was both de-
ig‘able and successful. It was observed -
;})Ithcr publications, with stress on inf?)fi'xgﬁilo[;fn ngeded o anted more
. the 1 i m et n b '
0 Usengfwii énﬁgeg}ljli avalia,ble. shop work. Theylﬁféiggglogct?alta;n;l_
Domonstimoehl _ypet_grmder. nical teaching material and were e 3661;
Sumiing. & oo sJa?‘;;l 1}rl:g' and o acquire the necossary skills thru a%.r-
%g g w ciroular etés arpen- E;glpa,tmn pélemselves. These suggestﬁms
e Do T8 » ebe. re considered ied 1
y thgré?lt;ﬁlg?ﬂltz I;s(?c_»:v the use  1938-1939 series o??rtlie(?t%b;d?‘% g e
tion, partieularly to ;gﬁ%;hga— o Telt that 1t was moregﬁ(;nvegj%;{}tug:
Partments where the budget is ezi: e nectings wore held in ono school in

tremely limited, and to show the Egg}; gﬁegﬁtﬁlr;ga;rﬁ the evening rather

TaE Ac g I
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e hield on the same evening of the

gful and educational as well as~ the jobs. . .
Snd interesting, a cowse was 6. A knowledge of the jobs which are
anized on the repair of farm machin- impractical to attempt.
‘frarther experimentation was car- ] f (
Cwith reference to location and  placing a skeptical abtitude on the part
sials, as will be seen by the or- of the teachers.

ki herewith presented. The
at:)ﬁ‘ districts of the state were of the men. The attendance, as ghown by

Vv instead of two meebings in the following figur
s, three meetings were held, indicate this:

2 . ;
iiwg were open algo to the wives of  Second meeting.......
1:11:3%1 Dinner was served at 6 p. m., Third meeting. . ... ..- £5%, attendance
which the ladies were entertaine:

the men worked in the shop. The
o closed at 10 p. m. In order 1o

ting 1
Lo ontinuity, the mcetings were h
2 (t};?lll?e:} conbgecutivc weeks in each  thirds of the whole group attended all

1L . . .
and each of the three meetings: three meetings. Requests for another

made it evident that the men considered

‘o Februsry 14 to March 241939,
ngive.

Hone ares & W
s the center for the three

tings; in another avea (because of v
distances traveled by the men) each  agriculture teachers have shown that:

dating was held in a different sehool. 1. The program i dt_asirable from an
ihe other two areas, the meetings educational and professional standpoint.

ell-equipped farmer’s valuable. L '
Two years of participation 1 an In-

the program increasingly f o 1N A G = e R T T TR R VRS G R iy R A S Ly L S
' and satisfacfory, ag measured By =T

creaged interest and improved content

of course and method of teaching, as

7. A general feeling of conﬁdellde, re- already observed.

3. The program is important to the

men, as shown by their attendance and
- 8. Tnterest and satisfaction on $he part by their requests for next year.

These three points are enough to ree-

es, would tend to ommend the plan and to give it neces-
sary stimuli to continue. Because of the

" otal of 12 meetings, These  First meeting. ... . ... 8§09, atiendance  experience already gained, next year's
By o 757, attendance  program can and will be larger in scope

and better in content. Tt is the teachers
This means that 80 percent of the who make the work vatuable, and it is

men attended the series of three meet- the same teachers whe are enthugiastic

ings. Only two men in the state failed to about the prograris.

attend at least one meetlng, and two 1.Cn September 1, 1938. this .number had in-

creaged to 38,

2, 'The present Drogram jneludes a three-hour

conrse, ‘' Tarm Mechanics."”

geries of evenming meetings next yeal | 3. The 1938 meetings were held in Chester, Derby,

Essex Junction, Hardwiels, Hinesburg, Man-
chester, and Morrisville. :

the 1038-1039 program inferesting and 4. “A Study of the Needs for Training in Farm

Shop in High-Bchool Departments of Voeational
Agriculture in the Btate of Vermont,” the basis
of ihiz course of study, wae worked out by the
writer at Cornell University.

service traming program for Vermont 5. The part-time and evening program in Vermont

was inunched during 1937-1938.

B, Meetings werc held in Chester, Fnoshurg Falls,
Hinesburg, North Rennington, Poultney, and
St. Johnsbury.

tored in a school shop in a town
sated centrally in the dlst.rlct.“t al . _
The plan of the coursc was to take ‘
ove of worn farm machinery (the Boy-Ceni'ered Farm-Shop
Teaching

BERT R. NOLIN, Instructor

Knoxville, lowa

- the group study the condition,
Gstment, and extent of repair; to
jriantle it enough to clean it thoroly;
d'to check the parts needing replace-

thent at the first meebing, The second T .

eting was devoted to the replacing of HE first objective in any shop course

i parts and to cleaning and reag- should be to produce real broad-minded
judgment and thinking

sembling, The third mecting was de- men with keen ] 1ty an v
voted to the completion of the reas- ability. Ask any parent if it is more m-
sombling and to the complete adjust-  portant to tram his boy to be a skilled
snt of the machine. Time was spent carpenter or to turn out a real man
“this meeting in discussing methods as demanded in any profession. There is no
they applied to teaehing the work to doubt about the answer. Y

vocational pupils in all-day, part-time, R. M. Hughes, former president of
d evening classes. A discussion was Towa State College, in & commencement

also held on the repair of implements address once gaid: ‘“We are spending too
The exact nature of the work may training for many men and women who
well he understood by analyzing the —are too inadequately developed in one

The following jobs were performed: —us¢ effectively the education provided.”

) Too many people believe that in the
. Examination of maching for worn parts
" Removal of section bar metal, and tools and should turn ouf
. Replacement of seetions masterpieces made from them. In
‘6. Repl f ledper plat
e R‘Zgﬁg‘éﬁiﬂ o1 wonr plaes with boys, their dreams, ideals, habits,
- 0. Tightening of all connesting bolts and amhitions. Tt is from these materials
. Alignment of cutter bar
“12 Adjustment of knife elips We often spend our time trying to
-13. Removal and replacernent of cranksiu_xft teach a boy to saw a board straight and
. Removal and replacement of pitman bushings i I
" Instullation of washers to take up play in  fail to teach ancd siress ]1np01-tant hfe
i. ‘Tightening of the lifting mechanismm i
17. Replacement of all bearings in eap on eounter  tered. Pl‘OithS are often allowed to De

The painting had to be done by the sent the best work of which the boy is
farmer, sinee time did not permit this capable.

The specific results obtained by these opportunity for co-operation in work
meetings may be Listed as follows: (or play). Often two bays working to-
tieal nature of the farm shop in the agri-  one, while in other instances they might

2. A new and interesting enterprise for chanece o encourage _self~dis_cipline and
most departments. fench the boys to be industricus.
shop expérience for the boys ab low cost some boy will find a life-time hobby.
to the department. . For mosh boys their schooling will end
by the teachers in the state. shop 1s the lgcst and quite often the only

5. Realization, on the part of the chance to give any appreclative work. I

&ther than the mower. much money in providing excellent
jobs done on a MoCormick-Deering No.  or another phase of their character to
oL Txamination of e an rogistor school shop we are working with wood,
. Roplacement, and repadr of gnards reality, we are nob; but are working
" Replacement of slipper on outer shoe
ot hnives we are trying fo make masterpieces.
Pashires file & saw correctly and at the same time
wheels and make pears mesh poro eoRly hahits. We allow tools to be left scat-
shalt. taken $rom the shop that do not repre-
operation. The school provides a wonderful
1. A new and broader idea of the prae- gether will double the production of
eulture department. decrease the production. This alfords a
3. A method of getting mueh good It may be that within this course
4. Actual knowledge and skill gained with graduation from high school. The
Tur AgricuLTurAL Epucarion MAGAZINE February, 1949

know there is the pressure from the
community demanding that the work be
practical, and it should be. If training is
given at home it is most likely to be in
the use of common tools and how to do
cammon tasks. Bub in very few cages
will it be appreciative work suitable
for a hobby or leisure time. The shop
course should provide some work in
artistic design, for ag the country ma-
tuTes we find ourselves with more time
for leisure and avocations.

The shop class should furnish a vari-
ety of experiences that will appeal to
individual interests and differences.
THere is one of the strongest appeals 0
the boy. He has been longing for &
chance to make something and develop
his own ideas. He is not assigned 1o
cover a ecrtain chapter each day, but
can create with his own hands. We may
ctandardize our tests and our courses,
but we cannot standardize our students.

The shop student can and ghould be

. given a chance to do creative thinking
and develop his own thoughts into
crestive work. But by fhe use of in-
struction shests, and &he teacher’s
doing the planning and diffieutt tasks,
we can develop the boy into little more
than a part of a machine. :

Altho we are interested in. teaching
the boy to do a high type of work we
must remernber he ig gtill in the process
of acquiting skill. If he were already
dkilled there would be no object in
teaching him. He should realize that
creative thinking is man’s highest
attainment, and should be encouraged
o make his own plans or atterpt to 1m-
prove on another person’s idea if it is
used. A boy takes pride in his own
creptions and learns to create only by
creating. The vajue of self-made proj-
octs should be played up by showing
and exbibiting them to visifors and
friends. Notice the pride a boy takes in
his own ereation and the interest the
others have in its development. Yeb
the boy should not feel he has reached
perfection; he should develop a tendency
to criticize and improve his own work.

He sheuld be impressed with the idea

(Continued on page 158}




T DI OIS I sagy g
percent. o ]
aty percent of those interested
g felt that children growing up on
i are usually happier and develop

G6fé$01 THETWO UV G A 0 1 LU s i sttt
author. Fowever, careful inspection of
the above figures and of the congclusion
quoted reveals that the data have not
been interpreted correetly and that they
are not comparable to the dala from
other studies to which reference was
made. The data in the above {able,
when interpreted correctly, show that
445 of the 3,076 young men now farm-
ing had one semester of vocational
agriculture and that these 445 comprise
5.78 pecvent of the tolal cases studied
(. e., 7,661). The percentage for each of -
the other groups should be interpreted
likewige, and simi

between the average
major groups. It bhas a coefficient of
correlation of |.7087 £.0227 between the
two halves of the test. This gives a
i charvacter than city children, predicted relinbility for the test as a
& only 68 percent of the non-farming ~ whole of +.83,
aoswered in fhe affirmative. Ap- Tt is the opinion of the authors that
aately the same percentages of the test could be a valuable aid to
} group were confident that there is  teachers of voeational agriculture if
rve for a better-than-average used with a full understanding of its.
that agriculture is the most limitations. This particular article was
i i i written to give the results of the study
with no attempt being made to encour-
age the use of the test. Originally, how-
ever, the Farmer’s Interest Test was set
up in the hope that it would assist a
teacher of agrieulture o approach a
hetter understanding of the interests of
ench individual student so that he might
do & better job of teaching him and of
guiding him_in the choice of a life
ceeupation. While it is definitely valu-
able in this way, one ghould not over-
look the fact that the teacher must
study the student from every angle and,
after getting all the information possible,.
apply all of the common sense available
in aiding him with vocational choices.

~ Studies and Invesfigafion

C. S. ANDERSON

Contrasting Interests of Farmers and
- Non-Farmers

P\EL JESCOJITJ Teacher,

reeburg, lllinois, and

THEC\I)\) F. !._ENTZ, Asssociate Professor of Education
ashington University, St. Louis, Missouri '

o the survey, 71.6 percent of the
ers believed in the theory of crop
ol for farmens, and 52.9 percent of
inon-farming group favored it. Only
p percent of the farming group looked
ward to a vacation as compared with
percent of the gecond group. Fourteen:
percent of the farmers would be satisfied
t5 work for someone else for a reason-
ble salary, while 30.8 percent of the
Jon-farming people gaid they would be
s tisfied under the same conditions,

gimilar interpretations

should be made for the combined group

with two years or less of voeational

agriculture and for the combined group

with three or four years of voeational

agriculture. The author of the article does

not indicate the total number of young men

(i. e., farmers plus non-farmers) repre-

sented in each cutegory; and he does not

indicate percentages farming in lerms of i
these totals. 1t is these latber types of !
pereentages that are compatable to

those indicated from other studies re-

ferred to by the author. )

To be sure, certain aspects of the

situation in the South may be quite

different from those in other parts of

the country. This matter deserves

careful consideration and calls for a ‘
careful study and analysis of factors
asrociated with likelihood of farming in - |
various regions. Perhaps the study in i

" question has revealed differences, but
the data presented in the article to
which reference has been made do not
indicate that such is the ecase. Two
attempts were made to secure from the
author supplemenatry data which would -
clear up this point, but thesc data were
not obtained.

Sunday mornin, :
puiday 1g to see ho et
's growing. This is a P]e&.:grzvfgthflg ol

city people appreci
activities eatngl)p eciate because of othe

IF SOMEONE were to write a )
on agrieuttural psychology sucltle;tgg)alf foats
tise might well contain a section on
animal psychology. Anyone who hag
g}\lrer struggled to get Dobbin’s tail over
% line, or tried to drive a pig eastward
E-_? succeeded by pretending to drive
m westward, will reslize that such a
fszectlon‘ of the text book eannot be done
rom the ivory tower of the philogopher
;Jm the one hand, nor receive adecuate
riflzla;;oin;enttfrtokxln one who specializes in
rats thr i
01'1'1:0%'118 gé rate ha.l]fl ér‘lazes in the basement,
e writers of this artie
start at the bottom with pigée 1'2?;??&550
and eolts, They are more ’ concerned
with the destiny of nations wrapped up
i.]i:lo Ifﬁe psychology of soecial and emo-
himse]f?ﬁazeg as run by the farmer

bright students, and dull
;ients. Bince very little difference ifgs
ound between the sub-groups, this dis-
((il_zssmn will be confined entirely to the
ifferences between people interested in

farming as an o i
. ceu
interosted it pation and those not

not developed a taste

other than love and'adf:':n?;lre
three percent of the city-minded
enjoyed reading about better far
tices. This would also have been higher

: Pailtern of Likes and Dislikes of Farmers

Differences are shown on 39 other

as-No' items, but to a lesser degree,

as well as on the « jke-Indifferent-

Dislike” items. Some. of the interesting

things found in the latter group are in-

luded in the discussion which follows:

_ Tiving and working on a farm is quite
popular as shown by the fact that 90.7
percent of the farmers reported liking
iti as well as 40 percent of the city-
Tninded people. Seventy-nine percent of
the farmers enjoyed working up the
¢ead bed, More than 90 percenl enjoyed
‘siltivating crops. Sixby percent reported
erijoying listening to the market report,
‘while 83 percent jiked to sow erop seed.
‘Husking and harvesting corn, repairing
‘the car, helping to butcher, going fish-
“ing, and making $100,000 were Teported
‘as equally popular among the farmer

Farmers Contrasted With Non-Farmers

Is It Different in the South?

G. P. DEYCE, Teacher Education,
East Lansing, Michigan

Thirteen percent of thoge i i
e se interested
f(‘:?]l_;_lﬁ]iln}% alseported t},]je belief that the ciiiry1 £r
more advantages than the over
' v T t ' i

gountay culd. Bty percent of the ity erop erovly g T sbudying the
that the ity ohi ed a judgment 62.5 por iy -mindad awle
(Il i heec;i(;)jlrl rﬁl;]d 1}1]:1_11 more advantages enjoygd ct?ﬁ: (;i;}i’;e g}ty—minded fe L
v child. Ninety-six per- another illusiration 01;( e}r]s(,)lv(;nh?l‘h@ .

ericai

cent of those interested in farmi
end : arming ap- i
preciated the fact that farming gis p& gﬁggiégﬁgst © drive about the ooty

business and should b
o e run ag such, Only Thel iti g

l‘epgfggnzh;ft t}}fe Pe?}ﬂe not interested unpopuélla,rl{"g %i};g;s twoelli?hown Mo gy

- kept records on hig fsi'm a farmer who 5 percent of the farmin y f‘mce ooy iban

bebtor e.on his far would be in a  their desire to Hve in t,hgm% ou];zilndlcated

ey anage his farm  31.6 percent of the city—rﬁ?x?de?fss than_:

stated their willingness to live in 9}.) (legll‘gg

S ] p V. P
i)]Sﬂ 18810, ai}()[]‘; jﬂln] I(JbleInS 1" ]lOWeV 1 ﬂrltlle ]la.]l 9 TCen l)i
C (3] 1 t 0 52 t

, IT SEEMS desirable to call atiention
t6 some statistical fallacies which are
involved in an article entitled “Tt Is
Different in the South,” which appeared
in the Decomber, 1938, issue of The
Agricultwral Educalion Magazine. In
that article, data are pregented relative
to the occupational distribution of
former students of voeational agricul-
ture in Alabama. Affer reference to
certain research studies from ather
states, the conelusion is drasn that
i5¢ 15 different in the South.”

The Problem

We believe that it i

o ; 8 not enough

raise the question as to who can arlllc% wﬁg
cannot farm, The larger humanism of

S S R e

our day brings us to the questi

will and who will not ?armtlgr?:f f“\';v;ho
More must be known about the motivg—'
tiong of those who are really living off
thi\ Iand and on the land. e

Assuming that character, -

ability, accounts for suceess a%sfav;ﬁnas
it is pertinent to ask what this cha.mctgl"
is; what amounts of what aspects of
character account for success and satis-
fe}a,lctlon at farming. Knowing these, we
sb(l)uld some day find ourselves better
able to guide future citizens into becom-
mgi future farmers and non-farmers, as -
weil as to gaide better future farmers
into those appreciations and attitudes

which are condueiv
v e fto su .
thng‘ successful rural

people. Bemewhat astoundin,
was the fact that nine perce%‘th(?f“:cﬁ)zré
31;}t_erested in farming did not like o talk
?t out farm problems with their friends
was not surprising to find that 40
%)E} cent of the people not interested in
’ d?; E;mg reported that they did not enjoy
s ssing problems relating to agrieul-
Those Interested in farming a
ar -
g hz,d ‘the greatest amount %f I;(I))nthL
_eI}ll b, with only 23.7 percent of them
wishing for a more exciting life. Slightly
mmore than 52 percent of the non-farming
g}lloup would choose a more exciting life
i ﬁx‘n j;hey_now_ lead if they had a ehance
is is a signifieant factor in this restless
iasge. t seems to indicate that farm life
hnlaore satisfying, considered as a
:i:v ole. On the other hand, this might be
ue to a selection of individuals, For
exampie, 8 person might have tlo be
;sa.txs;‘led with a quiet life before consider-
ing arming as an occupation. Sinee a
arge number of adventuresome people
a.ria finding satisfaction on the farm
sohymg the huge number of problems:
};Wn (‘i(}’?v:‘;ggg kn;} }fhe production of crops
mc;e pfoba.b]’e. efirst explanation seems
eople not interested in the farm Ii
Eﬁ vvfatch a storm 29 percent better tﬁfg
thg vigg};%'e;ntbzrest gl‘(_);l}.). Farmers fear
W cauge It Is so ofb
1gleﬂcldmg; factor between the suc:erésﬂ(;i
allure of a crop being produced. Be-
causo of euriosity, city people like to

communifies,

should warm the hearts of
ould war those wh
primarily interested in agricultu;zﬂ ?33:'1?

ever, since tedchers of agricultur y
&}‘11.13 main digtributors of theseet‘gs?s?
'acq?;, i}};;‘é)(}fab_lgfh gave them 1o people
- C!
tu%l inbed = ;n.’ or friends of, agricul-
he soft earth of a freshi
: y plowed
f}?ldf had an appeal for 93.2 per(?ent of
y e ?rmj_ng group and 67 percent of the
1.on—t a,gmmg group. This item is signif-
tcin_ ecause a large majority of those
aking the test had had some farm ex-
perlence and knew the sensation de-
7 sclr}‘riled 11% the question.
ree fourths of the farming or
as, (eiompared with half of tgeg ((:)ilé;-r
minded folks, objected to eating in
restaurants for any length of time.
Only five percent of the farmer group,
if_:};})rn}?&red with 28 percent of the non-
I }i'églggségmipé _a,dn}llitted that they
atein t i i
sul‘j‘lfmerhanc%)sprin ;1 ¢ morning during
. Watching Bvestock being jud
) g judged at a
f?:u‘ proved to be popular Wi%h both
fg oups. Righty-cight percent of the
armers reported enjoying this pastime,
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Nature of the Study

As a beginning for the stu y
character, the writers are usir?g t(l)lfefgégi
trast technique (contrasting farmers and
non-farmers). The tool used in the stud
was an o,rlg_ma,l test which included 8%;

Yos-No” Jdtems and 40 “Like-Indif.
ferent-Diglike’ items. The Farmer’t;
Interest Test, as it was called, was given
zmh the help of interested agricqlture
eachers and others to two major groups
people who were apparently much inter.
est:iad in farm life and well adjusted to it
?n people who were uninterested in

. Tarming as a life ogeupation or definite
misfits in farm life. Bach of the two
major groups was subdivided into

those taking the tests were from small:

Adttitudes Towqrc.! Agricultural Education .-

Continued trainin i '
i ¢ g alon :
lines wag considered va.]ugé}?igeﬂgl;rltgéa%
percent of the farming group and 66
pereent of the non-farming groups. This .

cation. Tt might be a little unfair, how- .

‘pioup, rating about 60 percent Tikes and
from 12 to 15 percent dislikes. About
alf the farmers liked to vaecinate hogs,

Do the figures bear out the eonclusion?
Tt appears that they do not. Of 7,661
‘glean the barn, milk cows, go to gehool, former students of ‘vocational agricul-
“keep records, and read books. Two thirds turein Alabama, 3,976,0r 51,87 percent,
“of the farmers indicated a liking for —were farrning at the time the study was

“breaking colts, doing repair jobs around  made. This percentage is not markedly
different from the findings in other

“the place, visiting the muscum, riding
horseback, and going hunbing. About  studies to which reference was made in
40 percent liked to curry a wild calf, the article in question. . 7
“work in a garden, teach s calf o drink As the author indicates, in certain of
“ rill, and Hsten to a lecture. One fourth the studies #n other states it has been
- of the farmers liked to shop in the eity found that the more years of voeational
‘and visit an art institute. Less than 15 agriculture talken by given boys the
- percent of the farmers liked to write & greater is the likefihood of farming. For
- report, sleep during the day, gleep the group studied in Alabama, it is
~ away from home, work in a factory, or claimed that the results “are just the
. work in an office. opposite.”’ This conclusion, however, is
' ot substantiated by the data which the
author presents.

The following data appear in the
article in question:

© Validity, Reliability, and Use of the Test

All of the facts listed above were
found as by-products.in an effort to

find a general pattern of thought which  Number of eases studied......cooooeo..en 7,661
would describe an average persomn who Poroent
liked to farm, compared with an average — Number of boys now Number  Farming

{farming who had:

person who disliked farm life. Definite  §c% Coioater of voor-

progress was made in that direction. tional agrieuiture . .. . . 445 5,78
Normal scores for each group have been Ofgfi’cﬁrm?g "°°“’“““1 1182 1543
tentatively set, based on the test results Two yeara of voational 1578
" 3 - agricultore ... § .
of more than 350 people. Br;eﬁy: speak: T s of vouational
ing, the results of the study point to a agriculture ... . e 694 9.05
need for putting more emphasis on. o e voeational o, v 8l
voeational guidance for yocational agrl- —
Total, v eererenree 3,976 51.87

culture students. The test is educational,
convenient, and interesting to give. Tt
makes both the teacher and the student
guidance-conscious. The test appears to

Tur AGRICULTURAL EDUCATION MacaziNe February,

Percent of boys with two years ot lesg of
vocational agriculture who are farming..34.98

Percent of boys with three or four years of
vocational agriculture who are farming...16.86
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successfully putting them to use.

Conducting Adult Classes
Yields Dividends

(Centinued from page 153)

makes the proper plans and preparation.
Imagine how the teacher’s confidence =~
in his ability increases when he sees
farmers developing new abilities under
his direction and when he later sees them

One eannot conduct a course with
adult farmers without learning & lot of
facts about farming from experienced
members of the group. The farmers’
viewpoint is secured by the teacher
while he is conducting these classes. The

- teacher is thus better able to blend the

practical with the theoretical.

The teacher’s salary is in¢reased in a
great majority of cases by teaching .
adult eourses. Districts in some stafes
provide extra salary for part-time and
evening-courge work and the salary is
thus affected directly. Indirectly, a
well-developed adult program is sure to
canse favorable reaction foward the
teacher’s salary.

The benefits from farmer courses
should interest the teacher who I8
thinking of giving serviee as well ag the
teacher who is thinking "of personal
advancement.

#Mr. Young has recently leit West Chester and is

- now assigtant professor of agrienitural educalion
at Illinois State University.



- A Chapter Court
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{Continued from page 145)

man. (2) Every child given an equal
chanece for an education, with security
in office for competent teachers. (3)
Old age pensions for the helpless poor.
(4} Lifting of tax on small inheritances,
(5) Definite progress in a thoroly-
mapped program of paving 20,000 miles
of rural roads.

Governor Pinchot’s road-building pro-
gram perhaps brought about more fa-
vorable comment from the common
people than any other single undertalk-
ing. Twenty thousand miles of unim-
proved dirt roads were transferred from
the counties and townships to the state
for road eongtruction and maintenance,
Governor Pinehot put his shoulder to
the stupendous task of getting Penn-
gylvania farmers out of the mud and
doing it economically.

Formerly, roads in Pennsylvania cost
$50,000 to $70,000 a mile. Mr. Pinchot
introduced a new type of country road
which cost $6,000 a mile or less. Fre.
quently where old road beds had ade-

quate bases and did not require much ]

regrading, a layer of hroken stone
treated with a biturninous binder pro-
duced a satisfactory surface road af a
cost ranging from $1,500 to $2,500.
Oftentimes the farmers contributed the
base eourse of stone. Sometimes they
gathered the rock from fields or tore
them from old stone fences. The plan.
always called for plenty of binding
material and for successive applications
of chip stone to make the surface waler-
proof and skid proof. The farmers of
Pennsylvania were out of the mud by
virtue of the “Pinchot” rosds.

In The New Republic under date of
October, 1932, Governor Pinchot eny-
merated certain advantages which he

atlached to the construction of this -

network of improved secondary high-
ways: (1) It offers short conmections be-
tween state highways. (2) It gives out-
lets to farms and vitlages. (3) It
provides farmers with roads to market,
_ to school, and to ehurch. (4) It makes
doctors available at all timoes of the
year. (5) It brings trade to wholesale
and retail markets. (6) It facilitates
transit of manufactured articlos. (7 It
refieves congestion on the main high-
ways. (8) It gives access to the great
outdoor playgrounds. of the state,

A Crusuder for Better Rural Schools

Mr. Pinchot is  stauneh supporter of
the publie school During his governor-
ship a program of rural school consoli-
dation 10 Pennsylvania moved forward
with rapid strides. His regime marks a
period of steady and substantial spread
of vocational education thruont the
Commonwealth, particularly voeational
agriculture in rural areas.

Writing in 1913 on the ills and the
remedies of rural conditions, Mr.
Pinchot pointed out an urgent need for
agriculfural high schools to prepare
bays and girls for life in the counfry, to
direct their attention toward the op-
portunities in the country, and to eulbi-
vate in them the power and the hahit of
appreciation for the farm. He con-
tinued to emphasize that there could be
no solution to perplexing country life
problems, there could be no continitance
of vigorous and animated life in the

o 5 e il =h]

were brought about in the rurdl schools,
No matter what aspect of Mr.
Pinchot’s life one may choose to ex-
amine—his work in forest eonservaiion,
his public service activities in W aghing-
ton, his controversies with hig colleagues
on moral issues, or his record as s
governor—he is always found to be a
“people’s man.” When called upon to
make decisions, his decisions are in-
variably made in the interests of the
people, and not in the interests of small

" groups or a favored few. His greatness

as a statesman lies in this distinguishing
characteristic. He very aptly sums up
his philosophy of life’in his own self-
styled epigram on congervation, “Con-
servation is common sense applied to
common  problems for the eommon
good,’” :

Boy-Centered Farm-Shop
Teaching

{Continued from page 155)

that to think creatively is one of the
highest achievements and the one by
which he can render society the greatost
service.

The farm shop should give represen-
tative experience in common farm prac-
tices. The facts and prineiples must be
given to guide the praeti ce; and practice
18 necessary to form eorrect habits and
aid in remembering for future use, A
caurse should provide practieal infor-
mation and experience on common types
of work. In some schools there is a ten-
dency fo specialize on one particular
type of project. Perhaps it is a hobby of
the teacher’s or is due to certain infla-
ences in the community. After making
several projects the work reaches
point beyond Tearning and becomes
purely manual labor., With the equip-
ment of the average school shop and the
immature workmen, one cannot expect
to compete with the master craftsmen
and power machinery of factories. We
should be more concerned about how
much the project is developing the hoy.
If the boy learns by his experience the
project has been worth while,

IN OUR shop teaching we should create
an_appreciation for good equipment
well cared for. Students should realize
the value of tools to man and how much
greater servants they are if properly
cared for and eonditioned.

Naturally one of the objectives should
be to teach the correct use of common
Land tools. There is sometimes s feeling
that if the bay does not build a self.
feeder, wagon ‘box, or brooder house he
is not learning how to construct such
projects. However, knowing processes
cominen to many types of work will be
of great value, and large projects often
may involve f00 much expenge for the
average boy. S

In determining our objectives we
should choose objectives and course
material suited to the student and not
attempt to remake the boy so the two
will harmonize. We have never been
able to fit a square peg into a round hole,

ttempting to blend all boys with
ifferent personalities into one course is
equally difficult, The late W. L., Hunter
once said: “Auything around the ghop
may be a misfit except a boy.”

G. M. MIZELL, Teacher,
Clear Springs, Maryland

IN ONE of the recent articleg in Thé =

Agricultural Bducation M, tgazine, rofop.
ence was made to the fact that the vige-

president of the loeal chapter ig very
often the “forgotten man,” In the Cleay
Springs Chapter we have given the viee

president a very dignified and worthy
place in the councils of the chapter,
The vice-president automatically be.

comes chairman of the tribunal gy
“chapter court.” Chgp chapter court is
composed of six members and the chair.
man. It is the duty of the coyrt 0 ino”
terpret the constitution and by-laws ang
to impose penalties when memberg (g .

not conduet themselves in accordanee
with the provisicns of the constitution
and by-laws, Thig plan worlks very well

in building a clean-cut group of boyy -
with high standards of conduct and ?1):-

tivities.
The members of the court seem to ap.

preciate the importance of the office and -

fry to perform their duties efficiently.
The members of the chapter in turn aye
very careful in their selection of the vice-
president. ‘

Training Leaders in Farm

Planning
(Continued from page 147)

effective in co-ordinating the activitios
of agricultural education, and which
will be used as a state-wide policy.”

One of the feackiers of agriculture said
at the conclusion of the course: “This

eourse has done two things for me: it

has brought me up-to-date in technical
agricultural information, and has shown
me how to use all of my technieal knowl-

edge in helping farmners in farm plan-.

ning.”
*STAFF

Milton P. Jarnagin, Head of the Department of
Animal Tfusbandry

C. A, Ward, Instructor in Animal Hushandry

Calvin Clyde Murray, Assistant Professor of
Agronomy.

G. W. Dickinson, Regional Officer, Soil Conserva-
tion Bervice

R, . Driftmier, Hend of the Department of Agri-
cultural Engineering

W. N. Danner, Jr., Associate Professor of Agri-
cultural Engineering

W, B, Hudser, Instructor in Agrleulbural Engineer-
ing

F. W. Poikert, Associate Professor of Agricultural
Engineering

G, 1), Thornton, Professor of Soils

C. B. Gay, Associate Soils Baientist, Soil Conserva-
tien Service

T W. Firer, Head of the Department of Agricul-
tural Teonomies and Rural Sociclogy

Frank King, Assceiate Professor of Agricultural
Eeonomics and Rural Bociology

Aifred D, MeKellar, Assistant Professor of Forestry

C. B. Beale, Assistant Forester, Soil Conserva-
tion Bervice

R. R, Childs, Assistant Field Officer, Agricultural
Adjustment Administration

Trank E. Mitchell, Head of the Depurtment of
Poultry

R. I.. Keener, Associate Professor of Horticulture

1. H. Milter, Head of the Department of Plant
Breeding and Pathology

Miss Jessie Mae Parker, [nstructor-Critic in Vo-
cational Tomemaking Tduweation
. L, Delvin, Assistant Caonservationist, Seil Con-
sorvation Service X

J. T. Whecler, Professor of Voeationsl Education

A. O, Duncan, Associate Professor of Vooational
Education

Paul White, Farmer

Q. C. Aderhold, Professor of Vocational Iduea-
tion, and director of the course.

Education is not to fteach people to

know what they do not know but to be-
" have as they do not behave—Ruskin.
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