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THE future depends upon our ability to organize and
barness machine technology for the greatest possible good
tb all peaple. In a democratic society this depends on lead-

ership—Dean A. S. Knowles, Northeastern University.
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ny teachers who are conducting large programs
nch succeeding year finds them with more
arvied on during the summer months. This
Ak excephion. Defense-tralning courses, coun-
idance activities, revision of courses to include
on recent developments, and many other prob-
t now be foreseen will crowd in to make the
g extremely busy ones. Should three, four, or
lcen from the job for professional improvement
school? .
ha éditor, whe is a successtul practicing physi-
mnounced that he was taking a year off to go
edical school to carry on post-doctoral study.

v thought of the members of the medical
a5 individuals who, having spent a long period
paration, go out and practice their profession
A her schooling, However, it is becoming, in-
o C?_I_l'fm' professional men of all types to return

& short periods for intensive systematic study

of their profession.
uanes of systemnatic study by teachers of voea-
1r¢ should be regarded as even more important.
egin their work with only a bachelor’s degree.
hen teachers of agrieulbure were among the
achers in the public schools in terms of years
s no longer true, it should give us concert.
nature of the subject of agriculture it re-
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quires constant study and reading to keep abreast of new
developments and advance in knowledge in the field. The
subject matber of high-school mathematies, forelgn language,
or English composition has changed, relatively, very little in
the past five years. Not so with agriculture. New develop-
ments in animal nutrition, animal breeding, farmi machinery
and equipment, crop varieties, crop diseases, and goil manage-
ment fill the yearbook and bulletins of the U.8.D.A. and the
State experiment stations until it sometimes seems Impossi-
hle to become familiar with them unless one could lock kim-
self away from his job in a quiet room for a few days.

This “detached” study is necessary if teachers of agricul-
ture are to keep professionally prepared. New educational
problems are constantly coming to the fore as new aspects
are introdnced into local programs of vocational agriculture.
A teacher who can spend a few weeks outside the community
to congentrate on these problems will render more service
“to his community when he returns. It may do him good to
get away from the community for a while, so that when he
vetuns he can make a fresh approach to the program.

Clolleges and universities are beecoming increasingly aware
of the in-service needs of teachers of agriculture by providing
short, intensive courses i the summer and by providing
Saturday, or extension, courses. Teachers of agriculture who
want to render more service o their communities and ad-
vance in their profession should take advantage of these

opportunities.

Eugene Davenport, Pioneer in Agri-
cultural Education, Dies

Eugene quenport_

EUGENE DAVENPORT, Dean Emeritus of the College of
Agriculture, University of Iilinois, died a4 his farm home in
Woodland, Michigan on March 31, 1941, Following years of
service a8 college administrator, author, and agricutbural
seientist Dean Davenport enjoyed the rare privelege of 19
vears of retirement as a country gentleman, during which he’
has been able to see many of the developments which he
advoeated in agricultural education come into being, )

As one of the staunchest supporters of voeational education
in agriculture, Dean Davenport, probably more than any
one man, wag instrumental in the development of sccondary
agricuitural education as an integral part of the public
school system. '

(Continued on page 207)
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Planning and Evaluating in Agricultural

Education”

H. M, HAMLIN, Teacher Education,
Urbana, Winois

Fundamental Questions

DURING my 23 years in agricultural
education three questions have con-
cerned me and have impelled me fo
search for their answers:

1. What are we trying to do?

2, How do we know whether wo arc
acecomplishing our purposes?

3. How could we better plan and
organize to accomplish our pur-
poses? )

Tet us review the conditions which
call for special attention to these ques-
tions. g

1. The demands wpon teachers of egri-
eullure are ever-incredsing.

Programs are
broadening. En-
rollments are in-
creasing. In some
gtates the average
enroliment per
department ex-
ceeds 100. Adult
work, once ig-
nored, is begin-
ping o oceupy 4
fourth to a half of
the time of the
teacher in many
communities, so
that the high-school program must he
aceomplished in less time than formerly.

H. M. Hamlin

‘We must plan the use of our time more.

carefully. If we do not, we face two.al-

ternatives. On the one hand, we may

Kill ourgelves off in attempting to de
more than a human being is capable of
doing. Thus we may deprive ourselves
of leisure or our families of our com-
panionship. We may stunt our growth
because of lack of timme for profegsional
improvement. On the other hand, we
may do a superficial job because we have
attempted to do more than we could
accomplish in the time available. There
is more that might be done than any
teacher ean do. Not all that teachers
might do ig of equal importance. We
mush pick and choose among the many
possibilities, =~

2. There are tremendous veriations
current coneepitons of our job.

Individual teachers vary in their con-
ceptions. Teachers and administrators
see the task differently. State supervisors
inject other points of view. The people
of the community may ¢xpect some-
thing else. A complaint of mary teach-
ers of agriculture is that they have oo
many bosses, all with different ideas as
to what their job is.

3. The job is changing.

The list of objectives of agricultural

education prepared in 1920 implied a
job markedly different from the job we
‘conceived in 1917. The revision of thiy
list isswed by the U. 8. Office of Educa-
tion suggests still further changes.

4, Our current methods of evaluating
accomplishments tn agricudiural ed-
ucalion are haphazard, superficial,
and often wnfair. '

All of our community programs of
agricultural education are evaluated.
They always have been evaluated. On
some bagis or other, decisions are reached
as to whether the department should be
continued, whether the teacher should
be retained, fired, or given a raise. These
evaluations are all-important, Most of
us respond to the evaluations applied to
us. We do what we are expected to do.
There are many important consequences
of our inadequate evaluation procedures.

IF PERMANENT progress Is to bemade
in agricultural education, it is essential
that -different points of view held by
teaders in the field be brought to hear
on issues which are of critical import-
ance. This searching analysis and ap-
praisal of recent trends in the evalua-
tion and program planning of agricul-
tural educatlon is of value to all who
are concerned with planning and evaiu-
ating. And who isn’t? Not all wili agree
with Dr, Hamlin. Some will probably

. wish to go on record as concurring in
his points of view. We invite further
discussion of these important gques-
tions on a constructive basis.

One result is that differences in teach-
ers’ real abilities as educators are not
brought out, so that we come to regard
all teachers as approximately equivalent
to each other. The range in salaries paid
is slight, tho I suspect thai the range
i accomplishments is very great. The
average salary of experienced teachery is
but slightly higher than the average
salary of beginners. Teachers who ““have
what it takes” are irked by this and
many of them leave the field for other
work in which  their accomplishments
are recoghized and rewarded. Those who
remain are tempted to settle down to
going thru the motions of teaching agri-
culture, believing that no one will know
the difference anyway. We can never

. build a strong program as long as these

ideas prevail to any considerable extont.

5. Attempts are being made at TproT-
g our present methods of evelua-
. fiom. .

1t has becn incressingly evident for
some time that effort would have to be
given to improving our methods of
evaluating agricultural education. The
President’s Advisory Committee in 1938

gether acceplable to us, 8¢

i) - 0
izing agencies made another'g;
the Co-operative Btudy of:

School Standards. Tt hag g
able that those engaged i
education should have so
setting up the standards by

ate to be judged and that: )

show more interest in app
improving their_own progy.

quently a Committee on Sty
set up by the Agricultural Seg
American Vocational Assogis

Dr. Ray Fife of Ohio Stat
ag chairman and Dr. I,
the Office of Education ag

ficer. Out of the worlk of thj
+ has come a plan for evaluatio:
being tried in at least 10 peige

departments in a considers
of co-operating states. The:
secks our criticisms of ity
Soine of theni seem to me to b
open to eriticism. '

What Are We Trying to!

There are a few general
which can be made in an,

question which will elarify oiir

preciably and keep us from s
takes In evaluation. :

1. Ours is an educational progt
cerned with bringing about gro

change in people. It is not

tural program, tho agricultiiral

come about as one of the indir
of the changes in people affe

2. The changes in people wi

we are concerned, and hence
tives of our program, may b
new abililies; new inlerests, al

appreciations; new goals, ‘ude
standards; and new wnderstanding
jectives are commonly Listed a8
on the assumption that if these
are developed it will alse be.1
to develop the atiitudes, ideals; ant
derstandings prerequisite to these:

ties.

3. The changes in people,
seek, are major changes, eac
considerable time to cffect;

objectives are few but broad an

tant.

4, Broadly stated object
meaningless unless accompanie
evaluative criteria, that is, by stal

of evidences which might be

of progress toward.the chosen obyje
Objectives and evaluation are th
inseparable. We have illustrated
sired procedure well in setting:
FFA chapter programs in Wh
list “‘objectives” and “woals” 5 th

are essentially ‘“‘evaluative.’
{The principal limitation to &

iy that many of the objective

edueational objcetives.)

5. The setting up of our objects
a co-operative task. The Federa
ment has appropriated funds for
certain purposes; these funds mil
be used for other purposcs. Kac

expeets certain types of 1es

its state program of agricultus
tion. Professional groups have.

FHAIT WG WIS SOV
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it school sys-  to the student’s progress. We sho
th(;rst; Parel}lrts objective, factual egidence to the fullest
spgulted. Members extent possible but, in most of our teach-
aning classes insist  ing, we soon reach the point where this
“ahout the objec- must be supplemented by the best opin-
which they enroll.  ion available, and preferably by the
. are helpful (I  opinions of several people. Some of them

ormulating  ob- should be disinterested outsiders.
i i There are dozens of possible eval%si-
i ropram  tive criteria for almost every possible
mfed in the prog objective. Not all of these need to be ap-
parsicipates ip plied, but only sample criteria which
i is clear that can be varied from time to fime. Care
‘nately accepted or must be taken that the attention of the
who participate as learner 13 centered upon the objective,
itime, and_evening rather than upon gome particular evalua-
suggest objectives; tive criterion which he knows 1s going

them. We are to be applied in this case.
primary fact in edu-  -The teacher canmot be allowed un-
cai-lead a horse to aided to evaluate his own work. There
' i ig virtue in separating entirely the teach-
eracy, we donot  ing and the examining funetions. .

it Fdueation is con- This is my suggested approach in
it changes In peo- evaluation. Tt will be better understood
ght to decide what a8 I review the evaluation plan of the
%t about in them- Committee on Standards and show
that parents share how its recommendations conflict with
ghildren, who can- this proposed procedure. A brief descrip-
ake such decisions tion of the evaluation procedures of the
diihsist that children  National Committee is perhaps neces-

miore to say, as they  sary as a basis for eriticising ib.
bjectives of their The committee is made up of two rep-
y we canpot ina  resentatives from each of the four regions
he choice of ob-  of the United States, one a state super-
toncher; the school super- visor and one a teacher-trainer. In-com-
ther outsider, leaving  mitlee sessions an attempt was made to
the wishes of those sct up standards which might be applied
cated. : generally over the country to local pro-
(o hiave an important  grams of agrieultural education. After
4p their educational some deliberation it was found that it
< mitist be able to talk  was not wise to try to set up “standards”
ves in non-fechni-  in such a fashion. The committee then
g¢, or laymen will made a rather long list of possible “oval-
'minology of the uative eriteria.” Those relate mainly to
“that it 1s possible  procedures used rather than to results
“discussions of ob- obtained. These criteria are now peing
miliar to our students,  tried out. Studies will be made of the
: this point, we face a  relationship between each eriterion and
g0 in the direction  the general rating of the program which
e forsake jorever the  will give some indication of the relative
‘schoolmen to try to  significance of each proposed criterion.
ysterious process, In each co-operating state, evaluators
‘the few anointed. have been trained. Some of these are
ingof education as some-  teachers,some supervisory, some teacher-
one for you by someone  trainers. A typical evaluating commitbec

inkof it asa processin  uators. In rating a local program on any
and educated share, item, the committee compares the com-
od having the lagt word, = munity with an assumed “‘average’ situ-
‘with the general policies  ation In the state with respect to that
schools operate. item. Tt is not intended that comparisons
of departments or of states will be made,
Whether We Are Ratings are available o the teacher, to
Qur Purposes? the school administration, and to the
state office,

ith the assumption that Such a plan for evaluation is seriously
f outcomes is always in eonflict with the planThave described.
 progress toward educa~
iand if we have our

5 8l 1. It epaluntes ways and means of
D, evaluation beeomes

aftaining ohjectives, rather than oul-

impl h6 of course it cannot . comes.

55

actual evidence can be It seems to me that we shall never
ginning of the attempt  know what ways and means arc effective

cational objective re- until we have some way of evaluating
ent status of any student  outeornes. I should rather have a crude
dents with respect to that  evaluation of outcomes than an exact
otimes performance tests  accounting of procedures used, however
omotimes data regarding  generally approved these procedures
ong are relevant, Pen-  may be. The Committee indicates that
£ts: may reveal current it has not finally abandoned hope of
and attitudes. There evaluating outcomes but that it has
other approaches. Thru  found the task very difficult and that it
king toward the ob- finds progress easier in sefting up ap-

ul(‘ilruse '

needs better than you consists of two to five such trained eval- .

arrived at certain evaluations not alto-  varions lists of suggestive obj

_h_e_cks may be made proved procedures as eriterin. But what
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direction? = :
2. The plan does not meet very well the
needs’ of individual communities.

It was designed for a national check-
up. Some arrangement may be desirable
for this purpose. If the plan were taken
seriously and were used to the exclusion
of any other plan for evaluation, it
would make for an undersirable degree
of standardization of community pro-
grams of agrieultural education. Stand-
ardized methods do not always get
standardized results. :

3, It leaves evaluation o “experts”
from outside the community.

This is contrary to the long-accepted
American tradition of leaving the evalu-
ation of edueation mainly to the people
of a community or their chosen repre-
sentatives. It is clear too that outsiders
cannot possibly find out some of the
things they need to know about the
elfects of a program upon the daily life
of a community. Since the evaluating
comnittee is made up entirely of pro-
fessional men, specialiste in agricul-
tural education, the biases of such per-
sons are very apparent in the evalua-

. tions. Their judgments need to be bal-

anced by the judgments of farmers,
school administrators, membeérs of agri-

- cultural classes, and others.

4, The procedure 1s undemocratic,

1t reveals a distrust on the part of
the committec of the ability of people
generally o assist in setting up and
evaluating their own programs of agri-
cultural education. It takes the crucial
judgments about the agrienltural de-
partment out of the hands of the loeal
people and turns them over to a board
of outside experts. It implies that a na-
tional committee knows more about the
needs of every community in the coun-
try than any community can know about
its own needs.

5. It is nol likely to have very effective
results,

The procedurs recommended is
strangely reminiscent of the school sur-
veys of former days. Thousands of these
surveys were made by outside experts.
TFew of their recommendations were
ever hecded because the people of the
communities surveyed—the people who
run the schools—had no part in arriving’
at them.

6. Tt is teme-consuming and expensive,
constdering the salues derived.

The procedure used m.ighf prove ac-

- geptable for an occasional state or na-

tional check-up. It ig too eumbersome
and too expensive [or local use, year in
and year out, the sort of use which really
colnts. .

7. Tt is velatively superficial.

Any cheek-up made by outsiders in
one or two days iz bound to be super-
ficinl. Because it is superficial, it is likely
to be unjust.

The best we can hope from the present -
plan is that it may stimulate the discus-
siop of evatuation, and that it may yield
some data needed for a national check-
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that we might carelessly adopt it as a
general pattern for evaluation or that
we might become so disgusted with this
partieular plan that we would forego all
systematic attempts at evaluation for a
generation. :

It is clear that an evaluation plan, to
succeed, must:

1. Be in the hands of the people who
control the local schools;

2. Use outsiders to asgist and not to
substitute for local people;

3. Deal principally with outecomes,
rather than prineipally with ways and
meang. :

Can We Better Plan and Organize to
Accomplish Our Purposes?

Tt is necessary to have objectives. Tt
is necessary to evaluate progress to-
ward them. It is also necessary to plan
and organize for the attainment of ob-
jectives. What suggestions can be made
regarding the planning and organization
of a community program of agrieultural
education?

I can see the need for three principal
kinds of plans: -

1. A general, long-time plan adopted
by the board of education or by an ad-
visory council responsible to the board
of edueation. This would deal mainly
with objectives and with the evaluation
of results. It would be revised annually
when the cobjeetives of the long-time
plan to be stressed during the coming
year would be agreed upon.

2. A plan prepared by the teacher for
realising the objectives proposed. The
general procedures indicated by the plan
would probably be approved by the
group authorized to approve the long-
time plan, but the details would be left
to the teacher.

3. Plans drawn up by students in day,
part-time, and evening clagges for thelr
own education in agriculture. These
would, of courge, be in harmony with the
general plan.

Representatives of the state office and
any others able to help would be con-
sulted in making the general plan and the
teacher's plan. Parents and the teacher
would have an important part in mal-
g the plans of boys in day and part-
time classes.

An abstract of the general plan would
be circulated widely in the community;
suggestions and eriticisms from the
community would be used in revisions
of the plan.

Plans made out by class members
would provide for certain objectives to
be pursued by the class as a whole, for
others which would apply only to groups
within the class, and for still others of
interest only to individuals,

The advantages to be gained from
careful. program planning of this type
are many: .

1. The program becomes the com-
munity’s, not the teacher’s.

2. The community understands what
the agricultural department is trying to
accomplish and is more Hkely to judge
the department fairly,

3. The thinking of all concerned is
clarified. If you have any doubt of the
nead for the clarification of our think-
ing, look at the first plans produced by
this process.

4. Many possible mistakes are de-
tected in planning and so are never made
in practice.

= (5] R R LS iy O TR R e T L L e PR e Y
effort is centered upon the attainment of  ing judgment on Oulfgwn
a few important objectives. no one has that opportunif

6. It provides favorable publicity in  do some rigorous thinking:
the community and indicates that the tives, about plamning, and g
teacher ig businesslike and efficient. ation in the next few yearg:

7. It keeps the teacher going when he I do expect that some teaz;

would otherwise grow weary in well-  culture will see that it is tﬂth'}é?

doing. ] advantage to encourage th

8. It teaches -the members of our for program planning ang
clagses to plan and sets before them the They will, at least, be in the
example of the teacher, of mind to accept whatov

9. It may make it possible to retain  have to accept; they may hay
teachers longer thru committing them to assist in setting up the'y
to a long-time plan, but if changes must  Just now we need to have 4;

be made, they can be made more satis-  local attempts at program pi;

fagtorily because the new teacher fits evaluation which can be gty

into an on-going program, which is the fully. We are not ready to
community’s program and not the pro- the business on a large gepls
work out our procedures for

gram of the former teacher alene,
10. Tt gives a pood many people prac-  building and evaluation me
tice in a type of planning closely related I am strongly of the opinis
to and preparatory for demoecratic com- to the advantage of the te
munity planrning, which must be much range for planning and evaliy

more fnlly developed in the years just the lines I have supgested:

ahead. no one else is interested in:

These plans taken together should be done. The first teachers to gaf
broadly inclugive. One difficulty in the cub programs with arranpgig

past has been that our planning has been  systematic appraisals of
spotted. Certain phases were well likely tostand out among th
planned; others weve not planned at all.  their areas. Most teachers n
Outlines of course of study, FFA such evaluations. The brief

programs, and projeet plans have been  have on this point indicates
tairly common, tho usually inadequate. teachers evaluated find that
Many other areag have been unplanned.  accomplished more than i

Somewhere in the plans made by the thought they were accomp
community, the teacher, and the class that the public is more fay

members, provisions should be made their work than they had suppo
for all of the following phages of a pro- be, The teacher who is each v

gram: a favorable endorsement by i
1. Objectives munity on the basis of a real
2. Arxrangements for evaluation accomplishments goes ahead
3. Departmental relationships creaging confidence and satisfae
4, High-school program few teachers who ecannot mé

a. Classwork ous test ave diverted into feld
b. Bupervised practice

. Agricultural organizations vantage; they too gain,

5. Part-time gchool program The plan deseribed contains
6. Evening school program is new. I does bring togethe
7. Summer program ideas” and practices which:helo
8. Professional activitics of teacher gether, For example, there is some
9. Plant, equipment, Hbrary, visual inprogram planning withouteva
aids but program planning become
10. Records and reports a different process when it is kn
11. Miscellancons community activi- there will be ap evaluation on
ties - of the objectives set up in thep
12. Calendar Much of our program planning:

. weak, also, because the progra

Conclusions dealt only or mainly with pro
’ be followed and have slighte

I have atterpted only fo sketch the the objectives of the progra,fn L
broad outlines of an arrangement for objectives without feasible pri
program planning and evaluation. The for carrying them out avail lit

details will develop as we work at the jectives, programs, evaluatio

job. My immediate concerns are two: studied together, Each must bes

(1) that we got started on the right track  all will be unsound. _
and (_2) that we get started. T have fried then to say th:
It is quite possible that most of us 1. Program planning and

will wait until we are forced into some-  are, in my judgment, the mos
thing of the kind and will then do what and basic issues in agriculfural

is required half-heartedly. The pressure  tion today.

might come from any of several sources: 2. We could do a preat deal
the Washington office, the state office, improving our objectives by’ 18
the school-standardizing agencies, the that they are educational object
sehool superintendents,theschool boards, — choosing them more carefully, by
or the communities we serve. It is fairly  ing the community and our stiide
safe to predict that it will come from  share in their choice, and by se
somewhere. We cannot expect the public  in advance certain possible crite!
to tolerate the same laxness in the next which progress toward them mig

23 years that it has tolerated in our first  evaluated.

23 years under Iederal aid. Agricultural 3. We need an evaluation pig

education has justified itsell to the administered by local laymel

public mainly, until now, as a good idea.  agsistance of local and outside
We now have to show thab this good sional men and one which deals
idea is really working, really bringing re-  outcomes rather than procedur®
sutts of the kind expected. We cannot 4, We need written prograiis
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they can use their talents to he

L 11[‘}113&‘ T RGO L
means of at- sound rather than to spend our efforts

hplans for evalua- on a program which has already been

handed us but which does not square

diately to try out with our basic principles. :

*Paper presented at the Agrieuttural Section of

or progra-m p]a,D- the Aunnual Convention of the Indizna State

wh_"lch are in har- Tenchers. Association, October 24, 1940,

NELSON M, COOK, Teacher,
Boutbon, Indiana

st teachers of vo- improvement either directly or indi-
‘has emphasized rectly. Sehool duties must be shared by
iather than pro-° all, and school problems must be solved

i ’}'his js probably by the eo-operation of all teachers. The
ight seem that, with teacher of vocational_agl_'zgulture must
sig placed upon agri- acceph these 1'espon51p1htles a.nd dis-
sdiicating institutions,  charge them properly if he and his de-
I'agriculture might ~ partment are to have the respect and

aining prospective  co-operation of school administrators
ol dubies and pro-  and fellow teachers, It is the duty of the
his is exactly the teacher of vocational agriculture, as well
\as been done. It as that of every other feacher, to ae-

“officials, and others quaint the public with sehool activities.

ion, to look upon.  Newspaper and magazine articles, post-
al npriculture and  ers, demonstrations, and talks serve to

il disfavor. Long-  discharge this duty.
chts may fail an

- fail to materialize be-
<+ teid to separate the .
agrictlture from the rest The teacher of agriculture, because of

Community Leadership Needed

valuable training In his chosen field,
rich has prompted  should assist farmers in solving their

iy the cause, and to try  problems when these problems are
sloser. co-operation be-  brought tohim. It is difl cult for a leader

f vocational agri-  to force amyone i accept an idea; but

deinic teachers, and when the problem is brought to the

leader, practical advice can be given

3 of the teacher of  and will be readily accepted. No teacher
grouped under three  of agriculture ean shift the responsi-

esponsibilities as a  bility of organizing rural boys into FFA
‘schools, responsi-  chapters or agricultural societies. These

er in the community, boys will be the leaders of tomdrrow’s
ities a8 a citizen in the agriculture and must prepare for that

task. .
Tt is often possible to woirk, in an

(|- Teacher advisory capacity, with various farm

organizations. Membership in these or-

or of agriculture is em- ganizations may be held by the teacher,

nd as such it is his  but in no case should he act as sponsor
jout those changes or promoter for such organizations. The

des that will mold teacher’s job is to educate for, and not
good citizens for our  to promote organizations. The teacher of
ity of tomorrow. Yes, he  agriculture is charged with the responsi-
rieutture, but he must use  bility, along with the county agent, of
ischarge his duty as a  bringing the latest information to the

adult farmers and of bettering rural life

vocational agriculture  of the community. For that reason close
forget ithat he is teaching  eo-operation with the county agent and
nedium of agriculture. the whole extension program ig impera-~
m boys have grown up  tive. Teachers can develop leaders who

ers without voea- can aid the county agent in soouring en-
ause someone fired  rollment, organizing and visiting 4-H1

asm for selfstudy. It  Club organizations. After all, both the

unt of agricultural  cournty agent and the teacher of voca-

~assimilafes in class  tional apriculture are interested in the

cessful farmer, but  same families and the same farmers,
Nt of an open mind  and are trying to effect the same changes

- learn. Teachers of vo-  in rural kife. There is no reason why the

have ample op- teacher and the county agent should not

icken the love of rural  co-operate in all of their work.
the'vespect for agricul- -
eate in the hearts of ruyal
he desire to learn.

vocational agriculfure The third responsibility of the teacher
.!_cgtors. When they do  of vocational agriculture is as a citizen
artof the school system.  in the community. The teacher—any
h_g- school system must  teacher for that matter—should con-
_ t_illa'ls,_but asa group. duct himself in such a manner as to
System'is improved every  exemplify his teaching. Many teachers
syatem shares in that  have failed because they did not live up

The Teacher as a Citizen
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er of vocational agriculture working '

with boys should be an example of good
gharacter both on and off the “stage.”
He should be able to command and hold
the respeect of his students as well as the
respect of those with whom he works.
He should be fair minded, co-operative,
and diplomatie in all his dealings.

Nonpartisanship Essential

Teachers should refrain from dig-
cussing political questions, as such,

either in or out of the classroom. The .

schools are public and for that reason
partisan politics and sectarianism should
be withheld from class discussion. Every
teacher should vote in both primary and
pencral elestions and should urge all
who are eligible to do the same, The
teacher of vocational agriculture should
affiliste with civic clubs and other
organizations which bave the better-
ment of the community at heart.
Every teacher should affiliate with the
church of hig choice in the community,
if there is one. If not, and he cannot
affiliate with a church in the eommunity,
he should seek employment elsewhers.
Whenever possible the teacher shonld
do the church tasks assigned him to do.

When Geachers of agriculture dis-

‘charge these duties and co-operate

with the community to the best of their
ability, the eommunity will co-operate
with them and their leagth of tenure
will be increased. The teachers them-
selves will have the respect and co-
operation of their fellow teachers and the
good will of the peopls they serve. In
time this high standard of service by the
teacher will result in all rural schools
having departments of vocational agri-
culture. Thus, every favm boy will have
an opportunity to develop an apprecia-
tion of agriculture and the desire to
learn and practice better methods of
farming,.

Davenport

(Continued from page 203)

" At this time, when expansions in vo-
cational education are in the making,
and when voices of individuals or
groups are heard which would promote
voeational education in forms rather
far removed [rom local public control,
his admonitions voiced some fifne ago
are now paricularly timely. “I beg of
you, my fellow teachers”, said Dean
Davenport in his Education for Ef-
fiiency, “to settle this problem ns your
religion, The fates have put it upon you
to settle. A generation or two and it will
be too late. As you settle it, do not
shirk labor, do not fly to the separate
sehool because it is easier, butb freasure
ag your lfe, I beg of you, the uni-
versality, the integrity, and the unity
of the American cducational system.”

Thruout his retirement ean Daven-
port had maintained a keen interest in
agricultural education. His alertness of

mind and his wit and wisdom as a
speaker seemed never to diminish. Even
up bo the last year of his life he was in
demand as a speaker at gatherings of
educators, and’ at FFA banguets and
gimilar meetings. He has been a con-
stant source of optimism to many dur-
ing the recent crucial years.




e Methods

Tests That Measuré What We Teach

S. 5. SUTHERLAND, Teacher Education,

Davis, California

TEACHERS, gen-
erally, probably
are less well in-
formed about
measuring the re-
sults of instrue-
tion than about
most other phases
of teaching. As a
result they often
do a poorer job of

pupil has retained up te the time they
are given. On this basis, they probably
have a place in our measurement pro-
pram, but that place is a minor one,
and they certainly should not be relied
upon as the sole means of measuring the
results of our instruction, and as the sole
bagis for determining the marks and
accomplishments of our pupils.
Tt has been suggested, and not with-
oo poc out reason, that a far more valid mesas-
1;;1 thin of any - uring device, if a single one must be
od ther teaching chosen, would be the pupil’s accomplish-
uty. It roay also  S: S. Sutherland ments in his supervised farming pro-
be particularly T - gram, but this method too has some
true of teachers of vocational agricul-  attendant difficulties. There seems to be
ture. While standard types of written little question, however, that these
tests do a reasonably good job of meas- accomplishments should constitute one
uring what facts and principles have means of measurement, and one basis
-been acquired, these tests generaly fail  for assigning marks.
to give a complete picture of what a boy In voestional agriculture, where the
in a class in agriculture has done andis  major aim of our teaching should be the
doing toward the accomplishment of  development in our pupils of ability to
vocational objectives. do certain important farm jobs, most
Tt is generally agreed that any device, of our testing should be pointed toward
or combination of devices used to meas- determining whether pupils can do these -
ure the results of instruction, and taken jobs well, and whether they do them in
as a basis for marking, should measure the way they were taught, To this end
accurately the_ following: much use might well be made of “doing”
1. The pupil’s present knowledge of  tests.
the important facty and prineiples which
he has been taught. .
2. Hig ability and dispesition to apply When a class has been taught to cull
these facts in the classroom and out, and  hens for egg production, why shouldn’t
the extent to which he does so. a test be given which recuires each pupil
3. His ability to find additional facts - to cull & small number of birds and to
when needed, and to apply them in solv- give reasons to the instruetor and class
ing his immediate problems. for his decisions? ‘‘Doing” tests are not
4. His interest in and general attitude limited %o jobs requiring manual skills, -
toward his entire instruetional program =~ When the teacher has taught a unit
in vocational agricutture. designed to develop in his pupils the
In addition, our measuring devices . ability to plan crop rotations, the logical
should, to be most effective: way to measure the results of his teach-
oL Contribute to the classwork; be an ing is to require each pupil fo plan a
gst}’uctmnal as well as s measuring suitable eropping plan for a given farm
evice. ) - under a given situation, and to justify
2. Minimize cramming. . the plan which he recommends.
3. Eliminate, insofar as possible, crib- With the general trend in these second-
bing and cheating. _ ary schools toward de-cinphasizing
4. Bo relatively easy to prepare, ad-  grades, it ig' hecoming increasingly im-
minister and score. portant that the pupils themselves be
made to understand what is expected of
them, and what objectives they may be
i ) - ) expected  to attain, More and more,
Obviously the traditional, writben ex- pupils must be made to realize that the
amination or quiz, made up of fact matks are not an end in themselves
questions, true-false, completion, ormul-  but that pupil and teacher are Working’
tiple-choice ‘statements, and essay-type together toward s goal or goals clearly
questloqs,, will not adequately measure evident to and understood by both -
the pupil’s interest, his attitude, nor his  parties. To this end, it is probable that
ability to find and use facts. Neither will more use ean be made of measuring
it measure the extent to which the devices which will enable the pupil to
pupil applies them in situations out- evaluate his own progress and his own
gide the classroom, These types of tests accomplishments, for by doing so, he
do little to eliminate cramming —espe- becomes mere eognizant of the bases
cially if announcedinadvance;and little, upon which he is being measured, and
of themselves, to minimize cheating. what is expected of him. ,
About all that ean be said for them is Such a self-rating device was de-
that they are comparatively easy to sevibed in the January, 1941 issue of
prepare, t0 give and seore, and that The Agricullural Education Magazine in
they do meagure the number of facts a  an article entitled “Pupils Can Rate

“Doing"* Tests

Shortcomings of Traditional Tests

Tue AcricuLTural EpvcaTion MaGazivg May, { 941

_everyday life. It enables the instru

Themselves.”” This device ha
used by a number of schools in Oy
and found to work well in hy
pupils a realization of what th
supposed to do, and just how w :
are doing it. Naturally, the i
make use of tests and other de
determinipg their own ratings, 1
tice, marks of instruetors a
have agreed remarkably well, T
tendency for some of the better
under-rate themselves; for somii
poorer to rate themselves oo hig
hag resulted in better co-operatisn
the pupils, and more emphasi
of the Important cutcomes of viea
instruction in agriculbure.
While this device is quite subje
perhaps it is better to measure aff,
desirable results of instruetion

jeetively than to bend all of our’aff

to measuring one minor outeons
jectively, ignoring the rest.

Similar o the self-rating de
all-day pupils mentioned above
developed for Negro part-time:
pupils by Mr. C. D. Yaney of ()
Texas. Fhis scale enables the inst
to meagure the progress made.}
young farmers in his elasses in fe;
four factors: (1) their use of bu
methods in farming; (2) the vocs
improvement made, ineluding th
made of state and Federal agen
periodicals, bulleting, ete.; (3) the
they have taken in community’ aff:
and {4) what they have done to imp
their farming and their farm prach

This scale raises questions as 0%
each pupil has done in applying
instruction received in organized cla
not to hypothetical situations, bu
actual practice on his farm and

not only to evaluate the progress:
pupil is making, but also to call.
pupil’s attention to what is expecte
him as a result of the instruction h

received.
Formal Tests Not Enocugh

The real measurement of the re:
of instruction cannot be accompli
by the use of formal tests alon
must go further and measure what
student habitually does in terms of:
he has been faught.

A testing program which ineludes we
organized “‘doing” tests and frequé
eritical evaluations of sypervised fall

ing programs checked against the pu
own evaluation of his attitude am

complishments, should give the teach
of vocational agriculture a valid ba

for measuring resuits.
A former superintendent of the

cago Public Schools is credited Wi
this statement regarding examipations,
T egannotb see how & pupil can be feste

by writing for three hours on what
been learned during the year (or
mester) mostly in other ways than
writing.”’

If this statement be true of gene
subjects, how much more is it true:
vocational agriculture?

- val ation against two meas-
sentsa difficulty. The most satis- ~ struction brings: to the fore a problem

Problems in Philosophy of Method

ACARSI_E HAMMOQNDS, Teacher Education,

Lexington, Kentucky

sumes to guide, nor should he forget that
the present behsvior is educationally
useful or not as it produces or does not
produce a desirable effect on future
hehavior.

The teacher would do well to see that
the learner has worth-while objectives—
learning and others—not only in order
that satigfaction in the learning process
may be inereasged, bub that the learner

_may have purpose, which Is so necessary
to quality of experience. Otherwise, the
learner’s Teactions to difficulties will be

Carsie Hammonds ~ mere efforts at avoidance or escape. If

2 the Jearner strives toward an end sought,

the learning objeetives his activity takes on direction, becomes

- schiool administrators seb intelligent. The things between him and

iing:- objectives, or shafl - his goal which are means to achieving

1. pupils, or shall teach- that goal are, when recognized by him

gether, or shall some- of interest to himi, (Tnter-est is Latin for

il to
; ppbssessesthephiiosophy? that which ‘s between.') Fducation

hecomes a joint undertaking only when
teacher and pupil unite in pursuit of a
cts Alone common end. To the extent that the
i learner has a worth-while learning objec-
objectives cannot pe ar- tive, present-life value and educational
interms of one’s philoso-  yaluo tend to be the same; present be-
t arrived at scientifical-  havior produces satisfaction because it
1y use the term science. loads toward attainment of the objec-
ot facts, but fact-finding  tive. :
# gufficient basis for the

iG] or a eourse of study. Relation of Environmental Changes to

igator's values play a large Learning

#mining the facts he eol-
fislks use of the facts, there There is a belief that, since environ-
n of value. In the last  ment changes, since this is an evolving
ilosopby can construct  society, since vocations * change, we
' should not secure learning now, but
“desired effects upon should wait because we cannot know
or are produced only what learnings fo seeure. Some people
vior of thoge in whom the contend that the sole purpose of eduea-
diced. We are forced tion i that the learner may learn to
ehavior-to-be and to pre- learn. But one cannot learn to learn
of the learner as influenc- without learning something; he cannot
jor-to-be. We cannot cometo possess a learned ability without

etessity for valuating pres- acquiring it by learning—without ac-

5§ the learner as useful or  quiring it by experiencing, For example,
tices or does not produce a ~one cannob adapt himseHd (in a manner
t on his fubure behavior. requiring a learned ability) who has
& impossible so to value never adapted; one cannot adapt an
“absence of objectives, ability he does not possess. Ability to

distinguish between valueas  learn a new mode of behavior, in most
d valieas the desirable—be- ingtances, largely depends on what has

and: desires. The ctudent been learned before. New meanings are
present behavier ag use-  built out of old meaxnings. In solving a
I in the degree that it problem,.one makes large use of previous

satisfaction or fails to produce experience. 1f one does not have the

y call present-life value, —necessary experience, he will have to
th educational value. getit hefore he can solve the problem at
H. Eaton in his recent  hand. Environments and societies do

of Biducation.) These values change, This is all the more justification

cessity of the same denomi-  for edueation, as man eannot bring about
o they by necessity out of  changes or adjust himself to them with
' the same kind of responses that heredity
gives the ant and the bee—fixed, un-
» hesitant, unvarying, mechanical re-
eimine the value? If sponses.

etermine it, will they de-
terms of educational value Group, or Individual Obijectives?
resent-life value? The de- ‘ .
Current emphasis on individual in-

or'at the moment may not I wish to mention. In an education de-

avior most appropriste to - signed to make life as useful and mean-

(Iie_s_n'ed changes in the be- ingful as may be, to what extent may
learner. The edueator must  objeetives well be made eommon? It
Leither of the two measurcs.  scems that insofar as success requires
Hnegiect the factor of satis- of individuals in a group the same or

© learning process he as- closely similar effective abilities, the ob-

viturar Epvcarion Magazing, May 71941
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the content, within the limits of indi-
vidual differences. Thus, group teaching
(Continued on page 215)

Summer Teaching
vs. Visiting

F. E. HEALD, Teacher Education,
: Ambherst, Massachusetts

THE best teaching by our beat teachers
ocours on the job Tather than in the
classroom, oftentimes during the sum-
mer months. Some men appear to go
thru the motions of visiting pupils and
credit themselves with so many visits
of 5, very perfunctory nature. The dif-
ference may be obvious in the jmmedi-
alte resuits, but it is sure to appear in
the long-term results.

The boy was, (or should have been),
placed for the summer with the distinet
understanding that certain farm skills,
were to be gamed under supervision. In
the absence of the instructor, some per-
gon agrees to assume this respongibility.
The teacher should check on the prog-

“yess in this line at the time of each visit

“and in many cases he will find further

lessons are needed. This is especially
rue of boys who have light surhmer re-
spongibilities.
" The Farm Is the Laboratory
The field or barn is the laboratory in

agriculture. Here the boy Jearng the
technique, but he also encounters prob-

Jems which no amount of classroom

teaching would have mado so real. Deal-
ing with these problems while they are
fresh is one of the most valuable feach-
ing opportunities. Next {all may be a
good time to review them, but the vital

" Jearning perioed is now.

With real projects, new decisions will
be ealled for beeause of unforéseen de-
velopments. At times, the teacher may
have to give arbitrary directions to
meet the emergenoy, but when it is pos-
sible to discuss the new difficulty and
arrive at decisions, the pupil should
amend his plans in the same manner in
which he made the original. This re-
quires frequent visits which are not
hurried.

Interesting Boys in Farm Wotk

Many interesting observations which
may break the monotony of farm routine
are overlooked by the pupils. The habit
or the attitude of looking for interesting
things is not apparent in some hoys, but
o skillful teacher ean bring it out with
persistent attention. With some persons,
this habit, when developed, changes n-
tolerable drudgery intoan interesting ex-
perience. The farm may be either, just
as you take if, or the interest of gome
teachers in the wonders of nature may
prove to be contagious.

Tarming is both an occupation and &
mode of life. Teaching during the sum-
mer, or on $he projects at any time, must
not omit either of these phases, and the
interest of the teacher must be real
rather than perfunctory if he expects to
get results. This would indicate that an
instraetor should plan carefully to make
sach visit as profitable to the pupil as
possible,




Supervised Practice
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....... ... .Chapter of the Future F&rm&é of America
e .. ..., a8 witnessed by the President and Becretary

H. H. GIBSON

The Washington State
Association FFA Loan-
Fund Plap

J. A, GUITTEAU, State Supervisor,
Olympia, Washington

THE need for a
uniform method of
handling leans to
students to finance
their supervised
practice programs
has become in-
creasingly acute in
Washington dur-
ing recent years.
In this state, ac-
cording to the
1935 agricultural
census, alittle over
27 percent of all -
of the farmers ave listed as part-time
farmers. In addition to this, there are
about 20 percent of the {armers either
operating as clients of the Faym Becurity
Administration, working on WPA, or
in the Jow-income group.

Thus, over one-half of the persons
Listed as farmers are unable to assist
their boys in financing their project

J. AL Guitieau

work. Consequently, congiderable mon-.

ey has been borrowed thru local banks
ot from the Farm Credit Administration
to assist boys in developing a more
adequate supervised practice program.
‘QObservation of the experience obtained
in the various schools has brought cer-
tain very definite conclusions and wealk-
nesses in the independent method of
financing.

Difficulties With Independent Method of
Financing

We find, for example, that many loans
were made which were too large, Second,
inadequate budgeting plans for repay-
ment were being made. It is extremely
difficult for a family to permit a boy fo
aceumulate $25, $50, or $100 to pay off
a loan when the family needs are as
great as they are in many instances.

Third, credit granted by financial in-
atitutions was only too frequently based
upon the dependability of the teacher.
"Fhe teacher who established good credit
for himself and whose judgment was
respected was granted - comsiderable
eredit, while other teachers were unable
to get sufficient credit.

Tourth, change of teachers brought

about two unfortunate outcomes. The-
financial institution would hesitate to

continue making loans until the new
man had established himself, and the
colleation of loans made by the previous
teacher was made more difficult for the
loaning institution.

Several FFA chapters conducted
group activities which netted them con-
siderable money, many chapters having
as much as $500 or $600 in the treasury

“intendent or principal of the school, and a farmer, bauker, or businessman;

» Adviser © Becretary O
%ﬁ% the Executive Committee of the Washington State Association
Tigid, Charter this, ... day of............ , 194

_APPLICATION FOR A LOAN-FUND CHARTER

Washington Association Future Farmers of America,

Olympia, Washington

hid nuch money on hand  chapter usually acting as a loan com-

‘T ' ptation to the boys to mittee. These loaning activities proved
HE. . . .0 cianans Chapter of the Washinglon Assoeiation and to take extended trips, to be quite suceessful, The boys were
Tuture Farmers of Ameriea hereby malkes application to the Board of 1 e Unmecessary. Some exceedingly carveful in making their

loans. Consequently their repayment ex-
perience was very high. )
As a result of this experience the

of the Association for a Loan-Tund Charter. The.................... plers: were encouraged $o
Chapter hag earned $............ and has set this amount aside as a wn funds to needy chapter
loan fund (a minimum of $100 is required) with the understanding that thisam i} the officers of the jocal

will be increased to $500, or $10 per pupil enrolled in vocational agrieuli

Farmers of Anierics Geciisu o aevesp

a loan-fund plan and to issue charters to
the local chapters to operate under the
terms of this plan, Our application form
for a loan fund containg the prineiples,
rules, and regulations which have been
agreed upon after consultation with
representatives of both the State Bank-
ers’ Association and the officers of the

_ Production Credit Corporation in this

Gtate. The Agricultural Committee of
the State Dankers’ Association has ap-
proved the loan-fund plan and will
encourage bankers in the state o co-
operate with local teachers in earrying it
out. Tikewise, President Henry of the
Spokane Production Credit Corporation
has undertaken to acquaint the officers
of their regional branches with the Joan-
fund plan and bas asked then to co-
operate with the ehapters.

{With this application is included s supplemental statement showing exagt}

ipervision Connected With the
inancing of Farming Programs
R.B. AAKRE, Teacher, St. Louis County Rural Schools,

Duluth, Minnesota

of the local chapter will keep a scb of books showing the exact status of th
fund at all times: :
1. The loan fund shall remain the permanent property of the chapter s
at the end of any calendar ycar there are losses, the ehapter pledges itself to
up said losses to the permanent fund according to a plan submitted by th
chapter and subject to the approval of the Board of Trustees of the State’A
tion as a condition for retaining its Loan-Fund Charter.
2. A minimum of 3314 percent of the earnings of the chapter shall be pla
the loan fund until such time as the $500 or $10 per pupil enrollment is att
3. Money placed in the loan fund shall be used solely in assisting worthy stud
in financing production projects which shall be limited to one year, or for:
duction cycle only, except that the chapter is entitled o use money frof
funds for its own productive enterprises. s
4. If the chapter funds are sufficient to meet the needs of members, the
funds may be loaned directly, but in the event that additional funds are
then the original capital should be invested in bankable securities and depo
Wﬁth the loaning ingtitution to cover any losses which may be incurred: by
chapter. :
5. ATl loans shall be made by a loan committee made up approximate
lows: two senjors, two juniors, and one sophomore, operating under the gii
of an “advisory committee’’ composed of the local teacher of agriculture, the gup

varied in size, depending on the type
and scope of the project.

Rules and regulations governing the
loaning procedure were set up by a com-
mittee of instructors, together with the

o years I have had the
l6aning money to students
saational agriculture in 16
chool departments of vo-
agriculture. The loans have

ND REGULATIONS OF FUTURE FARMERS' REVOLVING PROJECT—
- 'LOAN FUND ,

(revolving) $1,000.
Taimers’ Project Loan Fund. . . .

rri. National Banlc of Duluth, in co-operation with instructors of voeational agrieulture
jatrict M.V.ALA. .

¢rehy students of vaentional agrieulture in the financing of produeiive farm projects.
igation, respect, thrift, and procedure in the use of eredit,
tudents to inerense their earnings in farm projects. .
Soventh District high-school agriculture departments, . 2
stap i for Borrowing. -
danta:of vocational agriculture in the Seventh Distriot,
deiits ]tlxrjo:}l_egl_ilg part-time classes conducted in depsrtments of voeational agriculture in
istriot,
nia: that kave been ap roved by the locsl agrieulture instructor and parent or guardian of
ude?ei'malcing loan znd by the distriot loan commitiee.
of: Loans, . : :
and for loans exceeds the fund aveilable, the loan committee has the authority to limit

6. The following schedule of loans should be maintained unless the adv
committee approves of larger loans: :
“TLoen to a Freshman boy should not exceed $50. . ) :
TIf chapte}" fund is: $100 individual loan s;l‘lould not exceed § ?G :
i}

i of loans and the amount of pame {o any one achool in proportion to the enrollment in

200 of voeational agriculture.

t 300 e 100 3 m loan to o student at any one time shall be $50 and the minimum loan shall be $5.

; ” Oblaining Loan. .
400 125 it sppiies for loan [rom local teacher of agrioulture.

w“w 500 ¢ 150 pplication wili then be referred to the ohairman of the loan committee, who will act 2 agent

. . . e s “the:bank in issuing the loan. . : -
7. Each applicant for a loan shall present a production plan in writing a.pd o ok priit be signed in ivk by atudent and parent or guardian,
or budget for repayment. The applicant shall present this written plan in; per ot

est tate ghall be six pereent per anndm, payeble at maturity date of loan.
ife'of maturity of notes may vary according to the project, but in no event shall the loan be
i fox léga than six months nor more than 30 months

and be prepared to answer all questions which the loan committee may cons
: ._hould prrange to have their loans fall due at a time when project is expected to bring in

desirable or necessary to determine:
(1) Feasibility of the project.
(2) The reasonableness of the plan.
(3) Worthiness of the boy, and his dependability. L
(4) Evidence that the parents are in full aceord with the loan and will sigh
note with the boy. o
8. Repayments should be budgeted so that it is definitely agreed that &l
will be repaid as ineome is derived irom the project. ‘
9. The loan fund shall be audited annually by & committee consigting of the D

. . .
baining loans are requested to lkeep an accurate and detailed record of their loan project ab

imiry-of the loan prejects and the financial standing and progress of the fund, shall be made
Jly by the chairman of theloan committee.

UTURE FARMERS' PROJECT LOAN FUND (REVOLVING)
APPLICATION BLANK

dent of the chapter, a farmer, a businessman or banker (preferably eonnected: BORDG. . et Dabe..ooo Agan. .ol
the bank whore the chapter does business), and the superintendent of schools s Bekiool. . oooneare e Ag. Cluss........
10. A complete financial and statistical report of the eondition of the cb of projeok: ... ... ... SI6BDB. + v e e e s e e

ghall be made January 1 of each year to the State Assoeiation, If for any reasol & W-m:b"-“‘jwd for purchase of.. ...

general policies are not in keeping with the conditions under which the Loan
Ccllla_rter is granted it may be withdrawn upon the recommendation of th
adviser. S

11, Tt is understood that the rules, regulations, and policies governing the ¥Was
ington State FFA Loan-Fund Plan will be revised annually as needed.

5 T T Chapter has submitted the Loan-¥
Plan to the following named finaneial institution and will receive co-operation Ul
the terms of $his Plamt. ...\ oo s

The chapter has selected the following persons who have signified their willin
£ serve on the advisory commibteer. .. ... .. '

Chapter Adviser

(Enumerate costs in detail)

I maburiby dabe, ... e

or guardign co-gperate with you in making your project snocessful?
PR LR IR Will parent or guardisn endorse note?
t ot guardizn endorsing note

X ! B L T R R R I \
encher of apriculture recommending lean. ... . ...vv e .
> School. .. ... assry o T T TR
B P R TEEE Chairman, Distriet Loan Commibtes.
- ];gnes to he made in triplicate, one Tor student, one for lecal agriculture department,
o one for Chairman of District Loan Committee, (Send two of the copies to loan
“committee chairman, cne of whieh will be returned to indicate approval.)
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spongor of the fund, which in this ease
wag one of the local banks in the area.
The sponsor did not interfere with the
rules and regulations that we had set up,
but merely asked that we handle all the
Tosn applications, the making of notes,
the writing of checks, and similar official
matters. In connection with this work I
have had the oceasion to visit a great
many of the students who had received
loans from the fund.

The Jocal agriculture instructor in each
cage passed upon the eligibility of gtu-
dents receiving loans from his depart-
ment, with the consent; of parents and
a loeal advisory committee. This com-
mittee was available to pass judgment
upon the needs and soundness of the
project for which the loan was being
considered. This was all well and good,
and the agriculture instructors in the
aves were happy, for at last we had a
fund from which they could borrow
money for these needy and worthy stu-
dents who needed financing for earrying
on an agricultural project. In that way,
they could also build up an income for
many students who would not otherwise
have such an opportunity. Let me say
that we had & splendid set of rules and
regulations governing the joaning and
operation of the fund, including the
gtudent’s and agrieulture instructor's
responsibility in carrying out the recom-
mended practices of the project, in other
words, the supervised prachice in con-
nection with these financed projects.

Getting the Loan Paid Off

Now here were some of the greatest
weaknesses in the whole setup of making
loans to students. The easiest part is the
loaning of the money; the most difficult
one is carrying on a successful project
and paying up the project loan when 1t
is due. 1 definitely know that many of the
instructors are weak on supervising the
practices that should be carried on in
connection with the project, However, I
would also like o pay tribute at this
point to the instructors and their stu-
dents who did a good job of super-
vised practice on these project loans.
But I eannot forget those who neglected
to earry on a program of approved prac-
tices with the student and who were
primarily interested in getting a Ioan
for the boy, initiating a project, and
then forgetting about the follow-up
work of the project.

(Continued on page 218)
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e Farm Mechanics

F L S

. Yy L o " was reported in some stales tThat thg
arm Mechanies Taught in the All-Day, Part-Time, and Evem_ng Schools progra.rg was nob la,rg‘e.cnough to war-
Nutber of States Teaching Jiach Unit Tant the use of an 1tinerant teacher-

All-Day DartTi Jivening -  trainer in farm mechanics.
Ay Part-Time - e 4, In response to a request for ad-

2 . ditional suggestions or comments con-

, _ i ‘ t. - it imto ok ey o . 19 9 5 cernir}ﬁg farm mic}éagicsta l'gspdrtldergin

. . atauc iopsand puttmglt into sha cd . Guentty e ! one state reporte ab “Our teachers

‘ The Stafus Of In51'rUC1'§0n in Fa rm mgéustﬁlasés meetings. Téle a,dultzlgarnlilei- R FERERREE R g . 13 ?, o to'havzle) e ondoncy 1o spend an

. . . . needs the training In order to take care : s o ST unwarranted proportion of their time

MeChanICS in 'I'he NOI‘H‘I A'Hani'lc -Reglon of and preserve what he now has‘care dling. ..ot 18 g % in shop on w{)od%rorkiﬂg projects and

Previously it was mentioned that th oS TOPET TR 10 g 5 unimportant activities compared with

A. D. LONGHOUSE, Teacher Education *, problem of furnishing adequate facilitie nery Yepalt. -« ottt S 9 6 4 the very important work of teaching care

Morgantown, W. Virginic for mechanies instruction for the olde; o 10 4 3 and repair of farm machinery. Per-

_ ) groups is difficult, especially when e o Hedney Lo oo g 4 2 haps in some instances teachers do not

-I- ) _ _ schools are held away from the maj te WOLK . <ot 7 A 2 fecl as well equipped in this activity,

HE purpose of . plumbing, harness yepalr, cold iron, tool  school plant, but this is not always thy  MAchmETy ..o 11 i 3 hut I helieve it is mostly a failure of their
this survey was to fitting, and electricity. The adults need  basic reason. R AR BT : 4 ability to develop a point of view.”

determine what is this fraining to put into immediate use. 1. Reports indjeated that the presen ‘ oo G % 3 This statement reflects opinions and

being dore in The part-time sbudent may start equip- training of teachors ie mot adequate s L RO ON 8 ' 3 2 statements made from other states as

farm-mechanics ping his farm by buying used machinery majority of the states. Satomonts com s ARG IEChAnIO 19 7 4 well. Tt also indicates a need for cloger

instraction in the
North Atlantic
Region, and to

supervision on the job and perhaps ad-
ditional training before employment, as

; P Jable 1 well as in-service training to “‘develop
compile this infor- Table 4 the right point of view.”
mation as a work- Time Devoted to Farm-Mechanics Instruction in Departments of Vocational Agricultur . . ' :
ing basis for future : o . - . ‘ _ Number of Schools Having Shop Program S
studies and re- A, ‘lis]ll—\%laybCIaa}sesh (113d repc_)rtmig) : ng High Ave: ummary
P . . Number of sc p
EIS;OH of objec- 9. Number of :chggl dgrz 1&32;2& t%re:ﬁdf}: o 112 12? ~ All-Day Classes Part-Time Classes Tvening Schools hA summary of this study indicates, on
VoS, T . .. 18 _ .
Thru question- A, D. Longhouse 3 ﬁggg’?f:ﬁetﬁeyf’e%t of each ;.ﬂh(’(’i yearl. .. é130 - 44 Total No. | No. De- | Total No. {No. Schoels Total No. |[Ne.Behools gfepﬁégifg ggﬁgﬁjﬁ:;ﬁdgﬁ a%r;ﬁ:vxzr;
naires an attempt ) B P‘art-tim% C : SgSGSb ( ?ﬁs ,perlt‘Jt' ............. . 139 Depart- partments _Schoo?s Having Qehools Having chaniecs program. They are almost
was made to get’a _ © 1 Ao ximat or esgt 1ep?1 ;ng} " . ments in | Having | in State Shop in State Shop upanimous in their opinions that more
cross-seetion picturgh of far}rln—mechfa,mcs ' tops?hgp ate percentage of clags time gIven 9 33 o0 i State PShop Program Progtaln  tegoher-training work is needed and
smstruction in all three phases ol our R et ia e g rogram L Vo, ison
vocational program. No sttempt was 2. Number of meotings fo each part-time class. 13 25 17" —— -} fﬁiﬁf‘é‘;i‘Z‘Z;i?i(féa’;’ﬁf‘%i?fwﬁ‘;geafésﬁe
made to determine the content of im- "y m erf “ﬁf ’f“gf devote 1 oshop...... 1 6 4 40 T 20 i 20 4 mosb frequent recommendations made
A R A v L i T I O O B
jeets such as earpentry, harness repatr, ‘ I ) ] . 7 . . ‘
ete. f i . L. ﬁ)pé)ﬁ {c))}!)umate percentage of .class time given 3 %0 i %‘g ) % 3 2} Z (1) 2 fac}ililfjire?swi?le gilgl Pél 2;:::,}03&1 2:31%?113}:53 ‘f&(g:
Unfortunately, some of the question-. o 3o p v el of meets et et St - 2 : 2 é ; ; -
naires were ans%rrgred in such a way that % ﬁumger- Off meetg_ngf fgl eatc hdegf enilng class.. 1 : 2 1 19 18 U 0 1 b tm;a})?(;{filgéﬁtmu:)ié technical courses in
no figures or approximations could be 1 Aum ello H;fle ]%1013 BVOLES d 0 BhOp. ... - i 3 4 310° 300 175 125 -0 0 .a,gr{cultural engineering, especially care
made. Tn these cases | have listed the . Average length of class period............. 90 120 105 2N £ 21 2 105 0 and repair of farm-power and feld
various quotations under “Exceptions”  Hecoptions: o. Ong state indieated one full year devoted to shopwork, This would be 28 percent of the four- 30 35 i 20 4 5 1 machinery .
which appear beneath each table. , fear program. One stato said, s variee bifg (00 demand for tho devolopment,of pariicutar shop i, 12 12 0 0 u 0 3. Tmprove teacher-training facilities
As expected, the accompanying three " Twe states stated “May be e notie s ouse may be.” ake suid “Tmpoasible Lo estimate.” 251 251 104 44 22 b and Programs T
tablos indicate that, on the average, * e :‘f:tt:;;ﬂ‘,’lﬁf)‘ihy %ﬁﬂg};ﬁDzucf;salégn;eg:ggﬂghgﬁ}t ve.” Three states reported giving no shopwork, 388 388 239 60 237 49 4, Develo;; an in-gervice - training
very little shop instruction 1s giver to 1 " & nq . Program
the two older groups. This is undoubted- _ 1257 1223 627 252 436 63 5. Develop and improve courses of
ly due to lack of facilities, especially Table 2 XX 97 XX 40.4 - XX 14.4 Stut.:ly in farm mechanies.
when such courses are taught away from Organization of the Farmm-Mechanics Course 9 Btat H On the whole, the leaders in vocation-
the departmental buildings. In other ; . ‘ ates Teporiing. al education realize the needs of farm
cases adminietrative policies, training A. All-day Classes (13 reporting) ) _ No. Yes : : ' eohamics. The nature of the program
and experience of teachers, and the 1. Do you teach all the farm-mechanies. work in a single rning these inadequacies ranged from. 3. Ag in other questions, therespond-  yuvies aniong states. and its needs
groups taught will determine the amount year?..... B L LLL LR TR REERR Y 13 frank ‘rio” to “lack of facilities” for ents from the several states did mot  gary among states due to the climate
or kind of mechanics given. . 2. Do you distribute farm-mechanics work thruout the ng further training. However, lead- wholly agree on the advisability or need type of farming, and needs of farmers.
Apparently thereis a tendeney I mosth fOUr YRAEET. .. e e e 13 n many of the states indicated pro-  of an itinerant teacher-trainer. A few !
states to recommend thab 25 percent of 3. Do you try to have the farm-mechanics work dovetailed - posed addifions and revigions under- indicated a definite need while others ﬂéh‘ %301‘1%’10“53 i: t?”.“&"’%? t?f ﬂ{m%‘“fe as
the classroom kime be devoted to farm into elassroom work?.......... P e 2 11 - 4y b0 Improve present eonditions. did not feel it would be practical to Toaining Program, Washington, B
mechanies. This should be ample if 4, Ts the [arm-mechanics work made functional and flexible . | five states it was indicated that the .
teachers would make the best of this to Héeet iﬂ? needs of egch boy in respeet to his super- isting training program was adequate -
time. vised practice program?............o..s e - 13 ‘meet the needs of vocational agricul-
It was hoped that the answers to the B. Part-time Classes (13 reporting) re teachers. It is inferesting t(%' note DEFENSE-TRAINING CLASSES IN TEXAS
above questions on course organization 1. Is shopwork offered in the part-time program?........ -3 . 10 in these states the requirements in _ o
wottld Teveal whether or not each state 52, What proportion of all part-time courses offered will : e for farm-mechanics training va-
fits its mechanics program into the agr- include farm-mechanics work?... .. .. e .. ed widely. ' i
cultural curriculum as & whole. The . 3. Are any courses offered with farm mechanics as the only 3 2 In answer to a question on shop
summary indicated that there is a gen- subject?. . ... e P R F IR o 8 5 pervision, leaders in most stabes re- !
eral desire to integrate fatm mechanies 4. Ts the shopwork made functional and flexible to meet ported that supervision was carried on
with classroom studies, that the work is the needs of each student’s supervised practice program? 5 8 v the regular supervisors and rarely 5
distributed over a four-year period, and, 5. Is the farm mechanics dqvetailed into ¢lassroom work?. 5 8 v specially trained shop supervisors, In
in general, that it is made o meet the €. Fvening Classes (13 reporfing) _ ¢ main, the answers indieated a de- ) b
needs of farm boys. ! o 1, Ts shopwork offered in evening-class work?. ... ... 5 8 clency in shop supervision, Many felt P
Table 3 shows considerable variation b2. What proportion of all evening-class courses offered will pser supervision would be neccgsary to
in the shop programs, not only among include farm-meechanics work? ........ .. T sure a better shop program in the de-
the threc divistons of our voeational 3. Al‘e_ any courses offered with farm mechanics as the only tments of vocational agriculture. :
program, but among the units of work subject?. ... ..o e R T S 9 4 n a few states it was believed that L
taught in any single program. 4. Ts the shopwork made functional and flexible o meet e shop supervision is adequate under :
There is a noticeably sraller amount the needs of each st1_1dent’s suPervised prachice program? 5 8 he pregent program. In one state it was .
of shopwork given to the older groups. 1‘5. Is the farm mechanics dovetailed into classroom work? . 6 7 eported that “Our farmers do not fail =~ A portion of the out-of-schoo! youth enrolled in woodworking and auto-mechanics i
To some extent at least it would seem  * Tight states reported on this question. The minimum was 10 percent, average - on shopwork deficiencies.” If thisis so it courses in the Memphis, Texas High School. Since the organization of the farm-shop 1
desirable #o have more mechanics . 90 percent, and the maximum 35 pereent. would indicate that the present shop  course 53 out-of-schoo! young men have been taking the courses made available by the
taught to the older groups. This might " Beven states reported on this question. The minimum was 10 percens, the rogram is adequate and supervision  National Defense program. The farm-shop course has 3,000 square feet of working and
deal with machinery Tepair, carpentry, average 20 percent, and the maximum 20 pereent. ¥ adequate. . storage space.—Gene Bamett, Teacher of Agriculture.
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Studies and Investigations

C. S. ANDERSON.

L s T T

‘There seems to be no doubt ahout the
arrelation between the gize of farm on
hich a boy is raised and his chances for

ipe come ‘from medium to large-sized
farms, and a much lower percentage
piom small places. The small farms, in

Farm Youth as a Vantage Point”

H. E, LATTIG, Teacher Education,
Moscow, [daho

ONE of the most
significant quos-
tions with which
local, state, and
Tederal adminis-
frators are faced
is the one that
seeks to test the
ultimate practical
worth of the
ingtruction and
training in agricul-
ture that is offered
in our highschools.
While we cannoh
answer this question with a fecling of
complete assurance, we do have af least
a partial answer o the following, thanks
10 the efforts of those who paused for a
second look:

1. What percentage of those who
study voentional agriculture later enter
the oceupation?

2. Are there places in agriculture for
all who take training for it?

3. Ts there a correlation between the
number of years of training and the
selection of agriculture as a vocation?

4. Is a boy from a rented farm less
likely to enter agriculture than a boy
from a parent-owned farm?

5. Does the oecupation of the father
have a direct influence on the occupa-
tional choice of the boy?

6. What percentage of town boys enter
agriculture after leaving school?

7. Ts the boy who has been outstanding
in FFA work more likely to become 2
farmer than one who has not?

8. Ts the size of the supervised farm-
practice program an indieation that the
boy wilt or will not ¢hoose agriculture as
an oectpation? '

0. Is there a relationship between the
size of his family and the probability of
the boy becoming a farmer?

10. Is there any correlation between
high-school grades and entrance into
farming?

11. Does size of the home farm indi-
cate the probabilily of the boy becom-
ing a farmer?

12. What percentage of those who
enter farming Temain in the oceupa-
tion over a period of years?

13. Is the choice of agriculture as a
voeation usually governed by more than
one factor?

In attempting to find answers to
these questions, most investigators have
employed much the same procedures,
namely, the questionnaire, interview,
and sehool records, This, initself, demon-
strates the value of personal records for
boys who enroll in vocational agricul-
ture. Much could be loarned in years to
come if each and every department
would keep such records.

T shall discuss briefly each of the fore-
going guestions and express an opinion
as to what available studies indicate re-

H. E. Lattig

garding them. These will be opinions and
not necessarily statements of fact, be-
cause all results do notb agree, thus mak-
ing it impossible to draw definite con-
clusions in ail eases.

What Follow-up Studies Show

Al of us are familiar with ope or more
stuces which have been made to de-
termine the percentage of thosc wheo
enter agriculture after having had one
or more years of training in all-day
classes. This problem seems fo have
heen the most popular of all and many
data concerning it are now available.
Some 24 such studies covering over
46,000 cases were examined for the pur-
pose of obtaining a fair average for the
counity as a whole. Of these 46,000-0dd
boys over 24,000, or approximately 52
percent, were engaged in agrieulture at
the time the studies were made. Binee
these studies represented a broad cross-
section of the nation as a whole and were
made over a period of 10 or 12 years, it
would seem that we might accept 52
percent as being a faitly close estimate.

These same studies indicated that ap-
proximately six percent of the students
enter occupations related to agriculture
and that around five percent enroll in
colleges of agriculture after leaving Ligh
school. Thus we can say with some d¢-
gres of assurance that between 60 and
65 percent of these boys who traveled
along for a time with the caravan jater
made use of the things they had learned
along the way. But what of the other
30 to 35 percent? Did they take part
out. of curiosity or inertia or because
the leaders did some good advertising?
Or were they in earnest when they
started, but changed their minds as they
proceeded? We should learn more ahout
this group in the future.

We hear much these days about the
dearth of opportunitiecs for young
people. In view of this we quite naturally
wonder whether any considerable num-
ber of our boys would like to become
farmers hut cannot because of lack of
finances or a farm on which $o live. We
have every reagon to believe that some
do find themselves in this situation, but
Little in the way of actual data is avail-
able on the subject. We do know that
some young men, when agked why they
chose” another occupation, reply that
they were unable to become farmers
beesuse of lack of finances, but we ean-
not be sure that such was the case in all
instances.

Bases for Selection

Tf the above figures represent reason-
ably accurate estimates for the eountry
as a whole, we still have approximately
one-third who eannot or will nob put the
training to actual use in the voeation
they are to follow. This immediately
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more training he received the more like

_indicate to a marked degree the pos-

iirn, rank higher than rented places in
his respect. i -
“What are the reasons for this? Is 16
scause these young men have more op-
sortunities to calTy on large programs of
pervised practice and thus are better
pepared to farm; or 1s it because the
parents are better able to give them help
hen they are ready to strike out on
their own? We can be sure that part of
Tie answer can be f ound in the fact that
siich places provide more oppqrtunities
for father-and-son partnerships, and
tiis is one means thru which many
{foung men are geiting a start. Without
doubt, this practice is increasing in popu-
farity while hired men are becoming
fewer in number,

“Tor years we have been striving to
hprove

raises the question of selection, and:
what ghould be done about it. We have
sufficient data at hand to give us a fair
idea of the type of boy who will beecome;
g farmer. Shall we try to pick sueh boys
for our classes? For example, there ig
much evidence at hand fo show that a,
hoy coming from’ a rented place 1s far
less likely to return to the farm than
one who comes from a parent-owned
place. Some of this evidence is startling,
One investigator found that 79 percent
of the boys who come frem parent-owned
or partly owned places became farmers,
while only 47 percent of the sons of
tenants chose to enter the oecupation,
Another found that the percentages
were 71.0 and 17.8, respectively. If the -
chances are about two to one against*
the boy from a rented farm, shall we tell
him so when he is considering the possi-
bilities in agriculture? _.

Trom the beginning we have arranged
our courses in such a manner as to make -
it possible for & young man to take three
or four years of traming while in high -
school, assuming, of course, that the

the supervised practice work
11 increased scope and long-fime pro-
grams. In 0 doing we belisved we were
improving the training and assisting the
oy toward a start in farming. Recent
studies seem to prove that we have been
ght in this, because the majority of
boys with large supervised practice pro-
grams seem destined o become farmers.
{owever, there is a question as to
fether the supervised practiee work
hould have all the credit. 1t is quite
sasible that the size of the home farms
7id the ability of the parents to give
Tancial assistance were the determin-
ng factors.

1f o teacher visits a farm for the first
sie and finds that Johnnie (who ex-
wots to enroll in agriculture) has two or
“Ahree brothers, he ean be pretty certain
that Johnnie is facing a real handicap if
b6 expects to operate that farm at some
‘Future date. If Johnnie does make a start

Iy he would be to make use of that train-
ing. During recent years a number of
persons have tried to determine whether.
we were right In making that assump-:
tion. In the main it seems that wo were .
because most of our information indi-
cates thet there is a direct correlation
here. However, one investigator dis-
covered that this did not hold true in all
communities. He found that out of
7,651 cases, 51.8 percent were farming,
but 39.49 percent had had two years or
less of vocational agricuiture, while only
16.83 percent had received three or four.
years of training. Perhaps the seeming
cause for this discrepancy was the high
percentage of tenant farmers found.

The occupation of the father seems to

snant. If the brothers are older than
ohnnie and the place is small, his handi-
ap is even greater. If, on the other
and, the teacher finds a place where
hé home is modern and has many con-
veniences, then Johnnie is apt to show
an inclination to remain on the place
after finishing his high-school work. At
sash, certain studies seem to point
toward that conclusion.

 Ome would naturally assume that boys
who have gained distinction in the
Future Farmer organization would be
Tikely to enter and succeed in farming,
but we cannot as yet prove this con-
clugively. From the Timited date af hand,
it appears that the percentage of State
Farmers who are actually farming is &
little Jess than the average for the entire
group. Since these lads are bright and
aggressive it may be that they are en-
eouraged by their high-school instruc-
tors to enter college. Thus quite a few of
ther]rit become interested in other fields of
work,

sibility of a hoy becoming a farmer after
leaving sehool. As one man put it, “Only -
farmers’ sons become farmers,” Withoub
exception, the studies examined indi-
cated that unless a boy lived on a farm
while studying voeational agriculture,
the chances were all against his entering -
that oecupation as a lifework. At the .
same time we learned that farm hoys -
who drop out of school with little or 1o
voeational training are even more likely
0 remain farmers than thoge who have -
been enrolled in our classes for one or
more years. Here is something to indi-
cate that we are not reaching many who
need our help the most. :
The town boy hag been a source of

worry to most instructors, partly be-
cause he is enrolled upon the recom-
mendation of the principal and partly
beeause he is always a problem when it

comes to a supervised practice program. -
T am wondering how many of our teach-
ers realize that the chances of town boys
becoming farmers are about one in nine
or ten. The information we have at hand
might well lead us to conclude that such
lads should be cneouraged to take other:
subjects than just vocational agriculbure.

Do Young Men Leave the Home
Community?

© The hypothesis that the training pro-
gram should be centered around the boy
and local community problems is borne
‘out by investigations which seem to
brove that the majority of those who

scoming a farmer. The highest percent-

munities wheis THEY Tederved taer e

ing. A state-wide study recently com-
pleted in Utah, which covered the years
1918 to 1938, showed that 85 percent of
all former all-day students remained’in
the state and 79.6. percent remained in
the high-sehool area where they received
their training. Of those who entered some
other ocoupation, 54.4 percent remained
in the high-school area. More will be
said regarding this interesting study
later on.

Not all boys who enter agriculbure
after leaving school remain in that classi-
fication. Only a limited amount of work
has been done on this problem, but it
seems safe to say that from 12 to 15 per-

.eent will move into other occupations

during the first five years after leaving
school. Om the other hand, some who
first seek other employment later drift
back into agriculture, thus balancing
the figures to some degreo.

“The Utah survey previously men-
tioned is of particular intéerest for two
reagons. First, it covers the state as a
whole over an extended period of time;
and second, it brings out vertain factors
which heretofore bave received very
little eonsideration. For example, it
shows that when large numbers are con-
sidered, there is very little difference in
the average school marks between the
group which enters agriculture and the
one which does not. The figures: were
77.1 percent for the agricultural group
and 77.5 percent for the non-agricuitural
group. This does not necessarily contra-
dict the statement that most of the very
best students enter other fields of ern-
ployment.

The study also showed that the boys

in the group which remained in agrieul-

ture completed two projects during the
training period against 1.4 for those who
did not. Farm Jaborers and eommon
laborers completed the least number of
projeets of any of the oceupational di-
visions. Fifty-six percent of those who

entered other fields finished high sehool, -

while 47.7 percent of those in the agri-
cultural group graduatbed,

Research Reveals Need for Guidance

We are not yet ready to sed up a
defimite plan of selection even tho we do
have a lot of valuable information ab
hand, because most of the data deal with
individual factors, and there is mueh
evidence 1o show that a boy’s choice of
agriculture as alife vocation is governed
by more than one factor. However, any
tencher with sound judgment should be
able to make good use of this information
without secmning to influence the choice
of his students, and certainly we might
expect more co-operation from school
adminisirators if they were better in-
formed on the subject. Without doubt,
it becomes increasingly cvident that
guidance is an important function "of
teachers of voeational agriculture.

" There is much research yet to be done.
More state-wide studies should be made,

+ and more consideration should be given
" 4o the effect of multiple {actors in choice

of oceupation. We should follow repre-
sentative groups of young men for extended
periods of time in order io learn more
about the long-time effect of our training.
Since many of the boys drop voeational

agriculture during or at the end of the

first vear, indicating that for many the
training is pre-vocational, we should
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an opportunity which we have over-

looked for judicious use of selective
factors.

And finally, if we are looking for a
really tough one, we might try to prove
that former students have succeeded in
farming not because of native ability

. and determination, but as a result of the

training we have given them.

#Paper presented before the Agricultural Section
of the American Voecational Associntion at San
Trancisco, California, Dec. 16, 1940.

Philosophy of
Method

{Countinued from page 209}

has a place in attaining many of the ob-
jectives that may be termed eonstants.
Standardized products in  education,
where the produets can be justified, s
clsewhere, can usually be produced with
greater efficicncy by social than by in-
dividual undertalkings. Not only does
such a procedure gave time of pupils and
teacher, but apparently it may be justi-
fied .on grounds of s effectiveness.
These statements must not be inter-
preted to deny the very imporfant place
of individual instruction,

In this article we have referred to
changing behavior thru behaving. Thus
the expressions, “We learn to do by
doing,” “What we learn is what we prac-
tice.” These cxpressions ave literally
true. We learn to do by doing; we learn
to do what we do. Again, the educator is
torced to evaluate present behavior in
ferms of its effect on future behavior. If
this be not in relation to an objective he
has—definite objeetive or hopeful as-
piration—it must be, at least, in relation
1o future behavior he is willing to ap-
prove. o

Behavior and Freedom

Behavior must not be eoneeived of
o0 narrowly. It is perhaps never limited
to mere manipulative acts. Otherwise,
improvement in behavior would seem to
he impossible except in the direetion of
hecormning more automatic, non-varying.
As one practices, he is drawn toward the
standard he accepts—thus the possi-
bility of improvement thru practice, the
necessity for the educator’s developing .
the standard. What the standard should
be is, in part, a matter of philosophy.

Today we hear a good deal about
freedom. We want to be free. But free-
dom is more than absence of outside in-
terference; it is found in the being active-
ly responsible for the intelligent ordering
of one’s own conduct, Physical freedom
not guided by intellect becomes irre-
sponsible. Freedom of thought, to mean
anything, must have opportunivy to test
its consequences in overt behavior. Only
ingofar as one is free can he seek and
strive. Otherwise, he is eoerced, pushed,
driven by the urges upon him. Freedom,
in school or out, is not synonymous with -
selecting the path of least resistance and
most comfort, doing just as one pleases.
These things make for boridage, the
bondage of whims and ignorance, the
bondage of not being able to order-one’s
own conduet—material bondage, spirit-
ual bondage. ‘




~Future Farmers o

othiing for the chapter. )

hirée types of meal service are in
ol use, all of which are satisfactory:
Tormal service of food in courses.
Tpformal or family service in which
‘is placed on the table and passed.

L. R. HUMPHERYS

FFA Banquets That Are Planned and
Conducted by Members

L. F. HALL, Teacher Education,
Manhattan, Kansas

THIS year it has Plans

been my privilege
to attend a good -
many FFA ban-
quets and other
parent meetings.
These meetings
were all well con-
ducted and 1
thoroly enjoyed
them. T would like
to bring together
the expericnces of
the teachers who
conducted these
banguets and outline some of the more
important things to be congidered in
planning a banquet. .

Plans for the banquet should be
started weeks in advance. Every detail
shou!d be planned and the boys appear-
ing on the program ghould be given
training and practice so that they will
feel confident in their ability to do the
thing expested of them. It may be

necessary to give the boys gchool time

hesrsing speeches, If this time is used to
advantage the boys will be receiving &
fine type of training In leadership and
co-operation. Since the annual FFA
banguet climaxes a year of auhl_evement
and gives the boys experience i carly-
ing a worth-while activity to a success-
ful eonclusion, the time spent in prepar-
ing for it is fully justified.

L. F. Hall

Why Hold Banquets?

First, let us consider the reasons for The Guest List
having an FFA banquet. From the boys’
standpoint the objectives would prob-
ably be: o :

1. To oxpress our appreciation to our
parents for the opportunities they are
giving us. ]

2, To provide an opportunity for the
parents of the various members of our
chapter to get befter aequainted with
-each other,

3. To entertain our parents and show
them a good time.

4. To further acquaint our parents
with the objectives and: achievements. of
our FFA chapter. )

5. To give recognition to outstanding
achicvements of members of the FFA
chapter. ) )

6. To give recognition to people in the
community who have helped to further
the program of vocational agriculture
and the activities of the chapter.

7. Tg stimulate each FFA member to
strive for greater achievement next year.

From the teacher’s standpoint the
banquet is an effestive means of piving
boys training in Jeadership and co-opera-
tion, and of giving the parents and other
guests an over-all view of the program
of FFA and vocational agricuiture. It
ghould be essentially an ?Jchlevement
banquet. Some new objectives may be
presented but, for the most part, accom-

plishment ghould be streszed.

Chapters should strive to have 100
percent attendance of all active FTA
members, including those who have
eraduated from the high school in the
last three years. At least every three
years the chapter should endeavor to
have all FFA alumni in the eommunity
present at their banquet. The presence
of the alumni lends prestige to the or-
ganization and encourages achievement
of active members. 1t also 13 another
way to organize support of the alumni
gince they must be kept informed as to
objectives and achievement of the or-

ganization in order to know how hest to
serve it. )

The alumni enjoy returning %o the
high sehool and renewing their interest
in FFA. Teachers have found they will
be glad to pay for their meal in order to
attend. ) .

Tn méany instances alumni have been
interested enough in the FFA banguet
1o reburn from college for the oceasion.
At one banquet this year there were 45
alumni present, many with their wives.
The tofal attendance at this banqueb
was 250 people.

No senior FFA member should be
allowed to fecl that this is bis last FFA
banquet.

The mothers as well as the fathers
should be guests. The mother is just as
interested in the welfare of the son and
in his sehoolwork as the father. In many
cases the mothers help with preparations
for the banquct. Even so, arrangements
should be worked out so that they can
be seated with the sons and the fathers
at the banguet table. ) .

The inviting of younger children i
the family has not proved desirable.

The guests to be invited in addition to
the parents should be carefully. con-
gidered by the chapter. Typically the

When to Hold the Banquet

The objectives set up for the annual
FTA banquet should be reviewed and
the banquet scheduled for a time of year
that will permit the achievement of those
objectives. Ordinarily from _m1d—sc1_1{)ol
year to early spring is the ideal time.
The date should be dct_et:mmed by
November 1, and plaged officially on the
school calendar.
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"invited, especially those who have in'a

for making plans and writing and re-

2 Buffet or cafeteria service.

school beard members, the superir
tendent, and the high-sehool princip
arc invited. It is a mice courtesy {u:i;
clude the wives of these men on the guidst,
list unless the number which can’ha
accommodated is extremely limited;

Other high-scheol teachers are often

Receiving Guests

s boys should prepare in advance
he iang for acting as cordial hosts to
parents and other guests. Arrange-
ts should be made for meeting guests
lic outer door, for assisting them
th their wraps, and for ushering them
‘& room where guests are to assemble
1 banguet time. It will facilitate the
for of getting acquainted if name
& whieh may be worn conspicuously
‘provided for everyone present.
hapter members should mingle with
‘guests, greeting them and making
tr5ductions at every opportunity.

way conbributed to the success of the
banquet and program. The music teachs
or may have assisted with the musie;
The teacher of public speaking may have
rehearsed the boys who appear on the
program. s

The list of guests may be extended to
include others in the community’ to
whom the chapter feels indebted aid
those whom they would Yike to acquaing
with their program of activities. -

The completed list should be ap
proved by the chapter.

Length of Banquet

hree hours is the oufside limit for
‘fength of time any banquet should
- No matter how inspiring the pro-
i may be the seats et hard and the
tests get restless if the time extends
TJong. The banquet should start not
rthan seven o’clock.

ome teachers state that guests who
Tarmers cannot get to the bangquet
onably early. It is our contention
t:the annual FI'A banquet is a very
cial event, and that the parents,
izing the sighificance of the oceasion
their boys, will make the necessary
rb o be at the banquet on time.
Jlosing the program at a definite time
merely a matter of careful organiza-
= Talks properly prepared can he
d to the minute. ‘

Where to Hold Banquets .

In most cases the high-school buildin
offers §he best place for the banquet. Thi
home economics room, the school caf
teria, the vocational agriculture roony
or the gymmnasium may be used, Th
seleetion depends upon the eapacity o
the various Teoms fo accommodate th
number of guests desired and the eor
venience in serving food. If the gym-
nasium is used, care mush be taken to
concentrate the seating of the peopl
otherwise it is difficult to hear the speal
ers. If possible the room in which the
food is prepared should be near the
dining-room to prevent food getting cold:

Oceasionally the banquet is held in
one room, and alter the bangueb the
guests are taken to the auditorium. for
the program. BExcept m unugual cireumn
stances, this should be avoided, since:it
ia better if the program can be e'arr;_e_d_
on immediately after the meal withoub
delay or confusion. Then, too, the ba
quet room and tables are appropriately
decorated and form a nice hackground
for the program. )

One cff tﬁe advantages of holding the
banquet at the high sehool is the facf
that it makes it possible to hold an ope
house in the voeational agrieultur
rooms to display the work of the ¥FE
Imembersin connection with the banquet.

Another advantage is the fact that it
permits the chapier to choose one’: 0
many different plans for financing an_d:-
serving the meal. If the banguet is held:

at a chureh, the ladies of the churel
usually serve, the meal at a fixed pric
per plate which may increase the expens
of the banquet. ca

There are a good many plans whiel,
hawve been used suceessfully for financing
the food and arranging for the serving o4
the meal. Trequently, the home ecoDO ;
ies tencher and her siudents prepare ant
serve the food. In some cases the food I8
purchased with FFA chapter funds, dfll

others the food is donated by the indl-
vidual members. Quite often the meab 18
furnished by the chapter from a 60
operative production project. At a goo
many banguets the mothers of the med :
bers bring all or park of the food alreaty:

Seating Anangements

o avoid confusion at the time guests
‘seated, detailed plans for seating the
‘and their guests should be worked
~in advanee by the committee on
eating arrangements. If the commitice
i1 know in advance who is coming to
tie - banquet, s chart showing the ar-
gement of tables and the location of
ces at each table can be worked out.
hiis will enable each boy to know where
will find his place card and those of
‘parents. As a general thing each boy
eated between his parents.
Usually the toastmaster and special
ests appearing on the program are
ted at a table so placed that they can
seen and heard by all those present.
“The officers arc sometimes seated at a
special speakers table. However, the
ening and closing ceremonies are just
effective when the officers are sta-
iied in various parts of the room. At
me of the banguets a table for the
officers is arranged but not used during
the meal. When the program starts, the
officers take their stations.
- Plans should be made for having one
ember responsible for helping each
pecial guest find his or her place. Bach
boy who has this added responsibility
tan tell his parents where to find their
Places before it is time to be seated.
ter he has taken the special guest to
Place he can tuke his own place be-
een his parents. '

fiE A OPPOTTOHI Ty e0 - au™

The introduction of the parents of the
boys is desirable but must be carefully
planned. The students should praetice
making introdustions ahead of time.
They should be told to speak distinetly
and loud enough to be heard easily. In
introdueing his parents a boy should
stand, introduce his guests, remain
standing with them for a moment and
then be seated with them. In many cases
the introduetion of parents is the chapter
roll-call response. Another plan often
used is t0 have the introductions made
in rotation around the tables. If thisis to
be done & ling of arrows around the
tables on the chart prepared by the
committee on seating arrangements
should show clearty the order in which
the rotation will go, and every chapter
member should familiarize himself with
that order. This will prevent anyone
being overlooked. -

The chapter member who is to intro-

duce special guests should have a com-

plete and typewritten Hst of the guests
he is to introdute. He should be coached
as to pronunciation of names and any
cormments he plang to make. Care must
be taken not to overlook any guests who
should be infroduced. Recognition
should be given to the home economics
teacher and her girls if they have assisted

with the banquet, and to any others who
have helped the chaptor with prepara-

tions,
Program

The whole program from beginning to
end should be put on by the boys. It is
not neeessary nor desirable for the teach-
er to appear on the program at all, ex-
cept in the opening and closing cere-
monies. Of eourse he will join the hoys
in being hospitable to all guests.

A limited amount of group swiging is
highly desirable as a means of breaking
reserve and promoting a feeling of good
fellowship. To bc most effective, well-
known songs should be used; mimeo-
graphed song sheets should be provided
for each guest; a. good accompanist
should be sccured; and the chapter
should practice the songs ahead of time.
‘Practice on the FTA song is particularly
important,

Quite often the music teacher leads
the singing, hut it is much more effec-
tive if a chapter member can do this.

Instrumenial music during the meal
is sometimes provided by some high-
school group outside the FFA chap-
ter, This is very cffective from an enter-
tainment standpoint. However, it is not
essential and may have some disadvan-
tages. [t may make the banquet seem
more formal and have a tendency to
limit the visiting at the tables. Also, it
tends to lengthen the time given to the
meal. a

Special musical numbers by FIA
members are desirable as a part of the
program. Quite often a member can give
a reading or a demonstration that will
have the same enfertainment value as a
musical nhumber.

Opening and closing eceremontes,
Ordinarily the opening ceremony is
given after the meal to begin the formal
program. Full chapter paraphernalia
must be on hand. Tt is egsential that the
opening and closing ceremonies be per-
fectly memorized and carefully re-
hearsed.
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seeing their own boys and their neigh-
bors’ boys appear. For this reason it i
better to have several short talks than a
few longer ones. Boys should make the
awards, report worth-while achieve-
ments, and outline the objectives of the
FFA organization,

Altho it is well to give the audience
a comprehensive view of the state and
national FFA organization the talks
ghould feature the objectives and ac-
complishments of -the local chapter and
its members. For example, if a boy is
talking on the State Farmer degree, he
should show how the local State Farmer
has equaled or surpassed the reguire-
ments set up by the State Association.

If a boy is talking on the Gireen Hand
degree, he should show how the local
eandidates as a group have met the re-
quirements for this degree. A closing
sentence similar o this leads very nicely
into a recitation of the FFA creed:

“Every candidate for the Green Hand
degree ig required to learn the creed of
the Future Farmers of America, whichis,
‘T BELIEVE IN THE FUTURE OF
FARMING, with a faith born not of
words but of deeds—'

The FFA creed, when delivered with
clarity and forec by a boy, is always a
highlight on the program. It arouses en-
thusiasm and gived a feeling of pride
in Amecrican youth and in the FFA
organization. In these times people un-
avoidably contrast the agpirations and
activities of our youth organizations
with those of the youth organizations
across the water. No wonder they are
thrilled when they hear the creed.

Coaching Speakers

Boys should be specific in reporting on
chapter goals and achievements. For
example, a-boy might say, “One of the
goals of our chapter is to be able to say,
‘Every member grows a foed crop.” We
are rather proud of our achiovement, Of
our 35 active mernbers, 32 are growing
feed crops on a crop-share basis with
their fathers. This program alone in-
volves over 300 acres of land.” Quota-
tions from the manual on state and
national objectives are mnot enough.
Local goals and achievements must be
leatured.

Thru careful direction boys can be
coached to give talks that are nearly
perfect. Teachers who are particularly
suceessful in fraining boys along this
line follow a procedure something like
this: have the boy write the talk; bring
it to the teacher for criticism; make any
necegsary changes; and then practice
giving it until he and the teacher are
satisfied with its delivery. The result
is a talk that makes guests marvel that
a boy could do so well. Parents will
never fail {o ¥ealize that a hoy's fine talk
is' a direct result of the teacher’s fine
training. An oufside speaker is not
essential. He may give a very fine talk
and from this standpoint be worth
while, vet a boy program, from the
standpoint of parents and guests inter-
ested in the FFA organization, is the
most effective. If an outside speaker iy
invited he should be definitely limited
as to the time he should use.

In showing the Future Farmers of
Ameriea film this year it was requested
that it be scheduled as the last event on

. the program.,




Parf-Time L ourse Leaas
Five Defense-Training
Classes

WARREN E, SCOGGAN, Teacher,
Lusk, Wyoming

IN MANY of the ranching areas sur-
rounding our rural communities, where
drought, over-prazing, and large f amilies
have taken their toll, there are large
numbers of young men who have-a
rather gloomy outlook for the fufure
because they realize they are unemploy-
able. The oldest boy, in many cases,
is in line to manage the ranch: while the
younger boysarediscouraged by drought
and ranching conditions, lack of money
to continue an cdueation, or perhaps
they feel that “book learning” is an
abject waste of time when they have two
willing hands and a desire to use them.

Tn many rural areas, until the defense
program was started, the only educa-
tional aid to rural boys and young men
was the agricultural shop. The modern
shop is so equipped that work in black-
srmithing, welding, truck and tractor
mechanics, and woedworking may be
offered. Heve the farm boy may fit hirmn-
gelf for a job in a skilled field where he
is needed.

Discovering such a need in the com-
munity a year age, I began making in-
quiries as to the nature of instruction
desired. T found the greatest inferest
lay in arc and acetylene welding, with
sufficient interest in blacksmithing to
warrant consideration. News items were
published in local papers with a rough
draft of a proposed teaching program, so
that each man eould come prepared to
discuss various problems ab the first
meeting. ‘

At this first meeting nearly a year ago
the boys started coming long before the
appointed hour. We had a very bad
spring blizzard that night, but there
was an sitendance of 28, including
several young men who had driven thru
the blizzard from communities 25 to 30
miles distant.

An Assistont Instructor is Secured

Not being able to accommodate so
many students, 1 found it necessaty o
work out a program with the local black-
emith as a parb-time instructor. We
arranged to mest four nights instead of
two nights each week for ten weels.
Fourteen men came on Monday and
Wednesday nights, and the other 14
came on Tuesday snd Friday nights.

During the 24-hour period until the
next meeting the grapevine telegraph
had apparently been working, for there
were 41 present. All we could do was to
inform the new arrivals that we would
conbinue the program in the fall as there
was insufficient equipment to handle
more meiL

A lecture-shop combination was
started, but this I found to be ungatis-
Factory. Aside {rom two or threec men,
who had had work in college, the sti-
dents could not take notes. They were
alow writers and could not follow the
discussion. Teachers of voeational agyi-
culture too often fail to realize that the
use of academic procedures has often
been the cause for many of the boys
dropping ous of school inthe first place.
This Jechure method was discontinued

i ‘_students would pick Up riecessary hior-
- mation much faster while on a job. T

found also that as soon as the boys were
ready for construction work, interest
doubled when they were given jobs such
az the construction or repair of swings,
bieycle racks, worktables, farm ma-
chinery, stides, and other devices which
were needed or requested, '

I felt ail thru the course that the men
were serious in their interest. We had
bad weather, but the men came. Some
of them had long trips to make and al-
ternated cars to divide expense. Oc-
gasionally one would miss a night and
would apologize two or three times the
following session for being detained in
SOMe manner.

One advantage of the mechanies-type
of schoolwork Trom the standpoint of
the teacher, is that many sessions must
be held before the student may reach
employability evch as an apprentice.
This gives the instructor time to make
contacts and follow up the program

‘with placements. We do not have a

heavy placement record to date, sinee
very few can be made employable in
such a short time. However, a few have
been absorbed into local industries and
have become self-supporting, Inecidental-
1y, they comment freely that the part-

fime school was responsible for their

syecess. Some of these men had familics
and were practically on relief.

National Defense Classes Are Started

Since there werc so many inquiries
during the course last year, I began
to wonder what could be done to ac-
commodate these men in the fall of the
eurrent school year. In July, the Na-
Hional Defense Training Program he-
came effective. It seemed apparent,
gince our part-time program along this

same line had been so enthusiatieally -

received, that this program could be the
solution to our problem.

In Heptember we started our first
school for National Defense enrollees
with 14 quatified students enrolled and

a waiting List of 45. By Feburary, we had

two schools running in the agricutiural
shop, one in a local blacksmith shop,
and one in Lance Creek—30 miles away.
A total of 79 men are attending these
four classes, and there is a waiting list
of an undetermined number.

Some of these men will become defi-
nitely ostablished n a lifework as a
result of this program. It appears thai
our first part-time school was_ largely
responsible for letting the people know
that it is possible to have specialized
training at home.

IT is not the critic who counts, not the
man who points out how the strong man
stumbled, or where the doer of decds
could have done better. The credit be-
longs to the man who is actually in the
arena, whose face is marred by dust
and sweat and blood, who errs and
comes short again and again, who knows
the great enthusiasms and great de-
votions and spends himself in s worthy
cause, who at the best knows in the end
the triumph of high aghievements, and
who at the warst, if he fails, at least
fails while daving greatly; so that his
place shall never be with those cold and
#imid souls who know neither victory
nor defeat.—Theodore Roosevelt.

(Cobtinued [rom page 2'1.1}

1 feel like saying that a crime hag beeu.
committed when we burden a student,

with a loan, and then do not follow him
thru in carrying on his project. Some.
times teachers of agriculture take credit
for the success a student attaing by hig
own initiative and intelligence, The
problem, as I see if, is not the lack of
information on how to supervise loan
projects, or any other.project, but rather
the failure to give enough supervision
The voeational part of our agricyttural
teaching is the supervised practice on
the home farm of the student. Much of
the agriculture that we carry on in the
¢lassroom is too academic,

Estimate of Retumns Is Essential

1t should be elearly understood hy the
student what the possible financial out-
come of a project will be before a loan is
recommended for his preject. Many of
the loans applied for wore too high in
comparigon with the possible nancial
return from the project. For example
let us take an acrc of potatoes as 5;.
project. Let us assume that the average
yield in an area is 200 bushels per acre
price per bushel recieved is 75 cents for
No. 1’s, and the cost of producing the
acre ig considered and worked out ac-
cording to the metheds that the par-
tieular student has fo employ on hig
home farm. A reasonable figure can then
be arrived at as to what amount of
money should be leaned to the student
for growing an acre of pofatoes. Al-
lowance should be made for erop haz-
ards such as frost, drought, ind disease
loss, How much money should be loaned
to a student who wants to produce an
acre of potatoes? The particular items
that T have mentioned should be careful-
ly worked out by the student and his
instruetor before the student applies for
a loan,

When spring and summer come, the
veal supervised farm practices should be
put into effeet and carried out. This is
not being done in many eages, and the
[oan projeet is jusb one of these things
which is reported on paper with toa hittle
supervised practice being carried out.
Agriculture instruetors arc so busy going
to meetings, summer camps, fairs an
what nob, that these three months
of symmer which should be uscd for
superviging farm practice of their stu-
dents are soon gone, and another sehool
year begins. My belief is that too many
air castles are built in the classroom,
and not enough actual teaching is done
in relation to the home farm of the
ctudent by supervisory visits.

In financing farm-practice projects or
farming programs of students, the keep-
ing of records was emphasized In the
rules and regulations of the loan fund. I
believe that we must insist on students
keeping records up to date thruout the
year, The tendency is to postpone the
filling out of the record book until the
end of the year. This should not be done
hecause there is quite apt to be a certam
armmount of inaceuracy in so doing, an
record keeping may lose itz value.

Man is like a tack—useful if he has &
good head and is pointed in the right
divection—but even tho he is driven be
can go only ag far as his head will let
him.—Selected.
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Regional Agents

: ALABAMA

5 iR, B, Cammack, Montgomery
-.§. L. Chestaut, Auburn

t-Arthur Floyd, Tuskegee

ARTZONA

.A. Q. 8nyder, Phoenix
t—R. W, Cline, Tuoson

ARKANSAS
_H. L. Cochran, Little Rock

Keith L. Hollowsy, Fayetteville
-C. 8, Woodward, Pine Blufi

CALIFORNIA
—J., A. McPhee, San Luis Obispo

t=8. 8, Sutherland, Davis
~—B, J. MeMahon, San Luis Obispo

COLORADO

—L. L. Davies, Denver
___—G. A. Schmidt, Fort Collins

CONNECTICTY

1. 1., Hahn, Harkiord
—C. B. Gentry, Storrs

DELAWARE

W, T, Mowlds, Dover
t—. W, Heim, Newark

TFLORIDA
" a-—J, B, Williams, Jr_, Tallahassee

t—1I8, W. Garris, Gainesville
ot—T1,. A. Marshall, ‘Tnllahasses

GEORGTA
s—L. M. Sheffer, Athens

t—J. T, Wheeler, Athens
ot—Alva Taber, Industrial Collere

HAWAIL

g-~W., W. Beers, Honoluly
t—T. K. Armsér:}ng. Tonolulu

IDATIO

8—Wm, Herr, Boise
t—H. 1. Lnt,t‘ig, Moeacow

ILLINOIS

s—J. 15, Hill, Springfeld
t—A, W. Nolan, Urbbana

INDIANA

5—%, M. 8mith, Lnfayette
t—B. C. Luwao;l, Lalayette

IOWA

s—I1. T. Hall, Des Moi
t—d. B, MeClelland, 3{2:339

KANSAS

s—1,, B. Pollom, Topeka
t—C. V, Willlams, Manhattan

KENTUCKY
s—R. H, Woods, Frankforg

t—Carsie Hammonds, Lexington
ct—J, J. Mark, Frankfort see

_*$ee comp
itinerans t

" D. M. Clementse—Southern

s—supetvisor

C, H, Lane—North Atlantio

‘W, N, Elam—§&pecia Groups

Specialists ¥, W, Lathrop—Research
E. B. 8wanson—Teacher-Training
W. P. Beard
STATE

t—teacher-traizer es—oolored supervisor

LOUISIANA
s—=S, M, Jackson, Baton Rouge
t—Roy L. Davenport, Univerait
ect—Matthew J, Clark, Scotinndvil}l’e
MAINE
s-t—I, &, Hill, Orono
MARYLAND

s-t—H, F, Cotiorman, College Park
ot—J. A. Ofiver, Princess Anne

MASSACHUSETTS

s—John G. Glavin, Boston
t—F. L. Heald, Amherst

MICHIGAN

s—Harry Nesman, Lansing
t—H. M. Byram, Kast Lansing

MINNESOTA

s—Leo Xnuti, St. Paul
t—A. M. Field, St. Paul

MISSISSIPPI
2:%; 1(; Bllﬂﬁtﬁlﬁifseét‘m%kaﬁl oge
ci—W, A, Flowera, Aloorn
MISSOURI 4
Sherman Divcneon Cotimbia
MONTANA

a—A, W, Johnson, Bozeman
t—R. H. Palmer, Bozeman

NEBRASKA

g—L, I, Clements, Linesin
t—H. It. Bradford, Linesln

NEVADA

s—R. B. Jeppson, Carson Cii,
t+—W, . Higgins, Reno Y

NEW HAMPSHIRE
s-t—E. H. Little, Conoord
NEW JERSEY
s-t—H, O, Sampson, New Brunawiek
NEW MEXICO

s—Frank Wimberly, State Colloge
t—H. M. Gardner, State Coilegge

NEW YORK

s—A. K. Getmazn, Albany
t—R. M. Btewars, Ithaca

NORTH CAROLINA
TR ook, Bategh
et—8, B, Simmons, Greenshoro
NORTH DAKOTA
s-t—E. 1. De Altor, Fargo
OHIO

s—R. A. Howard, Celumbus
t—W, I, Btewart, Columbus

VOCATIONAL AGRICULTURE EDUCATION DIRECTORY*

OFFICE OF EDUCATION, WASHINGTON, D. C.

John W, Studebaker—7U, 8. Commissioner of Edmlsation
J. C. Wright—Ass"t Commissioner for Voeational Education — W, T, Spanton—Chief, Agricultural Eduocation

. J. H, Pearson—North Central
—Pacifie

V. A. Ross—Bubjeot Mnttor
R, W. Gregory—Part-Time and Evening

SUPERVISORS-~TEACHER-TRAINERS™

ot—uoolored teacher-trainer

OKLAHOMA
. B, Perky, Stillwater

5
f—D, C. Melntosb, Stiliwat
es-t—D. C, Jones, Langston o

OREGON:

s—E, R, Cooley, Salem

t—H, H. Gibson, Corvallis

PENNSYLVANIA

s—I1 O, Fettaralf, Harrishurg
t—H. 8. Brunner, Btate Coilege

PUERTO RICCG

s—Nioholas Mendez, San Juan
t—Lorenzo Garcia Fernandes, Sun Juan

RHODE ISLAND

s-t—G. H. Baldwin, Provid
t—E. L. Austin, Kinligosgimence

SOUTH CAROLINA

a—VYerd Peterson, Columbia
t—W, G, Crandail, Clemson: C.
ot—J. P. Burgess, Omngetf\':t{]g (g)llegu

SOUTH DAKOTA
a—H. E. Urton, Pierre
t—R. R. Bentley, Brookings

TENNESSEE

s—G, I, Freeman, Nashville
+—N. Il Fif:zg_eml’(?, Knoxville
ot—W, B, Davis, Nashville

TEXAS

s—Robert A. Manire, Auslin
t—E. R, Alexander, do]]ege Station
t—J. L, Moses, Huntsyille
t—8, V. Burlks, Kingsville
t—Ray Chappetle, Lubboolc

ot—E, M. Norriss, Prairie View

Uran

a—Mark Nichols, Salt Lake Cit.
t—L. . Humpherys, Logan 4

YERMONT
st—W. H. Martin, Burlington
VIRGINIA
P A
oi—G. W, Owens, Petersburg
WASHINGTON

8—J. A, Guittean, O} i
t—Everett Webb, Pl.l’iig.‘]l;:::

WEST VIRGINIA

p—John M. Lowe, Charleston
—13, W. Pm-sona., Morgantown

' WISCONSIN

a—L, M. Sasman, Muadi

t—J. A, Fames, Maéiao]zsxo“
t—F. T, Ullrieh, Plattevills
t—J. M. May, River Faila

WYOMING

s—Bam Hitohoocl, Che;
t—L. 8. Crawford, Laraj;z?eM

: N . : | : ra; colored -]

2 of state directors; state and assistent atate supervisors; regional or distriet supervisora

ench . arch h } I L 3 ) i 1 heD 1 }939. } { P
lese directory ‘-f tate di t ; : ; g1 1P 3 H s?pems'ors, (heﬂ.(}hel' tt:amers.
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