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EE talent of success is nothing
more than doing what you can do
well, without a thought of fame.”
- —Long fellow
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Editorial

bomment

Vocational ﬂgiicullure and
General Educalion

O only the educational journals but also the press in general
i the past several months have been ¢arrying a considerable
{ission on the importance of liberal studies. For this discus-
we may call it general education, incl}lding the humanities
and;all that may properly be ipcludcd in the more modern
irterpretation of cuitural education. . ,

he importance of a broad base in general education for all
isons capable of taking it and profiting by it is here taken for
‘anted, and it seems to me that the leaders in vocational edu-
cation should come to a somewhat common point of view on
his question and co-operate in plans for the fullest realization
S ilie values of general education. This view does not mean any
dangerous subordination of the importance of vocational edu-
ation. It does mean, however, co-operation in meeting the issue
wd of using the opportunities of the vocational teacher in pro-

vocational education in agriculture to make these contributions.
Co-ordinating General and Vocational Education
The guide to the construction of the course of study in North

Carolina provides for the realization of the broader objectives
of rural education, A special unit course designed as a joint

-program for the eighth grade, entitled, “Farm Family Living,”

includes health, food, recreation, handling the farm income, the
farm family and its place in the community, living together in
the farm family group, the care and wise use of nature’s gifts,
and several others. Here is an opportunity to build ideas and
attitudes on such important things as harmony in the family
and developing better social life in the community.

A provision in-the course of study for occupational orienta-
tion and reports and discussions on current issues makes it pos-
sible to include many « reference to things of significance to the
aims of general education.

Humaneness in the care and handling of livestock is another
opportunity to form attitudes capable of transfer-to other situa-

ufler without the broader knowledge, appreciations, and atti-
tudes engendered by general education, viewed in its best sense.
In spite of the responsibility and the opportunity of the
cademic teacher, we should not lose sight of the powerful in-
Buence of the real teacher of agriculture on his boys and his
opportusily to gaide their thinking, fashion their motives, and
mspire worthy ambitions. . o
Vopationai agriculture has a very signifieant and a distinet
c_(’mr!b_ution to make to all seven of the cardinal principles of
: -‘?.dllca:tlon——heahh, fundamental processes, home membership,
vocations, citizenship, leisurc time, and ethical character, 1t is
BY 110 menne merscanve tn ahlandan or neolect the obiectives of

Vaocational Agriculture and General Education........ LB Cookerenramvrenerereee 143 ing a fuller and richer educational experience for boys most  tions. There is something akin to personality in the domestic
whom cannot or will not take advantage of further school  animals. This idea of an appreciation of farm animals is well
.................................................................... 143 dﬁ'i:ation. represented in the very SUggf:StiVC little bOOk, Agricultuml ATfJ‘,
. s by Davenport and Nolan. :
Southern Community School Program. oo ocvvvevnnnnn Roy W. Roberts, ....ovvvenoenn 144 Responsibility for Education In the study.of agriculture there is the opportunity to get a
: L very realistic view of geography in the origin of plants and live-
Raising Funds to Finance the F.E.A. Chapter..ovvavnvs J. Bryamt Kirldand. v ooeeeeos 145 t may be said that this phase of education is the responsi-  stock, the geographical distribution of farm products, our eco-
ility of those in charge of the academic studies in the high nomic competitors, and the future outlook for agricultural
......................................... AP Davidson. ovoveaonoos 143 scliool, and, of course, in the main it is. But the question may be commodities; and in these connections reference can be made
aised as to whether vocational agriculture may have a very 1o principles of economies, customs and the life of other peoples,
Some Instructional Technigues for Conducting Dairy- tinct and 1o a considerable extent exclusive contribution to  and our attitudes toward the interests and the ambitions of
Herd Improvement Projects. cour oo Stuart C. Mosier. v vs v vae e 146 ake. ) other peopies of the world. .
t'is common knowledge that a very considerable number o In the planning of instruction the “interpretive science” and
Major Objectives of Farm Mechanics in Vocationdl oys in ‘vocatignai agriculture scem to make little progress in  “related %11formaﬁ0n” may be used to e‘nrich the values; to give
Agricuitural School. . oov e . T Pencereiiie e 147 cademic studies, and have much less interest in them than in  subject nlatter more meaning and significance in addition to a
“¢ocational agriculture. It is possible that further provision can broader knowledge of important and closely related facts. For
) . . . ‘Kd friade for a better appreciation of so-called academic studies  example, just now in connection with food preservation ever
Supervisory Devices to Incrase Quality and Quantity Harbert S Hill o eeaenes 148 “fmiproved selcctionpgf subject matter and teaching proce- farm i;)Dy‘]and girl should know the scientiﬁcpfacts about bm:uSi
"""""""""""""""""""""" ' ey dures, But there is a responsibility of agriculture teachers, under  lism as it affects both man and animals. Another illustration is
, esent conditions at any rate, to do some things which will  the story of the Babcock test; how it was developed, its import-
The Farm Watch Dog Againe v ivvvereneaee Howard Fox. o voennvvenerin 149 ‘quicken boys' nterests, st);engthen and enrich their whole lives, ance, al}lrd most important of all the personality E)md, the alg'uis-
o . viell as help them to make a living, Farm boys should be  tic spirit of Stephen M. Bahcock in donating this discovery to
Activities of and Suggestions for Teachers of Out-of- pired with humanistic ideas and emotions and should, cer-  agriculture instead of using it to amass a private fortune.
School Groups of Farmers. ..ovverivvnvnree Roy AL Olney..ovvnoees £50 ainly in times Iike these, be able to sense and feel the fuller In the postwar period the couiitry is going to need more citi-
teaning of expressions such as one inscribed over the main  zens of a distinctly social point of view and a keen sense of ethi-
Co-operative Marketing Program Developed Thru ntrance of Goldwin Smith Hall at Cornell University, “Above  cal values. This brief discussion suggests only a few of the many
Adult Classes. c o v v iarar s rrtas s L. V. Halbrooks. oo vevvvinans 151 I nations is humanity.” contributions which vecational agriculture can make to the
: Fmphasis should be given to the human side of farming-and  education of tomarrow. —L. E, C. .
What Are the Major Long-Time Objectives of Farm t life, The Danes capitalized on this idea to the extent that
Mechanics in Vocational Agriculture Schools,o.vvve. Thomas G. Draughn.ooovvnonoon 152 he Danish farmer was an intelligent man of the modern world
nd enjoyed the finest things of life. Mursell has well expressed
Expanding Our Present Farm Mechanics Program..svearss Philip H. KarickhoH ..o oo ion s 152 when he said of the Dranish farmer, “He has learned the I'°°k Aheud
-greatest of all lessons—how to be 2 human being, not a clod. T
Determining Skills in Farm Shop for Day Classes..ov.vvves Ll Bates. . iueviiernianenas 153 ) -He succeeds because his adjustments to life’s problems are hu- O THE youth who fell in the mud puddle while stargazing on
“Manized, flexible, creative, ever advancing. He succeeds as a2 his journey, the wise man remarked, “Had you watched your
Occupational Status of Former Students of Vocational mer because he is a cultured man.” step, you would have seen the stars in the pool.”” This of -repeat-
Agriculture in Virginid. oo ieinainn e Otive A, Salem..oovviiiinn 154 ed gnecdote 15 ‘u‘sually employed m an argument against star-
’ Meed for Emphasis on Social Values gazing or the visionary attitude which is [requently impractical.
Preparing a F.F.A. Program of Work. . ovooonvnincnns T. O, Parker. s vvvie i 156 ' At present, we would offer the suggestion to teachers and ad-
Teei(chers of afgriculturc can and should encourage fat&n boys mmlstréltoris) of vocattl}cl)nal agrl(ﬁﬂturg, “13}61: sure ito, watch your
, . : - to'make more of their opportunities, ves, to raise their efforts to  step today but note the stars reflected in the pool.”
The F.EAL I Action.coovevrencrenreree 5. C. Hulslander..ovoovnvnres 157 he point of zeal in gettil;;fq the broai‘lZst outlook possible on the E' the Xvar continues another year or moﬁza (as we expect it
Califomia Boys Contribute 10 the War EFOrc. « .« vxetsrrnnrrronnerneranenraaanaeeenes 158 vorld of yesterday, today, and tomorrow. '}'hcy are going to \m.rill}, our current difficulties in _vocational agriculture will con-
alifernic Boys Lontribute to the Ofteereer _ " nced it in the years to come. Rural leadership will continue to  tinue and new complications will appear. We must meet these

as they arise and they rmust be our chiel concern, but we must
eive due consideration to the situation which will exist in our
field when hostilities end. We must have alternative plans drawn
‘up, as we cannat now be sure of important details.

In our present teaching, we must prepare the pupil to adapt
himself to changed conditions. He, as well as the adult farmer,
should aim for a sound financial status. He should not secure
property at inflated values and should not be deeply in debt
when the change comes. This also involves the problem of ex-
panding herds or flocks beyend the limit which will be safe
under reactionary conditions. Many other agricultural and

(Continued on page 153)
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Southern Community School Program

ROY W. ROBERTS, Prolessor of Agricultural Edvcation,
University of Arkansas

THE South has recognized its inability
to compete with other areas of the na-
tion ‘in achieving high rank in educa-
tional activities measured primarily in
terms of expenditure of money. This fact
is shown by the seasonal school and com-
munity programs that have grown up
thruout the area without the use of large
sums of money., All of these programs
have recognized the fact that funds are
limited and that natural resources and
buman ingenuity must be utilized te the
fullest extent in order that educational
progress may be realized.

Oufstcmciing l.ocal Programs

One cutstanding Southern community
school program that has attracted at-
tention for more than a score of years is
that of the Parker School in Greenville
County, South Carolina. The Parker
District accepts the philosophy that the
school should educate for and contribute
to the improvement of comnmunity life.
Units of work are based on community
problems such as community health, rec-
reation, and better homes programs.

The Holtville, Alabama, consolidated
school has for a number of years utilized
school faculties for both instructional
purpases and the improvement of com-
muaity living. Such school facilities as a
canning plant, chick incubation equip-
ment, frozen food lockers, a beauty shop,
and a motion picture theater are utilized
for pupil instruction and community
service. The flexible schedule, pupil prog-
ress reports, co-gperative teacher-pupil
planning, and pupi! freedom in the se-
lection of subjects, all contribute to the
democratic organization for education
and community betterment at Holtville.
Other outstanding community school
programs in Alabama include the Water-
loo community development program
sponsored by Tlorence State Teachers
College for the education of rural leaders,
and the Alabama College program at
Montevallo for the training of social
workers,

State Wide Planning

The Arkansas community school pro-
gram is an example of state-wide plan-
ning for school and community improve-
ment. The Arkansas program s designed
to stimulate a better use of community
problems and resouces in rural public
schools and teacher education curricu-
lums for the preparation of rural teach-
ers. These objectives are being accom-
plished thru eurriculum workshops at
colleges and by extension, college spon-
sored visiting teacher programs, short
courses for rural teachers, visitation-
study trips to outstanding school centers

and various types of conferences. The
TV lerns ernhan] w3tk 31te artivity c117v A1I-

lum, flexible schedule, special pupil lab-
oratory, dental clinic, and community
recreation program; and the Friendship
school with its improved facilities for
educating rural teachers, illustrate the
objectives of the Arkansas program.

The Georgia community canning pro-
gram has more than 480 school communi-
ty canning plants in operation thruout
the state. These plants are cwned by local
school districts, supervised by teachers of
vocational agriculture and home eco-
monics and provide facilities where citi-
zens of the community may process and
preserve vegetables, fruits, and meats for
home use. These facilities are also used
for instructional purposes for both school
pupils and adults. The rural teacher edu-
cation program at West Georgia College,
Carrolton, provides resident teaching in
raral schools and integrated rural-life
college courses for prospective rural
teachers.

The Bureau of School Service in the
University of Kentucky was created to
make avaijlable the factlities of the Uni-
versity Clollege of Education to schools
and other educational agencies for the
purpose of assisting them in the solution
of their problems. This purpose is ac-
complished by such activities as (1) con-
ducting of surveys of schools and school
systemns: {2) giving advisory service con-
cerning huilding programs, school organi-
zation, curricula, and others; (3) con-
ducting educational research; {4) editing
and publishing research studies; and (5)
co-operating in improvement of educa-
tion., ' :

The Obijan County Tennessee pro-
gram conducted jointly by the Obian
County schoal superintendent and teach-
ers, and members of the faculty of the
University of Tennessce is an example of
a type of program designed to stimulate
local leadership to improve community
health and living standards and to pro-
vide an opportunity for college students
and faculties to become more familiar
with teaching situations and corhmunity
problems. The Whiteville, Tennessee,
Negro school Is outstanding in providing
community service, vocational education,
and practical work experience at a mini-
mum cost.

The Mississippi school and community
heaith program in which state, county,
and local education officials co-operate
with medical officers to provide instruc-
tion in community health problems,
stimulate community control of disease,
and provide treatment for citizens of the
community, i¢ serving as an experimental
area for obscrvation by a pumber of
sLates.

The Louisiana Normal and Industrial
Institute rural teacher preparation pro-
gram for Negroes at Grambling provides

supervised cadet teaching and follow-up
Frtn e trarhere The cadetr tearhito o

carried out in selected schools thruout
the state and a systemn of exchange work
between county supervisors and college
teaching personnel provides opportuni-
ties for a mutual understanding of educa-
tional problems and procedures. Recent-
ly the Louisiana State Department of
Education in co-operation with the sev-
eral colleges has launched a co-operative
state teacher education program designed
to educate teachers to better meet the
needs of community life.

Additional examples of efforts to im-
prove rural community living in the
South include the North Carolina health
program in which various studies and
workshops have been devoted to the
conservation of human and natural re-
sources; and various school programs de-
signed to improve community living in
other areas of the South,

Schools Go to the Community

These various local and state school
programs and regicnal planning con-
ferences indicate rather clearly that
Southern school programs are moving
from the four walls of the school into
the bounds of the community. School
leaders are beginning to realize that local
community problems afford an oppor-
tunity for teaching children and im-
proving community living. Teacher-edu-
cation institutions are beginning to accept
responsibility for better preparation of
pre-service and in-service teachers in
participation teaching programs located
in selected community school centers.
Community problems and resources are
being utilized in the school curriculums

in these centers and the influence of the-

schoaol is directed toward better living
conditions for the people of the area.

State education departments are in-
augurating co-operative state-wide com-
munity school programs designed to
stimulate wide spread use of the com-
munity school idea, and regional con-
ferences and committees are preparing
studies and suggestions and stimulating
lay and professional leaders to investigate
the possibilities of community improve-
ment thru a study of community prob-
lems and resources. These signs of the
times point the way to a closer co-opera-
tion and integration of Seuthern school
and community life as a means of over-
coming some of the disadvantages oc-
casioned by the disproportionate amount
of the wealth of the nation that is found
in the Seuth.

The effort to extend the domain over
nature is the most healthful and most
noble of all ambitions.—Bacon

The farmer’s calling seems to me that
most conducive to thoro manliness of
character.—Horace Greeley

It is not education of children that can
save the world from destruction; it is the
education ol adults—H, G, Wells

He who never made a mistake never
made 9 diecnvearyv

W can I raise the money necessary to
anice our chapter? This question has
‘directed to many experienced teach-
ere, supervisors, and teacher-trainers by
younger and less experienced advis-
% Tt'is sale to say that many chapters
wve planned rather extensive programs
work at the beginning of‘tbc year with
he fesult that many activities were not
< pied out and many chjectives were not
fied because of the lack of finances.
tie cannot prescribe a panacea for ali
Hichapter ills; but, in the main, the _ad—
& can aid his chapter in overcoming
fiie: rather commeon difficulty if, soon
[ier-the program of work has been pro-
sd and approved, he leads the mem-
o to set up an estimated budget of ex-
hsas and reccipts, and leads them to
nsider ways and means of financing
chapter in attaining each of the pro-
osed: objectives.
" Many chapters utilize [ully the re-
ces of the entire chapter membership
plafming the program of work rather
“telying entirely upon the contribu-
::of a select group or an appointed
minittee, usually comprised of four to
& of the older members. It seems rea-
nable to assume that a simifar pro-
cdire: would be equally effective in
ning ways and means for attaining
lic objectives and financing the chapter,
more nearly characterizes the demo-
¢ procedure and is worthy of a trial.

Chapter Dues

The: matter of chapter dues is one

H has been debated pro and con by
many advisers and chapter members, A
ather large percentage of chapters do
b assess local dues. Some advisers are
the opinion that some members would
xcluded if dues were charged. There
qually as many advisers who exclaim
ciferously that any student of voca-
onal agriculture can afford to pay the
nnual dues. It resolves finally into two

ognize the real worth of the organiza-
iy and (2) are the dues excessive? The
iter is inclined to lend support to the
Olip, which assesses dues. The dues
hoild not exceed 50 cents to one deollar
nually and should not, therefore, be
ked upon as one of the major means
mancing the chapter. During the
imie’ - farm youth are members of the
A, they are developing interests, un-
sstandings, attitudes, and appreciations
h will enable them to exercise posi-
1is of leadership and to work effectively
¢ organizations with which they will
-affiliated after completing the high-
chool training program. Every organiza-
N with which they will later identify
t}_}t?_rpsel_ves will assess dues and for this
SA50n it seems wise for the local F.F.A.
apters to prepare the members for this
tquivemnent which is universal among
ther organizations. ““Where thy money
€re will be thy heart also” may be
: _1Califle to the F.F.A. chapter. [t seems
Contribute to the feeling of participa-
. when each member pays his ducs.
As'h_«::l‘s been stated, the collection of

estions; namely, {1) does the candidate

" Baising Funds to Finance the
F.F.A. Chapter

:RYANT KIRKLAND, Teacher Education, University of Tenqessee, Knoxville, Tennessee

cient funds to finance the program
planned by a wide-awake and energetic
chapter, There are numerous possibilities
which the chapter might consider, Before
the adviser and the members make the
final selection of ways and means for fi-
nancing the chapter in projecting its pro-
gram of work, it would be well to subject
each of the proposed ways and means fo
the following criteria: .

1. Will it develop co-operation among
the members?

2. Will it develop leadership?

3. Is it of educational value?

4. WIll it provide participation for all
or nearly all members?

5. Will it meet with the approval of the
locat school authorities, patrons, busi-
ness men, etc.?

6. Will it inveolve too much financial
risk?

7. Will it provide reasonable financial
return for the time and effort involved?

8, Will it make a contribution by
rendering service to individuals or groups
in the community or by providing recrea-
tion and entertainment? -

9. Is it challenging and vet within the
scope of the physical ability of the
members?

Chapters should give careful considera-
tion to the selection of ways and means of
financing ‘their program of work. The
heterogeneous conditions which exist in
the several communities may directly in-
flucnee the effectiveness of certain ac-
tivitics selected by a given chapter. It
would be well for the chapter to consider
the welfare of other organizations and
agencies and refrain from sclecting ac-
tivitics solely on their pecuniary value.

The writer recently made a survey of
ways and means used by chapters in
Tennessee to finance their programs.
Some of the activities used by the chap-
ters are given below for their suggestive
value to chapters that are desirous of
employing innovations in raising funds.
The activities reported with greatest fre-
quency by the chapter secretaries and
advisers were classificd in various areas
as follows:

Co-operative Activities

1. Fatten and market feeder hogs—
collect school lunch scraps, members do-
nate one or two pecks of corn, collect
inedible food from surplus commodities
corporation, ete,

2. Make chapter exhibit at local, dis-
trict, and State fair,

3. Purchase chicks, feed and market
broilers.

_ 4. Grow sweet potatoes, cotton, etc., as
a chapter project—each member working:
a minimum number of hours.

5. Make hot bed and cold frame and
sell plants to [armers.

6. Make mineral mixture and sell to
farmers—charge G0 cents per cwt. for
mixing.

Community Services

1. Vaccinate hogs and calves—charge
10 cents per head.

145

charge six to 15 cents per bushel.

3. Treat small grain for smut—charge
six cents per bushel.

4. Grade seed corn—charge 10 cents
per bushel.

5. Prune fruit trees—charge prevail-
ing wages.

6. Spray orchard—charge prevailing
wages. L .

7. Landscape farmsteads—charge pre-
vailing wages.

8. Make articles in [arm shop and sell
to farmers—e. g. wagon box, self-feeder,
brooder, porch and lawn furniture, de-
hydrater, cte,

9. Repair farm machinery [or farmers,

10, Sharpen and repair hand tools for
farmers.

Buying and Selling

1.8elicandy, cold drinks, ice cream, and
peanuts at school and at athletic contests.

2. Sell garden seed—receive 3314 per-
ccnt commission,

3. Sell tobacco seed—receive 25 Lo 50
ccnts commission per package,

4, Sell seed corn—reccive 10 cents
commission per bushel.

5. Sell cotton seed—receive two cents
commission per pound.

6. Sell magazine subscriptions—re-
ceive 30 to 50 percent commission,

7. Collect and sell serap rubber, metal,
rags, and paper,

'Recreation

1. Sponsor movie at school—receive
commission.

2. Sponsor radio artist program—re-
ceive commission.

3. Present I.F.A. plays.

4. Sponsor carnival.

5. Give pie social jointly with F.H.A.

6. Sponsor roller skatling -partics at
school gymnasium.

7. Play basket ball games,

Supervised Farming

1. Purchase chicks and feed for mem-
bers and receive 50 percent of returns for
sale of broilers. '

2. Sell excess pigs from purebred pig
chain,

3. Loan money to members—charge
four to six percent interest.

4, Hatch eggs for members in chapter
incubator—charge 75 centis per tray.

Book Review

Painling Farm Buildings and Equipment.
Lesson Plans for Vocational Agriculture
Teachers. Prepared by State Department
of Education, Vocational Division, Chey-
enne, Wyoming, in-co-operation with
Agricultural Service Division of Lead
Industries Association. Teaching Plans
for 14 jobs accompanied by job sheets for
the pupil’s use, corresponding to the
booklet bearing the same title, listed in
the Staff Letter for February, 1943, These
materials are distributed by Don Critch-
field, Manager, 2217 “0O* Street, Lin-
coln 8, Nebraska. To several selected
schools in the state, paint cabinets have
been allotted with materials for demon-
stration. However, the teaching plans and
job sheets would be very helpful to any
teacher of farm shop work, without the
cabinet. Some of our schools have, and
others should have, several units of paint-
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Methods

“ G.P.DEYOE

Some Instructional Technigues for Com-
ducling Dairy-Herd Improvement Projecis

STUART €. MOSIER, Student Teacher,
Michigan State College®

IMPROVEMENT projects of the type
now being conducted in dairying at
Williamston, Michigan, were started
about three years ago. These projects
have been an outgrowth of classroom
instruction, and they provide a basis for
much of the instruction in the dairy
enterprise. Selection, breeding, feeding,
dairy sanitation, and other phases of
dairying can all be taught thru the prob-
lems which grow out of the testing
program, _ :
When o begin testing is the initial
problem which confronts the teacher of
vocational agriculture, Interest is impor-
tant, and the boys are naturally more
interested in the fall after returning from
the summer vacation. By initiating the
plan in October, the testing can be car-
ried thruout the school year; and by that
time the project has gained considerable
impetus, and the boys have become suf-
ficiently enthusiastic to continue thru
the summer months, Returning to school
in the fall, the students use the month of
September for summarizing the records
for the testing year. Thus, from the com-
pleted records of the past year the boys
are given fresh interest to start the new
testing year immediately in the month
of October. This plan, of course, should
be worked out in the classroom and be
an outgrowth of the instruction.

Central Core of Problems Provided fof
i Each Year

Initiating the plan in the fall of the
year also provides a central core of
problems for teaching dairying during
that school year. In each succeeding
year, problems also arise for study in the
classroom. Following are some problems
which the students studied during the
three years of conducting the testing
program:

7. Some of the problems studied the first year:

Why should T keep records of produc-
tion on the home herd of dairy cows?
{(September or Oclober.)

What is the procedure for testing milk?
(Following the above.)

What is the procedure for keeping ree-
ords of production on individual cows?
(Following the above.) :

What rations should be fed to the
herd? (November or December.)

2. Some of the problems studied the second year:

On what basis should we select a dairy
cow? (September or October. After com-
pletion of one year of production rec-
ords.)

What cows should be eliminated from
the herd? (September or October. Using
production records.)

How can we feed the dairy herd more

feeding than those for the first year are
considered.) How can we best preserve
milk quality? (April.)

3. Same of the problems studied the thivd year:

How can we make use of our dairy rec-
ords [or culling and for improving the
herd? (September.) _

How should we select the herd sire?
{September.)

How should we organize a Junior
DH.IA? {Ocicher.}

How shall we balance the dairy ra-
tion? (December.)

How can we organize our livestack pro-
grams to reccive the greatest financial
returns? (April.)

What are the dairy diseases common in
gur herds and how can they be controlled?
{April.)

Three features should be noted relative

to the above problems. First, they are the.

outgrowth of the improvement projects in
dairying. Second, they represent a natural
sequence as cerlain needs are recognized.
Third, some of the problems imply suscesstve
Levels of development on the part of the hoys.

Records Staried During the First Year in
Agriculture

Tt seemms best for thé boys to start test-
ing in their first year in agriculture,
since this makes it possible for them to
continue their testing over the entire
period in school, and they thercby grow
in knowledge and ability in managing
the dairy enterprise.

Production records are kept on the in-
dividual cows in the herds which the
boys test. Keeping records only on the
production phase is of course incomplete;
however, if the student’s capabilities are
kept in mind more complete records are
not practical in the carly part of the stu-

dent’s testing period, If all boys are
required to keep records in addition to
preduction, they tend to become dis-
couraged and many drop out or keep in-
accurate records. The actual butterfat
produced is of most value in herd im-
provement and if the boys and their
parents know this, the [eeding, breeding,
and other approved practices studied in
the classroom will be used at home in in-
creasing the herd production.

Complete records of the regular
D.H.LA. type in the senior year of test-
ing may be of value to a portion of the
students. Boys desiring to hecome testers
in Dairy-Herd Improvement Associa-
tions after graduation will want to
learn how to keep such records. Some
other students may also develop such
intcrest that they will desire to have
these records of a more complete type.
More complete records of this type are
an outgrowth of experience and time in
testing, Most boys are not sufficiently.
advanced in knowledge, capability, or
interest to be expected to keep them the
firet year in the program. :

High Level of Interest Is Important

From the classroom instruction, the
vocational agricultural teacher will see
as an outcome the forming of the proper
attitude in the boys. Group enthusiasm
and initiative are absolutely necessary.
Developing an interest such that every
student tests reguiarly each month will
tend over a period of fime to set high
standards with the group. All boys should
have herds to test, it being the responsi-
bility of the teacher to help provide herds
if necessary. Persons with home herds
need the help of the agricultural teacher
in getting full parental co-operation. Par-
ents nced to understand the program
and its value as a learning situation for
the boy. Students whose home herds are
already in a regular DH.I.A. should as-

#8tudent teacher at Williamston during the time this
study was made under the guidance of E. A Light-
foot, supervising teacher, and H, P. Sweany, resident
teacher-trajner from Michigan State College. Mr.
Mosier is mow serving in the armed forces.

e'sponsibility for testing herds on
rhy:farins. In this way, the students
5t be duplicating the work of others
21 not feel that they are wasting

“hetter learning situations if they
ible to test herds which have not
heen: tinder test in D.H.I.A. and are
Zonseduently not so well managed by the
herd ‘owners. In selecting the herd for a
it boy, the teacher and the boy should
lione of such size as to meet the ability
“the boy. A very large herd may over-
the boy and he will not be able to
dei a goed job.

Suggested Techniques

& summarize the techniques for get-
_:{he testing work started, it can be
said that “a good start is the best form of
omotion.”

Aftar the program is under way, it is
necessary to carry it thru to the end of
e vear. There are various ways for de-
sing and maintaining interest. Fol-
g is an outline of things which are
& during the school year to promote
e projects:

'Using a definite organization and
edure in the testing room. This is
imiéd in the classroom,

Having a testing schedule and prop-
¢t .Foom arrangement for efficient testing.
3: Providing a definite system of record
ing, with tabular aids for making
mputations.

‘Clo-operative planning in class with
boys as to what can be done to im-
¢/ the methods and techniques.
:Developing pride in cleanliness and
curacy. No one takes pride in dirty
ipment or in inaccurate or incom-
& records.

Using charts to record the herds as
are tested each month. Setling a
sof 100 percent completion cach
ith seems desirable.

Printing monthly bulletins and giv-
ing credit to high herds and cows for the
ih. (Display of records which em-
ass the boy or reflect on the man-
ment practices of the parents are
oided.)

. 8.:Having articles in the local news-
prapers,
.0 ‘Making annual summary chart for
the year and setting goals for the next year,
0. Developing exhibits of the testing
Its at community fairs.

1, Taking field trips to herds which
ents are testing and seeing the prac-
es:which are followed.

2. Having each boy place the annual
rd for cach cow over her stanchion.
115 Increases interest and pride.

3. Awarding achievement certifi-
5 to boys whose work merits them.

wng Records Thru the Summer Months

Summer is the critical time for getting
tng done, as it is then that the hoys
V}l_i"tﬁnd to lose interest and ‘‘get too
bUSY__’ to do the job. Therefore, it is
cessary for the teacher to promote the
hmer testing with more vigor than
uring the school year. Summer testing
glven more impetus if the boys have
tried on the testing program during
& entire school year and thus begin to
“some of the advantages and results
at Come from continuous testing, The
m?“_?u_itul'al teacher can do much to
Hake ‘the summer period successful hyy
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fithe. More important, the boys will .

1. Summarizing at the closc of the
school year the progress up to that
date. Each boy will thus have an indi-
cation of progress toward the produc-
tion goal which was set for the year,
2. Making equipment easily available
for the boys during the summer. This
means taking the equipment out to the
boys if they are busy.

3. Securing parental co-operation for

summer testing.

4, Having time and testing room con-

venient for the boys. Sundays and

early morning are especially desirable
for the farm boy. Allow several days
leeway to get the tests run,

5. Mailing out summer production

monthly bulletins. '

6. Displaying progress at sumuner

F.F.A. meetings.

7. Testing a herd by another boy or

by the teacher himseif if the boy is un-

able to test for a given month because
of some good reason.

Beyond seeing that the program is car-
ried out, the agricultural teacher should,
if he is to know the problems and ques-
tions which arise in the home herds, main-
tain close contact with the testing situa-
tions. He thereby becomes familiar with
thedifficulties which confront the students.

Some Resvlts of the Program .

Since the ncw program was started
three years ago, 60 herds have been
tested which included: a total of 664 cows.
Sixty-three boys have taken part in the
program and all have handed in records
which have been used in summarizing the
production on the home farm and com-
puting goals for successive years.

Goals are important in holding the
interest of the boys thruout the cntire
year. The average production for the 14
herds tested in the first year was ap-
proximately 260 lbs., which is not an
impressive record but considerably above
the average for the state. Summer testing
was not very successful in the initial year
of the program. Ounly five boys of the 14
carried the program thru to completion
in the summer period, thus necessitating
the use of a conversion table for part of
the records, It can be seen that a pro-
gram like this may not work perfectly
the first year, as it is nccessary for the
teacher to develop understanding and
respect for such projects on the part of
both parents and students.

In the second year, there was an in-
crease in the number of herds tested for
butterfat production. Twenty-three herds
accounting for 260 cows were tested for
the 12-month period and the records for
all but three herds were acceptable for
inclusion in the annual summary in the
fali, The herd average for the year was

. 297.6 lbs. which was 37.6 ibs, above the

average of the first year. For seven of
these herds, the tests represented the
second year of testing and they averaged
345.9 lbs. The second year showed im-
provement over the first year both in
numbers of boys and cows involved and
in the production goals achieved.

The third year found the improvement
prajects going very well. Twenty-three
boys arc testing a total of 283 cows.
While there was not much growth in
terms of numbers over the previous year,
all but three boys of the entire group en-
rolled in vocational agriculture are now
testing in the program.

During the early part of this year the
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to belp improve the project as a whole,
A constitution and by-laws were formu-
lated, and the organization adopted the
name of The Williamston Junior Dairy-
Herd Improvement Association. The or-
ganization operates as a subsidiary unit
of the local I'F.A. and comes under the
jurisdiction of the chapter committee on
supervised farming. Comrmnittees are ap-
pointed and have charge of equipment
to be checked out, monthly records, test-
ing schedules, and other similar activi-
ties, The organization operates under a
board of directors who have duties similar
to those in a senior association. It should
be noted that this organization is an
outgrowth of previous training and ex-
perience in testing work on the part of
the students.

During the present year, two of the
boys are serving as testers in a senlor as-
sociation. Thesc boys, from their work in
class and experience in testing their home
herds, developed abilities to the extent
that the Michigan State College Dairy
Extension Service considered them capa-
ble of doing the testing.

Major Objectives of Farm
Mechanics in Vocation-
al Agricultural School
H. T. PENCE, Teacher

fresno, California

THERE is no need of trying to persuade
anyone of the value of mechanical skills
to the farmer. There is a need [or teacher,
pupil, and public alike to understand
what the [arm shop is trying to do.

I think we are all tifed of having our
shops checked ofl as a place for loafing or
making “knickknacks.” If the farm shop
is not helping young farmers to meet
their current problems and to fore-
see their future nced of skills, it is not
worthy of a place in the curriculum.

Under a truly farm-conscious leader-

- ship, our teaching program has pro-

gressed to a point where it has become a
vital part of the vocational branch. We
have learned that activity designed to
keep a boy occupied is not encugh; that
teaching him to repair and maintain
farm equipment is not enough; that
teaching him the various skills is not
enough; these three, plus an understand-
ing of the economic principles of farm
equipment usage, should be our goal.

Another way of stating the objective is
to provide a place, equipment, and su-
pervision so that boys during their high-
school period may acquire the kaowl-
edge and the skills needed for the effi-
cient use of farm tools plus the cvaluation
of the various mechanics of farm opera-
tion. The farm mechanics instructor
often broadens the scope of this objective
by giving service to the out-of-school
farmers in the vicinity who need the
shop for repair and .maintenance of
equipment.

Many of the boys who come into my
shop for farm mechanics classes are
unskilled in the use of even the simplest
tools that a farmer must constantly use:
hammer, saw, and square, We try to em-
phasize repair and wupkeep but find that
construction is their major interest. Items
most common in the program are hog,
poultry, and cattle feeders; trailers, both
two and four-wheel for hay; tractor
equipment such as disk harrows, spring
tooth harrows, plows, cultivators, and
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Supervisory Devices lo Increase Quality
and Quanily of Projecis

HERBERT S. HILL, Teacher-Trainer and State Supervisor,
Maine

Three devices are being used in Maine
to improve the quality of our home proj-
ect work and to increase the number and
size of the home projects carried on by
our boys. These are: (1) a Project Ger-
tifcate of Merit is awarded to individuals
who mect certain specified requirements;
2} a Project Certificate of Merit is
awarded to schools with a certain per-
centage of their boys having earned the
individual certificates; and (3) a rating
scheme classifies the project program of
cach boy as excellent, above average,
average, etc. X

The idea of a project certificate for
the individual boy was born when a
mother expressed the thought that her
boy ought to have some tangible recog-
nition for'the excellent job he had done
in his project program, She wanted some-
thing that could be framed and bung
on the wall as visible evidence of an out-
standing project, It is true her main idea
was that the yield or production of the
project was the noteworthy feature, but
she also recognized that in a brief space
of tirne only a memory would remain and
that this too would pass away.

Tor years we had conducted project
contests and had awarded first, second,
and third place certificates both on a
statc-wide basis and on a district hasis to
the winners in a muimber of specified en-
terprises. But the awards were limited;
they were competitive; and they provided
nothing for the boy who did well but
not so well as someone else. Also, they did
not take into account such things as good
plans, -carrying out of plans, ete.

_Also, for years we had been consider-
ing the idea of supplying project mark-
ers which would be given to the boy to
display on his project and which he would
be allowed to keep so long as his project
justified it, Tt was our thought that by
taking the markers away from boys
whose projects were proving unsatisfac-
tory for one reason or another, it might
influence the boys to improve their proj-
ects to the point wherc they could be al-
lowed to retain the markers. Unfortunate-
ly, tho, many of our projects are so lo-
cated that they would be unscen by the
general public and so that incentive
would not have much appeal.

As a consequence project markers as a
state-wide device to improve our proj-
ects have not heen used.

When that mother proposed some form
of tangible recognition that could be
framed and hung on the wall, at first it
seemed possible to combine the ideas of a
certificate and a project marler. It was
felt that the project certificate could be
given to the boy when his project was

actually underway, but the signing of it
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time the work became unsatisfactory and
the boy could not or would not remedy
this condition the certificate could be
taken away. Eventually, however, this
idea was not adopted. .

First Device
Individual Cettificate of Merit

This certificate can be earned by a boy
thru meeting the [ollowing conditions:

1. The project must be of standard
size, or larger.

7. There must be a good project plan
and this plan must provide for satisfactory
farming mcthods.

3. The methods named in the plan
must be carried out unless the teacher
has authorized some change.

4, The condition of this projeet must
be satisfactory at all times (this means
that the project and the project records
will be ready for inspection at any time
without advance notice).

5. Project records must be complete
and accurate,

6. The hoy must be entered as a candi-
date for the certificate when the Prelimi-
pary Statement is made in June.

7, The teacher will select those to be
granted the certificate tho the state su-
pervisor will check a few entries in each
school.

Teachers were asked to use these cer-
tificates as follows:

1. Show them to the boys, explain
how they can be ecarned, and take the
names of those who want to earn them.

2. Sec the parents, explain the plan,
and find out if they will promise to co-
operate. Emphasize that the boy must
plan to use desirable methods, some of
which may be new, and that he must
follow these plans.

Explain they would rather the boy did
not “undertake to earn the certificate
unless the parents are willing to let him

carry out the project plans as made.

3. As the project progresses, watch it
carefully to sce that the certilicate re-
quircments are being met. Use these re-
quirements only as a last resort to get
the boy or his parents to do the things
that should be done. Eventually, of
course, if necessary point out that certain
things arc not being done, and that unless
they are done the certificate cannot be
granted.

4. Be careful that a certificate is not
granted unless it is actually carned.

Second Device
School Cetificate of Merit

This certificate is given to the school
when individual project certificates have
Loone parned by o rertaln percentase of

year we arc setting the standard at 40
percent. ‘This means that in a school
with 35 boys enrolled at the end of the
school vear, 14 of these boys must have
won individual project certificates during
that year if the school is to be awarded
the school certificate.

This 40 percent requirement may rep-
resent too high or too low a standard.
We want it possible for schools to carn
these certificates but not without a defi-
nite and very real effort on their part.
1f too many departments are able to carn
school certificates in a given ycear, these
certificates will lose much of their vaiue
s an incentive for a teacher to try to get
one for his school. Should this 40 per-
cent requirement result in too high a per-
centage of schools earning certificates the
40 percent requirement will be raised. On
the other hand, it is doubtful that the 40
percent requirermnent wili be lowered.

At present we have not had enough
cxperience to be able to say how many
schools should be permitted to earn
school certificates. Our present thought is
that if even 100 percent of the depart-
ments earn school certificates when the
requirement has been raised from 40
percent or 60 percent (or even higher) it
will be all right, This statement is not in
oppesition to the one in the preceding
paragraph which says it would be a mis-
take to have too many departments earn-
ing a school certificate in any one year,
for we fecl that there cannot be too many
departments carning school certificates,
providing the requirements for earning
them are sufficiently high. It would be a
real achievement if every department
could have at Ieast 60 percent of its boys
conduct projects meeting the standards
laid down for an individual project
certificate.

The individual project certificate is
signed by the agricultural teacher and
by the state supcrvisor of agricultural
education, and. the School Certificate
of Merit is signed by the state supervisor
of agricultural education, the state di-
rector of vocational education, and the
statc commissioner of education,

Third Device
Rating of Individual Boy's Project Program

For years we have classified in our .
report on supervised farm practice each -

boy’s. project (or projects) according to
the following key letters:

Table |

A for a standard sizc project
B for 34 standard size
C for 14 standard size
D for 4 standard size
T for two times standard size
F for four timcs standard size

Then in the summary report on super-
vised farm practice we have had given
the number of A projects, B projects, etc.
For example, last year in one school there
were 30 bovs with 57 projects classified as

Sineliow, this classification did not
o be enough, or even fair, because
not emphasize the number of boys
A projects (which is the least we
iil expect from a boy) nor did it dis-
+lade those boys who had the cquivalent

7 A size project by having two or
ore- smaller projects. )

Also, each year we have prepared a
stateswide report on projects, so that a
her whose identity is concealed by
tise of a key mumber can compare his
sord with that of others. In this report
boy with two or more A projects has
set one or more boys with nothing but
or D projects. Thus in one school
0 hoys, all 20 might have one A
project each, while in another school of
30 boys, 10 hoys might have two A proj-
‘each, while the other 10 might have
only B, C, and D projects. In our report
the decond school would appear to be
doing: the better job while actually the
school has the better record.

i top of this, our state-wide report
listing B, C, and D projects did not dis-
close-that many of these smaller projects
eré being carried on by boys who had,
ddition, one or more A, E, or F
ojects.

Hnder our conditions, while we would
¢ every project to be standard size or
er, we find it desirable to accept and
enencourage smaller projects, Seven-
ve percent of our enrollment is in
Aroostook County where potatoes is the
chief crop. 1t is not easy for boys in that
ty to have standard size projects in
terprises other than potatoes, This is
‘true for boys on small farms clse-

¢n when possible to have a boy carry
standard size project, sometimes it
d_'e‘s_irable for him to have two smaller
ojects to encourage establishment of
able practices, diversification, etc.
S0; for all of the above named reasons
- have devised a rating scheme to rate
ch boy’s project record on the basis of
-riumber and size, Instead of report-
he number of A projects, B projects,
y-We now report the number of A
ayis; B boys, etc.

We determine the project rating of
by means of the following table:

Table 1i

xcellent) for at least two standard
S1ze- projects, with minimum total
ahie of 3.

bove‘average) for at least two proj-
s with a total value of at least

2; or for ane T size project.

C (average) for at least one standard
size project, (or equivalent), with
total value of at least 1.

D (below average) for a total value of 34,

E (poor) for a total value of 4.

F (very poor) for a total value of un-
der 14.

We determine the total valuc as fol-
lows:

a, We give projects a value of 4 if it is
four times standard size; a value of 2 if
two times standard size; a value of 1, if
standard size; a value of 34, or 14, or 1
when projects are 34, 14 or 14 of standard
size respectively,

b. In the case of an egg-laying project,
or a dairy project running for more than
six months in a school year (from opening
of school to opening of school) or for a

sow and litter project with two litters of”

pigs, we credit as one project, but figure
values at 114 or 2 times regular values
for nine months and 12 months respec-
tively.

Projects started within one month
from the opening of the school year will
be considered as having started when
school opened. Thus, if a boy starts
a 50-hen egg-laying project within one
month after school opens and carries
it on to the opening of school the follow-
ing year he gets a rating value of 2, {It

~ would be worth 1 as a standard size

project, but 2 because it was carried on
for 12 months.)

Earlier we cited a school with 30 boys
having 14 F projects; 4 E projects; 23 A
projects; 11 C projects; and 5 D projects,

Using the rating table just described
these 30 boys are classified as follows:
10 A (excellent)=331% percent; 8 B
(above average)=2624 percent; 12 C
(average)=40 percent. Compare these
figures with those in some other schools:
(22.2 pcrcent B; 66.2 percent C; 11.1 per-
cent D) (76 percent G; 8 percent E;
16 percent F} (95 percent C, 5 percent B).

We are confident that this rating
scheme will increase both the number
and the size of our projects. We expect
there will be very few boys, if any, who
earn a rating of less than I, and we also
expect to see the number of boys with A
and B ratings steadily increase.

In Table ITT Jones is rated A because
he has two standard size projects with a

. total value of 3; Smith is rated E for a

total value of 14; Foster is rated B be-
cause the total value is only 2 (and not
3), altho he has two standard size proj-
ects, Ellis is rated G because his two
projects are equivalent to one standard

Table [li—Supervised Farm Practice Report

e Value Total Rating

__L 2 A Corn 9 o A A

. © | 200 Chicks -

_EEL 14 A Corn 14 ” — -
Stel 71 A Corn - 1 s — .

M—:—%H 200 Chicks 1 T

Ml | woChicks | 34 n .

. 14 A Corn 14 O
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size project; and Bell is rated B because
his one project is four times standard size.

In making our state-wide report on
projects, we intend to use the following
plan for enabling teachers to see how
they stand in relation to other teachers:

1. We will determine the percentage of

boys in school at the end of the year -

with projects,

2. We will determine the percentage of
boys with an A rating, the percentage
of boys with B rating, etc.

3. We will figure A ratings worth 4, B
ratings worth 3, C ratings worth 2, D
ratings worth 1, B ratings worth 0, F
ratings worth —2, and we will multiply

these figures by each percentage as found .

in the second step. Thus, if 20 percent of
the boys had an A rating, 4 will be mul-
tiplied by ‘this 20 percent, giving a
value of .8.

4. The total of the values found in the
third step will be divided by 4 to see
what percentage of the possible score
was aftained (4 is the highest possible
score).

5. The sum of the percentages as
found in the first and fourth steps will
give the standing of the school (200 will
be the highest' possible score).

. In the illustrations of ratings given
just prior to Table I, the first school

had 3314 percent A, 2624 percent B, and

40 percent C. Following the rule given in
the third step we have 3314 percent of 4,
or 1.33; 2624 percent of 3 or .8; and 40
percent of 2 or .8. The sum of 1.33, .8,
and .8 is 2.93. This divided by 4 gives
73.3 percent. In the case of this particular
school 100 percent of the boys had proj-
ects, so the total score for that school i
173.3 out of the possible 200,

In the third illustration given, (76 per-
cent G, 8 percent E, 16 percent F), 76
percent of 2=1,52; 16 percent of 2=-.32.
'The sum of these two cquals 1.20. This
divided by 4 gives 30 percent. As this
particular school had only 61 percent of
Iitsglljoys carrying projects its total score
is 91,

The Farm Waich Dég
Again

HOWARD FOX, Teacher
. Boysburg, Pennsylvania

I WOULD iike to pass along an opinion
on the annotation signed R.E.B. on the
editorial page of the September issue of
“Agricultural Education.”

Having been an F.F.A. adviser for 13
years, we found in the early years that the
Farm Watch Dog was quite a joke. If a
mernber had the slightest handicap, espe-
cially mentally, he was slated for Watch
Dog and duly elected. This certainly was
not as it should be, so quite some years
ago we changed the name to “Custo-
dian.”” It is the custodian’s duty to care
for the door, have all paraphernalia out
for the meeting and put it away after the
meeting, and assist in any way he can to
keep the meeting running smoothly, The
office now assumes the respect which it
should have. The boy chosen to fill the
office should be polite,, courteous, trust-
worthy, and reliable, However, there is
still one obstacle. In the initation cere-

‘mony in the F.F.A. manual, the term

TA ated T o v1emrd mrmed +lhm de g
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 Farmer Classes

W.H. MARTIN

HAclivities of and Suggestions for Teachers
of Out-of-School Groups of Farmers

ROY A. OLNEY, Teacher Education,
Comell University, Ithaca, New York

THE teacher of
Food Production
War Training
Courses should
continually consult
and obtain help
and advice from
the local teacher of
agriculture. The
teacher is much
concerned that you
do a good teaching
job so that the
farmers will obtain
the greatest help
possible from the course which you
teach. .

Continually keep in mind, and work
toward the results you should obtain in
the course. One mcasure of results is the
number of improved or changed prac-
tices that farmers actually do on their
home farms.

1. The situation that you will face as the

teacher

A. Some individual or group of in-
dividuals has canvassed the local
area and has promoted and pub-
licized the course you will teach.

B. The group of people which will-
assemble may be made up of the
following types of out-of-schook
individuals:

1. Mature adults with many
years of experience in the par-
ticular enterprise.

2. Young farmers with only a few
years of experience in the en-
ferprise.

3, Both mature and young farm-
crs with little or no experience,
but who plan to start the en-
terprise.

4, Possibly a few women.

C. Characteristics of individuals to
be found in the group attending:

1. Friends and ncighbors.

2. Members who are sincerc and
possess sound judgment on
problems based upon experi-
ence and practice.

3. A willing talker without much
of value io contribute, to the
discussion.

D. Somec reasons why these people
desire to attend this series of meet-

. ings:

1. Want to improve their meth-
ods and practices [or handling
the enterprise being taught,
a. 'T'o make more money.

b. Te help in the war eflort
by helping to attain the
food goals.

2. For social reasons or curiosity’s
sake.

T Your aualifications for teaching ihe

Roy A. Olney

or no experience in teaching

groups of farmers (See parts IV

and V):

1, You have a background of
valuable experience.

2. You have been chosen and are
acceptable to the group as a
leader in your field of work.

3. Your experience is wider and,
on the whole, you are using
more improved and better
practices than most members of

. the group,

4, You have a willingness fo
share your experience with the
class members so that all may
plan to improve their own
conditions, .

5. You have an open mind an
are willing to permit and cn-
courage free and frank dis-
cussions on the problems raised
by members of the class, even
tho you de not fully agree or
approve of the ideas advanced.
New ideas or better practices
may evolve from such a free
discussion.

6. You can organize your own
experience around the topic or
job to be discussed in each class

. meeting.

111, Having something lo teach and believing

w it

A. After having accepted the job
1o teach the course or a few meet-
ings, you then have the responsi-
bility of entering upon the work
in an energetic and business-like
manner. An insurance agent
thinks thru and plans his ap-
proach and techniques in selling
skeptical clients some policy. In
2 similar manner, the teacher
should plan for getting his work
over to a group which is favorable
to what is to be offered in the
course.

B. Some sources of help in deciding
what to teach are:

1. Problems and difficuitics which
you are.aware of that farmers
are facing in conducting the
farm cnterprise which is to be
the basis of the course.

2, Outlines prepared by others
with suggested problems and
helps.

3, Books, bulletins, and other
printed materials.

(. Work out and have in writing
tentative plans for the content of
the course previous to the first
meeting, either by you, the
teacher of agriculture, a com-
mittee of members that will be in

the group, or by a combination of
L RS R

D. Such plans shoukd be placed be-
fore the assembled group for their
study and information, so that’
changes, omissions, or additions
may be made by the members to
mect the needs of the group. Re-
member always that the purpose
of the course is that of studying
and seeking tentative solutions to
the problems and difficultics of
the persons enrolled.

F. Endeavor in your planning to

confine the teaching during each
and every class session to .one
major topic or problem (poultry
sanitation, breeding-up the herd,
etc.,). Treat in detail—reach
tentative solutions or conclusions
that will resalt in action by mem-
bers of the group to put some of
them into practice or use athome.
Do not rush thru the teaching.
Many of the small points may
secm unimportant to you, but for

some of the members they may -

prove to be very essential to
their improvement of the job
being taught. The proper treat-
ment of certain jobs may require
moare than one class meeting.

IV. Suggested teaching procedurc for a class

meeting
A, Conducting the class session:

1. Begin cach class mecting on .
the time agrecd upen by the .

group. Class members will

form the habit of being on

time il they are aware of the
fact that you start each class
meeting at the designated
hour.

2. Review briefly the conclusions

reached and agreed upon for

the topic discussed at the pre-
vious meeting. If possible, do
this by handing out mimeo-
graphed or duplicated copics
{onc or two pages). Read these
over with the group and give 2
copy to each individual. (See
parts 5 and 6 below.)

3. Announce the topic or problem
for the discussion of the present
meeting. State the problem in
the form of a question so as i0
start the members thinking
about it. Make appropriate in-

troductory remarks, present,

any facts, figures, charts, sam-
ple materials, reading ma-
terials available, ctc., to creatc
further interest that will result
in gqueslions or contributions
from members of Lhe group.
Often you may not be able
to complete your introductory
remarks before members start
to participate. Start the dis-
cussion whencver a member
desires to enter into it. You

can always return (o your pré=::

pared material when discus-

sion starts to lag. )
4TI 4 the ain boints de-

o

(=2}

it may be well to list the main

points o the blackboard at the

beginning of the meeting.

{a) It may be necessary to hold
down tactfully some mem-
bers from talking too much.

(k) You may have to ask cer-
tain reserved members io
state their experience.

{c) Give everybody a chance to
talk, cither by asking a
question or hy contribut-
ing his experience.

(d) When the main peoints have
been well covered, stop at
this point, Do not start a

new problem unless you -

have sufficient time to make
a good start on it within the
allotted class time,

. During the discussion period,
get the main points contributed
by members on the blackboard
and obtain the approval of the
group o One or two ways that
could be used by members for
improving each prohlem or
practice suggested.

. These problems or practices
should be copicd by a secre-
tary appointed by the group;
they will be the conclusions to
be reviewed at the beginning
of the next mecting. (Sec 2
above).

. Just before closing the class
session, announce the time of
the next meeting and the prob-
lem to be discussed. Without
giving any answers, ask the
members of the group their
difficulties and what they
would like to have discussed
about the problem announced
for the next meeting. This will
give the teacher advanced not-
ice on what they are interested
in. He can work these guestions
into his next plan for teaching
and also have time {0 seek out
or obtain the information de-
sired, *

. Close the class on the hour

agreed upon by the group or a
little before that time. A two-
hour session well planned will
accomplish much.

(a) Unfinished business can be
carried over until the next
meeting.

{b) Farmers have a day’s work
planned for the next day,

(c) Certain members will want
to visit with other mem-
bers.

{d) Some will have individual
problems or points to dis-
cuss with you.

(e) Others will want to look
over more closely any ex-
hibits, illustrative materi-
als, or equipment that may
have been brought inte
the meeting.

B. What you should get the group
members Lo do:
1. Class members should do most

of the talking

(a) By asking questions on the
topic under discussion.

{b) By relating experiences or
results they have obtained
that will contribute some-
thing to the problem being
discussed.
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Co-operative Marketing Program Dewvel
' oped Thru Adult Classes '

- L. ¥. HALBROQKS, Area Supervisor, Vocational Agriculture,
College Station, Texas

THE watermelon crop in Grimes Coun-
ty, Texas, has become a cash crop for
farmers who have organized themselves
into a co-aperative marketing association.
The adult cducation program thru cve-
ning schools has laid a foundation to a
better understanding of the need for
organization work., ]

The submarginal sand hills in the
vicinity of Navasota which have been
abandoned to the growing of cotton
and other ficld crops made a gross cash
return of $150 to $200 per acre planted
to watermelons during the 1943 scason.

Ne Marketing Program

Several attempts were made in the
past years for a farmers’ co-operative
marketing association, but because of
misunderstandings and various difficul-
tics none operated. Under the ordinary
marketing system used in marketing mel-
ons in the past years very little profit, if
any, was made from the melon crop. For-
merly, the growers had been selling their
melons to truckers who had come to bar-
gain and to disturb the growers about
lower prices offered by their neighbors or
another melon-growing district. The
Navasota melon season opens after the
season of the South Texas District. By the
time Navasota melons are ready for mar-
ket, prices have dropped considerably,
mostly because of the last-of-scason’s mel-
ons from other districts which are usually
inferior to earlier melons. The buyers
try their best to open a new market
at the same price the market closed in
another district. As the different markets
open northward and eastward the tend-
ency is to open at a lower price, The usce
of the bargaining system and the belief of

tative conclusions for in-
dividua! members to put
into practice,

2. You, as the teacher, should—

(a) Guide the discussion along
the proper channels.

(h) Get members to contri-
buie.

{c) Tactfully curtail the over-
ambitious member,

(d) Harmonize varying points
of view.

(e) Present data and facts that
will assist members to
reach sound conclusions.

(f} Continually encourage
members to try new meth-
ods and practices reached
during the discussion peri-
od and the course.

V. Préparation for you lo make for each
class meeting The regular teacher of
agriculture can be of assistance to
you in getting ready for the class
meeting. '

A. Go over, condense, summarize,
and have ready for distribution,
the conclusions reached on the
problem discussed at the last
meeting. (See IV, A, parts 5

. and 6.)

B. Give consideration to the prob-

the grower that he might not find a mar-
ket at all for his mclons before they de-
teriorate arve the reasons why the grower
would sell his melons at the huycr’s own
price. )
Co-operative Formed

" Afler the 1941 season a [ew of the
melon growers and the vocational agri-
culture teacher discussed the possibilitics
of organizing a melon marketing as-
sociation. A farmers’ meeting was called
by the former vocational agriculture
teacher, Jack Cely, at the Whitehall
Rural School to discuss a co-operative
marketing association. At this meeting it
was agreed among growers lo organize
the association, and officers and directors
werc elected, A committee was appointed
to draw up the Constitution and By-laws.
During the organization ol the associa-
tion, vocational teacher Jack Cely was

.succeeded by H. O. Henderson who
continued the efforts in completing the
organization.

Membership in the association was one
dollar per member and 10 cents for
cach acre grown in melons. With war
conditions as they were no one knew
just what to expect in marketing melons.
It looked doubtful at first as to whether
the trucks would move the crop as they
had donc in past years, and there was
4 possibility of having a limited amount
ol rail shipping.

The association agreed to open a mar-
ket lot in Navasota with a sales agent
to market- the melons at association
prices. If trucks were not available to
move the crop they would resort to rail
shipment.

All melon growers were solicited to

join the association in order to advertise ’

the new market and make preparation
for handling the crop, When the season
opened in June, 1942, the association had
34 members with 490 acres in Bluc
Watson, Black Diamond, and Cletex
melons. In 1943 the association had 43
members with an average of 10 acres per
member or approximately 450 acres.

Successful Association

All sales of melons are made thru
the association, which reserves 10 per-
cent of the gross sales to pay expenses of
the association in operating the market.
A part of the funds was used to pay a
Federal inspector employed by the as-
sociation [or inspecting and grading all
melons shipped by rail. The unused por-
tion of the sales fee was refunded to the
egrowers at the close of the season,

The total shipments for 1942 season
were equivalent to 120 cars with a gross
receipt of $28,700. The 1943 season ship-
ments were equivalent to 130 cars with a
gross return of $67,500. Thus, the 1943
crop was 10 cars more than 1942 and was
produced on less acreage, but gave nearly
$40,000 more in gross receipts.

After the season the directors declared

" a five percent refund on all melons sold,

reserving a bank balance sufficient to
start operation next season, New directors
and officers are elected at the annmal
meeting of all growers in August at the
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Farm Mechanics

L. B. POLLOM

What Are the Major Long-Time Objectives
of Farmm Mechanics in Vocational
Agriculture Schools?

THOMAS G. DRAUGHN, Teacher,
Beat Four School, Mississippi

THE first objective of a long-time [arm
mechanics program in a rural vocational
agriculture school should be to tcach
present and prospective farmers the fun-
damentals of farm mechanics.

The teaching of the fundamentals of
farm mechanics is easier to approach
with the prospective farmer group—the
all-day boys. The program of instruction
for this group has included farm shop
experiences for many years. Since the.
state vocational board has placed war
production training equipment in vo-
cational agriculture departments, the
farm mechanics part of the all-day or in-
school group has been expanded, or
intensified in many cases.

Teaching the fundamentals of [arm
mechanics to the present farmers has
been, up to last year, indefinitc and not
well planned, With the addition of
Course V (Repair, Operation, and Con-
struction of Farm Machinery and Equip-
ment) to the War Production Training
Program, the wvocational agriculture
schools were placed in position to teach
farm mechanics to the present farmers,

This is an opportunity. It cannot, how-
ever, be depended upen as a permanent
agency or method of reaching our ob-
jective. It does give the vocational agri-
culture instructors the best and greatest
tool ever placed in the hands of a group
of teachers.

Before the War

In prewar days farmers in my com-
munity would leave plows in the weather
all winter and the next season buy new
ones. ‘The war has. taken new ones off
“the market and has taken the repair men
off to war or defense work. Now a farmer
must be his own mechanic. The voca-
tional agriculture schools have an op-
portunity to teach him.

The farmers in my community are
eager to have their farm machinery re-
paired. When approached about enroll-
ing in a war production training class,
they were interested but felt that the in-
structor would have to do the work. The
policy was established by the instructor
that no job would be done unless the
farmer was present and did all the work
he could toward repairing the machin-

ery. The instructor would assist by dem-

onstrating and helping with parts re-
quiring skills the farmer did not have.
By this method farmer students learned
to do more and more skilled operations.
By the close of the shop program, July,
1943, 90 percent of farmers in the school
district had taken part in the classes and

had made repairs on their own equip-

Postwar Program

The long-time aspect of our objective
is that when therc is no longer a War
Production Training Program to carry
on the farm mechanics training of farm-
crs, will the farmers have enough training
so that the regular agriculture teacher
can meet the needs thru an evening class
program in the school? This, too, can be
illustrated by experience with farmers at
my school since the close of war produe-
tion farm machinery repair classes in
July, 1943, Therc has been a continuing
need for farm machinery repairing but
no war production training classes were
in operation. So ene or more days a week
are sct as days when shop and shop tools

Expanding Our Present
Farm Mechanics
Program

PHILIP H. KARICKHOFF, Teacher
West Virginia

WE CAN not intelligently expand our
present farm mechanics program until
we pause and take an inventory of our
present stock, This inventory will reveal’
the following facts:

1. Thousands of good broken machines
have been sold to the junk dealer.

2. One-half of the present machinery,
now in use, does not receive the proper
lubrication and adjustment,

3. Farmers arc still discarding broken
machinery that can be repaired, ata very
low cost, [or further use.

4, A lot of good machinery is allowed
to stand out all year in the weather.

5. We are no longer ahle to replace the
machinery that the inexperienced farm
hand necdlessty broke last summer.

6. About one-tenth of the needed home
repair shops have been provided.

7. The blacksmith at the crossroads is
1o longer able to do the job.

8. Most of the skilled or semi-skilled
farm mechanics are now in the armed
forces, coal mines, or defense plants,

9. Very few of the men and young boys
now on the farm have had enough ex-
perience to repair that mawing machine,
hay rake, or tractor that worked double
time last summecr.

10. The farmer and his son can repair
this machinery if we provide the proper
instruction, supervision, and help.

Programs Needed

PR T IR

may be used by farmers, On a Monday in
September of this year 10 farmers came
to the shop:and did the following work on
four different wagons: made and put in
one wagon tongue, completely filled two
wagon wheels, welded one of the tires,
repaired a truck wagon and built a 50-
bushel capacity body for it, and ground
an ax. These farmers brought their ma-
terials, and all the agriculture teacher did
was give some pointers on filling one
whecl and assisted in welding the tire. To
keep from taking too much of the teach-
cr’s time, a responsible farmer who comes
to the shop can be given custody of shop
and equipment for the day, and the
teacher can go on with other duties when
a group needs to use the shop.

Tf thoro war production training is
given now in the fundamentals of farm
mechanics, the farmers will be able to
help one another, and with the aid of the
regular agriculture tcacher be able to
maintain their farm machinery and
equipment thru a long-time program of
evening classes alter the war is over, and
the victory is won.

[aced this year. We all agree that proper
instruction and supervision will accom-
plisk the most toward solving thesc prob-
lems. ‘The question is how to get this
needed instruction and supervision fo
cach farm. The solution is;

1. Establish more courses for farmers in
the repair, operation, and construction of
farm machinery.

2. Expand our day-school program.

3. Establish more home farm repair
shops.

Courses conducted in repair, opera-
tion given in some of these courses would
the past year have shown good results,
but they have not reached enough farm-
ers or farm machinery. '

Our day-school training program in
farm mechanics should be expanded to
the extent that it will give gencral train-
ing in the nceded farm repair jobs. By
this statement we mean that all of our
shop time can not be spent on small
woodworking jobs,

The time spent in shop work the first
year should be devoted to general train-
ing in selecting tools, woodworking, farm
clectricity, hot and cold metal working,
welding, soldering, lathe operation,
painting, harness repair, repair of ma-
chincry, trucks, tractors, and smail tools,
and the construction of farm-labor-sav-
ing devices.

During the second, third, and fourth
year of shop work the student should be
led into more advanced phases of the
above courses, putting more emphasis on
the needs of the particular community.
Most of the jobs performed in the shop
shouid come from the boys’ home farm-
ing programs. Such jobs will keep the
hoy interested and speed up the learning
process.

Kand will win the war and write the

Editorial Comment

{Continued from page 143)

“geonomic matters will require a similar
ireatment since much of the present
learning will be utilized alter the war.
+:There is another angle to this which is
“aven more important from the educa-
“fional viewpoint. These young men, from
16 to 18 vears old, may have their school-
ing interrupted before graduation. Alter
5 gap of two years or more, they may
Hme back to us as mature men but some
of themn will retain their present aspira-
{ions. Let us face the {act now and pre-
nare to help them. They will not fit well
iti’a group of new 16- to 18-year-old boys.

Whether these boys have been in the
fmy, in industry or in [ull-time farming,
they will need and should receive further
“instruction. For some, this will be on a
“part-time or evening basis, especially if
they care to remain on the [arm instead of
renurning to school. We will still have the
tesponsibility of assisting them to become
established in farming.

“Others will feel that their formal
schooling should be continued and the
ariculation will be difficult. We must be
prepared to assist them in the transition.
Most of them will not wish to enter classes
with younger pupils and take the time
ndicated by their absence from school.
They will be more mature than their
years and some will be very impatient.
We should study the individual cases as
théy leave us -and try to estimate just
what we should be prepared to do for
them when they will need our guidance
er. If they now consider us their
friends, they will turn to us for counsel
when they return, thinking that we
nnderstand them.

School Credits

On the side of school credits, we should
be:willing to give full faith and credit for
uch of the interim experiences as may
ve any cducational value, Many of the
Ar_n'ly and Navy training courses which
g have obscrved will deserve such recog-
nition, even for college entrance. At least,
héy may be accepted as equivalents
ward graduation and a plan to thatend
desirable,
Some of those who return will be of the
oper calibre for teacher-training and,
the meantime, we will have had three
more college years with no trainees. If
ese men have not previously been grad-
ted from the secondary school, the first
problem is to bridge the gap and help
hem secure certification. This problem
s with the high school but must have
Yipathetic treatment on all sides. To
0s¢ who have actuaily graduated, we
Ust give reasonable encouragement to-
vards further education.

Some Handicapped

~The handicapped man may have the
t)ép(_i of disability which requires him to
“Hange from one phase of agriculture to
fv__lnlo_ther, as from dairy farming to flori-
Ultre. We will have the responsibility
9¢ guidance and instruction which will
quire paticnce as well as wisdom. Some
YIes of disability will require the man to
2ange 1o outdoor work while another
ould change o the professional or re-
SrCh side of agriculture.

ome of the men from the armed forces
L soon b1egi_1‘1' to return. Some will be

FatAon i B
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Determining Skills in Farm Shop for
Day Classes

J. ]. BATES, Teacher,
Gatesville, Texas

WHY should we teach farm shop?
Training in farm shop skills has for its
purpese the development of the boy’s
ability in the doing of jobs that are likely
to be used on the [arm, This practice, of
course, includes household conveniences
and gadgets improvised for emergency
operations on the farm.

The skills should be closely related to
the enterprise carvied out in the super-
vised practice program. The jobs taught
should be a definitc part of the pro-
gram,

To illustrate: a self-feeder should be
constructed to feed an animal; watering
devices to water the animal with a view
of saving labor. Objectives clearly defined
will accelerate interest in the job and
incite a desire to do the job well. With
the student’s attitude thus established,
supervision of farm shop work becomes

relatively simple.

Briefly, we may consider sevcral factors
in determining skills to be taught in farm
shop: First ask yourself: Has the job any
educational value? Does it develop the
thinking of the student? Will the learn-
ing of the skill provoke interest in the
established farm enterprise?

Will the doing of this job increase the
earning power of the student? What is
its pecuniary value?

Does the job involve a development of
pride? Will the boy enjoy the doing of
the job? Does it create seif-satisfaction?

Has it any aesthetic value? Will the stu-
dent see and develop a proper sense of
proportion, symmetry, and heauty of the
finished product?

Can the artistic be properly associated
with utility and skill, which, after all,
are our objectives?

left off before entering the service, Others
will nced to be retrained for new lines.
Some who lack any farm training will ap-
peal to us and we must not fail them. To
mect these demands, wise lcadership and
consecrated service on the part of all of
our teachers will be nccessary,

Added to all this will be the readjust-
ment in industry which will result in the
return of some who have temporarily left
farming for the war industry with the in-
tention of coming back. In the 1920%s
such young men became the “lost gener-
ation,” May we be able to help this one
find itself. In the early postwar years,
there may be some local unemployment
which will hasten the return of some farm
boys. Furthermore, there is no assurance
that some inflation will not develop for a

time in spite of present plans to avoid it.
These factors, in addition to the probable
demand for food for foreign countries, will
be matters to be watched with care, We
must prepare our plans. for dealing with
any ol these factors both in school and
with young 'men out of school.

In this article, we have only hinted at
the matters.conesrning: which we shoudd
be making our plans while we are still
busy finding our way along the wartime
trail, A considerable number of our
present teachers of agriculture partici-
pated in the service for returned soldiers
in the period beginning in 1919, It has
been suggested that a committee of our
teachers should take the lead in studying
these problems and in presenting recoms-
mendations.—Massachusells News Leller.

Activities for Teachers
(Conlinued from page 151)

lem to be discussed at the next

meeting,

1. Prepare introductory questions
and remarks that will create
interest in the problem.

2. Get necessary equipment, illus-
trative materials, refercnces,
ete., ready and available for
use.

3. Note down the main points
(three or four) that should he
introduced for discussion at
the meeting.

4, Consider the members of the
group, making note of those
who can contribute based on
their experience and practice.

5. Write down two or three ques-
tions under each main point
that will serve as a help in get-
ting the discussion started on
each.

C. In addition to regular discussion
periods, field trips and demon-
strations may well play an im-
portant part and a better way of
teaching what you desire to ac-
complish. They should be care-
fuily planned in advance so as to
have everything ready and avail-
able for use. Provide as much

these teaching methods as it is

possible to do.

D. Prepare demonstrations and ex-
hibits of materials.

1. Plan to hold at least one
demonstration during every
discussion period. Collect the
necessary materials and per-
form the demonstration prior
to the class session, making
sure it works correctly,

2. Always have materials under
discussion on exhibit; i. e,
when discussing grass silage,
have samples on hand. Noth-
ing helps more in good teach-
ing thaun enabling the learner
to see, touch, and handle the
material under discussion.

VI. The results and how measured for the
course taught
A, Certain tangible results can be
recorded for individual members
of the group. They will be in the
form of:

1. A change of an old practice by
some slight modification of
practice or an improvement on
the present method of doing
some particular job in the en-
terprise. For example: intro-
ducing a new grain into the old
dairy feed ration; adopting and
making a new type feeder;
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Occupational Status of Former Students of
Vocational Agriculture in Virginia

OLIVE A. SALEM,

Research Aussistant,

Virginia Polytechnic Institute

THE success of vo-
cational agricul-
tural education in
achieving its ulti-
mate goal of teach-
ing present and fu-
ture farmers great-
er efficiency in
agriculture is di-
rectly related o
the number of ex-
agriculturc stu-
dents who in ac-
tual farming oper-
ations are applying
the better principles learned in voca-
tional classes,

When we know what the ex-agricul-
tural students are actually deing we will
be in a position to present tangible evi-
dence of the justification of the vocational
agricultural program, as well as to plan a
program for the future.

The status of ex-agricultural students
is changing vearly. In order to have a
recent picture of the situation a study
of former students must he made fre-
quently. This study is the third one made
in Virginia, each having been made al
approximately a five-year interval, Klinc!
studied the occupational status of former
studentsin 1932. Richard and Wakeman®
based their study on occupatipnal status
of former students in 1937, The present
study, made by W. H. McCann®, a g.raclq-

ate student in Agricultural Education, 1s
of occupations on January 1, 1942,

Olive A Salem

Objectives of Study

The author made the study in an at-
termnpt to determine: (1) the type of oc-
cupation selected by former students of
vocational agriculture, (2) the farming
status of those former students of voca-
tional *agriculture who chose farming,
(3) the factors affecting the selection of
an occupation, and (4) the trends and
significance of the oceupational selection
of former students.

Sources of Data

The basic information relative to the
occupational status of ex-agriculture stu-
dents was obtained from three sources.
The Summary of the Occupational Record of
Vocational Agriculture Studenis by Years as
reported on U. 8. Office of Education
Form &-759 was obtained for 156 of
the 258 white departments of vocational
agriculture, These summaries reported
the records of 12,418 former students.
Similar reports were obtained for 32
schools for Negrocs. Individual recolrds
as reported on U, 8. Office of Ed}lca_tlor:

formation was not available for all of the
781 individuals; therefore, [ewer than
781 boys were reported for some of the
factors studied.,

Other data seccured from county .and
school statistics included: age of agnf:ul-
ture department, percentage of high-
school boys taking agriculture, to tal num-
ber of boys in high school, tenure of agri-
culture teacher, percentage of farms in
county mortgaged, percentage of men in
county in agricultural occupations, and
distance of agricultural departments
from cities with a population of 10,600 or
more. These data were used to correlate
with the occupational data, Hollerith
punched card equipment was used to
[acilitate the statistical procedure.

War influences had begun to be felt by
January, 1942. For this reason many of
the ex-students, whe during peacetune
might have been in {arming, were in the
armed forces of the Nation or were en-
gaged in industrialized war industry.
The results of this study should be inter-
preted with these abnormal conditicns in
mind. The author attempted to measure
this influence by sccuring information
concerning the mumber of men in the
Army or Navy from onc of the four dis-

tricts of the state. With this as 2 basis
he estimated for the state the approxi-
mate number in the armed forces.

Of the 12,418 white ex-students ol vo-
cational agriculture reported on, 28 per-
cent were cngaged in farming. To this .
group werc added those who were
occupations related to farming or were at-
tending agricultural colleges. The group
then included 35 percent of all the boys
who had taken agriculture in high school.
Fifty-four percent were in occupations
not related to Farming, including the men
in the Army, the Navy, or the Marine .
Corps.

NP(’:gro schools had a slightly higher
percentage of their ex-students in farm-
ing. Of the 1838 negro ex-students, 37
percent were in farming; and 45 percent
were in farming, related cccupations, or
agricultural colleges.

Of the 3,494 white ex-students who
were employed in agrienlture in 1942, 360
had become owner-operators of farms;
750 were partners either in the home
farm business or away from home; and
726 continued the practice established
during high-school supervision that is,
they were at home with income from one
or more enterprises. Very few (273) were
working as farm wage hands and only
46 were employed as farm managers. The
least desirable business arrangement, at
home with definite or indefinite allow-
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Table 1.’cccuquiona| Status of Ex-Agricultural Students in Virginia, Janvary 1, 1943

In farming, related In occupations not

In occupations, or

farming agri. colleges
No. % No. %
White 3,494 28 4,394 35
Negro 688 37 819 45

! Includes men in the armed forces.

related Lo '
farming' Other® Total
C Ne. % No. %
6,704 54 1,320 11 12,418
814 44 205 1% 1,838

¢ Includes ex-students in non-agricultural colleges, deccased or wnaccounted for.

Table 2.—Farming Status of Ex-Stedents of Vocational Agriculture in Virginia,

Januery 1, 1942

At
home
with Income .
an {from “
- Farm enter- Part- ana- .
azlilr?c\z lahorer prises ner Renter Owner  ger Other Total
White . 40 5494
30 273 726 759 200 360 56 4 R
Nf%; 61 9 8 21 22 4 10 2 12 100
Clolored ¢85
144 150 126 28 26 17 79
No, 118 s " T 4 4 2 12 100

claimed 680 or almost one-fifth of
Sse'farm boys. _

This was the general picture of occu-
tional and farming status of former
dents of vocational agriculture in Vir-
iiiia on January 1, 1942, The next prob-
1ii was to try to find out why some boys
tomained in farming and others chose
non-agricultural occupations,

Fu'ét.ors Associated With Choice of Farming

The Factors that seemed to be associ-
ated with the choice of farming as an

cupation were: about 70 percent of
he high—school boys enrolled in agricul-
fife; long average tenure of agriculture
deher; farm tenancy in the county ap-
oximately 40 percent; low value of
armn land and buildings in the county;
s than 20 percent of the farms in the
‘ouinty mortgaged ; recency of high-school
endance; high number of enterprises
¢gn per year while in high school;
fedium to large size home farm; father
farm owner or renter; and livestock
type of home farm. :

School officials and teachers in plan-
ing the work ol a department of agricul-
iire or in deciding on the location for
stablishing  new departments might
enefit by a study of these findings.
‘Should departments of vocational ag-
ficulture be established in urban centers?
Twenty-four percent of the hoys from
igh' schools less than 20 iles from a
ity remained in farming; 30 percent of
hose from more remote high schools re-
aited in farming. The difference is not
'eat but the balance is in favor of the
ral high school.

“Should 21l boys-in rural high schools
‘required to take agriculture? There
s'a positive relationship between per-
¢ntage of high-school boys taking agri-
ulture and percentage remaining in
arming up to the point where all or al-
iost all of the boys were taking agricul-
are. Evidently if almost all of the boys
ake agricuiture, no attempt is made to
elect the boys to enroll in agriculture.
any take it because of curricular limi-
ions, In these schools many boys who
4ve no interest in the subject are in the
sses and after leaving high school do
of'cheose farming as a life work.

‘How long should a teacher of agricul-
¢ remain in the same community?
Schools that had an average teacher
t_’:'m_lre of nine years or more had the
ighest percentage of the ex-students in
Iming. Changing jobs every few years
ot conducive to the best service that
A _t_eacher can render to a community.
From the school officials’ viewpoint, for
hf:_best interest of the community every-
hing should be done to keep a good agri-
ulture teacher as a permanent em-

oyee,

Selection important

:On what basis should teachers select
€ bays to enroll in vocational agricul-
1re? The two factors that showed the
ighest association with percentage of
boys remaining in agriculture were size
ol home farm and mumber of enterprises
_f%‘_lﬁen each year. One group of boys came
1’" M very small farms, [arms of less than
0 acres. Only [ive percent of these hoys
Mained in farming and all of them
¢ In the least desirable farming status,
i _hom? with an allowance. Contrast
¢ with a group of boys from large
s, farms of 400 or more aeres Sevene

in farming and almost half of the 72 per-
cent were partners, owners or renters,
These were the extreme size-of-farm
groups. All the size-of-farm groups above
30 acres showed a [avorable percentage
of boys remaining in farming.

Supervised Practice Important

Only 18 percent of the boys who aver-
aged two and onc-half enterprises each
year in high school remained in farming
caompared to 50 percent of the boys who
averaged four and one-haif enterprises,
The fact that the first group took very
limited supervised practice programs is
likely an indication of several things, lack
of interest in agricuiture, or little oppor-
tutiity to carry on supervised practice at
home perhaps being the most important,
One thing is clear: that the majority of
them were not enough interested o make
farming =z life work., The agriculture
teacher should encourage his boys to in-
clude as many enterprises as possible in
his supervised practice program. An
average of four or more enterprises per
year while the boy is in high school seéms
to be a sound way to get him started in
farming as a life work, These boys are
likely the ones who arc really interested
in agriculture not only in high school
classes but also in adult life,

Factors that were associated with
establishing ex-students whe went into
farming on a more stable basis as part-
ners, Tenters or owners were: very low
percentage of boys in a high school en-
rolled in agriculiure; high percentage
of tenancy in county; high percentage
of farms in county mortgaged; 6.5 to 8.5

" years out of high school; 4.5 or more

enterprises per year in high school; four
years of vocational agriculture in high
school.

These factors might be grouped into
two classifications. In what kind of coun-
ty is [arming status of ex-students most
likely to become more stable? What kind
of high school or high-school program is
muost' likely to help students to become
more [irmly established in farming? A
community in which many of the farms
are operated by tenants, and where many
of the farms are mortgaged seems to an-
swer the first question. In this type of
county opportunities for the ex-student
to become a partner, renter or owner
seem to be more common than in other
counties.

I high schools that had less than 20
percent of the boys enrolled in agricul-
ture 31 percent of the ones who remained
in farming were farm owners at the time
of this study. All other groups had less
than 10 percent farm owners. The boys
in these highly selected groups were likely
boys who were really interested in farm-
ing and who had opportunity at home
to become better established in farming.

Boys who had taken four years of vo-
cational agriculture were farther up the
occupational ladder than any of the
other groups: Sixty percent of the four-
year boys compared to 44 of all the
others were owners, partners or renters,

Twenty-five percent of the two-year
boys were at home with allowanees com-
pared to 15 percent of the four-year boys.
Eleven percent of the two-year boys
were working as farm wage laborers com-
pared to enly two percent of the [our-
year boys. Here again personal inlerest
and opportunity as well as other factors’
mav have azs oreat or oreater influence
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of years of agriculture taken in high
school. However, the weight of evidence
indicates that boys who are interested
should be given the opportunity and be
cncouraged to take four years of vocation-
al agriculture in high school.

When the records were sorted ac-
cording to number of enterprises taken
each year, the averages showed that the
boys who took broad supervised practice
programs were more likely to acquire
more stable farming status than boys who
took limited programs. Those who took
three and one-hall or more enterprises
each year had 57 percent partoers, rent-
ers, and owners; boys who had fewer
than three and one-half enterprises each
year had only 43 percent of their number
in the more desirable farming status
groups, The difference was not great but
it was in favor of a four-year program that
included many enterprises each year.

The ex-agriculture students became
more firmly established in farming as
time out of school increased.” This was
to be expected, since it takes time to ac-
quire the experience and to accumulate
the capital neeessary to become a part-
ner, renter or owner of a farm business.
There is little that the teacher can do
about the passage of time, except keep in
touch with his ex-stadents and give them
help and encouragement as they are
climbing the agriculture occupations
ladder.

Hctivities for Teachers

(Clontinned from page 153)

using improved sanitation
practices; buying a better
grade of stock; etc. These ac-
tivities on the part of individ-
ual members are very im-
portant. Endeavor to get each
member to make at least one or
two changes of practices during
or alter the course is completed.
Get something done rather than
just talked about. Most of the
work in getting changes of
practice must be done with
each member individually. In
addition to the work done dur-
ing the class sessions, follow-up
visits should be made to the
farm to encourage and assist
the member to get a change
practice started that will fit
into his present situation. The
regular teacher of agriculture
can and should take an active
part in this phase of the course.
B. Other results obtained cannot
be measured and will not be ex-
pressed by members, The ex-
change of ideas and the co-opera-
tion between members will have
an uplifting influence and pro-
vide an urge for each member to
better the work which he has
already started.

Any teacher who organizes and. con-
ducts a series of meetings for an out-of-
school group of farmers has a challenging
problem to face, an intcresting one in
which te work and one that can be made
to produce satisfying results for the time
and effort devoted to it, both for the
farmers and for himself.

The substantial prosperity of a country

je alwave 11v the ratin AF ke agriecii]li11a]
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. The F.F.A. in Aclion

 Future Farmers o

A. W. TENNEY

America

C HULSLANDER, Specialist in Aagriceltural Education (Subject-Matter), Acting
National Executive Secretary, Future Farmers of America,
U. S. Office of Education, Washington, D, C,

TWEEN the cover pagés of the ac-
omplishment reports and scrapbooks of
¢ Truture Farmer chapters entered in -

lines of activity, Most of us will remermber
the old game termed, “They kept the
pig in the parlor.”” Temple boys didn’t

Preparing a F.F.A. Program of Work
T. O. PARKER, Instructor, Temple, Oklahema

TEMPLE is locat-
ed in the southern
part of Oklahoma
and is in a general
farming area which
has as its major en-
terprises cotton,
wheat, dairy, beel
cattle, and poul-
try. ‘The Temple
school serves an
area of about 200
squarc miles and
we normally have
100 boys in
?}ESHPE.F.A. TZ me these l‘:)oys are above
the average in native ability, but to most
other people they would just be classed as
typical rural American boys. I have bee'ri
here mine years and it has been a rea
pleasure to be associated with .b_o'ys who
can and will assume responsibilities and

assignments. .

T. O. Parker

Officers Elected in Spring

We elect our officers for the new year
at the close of the school in May. These
officers are to take office in September
and with the old officers prepare a skele-
ton program of work during the summer
months. We believe in full member par-
ticipation and =zl necessary commltteﬁs
are appointed during the summer mont ?
and are ready to function when schoo
begins in the fall. We find that the
members work better if the program
of work is broken down and its general
function carried out by a number of
small committees. If an F.F.A. member
has served on thesc committees during
his first two or three years of F.F.A., he
will be able to handle a commuttee

frmanship by the time he is a sentor.
%tlledcpcnd [ljargycly upon the junior a.r[;d
senior boys to guide the activities of the
Figer school starts and the cornmitiees
start to work I try to meet with each
group and help them in mgking a very
detailed program of work for the unit that
they are working on. The committec reci
port is then made back to the l:.F.A. an
it is approved or amended. "The sanrlx{e
group that has been responsible [or mak-
ing the program of wprl'c for a unit s
charged with the responsibility of carry-

Four F.F.A. members butchering hogs

ihe National F.F.A, Chapter Contest is
iind a complete story of many of the
ys in which the F.F.A, is helping to
evelop rural America. It is a story of a
g determination to meet the many
omplex farm problems and to suc-
sed-in spite of the difficulties which
cf'present. It is a story of a group of
ral American youth cutting their niche
i ithis complicated world thru group
7t; based on fair play and a deep
imsideration for others. It is a story of a
ire. to establish a sound rural econo-
Ty ‘coupled with an equal desire to bring
‘to- the country its full measure of oppor-
ities for happy living. It is a story of
uman plannings, successes, achieve-
énts, and reverses. It is a story of indi-
dual rights and opportunities within a
srolp who have dedicated themselves to

development of agricultural leader-
ip; co-operation, and citizenship. This
‘the cross-section picture of the F.F.A, .
fon. Kentucky is noted for its horses and
: Oklahoma fine bluegrass pastures but its fame does
not end in horses and pastures, for it has
clearly demonstrated that it is capable
of producihg another gold medal crop—
F.F.A. citizens, This past year the boys
at the Stamping Ground Chapter were
recipients ol this award in the National
Chapter Contest. Like F.F.A, boys all
over these United States, the boys at
Stamping Ground are not only intercsted
in the welfare of their own members but
are also intent on rendering service
whenever and wherever it was needed.

Little Frankie Northeutt, aged nine,
an orphan lad, recently piaced in the
Christian Widows and Orphans Home,
Louisville, Kentucky, was born on
Christmas Day. Like many other chil-
dren, Fravkie looked forward to De-
cember 25, with its double holiday mean-
ing for him. Along with thousands of
other children, Frankie wrote his yearly
[etter to Santa Claus, but in his letter he
asked only [or clothing, The Stamping
Ground boys decided to sponsor one of
the orphan boys of the Home. Each
member pledged 45 cents per vear for
his upkeep. The secretary of the Home
was contacted, and Frankie was assigned
to the boys at Stamping Ground. The
boys raised $20.00, sent two packages of
clothing to Frankie, along with a col-
Iection of toys. Frankie had a happy
birthday and a merry Christmas. The
F.F.A. boys of Stamping Ground lived
up to the motto of the F.F.A.—*Learn-
ing t0 do,.doing to learn, earning to live,
living to serve.”

The Pearl Harhor attack occurred on
December 7, 1941, and shortly after-
wards the United States declared war
against Japan. The F.F.A. boys at
Stamping Ground had “jumped the
gun,” however, and had already di-
rected their attack against the Japs, by
helping in the Salvage Campaign, by
helping to organize War Production
Training Classes, and by selling War

keep a pig in the parlor but they brought
one into a bedroom—the bedroom of
Cecil Kecter, confined to his bed by an
ailment [or nearly a ycar, Cecil, before
his illness, was one of Temple’s active
F.F.A. members. Interested in swine
growing, he had been a consistent show-
man at the State Junior Livestock Show
at Oklahoma City. This year it would he
different. Cecil would not be able to fit
out and show his pig as he had in the past,
The F.F.A. boys at Temple talked it over
and decided not to tet Cecil bear this
disappointment. They purchased a Berk-
shire pig in Cecil’s name, raised, and
showed it for him at the Oklahoma show
where it sold for $28.40. To Cecil, how-
ever, the happiest event of all was when
the boys brought his little pig up tw his
bedroom for his first close-up view,

ing it to completion. At the _rcgula;
F.F.A. meeting the chairman of each
committee reports on the achievements
and makes suggestions to the group so
that the goals as set forth by his com-
mittee will be accomplished.

Committees Are Active

FEach committee chairman makes a
poster showing the goals that are io be
reached and blocks the poster off “ft.o
months, and at any time that a goa .15-
reached he checks it and all members car}
tell at a glance just how the program o
work is progressing in e'ach of its units,
such as supervised practice, co—ic;;:)crativc

ivity, and community service,
aCt‘R’Fcth;re [ortunate that our people are

Kentucky

emple Chapter, Oklahoma, was onc
he 1942 gold medal winners. Sig-
antly enough, one of their accom-
ishments, termed “Naticnal Offense,”
doubtedly denotes the plan on which
chapter operated, resulting in their
celpt of this coveted honor, In itself,
‘plan providing for donations of
nny for Plane” for each Jap plane
stroyed, resulted in $24.36 being sent
the United States Treasurer toward the
rchase of a U, 8. plane,
Teniple doesn’t forget, however, even
e of war emergency and confusion
hat there are other responsibilities for
ture. Farmers, They have their pro-
' organized to cover many different

attivity committee. We own a 105-
farm that we use to run variety tests

‘place where all breeding stock
ed co-operatively is housed, At pres-
We have eight purebred boars and a
star Jersey bull which are used by
mbers on their project females. This
m feeds and purchases the livestock
at the boys need. Since we bought the
armiin 1939, there has not been an as-
sment for the purchase or feeding of
cding sires, The Temple F.F.A. mem-
Co-operate with each other in caring
d feeding of show livestock, and
shown livestock at Dallas, Tt.
b; Chickasha, and Oklahoma City.
F.F.A, programs have been under
lirection of the vice-president and
ave been fortunate in having vice-
Sidents who have planned their pro-
.ams well, Personally, T think that the
President is the most important of-
T of the F.T.A. Too often we have
déred the vice-president a minor
er, Wf{en 48 a matter of fact he is
.e-I:{I_n_Ust vital because he is the one who

£8 out the programs. We meet regu-

ry co-operative in helping the F.F.A.
%eerslgple isp a small town of 1,300 people,
but 1 believe that T can safely say that
the people of the town and commumnty
follow the F.F.A. activities as well as they
do our athletic teams. For the past two
years the people of the compunity have
given the F.F.A. members and their par-
ents a banquet and llanore tlian 400 have

nded these two banquets. '
att\(/:\fe have a very modern F.F.A. build-
ing, and I think that the boys have be-
come more interested in their work since -
they have been given this new plant.
We have a testing room, classroom, shog
and butchering room, storage, office, and
bath in our building. Farmers have uset
the building [or farm machinery rep.au:
and butchering. The community serviee .
committee of the F.F,A. is responsible for .
giving these services to the farmers.

e

¥.twice each manth and rehearse the Bonds.
Operates a Farm pram before each meeting. We find West Virginia
P ' helps the program if there are
1 T A e alend <arm enpeate 18 -ral"'.g.uestﬂ M Eee T+ + 1 e o o
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strictly a rural county, Like many other
rural counties of its kind, Jackson pos-
sesses people who are intent upon hav-
ing the best thru the results of their own
ellorts, For two generations these people
have attended the Jackson County Fair.
For two gencrations this fair has been
operated and managed by an adult group
from this county. Last year a group of
F.F.A. boys from the Ripley Chapter
undertook the huge task of sponsoring
and operating the fair. Folks in Jackson
County will tell you that they had a
mighty successful fair. The Ripley boys,
this past year, united with the other
F.F.A. chaptersin Jackson and surround-
ing counties in sponsoring and operating
the fair. Four days packed full of educa-
tional and entertaining activities were
in store for the 14,000 persons who at-
tended. The receipts of $5,200 were used
in part to pay the premiums on the
3,000 exhibits and other cxpenses of the
fair. When everything was finished the
chapter was in possession of $950 profit
for the efforts of its members. This is but
one of the interesting activities of Ripley.
They have heen active in promoting
and participating in the defense of their
country thru extensive participation in
the Salvage Campaign, buying of War

Bonds and Stamps, and aid to the de- -

fense training classes.

Perhaps it was the challenge of meeting
problems and solving themn successfully
by group action that gave the boys at
Ripley the surge forward to capturé one
of the gold medal places in the 1942
National F.F.A. Chapter Contest.

On the cover page of the program of
their first annual banqueét, held in March,
1942, is the following: “Our Goal, To
change our National Rating from tenth
to first.” They accomplished their goal,

Pennsylvania

A long-time progressive plan steered
into action by group activity under able
leadership is the streamlined story of the
Toheca, Pennsylvania, Chapter of the
Tuture Farmers of America. Five years
ago this chapter was born and in this
same year accepted the responsibility of
maintaining and caring for a fruit or-
chard., The second year the boys pur-
chased supplics and equipment co-opera-
tively thru their chapter -organization.
The third year found the chapter in pos-
session of a 40-acre general farm and the
members engaged in co-operative selling
of farm produce. In 1941 another 50
acres of land was obtained, and co-opera-
tive purchasing of vegetable seed was
added to the program, This past year
another 60 acres of adjoining farm iand
was purchased, making a total of 150"
acres owned and operated by the chapter.
An inventory of their farm business on
August 1, 1942, totaling $8,751.50, in-
cludes a herd of 17 Bangs- and T.B.-
tested  Guernsey cows, 14 registered
Chester White brood sows and boars,
100 white Leghorn hens, 18 acres of soy-
beans, 30 acres of corn, 17 acres of oats
18 acres of wheat, seven acres of toma-
toes, 25 acres of clover and timothy hay,
13 acres of meadow hay, 20 acres of
pasture, one acre of potatoes, one acre of
sweel corn, and the machinery and
equipment necessary to operate this
farm. An agreement with neighboring
farms is in effect whereby certain ma-
chinery and equipment are used on an
exchange rental basis,
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All policies concerning the conduct
and operation of this co-operatively
owned farm business are made by the
FF.A. members of the senior class, and
all the work on the farm is shared by each
member of the chapter. What of the
future of this co-operative project? Their
slogan, «Continued growth,” and their
password, “Progress,” summarize the
present and future plans of the FFA.

operative they have rented 24 acres of

land and signed
grow rye grass,
cats. In their Dairy Go-op
pounds of calf meal was mi
members, 16 calves
two bulls from dams o
pounds preduct

ion were brought into

with the Government 1o
Willamette vetch, and
erative 2,600
ixed by the
were purchased, and
f better than 600

the

community. The Sheep Co-operative

made possible

the marketing of all wool

- in pmduction,

pounds of garden seed were purchased
co-operatively. This is the story of suc-
cess based on group action. In peacetime
or in war the F.F.A, at Albany will con-
tinue to co-operate. .

Farm boys are -in action! Of the
245,000 Future Farmers of America over
50,000 are in military service and neatly
200,000 are on the home front engaged
congervation, co-opera-

w. T. Spanton—Chief, Agrieultural Education
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Lovisiana

The Chapter also bought three pure-
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in the accomplishments of the planned
ohjectives of the boys in the Chataignier,
Touisiana, Chapter of F.F.A, Their plan
to purchase a 2,000-cgg incubator in or-
der “To try to make the people raise bet-
ter poultry” was accomplished by chapter
effort, They are at prescnt hatching quali-
ty chicks for chapter members and farm-
ers of their community.

In. the Chataignier community a few
of the people “hrought hotne the bacon”
but most of them raised and cured it
with salt along with their hams and
sausages, right on their farms, This meth-
ad, the F.F.A, bays noted, preserved the
meat very well but resulted in 2 hard dry
product. Lo improve the quality of meat
in the community, the '.F.A. chapter
gave demonstrations using an improved
method on cutting and curing meats.
Eight thousand pounds of bacon, ham,
and sausage cured in this manner have
convinced the people of Chataignier that
“ihis mew way’ is the one to be used in
the future. A real act of service to this
commuzity !

Montana

purchased {rom a high-producing flock,
and 525 eggs were sold for hatching

purposes.

Nineteen

bays obtained loans for proj-

ect work thru the chapter’s Farm Loan
Association.

Activities in the
included the mixing o
protein and
and the pur

mineral su

Swine Co-operative
£ 3,900 pounds of

pplement feeds

boars and a registered gilt.

In the Garden See

d Co-operative,

chase of threc purebred
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Culi!orni_a Boys Contrib-
ute to the War Eifort

THE Los Banos High School Future,

Farmer Chapter in Me
fornia, is justifiably pro
wartime [ood-production
14 boys who will make
sophomore g
ture this year,
GWDS an averag

oup in voca

rced county, Cali-
ud of the unusual
record of the
up the cntire
tional agricul-

for each of these boys
e of six dairy animals, and

F.I.A., participating in a program of

sms—suhiect matier specialist

action, are making a tremendous con-
{mbution to the peace and wartime ef-
[orts of America. The contents of this
story are taken from the records of the
cight gold and silver ranking chapters of
the 1942 National Chapter Contest. This
material represents a cross-section sams
pling of the many unwritten activities and
accomplishments of the remaining 7,534
chapters who are similarily engaged in -
carrying out their programs of work.

LABAMA

‘$: ITobdy, Montgomery

T 18, Cammack, Montgomery

S0 Cannon, Auburn

O, Gibson, Aulnrn

5 Sellers, Auburn
Searborongh, Auburn

ST Faulkner, Auburn

- L., Chestnust, Aubwn

(3T, Bargent, Auburn

W, Montgomery, Auburn

“Bi’A. Grang, Tuskegee Instifute

Fthr Floyd, Tuskegee Institute

REZONA

1. Ring, Phoenix

. Klemmedson, Phoenix

W,C(ﬁine, Treson

. | Cuilison, Tusson

mores, and a sort of “group of destiny,”

they will make an even morc outstanding -

record in wartime food productlon. d' A, Smith, Little Roek
Wilkey, L.ittle Roclk

; White, MMontieelio

0.4, Beymonr, Arkadelphia
- Niven, Russellville

Toart G. Landers, Batesville
Yeith L. Hollowny, Fayetteville
Toy W, Roberts, Fayetteville
Henry L. Cochran, Fayetteviile
C, MoAdams, Pine Blaff

The Farm Waich
Deg Again

{Continued (rom page 149)

}SI_..H"ORNIA
Whalter I¥, Dexior, Sacramento

J. MeMahor, San Luis Obispo

.]];lliun A. MoPhes, San Luls Obisps

ILLINOIS

d—Tornest J. Simon, Springt
s—J, 1, Hili, Springﬂg}d Eheld
s—L. C, Cannon, Springficld
s—B. A. Tomlin, Springheid
E—ﬁ ;\'i' T_Tg:mﬂin, Urbana
—Melvin Henderson, Urbaus
t—J. N. Weiss, Urbana paus
t—¥., J. Bucker, Urbana

INDEANA

d—Clemeant T. Malan, Indian i
anh T, an, apolis
s—Harry . Ainsworth, lndinnlé%é;ih

t—DB. C. Lawson, Lafuyette
ph— Cromer, Lafayeite
it K, W, Kiltz, Lafayette
it—IL ‘VV Leonard, Lafayette
§E,—I. G. Morrison, Lafayette
it—H, B, Tayior, Lafayette

w

IOWA
s H, T, Hall, Des Moines
s—H. A. Towne, Des i\'lo?;es
t—DBarton Morgan, Ames
t—fohn B, MeClalland, Ames
t--F, A Starvak, Ames
+T. F. Sexaucr, Ames

KANSAS
d—C. M, Miller, Topeka
s - L. B, Pollom, T'opeka
t—C. V. Wﬂliams, Manhuttan
_th.. F“ Davidson, Manhattan
it—L, ¥. Hall, Manhattan

d—TRalph Kenck, Rozeman
s—A. W. Johnson, Bozeman
s—I1. B, Rodeberg, Bogemua

NEBRASKA

d—>Sidney Owen, Lineuln
5—L. D, Clements, Lingoln
s—~H. W. Deems, Lincoln

n

t—I1. Bi. Bradford, Lincoln
—C. O Minteer, Tincoln

NEVADA

d-5—2R. B, Jeppeon, Carson City
b =W. C, Higgina: Reno y

NEW HAMPSHIRE
d—Waiter M. May, Concord
s-t—Tarl IT. Litile, Concord

NEW JERSEY
d—ilohn A. McCerthy, Trenbon

s-t—711. O, Bampson, New Branswick

s-{—1I%, V. Bearer, New Brunswick
+—0, E. Xiser, New Brunswick

NEW MEXICO

d—Mra. Georgin L, Luslk, Santa B
s—Frank B. Wimberly, State CGH:ge

t—Car] (. TToward, State Coll
t—H. M, CGardner, Sktnte Cnliegie

NEW YORK

d—0Cakicy Furney, Alban
s—A, K. Gelman, Albanyy
W, J, Weaaver, Albany

SOUTH CAROLINA

d—J. H. Hope, Columbia
s—Vord Peterson, Columbia
ds --W, . James, Columbia
gf—gf.%{.Ai\'I{ilhm}ey, TTonea Pallt
s—H. 13, Anderson, Walterbor
d?—{;\}H(.‘ Y(E?“' Loris sierboro
f- 1, Crandall, Clomson
t—B. H. Stribling, Clemson
i—J. BB. Monroe, Clemson
ct——-.i‘. I, Burgess, Orangeburg
ct—Cabe Buckman, Orangeburg

SOUTH DAKOTA
d—J1. I, Hinss, Picare
s—IL. B. Urton, Pierre
i—R. R. Bentley, Brookines

TENNESSEE

d-a--(1, K. FPrecran, Nashville
da—(. B, Thackston, Murfreasboro
ds—J. 'W. Brimm, Jackson
ds—IL. A Carpenter, Knoxville

to N, 1, Fitzgerald, Wnoxville

t—J. B. ¥irkland, Knoxville
rl—f‘_\‘_ J. Paulus, IXnoxville

rte- W, B, Knight, Knoxville
ot—W. 8. Dlavis, Nashville

TEXAS
d—Jas, R, L, Iddy, Austin
5— Robert 4. Manire, Austin
s—J. B. Rutland, Austin
t—T\: Eano Barron, Austin
-1, 1. Alexander, College Stalion
t—Henry Rosa, Collape Station

ini : T it—naleolm Orchard s

. ! ; 3 A —R. g + ! n Orchard, College Stat
The Future Farmers of America of the every one has one or more purehred, Ch}?pta:i “jl'sc }:3}‘1’; (-:(}){pé:{gé‘g ettcc); di) t?fh:}z o Vg%;]eg!eéi Han iﬁ;e? spo R C. 2 Suli, Alhany st . it Shanil Goltogo ege Station
g lispell, Montana, ¢ istered Holsteins. who 5 15, V B s Sl Howard ¥, Chappell, Sacrament KENTUCKY t13, M. Stewsrt, Ithace T untsyilie
Flathead Ghapter, Katspel, ; e that at a national convention, the com- AL G F SpD8 ., PRGTAMENLD 4 o LB B Tloshing, Tthacs 13 V. Burks, Tingsville

keep records on their supervised farming
enterprises. They are not content, how-
ever, to lay the accounts away on the
shelf at the end of the year, but study and
analyze these records, with a desire for
[uture improvement. They found a need
for livestock in Flathead valley. The
records showed that the most profit was
made in livestock farming and the mem-
bers saw in this fact, the answer Lo many
of the community’s problems. Seventy-
five pereent of all the projects at Tlathead
were with livestock. To help establish
¢his needed livestock, the boys have or-

Only rarely
high-school agri
unamimity of
comes from a dairy {a

does an enlire class in
culture operate with the
this group. Every boy
rm. Their first vo-

cational agriculture class held for this

a purebred L
one planned t
all expected

supplemental or major p

enterprise.

IN November,

group as freshmen in Septembe

r, 1942,
revealed that every one wanted to start
olstein dairy project, every
o become a dairyman, and
to have purcbreds as a

art of their dairy

1942, boys made their

(. Ring, San Luis Obispo

mittee in charge of the national constitu-
tion and by-taws woald do well to change
this name of Farm Watch Dog.

1 do not mean to take all the fun away
from the F.F.A, and I do not think our
boys feel that way, butwe could never get
the “horse play” to mix with the serious
side of the formal F.F.A. inititation..
‘About four or five years ago, one of our
members suggested that instead ol a lot
of practical jokes being played on the
initiates, we ask them to do some serious
thinking and work during their two:

siey Bmith, San Luis Obispo

, Sutherland, Sacramento
. McMahon, San Luis Obispo

A, Tiemann, Denver
AR }'.inng(_ar, Acting, Denver
<AL Behidh, Fort Collins

“AyS, Boynton, TTartiord
R, L., Tiuha, Hartfol‘:’i
C_ Cientry, Bforrs

weeks “trial” period before being ini-

I, H. Burlingham, San Tuis Obispo

R. H. Woods, Franlfort
s—H. P_. Tilten, Franicfurltt
_t,—Cm‘s]a Hammonds, Lexingion
}t———Wat.snn Armstrong, Lexington
it—W. K. Tabhb, Lexingion )
at—J. J. WMark, Frank{or,

LOUISIANA

d—John ¥. Coxe, Baton Rouge

Es -5, M. .]"_cLL son, Baton RUL%EE
ds—A. Larriviers, Balon Rouye
ds—T. 18, Kirklin, Baton Rouge
&--C, L. Moundart, University
ct—DNI. F. Clark, Scotlandville
cE—Qallas Matthews, Seoblandville
et-—1i, C. Wright, Seotlandyille

MAINE
d---Aunstin Alden, Aupusta

—W, A, Hmith, Ithaea
t—Roy A. Olney, Ithaea

NORTH CAROLINA
d—T. §i. Browne, Releigh
s—Roy H, Thomas, Rualeigh
ds—H. J. Peeler, Raleigh
ds—T. N. Meeking, Raleigh
ds—.}‘, M. Osteen, Rockingham
ds—'1". H. Staflord, Ashevitle
da—?. B. Elliott, La OGrange
et—83, B, Simmens, Greenshoro
cilzfc. E. Dean, Greensbore
et—W. T, Johnson, Greensboro

t—TLeon I8, Cook, Releigh
t—L. O. Armstong, Raleigh
t—J. K. Coggin, Ralcigh

NORTH DAKOTA

i Ray L. Chappeile, Lul
I_TQ—T. L. Leach, Lubboal ibboek
g;‘—T"V. 1, Drisldll, Tiuntsville
it K. D. Shackelford, Kingsville
et—E. M. Norris, Prairie View

UTAH

d—Charles IT. Skidmore, Salt Lake City

s - Mark Nichols, Salt Lake City
t—L. K. Humpherys, Logan 3

YERMONT
d—Jfohn . Nelson, Montpelier

s-t— W, Howard Martin, Buli
in, ] ington
s-t—George ¥. Wahster, Burlington

VIRGINTA

d—Tlabney 8. Laucaster, Richr
ds—D. J. Haward, Richmond mond

- h . . . _ d hull and R . - i v
ganized revolving projects in Swille and  first purchases—seven purehre p . W. Heim, Newark s-t—Terbert 5. Hill, Orono d—FEdward Trick ir T G fppomattos
sheep. At the present time 28 members  heifer calves from the F. C. Paxton ranch tiated, The idea was adopted and now Pi: M. Hodgson, Dover s-t—Wallace H, Hilliott, Orono s-i—mmest L. D%A:ﬁ]g}h{zi%?goivmh T V. Doviing: fror

ave raising purebred swine. The chapter
maintaing and controls thru the Swine

near LeGrand, Cal
wards, the group passc

ifornia. Shortly alter-
d an unanimous

the boys o be initiated spend their time
studving the F.F.A, manual and the

proceedings of the national conventions olin English, Talahasses

MARYLAND

t-- Shuhel I). Owen, Farge

OHIO

ds—J. O, Hoge, Blacksburg
ds—W, R. Legge, Winchester
ds—J. C. Green, Powhatan

iati i d i N } - Glen T). Brown, Baltimor t—Harry W, Sanders, Blackshurg
Breeders Association, three herd sires. resolution that every boy own one or i L X i B Willinren 1o B wa, Baltimore b a , Blacksburg

: ; ez his W ms, Tr., Tallahassee s-t—TL F. Cotterman, Colicge Park d—Xenneth C. Ray, Col t-—Henry C. Groseslese, Blacksbur
The chapter also owns 10 head of Colum-  more purebred Holsteins by April 1. instead of counting the window Lghts . Garrig, Gainesvills T A Oliver, Princoes Aone ark s ~Baiph 4. Howard, Cotubus (. ¥ Nobiin, Blecksburg

bia sheep in their revolving sheep project.
Thus they are carrying out ont of the

Subsequent purc
the Taylaker

farm, Visalia;

hases were made from
Poliard’s at

T.ﬁoft‘?nh(}?nesvﬂle
. Marshall, Tallahassce
G W. Connly, Taliahassee

in the school building and other non

W
L,
sensical jobs. We feel this type of work

MASSACHUSETTS

:\—W G. Weiler, Columbus
s—I2. Q. Bolender, Columbus
t—W, ¥, Stewart, Columbus

t—C. 18, Richards, Blacksburg
t—3., ., Foote, Blacksburg ®
et—A, 4. Miller, ktrick

makes better Future Farmers, The i
fiation committee then quizzes the:
initiates before all the members before:

at least one purebred, registered Holstein, they are voted upon. @~ George 1. Martin, Tifton

LG R el—, W, Owens, Ettriek
ik G- Ronest 1601‘11-“%3;:01)\13 ct—J. R, Thomas, Kitrick
t—A. C. Kennedy, Columbus |

rt—Ray Fife, Columbus WASHINGTON (

d—H. G. Halstead, Olympia

Turlock, Stark’s and Quist’s at Fresno
and the Ahwahnee Sanatarium, Madera
county. By May 1, 1943, every boy had

d—DM. Noreross Stratton, Bost
s—John . Glavin, Baoston ostn
t I I, Hesld, Amherst

t—W. 8. Wells, Antherst

purposes of the National Organization of
Tuture Farmers of America, with which
they are affiliated, which is, “To partici-
pate in worthy andertakings for the im-

- 13 Mobley, Atlant
T G, Wa,lt.ers,,f\blmﬁ:;

. . ) M. Reed, Car OKLAHOMA s—J. A, Cuitfean, Olympi
provement of agriculture.” and the entire group of youngsters had 'Baker, Swinfitﬁﬂgr;o 1 MICHIGAN d—1. B, Perk ) ol A e e
urchased the amazing total of 85 head— H. Mitchell, Athons e George H. Fern, Lansing 1. B, Perky, Stillwater t-s—Bert L. Browsn, Pullman

s—Beoennie Nicholson, Stillwater |
ds—W. R. Felton, Séi}]wnltc‘: e |
ds--3, M, Crosnoe, Stillwater WEST VIRGINIA |
t—C. T. Angerer, Stillwater d—W. W, Trent, Charleston |
|

t—Don M, Crr, Stillwater A d
(—bpn M, O Sg;ﬂh:z;igg; s—John M, Lowe, Charleston

s—Harry B, Nesman, Lansir
s—Luke H, Kslley, Lansiné "
s—Raymond M, Clark, Lansing
1 1—% M, Byram, Bast Lansing
t—G. P. Deyoe, Bast Lansing
t—Paul Sweany, Kast Lansing

va :I‘abm‘, Fort Valle;
.Tul% T. Wheeler, Abhegs

s Aderkold, Athens

B D‘uuc;m, Athens

Fi]ﬂ‘ Tolbert, Athens

tlis Whitaker, Industrial College

14 registered Holstein bulls, 26 registered
Holstein heifers and  cows, 26 grade
Holstein females and 19 females of other

Cregon . .

The well-being of a people iglike a trec;:
agriculture is its root, manufacturing and:
comumerce are its branches and its tife;

Talks lving on the West Coast are
s—H, N. Hansucker, Cherleston

(ully aware of the dangers of war that dairy breeds. That's more than six per o e = 5,3

Y h i} g d b IY if th ot is injured the leaves fall, the. B onch Lamuston i \DI & Surone, Morguntow

e e Pacific Clonst and have come oy! 1 & T s lnjure O ) ’d' ; S HAWAILL MINNESOTA 1'2 4 'I()}‘f%lg Morgantown |
. s . . ‘ ) eni . e . brea A n tree diess : . . OREGON T B honshouee, A e 1

to realize that now is the time when all They're a close knit group in other branches break away, and the tree W. W, Beers, Honolulu, V. H. TN Fioa Ay £t o 1

W d—0. I. Paulson, Salem

s—ar] B, Cooley, Salem WISCONSIN |
s—Ralpk L. Morgan, Selem d—George P. Hambrecht, Madison
s—Kirhy . Brumfeld, Stem s---Lowuis M. Sasman, Madison
t—H, H, Gibson, Corvallis 1:_15-\ ;31 %‘ame.is\kl\épdismn
it—Tv ay, Madigon
it~—Clarence Bonsack, Madison
zt—V. 5. Nylin, Platteville
it—J. M. May, River Falis

ways, too. The 14 boys gathered 27 tons —A Chinese Philosopher
of metal salvage in the fall Salvage Har-
vest. Twice in January and Tebruary,
every Doy volunteered to work in the
winter vegetable crops to meel labor
- o 2 e erhne] this

t—A. M, Field, 3t, Paul

; rk ether in co-operative el- y
must work togethe co-0p EoA M B, S Pant

fort, This matter of co-operation is not,
however, new to the F.F.A. boys of the
Albany Chapter up in Albaay, Oregon,
o T Teen nracticing co-operation

. fI.AQOu}_ber, Honoluly, T. H,
4 armstrong, Honolaie, 7. T

IDAHO

Willium Ker i

Stunley 8 i!{l:’ o

L . Richardson, Bois
Elmer T, Belnap, Idaho g‘l:ﬁs

1L I3 Lastig, Moseaw

Agriculture is the nursing mother O_f
the arts, For, where it succeeds prosper:
ausly, there the arts thrive; but where the
carth necessarily lies uncultivated, ﬁ:‘ﬂf.‘?

e - 1Y

_ MISSISSIPPI
d—H, i, Mauldin, Jr., Jacksor
s—A. P. Fatherres, Juckson "
ds—B,. 1, Tisackerly, Jackson
ds—I. K. (Gross, Hatliesburg
d§—— }i }_: Wins‘gead, State College

PENNSYLVANIA

d--Paul L. Cressman, Harrishurg
s—H. C. Fetterolf, Harrisburgu ¥
af:\" AL L\:I‘a-‘siin, Hurrishurg

WYOMING



