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 Editorial

Comment «

They Are Coming Home

SCATT ERED herc and there over
Kansas are young mcn whao, because of
wounds in battle er physical disability
due to other causes, have returned from
military to civilian life. Some have been
in service three years or more, others for
sharter periods. Their life plans and prog-
ress were interrupted when they joined
the armed forces. Some of them were def-
Cinitely established in [arming or were
working at the job with which they were
‘happy and contented. Many of these, if
““their physical condition permits, will no
doubt be happy to take up where they L. B. Poilom
left off. Others, especially the younger :
ones, were taken more or Icss directly from high school before
becoming established in any gainful endeavor. Still others were
just gaining a foothold and could be said to be partially cstab-
lished. : .
What has gone on in the minds of these young men while
they were in military service, only the boys themselves know.
Some who had made a choiee of a vocation before entering the
armed forces may have changed their minds, Some who had
decided not to be farmers may have changed their minds, and
vice versa. Some may be undecided. We know they were
thrown into a situation, the philosophy of which was just the
reverse of their education, training and experience up to that
time. Of nccessity, they were taught to kill and destroy. Man-
ind apparently has devised no better means of preserving its
rightful heritage than to kill and destroy.

:I' IS inconceivable that somc, perhaps a great many of these
ciing men, have not had their thinking, their philosophy,
their point of view, and their ideals considerably shaken. Their
ate of mind may not be readily discernible, but those of us who
work with and for these young men in their rehabilitation and
ré-establishment will do well to bear in mind the pessible and
probable mental disturbances they have experienced, yet in

ur relationships with them our apprehension must not be re-
vealed to them.

‘Some may have had expericnces that will make it extremely
difficult for them to re-establish a wholesome, desirable peint of
view. Some may find it difficult to readjust themselves, to think
hings thru, to make plans, to reach important decisions in mat-
ers that will have a profound effect upon their future,

:Whatever the circumstances or state of mind of these boys,
there is a job to do. No institation is better situated to assume
sizable portion of its responsibility than the public school. No
department in the public schools is in a better position to scrve
cturned farm youth than the department of vocational agri-
lture. These boys are returning to our communities today,
Their numbers will continue to increase. What shall we do
about i1? Of course, we could sit by as passive observers, These
0ys would still find their way back to civilian establishment,
ut there would be no satisfaction in ignoring such a finc op-~
artunity to be of service to those so richly deserving.
Recent Federal legislation seerns to kave provided generously
or financing the education, training and re-establishment of

Wrning service men. The Veterans' Administration has been
lade vesponsible [or the administration of the program for dis-

led veterans, At this moment the adminisiration of the aflairs

_ﬂlo'se not disabled has not been fully determined, but these
ganizations deserve and have a right to cxpect the help and
peration of every individual, every organization, every in-
tion in a position to make a contribution. The job will éom-
ale n magnitude and importance with that of training and
teparing these hoys for war. The administrators of velcrans’
Alls must have the utmost help and co-operation il their
arts are to be most effective.

S teachers of vocational agriculture we can not ignore this
Donsibility, 1t seems reasonable to say that with a program
aiefg!lly thought thru, a teacher of vocational arriculture can

O

civilian life than any other individual. Some will desire to be-
come established in [arming; some will not. Whatever their
clesires, as long as they remain on the farms of the community,
they can make progress and the teachers of vocational agricul-
ture can help them in doing it. This can be accomplished thru
a young farmer program.

. We perhaps may as well reconcile oursclves to the fact that
no formula can be stated that will define or even partially de-
fine the exact procedure to follow. The procedure herein out-
lined is only suggestive. One might be successful in fellowing a
plan bearing no resemblance to it. The important thing is to
have a plan.-Where the teacher of agriculture has had a long
tenure in the community and kncw these boys before they joined
the armed forces and perhaps had many of them in his day
school and part-time school, an out-of-schoof program should
not be difficuit to stimulate, Those enrolled in part-time work
before entering the armed forces will probably take up where
they left off so far as their relationship to the teacher of voca-
tional agriculture is concerned.

IN MANY cases a change has heen made in teachers of agri-
culture since the boys left. As a result, the teacher will be a
stranger to such young men. This should not deter him. His
responsibility to them is no less because of such circumstances.
Obviausly, the appreach to such a program will differ from that
of the teacher who is already well acquainted with these boys.

It would seem that the first step to be taken would be to call
on them at their respective homes soon after their return for a
friendly visit, with no proposals of a part-time program being
made. Don’t hurry it. Cultivate the friendship of these boys
thru such visits as much as time and gasoline will permit, Day-
schoal hoys can keep the teacher informed concerning returned
men ir their communities. If you are new in your community,
a list of the Boys now in the service should be secured from the
Sclective Scrvice:Board or the local newspaper. Perhaps a
[riendly call on parents of these boys before the boy’s return
would be appropriate. . .

After the teacher [vels fairly well acquainted, he might invite
the entire group to meet for a social evening with him in the
agriculture class room. They probably would enjoy exchanging
experiences since they were together as high school boys. Make
them feel at home and let them know you have a genuine in-
terest in them and appreciate their friendship. Don’t be pat-
ronizing.

The shop might be open for them to explore. In some in-
stances they may be impressed by the fact that the shop equip-
ment has been improved since they left schaol. Welding equip-
ment or a lathe or auto-mechanics equipment may have been
added, The teacher might casually remind them they are wel-
come to make use of the shop evenings or when the shop is not
in use. Perhaps some light refreshments might be served,

A_S THE teacher associates with them, he should try to discover
their interests, try tactfuily to determine what they have in
mind for the [uture, and decide what approach will interest
them most. It is quite possible that the shop will carry the great-
est appeal. 1[ 5o, he should invite them to use it when it is not
in use by day-school classes. Should several become interested
in using the shop, plan for a regular time to have it open for
them. Once they hecome accustomed 1o Fairly regular use of the
shop, the first step has been taken toward other activities. The
way is a bit more clear to discuss with them their plans for the
future. From this, it should not be difficult to have regular dis-
cussions of farming problems, It is assumed the teacher wiil
discuss such plans with the supcrintendent or principal and the
school board, and act only on their approval. i

When the teacher considers the time ripe, he might suggesl
the organization of the group with officers. Through an or-
ganization, many accomplishments are possible that would be
difficult without, such as co-operative loans, co-operative pur-
chase of breeding stock, feeder stock, and [eed, co-operative
marketing, co-operative use of good sires, so on. Occasional
social and recreational activities can be sponsored thru such an
organization.

The recently paszed Federal Act known ac the ST 21 ~F
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S. S. SUTHERLAND

Professional

HENRY S. BRUNNER

The Future in Aduli Educaiion
in Agriculiure
H. M. HAMLIN, Professor of Agricultural Education,

University of Illincis

THE war has
forced us a genera- -
tion ahead in adult
education in agri-
culturc. The things
we were doing in
1940 look puny and
childish to us now.

" They reveal us
then as people of
little faith and few
works.

The cvenis im-
pending at the
close of the war o
may force another great advance within
a [ew years.

What may we expect? What oppor-
tunities will there be which should be
grasped? What dangers await us?

One who attempts in a time of revolu-
tionary change to predict the future is
‘reckless indeed. It is possible, however, to
t¢hart some fong-time trends which will
probably continue and ta list some de-
velopmenis which we may lervently hope
will oceur, whether or not they agtual]y
will ceeur. In this spirit, T am making the
following predictions. ) )

1. The schools will have an increasing part

- in adull education in agriculture, We have’
proved to ourselves, the greatest doublers
of all, that farmers by the hundreds of
thousands wiil patronize our classes. We
have reached in great numbers persons
who have never before been reached with
systematic agricultural education. We
can continue to reach them. )

9. We shall retain after lhe war the gains
we have made during the war. These gains
seem to me to be the following: )

a. The offering of many classes 1n
many subjects in cach community

_each year.

b. The provision of classes when and
where the class members want them,
particularly the use of neighbor-
hoed as well as community centers
as mecting places. ‘

c. The use of special teachers to sup-
plement the regular teachers.

d. The provision of “doing,” rather
than “tatking”’ courses. (Food pres-
ervation and machinery-repair
courses, both *““doing” courses, have
topped the list in popular appeal.

e. The organization of students in

small classes. This will be necessary

il neighborhood “doing” courses are

to he provided.

The distribution of courses thru a

large part of the year. .

3. We shall find a middle ground in the

“ydycation vs. service’” controversy. Onc sug-

gestion has been that we compromise on

H. M. Hamlin

]

“educational service.”” Many schools are

cow testing, and sow testing, They will
not, however, be carried on indefinitely
for the same people. They will be used to
teach certain lessons and when these
lessons have been taught, the students
will be expected to carry on by them-
selves individually or in co-operative
groups. In many other cases, groups w%ll :
organize their own activities but will
look to the schocl for the education they
need to conduct them, as in Nova Scotia
where farmers who wish to join a co-
operative agsociation must first complete
a course related to the work of the associ-
ation. There are no indications that the
school is going to go totalitarian and pro-
vide for the community all ol the services
which individuals cannot by themselves
ide.
Pri‘.’ We shall widen the scope of our adult
courses. During the war we have largely
restricted our offerings io courses re-
quired by the emergency. At the end af
the war, there will be pent-up intcrest 1n
many other subjects. SOI:[]E: of them are
likely to he farm buildings, farm and
home conveniences, [arm records, indus-
trial uses of farm products. We can hope
that Parmers will want education for the
making of public agricuitural policies,
for co-operation in agriculture, for [arm
health and sanitation. o
5. Ouwr immediale postwar emphasis will
shift from work with older farmers fo waork
with young farmers. There will be war
veterans and returning war warkers with
desires for continuing their education n
agricutlure or [or re-education for agri-
cultural occupations. There will be {eder-
al and state funds to assist in doing the
joh. Some of us have thought for a long
time that the young-farmer group is the
one which would reward our greatest
attention, Perhaps in the next few years
we can shake oursclves out of the inertia
which has attended our efforts in young-
farmer education for the past generation.
After the last war, we attempted to pro-
vide agricultural education for veterans
thru the colleges. We were not very suc-
cessful, This time there are too many
veterans eligible [or agricultl'ur:dl. educa-
tion to care [or all in a few insitituiions.
More important, we shall not this time
ask so many veterans to choose between
continued education and a job and a
family, This means that veteran educa-
tion will have to be canducted in the
communities in which the veterans have
jobs and lamilies. _

6. We shall build many new schools with the
needs of adults in mind as we build. School
building has been eliminated for several
years. There will be a wave of school
building construction after the war.
Surely we are not so traditional in our

T "1l e e~ le P

buildings intended for adulis as well as
children would give adult cdu»f:ati(m a
major impetus. Special rooms [or adult
classes can often be provided. The school
library in most small communities can
be made the community library. School
buildings can be made freely available for
adult use during a large part of the day,
week, and year when they are not in use

by children.
iore and Better Teachers

7. We shali develop staffs of special teachers.
Some of the laymen we have been using
as teachers during the war are highly
competent and have [ound satisfaction in
teaching. They should continue to he
available to assist the regular teachers.
This does not imply that mechanics and
farmers with eighth grade education are
ta5 good as” the regular teachers, or that

{he requirements for our regular teachers

should be reduced. We cannot corpare
the work of special and regular teachers.’
Entirely diffevent qualifications are’
necessary. Becausc he is directing a.
broader, more complicated program and
becauge a large part of his clientele is now
adult, the regular teacher necds to be a
more competent and more broadly

trained man than ever before. We can,

however, give up the idca, if we ever had:
it, of training the regular teacher to be a
specialist in everything agricultural, He
can leave many speciaities largely to his
special teachers, dealing with them only
as a supervisor and administrator. _

8. Additional reguiar teachers will be em-
loyed in many communities. But for the man-
power shortage, additional

many more communities to assist the
regular teachers in carrying the tremen-

dously heavier burdens which increases .

in adult enrcllments have brought.
9. We shall be able to atlract and hold bettes
teachers as move of our teachers develop adequale

adult prigrams. One of the best testing

grounds [or teachers is in adult classes

Certain kinds of teachers will be eliminat--
cd because they cannot teach adulls, and:
adults will demand the retention of many;

teachers who would otherwise be lost.

10. We shall adjust the schedules of our,

teachers to make allowances for adult work

We cannot expect our teachers 10 work,
night and day. The day-timc teaching:

laad will have to be lightened if we are 1

maintain cven our present adu'lt pro-:
grarm, Summer schedules will again have.
0 be planned so that teaghers may have
adequate vacations and time for prr_)fcs—t ;
sional improvement, In brief, we must:
plan schedules which normal people can

[ollow year aflter year without impair

ment of health, without interference Wiih_

normal family and social life, and wit

out eliminating their personal leisure and

recreation.

11. A new concepl of supeivised ]J;»"aclz'ﬁe Jor
adults will evoive. In our courses in larm-

i ; ing, aduft
iner air and in canning, adut
machinery repal o

[ a

farm people have become accustom
comeling ander the observation O

teachers
would alrcady have been cmployed in::

the observation and supervision of the
. teacher to the home farm activities of
* these adults. Perhaps the time will come
when an adult farmer entering an even-
ing class will understand in advance that,
. if he is to be helped in acquiring farming
abilitics, it will be necessary for the teach-
© er to observe and evaluate his farming
and to have available any data about hig
farming necessary 1o help him improve it

Adult Education Emphasized

12, Adult education in agricullure will be-
" come a pear-round activity. Not only shall
. we hold different kinds of classes at dil-
“‘ferent seasons but we shall consider in
. many courses that the enrollment is for a
- calendar year with seasonal meetings and
» supervised practice following the regular
series,
13, Many courses will be conducted over a
“two- or three-pear period. We have had
isolated examples of farmers who have
¢ studied the same subject for ten or more
“years. We shail probably have many
i"classes in the future like those in milk
wproduction which are now being con-
“ducted in some communities. As a result
of the first series of milk production class-
“es, arrangements are made for weighing
~and testing milk from the students’ herds
“and the resulting records are studied.
7 Such a class begins to do its best work in
“'the second year and it may continue to be
s profitable for three or more years. ‘
14, We shall gradually get away from our
Ider ways of evaluating adult classer. We

about the number of classes conducted
~and the attendance at these classes. Of
“tourse, these are important items in
svaluation for, over a period of years,
~they are an index of the valuation placed
dpon the courses by the people attending.
:We shall, however, have better indica-
ions of our results as we begin to use
ndices of farming efficiency and to get
‘ecords which indicate the progress in
arming of those who come under our
stutelage. As our objectives in adult work
et clearcr, our evaluation of outcomes
can become sounder. We shall recognize
more fully some of the by-products of
“adult education which are often more im-
ortant than the products we have prin-
ipally sought, such as growth on the part
.6f our farmer-students in co-operative-
“Tiess, in public spirit, in interest in farm-
ing, in their homes and families, and in
their communities.

15, We shall quit esiablishing departments
hich serve only high-school bavs. We shall
Iso decline to re-establish departments,

dropped during the war, which have ig-

ored the major portion of their clientele,

he adults. If we had no better reason, we

ould do this in order to get a better pro-

‘gram for the high-sehool pupils. We shall

‘Probably have many departments estab-

shed primarily to serve adults.

Advisory Councils Important

16. Aduisery councits will be wsed almost
Hhaversally, While many other things have
changed during the war, the value of the
d\flsory council in adult work has re-
‘Mained almost unchallenged. Three types
Ofcouncils will be widely used: (1) gener-
al: councils, advisory regarding all of the
Work of a department, (2) neighborhood
ouncilsto sponsor adult classes in a farm-
g neighborhood, and (3) special coun-
I8 for special subiects taaeht to classes

tave still talked during the war mainty |

17, The instruction in our adull classes can

become more adoanced. Our experience has
been that the mere education a person
has the more he is likely to want. As we
do a better job of agricultural education
with children and youth, we shall not
diminish the nced for classes for older
adults, but we shall be able to teach in
them much that is too advanced for our
present clientele, We shall teach more of
‘the “why” along with the “how” ol
things. We can have beginning, interme-
diate, and advanced classes in many new
subjects. We can develop schools for adult
farm leaders in which agricultural issues
and plansfor the future developmentofthe
community’s agriculture can he consid-
ered in the broadest possible perspective.

Pert-Time Farmers Recognized

18. Pari-time farmers will become an im-
portant part of our clientele. The long-time
trend toward - the decentralization of
business and industry is almost certain to
continue. More businesses and industries
will develop in small communities, These
will attract farmers for a part of their
time and will make possible country
homes and small farms for many who
have formerly lived in cities. Tnstruction
for this group will have to be specialized.
Many who will want instruction will have
little background [or it. A new kind of
farm management instruction, concerned
with the management of small acreages,
will have to be worked out.

19. We shall develop new kinds of instruc-
tion to aid the production and use of new in-
dustrial products from agriculture. One leader
in chemical engineering has predicted
that we are to have an eight-billion-dol-
ar alcohol industry using farm products.
More use of farm products in making
plastics can be forecast. New crops and
new animal industries may come into
being. Teachers of agriculture will have a
great opportunity to help adult farmers
to adjust to these changes,

20. We shall use owr adult classes even
more than we have to acquaint farmers with the
serotces avatlable from other agencies. Proh-
ably one of the greatest services our aduls
classes have rendered has been in letting
farmers know what is availahle to them
from such agencies as the agricultural
colleges and cxperiment stations, the Soil
Clonservation Service, the Farm Credit
Administration, and from many other
public and private agencies. If this service |
is well performed, it alone justifies our
efforts. We shall go further in making
farmers able to use the facilities which
have been provided for them, often at
great expense. :

21. We shall recognize that many of our
Sarmers can be much move efficient, There has
been a good deal of pussy-footing at this
point. Yet the facts are that hefore the
war 50 percent of our farmers produced
90 percent of our commercial farm
products and that, after we had lost al-
most hall of our farm workers to the
armed forces and the war industries, our
farm production in 1943 was 30 percent
above the average of the years from 1935
to 1939, How much further we can go in
increasing efliciency of production re-
mainsg to be seen.

22, We shall have to provide the best guid-
ance we can for older youth and aduiis. I have
already indicated that, before the war,
we had a surplus of rural adults. Our
best estimates indicate that about one
million of the foirr million farm wranls spa
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for the armed forces and for urban in-
dustries could well be reabsorbed in
farming. The other three million would
apparently help themselves and society,
inctuding rural society, if they could be
profitably employed elsewhere. Follow-
ing the war, we can expect an occupa-
tional and geographical shifting of adults
unparalleled in history. The movemcnt
should be guided as best it may; it should
not just “happen.” '

23, Training for adult education will become

an integral part of teacher-training. This
means that we shall not merely - add
courses about young farmer and adult
farmer 'education, but that our entire
teacher-training program will be reori-
ented. Some of the things teachers need
most to learn about teaching children can
bestheapproached from thestudy of adult
education; for example, that real learn-
ing is always voluntary, that classwork
and farm practice must be linked togeth-
cr, that you cannot do much for children
without adult assistance. A community-
wide approach to agricultural education
is now possible rather than an approach
through the education of a few farm boys
in high scheol. First-hand experiences
with adults and a knowledge of adult
psychology are as important in teacher-
training as practice teaching in high-
school classes and the study of adoles-
cent psychology.

These “predicticns” imply that we
have really only begun to provide adult
education in agriculture, that we have
ventured in part by accident inte a vast
new realm which we shall be a long time
exploring. The important consideration
now is that we recognize that the end of
the war will find us at the threshold of a
new era in adult education and not
merely at the exit to a rather fantastic
period called “the duration.”

Celebraie 40 Years

THE Waterford, Pennsylvania, com-
munity has staged a celebration marking
the completion of 40 years of agricultural
instruction.in its high school, The event,
the annual father and son banquet, of the
Waterford F.F.A. Chapter, brought to-
gether some 150 persons. The guest of
honor for the occasion was Waterlord’s
first teacher of agriculture, Mr. H, O.
Sampson, now supervisor of agricultural
education in New Jersey. Nine members
of the first class to study agriculture also
joined in the celebration. Other leaders
who have had contact with the depart-
ment include Dr, L. H. Dennis, then of
the State Department of Public Instruc-
tion, now National Secretary of the
American Vocational Association, Pro-
fessor R, H. Heim, since 1919 State Di-
rector of Vocational Education in Dela-
ware, and Raymond J. Salmon, now
finishing his eighth year as teacher of
agriculture at Waterford.

The program was planned to link
Waterford’s leadership in agricultural
education at the turn of the century with
her present-day achievements. Accom-
plishments of the department, the F.E.A.
Chapter, and the school as a whole were
appropriately reviewed in highly lauda-
tory style. Many individuals personally
contributing to the educational leader-
ship ol this department or benefiting from
itadded their messages of congratulation.

Celebrations equally appreciative and
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Methods of Teaching

G. P. DEYOE

B Plan fer Evaluating Studeni Effori
in Vocational Bgriculiure
C. E. RHOAD, Professor of Agricultural Education, Ohio State University

ARE you as a
* teacher of voca-
tional agriculture
gatisfied when a
boy demonstrates
in class that he
knows HOW 1o
_ treat sced oats [or
‘smiitbutleaves his
seed oats at hoine
untreated? If you
give him a mark
equal to the boy
who not only dem-
strates that he has
been taught HOW TO DO but that he
has been taught 7O DG by treating his
secd oats at home, then you break faith
with our basic philosophy of “learning by
doing.” ‘
Arc you giving grades and yearly cred-
it hased only on class work? If you are,
then you arc encouraging the boy who is
“gharp” at classroom work to contimue
this tendency and to negleet his farming
program. Also you tend to make the sin-
cere, hard-working, practical-minded
boy who is a real “doer” feel that he
doesn’t amount to much when you and I
as teachers know that the opposite is true.
Are you giving boys their full credit
. the day school closes? I[ you are, then
you are like my father who gave a hired
man his month’s wages on the 29th of
June. The fellow didn’t show up for wark
‘on the 30th and boasted about how he
“got paid for” a day’s work he didn’t do.
Do you “hand down” the grades each
month from your lofty throne without
making sure that every }'J()y knows just
why he received his certain mark? I you
do, then you are not using the marking
system as a teaching device, Itisnot even
an cffectively used “club” because the
poor student docsn’t know why he has
been “whacked’” and, therelore, doesn’t
know which way to turn to avoid more
clubbing next dme. Furthermore, you
are not training him to be a good judge
of the cfficicncy of his own efforts which
should be an essential part of his educa-
tion.
1 contend that a good program of eval-
uation of student work should do the
following things:

C. E. Rhoad

1. Measure student behavior in terms

" of progress taward specific goals accepted
by him and considered by the teacher to
be desirable o

2. Measure student bchavior in rela-
ion to real life situations rather than
artificial ones ‘

3. Teach studeniste evaluate their own
efforts fairly

4. Develop in students favorable at-
titudes toward honest evaluations of

their efforts .
I - 1

future. Serve as a teaching device

6. Provide for individual ditferences of
opportunity and capacity, and measure
the student against ki goals rather than
against other students

7. Measure attitudes as well as com-

mand of information. Determine what
students have been taught 70 DO

8. Emphasize the various phascs of
student behavior in direct proportion to
their importance in our objectives

In order to carry out the points just
listed, I proposc the [ollowing program
which has these main [catures:

1. Grades based on cfforts in {farming
program as well as on class work

*2. Oredit given only alter it is earned

3. Grades made out co-operatively by
student and teacher

The details of this plan arc easily man-
aged. Students in the class are asked to
get up a [air system of grading. The re-
sulting plan can easily be guided by the
teacher into a program similar to this
one which was first sct up by my students
in1937,

A. A sclf-grading sheet to be filled out
in duplicate by each student at the close
of cach grading period as the result of a
conlerence with the teacher involving a
discussion of the entire program ol the

student. After the grades have heen
agreed upon the student keeps onc copy
and the teacher the other. Students use
these sheets as guides in improving their
work during the next grading pericd.

A study of the grades over a two-year
period as estimated by the student com-
pared with the final approved grade
showed that more grades were raised
than wers lowered and that students were
sincere and honest in their‘ appraisals,

Students Grade Their Shop Projects

This same self-grading principle was

used in the [arm shop. When a student -’

finished a project the student and cither a
committee or each member af the class
placed a grade on the work. After dis-
cussing the project a grade was then

agreed upon. Student judgmenis im-

proved definitely during the school year.
B. A systematic evaluation of the sum-
mer work of the students.

This involves at least three definite -
evaluations of the student’s farming pro- -

gram as wcll as an evaluation of the
student’s work of completing his prejects

and closing his records. These four grades
: L EE
are averaged and considered-as a “third” -

semester. ]
C. Giving credit after the worl is done.
Students are given their regular scmes-
ter grades, but the course grade is not

given until the projecis are complett_:d _:
and zll records summarized to the satis-:

[action of the teacher.
{Continued on page 87)

SELF EVALUATION—VOCATIONAL AGRICULTURE

Student Name

G chksjm_ﬁ

TJames Miller

Farming Program
2 Sows and litters
10 A cern

Semester_24 2 Dairy heilers
Date_ March & Farm accounts .
7 o My Final
: Tistimates Grade
I. Farming Program including records {Possible 809, " -
> i SN Things Not Donc that
Accomplishneats: I Could and Should
Have Donc:
1. Cared for sows at 1. TFailed to clip
{arrowing needle teeth
2. Ordcred seed corn 2, Failed to put sod
’ m pen
3. Kept records up-to- 3, I'arm accounts not
" date complete
4. Fed approved rations | 4.
5. 5.
TI. Classroom Work {Possible 159) 11 10
Clontributions to discussion
Notebooks
Test scores
Attitudes
IIL. F.F.A. Activities (Possible 5%) 4 4
Attendance at meetings
Committee and other duties N o

We're Not Teaching

Vecational Agriculture
L. R. LARSON, Teacher,

Beaver Dam, Wisconsin

LET’S quit kidding ourselves! Voca-
tional agriculture teachers arc spending
. less than one-third of their time teaching
¢ yocational agriculture, ‘They're teaching
prevocational agriculture most of the
time!

Let’s have the courage to face the facts:

1. The average full time agriculture
" teacher works, say 55 to 60 hours per
week [or 49 weeks of the year. This totals
to about 2,800 hours per year.

2. Of the above time, he spends 1,200
hours in the high-school class room tcach-
ing prevacational agriculture.

3. He gives 500 hours to supervising
prevocational farming programs of his
students.

4. Something like 150 hours is given
“aver to the prevocational Future Farmer
iprogram,

. Total >em up—1,850 of 2,800 hours are
“given over to teaching prevocational ag-
wriculture. Well isn’t it true?

- No, 1 didn’t say that prevocational
agriculture wasn’t important, It's simply
a means, not an end! How come? Well,
“brother, listen, I’ve taught this so-called
< vocational agriculture for 19 vears in one
of the soundest farming communities in
the United States, (the last 17 years in
“Beaver Dam, Dodge County, Wisconsin).
I would have had to be very dense not to
ce that if vocational agriculture depart-
ments don’ start teaching vocational agri-
ulture—and  zoon-—someone else will!

\‘/qfue of All-Day Classes

. To date, our prevocational agriculture
program {(high school Ag. classes) has
been valuable in - at least cne respect
:Perhaps it has helped to keep a little
higher percentage of the best agricul-
ural brains and ability on the larm than
would have normally “stayed by.”> We
:Tecognize the fact that the farm is the
neubator for the bulk of our surplus
iopulation. So it is, and we must expect
his surplus to drain to the urban cen-
:ters; but let’s continue to do all in our
.Power to encourage our promising bovs
~-those with the best brains, the greater
mechanical ability, the most co-operative
pirit, and the other cssentials to reach
Sutcess, to stay with the farm. Have you
been guilty of encouraging that “‘top
otch” farm boy to go on to college and
ssume a positien of “leadership’? Better
onsider that advice twice—yeh, maybe
three times! The soundest farmreliefis de-
cloped right back on the old homestead.
. Now what about this vocational agri-
tulture business? Ts the farmer’s-night-
school idea the answer? Well, let’s see.
1. Most of our agriculture instructors
are relatively young men and have only
3hort durations of service in any one com-

iunity, :

i2. The best farmers can take care of
'.t_h_emselves pretty well, (always have,
_ Ou,know), and the ones that need help
don’t go tog strongly for “schoelin® in
arge doses.”

"L0?k§ hopeless for that program, too,
oesn't it? But not quite, the, The agri-
.-C‘{hu‘l‘e teacher does not learn a Iot about
Tming  while helding these classes.

An Editor’s Delight

Mr. Larson's article was submitted
for publication with the request that
it be accepted as js or not at all.
Since this is vacation segson, the
edilor complies—printing it without
changing a comma,

the importance of the art and business of
[arming that they, too, are struggling with,

What Is the Vocational Group?

Larson Analyzes the Vocational
Agricolture Program

The all-day program of voca-
tional agriculture is in reality a
prevocational program. Its value
lies in inspiring our best farm boys
to stay with the farm; to start
studying its problems; and to learn
of the many values of agriculture
lifc,

The  adult-farm-night-school
program is fine training lor the
agricultural teacher; is fine for
establishing adult interest in the
local agricultural depariment’s
program; and may incidentally be
of some vocational value to class
members.

The real focal point for the vo-
cational * agriculture  program
should be centered an the young
mar: who is really interested in the
farm and roughly ean be “fenced
in” by the ages of 18 to 35.

Over 25 years have elapsed since the
passage of -the Smith-Hughes Act. At
that time a hybrid was [ashionéd by
marrying the 4-H project idea to the
high-school curriculum. This still consti-
tutes the most common type of educa-
tional matrimony in our field of so-called
vocational agriculture today. Now it
wasn’t a bad start—the union was cor-
rect both legally and morally, but after
25 years of experience, we should mature
and recognize the place and techniques
necessary for carrying on a real voca-
tional agriculturc program.

So what? Well, aren’t the [oflowing
statements true?

1. The average Ag. boy in high school
is 80 busy “doing things” that he hasn’t
time to think. .

2, This same boy hasn’t aged enough
to be vocationally minded.,

3. The need for vocational thinking
hasn’t been [elt by the average high-
school boy.

Then who constitutes the vocational
group? Gentlemen, I submit to you that
this group is made up of the men who
have completed high schocl and who
have not become completely “hecled in®
as well established farmers. :

What have we done for this group?
Comparatively little, yet a major share
of our time should be given over to them.
Well, why not? Scems to me that not only
will we be doing seme real vocational serv-
ice, but we will find less movement out of
the field of vocational agricultural teach-
ing when our teachers find that thev are

87
Solving the Problem

How are we going to *““do somréthing
for these guys”? Say, brother, all you
have to do is to recognize a few basic
principles and you’re on the way:

1. Let these young men out of high
school know that you are willing to help

them to the full extent of your ability..

2. Make yourself available, but don’t
force yourself upon them. Don’t do a lot
of promoting. Let them make some mis-
takes. You “can’t change their three
cornered pants” all of their lives anyway.

3. Encourage a feeling of mulual co-
operation among your group. Create a
feeling, on their part, of responsibility to
society and to the great field of agricul-
tural life. :

4. Remember that you can’t teach any-.
one (we icach ourselves in the final
analysis) and that you as the agriculture

-instructor are only onc of the many
agencies that influence your students.

Nut too tough a program, is it’—Like

it? Try it! Vocational agriculture has a
wide open road ahead ol it, pioneering in
a field of education which to date has
only been “slightly scratched.” It scems
to me that administrators of the national
vocational agricultural program should
grasp this cpportunity, aot enly by both
horns but by the middle as well, To do so
will create a sounder vocational educa-
fion program; result in a sounder de-
velopment of agricultural leadership and
followership, and incidentaily make.for a
longer tenure of service on the part of
agricuitural teachérs. This increased
tenure will, in turn, reflect on the first
two points in an ever-increasing “non-
vicious cycle.”

Evaluating Student
Effoxt in Vocational
Agriculiure

{Continued from page 86)

Since we try to teach students TO DO
the. things good farmers do, we must
evaluate their work alter they have shown
the degree to which they will carry out
these good practices in life,

A sumnmary of the grades of a student
for a complete year follows;

1st 0 weeks 75
2nd 6 weeks 85
3rd 6 weeks 80
1st semester average 80
4th 6 weeks &
5th 6 weeks -7
Gth 6 weeks &3
2nd semester average 81
1t f.p. summer sup’vsn &
2nd f.p. summer sup’vsa Rz
3rd £.p. summer sup’vsn 83~
[.p. completion i
“3rd semester” average 82
Final grade : 31

This proposed plan has been in use
here in Ohio since 1937. 1t is being more
widely used each year. If you will ap-
praise this plaa in lerms of the eight
functions of an evaluative program out-
lined earlier in this article I think you
will find, as many of our teachers and
school administrators have found, that
this plan is workable and worth while,

The revised words for “Hail the
FEA ccamurichted v 1070 wrares wrnid
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Farming Programs

C. L. ANGERER

Farming Programs in Vocalional
Agriculture
LOUIS M. SASMAN, State Supervisor, Madison, Wisconsin

VOCATIONAL
cducation under
the provisions ol
the Smith-Hughes
Law is designed
for those who
have entered up-
on or are prepar-
ing to enter upon
the occupation of
the [arm. One of
the requirements
established by the
law was that six
months of super-
vised practice in farming must be inctud-
ed in the program of those enrolled.

When the Smith-Hughes Taw was
passed in 1917, the Smith-Lever Law was
three years old and club work with its
projects was becoming well established.
It was quite natural, therclore, that the
requirement of supervised practice in
vocational agriculture should be inter-
preted to mean that “projects” should be
carried on. ’

Today, however, the general concep-
tion of the program in vocational agri-
culture is that here i3 a program which is
designed to provide the best possible

Louis M. Sasman

. training for those who are farming or

preparing for farming.

To train for farming or any other oc-
cupation, there must be a combination
of study and experience. Books and bul-
leting can provide ideas and the results
of research, but no knowledge is really
gained until it can be put into practice,
A person could study how to milk a cow
from now until doomsday, butif in milk-
ing he didn’t know how 1o approach the
cow or how to attach the milker, he
might learn more in thirty seconds of ac-
tual practice than he would learn in
hours of study from a book. The question
then becomes: How best can we combine
study and experience in preparation for
farming?

—¥ Tt is desirable for every one to own
samething of his own. There is a pride in
ownership and a sense of responsibility
developed thru it which probably cannot
be accomplished in any other way. Con-
sequently in working with youth in voca-
tional agriculture, it iz highly desirable
that there be included in the program
the development of productive enter-
prises owned entirely or in part by the

pupil. I1'is not necessary to stress this

phase of the program at the present time
because its importance has been so thoro-

ly recognized that, in many cascs, the so-.

called ““project” makes up the whole
farming program of the pupil.

However, if vocational agriculture is
to really provide systematic training for
e ® et b mvam 1110l e T s AWTNER R O A

thing the youth of the nation are largely
growing up on farms so that instead of
one son in a family, there may be two,
three, or four, Oftentimes, even though a
[armer may be anxious to have his sons
own as much as possible, he is faced with
the practical problem that, if he allows
one son to have ownership of a develop-
ing enterprise and another son owner-
ship of another enterprise, he may find
that his own chances of ownership are
decidedly limited. Furthermore, unless
the awnership is of such scope as to take
in finally all the enterprises on the farm,
it cannot really provide effective training
for the business of [arming. In addition
to this fact, it must be recognized that
the patriarchal system is still a very cf-
fective force in many families and that,
in such families, the parents assume that
until he reaches the age of twenty-one,
the products of the labor of the son be-
long to the family and ownership is the
prerogative of the parents.

Improvement Projects

For this reasen, in some states the im-
provement project has come to be fecog-
nized as an important part of the farming
program. In fact, to be perfectly frank,
in Wisconsin we have a number of de-
partments of vocational agriculture in
which the improvement project is the
center around which the farming pro-
grams revolve.

The principal form of improvement
preject in Wisconsin is the keeping and
the use of dairy herd records. Last year
there were 9,777 farm boys enrolled in
high-school departments of vecational
agriculture in Wisconsin and 2,349 of
these, or about one-fourth, reported
having carried on a year-round program
of dairy herd testing on nearly 39,000
cows. This program, of course, invalves
not only the matter of testing milk and
kecping recards, but the improvement ol
feeding, the culling of poor proeducers,
the making of dam and daughter com-
parisons, and the selection of improved
Sires.

Another type of improvement project
in Wisconsin is the planting of wind-
breaks. Last year 1,190 high-school pu-
pils of vocational agriculture engaged in
this enterprise, planting a total of 211,000
trees.

Other projects carried on included
1,116 in improved dairy feeding; 892 in
orchard development, planting 13,000
trees; 872 in the use of commercial ferti-

lizers; 836 introducing improved grain

or corn; 777 carrying on home-ground
improvement; 728§ planting farm wood
lots; 656 liming 10,000 acres of land; 641
s eatne Farm huildines: 631 improving

farm records; and 379 introducing pure-
bred sires. This is not, of course, a com-
plete list of the improvement projects,
but shows all of those that were reported
by more than 350 pupils.

The improvement project is a valuable
addition to the productive enterprise as a
means of broadening the farming pro-
grams of boys enrolled in vocational agri-
culture, but even tho a boy had a good
preductive enterprise program and a
good improvement project, he could not
neccssarily be said to have a well de-
veloped farming program.

There were over 24,000 approved
practices carried on by Wisconsin high-
school students of vocational agriculture
in 1942-43, 4,335 testing the soil of the
home farm, 3,241 pruning the home or-
chard, 2,548 treating.seed grain, 2,441
culling the home poultry flock; 1,840
castrating pigs and fambs, 1,522 inocu-
lating legumes, and 1,397 dehorning
calves. Again this is only a partial list be-

cause instructors were asked to report |

only the practices of greatest [requency.
These approved practices not only give
the boy practice in developing many of
the skills needed in farming, but also de-
cidedly affect the practices on the farm.
If a boy carrics on a farming program of
productive  enterprises, improvement
projects,. and approved practices, he
could have a well-rounded program.

Farm Skills Important
However, there is one other phase of a

[arming program that needs emphasis on
most farms. That is the development of

farm skills. Tt is usually considered that, -

because a boy grows up on a farm, he will
acquire the skills that a farmer needs to

have. It has been our experience in Wis- -

consin that many boys grow to manhood
without the opportunity to develop the
skills which their fathers have and which
it is necessary for them to have to farm.
successfully. To be sure, a boy is allowed
to plow and to cultivate, but when it
comes to planting corn or operating the
drill, the father is apt to think that the
hoy can’t do the job, so he does it himsell.
The same sitzation applies to many of the
jobs requiring skill. Oftentimes, it secms
that the son of a poor farmer is more apt
to get experience in farm skills than the
son of the good farmer because the poor
farmer may go to town and let the boy

acquire the skills by himself while the .

good [armer is so anxious to have things
done right that the boy never gets
chanee to try. For that reason we have

placed considerable emphasis in our -

[arming programs on the development of
ihe ordinary skills. We have emphasized
that, as a rule, the father is in the best
position to teach such gkills, altho there
are some that the instructor in agricul
ture can teach best. Of course, right nows
this situation is abnormal because most

farm boys are heing called upon to do the -

work of men and are being given the op-
portunity to acquire skills which a‘fﬂ‘f

The important thing in developing
[arming programs in vocational agricul-
ture is to keep in mind that the object of
the program is o give experience in [arm-
ing. If we arc really maintaining a pro-
giam of vocational agriculture, we must
mainiain a program that combines study
and experience and that covers the whole
range of activities included in the train-
ing prograri. :

oy

-/ Parents Must Understand

In the development of a farming pro-
gram or any other program aflecting
youth and parents, one of the essentials
of success is a thoro understanding of it by
all concerned. There is not much use in
trying to get a boy interested in keeping
and using dairy herd records until you
know what his father thinks of such a pro-
gram. We have boys who have had to
stop testing because the program would
have eliminated some cow which the
bovy’s father liked. Under such conditions

it would probably be better for that boy -

not to have started testing. Il there is
going to be a farming program developed
that is of real significance to a boy, a [am-
ify, or a farm, such a program must be
thoroly discussed before it is started. I
don’t suppode that a teacher could expect
to start a boy with-a purebred gilt, a beef
calf, or a hatching of chicks without first
consulting his parents. At least il he did,
there would be certain to be some mis-
understandings. If a program is to be
started that vitally affects one of the maost

. jmportant enterprises on the farm, it is

still more important that there be a clear

- and complete understanding of it

In many of the Wisconsin departments
a Junior Dairy Herd Improvement As-
sociation is organized with officers, par-

-alleling a regular cow testing association.

A manager may be elected or a com-
mittee selected 1o handle the routine of
the program, such as determining testing

“days for each member, checking on con-.

= ditions of the laboratory, reporting use of
cequipment, and collecting charges fer

“breakage. At Oshkosh, each boy in the

. department is given a milk scale at the

beginning of the year and, il he carries
the program for a year, the scale becomes
his. This is probably the most satisfactory

rprogram of dairy herd testing in the

state.
The real prool of a dairy herd im-

“provement program is its ellectiveness in

improving the dairy herds. We have had
thousands of boys keep records of their
annual herd preduction from year to
year and note the progress being made.
The first step is the climination of low
producers that cannot pay the cost of
production, Another step is dam and
davghter comparisons which aid in the
selection of cows which should become
brood cows for the herd, and in some
herds make it possible to prove sires and
determine their usefulness for increasing
milk and butterfat selection. Naturally,
herd records immediately affect the feed-
ing pf the herd hecause of the greater at-
tention focused on the production of each
individual,

The majority of Wisconsin depart-
Ments are also equipped with a sediment
tester and many of them with a Meth-
viene Blue outfit for determining the
cleanliness of the milk, While great prog-
ress has been made in the production of

“clean milk in the last ten or fifteen years,

11 mcavnm o Y T 1

order to produce the desired guality of
dairy products. Departments of voca-
tional agriculture can aid very materially
in this program through improvement
projects conducted in a practical manner.,

Soil improvement is another type of
improvement project that is carried on
in many ol our departments and one
which is fully as important as dairy herd
improvement. In fact, the maintenance
of dairy production depends upon the
maintenance program of the productiv-

ity of the soil. It is not necessary now to-

go into detail on this program except to
say that it is dependent upon careful
sampling and testing of the soil, the study
of soil and erop needs, the determination
of amounts and kinds of fertilizers to use,
the control of erosion, and the cstablish-
ment of a long-time program of land use.

In this presentation toeday, 1 have
talked about the farming program for the
high-scheol boy enrclled in vocational
agriculture. However, those who know
me well, know that I believe that the
high-school program in vocational agri-
culiure is just a prelude to a real program
of vocational training in agriculture, T
do not mean to minimize the value of
agricultural training in the high school.
I think it has guided many farm boys into
farming occupations who, il it were nol
for the work of the agricultural depart-
ment, would either not have gone to high
school at all or would have been guided
by the high school away from farming
occupations. In Wisconsin, however, not
over half of the farm boys [finish high
school, and many of those who do com-
plete it with the hoepe .on the part of
either themselves or their parents that
they are going to find both more pleasant
and more profitable employment-off the
farm ag a result of their high-school train-
ing. As a real program of vocational
training for farming develops it will ofler
training for those who have entered upon,
or have definitely decide to enter upon,
the occupations of the farm.

The farming programs which I have
discussed for high-school pupils are fully
as applicable to pupils in young [armer
classes. In fact, these young men are still
mere vitally interested in developing im-
provement enterprises, approved prac-
tices, and skills in farming. These young
men are apt to be in some partnership
arrangement and directly interested in
everything that can be done to improve
the productions of the scil or the herds
or flocks. At the same time, they arcin a

position of somewhat greater authority

than high-school boys and able to devel-
op the type of programs in which they
are interested.

Then when we come to classes of ma-
ture farmers, we know that, il they come
to adult classes, they do so with the
thought of getting ideas which they can
apply at home. If they don’t make that
application, it will be because they have
not felt that they received information
that was applicable to their situation.

Training can be considered vocational
only when it combines the [catures of
study and experience, We are on the
verge of an expanded program of voca-
tional education which will probably rep-
resent as great an advance as the passage
of the Smith-Hughes Act. Let us ke cer-
tain that our conception of the program
adwvances with the work and that we de-
velop the maost effective program pessible,
for those who have entered upon, or are
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Dairy Improvement
Successiully Promoted

MNEILL LEFORS, Teacher,
Checotah, Oklahoma

A.FTER making a careful study of local
needs, the Checotah, Oklahoma, Chapter

selected dairy improvement as a major

activity in their program of work.

Their study revealed first, a large acre-
age was being turned back to pasture,
thus increasing the grazing area; sccond,
pastures already in use needed improve-
ment; third, the necessary corn, grains
and hay were already produced in abun-
dance; [ourth, no registercd cows were
owned 'in the community; and fifth, there
was a good local demand [or cream and
there were facilities for shipping whole
milk.

This community is located in a country
where cotton is produced and conse-
quently where cottonseed meal as a pro-
tein supplement is available at a reason-
able price. Alfalfa hay is raised in the
creck and river bottorns. The soil conser-
vation program has stressed the impor-
tance ol growing more and diflerent kinds
‘of legumes [or feeding, as well as for soil
improvement,

After the situation was analyzed and
reviewed by the boys in the department,
they began their plan for improvement in
the community by selling their parents on
the idea. First, the boys talked to them
about the importance of good sires. Their
argument was that the bull had a half-
interest in all the offspring whereas the
cow had only a half-interest in one off-
spring. Therefore, it would seem that it
was very imporiant to consider the bull
in taking steps to secure a better grade of
cows in the herds. ]

Interest was slow to kindle. However
the boys were certain that they were on
the right track and worked harder at
their task to sell their idea. After two
years, a farmer purchased a registered
Jersey bull. This purchase inspired other
farmers to give the idea further consider-

ation. When the heifers [rom this sire .

were six months old arrangements werc
made for a small show which gave the
farmers an opportunity to observe these
heifers and study their characteristics and
development. Interest began to pick up.
The boys who were developing the dairy

. program decided to make a tour of some

of the outstanding herds in northwestern
Arkansas, about one-hundred miles dis-
tant. They extended invitations te their
fathers and other interested farmers to
make the tour with them. They visited
show herds, as well as herds kept only [or

‘the purpese of producing milk for farm

revenue. The tour further stimulated
interest in the improvement project. To
date our community has several Jersey
sires that rate one or more stars hecause
they have outstanding pedigrees and
recards behind them. There are also six
other Jersey sires that are registered bul
not yet starred. The boys themselves have
purchased nineteen head ol registered
cows and heilers and farmers have added
six more.

This is not the end of their story be-
cause the daughters of these sires are now
in production and are showing the results
of good breeding. This project and its
results indicates the value of a community




90

W. HOWARD MARTIN

Farmer Classes

WATSON ARMSTRONG

An Enfire Communiiy Goes to School
WESLEY H. FARRELL, Teacher, Benson, llinois

BENSON, a town of 350 people, is lo-
cated in Woodford County, Illinsis, 133
miles southwest of Chicage. The land is
fairly level, the scil a rich, dark-brown
silt loam. Corn, oats, legumes, soybeans,
and livestock are produced. The farms
~average 190 acres in size.

The high-school district covers 44
square miles. The 63 high-school stu-
dents come from a scattered trading area.
Benson has no newspaper; however,
some Benson news appears in the papers
published in nearby towns. There arc
four churches in the town and one in the
country. There is no high-school Parent-
Teacher Association or civic organiza-
tion to furnish a meeting place for the
people.

Benson has had a department of ve-
cational agriculture for seven years, and
home economics two years. I have just
completed my sixth year of teaching, five
of which have been at Benson. The teach-
er of home cconomics has been at Benson
one year. This is the third year she has
taught. .

The Rural War Production Training
courses were the first adult classes ever
keld in Benson. In 1941-42, school
authoritics decided to ofler courses in
aute mechanics and in blacksmithing
and welding, Not enough interest was
shown to justify the auto mechanics class,
but two courses were offered in black-
smithing and welding, with the local
blacksmith as the instructor.

In the fall of 1942, several members of
the school board, the principal, and I
attended a meeting in which the war
production courses were explained, The
beard left it to me to decide whether to
offer the courses,

After looking the situation over and
talking with several larmers, I decided
that.we should give the courses a trial. T
began by making a farm-to-larm survey,
explaining the courses, and inviting the
people to attend. One woman remarked
that, if her husband was going to take a
course, she would like to go along and
learn mare about poultry. Two pouliry
ceurses for women resulted from her sug-
gestion. Nine courses, including ane each
in swine preduction, electricity, black-
smithing and welding, and sheep shear-
ing, and five in the repair of farm ma-
chinery, were offered for the men. A
total of 120 men and women enrclled in
these eleven courses.

During the school year of 1943-44, a
council, consisting of three women, two
of wham were from the farm and ene
from town, and five men, four of whom
were [armers and the other a local hard-
ware dealer, was appointed to assisl in
planning and carrying out the program.
Three members of our board of education
were also present. They did not vote but
incdicated what part the school beard

Advisory Council [mportant

At the suggestion of the council, letters
were sent to every town and rural mail-
hox holder. The men were asked to meet
for registration on Monday night and the
women on Wednesday night, A total of
fifteen men and three women, eleven of
whom 1 had personally invited, re-
sponded.

“If we're going to get the people in
here,” an interested farmer said, “it looks
like you're going to have to go out and
see them.” I tock him seriously and
started out thru the communaity, stopping
at cvery farm, talking over the courses
with the farmer, his wile, other members
of the family, and employces who were
eligible to enroll. T asked what courses
they would like to take and who would
be geod - instructors. T also visited the
people in town, explaining the courses in
which they might be incerested.

Tkis trip proved very beneficial. 1
learned that the people wanted to have
all the classes meet at least once a week at
the same time, so the husband and the
wife could come in together, This plan
also gave the neighbors a chance to pool
their automabile rides, Fathers and moth-
crs said they could attend classes il some
provision were made [or caring for the
children. They also wanted to meel on
Triday nights since the children would
not have school the [ollowing morning.
TFarmers wanted teachers who could talk
farm language, and if at all possible,
teachers with farm backgrounds. They
wanted to do things with their hands as
well as with their heads, and asked that
the mechanics courses be taught again.
The survey showed that the first of Japu-
ary would be the best time to start even-
ing schools in this community. Most of
the [all and winter work would be over,
and the class work could be completed
belore the heavy spring work would be-
gin. I'was pleased tolearn that the people
wanted the same instructors back that
they had had the year belore.

With this informaiion instructors were
secured, and the first Monday in January
was set as the opening date.

Since many ol the teachers had to trav-
el as far as 25 miles, the principal and I
met with them in my classroom an hour
before the regular meeting was scheduled
to begin. Arrangements were made with
each instructor lor the meeting place of
his ¢lass. The instructors asked questions
concerning the program.

At 8 o’clock the entire group met in
the gymnasium. Insiructors were intro-
duced and a general description was giv-
en of cach course, explaining when and
where cach class would meet. There were
179 present. This number included 14
men and women from outside the high-

schoaol district, one high-school boy, and -

high-schoc] area. The group divided into
classes and went with their instructors to
the classrooms where they talked cver
with their instructors the -things they
wanted to discuss. They filled out gaso-
line ration sheets and, in some cases,
elected council members.

The hatchery man from Burcka, who
had taught one of the poultry production
courses last year, taught one again this
year. This class was made up of women,
with some of their husbands visiting once
or twice. The women went on a field trip
during which they culled chickens and
locked at types of houses and equipment.

Four courses in repair of farm machin-
ery were taught by mechanics. A local
man in the threshing and shelling busi-
ness taught the filth class. The men were
interested mostly in the adjustment and
repair of tractors, corn planters, and
combines.

The instructoer in dairy production,
who has a dairy herd and does general
farming, is a graduate of the College of
Agriculture at the University of Illinais,
He was formerly a fieldman [or the Brown

Swiss Association and has alsc been an

assistant farm adviser.

The teacher in beel production is a
farmer with college training, who for the
past 40 years has been a successful feeder
of all types of livestock and a producer of
good crops, He had taught beef produc-
tion in three other scheools.

The gardening instruclor, a [ormer
teacher of vocational agriculture, is a
graduate of the University of Illinois
where he majored in gardening and smail

crops. He is engaged in the hatchery busi- -

ness. He rents a plot of ground in the
country where he has a very productive
and attractive garden. Most of the mem-
bers of his gardening class were in his
poultry class in Benson last year, His wife,
a former teacher of home economics, took
charge of the last meetings of the class.
She discussed the canning of vegetables.

The course in welding was the most popular
of the twelve courses in Benson High School

The course in clectricity was taught by
a Roanoke farmer who graduated from
the Coyne Electrical School in Chicago.
He has had 16 years of practical experi-
ence in electrical work. He is conside}‘t:d
an outstanding larmer in his community,
his special interests being livestock and
the production of hybrid seed corn.

had taught three similar classes. He has
been iy business in Benson for the past 20
FeArs,

A local farmer taught the class in
swine production. He alse taught the
same course in Benson last year. He is
congidered a successful farmer, particu-
larly in swine production.

The instructor in home economics in
Benson was the only member of the night-
school staff who teaches in day school.
This was her first experience in teaching
adults. She did a very good job tecaching
the course in food conservation and
preservation.

A course in the repair of farm equip-
ment used by women was taught by
several people, especially skilled in this
type of work. The women learned how to
sharpen knives and scissors, how to solder,
and how to repair electrical cquipment.

I kept the classes supplicd with materi-
als; visited as many classes as possible
each night; helped the teachers with
teaching aids such as outlines of their
work, movies, film strips, builetins, and
tools; helped arrange ficld trips; secured
machinery, and saw ihat it was available
for elasswork. T also checked the heating,
lighting, and water supply in the various
buildings. I taught one course in sheep
shearing in the spring after the other
courses were completed.

The classes in welding and clectricity
met for three hours five nights a week,
the machinery class mct two nights, and
the cthers one night cach weck.

The members of the class in clectricity
liked their work so well that they kepe
meeting and working alter the school had
closed. They re-wound and repaired
motors; repaired toasters, electric mixers,
waflle irons, vacuum cieancrs; built
chicken and pig brooders; and repaired
refrigeraters and radios.

All the production classes took [ield
trips to different farms in the community.

Field Trips, Nursery, Supper

Classes were held in the high-schoc!
classrooms and farm shop, the grade-
school building, local garages, the pro-
duce house, the blackswith shop, and a
vacated tavern, On Friday evenings, alter
the classes were over, educational movies
such as “Soldiers of the Seil,” were shown
to the entirc group in the high-school
gyrnasium,

The parents brought their children
ta the high school where they were super-
vised in play by two rural scheal teach-
ers. Special children’s movies were shown
quite olten,

The school closed with a potluck sup-
per attended by 500 men, women, and
children. While the women were getting
the lood and tables ready, movies were
enjoyed by the men and the children. A
program of music and group singing was
provided by members of the different
classes, Products made in the various
classes were displayed. Movies ol the
classes at work were shown. Diplamas
were presented by the president of the
board of education.

A week after the classes were over,
their blacksmithing class played a basket-
ball game with the men in the electrical
course, the proceeds being turned over to
the Red Cross. Of course, the game was
well attended. - '

"Fhe war production courses gave the
?enson people an excellent opportunity
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Conditioning Students for a Farming
Career
HUGH D. JONES, Teacher, Perry, Oklahoma

THE problem.
which faces each
teacher of voca-
tional agriculture
when his students
graduate is that of
determining meth-
ods to continue as-
sistance to the boys
until they success-
fully become estab-
lished in farming,
The thought of the
teachcer is constant-
ly, “Have I done
cverything possible for these boys during
the time they were enrclled in high-
school classes in agriculture?”

With these thoughts in mind, a survey
wag made of each boy who had had vo-
cational agriculture in the Perry, Okla-
homa, high school to determine the fol-
lowing: The needs for education in ag-
riculture for out-ol-schocl youth; the
problems of young men whe are becom-
ing established in farming; the needs of
the young men in social and recreational
activities; and the effects of vocational
agriculture upon the advancement of the
young men in farming, It also evaluated
the present program in vocational agri-
culture in the light of what these out-of-
school young men have had to do in be-
coming established.

A more thoro understanding of this
article is made possible by corsidering
Perry’s location. It is a typical town of
about 5,000 population and is a county
seat in north-central Oklahoma. Located
in the central prairies and classed as
being in a severely eroded soil area,
Perry is a strictly agricultural center
made up principally of general farming,
including cash grains, dairying, and
poultry.

In making the surveys each hoy was
persanally visited and the information
upen which the study was based was
secured at that time. :

Prior to the war, 74.7 percent of the
boys whe had studicd agriculture in Per-
ry high school were following [arming as
an occupation. The remaining 25.3 per-
cent represented various occupations in-
cluding that of attending agricultural col-
leges, At present 20.2 percent of them are
farming in the Perry community.

Hugh D. Jones

Outcomes of Study

In summarizing and analyzing the
surveys, problems of a varied nature were
apparent,

I. Boys who did net have cutstanding
larming programs experienced a period
ol onc to four years of instability follow-
ing graduation from high school, In
maost cases the young men remained at
home and helped their parents with their
farming operations during rush seasons
but afterwards secured jobs ol various
kinds such as working on the roads, or
[or pipe-line  companies, or other em-
ployment. After two to four years these
young men, in most cases, began [arming
either with their parents or on nearby
farms.

rangements to use the machinery on the
home farm. Thus they were avoiding the
initial heavy investment necessary to
equip a farm with the proper kinds of
machinery, Young men who were able to
do this made progress more quickly than
others who were unable to make such
arrangerments.

3. One of the big problems of the
majority of the young men was that of
financing their farming programs. Those
who were fortunate in having parents
financially able to set them up in the
farming business made rapid progress.

4, Upon graduation, with school as-
sociations disconnected, the recreational
and social activities of the young men
were almost discontinued. Aboutthe only
social activitics in the community were
attending church and the theater.

5. The need of continued cducation
in agriculture was shown very vividly by
the [act that each young man interviewed
asked questions regarding certain prob-
lems which he had encountered in his
farming operations at that particular
time.

6. Within two to four years the young
men usually married, thus making it
nccessary that they become established
in farming so as to make a living.

7. A direct correlation was shown be-
tween success in farming, activity in
Future Farmers of America, and the
number of years in vocational agricul-
ture, The hoys who took agriculture con-
tinuously were more active in the F.F A,
and became more advantageously estab-
lished in farming.

8. Young men as a rule invested their
money in livestock rather than in ma-
chinery or land. This usually proved to
be a good practice in that returns were
made rapidly and an invegtment was
soon built up large enough to justify the
purchase of machinery.

9. Only one complete farm shop was
found, although much work along the
farm shop line was being done, Such jobs
as house repairs, constructing small out-
buildings and feeders, farm-machinery
repairs, clectrical work, and others, were
being performed with various degrees of
skill. This proved that additional train-
ing in farm mechanics would be profit-
able for this particutar group.

10. Only one written contract was
found. This fact indicates a need for more
education in farm management, espe-
cially in relation to contracts and leases.
As an example: One young man without
a contract had landscaped the home,
built all farm fences, terraced one-half
the farm, established Bermuda grasson a -
20-acre pasture, and other permanent
improvements such as a milk house and a
chicken house, amounting to approx-
imately $1,200, with no assurance that he
would be able to live on the farm longer
than one year or that ihe rent on the farm
would not be raised as a result of the
several improvements. :

Program for Establishment

* As a result of this study the Perry De-
partment of Vocational Agriculture has
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Farm Mechanics

R. W. CLINE

General Methods of Beaching Objectives in
Farm Mechanics
M. K: LUTHER, Director of Agriculture, High School, Napa, California

TAKING'thc time to again statc the
objectives of farm mechanics, or at feast
to reword these objectives, is a hall-hour’s
job that in itself i3 an excellent morale
builder [or the instructor and a very nec-
essary step if we are to analyze our farm
mechanics metheds to find out which are
the most effective under conditions found
in ¢our [arm shops. Placing importance
on any method of instruction can be done
only if we use it as a mcans of reaching
the objectives we have set up, and dis-
cuss it with these objectives in mind.

It has aroused my interest to setup my
objectives in farm mechanics in terms of
what we want the boy or adult to attain,
and then to guestion myself as to what
general methods T should or will use in
rcaching these objectives,

First, why am I teaching farm me-
chanics?

Major Objestives: T want the student to
save money in his farming operations—
to cut his costs of production.

Immediate Objective: 1 want the student
to become established in farming, Farm
mechanics should give assistance in this
ohjective.

Minor Objectives: 1 want the student to
possess farm mechanics consciousness; to

feel that farm construction, repair, and
maintenance comprise a most important
part of most farming programs.

1 want him to believe that jobs well
done are the only jobs that will give sat-
islaction, and to act accordingly.

I want him to realize that he should be
a farmer first; that his mechanicat ability
should be used to make him a better pro-
ducer of food; that there are some jobs
that he had better have done or had
better buy.

I want the student to develop the abil-
ity to buy tools, machincry, equipment,
and repair supplies.

I want him to take pride in keeping
his tools and equiprnent in good working
condition,

I want him to be able to use effectively
and salely those tools his farm will afford,

T want him to know that the shape or
construction of any farm equipment
musl be determined by its use—that his
equipment reflects this knowledge.

I want him to raise the standards and
increase the satisfactions of farm living
by the upkeep of his farmstead and his
home improvements.

To reach these objectives, we all use
certain methods in our farm shop. We

all want to use those in such proportion
and combination as will give the great-
cst results in the shortest time. There is a
number of these methods and probably
all those serving as headings to the charts
below are used by every teacher to some
extent, either thru conscious planhing
or incidentally, -

In the charts given below, the differ-
ent methods are rated from two angles:

1. Their importance as to usc with dif-
ferent age or “‘shop cxperience” groups.

2. Their importance when used in
training students in different types of
work.

In this particular chart I have at-
tempted to bhalance the importance of
the methods as I have used them in my
shop work with their theoretical im-
portance or.what I think should be their
rating il problems of adelescence, school
administration or other practical con-
siderations didn’t interferc.

Nearly any teacher of agriculture,
whether he tcaches a combination of
productive agricubturc and farm me-
chanics or just the farm mechanics alone,
will find cause to change this chart jn
some respects to fit his own conditions
and his own philesophy. Any reader of
this article will appreciate the fact that
the greatest value of such a chart comes
fram making it from start to finish. The value
gained from making such an analysis of
methods so they can be used for students
of different experience or on johs of dif-
ferent types is the worthwhife thing.

Shep Work Individual

by Stu-  Training

dent on {2) or Help by
Practical Instructor

METHODS USED TO REACH OBJECTIVES IN FARM MECHANICS
Farm Pro- Practical Contests,
Class  Classroom jeets in  Required State Meet
Demon- Dis- Shop Tarm Jobs for Ficld Fairs,
strations  cussions Tests  Mechanics Entire (4)  Trips -F.F.A,
Class Days

Farm Jobs

According to Ex-
perience or

Craosses indicate relative importahcc placed on the use of these methods for students of different age or ex-

Year in Agri. pericnee.
Ag.l (Fr.) XX XXXX XXXX XXX XXX X XKXXXX X X
Ag. 11 (So,} CXXXX O XXXX XX XX X XX X XX
Ag IIT (Jr) & ; '

Ag. IV (Sr) (1) XHXNK XXXXXK X X X XX XX XX

Young Farmer

or Adult KXXXX XXX

X (B X

According to

Type of Work Crosses indicate relative importance of each method in putting over certain types of Farm Mechanics work.

Basic Skills and

Abilities KXHXK KEXX KEXXX XXX XA XXKKX X
Equipment " for

Farm (5) and :

Project KEEKHK XXXXX X XX X X KXX
Machinery Re-

pair, Care, etc. XXX KEXXX XX XX X XXX X x
Buildings X XX XX X XXX X
Misc. Jobs (6} XX XXX X XX X XXX X X

(1) Ag. IIT and IV being combined has no special significance except 1o suggest that two or more classes are often combined.

Ag. I, however, should not be combined with any other class.
(2} Jobs brought in by the student or suggested by the instructor. . .
{3} Depends on the adult group, the type of work, and the preferences of the instructor [or certain methods.
{4) Examples: milk stocl, tin nail hox, gate hook, hammer handle. To develop basic skills and abilities.

Community Farm Shops
Always Open

HARRY R. LOVE, Teacher,

Watertown, Tennessee

FREE access to a shop and adequate
tools with which to repair farm machin-
ery is always a question of importance to
farmers living scveral miles [rom a black-
smith shop. The significance of this prob-
lem was recognized by certain farmers in
Tennessee who had been members of two
local FPW'T [arm machinery courses and
who lived five or six miles from the near-
est blacksmith shop.

Thru attendance in the FPWT courses,
these men had learncd how to repair
their machinery and to do similar tasks.
Upon completion of the course they felt
the need for a shop conveniently located
and properly cquipped. Such a shop
would save them time, labor, money, and
transportation. Thercfore, the matter
was discussed with the teacher of voca-
tional agriculture who had supervised
these classes. Thru his efforts suitable

arrangemen(s for open shops were made,

New Shop Censtructed

In the Commerce community a mer-
chant agreed to build a shop, 20 by 30
feet, alongside his store and to be respon-
sible for keeping it open cach weekday.
Thirty-five farmers agrced to pay a small
sum of money to cover the rent and the
cost of electricity. To date many plow
points and axes have been sharpened
and many mowers, wagons and plows
repaired. ‘

Old Shop Rebuilt

Farmers of the Statesville community
rebuilt an abandoned blacksmith shop to
provide facilities for the course in repair-
ing farm machinery and to have a shap
constantly available to the group., A
retired blacksmith was dralted to con-

duct the course and to keep the shop open .

s0 that repair work could be done at any
time, In this community the farmers
agreed to pay a small membership charge
which would buy the needed supplies.
The blacksmith does repair work for
nonmermbers and also for members want-
ing him to do their work for pay. This
shop is used by about 35 farmers.

Shops Successfuf

In both of these communities many re-
pair jobs are done as farmers go to the

“store for supplies thus saving time and .

gasoline. It is much easier for them to get
their heavier equipment to the commun-
ity shop and to do their own work than to
go six miles to a blacksmith shop. Dur-
Ing the week from five to 10 men come
daily to de some work; on rainy days this
number is larger. No tools are allowed to
leave the shops. By meeting a definite
need in these two communities the shops
have proved successfal and are appreci-
ated by the surrounding farmers. The
teacher of agriculture supervises them,
thereby having much closer contact with
local farmers than would otherwise be
possible. He also finds that the people
respond {o other activities of the depart-
ment such as giving their boys better

" Terminology Again

DR. GEORGE P, DEYOE of Michigan
State College voices his disagreement to
the proposals made by the editor in his
first editorial with relference to termin-
ology in agricultural education dealing
with the student’s practical work. Rather
than the simplified terms adapted to a
boy’s needs, Doctor Deyoe prefers a more
involved terminology. We gladly pre-
sent his statement of his position.

Deyoe States His Position

I find myself inclined to disagree a bit
with your proposals for terminology for
supervised farming programs, The over-
all term of “Farming Programs” is all
right, altho I prefer that the word “su-
pervised” be incorporated because in the
best sense it implies a relationship to in-
struction. (I think we should include as
farming activities for our program only
those activities in which we can claim an
instructional or supervisory relationship
of some sort, to which T presume you
would agree.)

For the parts of the farming programs,
I'd agree that there is considerable con-
fusion in terminology. However; your
proposals do net take into account the
evolution of terms which is taking place.
Futhermeore, you leave out of the picture
any distinct category for projects of the
improvement type, which T feel is one of
the most significant irends in recent
years, altho it had its beginning back in
some ol Stimson’s work in Massachusetts
a third of a century ago. To me, the
three categories of {1) ownership proj-
ects, {2) improvement projects; and (3)
supplementary farm jobs seem to portray
quite clearly the broadened concept
of the individual program of supervised
farming. Terms closely akin to these are
found in present-day literature in many
states and on the national level (includ-
ing “Lvaluative Criteria for Vocational
Education in Agriculture’” and Vocation-
al Division Bulletin No, 225, “Directing
Vocational Agriculture Day-Scheol Stu-
dents in. Developing Their Farming Pro-
grams.”) T feel that this evolutionary
trend in terminclogy must be recognized
in any proposals for the future because
this is the way a living language grows,

The terms “projects’” and “continua--

tion projects’” as you use them are con-
fusing because they differentiate only on
a time basis. Projects of the ownership
type may be continuation projects, major
projects, contributory projects, or any
onc of a number of different types, altho
1 think too much differentiation of this
kind may add to the confussion. Of
course, we want to encourage boys to
have continuation projects, but the de-
cision to continue them is affected by

“various conditions and may not (per-

haps should not) be definitely decided
at the cutset in all cases.

Your use of the term “new practices”
is confusing because we would hope the
boy would use new practices in all phases
of his program. Perhaps a definition of
the terms suggested earlicr would be
helplul, so hete goes. (I might emphasize
that T do not claim that these are original
with me.)

1. Qunership projects. (Sometimes called
“productive’ or “productive cnterprise”
projects.) A productive project is a busi-
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period of time represcnted by a produc-
tion cycle of the farm cnterprise. Tt is
owned entirely or partally by the boy.
{In the latter case, it may be a partner-
ship project.)

2. Improvement project. An improvement
project is an undertaking of considerable
scope which jmproves the real estate

value of the farm, the cfficiency of the-

farm business or of a [arm enterprise, or
the living conditions ol the farm family.

3. Supplementary farm: jobs. These are
jobs in addition lo those already included
as normal parts of a student’s productive
and improvement projects, which are
undertaken by the boy for additional
experience or skill or for improving the
efficiency of the home [arm.

I might say that these terms are readily
grasped by nermal boys, altho I wouldr’t
expect them to state the formal defini-
tions given. I have conducted discussions
with many groups of boys and have
seen many teachers do so. With proper
orientation, the boys recognize these
types of experiences as normal parts of
their programs. For all three types of
activities, the teaching focuses upon the
development, selection, and use of ap-
proved practices suitable for the situation.

I suspect we will continue to find con-
siderable differcnce between states on
these and other terms in our field. Per-
haps, a national committee on termin-
ology would help in securing uniformity,
if uniformity is necessary or desirable. T
feel there is a wholesome trend toward
greater unilormity, and that to inject a

-setol lerms. somewhat. ceatrary to this

trend would be unfortunate.

S_uperviséry Changes

In Hawaii—Warren Gibson succeeds
W. H. Coulter. :

In Minnesota—C. O. Ayers takes the
position held by Harry J. Peterson.

In Nevada—LKirby E. Brumfield fills
the vacancy caused by the resignation of
R. B. Jeppson.

Other changes are noted in our di-
rectory.

Editoriul Comment

{Continned from pégc 83)

Rights” makes liberal provisions for
credit for these young men. It deals gen-
erously with those who desire further
education, Up to this time, the policies
to be followed and the plans for its
administration have not been announced.
Doubtless they will be announced in the
near future, We should keep ourselves in-
formed in order that we in turn can keep
eligible farm youth informed. Teachers
of agriculture might be of considerable

" assistance to returning farm boys to the

end that loans be used advantageously.
Older teachers will recall the many fail-
ures that resulted from loans to veterans
after the other war.

Teachers of agriculture can be instru-
mental in bringing nonoperating land
owners into contact with young men de-
siring to rent a farm. They may lend
assistance to young men desiring to pur-
chase farms. It would seem desirable for
the teacher of agriculture to maintain a
list of desirable farms for sale. By so

. doing, he mioht expedite the solution of
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Studies and Investigations

E, B. KNIGHT

Establishmeni of Former Students of Veo-
cational Agriculture on the Home Farm
MARVIN J. NICOL., Teacher, Marenge, Hllinois

r
FHE difficulties
encountered by
former students of
vocational agricul-
ture in becoming
established in
farming should be
a major concern of
educators in the
field of voecational
agriculture. An in-
vestigation wasg
conducted to de-
termine the vari-
ous factors associ-
ated with establishment of [ormer stu-
dents as Iaborers and partners on the
home farm. The study should be of valuc
to teachers of vocational agriculture who
want to improve their guidance tech-
nigues.

Marvin J. Nicol

Procedure

Tilteen high schools were selected in
northeastern Illinois. Each had depart-
ments of vocational agriculture that had
been established at least 15 years. The
teacher of agricultarc in each of the 15
departments furnished a list of all stu-
dents who had taken two or more years
of vocational agriculture and whao had
graduated between the years of 1931 and

1940, inclusive, Only those established -

in farming -either as a laborer at home
working [or definite wages or as a partner
at home with a definitc agreement were
selected. One hundred students were
selected in each status.

The students were interviewed per-
sonally by the writer for the purpese of
filling out a check sheet which gave in-

" formation concerning such items as the
following:
" Namc, age, and present address.

Present farming status.

Number of years of vocational agri-
culture taken in high school,

Marital status. )

Farming status of father at time of stu-
dent establishment,

Age at time of establishment in present
status.

Occupational cheoice when entering
high schocl.

Occupational choice when leaving
high school.

Oc¢cupational status of former student
prior te present status.

T'otal number of brothers, sisters, and
number of brothers at home.

Financial condition at start of farming
in present status.

Number of years in T.F.A. and offices
held.

Number of productive enterprise proj-
ecte conducted.

Educaton beyond high school.
Approximate monthly wage or income,

Age and Education

The age distribution of persons in the
laborer and partner statuses indicated
that in the age group under 21 years,
there was a greater tendency to become
cstablished as laborers. In the middle
group, 21-24 years, the trend toward the
partner status became stronger whereas
in the last age group, over 25 years, there
appeared to be little inclination to he-
come established ag laborers bul a strong
trend toward establishment as partners.

Deyoe (2) found that former students
of vocational agriculture most likely to be
[arming were those who toak two ycars or
more of vocational agriculture. Kene-
strick (3) found that increasing enreil-
ment in classes in vecational agriculture
showed a percentage increase in farming
with each additional year of enrollment,
the greatest difference occurring between
three and four ycars. The writer found
that the amount of vacational agriculture
taken in high school was positively associ-
ated with satisfactory establishment of
young men in farming altho the highest
status included in the study was that of
partnership.

Hoopes (4) concluded that the quality
of the supervised practice program was
associated with becoming established in
farming., Deyoe also found that former
students of vocational agriculture most
likely to be farming were those who had
one project or more per year. Dobervich
{(5) summarized by stating that the use-
[ulness of project work in helping young
men in establishment in larming in-
creased with the number of years of in-
struction in vocational agriculture- The
writer found an indication that the num-
ber of projects conducted in high school
was positively associated with the status
of young men becoming established as
lahorers and partners.

Pari-Time Education

Part-time cducation appears to be
growing more popular as a means for the
young farmers to solve their problems
thru the assistance of the instructor in
vacational agriculture. It was found by
Clark (6) that a large number of estab-
lished young men in his study had availed
themselves of pari-time education. Doh-
ervich {53) found that I8 percent of the
young men had been in part-time classes
which were carried on by the local in-
strucfor in vocational agriculture.

The median number of years of part-
time enrollment for the laborer and part-
ner oroups included in the present study

rollment in part-time classes was closcly
associated with cstablishment in [arming.
The number enrolled in part-time classes
in the older age group, over 25 years,
showed a decline because many depart-
ments in the survey area did not intro-
duce part-time classes until late in the
19311940 period.

Evening School Edvcation

Clark (6) found that a number of
former students of vocational agriculture
had availed themselves of the opportun-
ity to enroll in evening school work.
Diobervich {5) found that 64 percent of
the young men had participated in cven-
ing school classes conducted by the regu-
lar instructor of vocational agriculture.
The present study definitely indicated an
association of evening school attendance
with establishment in farming, It is cvi-
dent that laborers do not participate in
evening school to the extent that part-
ners do.

_As was the case with Dobervich (5) the
evening classes were found to be more
popular than part-time classes. A rcla-
tively large number of partners under 25
years of age were in cvening school at-
tendance.

Farming Status of Father

Kenestrick (7) found that young men
from tenant farms advanced in farming
status only in rare cases. There was slight-
ly more advancement by those from full-
owner farms than those from part-owner
farms. Hoopes (4) found the farming
status of the father to be a very delinite
factor affecting establishment in farming.
Evans (8) concluded that the higher the
economic rating of the parents, the casier
it was for young men to become cstab-
lished in farming.

The farming status of the father at the
time of student establishment is shown
in Table L.

Table I. Farming Status of Father at Time of
Student Establishment

Status of Father * Lahorers  Partners
OGwner or .
Part-owner 4497, 669,
Tenant or
Manager 55 27
Other Status 1 7

*Ay defined by the Sixteenth Census of the United
States, 1940.

These data indicate that the farming
status of the father at the time of student
establishment ig associated with the status
reached by the student. A larger percent-
-age of the sons of owners or part-owners
became partacrs than became laborers,
whereas in the case of sons of tenants or
managers the situation was reversed with
regard to farming status attained.

OQOccupational Stafus Prior fo Establishment

considerable work about the farm while
attending school were most likely to be-
come established as farmers, Dobervich
(5) found that 16 percent of 157 young
farmers had worked on the home farm as
labarers belore becoming established in
farming.

The occupational status of the laberers
on the home farm prior 1o establishment
as laborers was also determined, The

- most [requent occupational status of the

laborer group pricr to establishment was
warking at home with an indefinite al-
lowance. Fifty-nine percent of the young
men were included in this group.

TDobervich (5) concluded that experi-
ence received on the home farm and ex-
perience .obtained by werking out as a
hired hand were regarded as the most
important and least important factors,
respectively, in helping young men be-
come established in farming.

The occupational status of the partners
on the home farm prior to establishment
as partners is shown in table FI. The find-
ings of the present study indicate that

Table . Qcecupational Status of Parmers
Prior to Establishment as Parfners

Occupational Status

Number

At home with indefinite

allowance 14
Farm laborer away Irom

home 6
TFarm laborer with specific

wages at home 34
At home with income from

©ne or more enterprises 37
Nonfarming occupation 9

either being at home with income from
ane or more enterprises or being at home
as a farm laborer with specific wages is
the most likely status to precede estab-
lishment as a partner on the home farm
with a definite agreement. Those work-
ing away from the home farm for wages
appear the most unlikely to become es-
tablished as partners on the home farm.

Manthly Wage or Income

Hoskins (9) found the average yearly
wage of young men working at home for
definite wages was §439. Dobervich (5)
reported the mean annual income from
enterprises carried on the home farm
was $169.

The median monthly earning or in-
come for the laborer group included in
the preseat study was $31-$45; for the
partner group the income was over §60.
The distribution of laborers within the
age groups indicated that there is danger
of laborers becoming stalemated at a
comparatively low income. In the part-
ner group, however, the young men ap-
pear to be progressing relative to month-
ly income as they mature in age.

Amount of Capital Required

The median amount of capital prior
to establishment as lahorers was between
¥50 and $99. In the partner group the
median amount of capital prior to estab-
llfhment was between $400 and $499.
The median amount of savings prior to
becoming established in the laborer
group was hetween $50 and $99. In the
bartner group it was between $300 and

$399.

establishment of young men in the part-
ner status. Lack of capital appearced to be
a limiting factor which kept a number of
laborers from progressing to the more
desirable status of partner. The median
amount of financial assistance secured in
the laborer group was less than $50; in
the partner group, betwcen $300 and
$399.

These findings suggest that lack of
capital is a limiting factor in establish-
ment in farming. The writer feels that it
is the responsibility of the teacher of
vocational agriculture to exercise various
ways and means of assisting former stu-
dents in securing the necessary capital
for establishment. :

Other Factors

It appeared that marriage was asso-
ciated with establishment in farming in
that a considerably greater ,number of
married young men werce cstablished ds
partners than aslaborers. However, there
was no conclusive cvidence to indicate
that the association was a function af
marriage, rather than age, especially in

the two older age groups—21 to 24 years

inclusive, and over 25 years.

Major offices held, rather than enroll-
ment, in F.F.A. chapters and 4-H clubs,
appeared to be factors slightly asscciated
with establishment of young men in
farming in the laborer and the partner
statuses.

The size of the home farm apparently
was not a factor in the establishment of
these young men in the laborer and the
partner statuses.

Young men scemed most likely to be-
come established in farming in both the
laborer and the partner statuses on farms
which were the predominating type in
the community. These farms were also
the miost highly specialized of the types
listed in the survey.

Young men who were cstablished as
partners showed a greater preference for
farming as an occupational choice, hoth
when entering and leaving high school,
than laborers. It was interesting to note
that there was a decréasing difference
in farming as an occupational choice be-
tween partners and laborers during high
school.

Tt was the opinion of the young men
that experience gained working on the
home farm and experience gained by
working out as a hired hand were the
most important and least important fac-
tors, respectively, in helping young men
to become established in boih the laborer
and the partiner statuses, . .

Partners indicated that they had more
‘written contiract agreements than labor-
ers, The survey indicated that as a rule
capital was required for establishment
in the partner status. A number became
established by means of their own sav-
ings, some combined their own savings
with financial aid and a few were cstab-
lished entirely through financial aid.
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Condilioning Students

" {Continued from page 21}

ing their young men to become estabe
lished in farming.

1. During the high-school period in
vocational agriculture each boy will be
assisted in developing a comprehensive
farming program which should eventu-
ally lead to establishment in farming. An
interest in farming should be developed
and a financial investment accumulated
large enough to overcome the period of
two 1o four years of instability immedi-
ately following graduation from high
school.

2. The graduating boys will be ad-
vanced into a “Young Farmers Asso-
ciation.” With such an association func-
tioning, the following should be accom-
plished:

a. The boys’ education in agriculture

will be continued.

b. Assistance will be given them with
their production and managerial
preblems,

c. Help will be given in interpreting
new and changing conditions in ag-
riculture since changes are constant-
ly taking place. :

d. The needs for social and recreation-
al activities will be met,

3. The instructor of vocational agri-
culture will visit these young men fre-
quently to assist them with their individ-
ual problems on the home farm, For ex-
ample, the instructor may secure new
bulletins which would be of great benefit
on subjects of particular interest to the
young man visited.

4. 'The instructor will solicil the co-
operatien of parents in planaing and
carrying out a farming program which
will assist their sons to become estab-
lished in farming.

a. Assistance will be given in working
out contracts and partmership agree-
ments.

b. Assistance will be given in securing
{and and livestock for expanding the
farm business.

c. Help will be given in the keeping of
accurate records and accounts.

5. In cases where young men on leav-
ing school are unable to farm at heme or
begin farming irmmediately, assistance
will be given in securing employment on
a good farm.

6. An cducational program will “be
initiated wherehy the landlords will be-
come acquainted with the importance of
leasing their farms to young men with

-ability on an equality basis. The instruc-

tor will aid in making leases in which a
thoro understanding of the respensibili-
ties of the landlords and tenants will he
assured. Improvements in the farm and
farming operations can then be inaug-
urated which will be of mutual benefit
to landlord and tenant.
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Future Farmers of Americu

A. W. TENNEY

Paso Robles F.F.A. Finds Opporiunilies

CLIVE ©. REMUND, Instructor, Paso Robles, California

THE Future Farmer Chapter of Paso
Robles, California, has found a way to
help improve the locks of our city and at
the same time give material aid to our
all-out war cfort, _

The director of agriculture and adviser
for the small, but active, Future Farmer
chapter, was [aced with the problem of
having city boys in his freshman and
sophomore classes. These city boys had
neither the room nor the [acilities for
farming programs such as the [arm boys
were able to carry on. .

These boys suggested that they sccure
permission from the city authorities and
the owners of the vacant lots in town (o
allow them to clean up the lots, plow
them, and seed them to oat hay.

Fhe lots werc first picked over by hand
and all trash removed. The ground was
then plowed, disked, and secded to oat
hay. Each boy paid a small rental fee for
the use of the chapier equipment, Later
this same eguipment was rented cut to
farmers at nominal fees so every piece of
cquipment morc than paid for itsell.

This spring and summer the tractor
mower was in almost constant use, being
driven by some chapter boy, and 385
acres were mowed that otherwise would
have been left standing duc to the short-
age of farm labor. By this method $288.75
was added to the treasury. When the hay
on the city lots was ready the boys did
their own mowing, raking, selling, and
hauiling.

Paso Robles town boys prepare vacant lofs
for seeding’

Further plans involved the most prac-

tical ways ol spending the proceeds [rom -

the sale of the oat hay. They finally de-
cided to purchase livestock to feed cut or
start a breeding herd, This decision came
after studying the principal agriculture
enterprises of the locality. They lound
these percentages of total income: (1)
almends, 22 percent; (2) wheat, 18 per-
cent; (3} beef, 16 percent; (4) dairy, 14
percent; (5) hogs, 12 percent; {6) poul-
try, 12 percent, and (6} miscellancous
crops, 6 percent.

Faced with the problem of securing
the neceessary equipment to undertake
this project, they decided to promote a
scrap-iron drive which covered the whole
commuunity, This added $240 to their
treasury. Besides, they salvaged enough
material to build in shop a plow, an off-
set disk, a float, a grain drill, and a dump
rake. A mower attachment was pur-
chased for the chapter tractor and the
boys were ready to start work on the va-
cant lots.

Here the sons shine in the sunshine

The outcomes of this project were
many-lold. The boys had city lots
amounting to 20 acres in hay and made
themselves a net profit of $240; they
solved their farming program problems;

they learned to repair and service [arm

equipment; they plowed 142 city lots,
50’ x 12%, for Victory Gardens; they
helped beautify their city by cleaning up
vacant lots, and they helped the war ef-
fort by producing needed livestock leed.

HEn Excelient Record

Ol the graduates from Canal Win-
chester, Ohio, High Schooel in the past six
years who have completed meore than two
years of vocational agriculture, 57 per-
cent have been awarded the State Farmer
Degree. Ralph E. Bender is the adviser
and also president of the Ohio Associa-
tion of Teachers of Vocational Agricul-
turc.

Grayson, Ga., Chapter
Supplies Polato Plants

AFTER four years of selling certified
potatoes by our chapter, the farmers in
our community look to us as a source of
supply [or plants. As a result of our in-
terest in supplying a large portion of cur
community with certified plants cach
year, our entire community has become
sweet potato conscicus.

During this past ycar the farmers con-
structed an eleciric potato-curing house
of 3,000-bushel capacity. From the ex-
pericnce in curing over 2,000 bushels,
farmers and F.F.A. members saw definite
examples ol potatocs which were grown
from certified plants and those which had
not been certified. :

Alter sceing the difference in kecping
qualities of clean and non-clean pl:cmts,
our chapter has; as one vhjective, either
to sell certified plants to the farmers in
our communpity or 1o help them select
their bedding potatoes and see that they
are treated with corrosive sublimate or
semi-san bell.

Spencer, la., Hog Project

MEMBERS of the Spencer, Iowa, Fu-
turc Farmer Chapter, at a loss as to what
they should have for a co-operalive proj-
ect this year, decided that,-since hogs
were probably the most profitable live-
stock, it would be a good idea for the
chapter to raise swine co-operatively.
Four and one-half acres of red clover
pasture were rented from a farmer near
the edge of town. One of the main ob-
stacles was that of securing water for the
pigs. Three different holes were bored by
the boys before sufficient water was se-
cured. The chapter built three double-
pen houses in the school farm shop and
purchased three single houses. .
The chapter had two members with
peor facilities [or project work. 'Thcse
boys were eager to take shares in the
project and do their share of the Iabor.
Due to a shortage of labor it was nec-

essary for the instructor to assist the boys

some during the three vication months.
For this, the instructor was allotted three
shares in the project. Nine sows were
purchased, and these farrowed 90 pigs of
which 85 were raised. The pigs did nicely
from the start and weighed an average of
39 pounds at 56 days. The pigs were fed
by thé self-feeder mecthod. Forty-one
head of pigs were marketed on October
15 at an average age of 5 months and 1
week and weighing an average of 202
pounds. The remaining 44 pigs will be
marketed at a weight of 225 pounds. A
total of approximately 18,000 pounds of
pork will be sold from the project with an
estimated profit of $900. The project has
been auite successful both from the stand-

Getling Freshman Proj-
ects Started Early’

ONE large department of vocational
agriculture in California has an amazing
faculty for getting freshmen started in
extensive farming programs almost im-
mediately after enrolling in the depart-
ment. This success i the result of a care-
fully-planned program which might be
followed with profit in many ather com-
munities in the United States.

The scheol is Modesto High School,
located in Stanislaus county at the north-
crn end of the rich San Joaquin valley.
The school district is approximately 10
miles by 15 miles, virtually every acre
tillable and uader irrigation. The farms
are predominately small—10 to 40 acres
—but intensively cultivated. Principal
enterprises are dairying, alfalfa hay,
[ruit for drying or eanning, dry beans,
and some small units of swine and beef
cattle, Most farms are well-diversified.

There are very few tenant farmers in
the district, giving a stable type of popu-
lation, There is little movement for farm-
ers [rom onc [arm to another. Land is
very high in value, a 40-acre farm with
average dairy buildings and land pre-
pared for alfalfa or planted to this crop
sells readily for $25,000,

There are 13 eclementary schools in
the Modeato High-School district, in ad-
dition to those within the city itsell, which
has a pepulation of about 15,600. The
scheol operates an extensive bus system,
adequately serving every part of the high-
scheool district: Out of a total enrollment
ol about 140 students of vocational agri-
culture per year, from 50 to 75 will be
freshmen. This year, with many schools
reporting decreasing enrollment, Mades-
10’s freshmen class was larger than last
year. :

The matter of gefting freshmen started
right doesn’t wait until fall. Every spring
the wide-awake Modesto Future Farmer
chapter holds a “spring roundup,” just
before elementary - school graduation,
One of the chapter leaders goes to each
elementary school and invites all of the
boy graduales to the “roundup.” On
this visit names and addresses of all farm
boys graduating from the eighth grade
are obtained.

The “roundup™ consists of games and
entertainment, talks by Future Farmers,
and refreshments. A trip is made thru
the department which includes a four-
room building with a large shop and a
separate chapter co-operative, which did
a $27,000 business last year in feed grind-
ing and mixing and in supplies for agri-

cultural mechanics.

Following ¢his goodwill event, the
high school sends a counselor out during
the summer to visit every elementary
school graduate who indicates on his
registration blank whether or not he
plans to enter agriculture. These names
arc turned over to the teachers of agri-
culture, However, the teachers of agricul-
ture are not {imited to this list and visit
all farm boys who will enter high school
in the fall. "The boys can change their
course to agriculture at any time,

During this visit the teacher of agricul-
ture—there are three full-time men—
talks with the boy and his parents on the
home farm, He discusses project possi-
bilities. The chapter facilities for helping.

C ap . oy e

Lazy Teachers
K. L. RUSSELL, Teacher,

Neosho, Missouti

TOO tired to do a first rate job of teach-
ing aflter those late hours at evening
school? Are the boys a bit bored with the
usual classroom procedure? If so, let
them teach a few jobs while you sit back
and enjoy some real live-wire discussions.

For three years 1 have let my junior
and senior boys have a fling at manag-
ing the class. Much 1o my surprise the
boys sometimes do a better job than I do.
Properly managed, there develops a lot of
competition and a quality of study sel-
dom realized when the program is en-
tirely a teacher procedure.

Three years ago I found myself up
against the problem of teaching soils
without a set of teaching plans prepared.
A lot of relerence material was on hand
but procrastination had the upper hand.
Rather than burn the midnight oil T put
the boys to wark preparing the lessons.
The idea seemed to take so well that it is
now a part of each year's work. A few
changes have been made, but the pro-
gram is mnuch as it was the first year when
in desperation I put the boys to work
doing what I had always considered my
job.

We first proceed io divide the study
into as many jobs as there are boys in the
class, This is done as a group and when
the final sclection is made the jobs are
written on the board. Each boy is then
assigned a job according to the difficulty

arc cmphasized, such as the co-op-
crative feed mill, group purchases of
dairy calves, vaccinating and milk-

~ testing equipment, agricultural mechan-

ics [acilities, and so on. Many youngsters

. already own some stock or secure some

as a result of the summer visits,

Usually in August, the chapter holds
a “melon bust” for all prospective fresh-
men, This is followed up the first or
second week of school by a freshman
reception. As a result of these many ac-
tivities, the boy quickly feels at home,
knows about the co-operative services,
and has enough confidence to launch a
large program, :

By the end of the first quarter, 90 per-
cent of the boys have productive proj-
ects—and what projects! They recited
them at a freshman meeting recently—
tive cows; two cows and 10 feeder pigs;
a cow, calf, five acres of alfalfa; and so on.
The boys may borrow money [rom the
Production Credit Association with the
chapter acting as trustee, This helps boys
to get into large projects guickly thru
sound business procedure,

The cmphasis on projects is con-
tinued thra all years in school, Therc is a

-class unit on projects where production

and financing are discussed. The whole
class visits the projects of the other fresh-
men. Because of the diversified nature
of the farming, the freshman often takes
over the entirc operation of the home
dairy unit, the home poultry flock, the
swine on the farm, or a truck-crops
enterprise.

Modesto recently applied [or eight
State " Farmer degrees, The cight ap-
plicants-have a total net worth of $15,-
546,82—almost $2,000 per boy. This
shows that getting freshmen started early
really pavys dividends in gettine bovs
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of the job and the ability of the boy. Ap-
proximately two weeks are allowed for
each boy to outline and prepare his job
for teaching. Of course the time will vary
according to the enterprise or subject
being studied. A typical outline follows:

a. List of references

b. Atleast 25 study questions

c. Filty or more true-false test questions

d. Fifty or more completion questions

e. Grade check sheet containing each
boy’s name and a column for problems
answered, discussion, test grades, and
final gradc

f. Complete list of approved practices

We found in practice that somce jobs do
not lend themselves to so many questions
while others require more than this num-
ber. This has continued to be the goal
regardless of the jobs under considera-
tlon. Some boys will require considerable

" help in wording suitable study questions

and test questions while others can do an
excellent job. A few boys will lag behind
and not be entirely finished when teach-
ing of the jobs begins, but with encour-
agement they usually are prepared when'
their job comes up for study. We are
fortunate in having a ditte machine in
our department so each boy can write
his tests in ditto ink and prepare a copy
{or each member of the class.

After the boys have finished their prep-
aration the class study begins. Each boy
opens his part of the program by allow-
ing the others to suggest problems per-
taining to the job at hand. These are
written on the blackboard by the boy
instructor and the rest of the class copies
them for study. When the class has ex-
hausted its supply ol problems the bay
instructor completes the list from those
previously prepared. The assignment is
now studied in the usual way and the
answers to all the questions are written
and handed in for grading by the boy
instructor. This grading by the boys
makes for a lot of learning. Just one little
mistake in grading a paper is pounced
upon and books pufled out of the shelves
to prove the point. When sufficient time
has been allowed for all to he handed in,
the discussion is held under the leader-
ship of the boy instructor, This is good
practice in any class room, .

One of the best parts of the program
is the period allowed for putting the bay
instructer on the spot. Each student is
allowed to ask one question of the in-
structor. Extra credit is given each boy
who can ask a question about the job
that the instructor cannot answer. Part
of the hoy instructor’s grade is deter-
mined by his ability to answer these
questions. I nced not say that consider-
able searching is usually done in order
to trip the instructor of the day.

When the discussion of a job is fin-
ished the tests are given, the papers
graded, and the grades recorded. All
this is done by the boy instructor,

My job is to keep things running
smoothly and 10 add emphasis to impor-
tant facts not sufficiently covered. Dur-
ing the discussion I keep track of the dis-
cussion grades for the boy instructor so
that he can devote his time to the class.

Perlect? No. But try it sometime. If it
clicks, a lot of extra interest and learning
is added. If it doesn’t, not much is lost.

If it should happen that the student
would lose interest in the procedure and
begin to do careless and indifferent
work, then that would mean that I would
have to ro to work asain and olan some
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Shafter Chapier Helps in
Potato Seed Experiments

IT ISN'T often that Futurc Farmcrs
have an opportunity to assist commercial
farmers in basic research in agriculture.
Yet this is exactly what Shafter, Califor-
nia, Future Farmers are doing on the
Shafter high-school {arm.

Potato production is big business in the
Shafter area and potato production has

. its problems. Onc of these problems is

seed—clean seed—frec of disease, from
which bumper crops of high-grade mar-
ketahle potatoes can be grown.

Two years ago the Kern county Po-
tato Seed CGrowers’ Association decided
that test plots were nccessary where secd
could be grown under controlled condi-
tions where disease could be carefully
ohserved and, eventually, practically
eliminated. They had come to the con-
clusion that disease-free sced was the
answer to most of their production ills.

The Shafter schoot [arm proved to be
the ideal location [or the test plots. The
junior and senior Tutare Farmers would
do the detailed work under the expert
supcrvision of Shafter’s three teachers of
agriculture and T. T1. Hankins of the
Seed Growers’ Association. This gave the
Tuture Farmers an opportunity lor com-
munity service and at the same time an
education in potato growing which few
boys get.

At the present time potato growers
from Washington,” Oregon, Ncbraska,
Tdaho, South Dakota and California have
50 different lots of secd growing on the
Shafter test plots. In April more than 250
growers had a ficld day at the Shaflter
farm locking over the progress of the cx-

_ periment. The Union Pacific railroad

which is making a picture of potato pro-
duction is photographing the progress of
this work.,

The F.F.A. Creed was oflicially adopt-
ed by delegates to the third National
F.F.A. Convention, 1930. In 1935 a
framed copy of the Creed was presented
to Mr. E. M. Tiffany, of Wisconsin, the
author. Mr. Tiflanywas horn and grew to
manhood in Lyndon, Kansas, graduated
[rom the Kansas State College of Agri-
culture in 1915, and at the time he wrote
the F.F.A. Crced, was assistant professor
of agricultural education at the Univer-
sity of Wisconsin.

Communily School
(Conlinued lrom page 91)

building which they erected and dedicat-
ed to the cause of labor and learning.
From 120 members in 1941-42, the school
grew to 179 in 1943-44. Thus, through
the aid of the Federal (Government,
Benson high school is reaching out and
ollering training to its adult population,
wha, through improved methods, are do-
ing their bit by increased production to
bring about victory on the home and
farm front. Many of the pcople taking
these courses have expressed the desire
to have the program continued. Tt took
the co-operation of the citizens, the
school board, the faculty—in fact, the
entire community—to make the school

Co-operative Program in
Homemaking amnd

Agriculiure

G. 5. DOWELL, Teacher,
Munday, Texas

THE co-operative program ol work for
departments of vocational agriculturc
and vocational homemaking in high
schoals fits the war needs and conditions
as no other program does or can. When
we planned our co-operative program
and put it into operation in 1937, we did
not plan a program for war conditions or
[or any other emergency but for a normal
peace time routine. However, one of the
tests of any educational policy is how well
it fits cmergencies that are sure to arise.

Today, with the demand [or greater
productien and for more processing on
the farm and with the increasing im-
portance of community lile during the
rationing of tires and gasoline, what
could (it the situation better than a three
point co-operative program which stress-
¢s Live at Home, ¥arm and Home Im-
provement, and Family and Community
Life? Grealer production of food, [eed,
and fiber io feed and clothe ourselves,
our armies, our production workers, and
our allies ig our chief business as farmers,
Along with this comes the need to proc-
ess as much of our raw products as pos-
gible on the farms in order that the rural
population may be largely self-support-
ing, leaving the products of our factories
to go to our urban population, our armics,
and our allies. A live-at-home program,
where the greatest amount of food, fecd,
and fiher possible is produced, processed,
and stored on the [arm with large sur-
pluses put on the market, fills the im-
mediate as well as the long-time need.
The co-operative program mcels every
demand on the farm population in time
of war ag'well as in time ol peace.

With the cver increasing demand for
more production, the improvement pro-
gram, which includes greater skill and
more improved practices, is the watch-
word of the allied nations. We must pro-
duce more than the axis-controlled world,
and it must be done by improved meth~
ods as well as by more wark as has been
so thoroly demonstrated by our factories
aud war production plants. Therefore,
the improvement program fits the needs
as never before.

The automobile enlarged communities
and made small communities, as such,
less impertant to the rural population,
but, as the automobile leaves the road,
family life and community life becornes
inereasingly important. With the nation
agog over juvenile delinquency, partly
brought about by war conditions, what
could be a more appropriate theme [or
vocational education, or any part of the
educational system, than ‘Improved
Family and Community Life?” The co-
operative program provides [or an effort
to insure more wholesome entertainment
in the home and the community, which
many writers think is the key to the solu-
tion of the juvenile problem. Under the
present war conditions wholesome acti-
vity and entertainment have becn cur-
tailed and it is up to the home and the
local community to provide mare of it.

The TFood Production War Iraining
program, being sponscred by vocational
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gram and, beyond question, justifies that
part of the co-operative program. The
necessity of increased production more

than justifies the farm and home im-

provement part of the co-operative pro-
gram. The national movement to induce
local communities to provide sufficient
recreation and amuscment for young
people justify the improvemcnt of the
community life part of the program,

Whereas some of the people in voca-
tional cducation thought that the co-
operative program must wait for further
development until alter the war, actually
it is becoming a part of the program of
vocational education thruout the country
and will likely he so rooted in the system
before the end of the war that it will come
to the forefront more and more, Such
things as the FPWT program are bring-
ing the co-operative program into its
own without the realization of a large
part of the people in vocational educa-
tion themselves. Not only is the three
point  co-operative program  being
stressed but some of its methods as well.
Some of the shop courses are enrolling
girls and women in combined classes
while others are providing classcs in
shop work for girls only, taught by men
instructors. In other cases boys and men
arc enrolling in classes [or food processing
such as canning and dchydrating taught
by women instructors. Girls and boys,
men and women, are enrolling in com-
bined classes in producing food.

Where the co-operative program was
functicning at the beginning of the war,
less reorganization and readjustment
were required 1o fit vocational depart-
ments into the war effort.

Bﬁnquei Banter

Toastmaster: With all our Halloween
festivities, have probably had encugh
orneriness for one evening, yet I feel that
we should not adjourn without having
few remarks from teacher of agriculture.
I do this with some hesitancy. Under-
stand when he first came here fresh from
college, was quite bashful—even plain
“green.’” Also, they say, had bad case of
halitosis. First Halloween, just eight years
ago tonight, farm boys had come to town
for usual Halloween prank-—they called
it “the leveling-off”’ process. 1 see most
of you are acquainted with the proced-
ure. “Prof.”” apparcntly wanted to learn
the technique so walked down town,
Found the boys had finished tasks and
were coming down town for refresh-
ments. Stepped to edge of sidewalk, stond
in shadow while they passed. They (ell
me that, as the boys passed and got a
whilf of “Prol’s” breath, they shoved
him over, too. How about it, “Prof?”

Speaker: Ladies and gentlemen, John
has rapidly taken on the earmarks of
genuine toastmaster. Mave listened to
them good many times and his remarks
remind me of old soap barrcl at home on
[arm. We fitled barrel with wood ashes
and then added water. I examined it
once and found that top was all froth
and rest was just plain lye. Other day 1
asked John question to which he made
rather unsatisfactory answer and then
added, “T guess there is nobody home.”
“Little Beanie” scemed to hit the nail on
the head when he remarked under his
a1l A Aree that that Nohodv ever
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