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Editorial Comment

Research in Agricultural Education

YiE Vocational Education Act of 1917
(the Gmith-Hughes Act) states that there
b Segum provided for in Section Seven
for the use of the Federal Board for Voca-~
ihnal Bducation for the ad_ministration of
this' Act and for the purpose of making
tiidies, investigations, and reports to aid
i ‘the organization and conduct- of vo-
siional education. . .77 -

“The Smith-Hughes Act provided funds
he Federal Board for Vocational Ed-
ion and later the Office of Education
“to use for research. No funds were pro-
vided directly to the states for research,
it workers within the states whose salar-
¢s were paid in part from federal funds were cncouraged to
age in studies “ngedcd in developing their vocational pro-
grams.” .

On page 24 of Bulletin 1, Statement of Policies for Adminis-
tration of Vocational Education, is the following statement,
“Sate supervisors and members of teacher-training staffs, in-
cluding research workers, should be encouraged to undertake
<tudies which are needed in developing their vocational pro-
grams and to make the results available to teachers thruout the
ountry. The Office of Education, within the limits of the staff
d time available, may cooperate with the states in planning,
-ordinating, and carrying on such studies as are of national

F. W. Lathrop

Policies Pertaining fo Research

;_Ql._ic'étion 28 on page 36 of Bulletin 1, Statement of Policies,
Revised, Pebruary 1937, reads, “May federal funds allotted to

nvestigations? o
““Answer; Tn order to carry out the purposes of the vocational
dication acts, research and investigation in the fields of voca-
tional education are necessary on the part of the Office of Edu-
“éation, the state board, and the institutions that are charged
with the responsibility of preparing teachers. A state board will
e expected to submit a plan setting forth the scope of the work
ontemplated and the qualifications to be required of the per-
ong to be employed,

*“The scope of vesearch work should be limited in such a
anner that the results will function directly in the furtherance
“of the entire program of vocational education,”

George-Barden Act

The Vocational Act of 1946 {The George-Barden Act) is cx-
plicit on the use of federal funds for research. Section 3 of this
Act states that “‘the funds appropriated under authority of
‘paragraphs (1) to (4) inclusive, of subsection: (a) of this section
iy be used for assisting the several states and territories, for
he purposes therein specified . . . for securing necessary infor-
;Mation and data as a basis for the proper development of pro-
grams of vocational education and vocational guidance. . . "
v George-Barden funds used for research can be used in state
departments of edication or in teacher-training institutions.
. Ttshould be pointed out that the policies which are to accorm-
pany the George-Barden Act are not yet formulated. However,
-1t is safe to say that this subsection relating to research will be
- quite flexible,
 Workers in agricultural education have made progress in
reseacch. There is abundant evidence of this progress, First,
there are two publications giving summaries of studies made.
: Thcsc_arc “Summaries of Studies in Agricultural Fducation,”
‘Bulletin No, 180, United States Office of Education, and an-
other publication by the same title which supplements Bulletin
180 and was published by the Interstate Printers and Publish-

(Continued on page 145}

" from the same institution, the teachers of

state for teacher-training be used by the state for research and-

One More Spark

TEACHERS of vecational agriculture
have, the country over, been one of the
most unified groups of teachers. Being a
relatively small group in any state, and
for the most part having been graduated

agriculture have been quick to appreciate
and capitalize upon the advantages af-
forded them thru their closely knit and
well-led state associations. Or, perhaps
one should say that because of the fore-
going reasons, feachers of agriculture
tended to develop strong associations.
Whatever the reasons may be, there is a W. H. Martin
degree of strength and inclination to ac- :

tion beyond that found in more loosely knit erganizations of
teachers. ‘

In seeking, as a group, the advancement of the profession,
they have given no little consideration to salaries. Beginning
salaries have often been fixed by gentlemen’s agreements and
are enforcable because of the competition, Also, there have
been other alternatives for the experienced teacher, One result
has been relatively higher salaries for teachers of agriculture
than for other teachers in the school system with comparable
training and experience. This is not neeessarily bad. However,
it is not strange that some think it s0.

The time for great advances in the salaries of all teachers is
at hand, Teacher strikes, studies of salaries, and all the rest will
be involved in the evolution of real salary schedules on a school,
town, county, or even a state-wide basis. Tt is time for teachers
of agriculture to skare the benefits of their experience with co-
workers, and ta bring their leadership to bear on the total prob-
lem of securing adequate salaries in rural schools. It is a civic

" and professional responsibility. Tailure to act may result in

salary schedules which do not give proper recognition to the
character of work, or even the period of employment (36 weeks
against 48) of teachers of agriculture. This action of leadership
will then protect the profession and aid to insure a schedule
favorable-and fair to all.

_ In accepting leadership in this vital problem, what course of
action shall be followed to secure desived goals? The answer
may be “the one that gets results”; in other words, the ends
justify the means. While all would admit the importance of se-
lecting ways and means in terms of the situation, there would
be few who would favor the pattern set by organized labor as a
first path to choose, .

Why not try education first? Education of faculty, education
of students, ectacation of parents, and education of taxpayers?
In this way cannot there be developed mutual understanding
and confidence essential to the development of a satisfactory
salary schedule within the local unit? Too often administrators,
under pressure of economy-minded boards, have not really
hrought the problem into the open, Thru a joint study of the
problem by teachers and citizens, both the problems of the
teachers and of the taxpayers (which include teachers) may be
laid on the table. No! not in a single meeting, but in a series.
Is it not reasonable to expect that such democratic procedures
would prove compatible to rural people? And, is it not likewise
probable that the gains would be as large and permanent as
those secured by less desirable means? '

Teachers of agriculture have ever been called upon to supply
the initial spark for programs of adult education, Here is a new
opportunity to supply a needed spark for a cause that won’t
require much pushing becausc, cssentially, everyone is in back
of it and alrcady pushing. What is needed now is the applica-
tion of a spark of leadership and a pinch of know-how of getting
rural people, as-a group, w0 talk over their problems. If teachers
of agriculture will supply the same, who can say what they will
have done for today’s generation of rural boys and girls in terms
of providing better teachers—W. . Martin, University of
Connecticut.
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Studies and Investigation

E. B. KNIGHT

Trends in Cooperative Resecarch

R. W. CLINE, Arizona, Member of Research

MAN’S agpira-
tions to improve his
ways in all human
endcavors are as
old as civilization
jtself, but the sys-
tematic approach
to this problem is
of rather recent or-
igin. Agencies of
research, as they
apply to education,
are largely a prod-
uct of the last 30
years, O roughly
the period during which vecdtional edu-
cation was becoming established in this
country. Research has therefore devel-
oped along with vocational education in
agriculture thru what may be called the
first phase of the program under [ederal
support. During this initiat period there
has been a growing tendency to usc ac-
cepted research procedures in secking
answers to the diversity of problems en-
countered by workers in this field.
Analyses of the summaries of studies in
agricuilural education reveal a broad
range of subjects and a variety of de-
vices and techniques. Considerable prog-
ress in recent years has been made in the
development and adaptation of instru-
menis of research specifically suited to
the problems common t0 education in
agriculture.

R. W. Clirie

Major Needs

As agricultural education enters the
gecond phase of its development we must
critically re-examine programs and prac- -
tices of the past and direct research ac-
tivities toward the needs of people in
apriculturc geared to world etonomy and
a2 new era of scientific achievement.,

The problems and needs in making
adjustments are well expressed in Greg-
ory’st discussion of vocational education
in the postwar world. In conclusion he
writes:

“PFinally, expansion and improvement
may not prove difficult if it involves
merely acceleration. The real chal-
lenge comes when we make improve-
ments, reorganize, and redirect our

. efforts.”

In a summary of progress on research

to date, Smith? quotes Puls as follows:

“The profession is suffering because
not enough of the right kinds of
studics are being made and those
which have heen miade are not find-
ing their way to the teachers in the
field.”

On the basis of the above appraisals,
what type of research program is most
appropriate to present and future needs?
On this point Smith further concludes:

“Cooperative research effort on a
nationwide ot regional basis i3 an-

other need. Such an approach would
tend to reduce duplication of effort

Committee, Agricultvral Section ANV.A.

Feature of lssue

Except for some evaluations of
emergency  activities, the research
aspects of the program of vacational
agriculture was for the most part
curtailed during the war, Increased
attention is now being dirceted to the
making of studics and investigations.
We are pleased, therefore, to devote a
considerable part of this issue to Dr.
Knight's section of the magazine and
shall plan to include additional. re-
ports of similar character in succeed-
ing issues.—Editor

and insurc over-all planning, direc-
tion, and dissemination sorely needed
to improve the quality and signifi-
cance of research.”

This point of view scems 10 be rather
generally shared by those who are fa-
cmiliar with the problems and progress in
this feld.”

Values of Cooperative Effort

Clooperative research may be defined
as any systematic plan that engages the cfforls
of large numbers in aitack upon many prob-
lems, and integrates the work into a long-range
program for common purposes. In recognizing
certain values in this approach to re-
gearch we, of course, donot minimize the
jmportance of other needs which are still
major bottlenecks. These include need

“for adequate finance and’ qualified per-

sormel at national and state levels.
Recent financial support for vocational

education and public interest in research

in gencral, as an outgrowth of war, make

. this the most timely period in the history

of agricultural education for the expan-
sion of facilities and services for finding
answers to crucial questions. The extent
10 which this opportunity is utilized will
depend largely upon the nature of our
leadership and the support for the pro-
gram by the rank and file of workers.
Such support will be substantially in-
creased by the recent trend toward
broader participation in cooperative
programs of research. .

Such programs wheh wisely planned
and developed serve as a means of assist-
ing each worker and especially the class-
room teacher in finding answers to prob-

lems. This is the point at which most re-.

search should originate and the findings
put to use, for teachers have many prob-
lems. Good rescarch is not a solitary
enterprise, but a co-ordinate activity that
deals with the variable aspects of human
behavior wherever we find it and the
forces that control it. The driving force
in any investigation is individual curi-
ogity and the desire to improve one’s con-
ditions.

Finally, then, a study becomes an in-
dividual undertaking if it is to be realis-

e A ity e At BoucATiON MAGAZINE February,

tic. What seems worthy of study to oné
person may not be at all worthwhile to
another, for significance in any situation
is as variable as individuals themselves.
While productive research should not be
regimented, it likewise should not be
pursued entirely as an individual ac-
tivity. Such a plan would only increase
{he weaknesses so prevalent in the period
of development thru which we have just
passed, Teachers and other workers,
therefore, either as participants or coi-
sumers of research, will receive greatest
values thru cooperative effort. This im-
plics leadership and a plan applicable to
all aspects of the vocational program and
its participants.

Principles and Practices

Successiul cogperative research de-
mands considerable group conference
discussion, so that all workers may under-
stand the nature of the investigations and
be able to participate with maximum
cfficiency. Even with' limited time for
such work at regional conferences, re-
gearch committees in recent ycars have
made progress on cooperative studies
and the promotion of research in gen-
cral. Two trends in planning and con-
ducting studies may be mentioned, One
plan is for ail workers to concentrate on
the study of one timely problem of major
comcern to the region; the other plan is
10 undertake a number of problems of -
limited scope with several workers in
charge of each study. In the latter situa--
tion, assignments are made on the basis
of need within the several states and the
snterests of workers. Tor example, the
matter of teacher certification is of special
importance at this time in three states of
one region. Thercfore the workers in
these states are conducting a study on the
problem and will report their findings to
the regional group.

The following list of cooperative studies
now in progress in the Pacific region will

illustrate the plan of pursuing a number -

of studies over a given period.?

1, Materials and procedures for han-
dling guidance problems of students in
vocational agriculture

2. Developing a -guide for the first-
year course in vocational agriculture for
the region .

3. Evaluation of certification require-
ments for teachers of agriculture in the
region

4. Tvaluation of student organizations
in the preservice training of teachers of
agriculture

5 Fvaluation of the activities of teach-
ers of vocational agriculiure

"6, Procedures [or recruiting and select-
ing trainces in agricultural education

%. Developing a manual for the use of

© student teachers and supervising teachers
in the region
Experience with cooperative studies
indicates the value of certain basic pro-
ceclures whether one or several studies
are in progress, Some of the maore impor-

tant procedures may be listed as follows: -

1. Develop a reservoir of problems

1947

“the WOrKers in’

ceurately: staté and delimit the

P blerms; - first thru group study and
finally by assignment to individuals for
iiiher refinement.
i Select 4 co-ordinator for each study.
Tle i turn may obtain the assistance of
several other workers, but he is respon-
I Tor-assignments, time schedules, and
indards in the finished study.
‘4. Obtain the services of an adviser or
cesearch stafl if the problem demands
this; :
&/ Invite all workers interested in the
tidy to supply data and otherwise assist
ccordance with individual abilities
nd iriterests.
Present a written report of the study
sgroup evaluation, discussion of im-
ations, recommendations, and needs
for fiurther study.
‘Recent progress on cooperative re-
senrchi is encouraging., Further results
‘depend upon the emphasis it re-
‘“éivés in the pattern of vocational edu-
ation for the years ahead. The least we
suld accept-is adequate research staffs
state and national levels, annual re-
sarch workshops at national and re-
jorial levels, and many smaller group
snlferences for the furtherance of co-
jperative programs thru state and dis-
rict groups. '

regory, Raymond W., “Vocational Education in
he Postwar World,” American Vasational Jeurnal,
% K1 No. 7, (Sept. 1946)

2. Sroith, William A., < Agricultural Education,” (Re-
Srview of literature [or the three-year period 1941-44)
wview of Edvcalional Research, XIV No. 4, (Oct.
944) p. 333

i Report of Twenty-Seventh Annual Pacific Regional Con-
jcrcg:’]z on Agricultural Education, April 29-May 3, 1946,

Research
;: (Continued from page 143}

i Since 1943 the Review of Educa-
.tional Research has published bibliogra-
‘phies’ of recent studies in agricultural
education. A forthcoming issue will
iniclude such a bibliography.
:i:For many years, the research commit-
ee of the Agricultural Section, American.
Vocational Association, has done yeoman
ervice in stimulating research for agri-
ultural education. The publications
mentioned above are one result of their
work,
The war interrupted systematic plan-
ning: of research in many of the states.
S_cven?een states had already formulated
ong-time research programs in agricul-
:tural education, Most of these need to be
b‘_ff:“ght up to date.
i “The History of Agricultural Educa-
‘tion of Less Than College Grade,” pub-
: %_Ished by the Office of Education in 1942 -
.18 an example of cooperative research in
agricultural education. Approximately
170 persons contributed to this volume.
Research is the basis of intelligent
. planning and action in any fi€ld of en-
:deavor, Those in agricultural education
“who Aare active in research arc convinced
; of this truth. Rescarch workers and others
[Interested in rescarch have some mis-
sionary work to do with many adminis-
trative officials in education and voca-
:tilonal education, The writer has learned
:;Cill“fﬁd Experience that a research proj-
Utnder‘*:c does not have administrative
. understanding and support at its begin-
 hing is headed for oblivion.
3 A research project is not well planned

OMMUENIIY SIuay JServes AS LDuUusis

for Improved Program
M. J. SCOTT, Tedcher, Fisher, [linois

TEACHERS of
vocational agricul-
ture have cast their
lot with the com-
munity in which
they are working.
Too often we are
not consciously
aware of this situ-
ation and consider
the position either
as a temporary one
or as a Stepping-
stone to a more at-
tractive one. This .
article is directed to the sincere teachers
of vocational agriculture (and there are
many) who are striving to use their time
and energy in a way which will enrich
the lives of all the people living in their
cormmunity.

It is just as important for teachers to
know what to leave out of their program
as what should be put into it. In the con-
tinuous struggle to provide a weli-bal-

_a.nced, well-rounded program of voca-
tional agriculture in our various com-
munities, it is essential that we have
specific objectives in mind. In other
WQrds,~ we must know where we are
going. This is impossible until we learn
where we are now, a knowledge which
comes only from constant study of the
community in which we live.

. Commumity study gives direction and
impetus to worthwhile educational ac-
tivities and aids the teacheg in ridding
himself from the shackles of many un-
important details which take so much of
his time. In administering a program of
yocational agriculture it seems just as
important to cull closely the nonpro-
ductive activities as it is for our farm
operators to cull unprofitable cows,
chickens, or hogs from their production
lines. This statement should in no way
be construed to mean that-teachers of
vocational agriculture haven’t been
doing excellent work. Most of them are
as busy as Santa Claus at Christmas
time and much good work can be chalked
to the credit side of the ledger.

M. J. Scott

Looking to Commenity Improvement

Onc of my farmer friends recently told
me that “even a blind sow finds a few
acorns to eat.” There iz no telling how
many acorns she could have found if she
had vision or knew the spots in which to
look. In order to develop better vision
and to help pick the “spots’ the agricul-
tural department at Fisher, Iliinois,
established an advisory council according
to a plan suggested by Professor H, M,
Hamlin, of the agricultural education

. department, University of 1llinois.

The advisory council consists of a
number of individuals representing a

until administrative officials have thoroly
examined the plan and have approved it.
~ The progress already made in research
in agricultural education, the growing
interest in it, and the new legisiation,
which gives increased support, all prom-
ise a bright future—W. F. Lathrop,
. S. Office of Education.

: E AcricuLTURAL EpucaTion MacaziNe February, 1947

Cross section of our community organized
to aid in studying the community and
cstablishing goals toward which our agri-
cultural depariment may work. An-
nually, they attempt to evaluate progress
made toward these specific objectives,
Originally there were nine members, but
later the number was increased to
twelve. The principal* was consulted in
making nominations and was encour-
aged to attend all council meetings, but
is nat considered a council member.

_ We found that our community cons
sisted of slightly less than 400 farm fam-
ilies, and about the same number of
families who live in the scveral small
villages in the area. We learned also that
about two-thirds of our opcrators were
tenants, The average farm consisted of
about 240 acres. About 90 percent of our
acreage during the war was planted to
corn and soybeans. During 1944 our
county reached an ail-time high of 96
percent of its land in corn or beans.
Clover or pasture made up only about 4
percent of our total acreage. During the
few short years that our land has been in
culltlvation, ranging from 25 to 80 years,
soil-conservation district studies show
that we have lost more than 40 percent
of our topsoil. We found it very hard to
believe these figures, and all agreed that
our “neighbors” were not deing a very
good job of providing for the future.

The A.A.A. office provided us with
some interesting crop yields based on 10
or more years. Our corn yield was less
than 50 bushels per acre. This figure took
on greater significance when we learned
that virgin soils during this same period
had been yielding from 100 to 178 bushels
per acre depending on’ weather condi-
tions and rate of planting,.

Soyheans averaged 22 bushels per acre
and the yield seems to be dropping
faster than corn yields. Oats averaged
less than 40 bushels per acre. Pastures
were overgrazed and neglected, and
clovers varied from nothing up to about
214 tons per acre. Farmers with poor
clover stands casually explained that the
weather was unfavorable, or they had
procured some poor seed.

Livestock efliciency standards were
equally low. We estimated from surveys
and records that the average dairy cow
produced less than 200 pounds of butter-
fat per year. Sows produced approxi-
matefy 900 pounds per litter in six
months, and 160 pounds at 56 days. Hens
produced about 100 eggs per year. Rec-
ords weren’t available for beef cattle or
sheep; but by the time we got around to
studying them we were ready to believe
that they also were very low.

Members of the council and others who
assisted in making the studies agreed that
when actual records were available, they
were lower than we ever imagined. In
fact, we were rudely shaken out of our
lethargy concerning the well-being of
our community.

We made a rather feeble effort to study
some of the things which are more diffi-
cult to measure, Lxamples of these arc:

{Coontinued on page 157)

#0. E. Foreman—1942-1946
Thomas A, Hoad—1946-
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Young Men Ten Years After Leaving
RBural High Schools in Pennsylvania®

O. L. YOUNG, Teacher Education, Pennsylvania State College,
State College, Pennsylvania

TH T data on
which the findings
of this study are
based were collect-
ed over a l4-year
period. Dr. C. 5.
Anderson, profes-
sor of Agricultural
Education at Penn-
sylvania State Col-
lege began the
study in 1929 by
. recording the voca- .
tional interests of O. L. Young the [reshman to the senior years in high
683 boys as they school, the boys indicated their choice of
entered the freshman class in 41 widely vocations and were given oppertunity to
scattered but peprescptative rural high change their choices at every succeeding
schools. Twice yearly and extending over  survey period. Two facts were revealed
. a 4-year period, a vocational interest thru this process: (1) An almost consiant
questionnaire was submitted to each - proportion of the boys designated each
pupil, Those who dropped out of school  of the given occupations from one survey
and those who moved from the districts  period to another, and (2) a very large
were also included whenever possible. and fairly constant proportion of the boys
In all, 89 percent of those with whom the expressed their choices within the limita-
study was begun in 1929 were accounied  tions of four groups of occupations. The

Editorial Comment

In this article, O. L. Young reports
on the findings of an accumulative
study by Dr. C. 5. Anderson of voca-
tional choices and employment of
young men after graduating from
rural high schools in Pennsylvania.
The data bave significance in the
planning of prograis for vocational
education m agriculture.
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izing occupational
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grade level of the
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g, and for this
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of every 10 boys actu
diately the occupatio
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t right into full-time
ts on their home

first employment in
four percent were
urally after gradua
" of this group wen
work with their paren
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and universitics to
jes, Yet during their
when at regular in-
ocational choices were
5 percent of the
hoices occupa-
college training.

Only 4 pereent of
at once to college
continue their stud
high-school yea
tervals their v
recorded, from 22 to 2
boys gave as
tions that require

\_('j.-d'o'v\'rhen'the'y were seniors. in
‘schooli: . s .

Pharental inﬂuenae.fTwentY—four per-
of the freshmen chose the same oc-
iion as their fathers. In the senior THE type of
“only 13 percent indicated a desire - course that should
o follow the accupations of their fathers. be offered and the
Thirty-nine percent, however, actually —number of outside
roceeded at once L0 £0 into their fathers’ -~ speakers that
cotipations as soon as they left high should be used in
1ool. Ten years later 25 percent of them agricultural eve-
< established in the same occupation —ming schools have
‘was their [athers’ occupation at the always been prob-
ime’ they were attending high school. lems among in-
“Their farming actipities. — Twenty-nine  structors of voca-
pe_r_c'_ent of the boys found their first post- tional agriculture.
high-school employment in agriculture.  This study was '
Fifteen percent are farming today, 10 madeinanattermnpt Wayne D. Strong
years, after leaving high school. An ad- to determine the .
ditionial 5 percent were engaged in farm~  influence outside speakers and types of
11__1g§_immefiiat§ly prior to t}'xcir exlistnent  courses had on enroliment, attendance.
5 induction into the service. improved farm practices, and loliow-u )
Interest in mechanical work.—1In all the  work on agricultural evening schools ig
sigh-school vocational Interest surveys, Towa. No attempt was made to get in-
¢ boys con§istent1y ranked mechanical  formation concerning the extent to which
work’ very high. Boys who chose to’be other objectives of adult cducation in
cgh_amcs came ncarer to achieving agriculture have been associated with the
their goal than did the members of most  number of outside speakers used or the
fithe vocational groups. Upon gradu- _ type of course offered

tion from high school 21 percent of the Records from 30'.; evening schoo!.s
FOUP. expressed a. preference for me- which were conducted by teachers of

(o} and..s_llghtly'ff::w&:r: 'th:'a'n":zg"_'i' g A . PR & o
i, S0 bing what they ex- Types of _Courses-.- and USe 01 SPCaRers s
Agricaltural Evening Schools™

WAYNE D. STRONG, Teacher, Lake City, lowa

) rule,' courses on current farm problems
cansisted of lessons on- subjects which
were not closely related as in the casc of
unit courses,

There was little relationship between
the types of courses and the number of
improved farm practices the farmers used
for the first time, or the number of farm-
ers cnrolled for follow-up work. The
small difference that was found was in
favor of the two-unit courses.

Current Problems Popular

Sixty-seven percent of the courses
offered during the 1945-46 school year
were on current farm problems, and
?.ppr()leatf:ly the same percentage of
instructors favored this type of course.
However, the farmers wanted more
courses on current farm problems, since
87 percent desired courses of this nature.
Only 4 percent of the farmers favored a
one-unif course. The remaining 9 percent
wanted the two-unit course.

There was no relationship found be-
tween teaching experience or number of

for in 1933, which is {he time that they  [our occupational groups were farming, lianics. Today nearly 19 percent are vormtional agriculture in Towa from 043

years the instructor remained in one

would normally have been gradt_late_d mechanics, aeronautics, an‘d engineering. Ten Years Later 'd_(j_ing.'mechanical work. until 1946 were used. A P

from bigh .school. At the close of the For the scven survey pcn.ods, the mean ] They did not hecome avialors—When the  these data is given in.Tabisumlmarg of position and the type of course used in
4-year period Doctor Anderson sum- number of Vocatlopal choices made per What are they doing 10 years later.f’—A oung men were freshmen, 14 percent Questionhaircg were sent t C§5 anh 2. the SChOO_L There was a slight tendency
marized and published the results (1), boy was 2.4. Thirty-seven percent of comparison of the 1943 occupational hought they wanted to be aviators. of veoational a ricuelt?lrn ‘?1 tec;lac ers for the high schools with smaller enroll-
them constantly aglhcred to th(;u: ﬁ_rst employment gecords of _thc young men When the time came to leave high school,  evening schoo%s duri e wt}? CO?Q%C ted  ment to use mOre courSes on CA: farm

Continuous Study - choice thruout their four years in high shows that fewer than 1 in 10 of the men ;3 percent found employment in the school year. Bach tcai:r;?er ¢ ;43 prOblems.'How.cvcr, there was no signifi-
school. T arc at presen ¢ engage d' in 'thc work they eld of aviation. They have Continued in postal (;ard- Hach teac was}; supplie cant n.:latlonlship between the size of the

In 1939 Doctor Anderson made an What did they do upon leaving high school? designated as first choice in 1929, when & work. six ever -qh 1 naires to be seat to  town in which the evening school was
analysis of the high—school and post-high- —When they entered high school .in they entered high school. ) , Noiié; became ﬂﬂgineefi-’f’ﬂtho 12 per- meetiixlggngjiinoot}?imbcrs whoattended  held and the type of course given. '
school records of 185 of the boys who k}ad 1929, slightly less {han 16 percent desig- Each succeeding year the choices co- g ted to become engineers, none received from g73 at.year. Rgturns were Average enrollment, averagc attend-
dropped out of school before graduation nated a choice of the occupation in which incided more and more with the em- : o instructors and 200 ance, and persistency of attendance in-
2). Approximately 10 years had elapsed  they were destined to find their first em- ployment reported in 1943, until in the dfofesrions claim very few.—Law, medi- Gou;es ori current farm problems had creased zs t}%%number of outside speakers
: ' al increased. ere was litile relationship

gince they were high—schoelffreshmen. ployment. At each succeeding yearly last recorded year, 1933, more than 18

_ Al had been away from high'school for period the number increased until, when  percent of the chosen vocations are shown
at least six years and many of them for seniors, 32 percent expressed a choice for  also to be the present occupations of the

o and teachi -

i} é 1 whendex;{;%sgxirei;‘:tg::;fsdig ‘1,1;1)22_ larger enrollments, greater average at- between the number of outside speakers

o o) mone gb e s or tendance, and more persistency of attend-  used and the improved practices f(};)llowcd
y b ance than one- or two-unit courses. Asa by members for the first time. Altho the

pearer nine years. the occupation in which they were soon  mel. doctors, and only 2 percent becarme
Again in 1940 be made a case stady of  to be engaged. The greatest ijcrease Trom these data we may deduce that . achers. number of improved practices per course
Some engage in commercial wetinitios—The + Sutamary of 2 Muster’s Thess entitled “Organiza- increased as the number of outside speak-

54 of the out-of-school ‘Voung men who  occurred at the end of the freshman year. 10 years after leaving high school only

[ ———

were known Lo be farming. ML of the 54 At 14 to 15 years of age, the normal age 1 boy in 10 will be engaged at what he inber engaged in trade and business i3 ?ﬁ?fgniifgtgghégf;?;c{iuo\s:}‘ E;Dtg;él a,tfmAgfri?hu?l ers increased up to five speakers, the num-
- * . - 3 - e b . v o or 15 - H .
men were personally interviewed, on of h;ghfschool freshmen, boys begin very thought he would be doing when he was more: th?.n {wice the number that ex- fofe' The theflsf;as accepted at Towa State colﬁ;é’ ber of improved practices per member
their farms. Twenty-five cases were . pressed interest in the vocations when mes, in July 1946. . {Continued on page 151)
sclcctcd for publi(;ation (3 .- Distribution of vocationzal chuices4and ihe employment of boys and young Ten as cecorded at defintte inter __cmbcrs of this group were semiors in
The year 1943 marks the close of the vals between the years 1929 avd 1943, igh school. ]
10-ycar period since most of these rural 5 [ 5w g Some are classified as common laborers.— Mgm in lowa, 1943-1946
apils (now adult menj were raduated. =4 k| 58 g3 Giimon labor offered th - -
pup Were & L z3 =) <5 ug e second largest
Doctor Anderson says, It is the time e 53 23 j?ﬁ o tlet for employment 10 the members of Type of Course
S T - B R - . urren
originally planned for a review of the OCATIONAL OGCUPATIONS é & g ! By =L e group as they departed from high One Two Farm All
first study, supplementing it with newly , SES w3 Ewd EERE ) . hool, being second only to agriculture. N_Tf_'f_—f_—_l)i—gz Problems ~ Courses
) . - B= “H L& g8 SEVE s urnber Of COUTSES. o v rer e —_—
gathered current data. He consulted § ¥ § % 3 2495 B Bt n pereent are now l}sted B omon e e LT 331% 25 210 307
and rechecked all the early data secured 58 Bdg 235 g5 ?1_‘_01"611"8- (This does not include farm and inro!gncnt DEF COUESO. -+ e rer nree ISR s ;%B; 12:1;)‘4 1?’;33
3 init 1t -to- 4 £ LB & 1 ) : nrofliment pet coMeS: I v i i . .
in the ““t.ial Study-' In addition, up to :gé ;gism r:..i")’.ﬁ ;52.1’1 Eﬂ abor') Three perceni are IDINETS, Number perpcour‘:: :ftending: .............. o2 22.5 28.7 27.6
date 1943 information was completed for . / tho none expressed a desire for mining. 3 OF MOPE MCETDES + « v o v v eeesannsseersmesos 26.7 202
586 of the 683 boys who started as PAT oo Gacluding farm labores) "T;‘*;‘t po oo Lo - Forty percent migrated to other places.—The § g more meetings. oo 15 155 e e
.1 . riculiure (nclt ing farm la: ores . - . . . : . Lt RS T - " -
tlcg’;.n“. n ti?e;tudz' Th : A§t_istland Entertainer 11 z) ég "y % ;ft mlglf‘c?.‘té)ry group was the mechanics. .guﬁll‘;er }mprovcg practices per course®, ... ... .. 5: i 92:' g 633 63 3
rectives ¢ the study— A he purposc o) Aviation 3. K . . mers did not migrate to an reat umper lmprove practices per member enrolled¥. . 1.26 1.89 1 .
. . d Sales 2.6 1.4 3.8 5.2 ; Y & Number individuals X _ . .09 1.18
the StlidY was tP c}cterrmne the rclat}on— g};:r‘;:f:cln?iaborc(gcxce \ facmn and mine) 2.0 1 35 o dﬁg‘rec ; : ndividuals per course enrolled for foltow-up work. .. .. 1.2 . 23.1 25.2 23.6
ship, if any, existing hetween the hlgh- }ﬁ)un}cstic and Persona 12.; “ 3 ‘5 7 . #Omnly improved practices {ollowed by members for the first time were used. -
‘school vocational interests of rural DOYS  Lager. 28 17 " v “Implications for Agricultural Education
and their adult occupational experiences. ﬁ“ﬂ*}%ﬂic 2%.(; 214 3 18.6
edicine . . . ek ) L] -
And, also, what use could be made of  Miliary SR i4 1905 : Thff opportunities and possibilities for Table ll—Data Pertaining to Sessions in Which Outside Speakers Were Used
ot H : : : - I e ———
this information in planning agricultural Miner e 58 31 i guidance present a challenge to all —_—— e
H nist P . e . . : - =
cducation progrars. Mivlstry i 2.9 3 1 vocational teachers and particularly  Moctings with Ouide Speskers
Pmiessignal Sports and Physical Education %“(’3 125; -y A . to teachers of agriculturc ' ' 0-1 23 4-5 Over s T
Y . Public Service . ) . . . . 3 ! L _ . — - ver otal
Some Findings Relicf Work e .. 1.0 e ' AS.the teacher performs his duties as a  Number OECQUISES . « -« oam v e nnmnarn s 6T
Scientist 1.4 1.4 4 . guidance officer he should keep in Number of cowees. 110 2495 56?}? 76 57 298
. . — A Student i .. 4.1 .5 mind that : Enrollment per course. 44064 4198 16689
Range of vocalional interesis. t SEVED  ‘Toscher 3 i o 2°0 at about 40 percent of the boys A endance per course, %(’ 2 7.2 58.7 73.6 56.0
specific survey periods distributed from  Trade or Business o 4.7 3.3 39 8.3 olarural community will leave the com- Number per coutse astending: 03 26z 308 348 0 277
T'ransportation and Communicaflon 1.4 1.7 3.1 5.2 - munity in which th 3 o more meelings. . ... 23.3 .
FEmployed but Crceupation Unkpown e 7.1 Th Y ich they are educated. % or more mectings.,.___,,_'_"“'“ ---------------- 2.2 ;5{132 33,9 45.9 31.0
% Ri h conducted by Dr. G. §. And Fessor None, Uncmployed 1.6 6.1 zgg ii e level or place in the curriculum ALl IEEHNES < o cveee e y p 5'? Zég 231 19.5
gsearch conducte y Dr. C. 8, A crson, protesso Miscallaneous Occupations 2.9 5.2 . . where insg + - . . Number jmproved practices per o I 5 . . 6.2 5.3
of Agricultural Edacation, Jemsylvaria Stats Col-  Deceased o S 3 1.0 cult ruction in vocational agri-  Number impraved praciecs per rhember enrolied® . L 00 i LR 68.¢
ob AgnCutit e uiletin 468 by The Pennsyly ia i ulture is > faspri X Foaie- : . . 32 9% 1.22
D e PRI, EY T Records /m///’—/——- © U.EU‘Cd may be open 1o o bt induviduals per coursc enrulled for follow-up work. . 199 243 257 228 236
- ontinued on page 157) #Qmly improved practices followed by nembers for the first time were used.
- IR
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I BELIEVE in
the future of farm-
ing. . . .7 Thus be-
gins the Creed of
the Future Farm-
ers of America.
During 14 years of
watching selected
members of the Fu-
ture Farmers of
America receive
the degree of State
F¥armer and sub-
scribe to the Creed,
the writer often
wondered what becomes of these State
Farmers. Do they believe in farming
enough to become farmers? Do they enter
and remain in the vocation for which
they received training and recognition?
Do they become adult leaders in their
communitics? What progress do they
make in farming after leaving school?

E. C. McKim

The Study

To secure answers (o these questions,
the writer made a stady in 1943 ol the
204 young men in Michigan who bad re-
ceived the State Farmer degree during
the 10-year period from 1930 to 1939.
Addresses were secured for 266 of these

. State Farmers thru the cooperation of the
teachers of vocational agriculture and
others. A check list was prepared and
mailed to each of the young men for
“whom addresses had been obtained. Of
the 266 State Farmers who received
check lists, 191 returned check lists con-
taining usable data, a return of 71.8 per-
cent of those reached, or 65 percent of
the original 294. Three of the original
pumber were deceased, one having becn
Killedt in action with the armed forces.
Thic purposes of this study were (1) to

determine the present occupational status’

of the young men in Michigan who re-
ceived the State Farmer degree during
the 10-year period, 1930 to 1939; {2) to
determine whether the qualifications
necessary to attain the State Farmer de-
gree were carried over into later life; and
(3) to provide possible suggestions for the
future selection of State Farmers.

Occupational Status

Since this study was made under war-
time conditions, a large number of the
young men were in the armed forces. As
this was an unusual situation, and one
over which the young men had no con-
trol, it was decided that the occupation
in which they were engaged al the time
of entering service would be considered

udy of State Farmers in Michigan’
EARL C. McKIM, Former Teacher of Agriculture, Sandusky,

Michigan

as their “present” ocoupation. The occu-
pational status in 1942 of the 191 State
Farmers from whom usable data were
received is shown in Table L

Tt is significant to note that more than
half of the young men, 56.1 percent,
were engaged in farming and 22.5 per-
cent rc,portf:d related occupations, in-
cluing those college students studying
agriculture.- Thus, 78.6 percent of thesc
State Farmers were engaged in occupa-
tions for which training in vocational
agriculture helped to prepare them.
Only 21.4 percent were engaged in oc-
cupations outside of the field for which
they were receiving training at the time
they were selected 10, receive the State
Farmer degree. The percentagc of State
Farmers entering related occupations is
much higher than is true for all students
of vocational agriculture; while the per-
centage entering nonrelated occupations
is lower for the State Farmers than it is
for all students of vocational agriculture.

The number of years a young man had
been out of school secmed to bear little
relationship to the occupational status
for the group studied, Of the State Farm-
crs who received the degree between,
1920 and 1934, 55.5 percent were cn-
gaged in farming and 20.7 percent were
engaged in related occupations, while
those who received the degree between
1935 and 1939 reported 56.2 percent en-
gaged in farming and 23.5 percent en-
gaged in related occupations. '

Farming Siatus

The young men who reported farm-
ing as their only oecupation showed a
wider range of farming statuses than did
those who indicated thal they were en-
gaged in some other work along with
Jarming. A greater percentage of the
young men engaged in farming full time
were in partnership at home than were
those farming part lime, 41.4 and 20.0
percent respectively;
of those farming part time were
owneg-operators of farms as compared to
24.2 percent of those farming full time.
Correspondence received from these part-
time farmers shows that several were en-
gaged in some ather occupation to help

fnance their farming operations. The.

two groups appeared to he about equal
in the proportion of young men in the
early stages of establishment in farming,
with 10.4 percent of those farming full
time working either at home or away
from home as laborers, compared to 10
percent of those farming part time. Both
groups were also nearly equal in propor-
tions at home with income from one or

Table 1—Oecupational Status in 1942 of 191 State Farmers in Michigan

e

Occupational status
[
Farming full time :
Farming part timé with other work
Occupation related 1o farming
College student in agriculture
Occupation not related to farming
College student not in agriculture
Total reporting

—,ﬁ

P —————

Number Percent
87 45.6
20 10.5
20 15.7
13 6.8
34 17.8

7 3.6
191 160.0

while 30 percent

’.

" inoré enterprises. Of the group farming

part time, 25 percent were classed as
renter-operators, while those farming
full time showed only 17.2 percent as
renter-operators. ]

Altho, as previously stated, the mamber
of years which the State Farmers had
been out of school seemed to bear little -
relationship to the occupational status,
it did show an influence upon their farm- -

“ing status. For those State Farmers who

received the degree between 1930 and
1934, 37.9 percent of those farming full
Lime were in partnership at home, 24.2
percent wese renter-operators, and 51.7
percent were owner-operators; while for
those who received the degree between
1935 and 1939 the corresponding per-
centages are 43.1, 43.8, and 10.4 re-
spectively.

Leadership Activities

These State Farmers have taken an
active part in community arganizations
and activities. Of the 191 young men
studied, 91.7 percent indicated member-
ship in some organization, with an aver-

age of 2.9 organizations per member. -

Those who reported farming as _their
only occupation showed a greater per-
centage of memberships than did the

other groups. Of this group, 96.6 percent

reported 303 memberships in organiza-

* tions, an average of 3.6 memberships per

person,

The leadership abilities of these State "

Farmers have been recognized by their
organizations, since 52 percent reported
that they had held office in the organiza-
tioms to which they belong. A small num-
ber, 7.9 percent, of the State Farmers re-
ported that they had been elected to
some political office in the community
in which they lived.

Summary

This study has brought out certaip im-
pestant  findings regarding the State
Farmers in Michigan, the more im-
portant of which are:

1. More than half of the State Farmers,
56.1 percent, were engaged in farming
either full time or part time at the time
the study was -made; while nearly one-
fourth, 22.5 percent, were engaged in
occupations related to farming. Thus,
more than. three-fourths of these young
men were engaged in the field of agri-
culture.

2. The State Farmers who remained in
farming showed definite progress toward
establishment in farming with 32 percent

in partnership at home, and 16 percent:

renter-operators; while 21.6 percent had
become owner-operators of farms.

3, Nearly hall of the Staté Farmers,
41.4 percent, had attended college at
some period after leaving high school.

4, Eighty percent of
engaged in oocupations related to farm-

- ing had attended college; and 35.6 per-
cent of those who were farming full time
had had short course training in agricul-
ture. .

5. Ninety-one and seven-tenths per-
cent of the State Farmers reported mem-
berships in commupity organizations,
with an average of 2.9 organjzations for
each person reporting.

6. Fifty-two percent
in the organizations to
longed, with an average
each one reporting.

(Clontinued on page 155)
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had held offices
which they be-
of 1.8 offices for
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the young men

HOW am I do-
P91 4g a trite €X-
ression but a nat-
alone, Teachers

ggood is my depart-
ment? How do

sieasure up with
my.” neighboring
coachers? Are the
Ariiilg  Programs
of  my students as
Gd: as those at .
Smithville? Am I making progross, stand-
ing still, or slipping?” :

Study Plan

Joe Duck

The writer has attempted to answer,
tosome  extent, those questions for
teachers of vocational agriculture in
Missouri. Selecting 14 factors that could
he. measured mathematically, he set
A&wi in tabular form the data from every

depirtment and the rank of each depart-
ent-with other departments in the same
pe:of farming area. Departments were
grouped into the 10 recognized types of
farming arcas in the state. Names of
schools were omitted from the tabulation,
Bbuf-edch school was numbered and each
cher was apprised of the number as-
ghed: his school.

Alldata for the comparative study were
aken from reports made by teachers to
‘the: State Department of Education.

i that concerning the farming pro-
pgrams, which were taken {rom the previ-
school year.

\“copy of the completed stady was
t:to each teacher. By turning to the
tumber representing his department, the
eachier could compare his record on the
14 Factors with the records of other de-
rtments and with the average depart-

for the current year were used ex-

student

Measurement of Departments
JOE DU_CK,_Disir.i'ci Supervisor, Missouri 1 - S A

ment in his type of farming area., He
could also see how he ranked with other
departments in his area.

The 'following factors were used in
comparing departments:
. Number of students beginning farming
programs
_ Number of students completing farm-
ing programs

Percentage of students completing
farming programs

Number of preduction projecis per

Number of improvement projects per

student

_ Number of supplementary farm prac-
tices per student

Number - of units of livestock owned
per student

per student: -
Labor income pér student
‘Numbexl- of days teachers were late
with reports

Number of adult farmer classes con-
ducted i

Number of farm ‘machinery repair
courses conducted

Number of students attendin

g State

F.F.A. Camp

Number of students enrolled second
week of school

Departments Compared

Many interesting comparisions were
brought out by the study. The following
table compage; three departments in the
same type of farming @

1944_4};? rming area for the year

The reader will notice preat differences
among the records of the three depart-

(Continued on page 154}

Table l—Comparison of Three Departments on Four Factors™

Factors

No. prgduction projects per studen
No. animal units per student

t‘-k*

Percentage completing farming programs
Days teachers late with reports

: Dept. | Dept. | Dept.
A B C
2.53 1.20 77
2.49 1.52 1.22
87.5 84.2 67.5
13 131 437

% Data on farming programs taken fr 1 )
. . g om 19431944 ycar.
(Obtained by dividing number of projects by number of students beginning farming programs
s

completing farming programs,

3

&

not the number

Table Il. Comparison of Two Departments in Different Types of Farming Areus

Production projects per boy
Units of livestock per boy

Labor income per boy -
Percentage completing farming programs

Dept. D., Rich Dept. E
Farming District | Ozark Upland
1.1 3.2
1.3 2.4
$202 $316
83 97

Your No. is
Type of Farminy Area I

Table I, Comparison of Departments in Missouri on 14 Factors by Type of Farming Areas, 194445 and 1945-46

No. No. Per- Prod Im ? . .
- 7 d. pr. | Sup’l | No. | Farm i Units | N - }
| Bsi%; CI}Snln%p. C(g:nr_lltp Pl;':g. i;rgil.. ll;‘zu'm FAdult Mach- | Stock Ac?t‘:s, tc:‘:ctled nggj L?xll)? * IE:¥S
.. pie . omy . h ract. |Farmer { inery Per Per Camj Pro- ith
Sehool . F. oy Boy Per Cl P i “Per With
5 Doy asses | Repair | Doy Boy gram 113’;; PRQ:;S
No. | 18 15 83 1.0 | 3.4 | 6.0
Rank | 39T | 39 25T | 30 e | 1| " ! fer | owr | R e AR
35| 15T
No. :
e o 42 % 1.6 | 1.7 | 1.6 0 0 1.7 | 3.27 :
6T | 270 | 32 161 | i2 LR Y
z
No.| 30 29 97 32 | 6
Jle 30 | A 7 ; _%,1 5$§r 2 2 3i9 101.53 x x  l432.03| 96
B 2| 21
Ne.| 42 35 83 1.6 | 0.3
No, ; ) 0.8
Rank | 10 8T | 25T 6T | 38T | 36 ¢ b f(’)}r 6523 x . 0 gsag ot
‘ 71 10
No.| 40 22 55 0.6 | 2.1 '
) ) 3.0 1
s B Wank | 11 32 39 40 200 | 19 ¢ ot | OB
19
No, | 68 68 100 1.5 2.1 |
B . ) 2.1
Rank | 1 1 2r | 14T | 20T | 28 0 0 % 1% S R
) ; 27
Ne.j 25 23 92 1.2 1 1.6
' . ) 2.8
Runk | 35T | 29T | 15¢ | 24T | 30T | 20T ! 0 23 gjm * L It
— il 15| 39
No.| 48 47 98 | 2.5 | 3.7
o Rank | 5T 4T 4 2 : T ’ 0 25 ?683 * R o
B 7] 15T
No,{ 33 27 82 1.0 | 0.3
: ) . 0.1
o Rank | 18T | 21 28 30T | 38T | 40 ¢ ¢ gé%‘ %7}91"4 R R o
3
No.| 2
B e 3*2111 %gT 96 1.2 | 1.5 | 4.5 0 0 1.9 | 0.77
9 24T | 32T | 10 130 | 34 SR L I
. y 11
o No.| 33 34 1103 - | 1.5 1.6 1 2
o N . . .3 2
o Rank | 187 | 10 1 14T | 30T | 25T ¢ éé;ar B F S
26T
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C. L. ANGERER

The Test Tells the Tale

MARK NICHOLS, State Supervisor, Salt Lake City, Utah

BABGOCK test-
ers whirled for
Utah Future
Tarmers during the
past year as never
belore. This just
didn’t happen ac-
cidentally. Tt was
a result of 2
planned state-wide
Future Farmer
program in dairy
herd improvement.
The teachers of vo-

Mark Nichols

cational agricuiture at thejr summer cot-

ference lwo years ago initiated the move-
Future
convention en-
dorsed the activity and made it a major
of work. It then

ment on a _state-wide basis.

Farmers at their state

itemn in their program
got under way in every department,

For a number of years Utah Future
Fagimers have devoted considerable at-
to meat animal improvement.
The beef-feeding enterprise increased

tention

from a few hundred head to two thou

sand or more head last year. Hogs, lamb
and wool, and poultry, cspecially tur-
keys, all increased. But dairy interest was
a recognition of this fact
thal started the Babcock testers whirling

lagging. It was
thruout the state.

Departments Have Equipment

Fach vocational agriculture depart-
ment in Utah has a Babcock tester and
other needed milk testing paraphernalia.
Future Farmers with dairy production

Future Farmers From North Summit Cha

projects have tested their cows. In a num-
ber of chapters these have been but a few
boys. Yet there were one or Iore COWS o1
the home farm of practically every Future
Farmer in the state. One cow in every
20 was in official DJLLA. work. Why
not test all of the cows on the farms of
Future Farmers providing they are not in
D.H.IA? The idea seemed a good one
and every chapter got started. If Wis-
consin can do it, why not Utah?

Tuture Farmers who did not have
dairy production, projects, conducted the
testing and accompanying record keep-
ing as a supplementary practice. The
Wisconsin Junior dairy-herd-improve-
ment record hook was used hecause it
scemed to fit the record-kecping ability.
of most high-school boys. A samople of the
night and morning milk of each cow on
the home farm was taken once a month.

to schoo! and tested it during class time.
Thé project was regarded as curricufar
and not something of an extra~curricular
. nature. Bach cow was given a number
and the butterfat test was recorded on a
master ehart which hung in the agricul-
ture department laboratory. Usually two
or three boys worked together. The milk-
festing equipment was checked to them
by the instructor, who supervised reading
and recording the test.

The milk of cach cow was weighed

night and morning once each month as Iy
* the chapter the first female progeny, to be
awarded to some other boy within the -
chapter on a chain basis. Such a pro- .
cedure is to continue indefinitely. The -

the basis for determining the month’s

total production. This weight was like-
wise recorded on the master chart in the
classroom. As previously stated,

the

Utah, testing mitk for butterfat

pter, Coalville,
content
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The Future Farmer brought the sample .

identity of each cow was kept anonymous
by numbers known only to the teacher
and the boy concerned, 'The feed record
{or the most part was on a classification
basis, altho in many cases feed weights
and prices werc kept. On the feed-classi-
fication basis the. determining of profits
above feed cost is not possible, but im-
proved fecding practices and their effect
on milk quantity and butterfat test can
be observed. The above plan did make it
possible to determine the relative merits
of the cows in the herd, without burden-
ing those boys with records, who did not
have high aptitudes for kecping them.

Calves Awarded

In order to build interest in this state-,
wide dairy-herd-improvement project,
the Utah State Bankers Association
awarded purcbred dairy heiler calves to
the chapters who did the most meritori-,
ous work. The state was districted into
eight divisions with from four to eight

chapters in each division. The outstand-

ing chapter in each division was deter-
mined by a formula based on total num-
ber of cows ors the farms of all boys in the
chapter, the number of times each cow
was tested, the milk production records,
and the percentage of F.¥.A. members
within the chapter who participated. At
the end of the testing year & heifer was
given to the high chapter in each divi-
sion, and it in turn was awarded to the

boy within the chapter who did the most .

outstanding job in dairy herd improve-

ment. The calf was awarded on a chain -

plan wherchy the boy will turn back to

calves were awarded at the time of local
stock shows or other appropriate occa-
sions. i

In addition to the eight calves given on

a division basis, 12 local bankers awarded
purebred calves to their local chapters,
which made 20 heifer calves in all given
by Utah bankers this vear to Future
Farmers.

Committee Evaluated Resvlts

A committee of bankers and agricul-

tural leaders evaluated the final reports
in terms of the awards. Some of the sig-
nificant observations of the project were
as follows: 38 chapters out of a total of 43

in the state submitted final reports. There '

were 2,022 Future Farmers in these chap-
ters; (2,507 Future Farmers are in the
45 chapters.) A total of 1,478 Future
Farmers participated in the testing pro-
gram, Thert were 8,044 cows on the
[arms of the 2,022 Future Farmers and of
these 6,185 were lested an average of 7.1
{imnes during the year. (Therc are 122,000
producing cows in Utah,) Feed records
or feed-classification records were kepton
5,879 cows.

While the first results did not measure N
up to 100 percent of original expecta-.

{Continued on page 155)
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A HERE are per-
‘s dozens ©
ways to introduce
the supervised
fasmaing. program
2 beginning class
s vocatiopal agri-
calture. A proce-
dure. was observed
same time ago,
at not only told

H. W. Deems

tmost cffective way,

ori: the importance of applying on the
ome farm the jobs studicd in the class-
QOTIL. :

Teaching Example

"This instructor during the first week of
Jol in the -fall started discussing the
idents farming program. His method of
introduction was simple. On the hlack-
hoard in large letters he had this ques-
qt, “What is meant by a superwised
farming program?” The class of freshmen
‘boys ‘answered the question in various
jaye. Then the insiractor gave his
ngwer. It was an informal, easy-to-
fiderstand story that ran about like
17

“¢1y vocational agriculture you study
thé classroom, work in the farm shop,

i go on field trips to learn how to farm.
pre of the things that you learn about
arming herc in school you will. want to

apply: on your home farm. The things

that: you pat into practice at home will

e known as your supervised farming

p_r'(:)gi'am;' One .part of your program

light be the buying, the caring for, and

h(::__im'arketing of.a sow and litter. In ad-

dition. to that, you might cull the laying

flock and test the dairy cows for butter-

fat: production. You might start a farm

shop and a farm gibrary. Yes, you might

do dozens of other things, which all com-

bined, make up your supervised farming

program. One part of your program is
often referred to as a project. An example
voulld be a sow-and-itter project.”
he instructor then asked for questions,
.“_:r'y'qu were asked. The students were
beginning to sce that this long-worded
l_lra_se “supervised farming program’’
was really just doing what comes nat-

R

- {Above) This student from Gering, Nebraska, has enlargea his
flock from 6 to 50 breeding ewes

.(Right) Loren Schmidt, Columbus, State Star Farmer in 1945

H WDEEMS, Assiéianf State Supervisor, Lincoln, Nebraska

_u.ra.llly in an approved way under super-
vision, :

Next thé imstructor placed the chart
stand in front of the room and uncovered
chart number one. It stated:

We learn to Do by Daing
We learn lo Farm by Farming

Ag the boys studied the chart, the
teacher [urther cxplained that the ap-
plication of knowledge was cssential,
That, if one studies in the classroom how
to cull a laying flock, the sooner he ap-
plies this knowledge, the better. If he
never applies it, he can never say that
he knows how to cull poultry, A boy may
study in the classroom all the jobs per-
taining to the raising of a litter of swine,
yet that does not guarantee his ability to
manage the raising of a good litter. In
concluding this part of the lesson the
instructor pointed to a motto in the front
of the room which read, “Nothing is
learned—really learned—until it is used
habitually in hfe situations.”

At this point another discussion period
was started. The boys told about projects
of their older brothers and of neighbbr
hoys. When this informal period was
ended the instructor unfolded another
large attractive chart. On this chart were
seven reasons why every boy would want
a good supervised farming program.

1. It will make you some money

2. It teaches you to do farm jobs in the
correct way i

3. It will make your schoolwork more

_interesting

4. It will give you an opportunity to
compete for. school, community, and
state honors o

5.1t will give you an opportunity to
have livestock and equipment of your
own ‘

6. It provides an opportunity to learn
how to earn, save, spend, and invest
money .

7. It provides an excellent avenue'to
establishment in farming

The chart was discussed and questions
answered. A set of colored slide pictures
was then shown to iHlustrate the seven
points. The first shide was a beautifal
colored picture of a tan-faced boy, with
seven red pigs in a green field of alfalfa.
The instructor expiained how this young
lad made a net profit of $87.90 cn this

Tue Ac -
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Evening Schools
{Continued from page 147}

enrolled tended to decrease as the num-
ber of ouiside speakers increased.

This decrcase can be attributed to the
larger enrollement of the courses using
more outside speakers. The same rela-
tionship was found for the members en-
roiled for the follow-up work.

Use of Speckers

About half of the instructors favored
having 2 or 3 meetings with outside
speakers in an evening-school course of
10 meetings. Over hall of the farmers
wanted from 4 to 5 meetings with outside
speakers.

Teachers offering céurses on current
farm problems used an average of 4 out-
side speakers; those offering unit courses
used an average of 2 per course. There
was a tendency for instructors with longer
teaching experience to use fewer outside
speakers, but the age of the instructor and
the number of years he remained in the
same position had no significant rela-
tionship to the number used.

There was a tendency for the number
of outside speakers to increase as the size
of the town in which the evening school
was held increased. However, there was
no- significant correlation heiween the
size of the high school and the number of
outside speakers used in the evening
school.

_ The total farm mortgage debt is es-
timated by the B.A.E, at slightly over five
biilion dollars as of January 1, 1946,
This is the lowest level since 1915 and
less than one-half the peak in 1923 of
1018 billions.

one litter. The next picture showed a
young farm boy preventing horns on a
calf by using caustic. The instructor ex-
plained that this job is not difficult, but
one which must be done in the correct
way. Pictures that followed all empha-
sized the seven points on the chart.
When the closing: bell sounded, arid
the class was dismissed, the boys had a
look of confidence on their faces, They
realized that a supervised farming pro-
grarn was merely doing what comes nat-
ll;rally for any red-blooded American
0Y.
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Professional

Services to Illinois Teuchen"s of Vocational Agriculture
From the University of Illinois

H. M. HAMLIN and MELVIN HENDERSON -

requests for publications to 'be used in
vocational agriculture departments arc
referred to the Vocational Agriculture
Service.

7. Preparing teaching materials for
veterans’ classes . :

Recently the major activity of Voca-
tional Agriculture Service has been the
preparation of a series of publications
which summarize the subject matter in-
volved in certain units which are com-
monly taught in veterans’ classes. Because
some veterans® classes were being taught
in schools without agricultural libraries, -
because reference books on agriculture
are now difficult to secure, and because
the materials on certain subjects are
widely scattered, Vocational Agriculture
Service has heen asked to bring together
in concise form the data from many
sources on at least 60 topics. Tllinois
schools have placed orders for more than
8,500 sets of these units which are being
sent to them as they are issued. Each
veteran in the classes served has a nole-
baok in which he places these publications
as they come to him. The publications are
being prepared by the staff of Vocation-
al Agriculture Service in cooperation
with the subject matter departments in
whose ficlds these publications fall.

8. Assisting in the managessent of the
state agricultural contests :
&+ 'The state agricultural contests, held at

Note: Because of the trend for providing
more in-service assistance to teachers of
vocational agriculture, the cditor solic-
ited the accompanying article pertain-
ing to such services provided from the
University of [llinois. Dr. Hamlin heads
the progam of teacher-education in the
College of Education, and Mr. Hender-
son is the ranking member of the Voca-
tional Agricalture Service in the College
of Agriculture,—Editor

IN 1938 the University of Illinois estab-
lished Vocational Agriculture Service in
the College of Agriculture. Onc person
was at first employed; in 1941 a second
man was added; a third man was em-
ployed in 1946. These men give their full
time io the work and have no teaching
responsibilities. Vocational Agriculture
Service has two majer functions: .
1. To make available to the teachers of
vocational agriculture in Jllinois any-
thing the College of Agriculture has
which may be of use to them
2. To determine the needs of teachers
for subject-matter assistance and teach-,
ing aids which are not cutrently available
and to provide them to the extent that
they can‘be provided by the College
Since 1938 there has also been a grow-
ing program of service to teachers from
the Agricultural Education’ Office of the
College of Education. Approximately
one-half of the time of a staff of three
imen in this office is currently devoted to
teaching, research, and service activities
involving teachers in the field. Activities
include off-campus graduate work, the
making of studies, and the preparation of
publications, help to teachers of veterans,
and other service activities dealing
primarily with the professional phases of
teaching as contrasted with agricultural
subject matter. )
Both programs are guided by an ad-
visory committee of teachers of voca- -
tional agriculture. The teachers in each
of the 20 sections of the state elect a
representative to the committee to serve
two years. Half of the members are
elected each year. The two services issue
jointly a monthly publication for teachers
called “Aids to Vocational Agriculture
Teachers.”

e

caponizing, swine skills, electric wiring,
concrete work, peach thinning, and many
others. The peak number of such short
courses in one year bas been 93, an aver-
age of almost five courses per section.

3. Preparing  and distributing  soil-
testing kits )

 When an improved method of soil
testing became available from the Ag-
ronomy Department, the Service assisted
in providing short courses for teachers so
that they were among the first to learn
the techniques involved. This was fol-
lowed by the preparation of soil-testing
kits adapted to the new procedure which
were sold to the schools at cost. About
300 sets have been distributed.

4, Preparing and distributing kits for
the teaching of electric wiring and electric
motots

Short courses for teachers have been
widely held which have dealt with elec-
tric wiring and electric motors. To assist
teachers in intreducing these subjects

.into their courses in farm mechanics,
boxes of equipment for these units were
prepared and were loaned to schools.
During the school year of 1945-1946,
more than 125 departments of vocational
agricufture used this cquipment each for
A period of five weeks or longer.

5. Evaluating films .

A committee of teachers reviews 1o-
tion pictures that might be of use in
teaching agriculture. Arrangements for
securing pictures to review and for dis-
tributing the comments of the committee

are cared for by Voeational Agriculture
Service., During the past two ycars more
than 200 films have been reviewed.

6. Assisting in the distribution of agri-
cultural bulletins and other publications

A committee of teachers working with
Vocational Agriculture Service and the
Information Service of the College of
Agriculture has developed a set of regu-
lations for the distribution of the publica-
tions of the Cotlege to schools. These
regulations have been revised as condi-

the executive commitiee of the Ilinois
Association of Vocational Agriculture
Teachers and the State Supervisor of
Agricultural Education. However, much
of the work of organizing and conducting
these contests is done by the staff of
Vocational Agriculture Service. During
the past year, the Service conducted a
study of these contests which was re-
ported in the December issue of the
Agricultural Education Magazine.

9. Assisting in the recrganization of the
agricultural sections of the curricula for
training teachers of vocational agricul-
ture

Vocational Agriculture Service has
been given the responsibility for study-
ing the changes needed in agricultural
courses required of prospective teachers
of vocational agriculture in connection
with 2 thoro revision of the curricula for
teachers which has been under way for
the past two years. Five comruittees of
teachers have worked with the Service
and two questionnaires have been cor-
pleted in an attermpt to secure opinions
on the importance that teachers of voca-
tional agriculture in Ilinois attach to a

Vocational Agriculture Service

Vocational Agriculture Service has
carried on a variety of activities, their
nature changing with changing condi-
tions and with the demands of the teach-
ers. Some of the more important activi-
ties during the past eight years have been
the following: ‘ ‘

1. Preparing slide films

More than 35 different slide films have
been prepared on as many different sub-
jects, and xmofe than 1,000 prints of these
were sold to teachers at cost between
August 1 and November 1, 1946.

. 2. Organizing one-day short courses

The Service has helped sectional
groups of teachers to arrange for short

courses dealing with special phases of  tions have changed. They are intended
agriculture which are largely planned by (1) to insure the schools the most com-  large puniber of different skills, abilities,
scrvice possible and items of knowledge or information.

plete and satisfactory
and (2) to conserve the publications of
the College and to secure their best
usage. The distribuiion of publications
is thru the Information Service, but all

A e Fehrnagry., TOA7

the teachers in the sections and are often
taught by men in the sections. These
short courses have dealt with a wide
variety of subjects including painting,
sheep shearing, soil testing, welding,

eral high-school field of animal hus-
bandry and soils and crops. Qver
. cent of all the vocational agriculure

the University, are under the direction of

The surveys completed relate to the gen- -

90 per- -

i
frveys, The plan is to eom= ™

hisi viar-the suiveys relating to the
sHgol subject-matter areas: of farm
anics and farm management and
oromics:
147 Otlier functions
The activities of Vocational Agricul-
e Sérvice have been steadily extended
s riew demands for service have arisen,
They are NOW (OO NUILErous and diver-
ified to be reported completely in a short
atticle: Some of the other activities are:
ranging campus short courses and con-
atices for teachers, conferring with re-
arch and extension specialists to locate
hew: developments of value to teachers,
Geating and evaluating teaching aids
pared by commercial concerns, and
sring inguiries of teachers dealing
h agricultural subjects to the appro-
ciate specialists.

Agricultyral Education

tivities of the Agricultural Fduca-
on: Office involving teachers in service
clide the following: ‘
‘Providing graduate courses :
ach summer since 1937 graduate
s in Agricultural Education have
i provided during the University
ner session. During the early years,
pecial six-weeks term for teachers of
vocalional agriculture was provided.
During the war the term was reduced to
ur:weeks, and since the war this prac-
¢ fas been continued. Courses in agri-
tire. are provided along with the
wirses in agricultural education. One
¢(4 hours) of graduate credit may be
ed-during a four-weeks term,
tudents who have satisfactorily com-
ted 2 summer course in Agricultural
ducation may enroll for the second half
& ‘course during the ensuing school
zar. - Their work in this part of the
ourse includes: (a) carrying out the
planis they have made during the sum-
~school, noting problcms and diffi-
culties, and suggesting revisions; (b)
makirig special studies of particular
hases of their work, the results of which
an often be distributed among other
c!_lgrs. The instructor in the course
isits-each student in his own school at
ast once each semester during the
ool year,
_qumg eight semesters, beginning in
938, extramural classes [or teachers of
cational agriculture have been con-
licted in various centers about the state.
-h:cs:e have not been conducted, with one
xception, since the beginning of the
. They will be conducted in the future
en 10 or more teachers are available
Or-a course in a particular center. Diffi-
ulties in the way of extramural work for
:E)lflzﬁrs of vocational agriculture are:
“the small number of teachers in-
t;rested in graduate work who can at-
t}nci a class without an excessive amount
Ea-_g:i;avel; (b) the heavy schedules of
o ers which make graduate work
.3si'Ll;1[FH}g the year di-fﬁcuit, if not impos--
abls, lggzutlltlicnredfctmn in numbers avail-
fave hod n‘? ecause many teachers
Bl ¢ of the courses in summer
school; and (d) the I i
and tI,‘aVel - dargc amount of time
The Dest arra% 1Cr§1 ngffthchmst.ructor.
ramural classeg h'e' e o e
eovered I s which has thus far been
veckly as been to arrange for eight
all follovizgngs of a class during the
i the som y eight weekly meetings
e spring, This arrangement leaves

ast -year returned -

“the winter free for teaching adult clagse
anid avoids the worst road and weather

conditions. Extramural classes carry one.

unit (4 hours) of graduate credit. Two
evening courses for graduate students
are being conducted on the campus.
These are,. of course, accessible only to
students within driving distance of the
TIniversity. ‘

One hundred of the 409 teachers of
vocational agriculture in IHlinois have
been enrolled in one or more graduate
courses in Agricultaral Education at the
University.

2. Providing undergraduate courses
for “emergency” teachers

During the war and subsequently it has
been necessary to approve a considerable
num]:)er of teachers who were not fully
qualified. The arrangement which has
been worked out [or these teachers in-
cludes the following [eatures:

a. If they lack credit in practice teach-
ing, they are enrolled for three
hours of on-the-job pactice, which
is supervised by a member of the
Agricultural Fducation staff, In ad-
dition, they arc assigned during the
suminer for two weeks of practice
with our regular supervisors of
student teaching. During 1945-46,
the peak year for this type of work,
37 teachers were enrolled for on-the-
joh practice-and 28 of these teachers
were enrolled for sumimer practice.

b. A special six-weeks term is provided .

for “emergency” teachers, Usually
they complete a course in methods
of tea_c?ling agriculture in this term.
In addition, they earn credit in other
courses required for [ull qualifica-
tion, ¥

3. Assisting with short courses and con-
ferences along professional lines

Short courses on and off the campus
are provided. Staff members attend con-
ferences of teachers and F.I.A. leader-
ghip schools. .

4. Providing a placement scrvice for
teachers

In cooperation with the Teacher
Placement Office of the University, the
Agricultural Education Office proz’ides
a ‘placement service for employed
teachers on the same basis as for begin-
ning teachers. The stafl keeps rather
closcly in touch with the teachers who
are interested in making changes of any
sort so that they can be informed when
positions  arise which are in line with
their interests.

5. Conducting studi i
publications g ies and preparing

Increasingly, the staff is able to carry
on studies of interest to teachers. Re-
cently completed studies include one in
program planning and evaluation which
involved seven schools and continued
for five years, and studies in education
for pork production and education for
milk production whick extended for
three years and involved about 30
schools.

For the past eight years especial at-
tention has been given to the adult pro-
gram. One comprehensive bulletin has
been printed, and each year a “hand-
!JOOk” dealing with the current situation
in adult education has been issued.

S'uggcstions for organizing programs in
agricultural education, for course organ-

ization, for teaching particular units and

conducting particular activities are con-
stantly being prepared or collected for
dissemination to teachers.

6. Assistance to teachers of veterans

THE
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and research in the education of veterans.
Several publications have been issued.
One staff member spends about three-
fourths of his time in work with teachers
of veterans. Clinics for teachers of vet-
erans are being held in most of the 20
sections of the state.

7. Revision of the state record book for
supervised praectice

One member of the staff has been
chairman of a committee of teachers to
revise the supervised practice record
book. A new book is now being tried out
under the supervision of this committee
in 20 schools. After the tryout, the book
will again be revised [or general use.

8. Conducting a weekly radio pro-
gram :

Also, with the help of a committee of
teachers, a weekly radio program is
maintained which is broadcast by the
University station, Programs dealing
with all phases of vocational agriculture
are supplied by teachers and students
of vocational agriculture and by mem-
bers of the State Office and University
staff,

9. Using teachers of vocational agri-
culture as supervisors of student teach-
ing
_ Practice teaching for undergraduates
is widely scattered over the state, As
many as 23 teachers of vocational agri-
culture have been used in one semester
as supervigors of student teaching, Con-
tinuous and rather inlensive work with
these teachers over a period of years
provides other significant contacts with
the work in the ficld. Rather commonly
new teachers are placed in the areas in
which they did- their student teaching
and the supervisors of their practicc’:
teaching, who are members of the Agri-
cultural Education staff, continue in
touch with them mdefinitely, Perhaps no
[orm of training -in service is more ef-
fective than the follow-up training given
these young teachers by their former
SUPErvisors.

10. Other activities

Many other field activities could be
reported, such as assisting with parent-
son banguets, and meetings of teachers
and principals, correspondence with
teachers, the provision of a collection of
texts and references which is available to
teachers, assisting in orienting teachers
from outside the state and recorienting
persons who return to teach after a period
away from it, and working with adminis-
trators and other general educators to
provide a better “climate” for teachers
of vocational agriculture.

Some Concluding Considerations

The provision of constantly increasing
contacts with teachers in the field has
had some important by-products, such
as the following:

1. The staffs of the Colleges of Agri-
culture and Education-have been made
more aware of and more interested in the
vocational agriculture program in the
state. Many of the stall members have
been used in providing services to
teachers.

2. The precedent in agricultural
teacher-training has been one influence
which has led to a movement for increas-
ing decidedly the services of the Univer-
sity to all public school teachers and
administrators,

(Gon‘tinued on page 158)

CSpecial’ appPropriation "Was seearedr
--in-the spring of 1946 for téachér-training




¥ Planning the Departmental Program

STAMNLEY SUNDET, Teacher Education, South Dakota State College, Brookings

WE READ and
study a great deal
about the execu-
tion of plans in the
field of vocational
agriculture. Much
has been written in
regard to the ways
and means of ac-
complishing the
jobs in our pro-
gram. We evaluate
our work and pass
judgment on it
largely from the
standpoint of the nature and quality of
the end product. Often we neglect giving
credit to the planning that take places
before the job is started. This in no way
implies that planning is not important.
Indeed, planning is probably the most .
important phase of any program,

We are all concerned about our pro-
gram, but often neglect setting it up in a
tangible form. Unless we have a well-
planned program, the chances are high
that there will be a great amount of time
wasted, and as a result the effectiveness
and efficiency of our program is lessened
and quality of work is sacrificed. There-
fore, it appearsthata well-planned written
program of work for each department is
mandatory, A written plan gives the
agricultural instructor 2 tangible guide
1o follow. Morcover, it reveals to the
school administrator and to the commu-
nity what the aims and objectives of the
agricultural department consist of, and
it provides for a means of evaluation, a
feature every agricultural instructor
should welcome, Likewise, it aids the
advisory council in" assisting with the
program of agricultural education in the
community.

Stanley Sundet

Advantages of Planning

Briefly the advantages of a long-time
rogram are these:

1° It aids the instructor of agriculture
in discovering the needs of his commu-
nity. It also enables him to get a per-
spective of hig community so he can de-
tormine the relative importance of each

. enterprise. ’

3. If plans are written, the instructor
can get a better concept of his program.
It is much better to make mistakes in
planning rather than in execution.

3 If the school administrator or the
advisory council wishes to make changes
or additions to the program, it is much
easier for them to do so if the program is
in written form and available.

4. Avoids confusion in the school’s
and community’s calendar by providing
for scheduling events carly in the school
year.

5. The teacher’s work can be concen-
trated along the planned program and
there is less likelihood of scattering of
the teacher’s effort. It keeps the teacher
from getting lost in details.

6. The teacher commils himself to a
definite program. Care must be excrcised
in this connection that the progressive
teacher does not outline too ambitious 2

rogram, It is better to do a few things
well than to have much of the program

poorly done.

=+ A wood plan one year will serve as

a basis for future plans where changes
can be made to meet changing needs
and correct shortcomings previously
noted,

8. If there is a change of teachers in
the department, a record is left for the
new teacher.

9. It provides for a systernatic way of
releasing publicity for the department.

10. It aids in fitting the program of

‘vocational agriculture into the entire

school program.

It is generally agreed that a program
should have two parts, one concerned
with the long-time aspect and the other
with the immediate or current progrant,
No writien program is firm and fixed
but is subject to changes at all times.

Part |

Part I should be set up in such a way
that its content can be used for publica-
tion. This part should be presented to
the administrator and advisory council.
Their duty is to study it and to make
changes if desirable. A suggested outline
is presented for Part I:

1, Background of agricultural educa-
tion in the community. This should be a
brief but complete analysis of. the agri-
cultural situation including such features
a5 a brief history of the community and’
statements regarding the relative im-
portance of the various entcrprises, types
and kinds of soil, markets, future needs,
and any suggestions for meeting the
apparent needs. ’

3. Statements of objectives. These
should be brief but concise and much
more detailed than aims and objectives
for agricultural education-as a phase of
secondary education. These objectives
should refer directly to the community
concerned.

3 Hyaluation. In this section certain
standards or approved practices should
be stated for each enterprise and provi-
sions made for evaluating the extent o
which these standards have been met.
The most comnmon means of evaluation
are: .

. Records and reports

. Surveys )

Tests

. Rating scales

Attendance records
Observation of daily activities
. Written work of students

o thp D TR

Part 1l

“This part is degigned to meet the im-
mediate needs of the teacher and stu-
dents. It should, like Part 1, be presented
to the school administrators and ad-
visory council for approval, In effect,
this part becomes the coursc of study for
the department concerned.

Objectives are stated, and the work is
outlined so as to accomplish these ob-
jectives, :

Part 11 should include the following:

1. An outline of work for all-day classes
including a course outline, provisions for
the use of illustrative materials, teaching
techniques, and provisions for the supet-
vised farrn practice prograiii

3 Outline of work and plans for con-
ducting Adult Farmer and Young Farm-
er Classes

L -

3, Ways to-improve the classroom and
shop facilities

4 Provisions for professional improve-
ment

5. Community service and relation-
ships

6. Future Farmers of America.

7. Summer programs -

The above is a very brief outline but
covers the most important activities In
an agricultural instructor’s program.
Details should be added constantly, as
a teacher will never complete his outline,
Changes in the program are frequently
made to meet new needs because of such
factors as markets and weather condi-
tioms.

Program planning cannot be over
emphasized. We require plans for our
students who are engaged in supervised
farm practice wotk, and we also require
a program of work in our Future Farmer
program, Why should we not, then, re-
quire a defailed, written program of work
for our teachers of vocational agricul-
ture?

Objective Measurement

(Continued from page 149)

ments in the above table. What is the
causc of the differences? Is it the teacher;
the school administration, type of farm-
ing, or a combination of several factors?
Tach teacher will have to answer the
question for himself, A further examina-
tion of the study proves that soil produc-
tivity is not the determining factor, for
some of the departments with the poorest
records are located in the richest farming
sections of the state. Some of the highest
ranking deparfments arc located in rela-
tively peor- farming sections, Table II
illustrates this point.

Ways to Use Study

The teacher can usc the facts revealed
by the study to improve his program.
After he discovers how he compares with
his fellow teachers, his next step is to de-
termine why be ranks as he'does and what
can be done Lo improve his situation. The
teacher who is low is impelled to do
something about it. He may compete
with himself if he does not want to com-
pare hisrecords with that of others. Using
the readily available data he can try
to better his previous year’s record.

The supervisor can use the compara-

tive study to re-evaluate the efforts and

progress of the teacher. He may find that
some teachers falk betler programs than they
have, and that other teachers have better
programs than they talk. The sapervisor

can also cite the comparative study as-

evidence that teachers’ reports have

value and may be used to improve vaca~ - '

tional agriculture.
Meed for a More Complete Evaluation

The writer does not present these com.-
parative studies as complete evaluations
of the programs in his state. He recognizes
that many factors are not included in the
studies and that some of those included
are not as important as some others that

cannot be measured mathematically. -

Two or three factors concerning the
F.F.A. program could well be added
when the study is repedted.

o TOAT

NE:-of the cur-
fentinterests of the
crnsylvania State
SHamber of Com-
‘arce.is a thoro-
g study of the
afels program of
fiomal educa-
‘§peécifically,
his: study is just
ne phase of the
hamber’s exami-
Gtion of the over-
1l program of edu-
4tion: in the state.
The' Chamber’s committee on educa-
headed by Ralph E. Weeks, presi-
ent- of International -Texthook Co.,
sinion, numbers 21 members, repre-
{ng manufacturing, business, utilities,
the professional and the public serv-
mmittee members identified with
Gon are Superintendents Arthur
W Ferguson, York City, and J.
rew. Morrow, Bradford County;
John T, Shuman, Williamsport Tech-
cal- Institute; H. E. Gayman, execu-
ecreatary, Pennsylvania State Edu-
onAsseciation; P. O, Van Ness,
nsylvania State School Directors
iation.
illizm A. Hemphill, Day and Zim-
an, Inc., Philadelphia, heads the
mirittee currently studying voca-
onal ‘education, This subcommittee
pes. to:have definite recommendations
ready for submission befoxe the next
sgion i of . the General Assembly, Tt
icipites, however, the continuance of
studies, indefinitely.

- W. F. Hall

.' - Committee Issues Report

The jubcommittee issued its first re-
port, “Business Looks at Vocational
Education in Pennsylvania,” in October.
s represented as ““The Over-All
ictire,” or “a factual analysis of certain
cl_u‘:ral aspects of the problem as ground-
‘work for further discussion and debate.”
¢ subcommittee plans to issuc further
ports covering in greater detail specific
-_pba__st_ts of vocational education, such
s;_types, financing, administrative organi-
agon, and adult education.

‘The Over-All Picture” just issued
sents certain basic facts about voca-
onal education in relation to general
ducation, vocational offerings and en-
ollments, and job opportunities. The
sources of data are, primarily, the files
f the State Department of Public In-
istruction and ““Sixteenth Census of the

‘United States, Population,” Vol. IIL

Data are presented in chart and in
abular form. The use of the pie-shaped
Higure, the bar graph, and maps of the

: “t_atchw‘ith county outlines clarify and
_%mp asize the relationships of the data.
‘Data and generalizations, in general,

clate to enrcllments in grades 9 to 12
and to “all-day” and “cooperative”
rograms in vocational education.

. The report begins by stating “The

‘busi ] . .
sinessman’s stake in education.” It

olds that “business is largely depend-

ent upon the products of the public

chaols for its opcrating personnel.” In

 State cdﬁﬁé’f” of Commerce Studies
cational Education in Pennsylvania

‘WM. F. HALL, Teacher Education,
Penn_sy]vcmiu State College, Siaie College, Pennsylvania

this connection, a recent report of the
United States Chamber of Commerce
concluded that “Education is an essen-
tial instrument thru which commerce,
industry, and agriculture can be ex-
panded in rising degree.”

The report then poses the question,
“Tg the educational program realistic?”’
And the report’s generalizations are, at
least, a partial answer to the question.
A few of the more significant of these
generalizations [ollow.

Generalizations

1. Approximately 90 of every 100
Pennsyivania pupils envolled in grades
9 to 12 in 1939-40 wcre cither. being
prepared for college or were being given
a general academic training to fit them
primarily for “white-collar’” jobs; only
10 in 100 were enrciled in vocational
education curricula and at least 3-of the
10 were in home économics.

2, Less than 15 of every 100 high-
school graduates, however, actually enter
a college or university. On the other
hand, 68 of every 100 make their living
at “blue-collar’ jobs, according to the
data for 1940,

3. Despite the fact that in 48 of the &7
counties 70 to 85 percent of all employed
persons were “blue-collay)’ workers, more

“than half of all districts maintaining

secondary schools and more than half
the secondary schools offered no voca-
tional training of any kind.

4. In 21 counties, less than 10 percent,
and in three, none of the pupils were en-
rolled in vocational courses.

The report is conciuded with sugges-
tions of measures to take in attempts fo
expand the program. The expensive
nature of properly-taught programs of
voeational education is, apparently, a
limiting factor. Effecting a larger local
unit for the administration of education,
now becoming a trend, should result in
an enfarged program, Among other
beneficial results, financial resources are
pooled. .

How the shortage in qualified teachers
may be resolved is not suggested.

Cooperation

CItis suggested, further, that business,
industry, and agriculture re-examine
attitudes toward the -educational pro-
gram. Educators, too, may assist in the
general problem by analyzing educa-
tional theories of present-day actualities.

Parents, as employcrs, wage earners,
members of organized labor, and tax-
payers, “may help themselves and their
children by adopting the point of view
that, trades and mechanical and similar
occupations are as dignified and neces-
sary as the professions and other ‘white-
collar’ jobs.” The widely held canception
that manual labor is degrading must be
dissipated and destroyed.

The time is ripe for action, according
to the report. Many distriets have build-
ing projects now in the blueprint stage;
surplus war materials are available, and
various kinds of consolidated effort are
taking shape,
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{Continued from page 150}

tions, they were agreeably significant to
Future Farmers, parents, and agricul-
ture teachers. The program created an
increased interest in dairying in all the
departments who maintained "a con-
tinuous testing program. All Future
Farmers in these chapters have an ap-
preciative understanding of production
records and their significance. The dads
became more production conscious in
many hundreds of instances where this
was not previously the case. A total of
380 cows were sold becawse they were re-
garded as uneconomical producers. Both
boys and dads have a betler appreciation
and more wholesome respect for official
D.H.LA. work, and it is anticipated that
this activity will gain supporters as a re-
sult of the program.

In conclusion it can be said that Fu-
ture Farmer interest in dairying seems to
be in direct proportion to the rate at
which milk testers whirl in agricultural
departments. In Utah, the program is
continuing this year, and we hope will
carry on with the same fine enthusiasm
always.

Study of Siaie Farmers

{Continued from page 148)

Certain findings relative to the oc-
cupational status and leadership activities
of the State Farmers in Michigan have
heen presented, These findings suggest,
in part, the following conclusions:

Many State Farmers are engaged in the
vocation for which they received training
and recognition ; and many have attained
the major objective of vocational agri-
culture and the Future. Farmers of
fl\mcrica ; namely, establishment in farm-
ing, tho not in as large proportions as
might be expected.

Members of this group were definitely
identified with farming and agriculture
at the time of receiving the degree of
State Fariner, yet this study reveals that
a few years later many are found in
fields not related to agriculture.

State Farrmers as a group are likely to

attend college, -and . those who graduate -

are maore likely to leave the farm and
enter related occupations than are those
who do not. :

These young men support their farm
organizations, not only as members but
by assuming pesitions of responsibility in
them.

This study suggests that the greatest
care should be given to the selection of
candidates for the Siate Farmer degree
with the strictest adherence to the neces-
sary qualifications. There is indication of
a need for more guidance and follow-up
after graduation, and more assistance in
getting these young men established in
farming. ‘To a greater extent than is now

" the case, these young men who are leaders

in their communities should be used to
help build up the program in vocational
agriculture, so each State Farmer can say
that he has exterted ©. . . an influence in
my home and community which will
stand solid for my part in that inspiring
task.”#* |

#“A Follow-Up Study of Young Men In Michigan
Who Received The State Farmer Degres During
The Ten-Year Period 1930 to 1939.” A study com-
pleted by the author in 1946 for the Master of Arts
degree, Michigan State College.

%% From the Future Farmer Crecd.




Camp John Hope

A Successful Negro Youth Camp in Georgia
ALVA TABOR, Teacher Education, Fort Valley, Geargia

THE opening of Camp John Hope in
June, 1938, gave the first opportunity for
state camping to the New Farmers of
America in Georgia. Also other state
Negro youth groups, urban and rural,
hoys and girls, could for the first time
enjoy the valuable experience of camp-
ing under the most modern camping
conditions with the opening of this spa-
cious and well-equipped educational
camp.

The late Dr. John Hope, while Presi-
dent of Atlanta University, criginated
the idea of providing facilities for recrea-
tional, educational, and cultural develop-
ment of Negro boys and girls in out-of-
school seasons. He set up an organiza-
tion which helped to carry the project to
completion, altho he did not live to see
Camp John Hope develop into the ex-
cellent colored youth camp that it is
today.
 However, he did sce the project far
enough along to approve the present site
4s ideal in location and surroundings for
the camp. It consists of 222 acres of Jand
in Magon County in central Georgia,
about six miles from the Georgia State
College at Fort Valley and easily acces-
sible to all sections of the state.

Modern Camping Facilities

A forest of tall pines, shade oaks, dog-
woods, maples, and gum trees covers
about half the grounds, and the rest is
open, level land devoted to athletic and
playground activities. For games, there
are two felds for baseball and softball,
two volleyball courts, two basketball
courts, a horsehoe rink, a eroquet court
and two tennis courts. An artificially
constructed lake, which covers approxi-
mately 25 acres, furnishes an opportunity
for swimming, boating, and fishing.

The sandy loam of the soil together
with the drainage slope of the land makes
the grounds desirable from the stand-
point of sanitation. The buildings and
equipment are beautifuily located on a-
hill at the edge of a pine grove near the
lake. .

Housing accommodations, designed
according to the most modern plans, in-
clude one administration cotiage, two
bathhouses, and 24 well-ventilated cabins
which can be closed in bad weather, Each
cabin contains eight comfortable built-
in single punks to accommodate seven
campers and a leader. For dining, gen-
eral assembly, plays and programs, there
is a large hall which is equipped with a
large stage flanked by two dressing
rooms. This building also contains kitch-

en facilities and general camp offices. A
recently installed power line provides
good electric lights instead of the small
light plant that for some years generated
lights which were “ofl” more than they
were “‘on.”’

The History of Camp John Hope

The progress of building Camp John
Hope was long and tedious, but the pro-
motion of the work by many Georgia
citizens, who saw the importance of
making available to Negro young people
a wholesome, active summer environ-

ment, is inspiring as to what can be ac-
complished by ardent supporters of a
project to promote the growth and wel-
fare of modern youth. A record of the
details of working out the problems of
leadership, planning, financing, con-
struction, and operation of the camp re-
veals the difficult steps involved in bring-
ing such a project to successful com--
pletion.

As early as January, 1933, Troctor Hope
was surveying conditions and laying
definite plans for improving the oppor-
tunities of Negro youth in the state. His
ohjective was to bring these young people
together during the summer seasons to
participale in intercsting, organized,
supervised activities in order to enrich
their experiences and to train them in a
higher sense of citizenship respongsibility.

At Doctor Hope’s request, Dr. Chan-
ning H. Tobias, National Y. M.CA.
Secretary of the Colored Work Depart-
ment, agreed to make a state survey of

of the state, Doctor Hope solicited funds
from white philanthropists, and on a trip
East obtained a promise of money to
build the camp. On the strength of this
expectation he returned to Atlanta very
much elated and appointed a camp-site
comumittee- consisting of Doctor Hunt,
Dottor Frank Horne, and Messrs. A, T,
Wilson, W. R. Cochrane and Alva Tabor,

Original Amangement Failed

After Doctor Hope’s sudden death it
was discovered that ne record had been
left of the name of the donor and the ar-
rangement for funds failed. Again those
supporting the plan began a long, diffi-
cult struggle to secure money for the
camp site and buildings. This effort was
not without its compensations, for the
plan gradually drew to it the support ofa
great number of influential state pcople
and agencies which assured the per-
petuation and success of the final con-
struction and operation of Camp John
Hope.

Doctor Hunt offered a fine tract of
land for the site when prospects were
particularly discouraging, but the com-
mittee waited, tentatively deferring the
acceptance of this generous offer, and

Sectional view of cabins at Camp John Hope, Fort Vdlley, Georgia

Negro youth, and R. W, Bullock, as-
sizned to thistask, reported that therewere
129,466 Negro boys, 10 to 19 years of
age, in the state, of whom 28,691, or 22.2
percent, were urban, and 100,775, or
77.8 percent were rural. There was re-
vealed a special need among this rural
group lor a summer vacation outside
their local communities in an jmproved
living situation, with the benefit of new
contacts, travel, and cooperative work
and play activities.

Doctor Hope gave a vivid presenta-
tion of thesc facts to a meeting of 40
Negro representatives from 17 points
aver the state. As a result, “The Georgia
State Council for Work Among Negro
Boys” was formed, with Doctor Hope as
president. It later befell that the vice-
president of this organization, Dr. H AL
Hunt, deccased, then principal of the
Fort Valley State College, bore a large
part of the responsibility for carrying the
project of this organization to completion.

Recognizing the poverty of the Negroes

made attempts to obtain -the present
chaice site which supporters of the proj-
“ect had always desired. The land was at
that time in the hands of a mortgage
bank in Montgomery, Alabama, and was
soon to be sold for the benefit of satisfying
its creditors.

The, Resettlement Administration,
which was then purchasing land in
Macon County as a resettlement area for
Negrocs, agreed to purchase the iract if

procedures for such a purpose could be -

worked out, but it was not in position. Lo
take immediate advantage of the fore-
closure sale. Professor Wilson of the Fort
Valley College and a camp-site coro-
mitice member took a chance on the
Rescttlement Administration’s plans for
purchase and bought and held the land
himself until that agency completed its
arrangements and purchased the land.
Camp users might remember to be

grateful for the personal generosity of -

Doctor Hunt and Prolessor Wilson in the
history of making this camp a possibility.
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ic-and cooperative
‘Hudgens of the Resettle-
iration in‘the development
A5 been rémembered with
& iy early workers on the project.
et the kind sponsorship of the Board
vents of the University of Georgia,
the: National | Youth Administration was
Snpled to)start camp construction’ on
uly 25:1937. Tt was opened to the use of
ate youth campers in 1938. :
"The' administration of the camp has
in charge of the General Committee
on Recreation and Camping for Negro
hi in Georgia, which was incorpo-
J 61937, Alva Tabor, teacher-
aitieriat. Fort Valley State College,
ted his services as the agent of this
corirniftec. - The original comimittee
.embership consisted of 32 persons
presenting the Georgia New Farmers of
ierica; the Boys Clubs of America, the
Tov Scouts of America, the 4-11 Clubs,
LVM.C.A. and Y.W.C.A., private
hools: and colleges, and business and
fessional organizations.
sWwever, on December 19, 1945, the
4l Clommittee assigned its adminis-
ative rights to the Georgia State Board
FEdiication and on December 18, 1945,
“Farm Sccurity Administration
ceded the tract of Jand and buildings
‘Hhie State Board of Educatien to be
r educational purposes for Negro
i¢hini: the state. The committee now
I§ with the State Board thru a co-
ive: ‘committee composed of the
“Supervisor of Vocational Educa-
the: State Supervisor of Homemak-
ig iducation, and the State Director of
¢gro-Rducation. Under this setup the
ious yolth organizations are conduct-
4 firiancial drive for funds to make the
i a more positive factor in achiev-
‘ing the following purposes of the camp set
tthin: the charter:
To advance the educational, social,
gical;’ and moral welfare of Negrd
Y’qu_th;ir_:m_ Georgia thru the establishment
nd. maintenance of camping and recrea-
! centers, and
‘Ta make such centers available to
alional and religious groups for
conferences, general meetings, and ath-
letic and recreational events.

* Attendance at the Camp

__ht:;‘camp has had the hearty support
parents and teachers in making it
jssible for young people to attend Camp
[ope, and the young people themselves
ave been enthusiastic campers.
n'the nine years it has operated, over
6,500 youths have been enrolled at Camp
ohn Hope. Campers have come from
-s_u}:h‘_ ‘organizations as the Y.M.C.A.,
YW.C.A,, Boy Scouts of America, Hi-
_C!ubs, 4-H Clubs, Girl Reserves, and
thers. About one-fourth of the enrollees
have been New Farmers of America.
Some of the activities of the camping
program have been N.F.A. state conven-
__tl‘?ns: N.F.A. state contests, Food for
Victory Rallies, and Leadership Train-
ing: Schools. :
: Beside special N.F.A., events, an annual
State N.F.A. summer camp is held at
Smp J 10hn Hope. These usually average
.2bout 314 days and have an average at-
_.tt}ndancc of around 175 members.
- Such recreational activities as seem ap-
pﬁ'opnate forlthe scason are enjoyed by
_a“;kegg)zlglp, lr}cluqing softhball, tennis,
- swim i
o8, ana h,iking, ming, horseshoe pitch-

Community Stady
Basis for Program
' (Continued from,page 145)

cooperative attitude, broad-mindedness,
and other.attitudes, #or the most part,
we didn’t get beyond a bit of arm-chair
estimating,

We learned that only about 30 percent
of our people aitended church each Sun-
day. '

Another interesting bit of information
was gained from work done principally
by E. W. Rowley, teacher of agriculture
at Joliet. He discovered that the off-
spring per family was almost twice as
great in one township as in one other
township, with the other two townships
falling somewhere between.

Another study showed about six
farmer retirements per year, resulting in
only about six opportunities per year for
young men to cnter the occupation of
farming. There were, however, a num-
ber of epportunities in related occupa-
tions. i

Resulting Changes

You may wonder how all this infor-
mation has influenced our agricultural
departments, Some of these changes are:
1. Increased emphasis on adult classes

a. The organization of a Swine Im-

provement Association for pur-
pose of production testing

b. The establishment of an F.F.A.

dairy testing sérvice which led
into a full-time D.H.LA,
2. Increased emphasis on supervised
farming
. Less emphasis on livestock shows
. Less emphasis on contests
. Less teaching of subject matter
a. More time devoted to setting in-
dividual goals )
b. More time spent in working out
ways to evaluate progress

6. More cooperation with other de-

partments in the school '

There have been many other minor
changes which have secmed to be for the
better, Only time will tell whether our
general impression is correct. .

Qur experience, 5o far, indicates that
as teachers of agriculture, we can actually
save time by studying our communities
as a part of our class work, or with the aid
of a special committee. Attitudes of our
students are more easily changed when
the students have a part in studying our
community and choosing objectives. It
is impossible to select compunity objec-
tives without being influenced by them
as individuails.

e

State camping is a permanent and
growing feature of the program of work
of the Georgia Association of New
Farmers of America. New improvements
are being made to the camp and it is
expected that it will be more widely
utilized as a wveluable play and work
center thruout the year. The valuable
educational contribution state camping
has made to the large numbers of campers
at Camp Jobhn Hope promises to make
the camp fulfill the high aspirations ol its
founder that all Negro youth groups in-
Georgia may enjoy the experience of
camping under ideal conditions for ed-
ucational and social development.

T .
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Book Review

Farm Business
Management, by
Robertson and
Woods, 546 pages,
profusely illustrat-
ed, list price $2.80,
published by J. B.
Lippincott and
Company. Subject
matter organized
into three parts;
each partigdivided
intochapterswhich
in turn are borken
down into short,
teachable sections. Each chapter is fol-
lowed with suggestions for {further study
and supplementary references, This
comprehensive text appears to be basal
for all farm management and marketing
courses. The language is simple and
direct and easily understood by students
in the secondary ficld of education. Sev-
enteen chapters are devoted to success-
ful farm management, six chapters to
efficient buying and selling, and five
chapters to public problems affecting the
general welfare of farmers as a group and -

A. P. Davidson

- ag a part of society. Chapter captions for

Part T1I are “Interdependence of Agri-
culture and TIndustry,” “The Role of
Government,”  “International Rela-
tions,”” ““The National Debt and Mone-
tary Policies,” and “Some Public Prob-"
lems of Agriculture.” Instructors of vo-
cational agriculture will find this text
well adapted to the teaching needs in the
ﬁcl}cll I{)JfD['arm business and management.

Younyg Men Afiexr
Leaving High School
(Continued from page 147)

question. Recently there has been a
decided trend to delay vocational ag-
riculture instruction until after the
ninth grade. Perhaps consideration
should be given. to.deiay still further -
since there is no place where the in-
struction functions with so much voca-
tional implication as it does with the
young and adult farmer classes.

4. In planning for the future, the educa-

tional needs and desires of the adult
will play a very important role. Teach-
ers of vecational agriculture may well
consider shifting the principal voca-
tional emphasis of their work from the
carly teen age to the young man and
adults who are, or are about to he-
come, established in the vocation of
farming.

5. In agricultural education there is need
for more research before we can ad-
vance with assurance in cducational
planning.

1. Anderson, C. §. 1937, Vocationai Interests of Rural
High School Pupils in Pennsylvania. Pennsylvania
Agricullural Experiment Station Bulletin 342,

2. :‘kngcrson,l C. 8. ;,939. ?ut—of-school Rural Youth
in Pennsylvania. Pennsylvania Agricult i-
ment Station Bulletin %'74. g wral Bxperl

3. Anderson, C. 8, 1940, Out-of-School Rural Youth
Enter Farming. Penosylvania Agricultural Experi-
ment Station Bulletin 385.

“Adult cducation is the hope of democ-
racy.”—J]. W. Studebaker
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Future Farmers

Editorial
Daily Arkansas Democrat
MNovember 11, 1946

A.RKANSAS folk, during the last
month, have devoted most of their think-
ing time to making 2 living, pondering
the merits of the initiated Act and the’
proposed amendments on the ticket, the
national election, and to the football
hoepes of the Razorbacks.

Which is perfectly normal and all to
the good. But sharing little if any of their
atiention, except for a comparative lr{and—
ful of people, have been the activities of
the Future Farmers of America chapters
in the state.

Yet, those very activities have meant
far more to the economic future of the
state than any of the amendments, any
national Republican victory, of any con-
ference championship that might be won
by the Arkansas football team.

Of course, politics, foothall, and the
like are questions that can be debated
heatedly, and voters and football fans
love nothing better than an argument.
That, too, is «doin’ what comes natcher-
ally.” : :
}};ut when thousands of the state’s
brightest young mon and women win
national recognition for their efficiency
in farming, livestock raising, home-
making, and the like, there is nothing
spectacular about it. What it means re-
quires understanding of economic con-
ditions in the state, and that is something
the average Arkansan, Or American, 18
likely to ignore.

"The Lakeside Future Farmers of
America Chapter, Garland County, was
declared winner of the 1946 F.F.A. chap-
ter contest at the third annual dinner for
the Arkansas F.F.A. Association, spon-
sored by the Arkansas Chain Store Coun-
cil at the Albert Pike Hotel in Litlle
Rock, Thursday night.

The awarding of such honors means
that thousands of Arkapsas’s young mer
and women know a little more about
livestock, general farming, pouliry rais
ing, as well as more about making a.
fare home more attractive, about public
speaking, mechanics, wildlife. .

All of this knowledge will be applied,
practically, by the majority of these
Tuture Farmers, and to the state’s and
their benefit, It will be turned into both
dollars and happiness thru jmprovement

of our agriculture which still is first
our hearts and pocketbooks, despite all
that is heard and writien about indus-
trial development.

————————

The joint conferences for all workers in
vocational education in Oregon was re-
established last summer. The conference
was. held at Walport where facilities are
available for deep-sea and salmon fish-
ing, swimming, angd other sports. The
arrangement provided opportunitics for
the teachers and their families to become
well acquainted and to enjoy themselves.

The Springfield, Missouri Chapter of
F.F.A. owns several animals which are
farmed out to members on the pariner-
ship basis.. The chapter now owns two
registered Jersey COWS

Jersey heifers, one registered Guernsey
'y o .M i cmar et Fer

two registered .

Services From

University of Illinois
(Conﬁnuc&l from page 153)

3. Agricultural teacher-training has
been developed in two colleges. Half of
the staff has its offices in each college.
This arrangement has kept both colleges
interested and informed. Co-ordination
of the efforts of the two parts of the
teacher-training staff has made for the
co-ordination of the two colieges in the
support of agricuttural education in the
schools of the state. Too often the vo-
cational agriculture forces in a state
have had to be satisfied with the support
of the College of Agriculture or the
College of Education. )

4. A mare democratic relationship
with the teachers of the state has been
developed. The teachers now participate
in the making of teacher-training policies
and in the selection of new ‘members of
the teacher-training stafl.

© Pecause the teacher-trainers spend
more time in the field, their campus
courses are more practical and realistic.

6. Because teacher-trainers as well as
supervisors have been working with the
teachers of vocational agriculture, it has
been necessary to co-ordinate more
clasely the work of the State Office and

teacher-training staffs. One device for

co-ordination has been the provision of
monthly meetings of the two staffs, We
wonder now how we ever got along with:
out these meetings. .

Questions have, of course, arigen as to
where we should draw the line on the
services provided and as to how much
teachers should do for themselves. There
have not been serious difficalties along
these lines because Illinois teachers are
an unusually self-reliant group who like
10 do things for themselves and can do
many things very well without Univer-
sity assistance. There seems as yet to be
no dangerous development of reliance by
the teachers upon outside help or of
“gpoon-feeding”’ and dictation by the
University staff.

Even with the time of four or five men
devoted to work with teachers in the

field, we are still unable to do all of the .

important things which need to be done.
We expect that addjtional staff members
will be added to make possible an in-
crease in the scope and effectiveness of
our service to teachers, The job is a large
one in Illinois because there are 419 de-
partments of vocational agriculture, 409
teachers of vecational agriculture, and
317 special teachers of veterans.

Mr. C. H. Hill, instructor and teacher-
trainer in farm mechanics at West Vir-
ginia University, succeeded Dr. M. G.
Qarr in the department of agricultural
cducation when the laiter resigned to
accept a position al Louisiana State
Tniversity.

g D. McMillan, who taught voca-
tional agriculture in West Virginia from
1933 to 1942, and who was in the army
from 1942 to 1946, has been appointed
Assistant State Supervisor of Vocaticnal
Agriculture in West Virginia.

«What the teacher is is vitally more
important than what the teacher does.”
—A. K. Getrnan,

Our Leadership
MR. WARREN
GIBSON, the su-
pervisor of agricul-
tural education in
the Territory of
Hawaii grew up in
Oregon, where he
enrolled in a high-
school department
of vocational agri-
culture and where
he received the
Green Hand and
Future Farmer de-
grees. After obtain-
ing the B. S. degree at Cregon ‘Statc qu-
lege, he taught vocational agriculture in
Hawaii for five years.

In 1941 Mr. Gibson was principal of
Poyer School, American Samoa. Since
his return to Hawaii several months after
the start of the war, he served as district
supervisor  of agricultural education,
supervisor of Rural War Production, and
as assistant supervisor of agricultural
education. His appeointment as head
supervisor became cffective July 1, 1945.

Mr. Gibson holds the M. Ed. degree
which was obtained from the University
of Hawaii.

Warren Gibson

DR. ROY W.
ROBERTS is pro-
fessor of agricul-
tural education at
the University of
Arkansas and has
been head of the
department of Vo-
cational Teacher
Education since
1944, He has at-
tended several col-
leges and univer-
gities and holds the
B. 8. and M. 8. de-
grees from ihe University of Arkansas
and a Ph. D. degree from Cornell Uni-
versity. . )

Doctor Roberts’ experience record is
quite extensive. He was born in Texas
but moved to Arkansas before entering
high school. He has been a teacher of
rural schools, a principal of a gramipar
school, a superintendent of schools, a
teacher of vocational agricultare, and a
county supervisor of vocational agncui—
ture. His tenure at the University of
Arkansas began in 1928 when he was
appointed assistant professor of agricul-
tural education.

Doctor Roberts is the author of several
publications and has been active in many
organizations, particularly in the field
of rural education. :

Dr. R. W. Roberts

e ——————

‘At Norman, Oklahoma, honorary
farmers of the F.F.AL chapter serve as an
advisory council to the chapter. The
honorary farmers have met six times in
the past two years. Twenty-six members
of the group attended the 1946 F.I.A
convention at Kansas City, along with
the active members and Mr. H. E. Fore-

man, chapler adviser.

“Fyery now and then a man’s mind is
stretched by anew idea and never shrinks
back to its former dimensions.”’—Oliver
Wendell Holmes.

clalists: o
i Hwanson— Teacher-Training

d—directors

s-—supérvisora i
Sodistrief supervisors
arch workers

Plesse report changes
gricuitural Trdueation,
LARBAMA .
ERCT Cammack, Montgomery
¢ Cannon, Montgemery
¥ F, Gibzon, Auburn
T.. Faulkner,, Auburn
Si33. P, Delworth, Auburn
oL, Thailey, Montgomery
“daioH. It Culver, Auburn
1., Yellers, Aubnrn
&1, Chesnuts, Auburn
T3 N DBotloms, Aubhurn
‘W. Moutgomery, Auburn
e 2C . Senrhorough, Auburn
ST thur Floyd, Tuskegee Toslitute

T. Donald, Tuskegee Institute

RIZONA
“iNalan D. Pulliam, Phoenix

3. R. Cullison, Phoenix
2R W. Cline, Tugsen
ATUKANSAS
dEE30M, Adams, Little Rock
C:R. Wilkey, Little Roek
. Mitohell, Little Rock
T, A. White, Monticeilo
0. F. Seymour, Arkadelphia
“A. Niven, Russellvilte
. Wohlferd, State College
floy W. Roberts, Tayetleville
i LaVan Shoptaw, Fayetteville

CALIFORNIA

diZJulian' A. McPhee, Bacramento

ad-Wesley P. Smith, Bacramento

BiJ: MeMahon, Son Luis Obiapa
W, Everett, San Jose

BT Denbigh, Los Angeles

‘Howard . Chappell, Sacramento

ra==A: G: Rinn, Fresno’

taiE T arald O, Wilson, Los Angeles

fa=iH: |, Burlingham, Chico

o o ) Sutheriand, Davis

ma-<Cleo, P. Couper, San Luis Obispo

J; 1. Thompson, Ban Luis Ohispo

COLORADO
1. ¢, Comstock, Denver

. R. Bunger, Denver
‘R, W, Canada, F't. Collins

T CONNEGTICUT

Emmett O"Brien

g1t L. Flahn, Hartford
t=—C., B. Gentry, Btorrs

W. Howard Martin, Sterrs

DELAWARE

t—R. W. Heim, Newark
n-_—W. L. Mowlds, Dover

FLORIDA

~Colin Eunglish, Tallzhassee
J#—Harry Wood, Tallahassee
=T, W, Garris, Gnineaville
t—-W, T. Loften, Gainesville
t—J. G, Smith, Gainsville
:nb-L. A, Marshall, Tallahassee
~—(t. W, Conoly, Tallahassee

- GEORGEA

d—M. D, Mohley, Atlanta
"dam'fg' G. W;u]ll:&rs. Atlants
ide—Czeorge I. Martin, Tifton
ds-_—C. M, Reed, Carrollton
s—J. N. Baker, Swainsboro
da--J. H. Mitchell, Athens
tr_m-John T. Wheeler, Athens
L=0, G. Aderhold, Athens
t—R. H. Falhert, Athens
t—G L. O'Kelley, Athens
é’r—T. 8 ]g)uncun}\.lxltllells
~— L', D, Brown, Athons
= Alya Tabor, Tor alley

—8. P, Fugate, Fort Valley

HAWAITL

d-5—W, W, Beers, TL
3 . W, , Honoluly, T. H,
d—Warren Gibson, Hor?oﬁliu, T.H.

'

. —F. Il. Armstrong, Honolulu, T. H.

—Willinm Kerr, Boise

a::%tli?ésyns'gl T e T
. Bolnap, E B

t~H. A, Winner, l\gosc:wo e

. F. W.-Lut,hrop—Research

T. McQuesn, Tuskegee Institute

OF- EDUCATION, WASHINGTON, 0. €.

SR W Gregory—Ass’t Commiseioner for Vocational Education
oW, T gpanton—Chief, Agrieultural I2ducation

H

W. N. Blam—PFProgram Planning

r ad—assistant to director
as—ussigtant superyisars
t—teacher-trainers

i rs—Tegional supervisors
jit—itinerant teacher-trainers

N . nt—negro teacher-trainers’
sms—subject matter apecialists

-

in personnel for this direetory to Dr. W. T. Spi
1. 8. Office of Education. panton,

ILLINOIS

d—Trnest J, Simon, Springfield
s—J. £, 1lill, Springﬁgtl ®
as—J. B. Adonms, Springfield
as—A. J. Andrews, Springfield
as—I1, M, Strubinger, Springfield
as—DP. W. Proctor, Springfield
t—H. M. Hawmlin, Urbana
t—J. N. Weiss, Urhana

t—L. J. Phipps, Brbana
t—Melvin Henderson, Urbana
¢—1T. 1. Ruecker, Urbana -
t—Harold Witt, Urbana

INDIANA

d—Clement T. Malan, Tndianapeli
t—8B, C, Lawsan, Lafayette polis
zt—S8. 8. Cromer, Lafayette

it—IK. W. Kiltz, Lofoyette

Et#H. W, Leonard, Lafayette
it—H. B, Tayler, Lafayette

!t,—F]. I8, Clanin, Lafayette

it—1L. G, Morrison, TLafayette

IOWA

d—T., ]:I Woaod, Des Moines
s—H, T, Hall, Dea Msines
us—1I. T.. Kinschi, Dtes Moines
t—DBarton Morgan, Ames
t—John B, MceClelland, Ames
t=—J. A Btarrak, Ames

t—T. Ii, Sexauer, Ames

KANSAS

d—C, M, Miller, Topeka
::R' ]:E, %ollngl, Taopeka

A . P. Davidson, Manhatta
{—L. ¥, Hal, Menhatten

KENTUCKY

d—Watson Armstrong, Frankfort

- s—E. P, Hilton, Fl'ar%kfm't
as--B. Q. Maoore, Franklort )
us—3, 8, Wilson, Frankfort
b—Carsie Hunmonds, T.exington
it—W. R. Tabb, Lexington
it—Staniey Wall, Lexington
pt—P, J. Maaly, Frankfors

LOUISIANA

d—Jobn BE. Coxe, Baton Rouge

s—1I). C. Lavergne, Act., Baton Reuge
as—J, J. Arceneaux, Baton Rouge
as—C. P. McVea, Baton Houge

t—Roy L. Davenport, University

t+—J. C. Floyd, University

t—DNM. C. Gary, University

t—A, Larrijviere, Lnfayetie
nt—DM., J. Clark, Scotiandyille
nit—D, B, Matthews, Scotlandville

MAINTE

s-t—Herbert 3. Hill, Orono
ast—Wallace H. Elliott, Orono

MARYLAND

d-—John J. Seidel, Baltimore
a—Harry M. MacDonald
t—Arthur M. Ahalt, College Park
nt—J. A, Cliver, Princess Anne

MASSACHUSET'TS

d—M. Norcross Stratton, Boston
s—dohn G. Giavin, Bosten
t—Jesse A. T'aft, Amherat

. t—Charles F. Oliver, Amherst

MICHIGAN
d—Ralph C. Wenrich, Lansing
s—Harry E. Nesmab, Lansing
s—Latke H. elley. Lansing
s—Ravmond M Clark. Lansing
s—JIohn W. Hall, Lansing
t—H. M. Byram, Fast Lansing
t—G. IP. Deyoe, Iiast Lansing
—G, C. Cock, East Tansing
{t—aul Bweany, East Lansing

MINNESOTA
d-—Harry C. Schmidt, St. Paul
s—Leo Knuti, St. Paul
as—Cnrl . Albrecht, 8t, Paul
t—A. M. Field, St. Paul
t—M. J. Peterson, 8. Paul
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A, W, Tenney—=Subject Matter
R. E. Naugher—Part-time and Evening
A, H. Hollenberg—Farmn Mechanics

e Jbﬁnsoanmgrmn Planning

- MISSOURI

d—TRoy Seantlin, Jefferson
s—J., H. Faard, Jefferson
ds—Joe Duck, Springheld i
da—C'. V. Roderick, Jefferson City

ds—J. A. Bailey, Jefforson City

t—G. . Ekstrom, Columbia

MISSISSTPPI

d—TI, B. Mauldin, Tr, Jaekson

s—A Tatherree, Jackson
as—R. H. Tisackerly, Jacksou
ds—E. Gross, [Taltieshurye
ds—T0, I3, Holimes, Ox"ord
ds—V. P. Winstead, State College

t—V. (. Martin, State College

—N Wilson, State Collee

t—D. W, Skelton, State College

sms—A. K. Strain, State College

né—A, D. Fobbs, Aleorn

HOIEEY

MONTANA
d—Ralph Kenelk, Bozeman
s—A. W, Johnson, Bozeman
as—H, . Rodeberg, Bozeman
t—3R. H. Palmer, Bozeman

NEBRASEA
d—@G: . Liebendorfer, Tincoln
s—L, . Clements, Tincoln
as—H. W, Deems, Lincoln
t—IT. 3. Bradford, Lincoln
t— C. C. Minteer, Lingoln

NEVADA

d—Donzld C. Cameron, Carson Ciby
s—Lloyd Dowler, Carson City

NEW HAMPSHIRE

d—Walfer M. May, Coneord
s-t—Ear] 11, Little, Concord

NEW JERSEY
d—John A. MeCarthy, Trenton
s-t—H. O. Sampson, New Brunawick
as—O. 18, Kiser, New Brunswick

NEW MEXTCO

ds—Frank E. Wimberly, State College

as—1,. C. Dalton, Btate College
t—Cuarl G, Howard, State College
t—H, M. Gardner, State College

NEW YORK
d—COakley Furney, Albany
g—A. K. Getman, Albany
s—W. J, Weaver, Albany

©as—1R. . 8. Sutliff, Albany
ag—J. W. Hatch, Buffalo
t—Roy A. Olney, Ithaca
t—I2, T. Hoskins, [thaca
t—W. A, Smith, Ithaca

T

NORTH CAROLINA

d—J. W, 8mith, Raleigh
s—Roy H. Thomas, Raleigh
as—1R. J. Peeler, Raleigh
ds—E. N. Meekins, Rileigh
ds—1J. M, Osteen, Rockingham
ds—'I*. I, Stafford, Asheville
ds—T. B. Elliott, Weodland
ds—N, B. Chesnutt, Whiteville
t—Leon E, Coak, Raleigh
t—L. O, Armstrong, Raleigh
t—J. XK. Coggin, Raleigh
t—F, A. Nylund, Raleigh’
nt—=&, B. Simmons, Greensboro
nt—0C. E, Dean, Greenshoro
nt—W. T. Johnson, Greensboro

NORTH DAKOTA

d—A. F. Arnason, Grand Forka
s-t—IOrnest L. DeAlton, Fargo
t—8hubel D, Qwen, Fargo

OHIO

4—J R. Strobel, Columbus
s—DRalph A, Howard, Columbua
ds—W. G. Weiler, Calumbus
ds—1I%, O. Bolender, Columbus
ds—H. Q. Kenestrick, Columbus
da—T. . Ruble, Columbus
I Stewart, Columbus
it-ds—C 18, Rhoad, Columbus
t—A, C. Kennedy, Columbns
rt—TRay Fife, Columbus

OKLAHOMA

d-s—J. B. Perky, Stillwater
as—TBonnie Nicholson, Stillwater
ds—W. R. Felton, Stiltwater
ds—8. M. Crosnee, Stillwater
ds—Dyrl Killian, Stillwater
t—C. L. Angerer, Stillwater
t—Don M, Orr, Stillwater
t—Chris Wlhite, Stillwater
at—1I, C. Jones, Langston

OREGON

d—0. I. Paulson, Salem
s—Inlph L. Morgan, Salem
ag—al. C. Buehanan, Salem
t—T H. Gibson, Corvallis

PENNSYLVANIA

d—Paul T.. Cressman, Harrisburg
s—H. C. Fetterolf, Harrishurg

s—V. A, Martin, ITarrisburg
t—Henry 8, Brunner, Btate College
t—William T'. Hall, Siate Collcge
t—C. 8. Anderson, State College
it-—TDtuseell B. Dickerson, State College

as—Sarnuel Molinary, Sun
as—Rafuel _Muellar,' Ban Ju‘]al;l]an
ds—Fredericke A. Rodriquez, San Juan
ds—Juan Acosta Henriquez, Arecibo
da—Juan Robles, Cayey

ds—Andres Ramirez, Mayaguez
t—Lorenzo G. Hernandez, Mayugue:

RUIODE ISLANL

d-3 —Georze H. Baldwin, Providenee
t—Tverett T.. Austin, Providence

SOUTH CAROLINA

d—Verd Peterson, Columhia

s—R. . Andorson, Columbia
as—P. G. Chastain, Chester
35*%. ]\'][ (‘{?r?, Columbizn

z—W. M. Mahoney, TTone 1
[(]:{s—.%rﬂl.lY(gn, Lm‘ig @ Path

s—W, R, Carter, Walterboro

t—B. 1. Stribling, Clemslzm

t—J. B3. Monroe, Clemson

t+—T. It, Duncan, Clemson

t—F. L Kirkley, Clemson

t—W. C. Bowen, Clemson
nt—Ciabe Buckman, Orangeburg
nt—J. P. Burgess, Orangeburg

SOUTH DAKOTA
d—J1. F. Mines, Pierre
s—H. T. Urten, Tierre
t—Stanley Sundet, Brookings

TENNESSEE

d-8—G. . Freeman, Nashville
as—J. W, Brimm, Nazhville
da—H. N. Parks, Gallatin
ds—17.. A. Carpenter, Knoxville
ds—Ben Nouglas, Jacksen
ds--8. L. Sharkes, Nashville

t—N. B, Fitzgerald, Knexville

t—J. B, Kirkland, Hnoxville
rt—A. J. Paulus, Knoxville
rt—1I8. B. Xnight, Knoxville
nt—W, A. Flowers, Nashville

' TEXAS

d—W. 1. L.owry, Aastin
s—Robert A. Manire, Austin
s—IR. Lano Barron, Austin
na—George H, Hurt, Adstin
ds—0. T, Ryan, Lubbock
ds—C. B, Barclay, Commerce
ds—C. D, Parker, Kingsvilie
ds—A B, Childers, Murt
i—E, . Alexander, College Station
t—Henry Ross, College Station
t—J, L., Moses, Huntsville
t—Ruy L. Chappelle, Lubbocl
't—S; V. Burks, Kingsville
!t,—Iu_ V, Walton, College Btation
it—CG. H. Morrison, Huntsyille
it—¥F. B. Wines, Kingsville
. it—R. M, Hargrave, Lubboek
nh—E. M. Norris, Prairie View
nt—W. D. 1'hompson, Prairie View
nit—0, J. Thomas, Prairie View

UTAH

d—7. Allen Bateman, Salt Lake City
ngm:k Niclhols, Salt Tuke City ’
as—Elvin Downa, Salt Lake City
t—L. R. Humpherys, Logan

YERMONT

d—JFohn T, Nelson, Menipelier
t—C. D. Watson, Burlington

VIRGINIA

d—Doweil J. Howard, Richmond
s—F. B. Cale, Richmond
us—M. It. Bass. Richmoand
de—W. R. Bmmons, Boyking
ds—J. O, Hoge, Blacksburg
de—W, R. Legee, Winchestor
ds—J. C. Green, Powhatan
ds—W. 0. Dudiey, Appomattox
t—H. W. Sanders, Blacksburg
i-—C. T, Richard, Rlacksburg
t—C. 8. MecLaren, Blacksburg
nt—J, It. Thomas, Ettriek
ni—4. J, Miller, Ettrick
nt—M. A. Fields, Tttriel

WASHINGTON
d—H. G. Halstead, Olympia
s—Bert T., Brown, Olympia

as—M. C. Knox, Olympin
as—H. M. Olsen, Olympia
as—I5. M. Webb, Pullman
ts—Oaear Loreen, Pullman

WEST VIRGINIA

d—Jolhn M. Lowe, Charleston
s—1I, N. Hansucker, Charleston
as—S, D. MeMillen, Charleston
D). W. Parsons, Morganlown
t+— C. W, Hill, Morgantown

WISCONSIN
d—C. L. Greiber, Madison
s—Louis M. Sasman, Madison
—J. AL James, Aladison
it—Ivan Fay, Madison
it—Clarence Bonsack, Madison
t—V. E. Nylin, Platteville
t—J. M, May, River Falls

WYOMING

d-—=8Bam Hiteheook, Cheycenne
s—Jack Ruch, Cheycnne
t—Dean Pence, Laramie




