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Versatile leadership

N our work with T.F.A, chapters, local cooperatives, ad-

visory councils, adult and young farmers, special teachers,
o¢ other groups we play many roles. Usually it is the role of
leader. Differcnt groups and situations require diffcrent
actions on the part of the Jeader. Tt would appear that teach-
ers of agriculture have a most difficult assignment in that
they are cxpecled to play a variety of leadership roles. Few
if any other teachers or professional workers in agriculture
are required to be as versatile, Are we expecting too much
in the way of versatility and adaptability from tcacher-
leaders in conducting a program of agricultural education
which makes such diversified demands on the individual?
Some Delieve that many of the teacher frustrations and
failures could be traced to this reguirement or to the failure
to preparc teachers for meeting it.

More atlention could be given to hclping prospective teach-
ers develop ability to adapt their talents of teadership o the
several siluations, We can stress the concept that leadership
in the group is not any one individual's sole responsibility,
but that it belongs to the group. The titular leader’s function
then hecomes that of making it possible for the group to
function to its maximum capacity in solving its problems.

. = n
Guiding group effort
ELPING individuals to develop qualities essential to mem-
bership in a productive group is a major charge given to
teachers in America. It is the greatest trust held by any
group in our socicly. We may call it thal of prescrving the
foundation of democracy—our way of life.

One of the first steps to making possible this growth of
individuals is to center attention on the problems which the
group regards as important. To what exient have we tried
o implement this practice? Our answer might well be to a
very limited extent with all-cdlay classcs but, to a consider-
ahle extent with out-of-school groups. In too many all-duy
classes, students’ interests and nceds are regarded as of little
importance. The courses of study are organized aboul live-
stock and crops on an enterprisc basis which may or may
not coincide with group interests. Furthermore, a majority of
our all-day classes arc concentrating all of their class time on
mass instruction with a result that smaller interest groups
receive limited opportunity to weld their intercst into the
larger and common ficld of interest of the total group.

There are numerons devices which may be used to guide
groups in teaching agreements on problems which are of
common concern. Problem check lists, objective studies such
as farm surveys, representative commitices, small group
work, and class discussion are accepted devices.

Doces this approach really work? An unofficial report on a
study, directed by Clara Brown Arny of Minnesota, indicates
that it does for home edonamics teachers. Tt is reported that
those teachers whose students madc greater gains than would
be expected followed such practices as the following: (1}
planned cooperatively with students, (2) evaluated achieve-
ment cooperatively and, (3) planned and carried out improve-
ments cooperatively. : '

Our students have tangible and immediate problems that
lend themselves admirably to the cooperative grotip approach.
Moreaver, farm boys constilute a segment of the population

“which is regarded as a prime factor in the continning support

of a democratic society, They deserve our most careful
consideration in guiding group clforts to discover and solve
their problems in a truly cooperative manner.

The editorial by Wheeler was adapted from a paper
presented at the Southern Regional Coenference. Although
pointed to assistant supervisors in the original version, the
message carried has significance for all. -

The human element in farming

I wish to challenge you, not with the
problems of a changing type of farm-
ing or the changing technology in agri-
ture; not with the befter methods of
dealing with crop or animal production,
but T wish to challenge you to study the
problems of the human clement in farm-
ing as a basis for professional improve-
ment—a study of farm hoys and their
problems, a study of young farmers
and their adjustment,

Tt is so much neglected in our present
thinking in vocational cducation in agri-
culture, that T wish to emphasize it as
the most valid basis for the professional

improvement ol workers in” our field of education. We are

projecting educational programs that meet the meeds ol
farm vouth and young men. Therefore, we must study the

vocational needs of these groups by looking at the naturc
of the groups and the needs of individuals m them,

Problems of Youth

Tirst, let us look at the farm youth problem. In a gencral
way, we are aware of the fact that farm youth are con-
fronted with serious problems of vocational adjustment, De-
cause the birth ratc in farm families continues to be relatively
higher (han in urban families. This fact alone poses a large
problem of vocational adjustment for thetn. For example, in
Georgia 70 per cent of the farm youth who were 10 to 14
years of age in 1920 had left the farms of the state Ly 1940,
This amounts to 2 mass inigration” of our young people [rom
fartng to towns and industrial centers hoth within and with-
oul our state.

To understand the nature of farm youth such facts should
be continuously compiled and studied. However, you inay
say it is none of our concern, what becomes of farm hoys, il
they do not choose agriculture as a vocatien. T am quite surc
some of us have taken {hat attitude in the past, but 1 am
challenging you here to a broader view of vocational educa-
tion for farm youth, A state program of vocational cduca-
tion in all of its aspects should be planned and developed in
its relations to opportunities for vocational adjustment of all
farm youth. We cannot have valid programs of agricultural
education until we are willing to face the whele problem.

If you accept this challenge as onc of the bases for profes-
sional improvement, you will find such guestions as these
arising and demanding answers:

1. Tow many boys annually leave the larms of my state?
district? county?

Where do these boys go?

Why do they go?

At what ages do they make vecational choices?

How many local farm placement opportunities actually
exist in my district? cle. '

6. How many of the students in vocational agriculture

actually become established in farming?

When you have found answers to these problems, you may
evaluate the present agricultural offerings to farm yvouth, and
ask: (1) “How well are present offerings and activities tneet-
ing the actual {not wssumed) problems of vecational adjust-
ment of farm vouth and young men?”; and “What should the
pattern of vocational education be for farm youth?" These
problems arc not like they were twenty and thirty years ago.

T say, when you find the answers to the questions | have
mentioned above, you will hegin to realize the tremendous
problems of vocational adjustment that confront farm youth.
You will begin to have an-iuterest in a total program of
vocational edueation as it affects the vocational adjustment
of these groups. Past philosophies may he challenged and

(Continued on Page 136)

J. T. Wheeler
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Friends at home

W. R. FELTON, Assistant Supervisor, Stillwater, Oklahoma

ATURALLY

we are all in-
terested in cur re-
lations with men
in high public of-
fice. To be on cor-
dial terms with
our Governor, U
S. Senators and
Reprecsentatives,
lcaders of indus-

an asset to any
program. For the
most part, I think

W. R. Felton

we have beep fairly successful in our -

conlacts and relations with this group.
1F we have not been, let's start im-
mediately to correct this condition.

Tn most of our State F.F A Associa-
tionts, we have honored the above men-
tioned group with gold keys emblematic
of the State Farmer Degree. This is as
it should he. Are we doing the same
with our thousands of other friends
who represent the little people? The
farmer or small-town merchant who is
not financially able to show his support
of our program in such a spectacular
way? I mean ordinaty John Doe who
is a firm believer in everything we do,
who never finds the day too long or
the night too dark to help ns when we
need help, to encourage us when we
need encouragement, and to advocate
the things we believe in because he also
believes in them. .

If you will pardon .me for using my
home state as an example,” I should like
to tell you the story of Tom Peyton
of Guthrie, Oklahoma. Tom was a
little man. He never held any public
office; in fact, he never ran for office,
He was an auctioneer—not one of the
nation’s leading auctioneers who sells
$50,000 bulls or advertises tobacco on
one of the nation’s leading radio net-
works. He sold farm sales for his
neighbors and donated his services to
the Church or American Legion, if they
wanted to have a pie supper and needed
an auctioneer free

Tom always sold all the F.F A, calves,
pigs, and  lambs in his home county
after each county fal stock show or
fair, free, of course. Tom wouldn't
charge those farm boys anything {or his
services. Occasionally, some deserving
Loy would bring his anitmal into the ring
and Tom didp’t think it was bringing
enough money, so he bought the animal
himself, He knew every boy and knew
whether he had made a good effort and
was deserving help. Of course, the funny
thing about Tom was that all FF.A.
hoys were deserving and all of them
had made a good effort. So, at the end

try and business is’

of each sale, Tom would wind up by
owning several head of steers, barrows
and lambs, -He'd send them to the
packers; and, of course, they would
never bring as much as he had paid
for them but he liked to help.

He attended the local banquets and
he knew everybody and everybody knew
Tom, He talked F.F.A. and he believed
what he talked. One night the boys in
the local chapter gave Tom an F.F.A,
pin and told him he was now an
honorary member. He wore that pin
wherever he went and he took great
pride in explaining what it represented.

Tom sold too many farm sales in zero

weather one winter and pneumonia
germs caught up with him. However,
he did have to get up and sell the
F.F.A. boys' livestock and the result
was he took a set back, as we say in
Oklahoma.

There are Tom Peytons in nearly
every comunity where vocational agri-
culture is taught. The moral of this
story is we are aware of the great help
we receive from these little men, We
would Iike to tell Tom how we. ap-
preciate all he has done. We can't do
it now and when we could have, we
were too busy checking libraries or ap-
proving contracts or working on bud-

~gets. We would like to see Tom receive

the Honorary State Farmer Degrec at
the next State Convention; but, of
course, it is too late for that now. Qur
program is just as good or just as bad
as our friends think it is. Let wus
always remember that we have thousands
of loyal friends and some of them are
little men who have a lot to do with
shaping the thinking of the big men.

e,

Interpreting the vocational
. program

J. R. CULLISON, Director of Vocational Education, Arizona

“rO0 little too late” 1s an experience

often encountered by State Super-
visors and Directors of Vocational Edu-
cation in attempting to interpret their
programs in vocational education to
members of the legislature. It is im-
portant that the elected representatives
of the people be aware of the needs and
henefits of vocational education hefore
they assemble in regular or special session
to appropriate the monies for the pro-
gram. Many vested interests and pres-
sure groups draw heavily upon their
time during sessions so that very litile

effective work can .be done by either -

the state staff or its constituents in justi-
fying the needs of vocational education
at this time. A single legislator’s point
of view toward a program may often
determine the difference between an
adequate or ‘inadegguate budget.’ Just
one member who is quite vocal may be
more effective in a legislative hearing
than several thousand persons whosc
voices cannat be heard. '

I do not discount the importaice of
conducting a program that is sound
and defensible, but, I do insist that a
good program will be sustained only
to the extent to which it is effectively
interpreted to the elected representa-
tives of the people. A few devices in
selling the vocational program to mern-
bers of the legislature have been effec-
tive in our state and are submiited
below : .

1. A twenty-minute parliamentary
procedure demonstration was conducted
hefore a joint session of the legislature.
This was particularly well received in-
asmuch as a check-list of parliamentary
abilities were distributed to the legisla-
ture in chart form with information re-
garding whether or not cach action
required a sccond, could be amended,
was debatable, or required a2 majority

vote, Since approximately one-half of the
membership of each house were new
members, the demonstration was appar-
ently very much enjoyed and appreciated
by the legislature,

2. The members of the legislature were
invited as guests of the Phoenix Tech-

‘mical School for a tour of the vocational

program while classes were in operation.
The student body arranged for char-
tered buses to pick up the members of
the legislature at the Capitol Building
at 12:00 noon and transport them from
the Capitol Building to Phoenix Tech-
nical School. Here they were served
luncheon which was financed by a
friend of vocational education, and for
about an hour and fifteen minutes were
conducted on a tour of the shops and
classrooms in the techineal school. The
tour was very effective in presenting a
typical program in vocational education.
Other activities which are effective in-
clude:

1. Inviting members of the legisla-
ture to attend annual F.F.A. banquet
in connectien with the annual conven-
tion.

2, Inviting members of the legislature
to accompany state delegates to the
national F.F.A. convention in Kansas
City. Last year well over 10 per cent of
the active members in the Arizona Asso-
clation attended the convention and were
accompanied by tnembers of the press,
local business men, one owner and
operator of a radio station and onc
legislator,

3. Inviting legislators as guests on
deep-sca fishing trips, hunting trips,
hanting and fishing and other camping
trips. .

4, Tnviting the Governor or mcmbers
of the logislature to annual parent and

son banquets.
{Continned on Page 143}

IN all probability
4t least seven out
of every ten of my
men readers will
cventually die of
heart disease. Nog
a very cheery
opening remark, is
it? Women have
their own No. 1
killer, but heart
disease 1s oUrs.
Considering men
teachers as a
’ group, ncluding
men engaged at all levels of teachh?g,
in all types of schools, and without dif-
ferentiation as to the subjects they
teach, 70 per cent of them eventually
suffer from heart diseases. If we accept
the commmon belief -that heart attacks
among professional men result from
sustained nervous tension and overwork,
then the figure may be even higher for
teachers of agriculture. We are pretty
well agreed that duc to longer hours of
work, vear-round employment and re-
sponsibility for many community activi-
ties, the -teacher of agriculture works
harder and expends more nervous cnergy
than does the average man teacher.
During eightecen months of recovering
and convalescing from a major coronary
occlusion I have found time to delve
deeply into heart disease research, that
is such forms of it as a layman can
understand. In the reports from the
accupational branches of existing re-
search 1 come up with the above-quoted
startling figure for men in teaching.

C. S. Anderson

wish special-group data were available

for teachers of agriculture. Perhaps
some day an interprising PhD. -candi-
date will make a nation-wide study of
the health pattern of teachers of agri-
culture and prepare a dissertation on his
findings.

Oceupational heart disease figures
show convincingly that there is signifi-
cant - correlation between the existence
of the disease and the mental stress
associated with the occupations in which
men engage. Men who work under pres-
sure, and men who are constantly striv-
ing to achieve, are particularly vulner-
able to attacks. Lawyers and business
executives can look for early and fre-
quent trouble, It is the No. 1 kilter of
doctors. Coronary deaths among them
even outrate those among men teachers.

The physical demands of an occupa-
tion affect the heart less than the
nervous and mental demands. Carpen-
ters, Dbricklayers, stone masons, and
plumbers have comparatively few heart
attacks, Certain skilled workmen, such
as the operators of precision instruments,
rate higher, and here again enters the
factor of tension, Only thirty-cight out
of every one hundred farmers ex-
perience heart attacks, Common labor-
ers seldom are troubled with it. A heart
specialist who waited on me during my
recent illness said that he had attended
over three thousand coronary cascs and
he did nat recall more than a handful

common laborers,

Negroes have mote heart diseasc than
white men, especially arteriosclerosis or
hatrdening of the arteries. Among whites,
the Trish have more heart trouble than
any other racial group. The Latin Amer-
icans seldom are bothered with any form
of heart disease,

Tn 1947, £36,176. persons died of heart

diseases in the United States. This was -

an increase of 38,000 over the previous
vear, Heart diseases took the lives of
more people in 1947 than the combined
toll of the next five most important
causes of death, cancer, prneumonia,
tubérculosis, nephritis, and accidents.
The American Heart Associaticn esti-
mates that unless medical research
comes. forth with something new and

effective as a preventive or cure, 1,200,-

000, Americans will die of heart diseascs
in 1960. The increase is cxpeeted to

come to them for examinations actuall
have anything wrong with their hearts.

In spite of what is known about pre-
ferred occupations, mone carries one
hundred per cent immunity, You want to
know how you may avoid a heart attack
and still be a teacher. Actually we can
improve the.situation right within our
profession if we really try.

W ork relaxed. Of course this is easier
said than done. No one knows better
than 1. After becoming ill, it required
six weeks of around-the-clock nursing
care, ninety-three hypodermic mneedles,
and the use of more medical gadgets
than I can enumerate to accomplish the
feat. If you find you cannot feel relaxed
while at your work, you had better do
something about it.

Stop worrying. Learn to dismiss from
your mind the mistakes you made yester-
day about which nothing can be done.
Stop fretting and losing sleep over the
jobs you have to do tomorrow. As one
authority writes, “live in day-tight com--
partments, shutting out both yesterday
and tomorrow.” Folks who live only
for today do the minimum of worrying,

A patient who knew how to relax and recover from a coronary attack. Even as he read
he did not make the effort of turning the pages. Note the oxygen tank in the cormer.
Reprinted by special permission of The Saturday Evening Post. Copyright 1948 by the

Curtis Publishing Company.

occur chiefly among the professional
and white collar group. This includes
teachers, particularly men teachers.

What To Do

But encugh of facts and ﬁgures!r

What can be donce about it? Well, if you
feel certain you are headed for trouble,
resign from tcaching, Go into an oc-
cupation where the risk from heart
trouble is low. For the teacher of agri-
culture, farming is the best altcrnative.
Your chances of a heart attack as a
farmer are something like one-half as
great, and farming is an occupation for
which vou are already adequately
trained, Better check with your doctor or
visit a good heart clinic before making
any rash decisions. Cardiologists say
that only about three out of five who

Aweid emotional situations. Emotional
overstrain may seldom actually cause
a heart attack but it certainly makes
existing heéart troubles worse. Keep
away from the defensive position in
your teaching and-in your daily relations
with people. When it comes to argu-
ments, try just to be a good listencr,

Get sufficient west. This admonition
brings up the frequent complaint that
the work of the teacher of agriculture
is fast' hecoming almost a 24-hour-a-
day job. If your professional duties do
not permit you to have at least eight
hours of sleep and at least six more
hours each day to devote to your
family, your hobbies, your recreational,
and your social activities, then I would
look for another job, When physicians

(Continued on Page 132)
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Techniques for planning
- conferences

ALBERT ACKLEY, Teacher, Ovid, Michigan

HT, teacher on-the-job must continue

to keep abreast of the ever expand-
ing program of wvocational agriculture,
of workable techniques for use in teach-
ing, afid of the new developments in the
various fields of agriculture. A teacher
of vocational agriculture, because of the
nature of "his program, finds it more
difficult to attend sommer school or
college extension classes than most high
school teachers, He miusst secure his in-
service training in  shori intensive
cotirses on the job,

Conferences, short courses and mceet-
ings both on-campus and off-campus of
Michigan State College arc organized
for teachers of vocational agriculture
in Michigan, in addition to reguldr
graduate classes, Teachers assist in

planning conferences or shori meetings’

which are held in high schools around
in the state. The procedure used in plan-
ning these meetings is explained in some
detail here. States that do not use
teachers in  planning such meetings

should do so.

Summer Conferences

Summer conferences are a “must” in
a teacher's in-service training program,
and are one of the best means of keep-
ing up-to-date on the many changes in
the field of agriculture education. Sum-
mer confercnices have to be planned
well in advance. In Michigan the sum-
mer conference planning committee
meets in Januaty or early February to
lay the foundation plans for the con-
ference which is usually held the last
week in July or the first week in August,

The personnel of a Planning Com-
mittee is composed of the state super-
visory staff, the teacher training staff

of Michigan State College which in-

cludes the teacher trainers and super-
vising teachers, a representative of the
division of Special Courses and Con-
ferences of Michigan State College, and
teachers representing the Michigan
Association of Teachers of Vocational
Agriculture, The commitiee is thus
composed of teachers for whom the
conference is planned and of those who
are responsible for providing it. Such

a procedure demonstrates teacher-pupil.

planning. Those: who are members of
the committec of teachers see in prac-

tice a method of teaching which was .

emphasized in their pre-service training,

Their participation helps them to ac- .

quir_e or master the technique of teacher-
pupil planning for use in their own
focal situations,

The Planning Conference

At the first general meecting of the
committee planning the summer con-
ference the evaluation of the previous
summer conference is usually presented
by one of the teacher-trainers of Michi-
gan State College, This evaluation was
made at the close of the previous stm-

mer conference. At that timie ali teach- -

ers present reacted to the program just
concluded and listed suggestions for-the

next vear's confercnce, This evaluation
aids the planning cemmittee in determin-
ing what the teachers liked or disliked
about the previous conference. Reac-
tions to such items as length of meet-
ings, the number of panel discussions,
the number and kind of field trips, the
nature of the speechs, and the kinds
of skills which were part of the past
conference, are summarized, In addition
teachers are enconraged to offer sugges-
tions for differcnt features in the fol-
lowing year’s program. Thesc are studied
by the committce as a whole and worth-
while changes are adopted. ‘

The policies for the coming confer-
ence aré -set up in this first general
meeting. The first problem to come be-
fore the planning committee is the sclec-
tion of the date for the conference, The
Division of Special Courses and Con-

_ferences of Michigan State College pre-

sent the dates for this particular con-
ference which will (it into the summer
schedule at the college. After the dates
have been selected, then the wvarious
areas to be covered in thc summer con-
ference are presented and decided upon.

- Some arcas have to be decleted or com-

bined with others, due to a shortage
of time and/or lack of facilitics for
presentation.

The Sub-Committee On Planning

After the conference committee has
decided” upon the gencral theme, the
outline of each area is broken down and
given a specific timel on the conference
program. ‘I'his requircs considerable
work on the part of a few persons after
the committee meeting to coniact people
to make the schedule. a reality, Since

S AR T U TR AY, H DU CATION, W AGKZINE, LI ECeter; 17

Productive Conferences

HAROLD SILVERNAIL, Teacher,
Edmends, Washington

OR many vears the vocational con-

ference of agriculture instructors’ in
the State of Washington has been an
annual summer tradition, The group has
met in different cities around the State
where accommodations were available,
Although the week's conference has
always been well planned and very help-
ful, it still left much to be desired. ‘

-Qur summer conferences have always
been “work conferences” in which com-
mittes help to formulate policies for
the coming school year. The idea is
good; however, it is difficult for the
supervisors 1o meet the many committee
assignments, and. usnally the burden of
formulating recommendations falls on a
very few committee members. Some
memhers do not have the opportunity
to do their share of the work and new
teachers have trouble orientating them-
selves. The week of conference, cven
with evening, committee work, often
does not give time to crystalize thought
into a workable policy. Becauise of the
shortness of the conference time, final
approval of committee work is often
rushed through without due considera-
tion when the urge to “get home” in-
vades the conference. At best, the con-
ferences left something to be desired.

Now, to further complicate the sitna-
tion, our state, for the past two years,
has held a state voecational conference,
bringing together all five divisions of
vocational education, This wunification
of conferences has much to offer and
undoubtedly will devclop a utited voca-
tional education force; nevertheless, it
has decrecased the time available for our
agricultural conierence.

With the thought of overcoming some
of our present conference cbstacles, our

adjustments are necessary a special com-
mittee composed of only one representa-
tive from each staff and the teachers’
association meet to decide how problems
should be settled. At this session, the
full program and all the detail ds to
speakers, banquets, field trips and other
activities which go to make a summer
confercnce a stccess, are planned and
woven into the program.

On the opening day of the summer
canference, all committees and chairmen

of mecetings sclected from the teacher’s

group meet in a special session to make
sure each one knows his specific duty
during the conference. It is very
essential that all meetings in the pro-
gram bhegin and close on time. Some-
times at the last minute, definite time
and place arrangements have to be made.
Thus this meeting clears the remaining
problems, so that the conference may
run smoothly, The time of giving ouf
Continued on Page 138)

statc supervisors have initiated a wel-
comed change, which will make our
summer meeting more functional and
useful. One-day supplemental meetings
of teachers of vocalional agricilture and
supervisors have been called on a

district basis. These Saturday confer-

ences of twenty to twentyfive teachers
discuss localized and state problems
and every teacher gets in on the

“oround floor” discussions, New teach-

ers.become orientated quickly and ques-
tions can be thoroughly thrashed out
or sent to a local committee for more
study. By holding several of these one-
day conferences during the ycar, most
cvery problem can be fully investigated
so that the resolutions prescnted at the
annnal summer conference are well
founded. This system also gives the
supervisers closer confact with the com-
mittee work; thus many troubles can

be avoided, If decisions cannot be
(Centinued on Page 131)
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l_oint_-"pl-'é'n‘ﬁi'hg, insures effective
o teaching aids |

F. E KIRKLEY;’ Teacher Education, Clemson College, South Carolina

IN THIS discussion we shall consider
not only the enterprises or- areas
for which teaching aids are to be pro-
vided, but also problems within these
enterprises. .

The first step in preparing teaching
aids is to decide what is needed. Hho
should determine the needs for teach-
ing material and kow should it be done,

The three persons most ‘interested in
this question are: the teacher of agri-
culture, the district supervisor, and the
teacher trainer, What part should the
teacher have in determining needs for
teacher aids? After all, he is the onc
who finally uses or doesn’t use the
material when provided, Is he in a posi-
tion to know the actual needs, or is he
likely to be too greatly influenced by
his methods and by the things he likes
to teach? Is the district supervisor in a
position to properly malke this decision,’
or does he generally accept the request
of the tcachers as regards teaching
aids? Most states have a subject matter
specialist- or some member of . the
tecacher training department : delegated
to. prepare printed matter and other
aids for teaching. He is likely to be
the best informed as to research in
agriculture and new trends in farming.
However, his opportunities for con-
tacts with both teachers and farm needs
may be limited.

Selection Related To Use .

. These questions are not intended to
reflect on any one of thesc three, but
to point out the wcakness of any one
person having the respounsibility of de-
termining what teaching aids arc needed.

Some of us, I am sure, have scen
some good teaching materials that
were not used, some that could not

he well used with farmers and farm-

boys, and some that did not lead toward
the solution of a farm problem. Did the
whe and the how of determining thesc
materials have anything to do with their
use? Let us ask this question, “Does
the method wused in determining the
need for aids and materials have any

- relation to their use after they are

provided?” We are familiar with the
requirements of tcaching materials.

Some of these are:

(1) The material should be based on
prablems found on the farm,

{2y Tts application should lead toward
solving a farm preblem,

{3) Tt should include the most recent
and dependable findings,

{4) It should be organized for teach-

er-use.

This provides us with what we might
call good material, But, material alone
docs not change farm practices. Tt must
be properly used in the instructional
program, For any material to be most
effectively used, the teacher must first,
realize the importance of the cnterprise
in his community; second, he should

understand what the problems are with-
in the entcrprise; third, he should have
a clear eonception as to what printed
matter and other aids are nceded to
solve these problems; fourth, he must
know how to use the material when it
is provided, These may be thought of as
objectives in the usc of teaching ma-
terials. Flow may thesc objectives be
reached? They may be reached, or at
least approached, by having the teacher
participate in determining the problems
for teaching aids.

Definite Procedure Foliowed,

The procedure that we have followed
in this statc for several years in de-
termining the problems for which teach-
ing aids are needed is briefly given:

First Step: .
The enterprise or area is determined.
One way this is done is by having all
teachers, during the state conference list,
o1, a prepared sheef, all enterprises or

areas in which they feel a need for

teaching aids. These requests are then

. studied by the teacher trainers and the

supervisory staff, An enterprise or area
is then selccted for the preparation of
teaching material. The things considered

Third Step: ce T

Teachers who  have done more or
less otitstanding work on this enterprise
are visited, Their experiences and
opinions as to what is necded and what
is usable are carefully considered. The
kinds of teaching material they are
using are cxamined,

Fourth Step:

The teacher trainer and district super-
visor meet with teachers in small group
conferences. The teachers are encour-
aged to take the lead in determining
the teaching problems within the enter-

prisc. Again the teacher-experiences are

fully used, - Frequently the activitics in
this step are carried ocul by a commiitce
compased of cxperienced teachers,
teacher trainers, and mcembers of the
supervisory staff.

Fifth Step:

At this point we have an cutline of
all the problems to be taught within
the cnterprise. ‘This is discussed. in’ de-

-tail with a specialist in that particutar

ficld, This may be a head of a depart-
ment at the college or 4 member of the
Experiment Station Staff.

Fast. Step.: oo : .
After the material .is preparcd, it is
distributed during €mall group con-
ferences. Here the content and its use
are discussed. o .
This procedure, we feel, in part
answers some of the. questions in the

Teacher irainer and teachers of agriculiure discuss use of '}eac'ni'ng“m'ah?r'iél.‘

in making this sclection are: economic
iraportance, availability and quality of
related material, number of teachers
affected, new trends and methods in
farming, and the commonly known
farmer-praclices.

Second Step:

" The importance of this cnterprise -is
then discussed, usually at the state con-
ference. Swupervisors, teacher trainers,
and teachers take part in leading this
discussion. As a role a technical ex-
pert, who may be a representative of the
state agency in this field, is used at this
time. The need for teaching the enter-
prise, and its teaching possibilities are
emphasized.

beginning of  this discussion. The stper-

. visory staff, tcacher trainers, and teach-

ers all play a vital part in deciding upon
the needed teaching aids.

We must continue to emphasize the
need of appropriate content’for teach-
ing, At the same time we must guard
against the tendency to fecl that the
job is finished when aids are prepared
and distributed. The results can be 0o
better than the use made of such aids:
This plan, which we are attempting. to
follow, in determining the problems £?r
teaching aids, is apparently resulting in
a more desirable use amodng tca.ic‘h‘f;l"s. '
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Providing special teachers" |
for adults f o

THOMAS H. KERREY, Supervisor, Michigan

WE are faced

with a tremen-
dous need for ex-
pansion of adalt
education in agri-
culture while there
is still a shortage
of well-trained
teachers.

vocational agricul-
ture is undoubted-
ly aware of the
current trend.
Many farmers
have become accustomed to going to the
schools for help. This trend will increase
as veterans complete their programs, Tt
is a trend which school people and
schools cannot ignere, ’

T. H, Kerrey -

However, it is impossible to expect
one teacher in a community to meet
these needs satisfactorily, If the job is

to be done with some degree of efficiency -

and effectiveness, additional teachers
must be induced to prepare themselves
for the job.

When thinking of the - selection and
training of special teachers for adults,
it will be wefl ‘to keep in mind the
qualifications and training which ex-
perience has shown a superior teacher
needs. The National Committee on
Standards in Agricultural Education
pointed out in its bulletin, An Ewvalua-
tion of Local Programs of Vocational
Education in Agriculture, that the “very
superior” teacher. in agriculture is a
gradnate of a recognized teacher train-
ing institution. His training has in-
cluded:

1. Technical agricuiture which is co- .

extensive with the impertant enter-
prises of the community where
he teaches
2. Participation training in agricul-
tural education
3. Living oa a farm during childhood
4, Mature experience in farming in-*
.. cluding extensive managerial re-
:sgonéibi[i‘t_ies

'S, Cohtinted ~ technical" and profes- .

sional  trainitg sinde . graduation
from college,

The teacher responsible for the adulf
education in agriculture usuaily works
in communities that do not have direc-
tors or supervisors of vocational educa-
tion. Therefore, the development and
success of the program’ of adult educa-
tion will, for the most part, depend
upon the ability of the teacher to work
without the aid and guidance of a local
director . or supervisor. At the present
time, we are attempting to tfake in-
dividuals who are interested in teaching
agriculture to adults and with limited
training let them conduct such classes,
jn some cases, with and some without,
the guidance and supervision of the local
teacher of vocational agriculture. Too
often the local teacher of vocational
agriculture has most of the on-farm

The teacher of‘

instruction to carry’ out as the special
teacher is too busy farming to com-
plete this part of {he job. As a con-
sequence, much of the follow-up or on-
farm jnstruciion becomes supcrficial and
incffective. Therefore, it is important
that we train men' for the job who
have high qualifications and can give
their entire time to the program.

Selecting and Training Porsonnel

1. There are cases of superior teach-
ers of vocational agriculture now em-
ployed in the day-school program that
wish to spend more time with the adult
program, S

2. Teachers now involved in the in-
stitutional on-farm training program
who possess inany of the qualifications
should be encouraged to continue their
training. They may wish to transfer to
the teaching of adults,

3. Many communities will find farm-
ers with tcchnical training of college
level who may wish to take further
technical and professional training lead-
ing to the teaching-of adult classes in
vocational agiiculture. ’

4, Most communities have young
fartmers who have completed the courses
in vocational agriculture at high school
level. A few may consider attending
college to prepare for the teaching of
vocational agriculture to adults,

Special training for many of the
ahove mentioned men must be provided.
Pre-service training courses for those
not certificated have been very helpful

“in preparing teachers, When prospective
teachers haye not been responsible for

in-service course to fit their dpecific

needs.

District conferences are offered, on
request, to teachers, The teachers choose
the phase of work most needed by the
group.

Both types of in-service training are
conducted on a cooperative basis by

~members of the teacher training staff,

the technical staff of the College of
Agriculture, the state supervisory staff,
members of the U.S.D.A. Council, seoil
conservation, extension and other agri-
cultural agencies also cooperate. All
schools are visited by both a member
of the teacher training staff and a mem-
ber of the supervisory staff where new
teachers are employed. This gives the
new teacher an opportunity to discuss
individual problems regarding his pro-
grat. . .
The improvement of teaching is an
important responsibility of the super-
visory staff. Supervisors must be cotl-
stantly alert to opportunities to help
with this phase of the program.

Michigan has also set up a plan
whereby all teachers of vocational agri-
culture including those responsible for
adult and young-farmer classes and
veteran groups may receive special train-
ing in farm and home planning. Sixteen
clock hours of instruction in farm and
home planning are given -at all pre-
service and in-service training courses.
This work is also available during the
one week summer conference. Due to
the large number of persons involved
in offering this work, the teachers
located at the most distant points from
the college are given the first opportunity
to enroll in farm and home planning
during these sessions, Teachers near the
college are given this work in district
conferences. 'Chis conserves consider-
able time and money.

Until such time as an adequate suﬁply

) BARRON

- both classroom and en-farm instruction,

pre-service training courses should be
required ‘before special certification is
made to these prospective teachers.

The pre-service training cotrses of-

“fered at Michigar State College are

planned to meet the needs of a group

-enrofled. When the: group needs hoth

technical agricultureand teaching {ech-
niques, the pre-service courses have been
three weeks long. The time is divided
to meet the needs for both technical
agriculture and teaching techniques.
When the group is comprised of men
who are up-to-date in the needed tech-
nical agriculttire, two wecks of inten-
sive work on teaching techniques have
been offcred. These ipre-service courses
are followed by three or four one week
in-service courses offered at Michigan
State College during the year, A record
of teachers attending and their needs is
studied in planning the courses offered
so that teachers may choose a particalar

of well-trained men are available, the
local teacher with outstanding ability

and trafning can do much to help special .

teachers in the local communities to im-
prove their teaching. The procedures of
a specific teacher will illustrate some
of the possibilities and limitations of
this method.

A Local Training Program

The teacher secured the help of
twelve key farmers in his arca who had
considerable technical training in agri-
citlture. They were successful - farmers
who were well accepted by their fellow
farmers. These farmers were gramted
special certificates to teach adult educa-
tion in soils, The group met with the
teacher. of vocational agriculture and
planned the course around the needs of
the farmers in the areas represented. A
specific topic was chosen for each meet-
ing to be held, Each weck the ‘special
teachers, acting as farmers, enymerated

(Continued on Page 132)

Teachers pick up fine points on planning and installing a water system.

Demonstrations as basis of
teacher conference

T. &. WALTERS, Supervisor, Atlanta, Georgla

E in Georgia

have always
tricd to plan pro-
grams for our agn-
nwal conferences
which would deal
with the problems
and needs of teach-
ers. 1t has been
our experience that
conferences plan-
ned this way are
of more interest o
the teachers and
of more real value
to them in improving the programs of
vocational agriculture in their home
communities.

T. &. Wakters

Prior to last summer our conferences
had been devoted primarily to reports,
speeches, discussions and the distribu-
tion of a great dcal of mimeographed
and printed material. These conferences
were admittedly somewhat uninteresting
at times, although the programs were
carefully planncd and conducted.

Kecping in mind our goat of helping
teachers meet their more pressing prob-
lems, we last summer planned a con-
ference program which placed emphasis
on a series of six two-hour demonstra-
tions. We felt that the demonstrations
would add interesi and certainly would
provide the most effective means of
getting certain types of information to
the teachers,

With the growing cmphasis on live-
stock znd the increased number of live-
stock shiows in which Future Farmers
are participating, we found that some
of our teachers needed additional in-
formation on how to fit' and show
animals. So we set up a demonstration
on fitting -and showing dairy and Dbeef
caitle. . Co _

To be  sure -that the information
passed on to. our teachers would be

correct, we requested authorities on the
varicus subjects to conduct the dcmon-

strations. The fiec)d man of the Jersey
Cattle Club conducted the demonstra-
tion on dairy animals; the herdsman of
one of the state’s leading Hereford
breeders handled the demonstration on
beef animals, -

The other dethonstrations - included
ufarm  electrification,” “treating fence
posts,” and the “igstatlation and use of
water pumps” all of which were con-
ducted by representatives of the engine-
ering department of the College of
Agriculture, University of Georgia;

use of concrete,” conducted by a repre- .

sentative of the Pértland Cement Asso-
ciation ; and “the use of visual aids and
research information in teaching,”
directed by representatives of the Col-
tere of Education of the- University,

Tn all these demonstrations the leaders

Checking on the use of post pééler. s e

" hot o‘nljr Fally ™ exprafied o

chowed how the different jobs should
He performed. A fence post treating out-
fit complete with boiler was set up, the
posts” pecled and treated. Cement was
mixed and poured into forms after its
uses and the best ratios for these uses
had been discussed. )
Our teachers liked these demonstra-

“tions immensely. Old and new alike

agreed that the demonstrations afforded
them an opportunity to learn things
which they had missed or only touched
on while in college and for which they
had later found a need. They agreed,

‘too, that the demonstrations made the

conference tremendously more interest-

. ing and helpful.

Conference Problems .
How did- we decide what kinds of
demonstrations to have?

“In arriving at the problems which are
common to the larger number of teach-
ers and the demonstrations which will
e most helpful, we rely-on the observa-
‘tion  of supervisors and the answers
given by teachers to questions as 1o
what ¥ind of information and help they
need. We also try to tic into our pro-

grams new developments or trends -in-

agriculture. :

As an example of the way we bring
“trends or. progress’ in agriculture into
our conferences, i 1948 we devoted a
targe amount of time to discussion by
authorities on winter grazihg and year-
round pastures and distributed ‘materials
giving thelatest experinient station data
on these topics. @ - SR

Teachers went out during. the follow-
ing fall fully prepared to givé farmers,
veteran traimees, and TFuture Farmers
the very latest,information about the
possibilities of these pastures and the
fertilization, sceding, and management
practices which should be followed. We
had a winter grazihg contest in which
F.F.A, boys from 170 chapters par-
ticipated and a VFTFP year-round graz-
ing contest in which nearly 10,000 wvet-
erans submitted entrics. On the basis of
this we feel that our teachers did a big
and very creditable job and that their
good showing was enhanced by the
stress’ put on pastures at the annual
conference. ' ’
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" Farm problems solved

MARK WOLFRAM, Member of the Monroeville, Ohio [nstitutional On-Farm Training Class

¥ YOU want to experience completc

bewilderment, find yourself standing
on your newly purchased 86 acre farm
after you have spent the previous 10
years of your life working in the city
room of a metropolitan newspaper and
in service. )

Imagine the difficultics that would
confront someone who had had no
previous farming experience and who
didn't know a grain drill from a corn
planter. . o

On top of thesc obstacles, I received
little encouragement from the Huron
County extension agent, Guy Hummon,
who now is dn executive of the experi-
ment station here. Through newspaper
work, I was familiar with the work of
the county-agents, so that was my first
-stop and first step after I -became  .a
farmer, or, 1 should say, a farm owner.

Gy Hummion tald me the land I had
purchascd was kiiown locally as “black-
herry .groimd” and that it was doubtful
if it was even worth tiling. But if he
was brutally irank he was every hit as
practical. He urged me to do two things
immediately : enroll in the G. 1. voca-
tional agricultural class that was just
then forming in Monrceville and to con-
tact the local planner of the U. 5. Soil
Conservation Service, 1 doubt if 1 can
explain fully in how great a measure
poth the vocational agricultural class
and the Conservation Scrvice have been
in launching me successfully in a dif-
ficult and entirely new way of making
a living. .
Help When Meeded

We bought our farm in the fall of
1946 and . when spring came I had
already been a month in the Monroeville
G. 1. farm class, Fred Deering, our in-
structor, was at my farm the first
morning I ran the tractor ouf of the
barn with the rather hazy idea of start-
ing to plow. '

Figuratively,” Frcd Deering has been
there every time I started out on a new,
and to me, strange type of work. For,
although, he couldn't possibly be present
cach time, the taterial covered in the
classes-and his availability to answer my
host of quicstons made my first and
succeeding steps in farming almost a
partmership with Fred.

Inexperienced as 1 was, it was evident
that our farm had been hadly abused
and needed much hard work and a
thorough rejuvenation to put it back in
a condition where it would be profitable,
Obviously, Fred, and Bob Calhoun, the
soil conservation planncr, were much
more -aware of the needs and program
I must follow to make a success of
farming.

From our studies 1 was soon con-
vinced of.ithe neced of liming and
legumes. Soil tests showed that prac-
tically all of the farm had a pH remark-
ably simitar to the alcoholic content of
Sunday heer. An elderly neighbor told
me socn after we bought our place that
he hadn't seen more than a couple of
clover fields on it in more than 40 years.
Today I have more than 50 per cent of
our farm either with mature clover, new

seedings or sweet clover turned under
for this year’s corn,

Another member of our G, I. class
said he once picked. corn on our farm
several years before we bought it amd
that he ran his picker all morning and
didn’t fill one wagon. Last ycar our
corn crop averaged 60 bushels. “I'his is
not a guess, for I applied for and re-
ceived a government loan on the
majority of the crop and the govern-
ment, does’t  over-estimate when it
gives a loan, I found figures at the
AAA office that previous wheat crops
were under 20 bushcls, My first wheat
last summer was a shade oyer 38
bushels to the acre. -

1 realize these figures are not record-
shattering, but from ground that had
been soy heaned to deéath and mistreated
they were a decided step forward. Even
my neighbors said so and they are more
competeni and impartial jodges than I
atn, .

This really isn't hragging, for you
must realize the resnlts T have obtained
have come in direct proportion to how
closely I have followed the advice Fred
has given me. He showed me the need
for liming and legumes and I applied
between 4 and 6 tons of agricultural
fimestone to each acre that I could
afford, and as far as it was possible for
me to do so I sowed clover seed, mam-
moth, sweet and ladino. Fred preached
a higher rate of fertilization than had
been used on this farm previeusly and
1 followed his advice. That was where
my 38 bushe! wheat crop came from. I

know, because T tried a round with a’

meagre amount of 3-12-12 and the re-
sult was conclusive. The wheat in that

round was barely worth combining,
while where 1 drilléd 400 pounds of
3-12-12 the wheat equalled any in the
neighborhood and was far better than
the majority. ‘ .

Fred is as set on using high nitrogen
fertilizers on oats as he is on having
class start on time.!I foHowed along
with him on this, too and applied 400
pounds of 8-8-8 fcrtilizer. Last year my
oats went 60 bushels and weighed 38
pounds, and they were planted in soy-
bean ground that was only disced, at
that.

A Plan Grows
With the help of my teacher, my 86
acrcs are now farmed with definite
plans and objectives, chicf of which
is to increase fertility. No ficlds are
slighted, and while I have forsaken some

immediate small profits by allowing

clovers to grow instead of turning out
all cash crops, I feel confident this long-
range plan will more than offset these
periods now of small income,

In, Farm Problems Solved, a farm
veteran student speaks out, It points
up thinking apd attitudes held by
many young farmers enrolled in
effective programs. Wolfram pre-
sented an expanded version of fthis
material to a conference for Ohio
teachers.—Watch for your January
issue of this magazine which wili
feature programs for young farmers.

—Editor

My inexpericnce made immediate
large-scale specialization impractical. It
was task enough to learn how to do
the  everyday work of farming. While

the term, “inexperienced” still fits me, I

have now taken the first steps toward
two main objectives: converting one 10
acre field into an intensified farming
project and keeping one or two thousand
laying hens, The 10 acre field, com-
prised mostly of a fine’ sandy loam,
is divided info five two-acre fields and
will be farmed in units with a rotation
of two vears of strawberries, wheat
seeded to clover, meadow two years,
and sweet corn seeded to ryc, Eventual-
ly, we wili attempt to have two acres
of bearing strawberries each year.

Our first strawberry crop, a quarter
of an acre, yielded better than 2,000
quarts,

We now have 100 hens in the laying
house and more than 300 pullets raised
on a 214 acre Ladino clover range. The
pullets were housed in an experiment
station recommended range shelter built
by the Monroeville High School shop
class under the supervision of John
Everett, rcgular teacher of vocational
agriculture, who volunteered to help me
with that project. When we are finan-
cially able we plan to build a large,
modern laying house. I am selling my

eggs to one of the leading hatcheries
in the district and «ress and sell the
majority of the cockerels and old hens
myself. When T say, 'myself, T should
really say, my wife and 1, for she does
a large part of the work in this phase
of our farm operation as she does in
all the others, in addition to rearing
our two boys. '

There are many other plans that we
hope to complete in the future. A good
many thousand feet of tile are needed,
there is pasture to be improved, fences
put gp and hedge fences to be pushed
out so some of the smaller fields may be
combined and made into larger plots
of more economically farmed land,

I neither claim nor believe that our
progress has been outstanding or sen-
sational, but I know definitely that with
the veterans training course and with
the constant assistance of Fred Deering
T have avoided the majority of mistakes,
both large and small, that T would have
made had I begun farming alone, Sy

Planning program of study

- C. A. PLATT, Cfo_u'nﬁ"_Si.fPerva‘sor, W_auchula, Florida

IN planning the instruction for - the
veterans on-the-farm training, infor-
mation as to the needs of the veterans
in the arca was obtained from farm
surveys by the instructors. We also
had the experience of four instructors
of veterans, eack instructor having ten
or more yeats experience in professional
agriculturc in the area.

In organizing the units to be taught
we have two divisions in the course of
study. The class instruction is planned
for two hundred hours per year., The
on-the-farm instruction is for one hund-
red hours per year and individualized to
fit the problems of the farmer and the
farm. The on-the-farm units are de-
termined by the veteran instructor, local
supervisor and the veteran after the
farm survey has been completed.

Objectives

The main objcctives kept in mind in
making up the course of study were:

a. To establish veterans in fatming

b, To establish approved practices in

farming operations

e. To develop a higher standard of

living among veteran farmers

d. To develop farm skills needed by

the trainee, .

A good example of our plan is the
use of insecticides and fungicides on
crops.. The group made a thorough
study of Experiment Stations’ recom-
mendations. Individuals received addi-
tional help and supervision from the
instructor in making application of the
sprays on his farm crops.

A sample course calendar for the
first six months is shown giving units
and hours by months, Qur course calen-
dar is a [our year program in general
agriculture. Tt is the guide used in
helping the veteran farmer rchabilitate
himsclf. '

Trainee examining the 1949.50 crop of fruit in his fen year old citrus grove of valencia

Type of Instruction Hours
Tanuary '
1. Setting up the farm record
system. for 1940 4
2. Planning a year-round
feeding Programl oo 2
3. Making plans for home
beantification ..oeeaees 2
February
1. The countrol of diseases and
insects in truck crops .. .
2. Home garden -2
3. Fertilizing truck crops. -2
4. Use and care of hand tools ... 4
5. The repair of farm machines. ... 4

March

1, Cultivation of irvck cropSe. 2
2. Getting started with bees....... 2
3. Care and management of bees...... 2
4. Fertilizing corn and other

truck crops .2

5. Buying baby chickS. o e 2

6. Constructing poultry equipment. 2

7. Care and use of power tools...... 4

8 Repairing farm machines. ... 4
April

1. Brooding baby chicks
2. Feeding poultry ...
3. Poultry sanitation
4, FElectric welding ...
5. Acetylene welding ...
May
1. Improving pastures
2. Planting cover crops ...

Traineo Zajicek constructed this house to suit Florida conditions. Mr. Zajicek s under the
supervision of Mr. C..W, Stephens, a veterans Instructor in Hardee County.

oranges. Mr. H. L, Terzenbach is the Instructor in Hardee County.

3. Elcetric welding

4, Acetylene welding

5. Farm machinery repair....
June

1. Planting young grove ... ... 4
2. Controlling insects and
diseases of citrus 4

3. Breeding lvestock

Preductive conferences
(Continued from Tage 126)
reached at the summer conferences, the

local committees can continue research
on the problem throughout the following
year. The committec members are all
from a localized area easily accessible
{or meetings.

With the “ground work” for the
summer conference being done during
the school year, and each member hav-
ing a dcfinite active part, it is feasible
to cxpect a more profitable summer
conference for all, All resolutions should
be well founded ; less time will be need-
ed at conference for research, leaving.
more time for final discussion and adop-
tion, This should result in the forma-
tion of sound policies, It is conceivable
that the summer conference could even
be shortened. ’

The instructors in Washington wel-
come this experiment and hope that it
becomes a permanent policy. S




- New Mexico State Conference

PAUL H. JOH_NSON. Director Yocational Education, Carlsbad;, New Mexico

T‘HE Carlsbad department of agricul-

' ture, was well prepared for theé
fifty-two teachers of agriculture, and the
twelve . instructors representing five
tractor companies and three welding
companies.

Upon arrival, the fifty-two teachers
were divided into two groups. The
group working with tractors was sub-
divided and assigned to one of the five
makes of tractors by Mr. Perrin,
Assistant State Supervisor, who was in
charge of the tractor maintenance sec-
tion. The different company instructors
then took turns explaining and develop-
ing one, phase of tractor maintenance.
The subdivided groups would then carry
out the learning step by actually doing
the approved practice. This method was .
used over the ten hour . instructior
period. The greatest. interesi getter was,
the frouble shooting. Each company’
représentative had lots of ideas on how-
to incapacitate a tractor motor, dnd HE
was then up to the ones being instructed -
to find the trouble and correct it,

The other group,’, ugder the direction
of Paul H. Johnson, was divided into’
two sections for arc ‘welding and oxygen «
acefylenewelding. ) i ‘

The'arc group was taken to the trades .
and ' industrial classrcom and shown
slide films and a movie.'on elementary-.,
welding proceduies, (The films were-
supplied By ‘the Lincoli Welding Com-

pany.) After having seen the films, the
group came back to the farm shop and
dividing Into three groups, put into
practical application the welding tech-
niques on six electric arc welders, The
welding machines included two gasoline
driven Lincaln DC  Machines, two
Lincoln AC Machines, two Marquette
AC Machines, and two Forney AC Farm
Welders. The men worked a full five
hour period on  developing welding
skills.

“The men assigned to oxygen acetyle'hér' :

work began. by going to the classroom
for a demonstration of the proper
method of assembling an oxygen acety-
lene outfit and a discussion of safety
procedures. After the demonstration,
the men were each assigned a complete
welding unit. The full five hours were
spent  cutting, brazing, welding, and

bending. The following day the welding

groups interchanged, so that both groups
received both types of welding instruc-
tion, The instructors voted for a similar
type of conference for 1950 dealing with
farm electricity and farming programs.

Cutting He'é_vy:_&}e,e! Plate in Demonstration Type of Conference.

Providing special
teachers for adults
Lo {Ceontinued from Page 128)

the-ptoblems they had encountered rela-
tive.to the ‘topic té. be discussed at the
next meeting, Before the next meeting
specific data and. references adeguate to
answer all questions were supplied by
the regular teacher. During the follow-
ing weel's discussion, one of the mem-
bers acted as a secretary and recorded
the conclusions of the group relative
to the solution of the problems. From ,
this record of conclusions, check sheets
were prepared by the regular teacher
for each class member to indicate those
he had in operation, those he hoped to
start on his farm and those with which
he wished help. This showed the need
for on-farm help, and could be used
dering follow-up work. This was all®
carried on with the understanding that
the twelve special teachers would use
the same procedure with adult groups
which they -wounld teach during the
winter. The school provided enoungh
¢clerical ficlp so each class could develop
similar materials for its class members,
Technigues for field trips, demonstra-
tions and other procedures were de-
veloped in a similar manner. This
method was successful to some degree
in helping the special teachers to carry
on classroom instruction, However, these
farmers were too busy to carry out
individual on-farm instruction. There-
fore, the local teacher was responsible
for the follow-up work. This teacher
was involved in a full day schedule
teaching vocational agriculture. Tt is
needless to say that the follow-up and
individual on-farm itistruction he gave

' Share responsibility

(Continted from Page 125)
are helping heart patients to plan and
adapt themselves to a post-heart attack
tempo of living, their first advice is “get
on sleeping terms with your mattress.”
Awvoid excessive physical and mental

‘exertion. Learn to do things the easy

way. Cne of my nurses said to me,
“Never do anything standing up that
you can do just as well sitting, and
never do anything sitting that you can
do just as well lying down” Not bad
advice, figuratively speaking! Under
normal conditions your heart daily
pumps nine or ten tons of blood at an
average rate of seventy beats a minute.
By the time you are forty your heart
has beat .one and one-half billion times,
Avoid situations that make it “work
harder than necessary.,

Heéart attacks are like bullets fired
at’ you from ambush as you advance

to better than one: hundred and .ﬁfty
adults enrolled in "the twelve classes
conducted by the special teachers . was

.superficial and ineffective.

This is onc example illustrating how
well-trained teachers of vocational agri-
culthre may help to improve the in-
struction given by special teachers in the
field -of adult work, It also illustrates
that emphasis needs to be put on the

selection of special teachers who may -

give time to the all-important phase of
follow-up or on-farm instruction, "= .

Tt will, undoubtedly, be necessai¥"at
this time tazuse all means at our: dis-
posal to prepare the special teachers
necessary to fulfill the immediate need
in the field of adult education. - Sem

along the highway of life. A few are
fired and connect while men are still in
their early forties. As you advance in
years the barrage becomes heavier and
the aim more accurate. And neither you
nor the doctors know much about where
they come from or why you happen
to be the victim.

"But research is making progress, The
U. 8. Health Service recently received
substantial appropriations to conduct in-
vestigations on heart diseases. The
Amecrican Heart "Association is doing a
great deal to make the public heart-
conscions, The life insurance companies
are gathering and releasing significant
figures on the disease. Private funds
are becoming more and more available
for the purpose of heart disecase re-
search, a notable example of which is
the recently established heart research
professorship by Vice-President Alben
W. Barkley at the TUniversity of
Louisville. .

Realizing that teachers are a par-
ticularly vulnerable occupational group,
our first duty is;to become informed on
the preventive Zpproach to heart trouble.
Those who unfortunately fall victim to
the disease, if they hope to recover,
must adjust to a new tempo of activi-
ties that will protect a damaged heart,

Many dynamic individuals have tried

to “beat the game.” Practically none -

have succeeded, Yet many who have

‘adjusted patiently and intelligently to

their impaired physical condition have

“lived long, fairly useful and happy lives.

Prevent trouble if possible; if*not, learn
to live with it on its own terms. But
let’s hammer- down those frightening
statistics, It can be done,

m adult education

“HOR ENC;‘_ELK_IN_G,V §upervisor,-.$pﬁn‘gﬂe|d. Hlinois

[DURING the
A last three years
ag supervisor of
agricultural educa-
tion 1 have won-
dered why we do
not have more
adult education in
our high schools,
and especially more
adult evening
school courses for
' . farmers?

H. F. Engelking One of the

. major reasons why

our public schools are not mecting the
objectives of education is that we have
been spending billions of dollars for the
education oi children and pennics for
the education of our adults. J. Edgar
Hoover, Director of the F. B. I, re-
ports that most cases of juvenile delin-
quency are due to broken homes and

FEvery school's creed should be “Learn-
ing by Doing.” . .
We do fot belieye in adult education

- because we do not believe that farmers

L]

parental delinquency. FEducators have,

long realized the most problem children
come ' from poor home environment.
Educators have also realized for a long
time that the home in most cases has

more - infiuence than. the school on’

the child, Qur schools -have tried to
change the child without changing the

parent. This has been ineffective. Our

public schools must more and more
come to the realization that they have
an important job in the field of adult
education if educational objectives “are
to be met and childeen and adults are
to be trained for life adjustment.
Another reason why the objectives of
education are not being reached is he-
cause our teachers are teaching stuwdents
to memorize certain facts or figures
found in textbooks and very few realize
that “learning by doing” is the most
effective teaching device known. How
many of the schoels are teaching such
things as citizenship, worthy school
membership, worthy use of leisure
time, cthical character, training for a
job or vocation, or teaching a student
to have command of his fundamental
processes by DOING? In most cases
students are taught about them but not
how to do them, We take pride in the
fact that the United States is a democ-
racy. Our schocls are in many cases
run on strictly autocratic basis. Rules,
regulations, subject matter, and are
determined in many cases by the admin-
istrators or teachers without even ex-
plaining the reasons for such, without
letting the students help work them out.
The student council is supposcd to be a
good example of a workable and doing
phase of student government, The vast
majority of student councils serve as
rubbcr stamps for the policies that the
administrators or teachers want to put
into practice. In too mmany cases our
students are taught to metmorize the
facts and figures rather than to think.
How many of our teachers use the
problem method - of  teaching? John
Dewey's statement that “genuine learn-
ing comes only from experience’- is-as
applicable today as itwas yesterday.

need any further training.
If farmérs who have never taken
agriculttire in high school de not need

training in agriculture, how can we

justify giving training in agriculture to

the hoys who are in high scheol now?

Or if a farmer has taken a high school
course in agriculture 10 or 20 ycars ago,
are we willing to admit that nothing
new in agriculturé has taken place in
the last ten or twenty years? Farmers
need training in agriculture because:
1, A large number of farmers who
‘are now farming have never taken

any vocational agriculture in high

school.

2. Agriculture has changed a great
deal in the past twenty years. As
an example, power machinery has
replaced horse drawn machinery,
new varieties of crops, new kinds
of fertilizers, new diseases( and
their contrel) of plants and ani-
mals, are just a few of the new
things in agriculture in the past
20 years,

3. Eduecation is a continuous process
which extends from the cradle to
the grave and farmers need or-
ganized evening school classes to
meet their -educational - needs and
solve their critical problems as they

education for farmers because at
one time we tanght an adult cve-
ning school class and not many
farmers came to it and those that
did come were not interested in it.
Thomas FEdison bhelieved he could
make an electric light bulb, He tried
and failed. In fact he had to try over
1,000 times before he finally succeeded
in malking an electric light bulb, Edison
did not quit with his first failare but
rather profited by the mistakes he made
and finally succeeded. The same holds
true with your unhappy experiences in
conducting adult evening schools. Ask
vottrself this guestion—Why did you
fail to have a successful adult evening
school? I have observed that the follow-
ing pattern is used by many teachers
who conduct successful adult cvening
schools:

A. Tirst, use an advisory council- in
setting up the coursc aof study,
helping enroll the members and
sponsoring the evening school.

B. Frequent visitation on the farms
of individual farmers before the
evening school starts, during the
evening school course and after
its completion. Individual visitation
on the farms of the members re-
sults in individual instruction and
farmers will begin to regard the
agriculture man as the agricuftural

leader of the community and not -

just another teacher at the high
school.

C. DBase all teaching of adult farmer
classes on the “‘deoing” method.
(Continued on Page 138)

Adults learn in farmer classes at Paxton, Ulinois, Robert Roning. teacher. .




in-service up-grading of teachers
of vocational agriculture’

ORVILLE L. YOUNG, Teacher Education, lllinois State Normal University

Introduction

If we accept the new concept of edu-
cation which rccognizes education as a
lifelong process, then in-service educa-
tion of the teacher becomes a “must”
The four years, or even five years of
pre-cmployment training is not sui-
ficient in itself to produce a successful
tcacher, This four or five years of pre-
service training provides the teacher
with only the necessary training to make
2 beginning in the profession of teach-
ing. The teacher in service must con-
tinue to improve himself both technically
and professionally if he is to become
and remain a successful teacher. This is
especially applicable to the teacher of
vocational agriculture who needs to
keep abreast of the many revolutionary
changes in technical agriculture, and to
be familiar with the most receant pro-
fessional devclopments and to be able
to use them.

If teachers of vocational agriculture
are to be improved in service, it is
evident that the job should be done
in the most efficient way possible, The
motey available from federal, state,
and local funds should be used in a
manner which will give the greatest i~
provement in the teaching of vocatienal
agriculture for each dollar spent,

Purpose of the Study
It was the purpose of this .study
to attempt to increase the efficiency of
the program for the improvement of
teachers of vocational agriculture in ser-
vice by pooling the expericnce of those
who are now directing this work.

Seope of Study

This study was limited to a survey
of the proceditres used for the in-service
improvement of teachers of vocational
agriculture in the continential United
States. All the procedures used by the
resident teacher-training staffs, itinerant
teacher firainers, and the state super-
visors of voeational agriculture and
their staffs were included. Both the
technical and the professional in-service
improvement of the teacher were con-
sidered,

It was further limited to the land-
grant- colleges, frequently calted “agri-
cultural and mechanical colleges,” whose
establishment was provided for by the
Morrill Act of 1862,

Tt was still further limited to the in-
service improvement of white teachers
of vocational agriculture. The teacher
trainers in those colleges which train

*An szhstract of a dissertation submitted in
partial fulfillment of the requirements for the

degree of Doctor of Philosophy at the Penn-
sylvania State Ceollege, 1948,

Negro teachers of vocational agriculture
were not inctuded in the study.

Procedure

By roviewing the literature in the
fielkd of the improvement of teachers
in service with special emphasis upon
the improvement of teachers of voca-
tional agriculture, a- list of the various
procedures in use and the variations
within given procedurcs was secured,
Using this information, a guestionnaire
or check list was developed, The check
list was sent to the head teacher trainer
in each state. These completed check
lists, which represent 79 per cent of the
states, provided the data for the study.

Summary of Data

1. The primary purpose of super-
visory visits is to help the teacher find
and correct his wcaknesses. Rating is
never considered as a primary purpose
and is seldom considered as one of the
chief aims of supervisory visits, Al-
though helping the teacher to find and
improve his strong points is seldom
considered as the primary purpose of
supervisory visits, it is frequently given
as one of the chief aims.

2. In the opinion of the great majority
of -supervisaors who believe that there
is a relationship between the success of
the teacher and the frequency of super-
visory visits the below-average teacher
is visited more frequeatly than the
average or above-average teacher. About

,a third of the supervisors believe, how-

ever, that there is no relationship be-
tween the success of the teacher and
the frequency of supervisory visits,

3. Supervisory visits, whether made
by supervisors or teacher trainers,
usually yicld the most effective results
when: (a) teachers are given the exact

“or ’approximate date of a supervisory

vistt onc to ten days in advance, (b)
teachers arc visited regularly semi-
annually or oftencr, and at such other
times as may be requested by the teacher
or the local school administrator, and
(c) visits by supcrvisors are made on
Tuesday, Wednesday, or Thursday,

"4, A majority of supervisors prefer
to arrive at the schoot from a supcr-
visory visit hefore classes begin, About
a third of them, however, have no
preference and arrive at any time that is
convenient for the supervisor,

5. A wvisit lasting a half day or all
day is the most common practice re-
gardless of the -number of teachers
employed in a state. Supervisory visits
rarely last only one class period or less,

6. The best proceddres for super-
visors to follow in miking supervisory
visits are: (a) to visit supervised farm-

=

ing programs with thelteach.er and oh-""

serve classroom recitation or discussion
of farm crops and/or livestock, (b) not
to correct the teacher hefore his class
or ask the tcacher for permission to
talle to the class, and (c) to repart the
findings of a supervisory visit to both
the teachcer and the principal by means
of .a verbal report and/or a letter.

7.7 Tcachers will be encouraged to at-
tend summer school if: {3) summer-
session courses for teachers are three
to six wecks in length, (b} graduate
credit "is given for all summer-session
courses cxcept the regular undergrad-
uate courses, and (c¢) teachers are
allowed full pay while attending the
regular surmmer-session  courses  for
teachers of vocational agriculture,

8, The effectiveness of the teacher
in presenting technical subject matter
can be improved by: (a) offering onc-
day or two-day non-credit courses when
a group of five or more teachers request

them, (b) acquainting teachers with the

findings of rescarch within their state
as carly as feasible after the research
has heen completed, (¢} offering more
graduate summer-session courses in
technical subjecet matter which will meet
the needs of tcachers of wvocational
agriculture, (d) sending regularly to all
teachers in a state, a state magazine or
news letter which contains both tech-
nical and professional material pertinent
to that state, (&) encouraging the teacher
to read the Agricuftural Fducation mag-
azine regularly, and (f) providing a
subject-matter specialist in the depart-
ment of agricultural education.

9. Teachers have a part in the plan-
ning of state and district conferences
in most states. In zheut half of the states
teachers, through their elected repre-
scntatives, have a part in the formula-
tion of policies,

10. Some sort of instrument is usuaily
provided for the teacher to use in self-
evaluation.

11, Teacher traiters and siipervisors
receive excellent cooperation from the
technical departments in the colleges of
agriculture in conducting special confer-
ences on technical subject matter. Co-
operation from these departmerts in
using approved methods of presenting
subject matter to teachers could be im-
proved upon, however,

12. The procedurcs which may be
used in the improvement of teachers of
vocational agriculture listed according
to their effectiveness are: (a) super-
visory visits—by supervisors or tcacher
trainers, (b) conferences, (c) courses
on campus, (d) courses off campus,
(e) teaching aids, (f) Iliterature, and
(g) self-evaluation.

13. There was a qucstion placed at
the end of the check list which vead:
Please list any procedures which arc not
used in your state but which you believe
would be effective aids in in-service up-
grading of teachers. Morc than half of
the respondents to this question offered
suggestions which were relative to
means of improving the teachers’ knowl-
edge and use of technical subject matter,

Suggestions

In consideration of the data gathered

concerning present practice, as related
. {Continued on Page #43)

Mr. Carroll Hoover, a student foacher at Princton, Illinois,
instructs boys in cellecting soil samples as one phase of their

improvement. project in soils.

Creating interest in farming
programs— Part II’

LLOYD J. PHIPPS, Teacher Education, lllineis

HE third section of the study was

designed to discover the factors
which contributed to the obtaining of
successful farming programs in selected
departments of vocational agriculture,
The first problem was the selection of
departments for intensive study. No
attempt was made to select departments
with the best farming programs. The
following factors were considered in
the final selection:

1, Average income per boy from
farming programs

2. Section of the state in which a
department was located

3, Teacher’s years of tenure at
present location

4, Total vyears of experience of
teacher

5. Rating of supervised farming pro-
grams by supervisors representing
State Board of Vocational Fdu-
cation

6. Average mumber of supervisory
visits to each boy in the depart-
merit -

7. Participation in Future Farmer of
America Chapter contest

8. Participation of “pupils in the
sectional fair ’

0. Number of State and American
Farmers during past threc years

10. Rating of supervised farming pro-
grams by tcacher traihers

A minimum of one day was spent
in each of cleven schools selccted. The
teacher of vocational agriculture and his
pupils were interviewed at cach school,
The pupils were interviewed in an at-
tempt to obtain in the opinions of the
hoys as to what were contributing fac-
tors responsible for the development of
their present farming programs, The
instructors ‘were interviewed to ohtain,
in their opinion, the factors which con-
tribated most toward the development
of the preseat supervised farming pro-
grams which their pupils were con-
ducting.

#In the previous issue of Agricultural Edu-
cation Magazine, Part I presented certain facts
regarding procedures used to encourage the
development of broad farming programs.

Opinions of pupls. In the cleven
schoals visited, an average of four boys
in each school or a total of foriy-four
boys were interviewed. In selecting the

bays an attempt was made to -ébtain

from all classes in agriculiure in each
schoal boys who in the opinion of the
instructors had good farming programs.

The boys were asked to -think back
and try to analyze what motivated‘ them
to develop farming programs which at
their school were considercd good.

The following factors seemed to be
the most important in motivating the
development of a good farming pro-
gram as shown by the frequency of men-
tion and intensity of feeling:

1. Cooperation of parents .

2, Experience with supervised farm-

ing program by older brother or
-relative ‘

3. Opportunity to farm | -

4, Future Farmers of America pro-

5. Tradition in department of com-
munity >

6. Classroom discussion of farming
programs. '

The hoys indicated that the following
were important in obtaining cdoperation
of parents: ) ’

Tarm visits by the instructor
Banquets

Adult classes

Parents' mectings .

Future Farmers of America activi-
tics

Opinions of instructors. One of the
questions asked the eleven teachers in-
terviewed concerned the procedures
which the instructors believed were
valuable in motivating the developing
of good farming programs., The inter-
viewer attempted not to provide leads in
an attempt to obtain a true -indication
of the procedures which the instructors
emphasized most. Following is a list
of the different procedures which were
considered of primary importance by
over half of the persons interviewed.

1. Spend a considerable amount of

time on the farm with the parent.

‘

N

Mr. Marshall Scott, 'h.a'acher of vocational agriculture at Fisher,
lllinois, one of his pupils 'and the pupil's father evaluate the
boy's oat enterprise. Photos from &. P. Deyoe, lllineis.

Cooperation of parents is highly
important and should be actively
sought,

2. Sponsor parents’ nights to explain
the concepts of supervised farming
programs.

3. LEmphasize parinership projects,

4, Content of classroom instroction
should be so organized that a pupil
can and is expected to practice
what he learns in his farming pro-
gram. A check on practices adopted
should be made at {requent inter-
vals,

5. Many extra records such as num-
ber of pigs born, date vaccinated,
weight at birth, weight at weaning,
and rate of gain should be kept and
placed on the bulletin board or
blackboard.

The total numher of procedures em-
phasized by the cleven instructors, the
ones listed being only those most fre-
quently mentioned, indicated there is
probably more than one way of promot-
ing good farming programs, The pro-
cedures emphasized by an instructor

-should depend upon his personality and -

the community in which he works., Tt
should be pointed cout that the pro-
cedures used and considercd important
by .the instructors and the. facts men-
tioned by the boys were almost identical.
Students did mention some other {actors
such as tradition and opportunity to
farm which were not mentioned specif-
ically by the instructors, but which were
usually implied in some of their answers.

SUMMARY

In summarizing the data obtained, the
necessity of a complete and thorough
understanding by pupils and parents of
what the purposes of a broad farming
program are seems to be of primary
importance in obtaining such programs.
Pupils and parcnts need to have a com-
plete and thorough understanding of
what is a farming program, how it is
developed, what is the value of the
farming progratm to a boy, and how it
can be improved. The importance of a
complete and thorough understanding
of the concepts of farming programs is
shown by the results of the survey in
which a high value was placed on such
items as (1)} discussion of what is a
farming program, (2} tours to see farm-
ing programs of older boys, and (3) use

{Continued on Page 138)
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(Continued from Page 123)
“revamped, The pattern of- present pro-
grams may be reshaped in light of the
facts.

Farther than this, such an approach
will reveal the nceds for overall local
planning for vocational education in-
cluding vocational agriculture. Such
local planning would, of course, be
hased on objective facts and trends in
the situation and in coperation with all
education forces concerned. Such co-
operahve planning should be going on
in evety school, every county, and in
every supervisory district to the end
that vocational adjustment opportunities
will be available to all farm youth and
voung farmers. Vocational agriculture
must be supplemented by other units

_looking towards better vocational adjust-
ment of all farm youth.
Problems of Farm Placement

Of course, our prime responsibility in
vocational agriculture is to see to it
that farm boys and young men, who
have made farming their vocational
choice, are becoming progressively estab-
lished in farming. This responsibility
should be ours whether or not the

individaal concerned has attended high

school classes in agriculture. Here again,
the total picture of the farm youth ad-
justment problem forces emphasis on
at least two aspects of the farm place-
ment problem:

1. How may vou work out in your
community district, or state a -partner-
ship agreement within a family setting
wherchy a young man can confidently
enter into it on an acceptable and legal
basis? Therc are opportunities here that
have as yet scarcely been touched. Yet
there is a definite and arpgent need for
such partnérship agreements both to
provide placcment opportunities for
young farmers and at the same time
protect them, their parents, and their
families. )

2. How may you keep reliable up-to-
date information on farm placement
opportunities for the use of your boys
and young men at all times? The Vet-
erans Farm Training Program reveals’
that we have been remiss in dealing with-
this whole problem of placement,

All Share In 'Responsibility

Now I have raised some large and
to me challenging issues with the hiiman
element in farming as bases for profes-

sional improvement. Educational super-*

vision and administration consists large-
1y of one gencrdtmn of educators aldmg
the on-coming generation to recognize
the problems of today and stimulating
them to want to do something about
these problems as they move into posi-
tions of responsibility for the future.
The processes by which these problems,
both technical, professional, and human,
are studied and solved are the processes
of professional improvement and growth.

It is a big job. No one has adequately
tackled it. It will bear much fruit in
better programs of vocational agricul-
ture, and in better programs of voca-
tional education,

Remember the education prmcxple
Your personal growth omes: from your
own activity. —John T. Wheeler,
SR Teacher of Education

University of Georgia

‘A'lesson in diplomacy

BEN BRISTOL, Graduate A;:r,is’ram‘, Oklahoma A and M College’

¢¢ 7 WONT allow
a pig on my
farm. They are too
. filthy and disty.”
“"This quotation is
taken directly
from a farmer’s
statement to a local
instructor on the
“ teacher’s first visit
‘to the farm.

In spite of this
beginning attitude,
the farmer’s son
now has one of the

outstanding herds of registered Hamp-
shire hogs in that section of the country.
The boy and the tcacher also have the
full cooperation of the dad in the future
herd development plans,

Instructors faced with similar prob-
lems of enlisting adult cooperation may
be interested to know the methods used
in this case,

To begin with, at no time during the
discussions that followed did the boy’s
teacher argue with the ideas projected
by the farmer. He fully admitted that
the way hogs were handled on many
farms did causc the hog enterprise to
fit the “filthy and dirty” description. He
further pointed out that this did not
necessarily have to be true

Ben Bristol

There was one farm in a nearby com-
munity where proper swine manage-
ment practices were being followed. The
instructor urged the bhoy and his dad
to visit this farm.

The boy was told how swine could be
worked into the farming program to
the best advantage, and his responsi-
bility in handling the enterprise in such
a way that the venture might be accept-
able to his fathcr. At no time were the
ideas of the dad Delittled. The boy was
given the impression that his dad had
some excellent reasons for his attitude,
which was naturally true,

Father and son visited the registered
hog farm in thc necighboring community,
without the instructor of vocational
agriculture, Both were impressed by what
they saw. In fact, they ended the trip

" hy buying a registered bred sow, of the

type suggested by the teacher,

The boy followed exactly the plan of
operations worked out previously with
his teacher, and was fortunate enough
to raise a ton litter from the sow on
his first aitempt,

In the meantime, the registered hog
breeder who had scld the sow was
visited by the instructor and told of the
advertising possibilities of the set-up as
it: was developing. The. result was that
the -boy was given a registered Hamp-

- with somewhat undesirable results.

shire ‘boar for his achievement. The
breeder, the boy, the dad, and the
teacher all came in for some newspaper
and magazine publicity,

After this successful beginning, the
boy's dad was completely sold on the
swine enterprise which had fitted into
his farming program so well,

1t is important that each boy in voca-
tional . agriculture have an adeguate
supervised farming program, This neces-
sitatcs his usihg the home farm for a
“laboratory.” The dad’s cooperation then
becomes a vital esscntial,

The farmer cannot be expected to dis-
rupt “his whole farming operatlon to
provide this facility, and in most in-
stances -would not consider doing so.
Somctnnes, as cifed in the example the
dad is against 4 logical program for
his hoy at first, even when it might
readily fit into his farming operations.

It then becomes imperative that the
instructor do a diplomatic job of sell-
ing the program. It has been suggested
by somc that the mother can be a great
help in this regard. Shc can be of
material .assistance indirectly. and pas-
sively, but some women. are liable to
make a direct issue of the problem

It has been the writer’s experience
that little can Dbe accomplished if the
dad feels that his agrecment has been
a result of too much pressure or duress,

On the other hand, some dads do not
cooperate hecause they do not fully un-
derstand where they fit nto the pro-
gram of vocational agriculture, and the
supervised farming program each stu-
dent is expected to adopt, It is the in-
structor’s duty to keep the farmer in-
formed of the purposes, aims, and ob-
jectives of the boy's supervised farming
program in particular. It is also im-
portant that the dad be informed of
the rest of the program.

The teacher should visit the boy and
his parent often enough to do an adec-
quate job of stpervising. Once a month
is not too often. Much good can also be
accomplished by the instructor's taking
a judicious interest in the complete
operations in effect on the farm. A
certain amount of praise for things be-
ing done weil should precede any sug-
gestions for future improvement in most
cases, ‘ '
By working togcther the parent and
teacher can be of maximum assistance
to the student of agriculture, With their
guidance and advice, the hoy can de-
velop the best supervised farming pro-
gram possible for him, The dad will get
more satisfaction from his son’s suc-
cesses, and. the teacher of vocational
agrlculture can pomt rith pwde “toa
job wrell dopel %0 0. e

Well supervised farming programs return dividends.

Supervising farming programs

H. R. ClULVER, Assistant Supervisor, Alabama

EACHERS of

vocational agri-
culture might well
ask themselves
these questions:

1, Do I have a
well-planned and
definite system to
follow in supervis-
ing the farming
programs of my
all-day students?

2 How often
have I gotten into
tmy car for project
visitation and not known whom I was
going to secc?

3. How many times have I started to
visit a boy and not known definitely.
why 1 was visiting him? ’

4. Do 1 visit my students Who have
good farming programs and more or

H. R. Culver

dess forget those with weaker programs?

5. Po I make any definite plans with
a student when I wvisit him or do I
just go by t6 pass the fime of day?

6, Do I make any written report of
my visits to supervised farming pro-
grams, and do I leave a copy of these
plans with the hoy?

The supervigion of farming programs
of all-day students is probably the
wealkest phase of our program in voca-
tional agriculture,

Teachers have encountered many dli-
ficulties in supervising the farm pro-
grams of their all-day boys. These might
be (1) inability to find boys at home,
(2) boys at work in the fields some
distance from the hotse, (3) rccords
carelessly and incorrectly kept, (4} boys

lax with record keeping, (5) lack of time
on the part of the teacher to do ade-
quate supervision, (6) inability to get
boy and parent together to discuss plans
for the future.

I1f supervision is to be donme sys-
tematically, certain preparations are nec-
essary before visiting actually begins,

Planned Visits
A skeleton schedule for visitation

should be drafted. The teacher should -

preparc and mimeograph a supply of
forms for his use in making written
plans while wvisiting boys, Soon after
school opens each student of vocational
agriculture should determine or revise
his long-time and annual farming pro-
grams, Farly in the year the teacher’s
supervision notebook should be made up.

The following -records of each boy
should be kept in the teacher’s siper-
vision notebook (1) long-timé and an-
nual farming programs, (2) project
records, (3). project agreements and
(4) written project plans made by the
teacher while on visits.

With these preliminary plans made
for project supervision certain other
plans should be made before leaving
for actual visits to the boys’ farms. In
most instances each boy should be
notifiedd as to the specific date he will
be visited in order. that he and  his

parents will be at home. The weekly,

visitation schedule should be posted on
the bulletin board at least one week in
advance of wvisits, Before leaving the
vocational building for project visits,
the farming program of each boy to
be visited that day should be reviewed
by the teacher, The projcct plans made

on the teacher’s previous visit should
also be reviewed.

Thorough planning while on a visit
is of vital importance. The boys’ projects
should be -examined, mental notes of
other farm needs should be made, cer-
tain skills and technigues should be
taught and project records checked. The
boy should be encouraged and inspired
during the visit. In most cases it is
desirable that written plans be made,
leaving a copy of these plans with the
hoy.

Each student of vocational agriculture
should be visited at least three times
during the year. Howcver, some stu-
dents -need more frequent visits than
others.

Purposes of Supervisory Visits

The teacher should know the crops
and livestock grown on the farm, He
lnows the facilities for production and
the first visit should be for the purpose
of planning a farm program that will
fit the neceds of the family and the
student,

-No supervised farmmg prograty is
complete without bringing the parents
into the planning. On supervisory visits
the teacher has an opportusity to meet
and talk with the parents and gain their
confidence, It is unwise to try to plan a
supervised farming program without
bringing the parents in on the planning,
They can be of great help, This would
definitely be onc of the purposes in
making a supervisory visit,

A teacher can never cover all the
things in the classroom that he wishes
his students to know. This makes if
necessary that the students be shown by
field  trips, demonstrations or by in-
dividual instruction on the supervisory
visit. There are many jobs the teacher
can help with or supervise when he is
visiting the farming program. This also
teaches the parent the new technigues
in doing a job. A visit should not be
too long but should certainly be long
enough to fulfill immediate needs,

Opportunity for Evaluation

Furthermore, on thesc visits a teacher
is more able to see progress than a
daily observer of the farming program.
When problems are observed by the
teacher making these visits they should
be brought to the attention of the stu-
dent and definite plans made for solving
them. i

Supervisory visits give the teacher an
opportunily to sec how well a student is
putting new ideas and suggestions into
practice; Do not let students get the idea
that you are checking just for your
benefit. While visiting a student it is
also a good practice to check his set of
records and see if he is up to date and
if a good form is being followed,

Many teachers make supervisory visits
when they do not have anything par-
ticular to do. Certainly no teacher should
make a visit if he does not have some-
thing definite in mind before he makes
the visit. The nced for a visit shouild
justify. the time and expense. The wvisit
should be planned so the maximum of
service can be rendered in the minimum
amount of time; S
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Creating interest in
- farming programs
(Continued from Page 135)
of older boys to discuss farming pro-
grams with beginners.

If the parents are to learn the pur-
poses of a broadened farming program,
it is nccessary to first enlist their aid
and cooperation. In the survey the de-
velopment of friendly relationships with
parents received number one ranking
in value as a1 activity to engage in dur-
ing a farm visit, Home farm visits also
veceived a very high rating as an admin-
istrative procedure. Pupils mentioned
several times the value of cooperation
and help from parents, and the in-
structors interviewed also emphasized
the nccessity of spending a great deal
of time with parcuis. Developing rapport
with parents and helping them under-
ctand the values of good farming pro-
grams cannot be done too quickly after
it is known that a boy is going to be
enrolled in vocational agricuiture,

There seems to be general agree-
ment by the pupils and instructors intér-
viewed of the advisability of making
the farming program the hub of the
total vocational agriculture program for
high school hoys,

The .emphasis on summer activities
connected with farming programs indi-
cated the advisability of using farming
programs as the hub of the program the
year aronnd instead of only during the
school year, It may be that some in-
structors are having trouble in develop-
ing broad farming programs hecause
they neglect such activities as record
keeping, learning of skills, cow testing,

and sow testing during the summer

months, ‘

The developing of tangible evidence
of the cxistence of the less conspicious
aspects of the farming programs such
as imptovement projects, learning of
skills, and adoption of approved. prac-
ticcs secms to be necessary, Many times
pupils have better farming programs
than is first apparent and would have
still better programs if they had some
way of measuring their progress with
improvement projects and supplementary
farm practices, The high value rating
of plans, cumulative records of skills
learned, and lists of approved practices
adopted are a few procedures which in-
structors have devcloped for providing
recognition and evaluation of progress
with the less tangible aspects of a broad
farming progtam.

The study indicates that if farming
programs are to be broad and serve the
purpose intended, we must have a uni-
fied program of vocational agriculture.
We cannot have three or more programs
with one being the classroom program,
the other the Future Farmers of Amer-
ica program, and the third the program
which is carried out on the farm, These
must all be interrelated with the farm-
ing program as the hub which ties all
the other aspects into a integrated pro-
gram, - . ‘ :

The development of a broad farming
progtam may be based more than we
sometimes realize on . the opportunity to
farm or the likelihood that a boy will
farin after he completes high school.
This factor was emphasized by some of
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the replies of pupils interviewed. They

- gatd that their farming programs were

broad because they had an opportunity
rpon graduation to farm and were pre-
paring for this opportunity.

The importance of the opportunity to
farm, or lack of it, forces the instructor
who expects to develop broad farming
programs to (1) siake a study of his
community  to discover opporianitics
for farming, (2) counsel, puide, and
recruit pupils on the basis of apparent
opportunities for farming, (3) empba-
size guidance in the total program of
vocational agriculture, and (4) become
active in helping and guiding toward
placement.

It shonld be noted that procedures,
activitics, and administrative methods
which were rated most successful are
those which contribute most to the
urgent needs of boys growing up in our
present day culture. They contribute to
stich bhasic nceds as:

1. The need to obtain adult statas

2. The nced to gain acceptance of

peers :

3. The need for new experiences

4, The need for security

5. The need for recognition

Discussion of opportunities for profit
in farming programs, for example, gives
the pupil insight into one of the ways
he can achicve adult status financially.
To achieve adult financial status is a
basic need of adolescents in our present
day society. )

Instructors wishing to make use of
the data presented in this study should
first study their communities and their
pupils to discover the most pressing
needs, A selection of those procedures
can be made which contribute to the
needs of the pupils and community
with some consideration being given
to success of others with the pro-
cedures. The rating of others as tothe
value of a procedure, however, is only
an indication of its- possible value and
should not be used as the final criterion,

Techniques for planning
conferences
(Continued from Page 126)

the evaluation sheets is discussed at
this final mecting,

~ One Day Teacher-Training Meetings

A sccond typc of meeeting for teach-
ers it-service has been developed more
recently in Michigan. They. are de-
signed to provide specific helps in sub-
ject matter, and methods for teachers
with similar problems, "Usually the
group includes the tcachers in one or
more counties as well as the Fxtension
Service workers in the same arca, The
agenda for such meetings are planned
by a teacher trainer and the teachers.
The teacher trainer determines the ex-
act nature of the needs of the teachers
and requests thc assistance of the Fx-
tension Service in conducting the meet-
ing on specific topics. In this way the
discussion is centered on the specific
problems of the teachers involved.

The mectings include fechnical ma-

terials in agriculture as well as methods

of tcaching the subject matter in classes
of vocational agriculture, Because such

Faith in adult education

(Continued from Page 133}

“T.earning by Doing” is not just

a phrase, it is a “must” if you are

to have a successful adult evening

school, Some examples of “doing”

courses which teachers have used

successfully with their adult eve-

ning schocl courses arc as fol-
lows: .

1. Teaching . a welding course in

which farmers actually weid

some broken parts of varicus

farm machines,

2. Have farmers collect their own
soil -samples and test their own
soil for available limestone,
phosphorus and potash,

3. Teach various farm skills such
as:

a. electric “wiring by having
members ‘actually wire a
house or barn.

b. have members actually lay
out contour lines and plow
and plant on the contour.

¢, demonstrations by individual
farmers or groups of farm-
crs in various farm skills
or jobs in which they have
been successiul.

d. if some of the members
have been particularly suc-
cessful in such phases of
farming as cattle feeding,
swine improvement, etc,
recognize their ability by
using them as panel mem-
bers or discussion leaders.

Perhaps we do net have more adult
farmer classes because we are over-
loaded with high school work, My ex-
peticnces with cases such as these leads
me to believe that if a teacher will de-
velop a sound program of adult educa-
tion he will find that his Board of . Ldu-
cation and/or principal will reduce his

-high schcol load. Henry Ford did not

wait for cement roads to build his cars.
He built the cars and - cement roads
were built for the cars to run on. De-
velop a sound program of adult educa-
tion and you will be given time to carry
on an expanding program of adult edu-
cation. ]

Last summer a very successful teach-
er of vocational agriculture made this
statement to me, “It is essential that I
have a strong adult evening school pro-
gram, I learn a lot from the farmers

and I am a better teacher of my high.‘

school boys because of my teaching
adult farmers.”

mectings are provided teachers are able
to keep their courses up-to-date, which
is very important in worléng with adult
farmers and veterans.

Usually each group of teachers re-
quests three to five of these meetings
each year. In some cases the entire
series will be in one area such as farm
management; it other cases the meet-
ings will be unrelated. ' In some cases
the meetings cover only professional
problems; but in every case, teachers
have had a chance to determine the
problem arcas to be covered in such
meetings.
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Toachers seek latest on sub-fropical fruit production.

Teachers keep
posted

SOME thirty instructors of vocational
agriculture from Southern California
high schools and junior colleges
gathered for an advanced stwly week
in citrus and avocado production at the
Voorhis Unit of the California State
Polytechnic College in San Dimas the
first week in August, The program ai-
tracted teachers drom all southern
counties in the State and some from

as far north as Fresno.

Prior to the conference a question-
nairc was sent to teachers of agriculture
so that they might indicate their prefer-
ences as to subiject matter to he covered,
From a study of the rcturns of this
survey, Mr. A E. Canham and G. T.
Moran, both members of the Califnsnia
State Polytechnic College faculty, were
able to design the course around those
problems most frequently met in high
school citrus and avocade courscs.

A major portion of the week was de-
voted to actual grove demonstrations
and ficld trips to citrus and avocado
production areas, commercial fertiliza-
tion test plots and demonstration irriga-
tion areas. The week long course also
covered discussions and demonstrations
of soils and their adaptability and the
latest methods and trends in fertiliza-
tion practices for sub-tropicals. Tocal
soil problems were investigated with
relation to pH, base exchange, soil
amendments and their uses and soil
and plant tissue analysis interpretation
also were given intensive study.

Phe major aspects of pest control as
related to citrus and avocados were ex-
amined and certain controls recommend-
ed. Practices and materials used for
weed control including their application
to non-cultivation were demonstrated.

ON September’ 1,
Prof. E B
Knight moved
from the Univer-
sity of Tennessec
to Tennessee Poly-
technic . Institute
at Cookeville where
he will start off
a new tcacher
iraining setup in
agricultural educa-
E. B. Knight tion.

Expectations

HAT can conununities, schools,
parents and students expect from
these departments of vocational agricul-
ture? ’
Tn the first place, they can expect

to find the instructor to be a farm -

ceared agriculitural college trained man
of high character with habits of work
devetoped through life on the farm.
These men are real Americans and those
concerned can expect a vital American-
ism to be taught in vocational agricul-
tural classes for the development of
free-thinking, well-nurtured farm youth.
Parents can expect that these men will
be the type of men that their sons can
associate with and expect to learn in
school and find out the kind of lessons
that will make them heiter farmers and
hetter citizens.

The school and community can €x-
pect to find the instructor in agricul-
tire an ambassador of good will taking
the school into the community and bring-
ing the parents as well as the pupils
into the school. To a large extent, he
represents the school in the rural ter-
ritory surrounding it and can be ex-
pected to aid farm youth in their prob-
lems and to help the other teachers to
2 better tnderstanding of the conditions

1

Qur cover

HTE cover photo is by Russell Bates,

Director, Owasso, Michigan Camera
Club. Tt shows a committée of the
FF.A. chapter planning a fire lane for
the school forest as well as the follow-up
of planning. Paul Sweany arranged for
the Youn of the photograph, Teachers of
agriculture in = Owasso arc [uane
Dalgleish and Jack Prescott.

Howard named state
schools head

D OWELL T
Howard has
becn appointed act-
ing State superin-
tendent of public
instruction in Vir-
ginia. Mr. Howard
isa former -
striuctor of voca-
tional agricuiture,
district supervisor,
assistant State
supervisor and
State supervisor of
agricultural educa-
tion. For many years he has been a lead-
er in the Future Farmers of America, He
holds honorary State Farmer and Amer-
ican Farmer degrees, is a member of the
National Advisory Council, Board of
Trustees and National Treasurer of
Future Farmers of America,

D. J. Howard

Exchange of classes

JUST what is a complete curriculum
in vocational agriculture? Can all the
knowledge a boy needs for farming be
inctuded in a four-year carricnlum?
These are among the problems teachcers
of vocational agriculture ask themselves
each year as they revise their tcaching-
jayouts. This past year 1 consulted with
the teacher of home economics and sug-
gested wec schedule an exchange of
classes for two wecks Instructors of
vocational agriculture try to interest
hoys in. some subjects which they will
leave to their prospective wives in later
years. Well, why not teach these sub-
jects to girls? Lventually the girls will
assume responsibilities having to do with
such activities as gardening and manag-
ing the poultry flock.

Tt has been my experience that girls
benefit from well-planned ficld trips as
much as do boys. A trip to a local
hatchery or to a farm where chicks are
being brooded by approved methods
appeals to them. In connection with® the
gardening unit, trips may be taken to
observe n good garden, fruit plantings, a-
hot hed or cold: frame, and a two of
three-acre garden system. :

Byron Beckner, Teacher
Pilot Grove, Missouri

affecting the school life of farm boys
and girls, )

Parents, students and others can ¢x-
pect to find the instructor in agricultare
with a belief in the future of farming,
: 1. M. Sasman,

Supervisor, Wisconsin




Future Farmer Féderations

W. R. CARTER, District Supervisor, Walterbore, South Carolina

OR a number Some of the accomplishments made
of years teach- possible through the federations ure as
ers have felt the Tollows:
need of an organi- 1. Conducting contests to select teams
zation to function for district contests. These include,
between the local judging, public speaking, forestry,
T.F.A. chapter and and pasture improvetnent.
the State F.F.A, 2, Training and - developing F.F.A.
Association ¢om- candidates for state office.
poscd of 225 chap- 3. Raising money to send onc or two

gapization - would . convention, )

he large enough to 4. Promoting athletic.confests among

carry on desired chapters such as baskethall, soft

activities but small ball, and boxing.

enough to function on a group basis. 5. Having a father and son banquet
In the fall of 1947 the plan for this together to secure mare outstand-

type organization was formulated by ing speakers and better cntertain-

teachers of agriculture with the help ment. Visitors are also better able

of R. D, Anderson, state supervisor of to sec the scope of .the FF.A

vocational agriculture. Each district held prograrm. S

W. R. Carter

a meeting of its county chairmen of 6. Attending camp. A large number

of schools attending camp from
_one area lessens the transportation
problem and makes for a better
spirit of . competition.

teachers and this group decided that
federations would be formed according
to the geographical location of the chap-
ters, Twenty-six federations, varying

from seven to thirteen chapters each, 7. Better supervision of the fifty pure-

were formed with the teachers electing bred Hereford hulls given to_the
the chairman of cach group. _ state association by the Sears Roe-

The next step was for the teachers buck Foundation,
to explain to the local chapters the = & Printing a federation magazine.
plan for the organization and to secure 9. Accepting the responsibility of get-
their participation. Each chapter selected ting two delegates from each chap-
two representatives to attend a district ter to the state F.F.A, convention,
meeting at which time plans for the 10. Co-operative purchasing of seed,
federation were explained and prescnted and supplies, not available locally.
to the representatives. These boys and  11. Putting on exhibits at county and
teachers discussed the possibilities of the state fairs, .
organization and then formulated more
definite plans. '

Fach federation proceeded to draw up
its own constitution and by-laws keeping
in mind the local and state chapter con-
stitutions and by-laws. A committee was
appointed to present these at the next
called meecting, .

It was decided by the federations to
have officers come from different chap-
ters and several plans in electing officers
were used. Some schools drew numbers
for certain officers. In some groups
ocutstanding boys were nominated with
the idea that officers would rotate from
school to school each year, After this,
committees were appeointed to plan a
program of work in line with that ad-
vised_ b'y the local chapters and state
association, .

- Most federations mect monthly with
one or two delegates from each school
attending, The officers use the official
opening and closing. ceremonies, Iocal
teachers attend these meetings but only
one is the official F.F A, adviser. The
mectirigs are usually held at a different
school each time with all the members
of the host chapter attending and later
serving sandwiches, chicken suppers, or
having oyster and wicner roasts. FFA

ters. This new or- members to the national F.F.A. mittces have no trouble in listing many

. federation members cooperate in buying -gifts.

FREESET o vt il i g S VU E P R R

Practice in working

together

ELLIOTT H. JOHNSON, Adviser,
Phel_ps, New York

THE dictionary defincs . “cooperative”
as “wanting or willing.to work to-
gether with others.” What better activity
can our F.F.A, members ‘practice day
by day? What other activity is going to

. help the members more in later life?

All of ocur F.F.A. chapters include
“Cooperative Activities” in their pro-
gram of work, cach year, with goals set
and ways and mcans of attainment listed.
We must look at the actual accornplish-
ments at the end of the year, however,
before we can cvaluate the effectiveness
of this activity, Chapter executive com-
mittees and program - of work com-

types. of cooperative activities. A few
activities well done, howcver, are more
effective than many which are not
completed.

The most important cooperative activi-
ity of the chapter is that of member
cooperation within the chapter, Few
chapters are able to progress unless the
officers carry on, along with all the
members, a truly-cooperative program.
Suppose we look in on a regular busi-
ness meeting of the FF.A. chapter, Are

comtuittecs and others appointed at.

previous meetings ready with their re-
ports, when the president calls for them?
If not, members are not all doing their
part. If all members are carrying out
their recsponsibilities, however, we have
cooperation at its best.

There are other activities which will
promote member cooperation. The pur-
chase of seed and livestock has been
one of the best ways of getting mem-
ber cooperation when practiced on a
chapter basis. There is not only a sav-
ing ‘involved hut by having members
work logether on the planning and pur-

chase, fellowship..and’ comsion: under-

standing afe fact and not fiction. Forma-

tion of a sow testing program, a dairy”

herd improvetnent unit, an artificial
breeding unit, are all excellent ways of
improving member cooperation.

Chapter or school fairs are never
suceessinl without the complete support
of alt members. The building of Hve-
stock pens, staking out exhibit areas,
promdtion, preparing the premium hook,
securing judges, providing refreshments,
arranging for entertainment, and many
other activitics are a test of coopera-
tive cffort. At the county or state fair,
chapter i exhibits are an important
activity. Such exhibits require the com-
bined efforts of a number of members.

Many chapters find that fund raising
activities are one of the most important
projects to he undertaken each year.
Much of the chapter’s program of work
requires some financial support to he
a success. Cooperative effort on the part
of cach and cvery member is the answer,
Usually the increase in the size of the
treasury is in direct proportion to the
number of members actively helping.

Member cooperation within the chap-
ter is not the only cssential in a sound
cooperalive program [or FF.A mem-
hers, Many chapters find that coopera-
tion should include joint activities with
other clubs and organizations in the
schools. These activities might be recre-
ational in nature at the heginning. Such
things as dances, parties, joint assembly
programs, spoerts and many other types
of activities promote good will
and fellowship among members in all
the organizations. The FE.F.A. county
group is an excellent means of promot-
ing good will and cooperation between
chapters and chapter members. Sports
of all types, judging contests, exchange
of degrec teams, joint camping trips,
and other similar events Dhroaden mem-
ber wunderstanding and the ability to
get along with others as nothing else
will,

The third type of cooperative uctivity

Directors of the Pitisylvania County Vocational Agriculture Junior Livestock Association

is that of cooperation with organjzations
in .the community and elsewhere. This
type of .activity is excellent because it
brings members in contact with adult
groups. Where is there a better oppor-
tunity to become acquainted with co-

operafives? Where is there a better

oppertunity “to becofiie acquainted with
business groups, othér farm organiza-
tions, and even state and national or-
ganizations? The Phelps Chapter mem-

_ bers, for example, have had such diverse

cooperative aclivities as parking cars
for the annual County Farm DBurean
meeting, conducting a scrap metal sur-

vey for the State Conference Board of
Farm organizations, running a seed
trial for the Cooperative Grange League
Federation, presenting a program at
the Rotary Club and at the local Grange
and cooperating with several farm or-
ganizations In ruaning surveys.
Cooperative activity, then, should be-
come onc of the most important of all
our chapler activities. What would do
more for global understanding today
than =2 world wide organization of
farm youth, such as the Future Farmers
of America, with cooperation the key-
stone of their Programs of Work #aa.,

Teachers work with businessmen

W. C. DUDLEY, Area Supervisor, Appomattox, Virginia

GROUP of bankers and other

busincssmen anxious to further
strengthen the farming in the arca sur-
rounding Danville with the tcachers of
vocational agriculture in  Pittsylvania
County planned togcther for the de-
velopment of a Vocational Agriculture
Tunior Livestock Association. The city
of Danville, Virginia which has long
heen noted for its interest in better city-

. county relationships is the major market

for Pittsylvania Cowunty. Vocational
agriculture is taught in eight White high

~ schools in the county with departments

located. at Brosville, Callands, Climax,
Tan River, Gretna, Renan, Spring
Garden and Whitmell. Vocational agri-
culture is also taught in the Negro
Northside and Southside Training
Schools. Faéh department of vocational
agriculture offers vcterans’ training in

agriculture, as well as the regular pro-

gram of vocational agriculture, The
White teachers of agriculture direct the
Pittsylvania County F.F.A. Federation,
and it was at a meeting of this group
that the need for improving the enter-
prise of dairying was first discussed.
Mr. J. P. Pullen, teacher at Whitmet],
was appointed to mect with representa-
tives of business concerns in Danville

attend a quarferly meeting of the association.

to determine how the preblem could
best be solved. =

The president of every bank in the
city and a number of other business
concerns attended the meeting. “Know
how"” on financial matters was plentiful
among this group of outstanding busi-
ness people. Mr. Pullen had hardly
finished his presentation of thc need be-
f[ore u suggestion was made that a
foundation be established to increase
the number of purebred heifers on
farms in Pittsylvania Connty.

Memberships Planned

1t was also decided that business con-
cerns joining the foundation would con-
tribute in units of $i00, the approx-
imate price of one heifer. Heifers were
to be awarded to F.F. A. members and
veteran trainees who are attempting to
become established in dairying and were
conducting an outstanding program of
supervised practice. The student agrees
to return to the foundation the first
heifer calf produced or pay the purchase
price of the animal. Businessimen  ifl
Danville were quick to sec the possibili-
ties of -the foundation which by now
had adopted the mname Pittsylvania
County Vocational Agriculture Junior
Livesiock Assaciation. Enough member-
ships of business concerns wcre enrolled
at the first meeting to provide two
calves for each department of vocational
agriculture in the county, and it seems
that therc will be no question about the
financizl success of the association. Reg-
ular meetings of the association arc
held and =z constitution and by-laws
have been adopted. The association is
incorporated under the laws of the
State of Virginia,

Fach business concern belonging to
the association “adopts” an E.F.A. mem-
bet or veteran wheo ig raising an associa-
tion heifer during the year. The spirit
of the association can best be summed
up by the statement of the president
of one of the largest banks in Danville
during the last meeting of the associa-
tion. He looked at his watch several
times toward the end of the meeting
and finally said: “Mr. Chairman, I
move that we. postpone the other items
of business, becaunse I want to run out
to the farm and visit the Loy whom
our bank is sponsoring I”




The Education Committee gets organized.

F.F.A. committee work clicks |

OLEN C. MARKWELL, Adviser, Hayward, California

HFE F.F.A is one of the most cffec-

tive teaching devices ever dis
covered, Its effectiveness as a tcaching
device is natural and fundamental,
springing from sources decp and en-
during, )

While a true general statement of the
aim and purposes of the I'F.A. as an
effective teaching device adds up (o
something highly desirable, stifl to trans-
late those ideas into the kind of action
which gives concrete and noteworthy
results is somcthing clse again.

Now it should he clearly undersiood
that Hayward does not regard itself a
model chapter. It is not to be assumed
that another locality could take the
same organization and get the same
results. We simply helieve that our
chapter has a setup tailored to meet
our conditions. In-so-far as local, condi-
tions parallel Hayward conditions, per-
haps, something helpful may be gleaned
from rcading about our program.

Our chapter consists of about one
hundred members, There are some one
hundred and twenty-five stuwdents of
vocational agriculture and one hundred
and fifty non-vocaticnal students in the
department. The high school cnraliment
is about twenty-five hundred, Therc is
considerable siudent turn-over in the
school. This, of course, carries over in-
te agrictlture.

The chapter is organized on the func-
tional basis. The usual officers arc in-
«cluded and eight standing or permanent
committees. There is little occasion for
special committees, The cntire program
of work is made, progress noted and ac-
complished through these eight com-
mittees. When unexpected problems,
activilies or occasion arise, the president
assigns these to the committees, where
they logically should go. If these prove
to he of a continuing nature, this fact
is recorded under recommendations in
the accomplishment report and thercfore
appear in the next semesters program
of work of the chairmen concerned,

Qur roll of officers and chairmen

appears as follows: president, first vice-
president, sccond vice-president, secre-
tary, treasurer, reporter, sentinel and
photographer, The commitiees are pro-
gram, finance, cducation, community
service, relations, shows and fairs, recre-
ation, cxamination and initiation.
Officers are elected each semester,
cxcepting the treasurer whose term is
for one ycar. Committec chairmen arc
appointed for one semester, excepting
chairman of shows and fairs. All ap-
pointments are made hy the president
with the approval of the executive com-

"mittee. The executive committec con-

sists of all officers and chairmen.* It
meets upon a stated day for one hour
per week, The first vice-president is
chairman of the executive committee.
Second  vice-president is chairman of
examination and lnitiation,

Iixcept where the nature of the work
demands otherwise, we have, in general,
adopted the policy of electing officers
and appointing chairmen each semcster,
nol because it gets the most done, hut
rather because it tends to bring out
the leadership. Furthermore it often
brings it out where least expected, It
gives more members some basic train-
ing in group leadership. It has heen
said, “Without vision, the people perish.”
It can also be said that without leader-
ship the chapter will perish or at hest
be left to wither on the vine,

All committees meet on the same day,
Most of them at the same time, at noon,
on the student’s own time and for one-
half hour, Committee meetings precede
th_e stated meeting of the executive com-
mittee,

The very center and core of chapter
worle is the commitlecs. A chapter is
no stronger than its committces make it

This is functional cducation af its best,

Here is democracy at work, Every chap-
ter member is assigned a cotimitiee, if
possible of his own choice.

At the first meeting the committee s

erganized, secretary appointed and mern
bers recorded. The chairman explains

. the nature of the committee, its scope.’

and policies, He then starts to develop
the program of work through the com-
mittee members. As the program de-
velops the sccretary lists the activities,
goals and other pertinent data, When
these arc fully listed and discussed,
cach member is assigned an activity or
activities as his responsibility. This, then,
should add up to a complete program of
work for that committee. It usually
takes three or four meetings to develop
the program of work and assign its
parts understandingly.

All comimittees are ealled to order
promptly on the minute, secretary calls
roll, reads the minutes of the last mect-
ing and the chairman calls for an oral
progress report from each member, It is
the summary of these reports that the
chairman takes to lhe next executive
committee riceting. The chairman should
always appear before his committee with
a written agenda or program, which the
adviser checks before the committee is
called to order. Simple parliamentary
practice is followed  closely.

Our chapter is making an honest
and determined effort to have the
thoughts and ideas well from the bottom
up rather than to be sprinkled or de-
Inged from the top down. It is proving
to be a slow and cven at times a dis-
couraging business, However, we do
know that the idea is Dbasically sound,
that it is developing leadership and that
it develops it in places least cxpected.
Turthermore, it is proving to be a morale
builder. 1t certainly adds to a mem-
bers scll confidence when he success-
fully leads a group, but it does far
imore than that for it really makes him
a respected memher of socicty, a socicty
of his [lellows. Thus, it tcaches co-
operalion and management objectively.
It is real. 1t is proving effective, and
better yet, it is attractive and fwrnish-

ing its share of fun and good sports- -

manship.

Committee Reporis

Every month each chairman makes a
writien report, neat and to the point.
IHowever, this report is. given to the
entire chapter orally and wherever pos-
sible threough members of his com-
mittee, using visual aids where fitling.
These written reports when summarized
constitute the accomplishment report at
the close of the semester. Tn addition,
each officer and committee chairman
makes a pictorial report, showing the
most important activities and the cor-

responding accomplishments of this com- -

mittee,

Tt is our firm belief that therc should
be no window dressing in thesc reports.
One often finds them inaccurate, in-
complete and guite a mess. And yet it is
the student’s very own work, By lock-
ing the situation fairly and squarcly in
the face, he knows where he stands and
how far and in what dircction he must
go. Furthermore, one finds that the boys
really respect onc more for calling a
spade a spade. When the student learns
that he won't be hurt in any way be-
ciuse: he ‘makes mistakes or doesn’t
know, when he knows that the speaking
and writing is really necessary, he may
open up in written and oral speech s0
that something can he accomplished. We

fee! that it is the advisér's joli to connsel,

guide, encourage, and check the worle at

critical times and. places, especially the-

waork of fhe chairman: with whom he
warks. “Hands off” is- our watch word.
Tt isn’t always easy to do, We [eel that

‘we are teachers, not inspectors or hosses.,

A firm and understanding stand for
democralic processes pays dividends in
chapter work. :

Our chapter micels twice cach month
at night during the school ycar—Sep-
tember through June, One night is fer
recreation and one for regular business,
strictly business. At the business meet-
ing reports are given and an attempt is
made to inform the members of the
total or overall program of the chapter.
Limphasis is given to finances, All busi-
ness meetings are limited to two hours,
One day meceting lasting one hour is
held menthly,

A five hour leadership training class
is held in September before school opens.
In the morning of this day instruction
is given in officc organization and man-
agenent, desk and locker organization
and something of general chapter husi-
ness related to the individual In the

~afternoon committe work is stressed.

Fach adviser goes through the work,
starting with the individual's respon-
sibility in the program of work and
continuing throngh the preparation of
the chairman’s agenda, organization of

the commiitee, recording of the work

and other related matter.

Some years ago it was realized thal
in order to get down to business our
chapter should have and maintain an
office. While it cannot be said that our
present office is an object of beauty or
for that matter fully adequate, still it
suffices. Here each officer and committee
chairman has a desk or tocker. Ilere is
found such cquipment as typewriter,
adding machine, files and general office
equipment and supplies. We have found
the T I° A, ofice most helpful. LN—

An individua! gives his report. ”

In-service up-grading of
teachers of vocational
agriculfure

(Continved from Page 134)
to the curfent literature and opinions
about effectiveness, it seems reasonable
to suggest that certain procedures should
l:e used more generally.

1, More consideration should bhe
given hy supervisors, both teacher train-
ers and members of the stale super-
visory staff, to finding the strong points
of the teacher and assisting the teacher
to build upor them rather than stress-
ing the correction of weakncesses.

2. Short-unit courses on and off
campus in summer “dhd winter should
be uscd more extensively as a means
of improving teachers both technically
and professionally. '

3. A subject-matter specialist should
be provided in ecach state. Subject-
matter problems might he cared for
hy a staff member whg devotes part time
to the subject-matter area. These prob-
lems can be handled more cffectively,
however, by one or more staff members
who devole full time to the area of
subject matter, .

4, Teachers . should be encouraged

“to use advisory councils to assist in the

formulation of peolicies relative to their
programs and in the evalvalion of their

- prograns,

5. Representative teachers should be
made a part of the policy-forming
group or should serve as an advisory
committee to the policy-forming group
in cach state so that the needs of
teachers and their students may reccive
more intimate consideration, and so that
democratic living may be exemplified.

-

The amount spent by local govern-
ments for recreation facilities ' is much
less per capita in raral areas than in
urhan, '

A Leader Lost
~= ROy Olney —

R ROY Al

Olney died
very saddenly
while at work in
Alfred, New
York, on October
7, 1949, At the
time of his death,
he was Professor
of Rural Educa-
tion in Cornell
University.

Professor Olney
hegan his profes-
sional career as a
teacher in vocational agriculture in
New York m 1915, From 1920 to 1923
he was Assistant State Supervisor in
North Carolina. He became a mem-
ber of the tcacher ‘training staff in
West Virginia in 1923 where he re-
mained until 1938 when he returned
to New York as a member of the
teacher training stafl in  Cornell
University,

Professor Olney was Editor of
Agricultural  Fducation  Magazine
from 1935-39, He always maintained
a vital interest in vocational agricul-
ture and devoted his attention whole-
heartedly to the development and im-
provement of the program, His
fricndly and helpful spirit will be
sorely missed by the many persons
in the field who knew him.

Roy Olney

Satisfactions of a feacher

IN the last three years we have had
ninety-six different members in our
chapter. Fourteen of these hoys are
slale farmers; one state president, ane
state treasnrer, and one district vice-
president. In our semior high school
(three wyears) of over five hundred
students at Jeast one F. I A, member has
heen elected to the student council each
vear. Last year our chapter president
and  wvice-president were  vice-president
and president respectively in the stu-
dent council.
L. IT. Foreman, Teacher
Albany, Oregon

Interpreting the vocational

program
{Continued from Fage 124)

5. Other chapters clected the local
legislator as an honorary chapter farmer
member in recognilion of his interest
and support of their program,

6. Local Future Farmer chapters pre-
sent parliamentary procedure demonstra-
tions or othcr programs belore local
civic groups where members of the
legislature are present,

These are only a few of the activities
pursued by local chapters and the State
Association in  attempting to inform
legislafors of the nature and scope of
the vigzational program and the need

- for {2zir intggest and support, if the

program is to succeed. S
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ALABAMA
d~R. i. Cammack, Montgomery
s—i&. 0. Cannon, Montgomery
as—J. L. Dailey, Montzomery
as—L. L. Seilers, Auburn
ds—H. . Gibson, Auburn
as—T", L. Fautiner, Auburn
ag-—H. R. Culver, Aubarn
as—B. P. Dilworth, Aubura
as—H. W. Green, Auburn
t—§. L. Chesoutt, Auburn
t—R. W. Montgomery, Aub ira
t—I. N. Bottoms, Auburn
t—W. A. Broyles, Aubura
ms—I. L. McGraw, Auburn
Ht—Arthur Floyd, Tuskegas
Nt—F. T. MeQueen, Tuskegee
Nit—B. L. Donald, Tuskegee
ARIZONA
d-3—4. R. Cullison, Phoenix
t+—R. W. Cline, Tuesen
+—W. A, Behafer, Tueson
ARKANSAS
d—J, M. Adams, Liitle Rock
8—0C. R. Wilkey, Litile Rock
as—8. D. Mitchell, Little Rock
ds—T. A, White, Monticello
ds—0. J. Seymour, Arkadelpkia
da—J. A. Niven, Russellville
ds—Georze Sullards, Jonesboro
t-—-Hoy W. Roberts, Fayetteville
t—LaVan Shoptaw, TFayeitoville
Ki—L. B Qaives, Pine Bluif
nt—A. G. Kirby, Pine Bluff
CALIFORNIA
d—Wesley P. Bmith, Bacramentu
s—B 3. MoMahon, San Luis Obispo
B. . Denh]gh, 1os Angeles
t s—Howard F. Chappell, Bacramento -
ra—A. G. Rinn, Fresno
- 8—J. C. Gibson, Loes Angeles
rs—Q. A, Hutchings, San Luis Obispo
ra—M. X, Luther, San Jose .
r&—R. H. Pedersen, Fresno
rs—J. Everett Walker, Chico
t—8. B. Suthecland, Davis
t+—E. M. Juergenson, Davis
t—H. ¥, Burlingham, San Luis Obispo
ams—Geo. I, Couper, S8an Luis Obispo
smg—J, 1. Thempson, San Luis Obispo
asms—dJohn D, Lawson, San Luis Obispo
COLORADO
d—®8, C. Comstock, Denver
g—A. R. Bunger, Denver
as—Irwin C. Elliott, Denver
+—R. W. Canada, I't. Collins
{—E. J. F. Early, Ft. Colling
CONNECTICUT
t—Emmett O'Brien, Hartford
s—R. L. Hahn, Hartford
t—W. Howard Martin, Slotrs
DELAWARE
d—R, W. Heim, Nowark
—W. L., Mowlds, Dover
t—Foul M. Hodgaon, Newark
Nt—Wm. R. Wynder, Dover
FLORIDA
d—T, D, Bailay, Tallahassee
s—Harry Wood, Tailahassee
1—E. W. Garris, Gainesville
t—W. T Loften, (ainesville
da—J. G, Smith, Goinesville
ds—I. L. Norbhrop, Gainesville
ds—T. L. Barrineau, Jr., Tatlahassee
Nt—L. A. Matshail, Tallahassee
Nt—G. W. Uunnly "Tallahasses
GECRGIA
d—M. D. Mobley, Atlanta
s—T. . Walters, Atlanta
ds—George I, Martin, Tifton
ds—C. M. Reed, Cacrollton
ds—J. N. Baker, Swainshore
ds—J. H. Mitohell, Athons
t—John T, Wheeler, Athens
t—R. H. Tolbert, Athens
t+—G. 1.. O'Relley, Athens
t—W. R. Brown, Athens
ams—Ray V. Neal, Athens
smg—A, 0. Dunean, Athens
FFA—T. D. Brown, Atlania
FFA—A. L. Morris, Atlanta
Nt—Alva Tabor, Fort Valley
Nit—8. P. Fugate,Swainshoro
Nt-—B, Anderson, Fort Valley
uit—MﬂKinlef Wilson, Fort Valley
HAWAL

“s—W, H. Coulter, Honoluly, 7, H,
si—Riley Fwing, Henolulu, o, 6 :
r,—ll"DL Armstreng, Honoluliz; T H

d—WJllmm Kerr, Boiss
e—Btanley 8. Richardson, Bois

ss—E. L. Lovell, Pocatello. :
t—H. A. Winner, Mosrow™

t+—Dwlght L. Kindschy, Mnscn‘w S :

IELINOIS
d—Ernest J. Simon, Bprlnglield
—J, B, Hill, Bpringfield
as—J. B, Admns. Bpringfield

. oW

as—A. I, Andrews, Springfield
as—H. M. Btrubinger, Springfield
as—P. W. Proctor, Springfield
as—H. . Damisch, Bpringfield
t—1IL M. Hatulin, "Utbana
t—G. P. Deyoe, Urbana

t-—J. N. Weiss, Urbana

t—L. §. Phippy, Urbana

t—Leo L. Kouti, Urbana

ama—Melvin Hendersen, Urbana
sma—H, J. Rucker, Urbana
smas—W. H. Witt, Urbana

INDIANA
d—eane I, Walker, Indianapolia
g—H, B. Taylor, Indianapolia
t—B. C, Lawson, Lafayette
t—Ralph Bentley, Lafayetis
it—X, W. IGltz, Lafayette
it—H. W. Leonard, Lafayette
. it—. K. Clapin, Tafayette
10WA
‘s—H. 7. Hall, Des Moineg
as—M. Z. Hendren, DYes Moines
as—(. F. Barton, Des Moines
. t—Barton Morgan, Ames
t—Jobn B. MeCielland, Ames
t—J, A, Starrak, Amea
t—T. K. Sexauet, Ames
t—C. I, Bandy, Ames

KANSAS
d—C. M. Miller, Topeka
#—E. B, Pollom, Topeka
t—A. P. Davidson, Manhattan
+—H. . Kueler
it—TI. F. Hall, Manhattan
it—Laren Whipps, Manhattan
KENTUCGKY :
d—Watson Armstrong, Frankfort -
s—E, P. Hilton, Frankfort
as—B. G. Moore, Frankfort
as—S. 8. V{glson Frankfort
as—Flayd Cox, Lexington
us—W. C. Montgomery, Frankfort
t—Carsie Hammonds, Lexington
t—W. R. Tabb, Lexington
t—Btanley Wall, Lexington
Nt—P. J. Manty, Frankfort

LOUISIANA
d—J. R. Gamble, Baton Ttouge
5—W. J. Parent, Baton Rouge
ds—1. N. Carpenter, Batoh Rouge
ds—{. P. McVea, Baton Rouge
ds-—{Jordon Canterbury, Baton Rouge

FFA—Delmar Walker, Baton Rouge

Fras—Churtis Jacobs, Baton Rouge
Nit—M, J, Clark, Baton Rouge
Nit—C. H. Chupmnn Baton Rouge
Nit—I. C. Wright, Baton Roage
t—A. Larriviere, Lafayette
t—A. A. LeBlano, Lafayette
t—Roy 1., Davenport, Universidy
t—Maleolm C. Gaar, University
t-—J. . Floyd, University
t—Harry J. Brand, Unbversity

MAINE
d—Morris P, Cates, Avgusta
s—John A. Snell, Augusta
as-i—Wallace H, Lllmtt, Orono

MARYLAND
d—John J. Seidel, Baltimore
s—Harzy M. MauDuuald Baltimore
t—Arthur M. Abalt, Colioge Patk
Nt--Claud C, Marion, Princess Anne

MASSACHUSETTS
d—M. Noreross Stratton, Boston
s—John G, Glavin, Boston -
t—Jesse A. Taft, Amherst
t—Charles F. Oliver, Amherst

MICHIGAN
d—Ralph C. Wenrich, Langing
s—Harry B, Neaman, Lansing
aS— ulee H, Eetloy, Lansing
. A. Lightfoot, Lansing
b—H M. Byram, Bast Lansing:
t—H. Paul Sweany, last Lansing
t—Raymond M. Clark, East Lansing
t—Cuy Timmons, Taat Lapsing,
t—Raymond Garner, ¥ast Lansing
MINNESOTA
d— Harry (. Schmidt, 8t Paul
8~ R. Cochran, 8t. Paul
as—W. X Kortesmnkl, 8t. Paul
$—M; J. Peterdon, Bt. Paul
+—H; W Kitts, BL. Paul
- Bjoraker, St. Paul
‘FISSOURL
* raey Dale, Jeferson City
C: M. Humphrey, Jeflerson City
: :—J’ A Balley. Jefferaon City
Nt-=J; N. Fieeman, Jefleraon City
dz-~Jos Maore, M. Vernon
4 F. Eratrom, Columbia
" t—C. V. Ryderick, Columbia
ms—Jos Puok, Columbia

an-—E. B, Gross, Hatdieshurg
as—E. W. Holmes, Oxford -
as—V, P, Wmstead Mocton -
#s—T. V. Majure, Utica
as—A. E. Strain, Lung Beach
+—V. (3. Martin, State Coliege
t—J. F. Scugg'zn, State Coliege
1—0. L. S8nowden, State Collare
1i—D. L. Williams, State College
2s—A. K. Bteain, Btate College
Nt—A. D. Fobbs, Alcorn
Nt—A. G. Gordon, Aleorn
Nt—R. H. Derden, Aleorn
MONTANA
d-—Ralph Kenek, Bozeman
s—A. W, Johnson, Bozeman
asg—Arthur B, Ward, Bozeman
t—R. H. Palmer, Bozeman
* t—H. E. Radeberg, Bozeman
NEBRASKA
d—G. F. Liebendotfer, Lincolu
s8—1L. D, Clements, Lincoln
a3—H. W. Deems, Lincolr
t—C. E. Rhoad, Lincoln
t—C. €. Minteer, Linooln
fog—M. G. McCreight, Lincoln
NEVADA
d—Donald C. Cameron, Carsor City
s—Jolin W. Buaten, Carson Cily
NEW HAMPSHIRE
d—Walter M. May, Concord
s—Far] H. Little, Concord
t—Philip 8 Barton, Durham
NEW JERSEY
d—John A. McCarthy, Trenton
a-t—H. . Sampson, New Brunawick
ag-t—L0). X Kisor, New Brunswick
as-t—W. H. Evans, New Brunswick
NEW MEXICO
s—L. C. Dalton, State College
t—Carl (. Howard, Biate College
as—. L. Pertin, State Cofloge
NEW YORK
ti—a. K. Getman, Albany
s—R. C, 8. Sutliff, Albany
as—W. J. Weaver, Albany
as—J. W. Hatoh, Albany
as—A. B, Champlin, Alfred
~—3}, I, Hoakins, 1thaca
t—W. A, Bumithk, Tthaca
t—W. IL. Kunseln, Ithaca

NORTH CAROLINA
d—J. W. Bmith, Raleigh
s—Noy H. Thoemas, Raleigh

FFA—R. J. Pecler, Raleigh
ds—E. N. Meekins, Raleigh
da—J. M, Osteen, Rockingham
ds—T. H. Stafford, Asheville
ds—T. B. Elliott, Woodland
ds—N. B. Clmsmltt. Whiteviile

t~—Leon XK. Cook, Ruleigh
t—L. 0. Armstrong, Raleigh
t—J. K. Coggin, Raleigh
t—J. A. Nylund, Raleigh
Nt—3, B, Simmons, Greensboro
Nt—C. E. Dean, Greensbore

NORTH DAKOTA

d—. F. Riley, Wahpeton
s-t—Erneat 1. DeAlton, Fargo

as-t—8bubel D, Owen, Fargo
as-t—Winston H, Dolve, Fargo

d—J. B. Strobel, Columbus
s—Ralph A Howard, Coluinbua
as—W. G. Weiler, Columhus
ds—J. O, Bolender, Columbus
ds—F. J. Ruble, Calumbug
ds—D. R, Purkey, Colurahua
—Raiph E. Bender, Colizmbus
W, F, Stewart, Columbus
t—Harold G. Kenestrick, Columbug
t—AR. J. Wooedin, Colneabus
tams—A. C, Kennedy, Columbus
rt—Ray Fife, Columbus

OKLAHOMA
d-s—J. B, Porky, Stillwater
ag—W. R. Felton, Stillwater
ds—Dyele Killian, Btillwater
ds—Hugh D. Jones, Séillwater
dg—Cleo A. Collins, Stillwater
ds—Benton F. Thomnson, Stillwater
FI'A—Tum Daniel, Stillwater

+—C. L. Augerer. Stillwater

t—Don M. Orr, Stiflwater

t—Chris White, Stiflwater
Nit—D. C. Jones, Langston

OREGON
d—{). 1. Paulson, Salem
s—Ralph L. Morgan, Salem
t—H. . Gibson, Corvallia
t—Henry Ton Pas, Corvallia

PENNSYLVANIA

d—Paul L. Cressman, Harrisburg
e—H. C, Fetterolf, Harrisburg
as—V. A. Martin, Harrisburg
t—Henry 8. Brurmer, State College
t—William F. Hall, Btate College
t—C. 8. Anderson, State College
t—David B. MoClay, State Coliege
t—Glenn %. Btevens, State College

PUERTO RICO

d—L. Gareia Herzandez, Ban Juan

g--Nicholas Mendez, San Juan (on leave

s—Bamuel Molinary, San Juan (acling)
as—Rafael Multer, San Juan

uan Acosts Henrigques, San Juan

ds—Frederico Carbonel], Ban Jusn
ds—Juasn Melendes, Cayay
ds—Gregorio Mendes, Arecibo
ds—Nlcolas Hernandes, Aquadiiia

$—Juan Robles, Mayagues

AHODE ISLAND
o—Hveratt L. Austin, Provideasa

TG ¥ b
#—R. D. Andetson, Colombia
as—W. E. Gors, Columbia:
de—W, M. Mahony, Honen Paij
ds—W. R. Carter. Walterbioty -
da—F. L. Barton, Chester. .- -
ds—C. G. Almmermsm, Florence
t—J. B, Monroe, Clemson .. -
t—B. H. Btribling, Clemson -
t—F. 1. Kirktay, Clermson
t—W. C. Bawcen, Clemson
b=T. A. White, Clomson ;
Nt— Gube Buckman, Umngehurg
Nt—E. M. Keyes, Orannebnrg
SOUTH DAKOTA ..
d—H. 8. Freeman, Pierre
:_islmhi Urétun Brerre, - - .
—otanley Sun aE
TENNEney det. Brookings. :
ds—G. I, Freeman Nashville-
as—J. W. Brimm, Nashville .
as—J. W. Carney, Nashville
as—8, L. Sparka. Nashville
da—H. N. Parks, Gallatm . -
ds—L. A, Garpunter. Ronoxville
ds—H. C. Colvett, Facksor :
t—N. E. Fitzgerald, Knoxville
1—B. 5. Wilson, Enoxville
t—&, W. Beamer, Knoxvilie . -
t—M. M. Clendener, Enoxvitle .
sms—A, J. Panlus, Knoxville
t—E, B. Knight, Cookeville-
‘Nt—W. A. Flowers, Nashvilla -
Ni—H. L. Taylor, Nashville
TEXAS
d—W. E. Lowry, Austin
s—Robert A, Manire, Austin
as—R. Lano Barron, Auvatin
as—George H. Hurt, Austin
rs—0. F. Ryan, Lubback
rs—Vanroy Siewart, Commerce
a—C, D, Patker, Kingavilla
ra—A. B. Childers, Mast
ds—0. M. Holt, Colloge Station
ds—W. . Williams, Alpine
ds—J. B. Payne, Stephenville
da—L. 1. Samuel, Arlington
ds—J. A. Mprshall, Nacogdaches
ds—T. B. Rhodes, Huatsville
. +—B. R. Alexander, Colloge Station
t—Henry Ross, College Station
t—W. W. Mollroy, College Station-
sted—W, A, Bhorritl, College St.ntmn
t—J. L. Moses, Huntsville
t.—Ray L. Chappelle, Lubbock
t—T. L. Leach, Lubbaclk
t—8. ¥. Burks, Kingsville
Lit—E. V. Walton, Collega Station
it—G. H. Morrison, Huntsville
it—F. I, Wines, Kingaville
it—I. M. Hargrave, tihboek
it—Teral M. Robinson, Huntavilte
it—Ray Epps, Huntsville
ams—XKyla Leftwich, Huntaville
Nt—E. M. Nerris, Pmiriﬂ View
Nt—£. 1. Thomaa, Prairie View
Nit—FE. B Collina, Texarkana
Nit—=8. B. Palmer, Tyler
Nit—Gua Jones, Caldwell .
Nit—Wardell Thompsor, Prairie View
Nit—Paul Rutledge, Palestine :

UTAH ~
d-g—Mark Nichols, Salt Take City
as—Elvin Downs, Salt Lake City
t—L. R. Humpherys, Logan
VERMONT .
d—John E. Nelaen, Montpelier
3--(. D. Watson, Montpelier
t—James B, Woothull, Burlington
VIRGINIA
d—Richard N. Anderson, Richmond -
a-—F. B, Cala, Richmon
as—R. E. Basy, Richinond
as—. B. Dowing, Iver
da—W. B. Emmons, Boyking
ds—Cabel Love, Blacksburg
ds—W. R, Logge, Winchester
ds—J. C. Green, Powhatan
ds—W. . Dudiey, Appomattox
ds—J. A. Hardy, Pulaski
N-ds—C. B. Jetter, Martinsville
t—II. W. Banders, Biackshurg
+—T. J. Harne, Blasksburg
t—C. E. Richard, Blacksburg
t—C. 5. MoLearen, Blaokshurg
t—B. C. Bass, Blacksburg
Fma—T. J. Wakeman, Blacksburg
fras—E. G Thompsen, Blackshurg
Ni—J. R. Thomas, Petershurg
Ni—A. J. Miiler, Petersbuarg ,
Nt—R. W. Waison, Petorshurg

WASHINGTON
¢—H. G. Halstead, Olympia
g—DRert L. Brown, Olympia
as—M. C. Xnox, Olympia
as—H. M. Olsen, Olympia
as—J. W. Evans, Olympia
as-t—E. M, Webb, Pullinan
as-t—(scar Loreen, Pullman
{mz—Dave Hartzog, Puilman
WEST VIRGINIA
d—John M. Towes, Charleston
s—H. N. Hansusker, Charleston
as—3, D. MaMilien, Charleaton
t—D. W. Paraons, Morgantown
t—C. W, Hili, Morgantown
Nt—W. T. Johoeon, Institute

WISCONSIN
d—~C. L. Greiber, Madison
#—Louis M. Sasman, Madison
t—J. A. James, Madison )
is—D. C. Asbischer, Madison -
it—Clarence Bonsaok. Madison
b—V. E. Nylin, Platteville
—J. M. May, River Falla
WYOMING
d—8am Hitoheook, Ghoyennu
s—Percy Kirk, Cheyenne
t—Jack Ruch, Laramia




