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Hidden cost an issue in
agricultural education

IN a number of states there is considerable alarm about the
high total cost of many miscellancous items high school
pupils or their parents must buy. The costs in some cases
have been so high that many children of sccondary-school
age have heen kept out of or climinated from schocl.

FExtensive studies have shown that there is a closc rclation-
ship between the economic status of a child’s family and the
amount of secondary education the child receives. Recognizing
that there will always be differences in the economic status
of families, schoolmen wish to eliminate, to the extent pos-
sible, practices which bear down intolerahly upon the children
of the lower economic classes, '

Extra Costs

The issue of hidden costs fn Agricultural education is an
especially complicated one. Some ol the costs  which must be
paid by individual students or their parents in gome or all
schools afe the costs of financing farming programs; shop
materials; notebooks; texts; F.F.A. dues, jackets, and in-
signia; social events, trips, and camps; and contributions for
_charitable purpases, Some of these; stich as the costs of farm-
ing programs and of shop materials, may be regarded as
opportunities for investment. Others of them are usually
paid from funds earned Dby F.F.A. chapters, The amounts
which come from individuals vary widely from school to
school. ‘

There is no question that scheol and social pressures re-

quire the expenditure by agriculture pupils of considerable
_amounts for “extras” We should always be alert as to the

effects of these expenditures upon our pupils and their
f:.imiiies. Systematic studies of the amount and nature of
hidden costs, and of the attitudes of pupils and parents toward
them might lead us to find better ways of financing some of
our undertakings.

Way of Keeping Costs Low

In many schools the situation is quite satisfactory. Credit
'tigencies supply the finances required for Iarming programs
if parents do not wish to provide them. Arrangemcnfs are
made for boys whose parenis cannot furnish shop materials
to secure experience by working on projects for which others
supply the materials. The school itself proviﬂés texts and
references, or the cost of them is kept low by charging a
rental fee rather than requiring their purchase. The F.F.A.
Cf’la_])!(’,l‘ has good means of earning funds through agricultural
act{wties, carried on in the boys’ spare time, which are edu-
cational to the individual members and from which the costs
of all F.F.A. dues, activities, and eguipment can be paid and
contributions te charitable ventures can be made. There is
really not much excuse for burdensome hidden costs in agri-
cultural education if the teacher is able to develop an active
F.I'A. chapter.

Teachers who wish to make their own studies of hidden
costg or join with their fellow-teachers in making school-wide
Sﬁludlcs will find help in a publication of the Illinois Secondary
)bichlo'ol Curriculum Program, How to Conduct the Iidden
Tuition Costs Study, which is available from the Office of
the' S_tate Su_perintendent of Public Instruction, Centennial
Building, Springfield, 1linois,

H. M. HaMrLin anp Harorn Hanp
Teacher Fducation, University of Illinois

Sane selection policies

WHAT do you think of our practices
in selecting State and American
TFarmers or “Star Farmers?” How much
emphasis should we give to the financial
earnings of outstanding boys? Should
we select boys who through some excep-
tional combination of circumstances are
able to report carnings that are out of
lLine with what may reasonably be ex-
pected or are entirely hbeyond those
which could be credited to vocational
agricultural teaching ?

Vocational agricultural education is
a program of systematic training “de-
. signed for those who have entercd upon
or arc preparing to enter uporn the oceupations of the farm.”
We surely do need to keep the local, state and national ptiblic
informed as to our purposes and procedures. Thousands of
vocational agricultural students in all-day, young farmer and
adult classes are carrying on farming programs and other
TF.A. activities to which vocational agriculture can justly
point with pride. :

L. M. Sasman

True Representation

The American Farmer degree is supposed to represcint the
pinnacle of achicvement ir the national organization of
Tuture Farmers of America. The “Star Farmer” for cach
region and for the nation represents the top achievement
among those elected to the American Farmer degree. It is
highly important that those selected for these high honors,
and given national publicity as being highly representative of
the achjcvement of vecational agricultural training, should
really represent the results of such training.

Tveryone who has had the responsibility of aiding in the
selection of American Farmers knows that the $500 earning

requirement for American Farmer candidates results fre-

quently in manipulations of records to show earnings which
oftentimes evaporate immediately after the award is re-
ceived. At other times earnings will be reported and con-
frmed which have been due to circumstances far beyond the
control of the instructor in agriculture. .

Community Acceptance

Under any system of selection, the atnbitions of bhoys,
parents, instructors, and state officials being as they are, there
are hound to be injustices in the oversight of worthy candi-
dates and the selection of unworthy ones. Tnasmuch, however,
4s these selections are the show window of vocational agri-
culture, all of us must take pains to see that they represent
gouls which honest farmers in our communities will accept
as heing worthy of our reputation. When we accept a record
not of $500 but of $5,000 or $50,000 and say that such earn-
ings are becanse of vocational agricultural training, we are
apt to lose the respect of those who know what a young
man of 20 or 21 can bope to accumulate and we add to the
confusion of those who are not acquainted with the lifetime
of labor and tillage of the soil which is neccssary to achieve
financial independence.

The American Farmers and the Star Farmers should be
sciected from representative farm boys whose achievements
arce the result of vocational training in agriculture,

Louts M., SASMAN

Chief, Agricultural Education
Madison, Wisconsit
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E 1950 Sum-
mer School at
the University of
Tllinois provided an
opportunity for 130
teachers of voca-
tional - agriculture
from fifteen {15)
states and two for-
eign countries to
mect and exchange
ideas. The teach-
ers were from
the No rth Cen-
tral, Westerti and
Southern regions, Israel and the Phit-
ippine Islands. It was from this group
of teachers that the information for this
article was secured. A person from each
state informally presented what he con-
sidered to be trends in agricultural edu-
calion in his state. As there was no sct
pattern for listing the trends, a wide
variety of respomses was given. In sum-
marizing the data, the responses were
placed in eleven categories.
The categories and significant trends
vnder cach are listed below: '

Walter Schroder

A. CHentele being served
1. More emphasis is heing given to
pre-vocational agriculture in the
Junior and Senior Tigh School.
2, Increasing attention iz being
given to part-time farmers.
B. Commamity relationships
1. Greater cooperation is Deing
shown between vocational agri-
cultnre and related agricultural
agencies.
2. Advisory councils
into wider use, .
3. There is more consclidation of
school districts.
¢. Facilities
1: Building programs are in pro-
gress in most of the siates.
2. Larger sites are being used.
D. Teaching persomel
1, Many departments are using more
than one teacher.
2. Teachers are spending part of
the school day on students’ farms,
3. Professional training of teachers
is improving.
E. The all-day program
1. There is a re-emphasis on farm-
ing program ot supervised farm
practice.

are coming

2, F.F.A. is receiving greater em-
phasis.
3 The number of departments is
increasing.
T. Young farmers education
1. Young farmer classes are in-
creasing.
2. Young farmer organizations are
increasing.
G. Adult farmer education
1. Adult farmer classes arc inereas-
ing.
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2. More beginning teachers are
- teaching adult farmer classes,
3, There is a trend toward year
around activities,
H. Farm mechamics

1

1. Farm mechanics is receiving
greater emphasis.
1. Veterans education
1. More veterans teachers are becing
certified,

I. Agriculture

1. Forestry and wild life education
are being emphasized.

2. The trend to grassland farming
with more livestock is evidenced
in many states, especially in the
south.

K. Other
1. The trend continues strong for
canneries in the south.

—

2. Newly organized programs of
vocational agriculture receive
more reimbursement than estab-
lished programs in some states.

Teachers from southern states secmed
to be working very effectively in a per-
sonal way with people in their com-
munities to develop changes in the
people and in agriculture. The “New
Look” in the south involves a great
change from cash crop farming to grass-
land farming and livestock farming.

Tn hoth the north and south there is
a liberalizing of the use of the teacher’s
time, He is receiving scheduled time to
do necessary instruction outside the
school building.

Many of the men present at the
Tiinois summer school were supervisors
of student teachers in high school train-
ing centers. In this phase of agricultural
education there is evidence of a trend
toward a longer term of student teach-
ing.

The men reporting from the various
states Hsted a total of 123 developments
within the states. Only those items that
were listed by several men were listed
as trends in this article, @

st

Some issues and problems

as seen by the National Association

Selocted from—-Minutes of the N.V.ATA, Inc., Miami, Florida, 195}
L. E. CROSS, Chairman and LEROY BUNNELL

IT is suggested that state associations
or committees be chosen, clected, or
assigned to survey, study, outline; and
make recommendations on a chosen
number of problems vital to the teacher
of vocational agriculture. Problems listed
helow are suggestive. Others may be
added. As many problems should be con-
sidered each year as is feasible and
should be starred for the year's con-
cideration. Others should await con-
sideration until they can receive due
attention.

State associations could profitably dis-
cuss problems in their respective asso-
ciation meetings and the president or
delegate from each state could then re-
port the conclusions to the N.V.AT.A,
in their annual meeting.

Some suggested problems are:

1. Tow can we increase the attend-
ance of delegates to the NV.ATA,
cotrvention, in order that we might
enjoy the maximum benefit in public
relations with state agsociations, as
well as have the full benefit of
sclectivity in selecting vice-presi-
dents and committee members?

2. What should be the relationship of
state association presidents and the
N.V.AT.A, in making the program
of worle?

3. What should standards of certifi-
cation be from the vo-ag teachers'
point of view?

4. What should our working relation-
ship be with the FF.A, on a
national level?

5. Should we develep a set of stand-
ards for teacher load in respect to
All-Day, Young Farmer, and the
Adult Program? )

6. What rccommendations would the
front line teacher make which
would improve the agricultural
education program in the nation?

a. The instruction program
b, The activities of the
Tarmer program

7. What suggestions could we make
for the improvement of FF.A. -
contest work?

a. Public Speaking
h. Chapter Contest

Selection of Star Farmer

Livestock Judging

Dairy Judging

Trairy Products

Poultry Judging
h: Meat Judging .

8, Have equipment and processes in
farm mechanics been standardized
to justify a national contest? _

9. Could we justify a National Crop
Judging Contest?

10. How far should we go in contest
worle?

11. Is the Future Farmer Foundation
functioning fo its best advantage
for agricultural education, from the
standpoint of the vo-ag teacher?

12, How can we keep “vorational agri-
culture,” “vocational?” Acadetnic
methods do creep in. -

13. What are some of the needs of our~
local departments in terms of: :

Future

W e

w

. Visnal Education
. (1) Making pictures

(2} Exchange of pictures

(3 Securing Visual Aids
. Tecaching Equipment
c. Farm Shop Equipment
.. Farm Bulletins
i e IHustrative Materials
. What standards should be estab-
- fished in connection with summer
outings for Future Farmers?
What is the agriculiure teacher’s
job? .
. 1s vocational agriculinre an 1n-
tegral part of the secondary schoel,
or is it a progratn scparate and
apart
 What is the relationship of the
vo-ag teacher to the Young Farmer
prograt?

vo-ag teacher to the adult program?
. What should be the standards in
regard to vo-ag teacher vacation?

, 1s there an ppportunity to exchange
succeseful agricultural teachers in
ncighboring  vo-ag teacher con-
ferences?

amount of time to discuss local,
gtate, and N.V.ATA. matters? Ls
this being done?

“regional” conferences which the
agricultaral teachers may attend?

 What time of the year would the
AV.A. convention attract the most
agriculture teachers? )

Fifteen major issues in educa-
‘tion before Congress are—
“ 1. What should be the place of the
“‘Office of Education in the federal struc-
ture? '

2. Should we launch a federal aid
program for clementary and secondary
- schools?

3. Shall we adopt a permanent system
" of universal military training?

4. Should we enact general aikl to
colleges and universitics?

5. Should we establish a national
scholarship and fellowship program?

6. How should the ROTC be re-
organized and cxpanded?

7. Should we establish a long-range
plan for federal help for public school
construction ?

8. Should we establish a lahor educa-
tion extension service?

0, What policy should govern future
plans for veterans education?

10. Should the federal government
aid medical education?
11. Should federal
public library service?
. 12, What are the best ways to help
in the support of vocational rehabilita-
tion 7

13, What should be the role of the
federal government in helping public
school districts affected by federal ac-
tivities ?

14. What changes should ke made in
the school lunch program?

15. Should Congress approve inter-
state compacts for regional education?
These issues are reviewed in the 135

funds support

from the rest of the school? .

. What is the relationship of the

Should every anmual vo-ag teacher -
conference be allotted a certan.

- Ts it feasible to hold occasional
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A vision for vocational agriculture

CHARLES E. KING, Teacher, Cross Plains, Tennessee

OR the want of a vision voca-

tional agriculture may be lost. Why
is a vision necessary? Because no i~
dividua!l can succeed unless he sets up
goals which can be reached hy syste-
matic progress. This goal or vision
should be somecthing conccived in the
mind of the vocational agriculture
teacher as to what can be accomplished
through his department over a period
of vears.

This vision will, perhaps, vary from
one community to ancther because of
different nceds, However, 1 would like
to cnumerate somc general possibilities
which will hold true for all situations.
The overall goal of the tcacher of
agriculture should be to win the respect
of the community for his department
and his school Along with this, the
community should be cognizant of the

- purposes, role, and aim of the agricul-

ture department. Certainly, people in a
community must know what the depart-
ment is trying to do before it can en-
tertain any meaningful respect and sup-
port,

Share Success
The question naturally arises as to
how the tecacher of agriculture may
cause the communily to give the depart-

ment the respect which it deserves. Cer- -

tainly, telling and asking is not the
answer. Instead the department must
seek to successfully perform the job
that # is set up to do. The teacher
should use every available opportunity
to let the people know what the depart-
ment is doing without being egotistical
o1 boring, I recall one teacher who never
fails to casually mention the program
of his department, Yet he does it in such
a way that his cnthusiasm is contagious.

Build Bread Program

What vision do vou as teacher of
agricutture have as to the job of the
department? OF course, we ali know that
teaching our all-day students and work-
ing with them on their supervised farm-
ing program is one of our duties. Too
often this conslitutes the whole program
of some teachers, 1f this be the case,
bhow can we continue to justify the extra
salary the vocational teachers are paid?
We should see that the F.ILA, members
set up a challenging program of worlk
and that these hoys are given an oppor-
tunity to carry out the primary aims of
the F.I.A—the deyelopment of agrieul-
tural leadership, cooperation, and citizen-
ship,

The sccand joh is that of adult farmer
classes. T honestly believe that a teacher
can do more to sefll himself and his

page pamphlet, “Federal Tducational
Activities and FEducational Issues Be-
fore Congress,” by Charles- A, Quattle-
baum, available free while the supply
fasts from the Flouse Committee on Fdu-
cation and Tabor, Washington 25, D. C.
The Phi Delta Kappan

program to the community by means of
good adult farmer classes than by any
other means. We might as well face
facts, Very little is going to be accom-
plished on the boy's home farm until
his father is sold on what we are trying
to do.

‘What are we doing with those stu-
dents who quit school or have gradu-
ated? Did we not start out to establish
them in farming? Fven though they may
have finished school the chances are they
are not established. What can we do fo
keep in touch with these men and to
help complete their establishment in
farming? Young farmer classes offer
our best means to do this,

Tor the present and likely for some
time in the future we will have vcteran
teachers and veteran trainees to super-
vise. Flow well these trainees are taught
will determine their feclings for and
future relations with the agriculture
department, What arc we doing about
veterans who are completing their en-
titlement ? Are they being dropped or are
they heing worked into some type of
organized instruction?

To make his pregram complete, the
agricniture teacher must belong to and
take an acfive part in the civic and
cotmmunity organizations, These organi-
zations can offer a great assistance in
carrying out worthwhile activities. ’

Use Local Talent

Perhaps I have given the idea that
the teacher's program of work is his
own, planned by him. Certainly, this
should not be so. The program should
he worked out with the help of students
and an advisory council or community
planning committee—call it what you
may. Periodically, the program should
be restudied, revised, and evaluated,
keeping in mind that the ultimate goal
is to improve the agriculture of his com-
munity, make better citizens out of the
people, and raise the standards of living
of farm families. The best means of
keeping the teacher’s program balanced
and on the right track is to use the
help of some group, such as the one
mentioned above.

And when will the teacher find the
time to do all this? Any successful
teacher must take some time each day
to plan his work. Each year as hec en-
larges his program and as he gains n
experience, he learns how to utilize in-
dividuals, committees, and organizations.
Compare the first year that the superior
teacher taught and his fifteenth ycar,

As I see it, the above should be the
vision of the wvocational . agrieulturce
teacher. It means that he must spend
long hours and hard work to accomplish
it. Howcever, great will be his reward.
Show me an individnal who is respected
more in a community than the good
teacher of agriculture! Then we can
say, “With a wvision the cause of wvoca-
tional agriculture was not lost, but it has
filled its place well in the community.”

9
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F. I A. objectives. . .ls wision in order?

H. P. SWEANY, Teacher Education, Michigan Siate

HE objectives
-+ of the Future
Farmer organiza-
tion as stated in
the National F.F.A.
Constitution have
remained un-
changed over the
past len years.
These objectives
are stated in gen-
eral terms and they
are subject to dif-
ferent interpreta-
tions by local chap-
ters and their advisers, As a matter of
praclice the objectives as listed in the
manual are probably not referred to as
often as they might be in planning pro-
grams. More likely chapters consider the
cight areas commoniy used in planning
programs such as supervised practice,
cooperation and community service,

Tn an effort to discover what are the
educational objectives of F.F.A. chap-
ters as interpreted by the chapter ad-
visers, a study was initiated at the 1949
research confercnce of the North Cen-
tral Region. Five per cent of the teachers
of vocational agriculture in Iilinois,
Michigan, Minnesota and Missouri were
sampled, These teachers were asked to
list educational objectives which they
were trying to develop in FF.A. mem-
hers through the chapter program. A
summary of their replics is the basis of
this article.

Tt is impossible to include all of the
specific objectives listed by all of these
teachers in a single article. If this were
dove, several pages of this issue would
be needed, ‘This article will he devoted
to pointing out what objectives do not
seem 1o be covered by the twelve ob-
jectives found in the F.F.A, monual
There seem te be five general objectives
which are not covered Ly the twelve
objcctives. They are:

1, To improve family relationships.

2. To improve family living

3, To pariicipate in worthy activities

for community bettérment.

4. T'o develop leisure-time activities,

5. To develop activities that will

maintain one’s health,

H. P. Sweany

To Improve Family Relationships

Teachers have been educated in the
understanding that a person’s education
should help him to make the social ad-
justments that are needed to fit into a
social group. The family, although small
in size, is the most important social
group in which a person lives. The
family problems of persons bave not
nsually been subjected to study or con-
sideration ‘outside the home Olten
family problems have not been resolved
and these have contributed to an un-
happy home life. It is not surprising
that the teacher should use the chapter
to develop a posilive program to improve
family rclationships.

The specific objectives in this area

are related to the development of abili-
tics to make sound business agreements
with parents, to plan farming progratns
comsistent with the total farm business,
to get along better with all members of
the family and to share the responsibili-
ties on the farm. One ideal mentioned
was for closer cooperation among the
parents, the student and the teacher,

Several attitudes were mentioned by
teachers which they were trying to de-
velop, Onc was to develop a feeling of
honor, love and obedience toward one’s
parents. Another was to develop an
attitude of tolerance toward the convic-
tions of others. A third was to develop a
pride in one’s family and to have ambi-
tions for it.

Teachers were concerned with the de-
velopment of appreciations of : (1) care-
ful use of property, (2) problems of
parents and families, (3) family life in
general, and (4) the need for coopera-
tion in the home,

To Improve Family Living

One of the objectives which teachers
were trying to develop was to improve
the standard of farm living. Teachers
did net specifically indicate what abili-
ties a futurc farmer should have to im-
prove family living. They did suggest
one attitude and several appreciations
which they were developing as well as
some ideals. :

An ideal which was stressed was to
establish a concept “that a home is more
than just a house or a place in which
to live” Ancther was to find one's
place in the family and in the comniunity
pattern. Omne attitude which - teachers
sought to devclop was that the “golden
rule” should be used to guide the con-
duct in the family, .

Teachers were striving to develep ap-
preciation of the family as a unit which
is particularly important on the farm
as well as in the urban environment.
They were also striving to develop an

approciation of the need for more home

life because of its influence in molding
character and personality and hecause it
sets a standard for conduct in other
social institutions,

To Participate In Worthy Activities
For Community Betterment

The objectives of the Future Farmers
as stated in the manual confain one
which is similar to the one listed above.
It is “to participate in worthy under-
takings for the improvement of agri-
culture” The area in the program of
work entitled “community service” often
contaifis many activities which are for
{he improvenient of the total community.

Some of the abilities which teachers
arc trying to develop through the chap-
ter organization are to conduct com-
munity meetings, and to plan and eval-
uate programs of activities which an
organization seeks to carry out.

Advisers are trying to get FF.A

College

members to become intercsted in com-
munity activities and also to help pro-
mote community activities which youth
groups can do. These commumily activi-
fies henefit people in towns and cities
as well as rural people. Through these
activities an attitude of civic conscious-
ness which will continue into adult life
is being developed.

To Develop Leisure-Time Activities

One of the areas which teachers ap-
parently emphasize a great deal through
the T.F.A. Chapter is the development
of abilities to use leisure time effectively,
This differs from organized recreation
in that it consists of activitics wheh a
person can do alone Its purpose is to
devclop other phases of a person’s life
and activity than that of earning a living.
Such activity wilf teach how to live and
will also give members worthwhile pur-
poses for living.

In this conncetion the development of
hobhies is cmphasized. A member is
encouraged to analyze himself to de-
termine what he secms to be fitted for.
Tn addition, members are encouraged to
develop other interests to occupy their
leisure time. In particular a number of
teachers mentioned interests related to
reading. One teacher mentioned that he
strived to develop an ideal of training
the mind as well as the body in leisure
time. The development of appreciation
of the need of planning for the use of
leisure time was emphasized. In this
regard teachers are striving to broaden:
the concepts of leisure-time activities
that should be expericnced, An attitude
that recrcation is nccessary for the
meutal heafth of a person was stressed
by teachers,

To Develop Activities That Will
Maintain One's Health

The itmportance of health to fature

fartmers has never been challenged, That -
future farmers have not emphasized ob- .

jectives relating to hcalth seems strange.

Tt has becn stressed by 4-T Clabs since .

the beginning of their organization,
Teachers probably have not emphasized
ohjectives in this arca as much as they

should if we hase our opinions on the
number of rejections of farm youth for

military service.

Abilities which are heing developed
are those to minimize health hazards,
to promate safety, to build better health
in weaker individuals and to increase
the usc of health habits.

Tn an effort to have future farmers
with stronger, healthier bodies tcachers
are stressing the importance of nuiri-
tion, I'hey are also discouraging the use
of tobacco and intoxicating drinks.

Tn cartying out activities in the areas

of physical health teachers are making

future farmers conscious of the causes;
of poor health, of the kinds of activities . -

that are beneficial to good health, of the

»

relation between altrition  and goad
health and of the value to the com-
munity of the health of its citizens. .

_ Implications
Tt seems evident from the findings in

“gur study. to date that teachers have ob-

jectives that cannot be logically classi-
fied under the twelve objectives stated
in the FF.A. constitution. It does not

‘seem necessary to revise the abjectives

iii order to introduce new objectives in
thany chapters. However, since the list
i the National F.F. A, Constitution does
influence chapters and advisers as they
plan programs and carry out activities,
it would seem that the list should re-

‘fect the hest thinking possible on the
“gubject. That thinking is likely to, come
from advisers of local chapters,

A five per cent random sampte of the

teachers of agriculture in Illinois

“was asked in the fall of 1949 to indicate,

he educational ohjectives which they

“gought to achieve through their FF.A.
‘chapter programs. The purpose of this
study was to determine thé educational

bjectives which teachers of agriculture
clieve can be accomplished in part or

‘i whole through Future Farmers of

‘American chapter programs. The term
“educational cbjectives” as here used

“refers 1o the changes in che behavior
“patterns of students sought through edu-

cation, These behavior patterns include
the development of knowledges and

‘understandings, skills and abilities, in-

tercsts, attitudes, and appreciations on

“the part of individual students,

The educational objectives suggested

by the respondents were grouped within
“the following major areas:

1. The achievement of personal and
social adjustment.

2, The devclopment of vocational
cfhciency,

3. The development of American
citizenship.,

operation,

5. The cultivation of wholesome
leisure time activities.

Educational Objectives of F.F.A. Chapters

A. Th.elAchxiewemeut of Personal and

Soctal Adjustment.

1. To develop sclf-confidence,

2. To develop an appreciation of the
need for change in the light of
changing econditions and exper-
icrces,

3. Toestablish a place in one’s family,
home, and community.

4 To develop an appreciation of
farm lifc and rural living,

5. To develop habits of courfesy,
responsibility, dependability,
ho_nesty, industry, thrift, scholar-
ship, resourcefulness, cooperation,
and respect for others.

4. The cultivation of a spirit of co-
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The additional objectives which are
listed in this article are not proposed
for outright adoption by the national
organization. They do suggest that the
F F.A. ohjectives might be reviewed for
possible revision, Information of a type
found in this article could be studied by
a group responsible for studying the need
for a revision.

The simple addition of the five ob-
jectives to the present twelve would tend
to male a list so long that each one
would become relatively less important.
At the present time the areas in the
program of worl have been reduced to
eight and the rclationship hetween the
chjectives and the areas is not clear, If
the number of objcctives could be less
than ten, each one would be more out-
standing and more easily recalled, "y

Bducational objectives of the FF.A.

LEO L. KNUT!, Teacher Eciu'c,a']‘ioﬁ, University of Montana

6. To take pride in one’s personal ap-
pearatce,

7. To develop an’ appreciation of
good workmanship. ‘

8 To work to the hest of one's
ability at all {imes.

0. T'o develop one's ability for scli-
cxpression—hoth written and oral

10. To maintain onc’s mental and
physical health.

11. To acquire social and economic
status,

12, To acquire qualities of good
citizenship.

13. To develop an appreciation of the
Christian and demoeratic way of
fife,

14. To acquire an appreciation of an
interest in farming and country
life.

B. The Development of Vocational

E fficiency.

. To develop an appreciation and
desire for good programs of
supervised farming.

2. Mo develop an interest in attain-
ing advancement in FI.A. de-
grees,

3. To develop an interest in ex-
hibiting at F.F.A. and community
fairs.

4. Mo strive for greater efficiency in
farming.

5. To carry out broad programs of
supervised farming,

6, To devclop a wholesome attitude
toward vocational agriculture.

7. To maintain accurate records on
programs of supervised farming.

8. To make intelligent use of ap-
proved practices in farming,

9. T'o develop an interest in improv-
ing the farm home and its sur-
roundings,

10. To maintain or improve the pro-
ductivity of our soils and other
natural resources,

1

"zl

11. T'o make intelligent decisions with
regard to one’s future occupation,

. The Development of American
Citigenship.

1. To develop a civic consciotsness
and interest in community service
activities.

2, To acquire an appreciation of the
“wider community” as the state,
nation, and world commumity.

3. To develop a wholesome relation-
ship between the home, school,
and other community institutions.

4. To acquire the ability to conduct
organization mcetings and to be
an intelligent participator in or-
ganization activities,

5 To develop qualities of leadership.

6. To acquire an appreciation and
understanding of the American
system of democratic values.

7 To devclop an interest in assum-
ing positions of leadership in
schocl and community activities.

D. The Cultivation of o Spirit of

Cooperation.

1. To develop abilities to cooperate
with others in home, school, and
community activities.

2. To participate in programs of co-
operate buying and selling.

3. To develop the ability to under-
stand the problems and interest
of our fellow men.

4. To develop the ideals and values
essential to world peace and com-
munity betterment.

3. To develop abilities to establish
and carry on desirable parent-son
relationships and  cooperative
agrecments. :

6. 'To develop the akility to get along
with members of the family, class-
mates, F.F.A. members, and other
persens of the community.

7 To develop abilities in democratic
procedures and practices.

8 To develop an interest in school
and community organizations and
businesses.

0. To develop an appreciation of the
place of agriculture in American
industry,

E. The Cultivation of Wholesome

Letsure Time Activities.

1. 'I'o appreciate wholesome leisure
time activities,

2. To learn to play together as well
as work together,

3. To develop interests in good litera-
ture,

4. Po appreciate the need for recrea-
tion,

5. To learn to make the best use of
leisure time,

6. To appreciate the need for a clean
mind and sound body.

Implications of the Study
A study of the educational objectives
to which F.F.A. chapter activities can
and do contribute involves the following
kinds of considerations:
1. FFA. chapter programs of work
should be hased upon statements of
{Centinued on Page 287)
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educational method

J. A. STARRAK, Teacher Education, lowa State College

HE basic prob-
lems in educa-
tion are two: (1)
What shonld we
teach? and (2)
How should we
teach it? All other
questions and prob-
lems, and they are
legion, are sub-
ordinate to these
two. With these
two probliems prop-
erly solved and im-
plemented, the cf-
fectiveness of our
guaranteed.

In this paper it is proposed that we
should consider the second question,
“Iow should we teach?” And since
it may he correctly assumed that our
instructional methods at present are not
100 per cent effective, the question may
well become for each one of us, “How
can 1 increase the effectivencss of my
instruction?”

J. A. Starrak

instruction would be

Defining Effective Instruction ‘
Sometimes .the best way of arriving
at the answer to a questicn is to. ask
other questions, and for the present
fet us adopt this plan. Our first guestion
is: What do we mean by effective in-
struction? or, When is our teaching
cffective? '

Among the various tentative answers
which, I trust, are coming into your
respective minds, may I inject the fol-
lowing: Ouwr feaching may be regarded
a5 effective when, and only when, ¢
has produced in our students the changes
colich we desive fo make and when those
changes are velatively permanent.

It is freely admitted that this is a
rather high standard and one which we
have not employed in the pasf, for we
have been pretty wecll satisfied if our
students learned some facts out of a
hook or acquired some ahility or tech-
nique and retained the same until the
end of the course, regardless of whether
or not they had applied what they had
learned in the everyday conduct of their
lives. It is, however, a defensible stand-
ard or goal, and if accepted leads to our
next question: How are permanent
changes in  human behavier browght
about? What are the hasic elements ot
{actors which normally are instramental
in producting change in human be-
havior and in making such changes
permanent?

Resclving Conflicting Theorles of
Psychology

The search for the answer to this
question takes us, of course, into the
field of human psychology, where, sad
to relate, the numerous exponents of the
various schools of thought have suc-
ceeded, by their encrgetic advocation of
their respective conflicting theories, in
bringing about a condition of almost
hopeless confusion. One reason is, of
“ecourse, the extreme complexity of the

human being, but another undoubtedly
is exemplified in the story of the three
blind men who went to see ihe elephant.
The exponents of cach school of psy-
chology have enthusiastically seized upon
some theory or concept which may serve
to explain quite well a single phase of
human bechavior and have thereafter
tried to stretch it to explain all othet
phases, refusing to recognize other and
perhaps cqually well supported theories
which might explain more adequately
certain other phases or areas of human
reaction.

Some years ago [ decided that, in view
of the existence of these conflicting
schools, and believing that probably each
of them had somecthing to contribute to-
ward my understanding of human be-
kavior, the smart thing to do was to
select from each those ideas which
seemed to be quite well supported by
experimental data which were not in
disharmony with one another and which
seemed to be supported, or at least not
contradicted, by personal experience and
obscrvation.

From the theories and concepts thus
selected, I tried to formulatc what would
seem to be a tenable and practicable
“system” of psychalogical thought, This
system is quite inadequately expressed
in the following chart or diagram:
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meantime, some interpretation of the
chart may be in order,

Eirst: The plus signs are important
for they are intended to emphasize the
unitary character of the human organism,
T'he very numerous elements involved in
human behavior are grouped into the
three categories along the top level of
the chart, These three groups of factors
must be regarded as being very intimate-
Iy related, so much so that no one
reaction or actvity can oceur in any one
of them without affecting the other two,
Thercfore, any stimulus which makes
an impression on a person affects all
three areas it a greater or less degree.

When the child comes to school, he does

not come as a cold white intellectual
mechanism, having left behind him at
home his emotional apparatus and his
physical organism. Tnstead, he brings
along with him his fears and hopes, his
loves and his hates, his tummy-aches,
his nutrition deficiencies, and his mal-
functioning glands, and they all operate
to influence the effectiveness of his
learning, .

This close relationship, of course,
carries throughout the other levels of
the chart. Qur emotional attitudes affect
the quality of our thinking and the
operation and tone of our physical
mechanism, Conversely, the quality of
our thinking dctermines quite largely
the extent and character of our emo-
tional responses as well as the cfficiency
of our muscular reactions. And in like
fashion the condition of our physical

PERMANENT CHANGES IN HUMAN BEHAVIOR

dre caused by

Affective or Intellectual Physical, Muscular,
Emotional + or and
Activity Mental Activity Organic Activity
‘ which express +
‘ themselves as
Emotionalized Purposeful Overt
Attitudes Reflective Phys_ical
and Goals Thought Action
‘l which produce such educational *
outcommes as
Interests Understandings, Physical
Ideals, + Thinking Abilities, + Abilities
Appreciations and Skills . and skills
‘L and are fulfilled in wholesome, ;
abundant, and constructive lives in

\

Social and Ethical
Sensitivities,
Values, and

Faiths

T am not very proud of this chart
since it obviously possesses many de-
ficiencies. In it one locks in vain for
many of the so-called laws of learning
which we have been taught. I am hope-
{ul that some readers may be challenged
enough by it to suggest needed revisions
and send them along to me. In the

Sound Conclusions,
Convictions,
dures and Plans

Physical Efﬁgiency

Proce- and Vitality

mechanism influences strongly otir emo-
tional and our intelfectual activity.
Translated in terms of educational
method, all this implies that the lezu_'ningS
situations we devise for our studenis

must stimulate and give direction simul®
taneously to the proper emotional re~

(Continued on Page 286)
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Use of time for class instruction
: .. .. Too much or too little

NE of the important jobs the voca-
) tional agriculture teacher has is to
‘plan his program of work and the course
Sof- stndy. Past experiences aid wus in
planming for the future. In general we
Liiew the activities engaged in by the
Sieational agrieulture classes and the

ount of time given to them. While
fia general idea is good yet specific facts
aid  figures would aid new teachers

éntering the profession and possibly the

of study.

~ During 1947-48 a study was conducted
“té determine the amount of the class
“time used for: (1) Teaching agricultural
“iobs or units in the classroom, This in-
teluded siundy, discussion and working up

tasts and all work pertaining to tecaching
agricalture; (2) Directing Vo-Ag
‘Record Book activities which included
“working out and recording datz and in-
formation about the supervised farming
program, agreements, budget, enterprise
stimmaries, recording laboj, costs and
feturns for enterprises; (3) Teaching
farm mechanics in the classroom, farm
shiop and on ficld trips; (4) F.F.A
dotivities directly associated with con-
ditcting the chapter meetings and carry-
ifig out the program of activities; (5)
“Miscellaneous activities which could not
be classified under any of the four
headings abeve; and (6) No class in
session during the regular scheduled
periods because of assembly programs,
athletic contests, school closed because
of weather and contagions diseases,
teacher's mectings, etc. The class period
was shortened or cancelled so that the
full time was not available, .
Teachers in single teacher departments
were selected by chance and they were
asked to cooperate in the study, Thirty-

One-Hour Periods Per Week.

experienced men in planning their course ©

“fob plans, field trips, laboratory wark,

C. W. HILL, Teacher Education, University of West Virginia

four teachers completed the tabulation
and summarization of the data for the
full school year, The day-by-day record
was kept for all the vo-ag classes in
the school.

The number of hours used for class
activities were classified and tabulated
according to the number and length of
periods for each class of Vo-Ag I, 1I
and IT1-IV as can be seen in ‘T'able I.
The schedule plan for seven omne-hour
periods per week was the most common.

Tawx I Plans Used to Schedule Vo-Ag
Classes for 34 Departments in West
Virginia, 1947-48.

Length and Number No. of Pe-Ag Classes

of Periods Per Week ¢ iI TI.IV
. Seven one-hour
periods .o 21 17 16
TFive one-hour
periods e 7 6
Tive two-hour
periods e 8
Other schedule
Plans e 10 9 8
Total e 39 33 30

One group of data sclected to present
here is the group of classes scheduled
for seven one-hour periods per week,
since this group contained the largest
number of classes, These data presented
in Table IT bring out several pertinent
facts in regard to the nse made of the
class period for teaching., The Vo-Ag 1
classes use 52 per cent of their time or a
median of 133 hours for teaching agri-
cultural jobs. The Vo-Ag ITI-TV classes
spent 45 per cent or 107 hours studying

o Tasig IT. Percentage of Time and Hours Used for Vo-Ag Class Scheduled Seveﬁ

L No. Using Hours
Activities Tirne Percentage Median Range
Vo-Ag 121 Classes
Agricultural class jobS. e 21 52.0 133 72-183
Record heolc ... .21 9.1 24 7- 35
Tarm Mechanics oo 17 18.6 50 0-134
FFA. T 03 24 2- 42
Miscellaneous e ceeenn 18 4.2 10 0- 22
No class 21 6.3 20 7- 25
Vo-Ag I1—17 Classes
Agricultural class jobS e 17 43.8 122 83-177
Record beok 17 9.3 24 11- 35
Farm MechanicS. . meeeeeee 17 23.3 59 1-130
FFA, 17 6.3 15 1- 40
Miscellaneous e ceeeeeeeeemoemeeceeee 17 53 13 1- 24
No class 17 7.0 20 5- 26
Vo-Ag [II-1V—-16 Classes
Agricultural class jobS. e 16 450 107 72-162
Record bhook 10.1 28 11- 3%
Farm Mechanics 22.6 59 2- 95
EF.A 9.5 20 4+ 49
Miscellancous i eceeesneen 5.1 12 0--29
o class 7.6 18 3- 48
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agricultural jobs. The Vo-Ag I classes
used 9.1 per cent for Vo-Ag Record
Book work and the Vo-Ag TII-1V spent
slightly more time, 10.1 per cent or a
median of 28 hours per year,

The teachers gave a little tnore time
for teaching farm mechanics to Vo-Ag
I1I-IV classes. Vo-Ag T classes used a
median of 24 hours for F.F.A, activi-
ties which was more than the advanced
classes used. It was suprising to see the
amount of time that is not available for
teaching which was 20, 20 and 18 hours
for Vo-Ag, I, 1T and III-TV respectively.

A summary of all the data for the
activities in Vo-Ag I, TI, and III-IV
classes, giving the percentage of time
and median hours used by semesters and
for the whole year is presented in Table
TII. An analysis of the data shows that
Vo-Ag I classes reccive the same amount
of instruction in agriculture jobs each
semester while Vo-Ag IT and III-IV
classes receive less the second semester,
especially Vo-Ag TII-TV, which received
49.3 per cent the first semester as com-
pared to 41.0 per ceat the second
semester,

The Vo-Ag Record Book work re-
ceives more attention the first semester,
approximately 12 per cent as compared
to 7 per cent the second semester. The
advanced classes use more time than the
beginning vo-ag class.

The Vo-Ag T classes used a relatively
small amount of time for farm me-
chanics. Time given to farm mechanics
inereased with each year in vo-ag. More
instruction is given the second semester
than the first.

Time Used for F.F.A.

The teachers gave the most time to
FF.A. activities iz Vo-Ag 1 and the
least to Vo-Ag II classes. Miscellaneous
activities take up more time the first
semester and less the second but a com-
paratively small amount.

A look at the data for the school year
shows that Vo-Ag 1 used 529 per cent
or a median of 134 hours for agri-
cultural jobs or units and Vo-Ag IIT-IV
used 42,5 per cent or a median of 97
hours per year. Vo-Ag II and ITI-IV
classes used less than one-half of the
class time studying agricultural jobs or
units. Nine to ten per ecent of the
class periods were used for Veo-Ag
Record Bock work, or a median of
2226 hours. Less time was given to
farm mechanics in Vo-Ag I, 161 per
cent and a median of 50 hours, with
Vo-Ag [IT-IV being given 23.8 per cent
or a median of 54 hours. Approximately
8 per cent of class periods were used for
IF.A. activities with a low median of
11 hours in Vo-Ag H and a high median
of 24 hours in Vo-Ag TIT-IV. Miscel-
laneous activities used a median of 9,
10 and 11 hours for Vo-Ag I, II, and
FI-IV respectively. The amount of time
lost for teaching appears quite high,
which was a median of 22, 21 and 21
lours respectively for Vo-Ag T, IT and
II7-1V, ’

Thiuts, we see that one-half or less of
the class time is used for tfeaching
agrictltural jobs or units. Sixteen to
twenty-four per cent of the class time

{Continued on Page 285)
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Leaving or staying?

Factors Associated with Decisions of Michigan Teachers
o Remain in or to Leave the Field of Teaching
Vocational Agriculture

RAYMOND M. CLARK, Teacher Education, Michigan State College

A study of fac-
tors associated
with decisions of
tcachers of voea-
tional agriculture
to leave or to re-
main in the profes-
sion is desirable
for the purpose of
assisting  teacher-
educators in the
selection of candi-
dates likely to re-
main in the pro-
fession, Such a
study should also assist administrators,
teacher-educators and students to review
factors which are associated with deci-
sions of teachers to remain in or to
jeave the field of teaching vocational
agriculture. Discovery of some of these
factors shonld assist  candidates for
student teaching in vocational agricul-
ture to reach a decision as to whether or
not to coter the profession; it should
assist tcacher-educators in adjusting
training programs to better meet the
needs of students; and it should assist
state supervisors and local school admin-
istrators to adjust gituations in local
schools so that they will be more attrac-
tive to desirable teachers.

Several writers have presented state-
ments regarding loss to the individual
and to society when persons change from
occupations for which they were well
trained, to other occupations® It is im-
portant to retain good teachers in the
profession so that the needs of people
for agricultural education can be more
adequatcly met. We have scarcely
“geratched the surface” of young-farmer
work in the country and there are still
many areas needing complete programs
of agricultural education where no pro-
gram exists today.

R. M. Clark .

Procedure

Data were secured for all the teachers
who began teaching vocational agricul-
ture in Michigan between July 1, 1936
and June 30, 1941, except those who
began as combination superintendents
and those who were teaching on June
30, 1949, but who had not taught con-
tinucusly it the interim, Teachers who
had time out for military service were
not considered as having left if they
returned to teaching. Those who did not
return to teaching after military service
were considered as having left the pro-
fession at the time they entered military
service. This selection provided 105
teachers to study, 78 of whom had leff
and 27 of whom had remained in.teach-
ing.

+Based on Doctoral DNissertation,

14ee for example: George E. Myers, The

Problem of Vocational Guidance (New York:
The MacMillian Co., 1929) pp. 23-25.

Drata were secured from:

1. Records on file at Michigan State
College. These included cecords from
the ofice of the Registrar, from the
Office of Alumni Relations and from the
Office of the Board of Examiners.

2. Records on fle in the State Board
of Control for Vocational Education
These consisted of names of departments
in which each teacher had taught, sal-
aries, ~enrollments, kinds of classes
faught, tenure it each school, number of
State Farmers, and related facts.

3. Questionnaires were sent to each
of the present and former teachers. The
questionnaire asked for information re-
garding the activities of the teacher
after graduation from college.

Comparison was made of the teachers
who had feft and of those who re-
mained in teaching of vocational agri-
enlture. The significance of ecach dif-
ference was determined by computing
the significance of the difference of
means, the significance of the differ-
ence of percentages, or by use of the
chi-square technigue. Differcnces were
considered significant at the 5 per cent
level, :

College Records of Teachers

Figure 1 shows the percentage of
teachers who remained and of those
who left who prescnted three or morc
high-schoo! units in science,
science and agriculture for admission to
college. These differences are not signi-
ficant at the 5 per cent level. They are
of interest, however, when relatéd- to
other data in the study which indicate
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Fieurg 1, Percentage of teachers pre-
genting three or more units in certain
subjects for admission to Michigan State
college.

social”

that the teachers who remained entered
other institutions, such as Teachers Col-
leges prior to enrolling at Michigan State
Coltege in greater proportion than those
who later lcft teaching of vocational
agriculture,

Those who remained scored somewhat
higher than those who lelt on the Co-
operative English test at the time of en-
rollment at Michigan State College. On
the American Council on Education
DPsychological Test given at the same
time, 44.5 per cent of those who re-
mained ranked in deciles 1-3 as compared
with 340 per cent of those who re-
mained. The differences described for
the Cooperative English Test and the
American Couneil on Fducation Psycho-
logical Test are not significant at the
5 per cent level.

Grade-Point Ratios
At the time these men were enrolled
at Michigan State College, grade-point
ratios were determined by allowing one
point per credit for a mark of “C,” two
points per credit for a mark of “B”

_and three points per credit for a mark of

wA? A mark of “T” allowed zero points
and an “F" resulted in minus—one point
per credit.

There was no significant difference in
the all-college grade-point ratio between
the . two groups, Of the teachers who
remained, 51.9 per cent had grade-point
ratios of 1.00-149 as compared with
474 per cent of those who left. Grade-
point ratios of 2.00 or above were made
by 11.5 per cent of those who left and
by 14.8 per cent of those who remained.

Grade-point ratios in technical agri-
culture were computed in the same way
as for the all-college grade-point ratios.
Of the teachers who left, 52.6 per cent
had ratios below 1.99 as compared with
59.3 per cent of those who remained, Of
those who left, 47.4 per cent had ratios
of 200 or above as compared with 40,7
pet cent of thase who remained.

Simifarly, the grade-point ratios earncd
in 'professional cducation courses in-
dicated that those who left ranked some- -
what lower than those who remaited.
A larger percentage of teachers who left
had lower marks in student teaching.

None of the differences in grade-point-
ratios are significant at the 5 per cent
level. Bowever, these differences secin to.
point toward a trend which should be
investigated further as a possible mcans
of helping students to decide for or.
against teaching of vocational agricul—'
turc as a career. ‘

Affiliations

The membership of teachers in college
clubs, {raternities and service organizd-
tions was studicd. A significantly larger
percentage of those who left teaching of
vocational agriculture belonged to col-

lege fraternities while in college. There- -

were 423 per cent of those who left
who belonged to fraterpities as com-
pared with 185 per cent of those who
remained, There was practically no dxf-_
ference between those who left and those
who remained in the membership in col-§
lege clubs and other college organtza~’
tions. The differences in ages at thie HTC,
of matriculation and at the time ©
(Continned on Page 284)

A department of
vocational agri~
eulture in a- school
whose program is
designed (o secrve
the community has
activities for guid-
ing the learning ex-
periences of: (1)
the all-day student
and F.F.A., mem-
ber (2) the young
man not i .school
and not yect estab-
: lished in farming
¢3) the adult engaged in farming and
(4) community organizations and activi-
‘ties such as garden clubs, community
“cannery, and county fairs. There have
. been continuously expanding demands
“upon the time and services of the teacher
<of vocational agriculture since the in-
“ception of the program in the secondary
i‘schools under the Smith-Hughes Law in
21917,

Harry Kits

Two Teachers Required for Comprehensive
: Program , '
“ As demands for these services have
nicreased, there has developed a need
for additional manpower to achieve
desirable results, Some schéol boards
Tave hired two or more teachers to de-
“velop and carry on the type of programs
hey deemed desirable for their par-
“ticular commaunity. There is, however,
the probletn of determining when the
additional teacher should he employed.
The vocational program, by its nature,
cannot be treated statistically as in an
elementary grade when the class is
‘divided and an additional teacher em-
“ployed if the grade enrollment exceeds
“forty or some other determined number,
= Enrollment in all-day classes is only
“one eriteria which should determine
“Wwhether to have multiple-teacher depart-
ments. In general, when all-day earoll-
ment approaches sixty students, Min-
nesota administrators are advised to
consider seriously the employment of
..an additional teacher if their objective
is to follow the Minnesota plan for
: ;ig\‘icultural education offering an en-
Tiched total program to serve the com-
: munity. Two schools in Minncsota, each
with less than fifty all-day students,
but with active adult and young farmer
programs, already emgploy two teachers,
These communities realized that one
teacher of vocational agriculture could
lot organize and direct the type of pro-
gram and offer the services they de-
_sued. The only solutions were curtail-
cment of services or employment of an-
other vocational agriculture teacher.

The Program
: When school administrators inquire,
_Should we hire a second teacher?” our
Tesponse is also in question form. “What
’_[}’De of an agricultural program do you
how have in your school community? Is
1t adequate? 1f not, do you Have physical
Jacilities for expansion?”

“ TmE AGRICULTURAL EpucatioN Macazing, Juwe, 1951

Multiplé teacher departments

HARRY W, KITTS, Teacher Education, University of Minnesota

A Flcpartment of vocational agricul-
ture in a commuuity school should de-
velop a program:

1. to serve adults and youth of the

school patronage arca

2, bhased on the necds and interests

of people whom it serves

3. using instructional material related

to the community

4, to meet immediate and long-range

nceds of the community

5. which provides for flexible planning

6, dealing with all resources of the

community—human and natural
7. coordinated with other agencies
serving the community s

8. v_vhich creates a favorable educa-
tlonlul, social and rcereational atmos-
phere, o

9. designed for the community by a
cqtmcﬁ or advisory group working
w1lth the faculty and school ad-
ministration,

10. Wl'.li(:h creates harmonious relation-
ships within the faculty and be-
tween the faculty and other citizens
of the community.

'.I’his program is comprehensive. It re-
quires considerable time for prepara-
tion and arrangements, Much of the pro-
gram is outside the confines of the class-
room, and certainly at a time of day
bevond the normally thought-of 9:00 to
4:00 daily schedule five days a week for
9 months of the year. To develop this
cor_nprehenswe, yvear-around program re-
quires the services ol more than one
teacher of vocational agriculture in the
community schoal.

Physical Faecilities

Fach school system is an individual
in itself. Therefore, no specific recom-
mendations can be made which will fit
all situations. Few departments can be
efficiently organized with two or more
feachers unless they have a classroom,
a laboratory, a conference room or olfice,
and a shop, Normally, there will be many
fimes when both teachers are in the
school building, Both may have classes
scheduled the same hour., It should be
possible for one tcacher to give farm
tmechanics instruction in the shop, or
to conduct individual or committce con-
ferences, and not interfere with the
second tcacher in the classroom. Some
schools have scheduled classes for one
teacher in the morning and the other-in
the afternoon leaving the unscheduled
porticn of the day free for visits to
yvoung farmers or adults and for the
preparation for instruction or F.F.A,
work., Such an arrangement requires an
excellent public relations program or
some member of the faculty will point
to this individual as “teaching” . only
half a day. Another reaction to this
arrangement might come from - towns-
pcople upon seeing the teacher out in the
community duaring costomary “school
hours.” They may wonder what type of
a program. they are supporting with
their tax dollars which allows the agri-

culture teacher to drive around the
countryside in the middle of the day.

With the expansion of the program
for young farmers and adults in a
multiple-teacher department, members
of these groups are constantly coming
to the school for assistance. It is im-
perative that a suitable conference room
or office is available to the teacher of
vocational agrieunfture so he can discuss
with these men their farm problems in
private, vet at close proximity to re-
source materials of the department
library and laboratory.

Chain of Command

Better weorking relationships can be
gained if one teacher is given the respon-
sibility and authority as head of the
department. He should coordinate de-
partinental activilies, establish the neces-
sary administrative relationships and de-

velop a balanced program. Personalities

play an important part in this relation-
ship. School administrators should em-
ploy individuals whose personalities do
not clash; individuals whose abilities
complement each other. Failure to con-
sider the individuals can cause consider-
able grief to thc scheol administrator
and ruin what could develop into a pro-
gram which could contribute much to
a cominunity,

Classes Taught

A study of multiple-teacher depart- -

ment organization in -Minnesota does not
indicate any consistent policy of dis-
tribution of teaching load. It is the be-
lief of the author that the arrangement
of class teaching should be determined
largely on the basis of the individual
teachers concerned. It may be to the ad-
vantage of both teachers if they teach
at least one high school class. Some

‘departments prefer to have one teacher

in charge of the incoming freshman
class and the young farmer and adult
groups. He tends to “get the boys off
on the right foot Others prefer to
have onc teacher responsible for stu-
dents up through the junior year. This
organization has the advantage of a
carry-over for the other teachcr from
the last year in high school into the
young farmer group, However, it does
not give this teacher contact with the
high school students until many may
have already dropped out of school, 1t
is not desirable for cach teacher to be
responsible for separate sections of large
classes. Unless there is close coordina-
tion, the two groups will not rcceive the
same instruction and supervision. Largely
for this reason, if the group is so large
as to require division, one teacher should
be responsible for both sections.

One department was organized with
onc tcacher responsible for the all-day
F.F.A. activities and the other teacher
handling only the out-of-school program.
The administration and the teachers in-
volved felt that the teacher handling
the young farmer and adult program
lacked contact with other Taculty mem-
bers. Citizens of the community failed
to identify and associate the instructor
as closely with the school as they did
other teachers, Since many of the meet-
ings for these older groups were held

(Continued on Page 283)
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Official relationships
Of agricultural advisory groups to their school systems
H. M. HAMLIN, Teacher Education, University of illinois

The Problem

MANY agrictl-
ture depart-
ments do not have
advisory groups
and many agricul-
tural advisory
groups. have un-
necessary  difficul-
ties because their
schools have no
official policies re-
garding advisory
groups.

Soime teachers feel that their school
administrations do not want lay ad-
visers to be nsed. Administrators and
board members sometimes express ob-
jections and prejudices. In many of these
cases, neither the administrators nor the
boards of education have ever given
serious and thoughtful consideration to
the use of citizens' commiitees. Often
they are almost entirely uninformed re-
garding their use in other schools. If
they can be induced to spend one or two
board meetings considering the use of
advisory groups, preferably with .the
help of an informed consultant, their ob-
jections commonly melt away.

(Other teachers have set up their own
advisory groups, usually after consulting
their administrators, and sometimes with
formal approval by their boards of edn-
eation, but without an official policy be-
ing established which has been care-
fully discussed hy administrators and

" hoard members. Some of these advisory
groups operate guite independently of
boards and administrators, Some of
them which have official status venturc
wuto felds not approved by their hoards
and the administrators of their schools,
or submit recommendations to hoards
which board members consider presutp-
tuous. The possibility of open conflict in
a2 commutity between a hoard and an
advisory council is greatly increased
when there is no formal understanding
hetween them. :

Recently, the wider use of advisory
grotups in various parts of our schools,
and particularly the use of groups ad-
visory to boards of education, has led
some hoards to develop statements of
general policy governing the use of any
advisory groups which may be estab-
tished, Recent statements by the boards
at Champaign and Effingham, Tilinois are
available from the Division of Agricul-
tural Education, College of Education,
‘University of Illinois,

H. M. Hamlin

Boards Should Establish Policies

The author would strongly urge that
o lay advisory group of any kind, how-
ever, unimportant, be established until
there is a statement of policy about the
use of advisory groups. Recently, he
‘has had the opportunity of working
~with a number of boards in establishing

policies. He finds board members gen-
erally favorable to the use of councils,
but admittedly uninformed about them
and largely umaware of the possibilities
and the dangers in their use. They have
been most appreciative of council based
on the experiences other schocls have
had with lay groups.

The general policy, when adopted,
should be made widely known in the
community to give the public a chance to
object to it and the board a chance to
revise it in line with legitimate objec-
tions, and also to develop as full under-
standing as possible in the community
regarding the place, functions, and rela-
tionships of any advisory group which
may be established.

A policy regarding agricultural ad-
visory groups should really be a part of
a general policy regarding an agriculture
department indicating also:

1. The purposes and functions of the

department.

2. The territory and the clientele it is
to serve.

How its work is to be evaluated.

L

4. Its relationships to the rest of the _

school. )

5 Tts rclationships to out-of-school
agricudtural and agricoltural edu-
cation agencies.

Tn afl too many” departments, these

matters are ag vague as the status of
advisory groups.

Mature of a Policy Statement
A statement of policics governing ad-
visory councils and committees should
apparently cover at' least the following
items: P
1, An indication that these are a part

of the official machinery of the

schoal.

2. Their functions.
It is well to indicate that these
groups are free to advise regarding
any matters directly related to the
agriculture department and  that
any other functions they perform
are to he agreed upon by the board
and the advisory group concerned.

3, Their field.
A council for an agriculture de-
partment is ordinarily free to con-
sider any matters directly related
to the work of the department,
Usually committees for special pur-
poses, such as committees for adult
classes, the F.F.A, or supervised
farming derive their authority from
a departmental council, which de-
fines their fields. In some cases
special committees are set up where
there is no departmental council,
henice these committees get their
authority by direct authorization by
a board of education.

4. Their membership.
A board of education should
specify the number of members in
-a departmental council; indicate

their terms of office; set up a plan
for rotating the terms of members
so that a portion retire each year;
and prescribe 2 metliod of sclecting
the members, It should also approve
a method for filling vacancies and
for replacing members when their
terms cxpire which includes board
approval of all new appointees.
Similar provisions should be made
by departmental councils in setting
up its continuing committees.
Communication with the board of
education.

A board’s policy should provide for
easy and frequent communications

between the hoard and the agricul-

tural advisory council. The avenues

include :

a. Routing council recommenda-
tions to the board and receiving
reactions to them,

h. Routing questions and sugges-
tions from the board to the
council and secutring reactions,

c. Attendance by board smembers at
council meetings and, at least
occasionally, attendance by
council members at board meet-
ings.

d, Provision of minutes of each
council meeting for members of
the board. :

e. At least annual, joint meetings

 of the council and the beard.

Relationships of the council to the

agriculture teacher, other teachers,

and administrators.

It should be made clear that a
council is not to trespass upon the
prerogatives of the professional
educators. Provision be made that
administrators shall meet with the
council as frequently as they de-
sire and that all council recommen-
dations will go to the board via
administrative channels. Couneils
should bhe free to consult with

teachers in refated fields if these

teachers are willing to consult re-

garding matters which require their -

cooperation,
Publicity.

An agricultural advisory group in- "
" troduces no exception to the gen--

eral rule that school publicity is

authorized by the board or its-:

representatives, A hoard may

properly ask that a council hold-

certain. matters “privileged” and

that a council discuss other matters
as widely as possible in the com-

munity. The board, administrator;
and teacher should protect council
members against premature pub-
licity regarding their deliberations,
Members cannot be expected to talk
in council meetings if they know
that anything they say may appear
the next day in the newspapers. -

Provisions for councils in various
parts of a school system, . }
Tt should be made clear that other
teachers and administrators may

have advisory groups on the same _
terms as those on which the teacher, -
of agriculture got his. The best

policy would provide for a network
(Continued on Page 283)
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i OUR program of veterans’ instruction

in agriculture started the evening

“of April 18, 1946, Since then 111 vet-
““erans have cutered and withdrawn from
“pur program. Many of these have com-

pleted the two- or four-year course for
“which they were eligible. At present we
‘have 40 enrclled. This makes a total

“of 151 who have, or now are, receiving
“the bencfits of an educational program.

From the beginning we have had a

“eommittee of the veterans to assist the
“instructors in planning and operating
:the program. They have been very use-
=i gl in pointing out the problems vet-
“erans were facing.

During the January meeting of this

“year, this committee was asked the
. question, “Why are you in this veterans’
7 program !’ The two reasons advanced

were: Subsistence and education. With-

. put the subsistence it was felt that many
“could not have spent as much time with
the program, One man made the com-

ment that some veterans would never

" have been able to start farming as they
" had no rclatives or friends who would

have been able to finance them. Others

felt that the subsistence has now put

hem on their feet so that they will be

‘able to carry their share of the load in
- ¢ommunity and national affdirs. :

The group listed the following as

" some of the items they liked in our

program: .
1. Study of livestock management.
2. Farm visits (very important). {One

veteran remarked the instructor

certainly saved him money on corn
horer spraying.)

Electric wiring.

Keeps us up on latest information.

Outside falles by specialists, -

Bull sessions at intermission—com-

ment: (We learn how others have

whipped the problem that bothers
us now.)

Corn planter and similar meetings.

8. Conducted tours on home farms

and other farms.

ootk e

Their dislikes were the following:

1. Class sessions are too long (three
hours).

2. Program has been regimented too
mugch,

It seems only proper that sometimes

in our labors we stop and ask ourselves

“What have we accomplished?” and

“Where are we going ¥

To partially answer the first guestion,

I would like to make some observations

of specific veterans,

One veteran made the comment when

he entered our program that he hoped

we wouldn't spend too much time on

soil erosicn, Last fall it was my pleastire

to visit this veteran and to notice that

he is refencing his farm on the contour

and has planted some multiffora rose

fence. Somewhere along the line he had

had a change of heart,
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Veterans can help

plan their own educational program
g RAEBURN REHN, Teacher, Monmouth, 1llinois

Another employed veteran—who was
unable to read or write—has made some
remarkable changes on the farm where
he works, His employer is crippled and
has let the .veteran do much as he
pleased. This fall he had as fine a group
of fall pigs as one would care to see.
Also, these hogs were on clean red
clover pasture, The legume seeding was

- excellent. His progress is remarkable

when one realizes that all of his ideas
were gleaned from listening to class
discussions.

Facilities improving...
Trainees appreciate
good equipment

A. E. Ritchie, Teacher Education
Ohio State University

I' is believed that one characteristic of
a successful department of vocational
agriculture is to have adequate, practical,
and pleasant facilities. The teacher of
vocational agriculture has a definite re-

"sponsibility in seeing that these condi-

tions exist. Administrators, boards of
cducation, and people in the community
appreciate seeing a department which
exhibits these characteristics, Such ap-
preciation serves as a foothold in a
public relations program ; therefore, this
is an added rcason for having excellent
physical facilities.

Diiring one of the quarters of student
teaching in Ohio, time is taken during
one of the concurrent course sessions
to develop competency and appreciation
in this arca.
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The third veteran I would like to
mention purchased a small farm and
rents additional land. ‘The veteran’s
instructor reports this man has made
tremendous changes in the farm, He has
increased the soil productivity and is
currently arranging his farm to enable
him to increase his livestock program
with a minimum of labor. Water will
soon be piped to every field.

Many more instances could he cited—
Not all of them successful.

Where are we going? A number of
these young men have indicated that
they would like to have additional edu-
cation along lines similar to the veterans'
program with class work to be inten-
gified during the winter scason. It ap-
pears that we have built up a demand
for addittonal education. Py

A traince ohserves and discusses phys-
sical facilities for a department of voca-
tional agriculture in a local community,
thus, become cognizant of desirable
physical facilities. Then when he is em-
ployed as a teacher, he will continue to
develop and improve these facilities,

_Inspiration and motivation are par-
tially a result of pleasant physical sur-
1'91111ding5. Students develop an apprecia-
tion and take pride in maintaining a
classroom and farm shop which portrays
an atmosphere of pleasantness. They
soon learn that everything has a place
and there is a place for everything which
results In good housekeeping.

Th'e picture shows the storage of
farming program record baoks and
notehocks in the Jeromesville depart-
ment of vocational agriculture. Since

the record books and notebooks are used

regularly in the classes, one would prob-
ably conclude that this is one desirable
means of storage. E

.Somc of the other facilities which are
discussed in this session for the class-
room are film strips, slides, bulletins,
books, magazines, teaching aids, ap-
paratus, and supplies storage. ®
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H. D. Brum, Teacher of Vocational Agriculture of Frankfort, Ohio with Marion Dawsen,
president of Frankfort Y.F.A,, examining newly designed emblems for officers.

Po we need - « = =

Symbols and ceremonies for young

farmer groups?

WILLIAM MONTGOMERY, Student in Agricultural Education, Ohlo State University

THE Franklort, Ohio, Young Farmers
Association, which was organized in
1950, has developed an initiation cere-
mony for their members and has also
developed symbols for each officer in the
focal association, President Marion Daw-
son reports that both of these devices
have added to the interest of members
in their association.

The officers’ symbols are used at each
afficers’ station during each regular
meeting. The gavel is the symbol of the
president’s station since the gavel is a
necessary tool of the presiding officer in
conducting a meeting. As a symbol of
the vice president’s station, the symbol
of a tractor was adopted. Tt was decided
by the group that this symbol would be
appropriate for this office since the gen-
eral purpose tractor is one of the great-
est helps to the farmer and the vice
president’s duties arc to help the presi-
dent in carrying out his duties. For
the secretary’s position, the Ohio farm
account hook has been adopted as a
sytnbol since the secrctary’s duties in-
clude keeping records of the organiza-
tion and since the farm account book is
a record which is used by most of these
young farmers in keeping accounts of
their own businesscs. At the treasurer’s
station the symbol is a 10-inch plywood
disc painted silver with a black dollar
sign in the middle. Crossed miniature
basechall bats are the symhol of the
athletic director’s station.

The Frankfort Young Farmers Asso-
cintion is the first association to be

organized in Ross County. Officers of
the group include: President, Marion
Dawson; Vice President, Gene Action;
Secretary, John Garrison; Treasurer,
Joe Clarke; and Athletic Director,
Reginald Sitez. H. D, Brum is advisor
to the group. -

Mr, Brum is also a supervising teacher
for the Depariment of Agricultural Edu-
cation at Ohio State University and he
gives a part of the credit for the de-
velopment of the initiation ceremony
and the officers’ symbols to William S.
Maontgomery and Robert 14, Wilson, wha
were student teachers in this school at
the time the association was formed. @

Young Farmer enrollees and State Vocational Agriculture Supervisory Staff at First Annual
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Young Farmers
leadership conference

MARK NICHOLS, Director
Salt Lake City. Utah

RAINED leaders arc essential to a
successful voung farmer program,
Young farmer chapter officers who know
the hows, wheres and whys of lcadership
are a great asset in making the program
& SuCcess.

The need for a young farmer training
conference has been felt in Utah for
some time, There is a young farmer
program in about 80% of the vocational
agriculture departments in the state. The
vocational agriculture teacher, of course,
lhas done considerable training in leader-
ship with the chapter officers when these
were future farmers. He is continuing
this leadership training in the young
farmer program, It was helieved, how-
cver, that a state-wide training course
or conference would be beneficial. The
state young farmer officers promoted the
idea and the local advisers and officers
gave their support.

Accordingly, arrangements were made
with authoritics at the Utah State Agri-
cultural College for a two weeks' feader-
ship conference—known as the Tirst
Appual Utah Young Farmer “Bell
Wether” Ieadership Conference. Fifty-
two young farmers from approximately
half of the chapters in the state were
in attendance for the two weeks,

Tterms concerning the. development of
personal qualities of teaderchip, parlia-
mentary procedure, conduct of meetings,
cooperative activities, community service,
planning yearly programs, nse of special
speakers at meetings, methods of col-
laboration with the chapter adviser as
well as new developments in agricul-
tural production and marketing were
smong the important features discussed
at the conference.

The pattern of presentation was 2.
thirty-minute address by specialists fol-,

iowed by a panel discussion participated-

in by approximately six young farmers

and a discussion lcader, Here, methods -
of applying the suggestions in the ad- -

dresses were discussed. Everything was

beamed back to desirable activity with- _

in the local chapter. @

Young Farmer Leadership Trainiag Conference, Utah State Agricultural College, Logan,

Utah, January 16-26, 1951,

-
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Huntley Project refers to. a
Tpurean of Reclamation irrigation
project which includes several
amall community centers, The high
“echoal serving the area is at Wor-
* den, Montana, The local chapter
“fas received the national Gold
" Emblem award for the past three
years. The department has an ad-
visory council and a chapter farm,
. Mr. Pence, the instructor, teaches
“ young farmer and adult farmer
Y classes as well as the high schaoel
. classes.

Che Little
international s,
_:Huntley Project F.F.A. Chapter

HE IITTLE International Livestock
show sponsered by the Huntley Proj-

“gct of Future Farmers of America was
“founded on the idea that a short, color-
v ful preview of our chapter activitics in
7 the line of livestock improvement work
“would be of interest to the people in

our community, We felt that not only

“would this be a show window of much
“interest to our parents and the people

on Huntley Project but also it would
serve as a good means of advertisement
for our members intercsted in selling
breeding stock, We also felt it would be
good training for our members in fit-
ting various types of livestock for show
purposes, They would also get an op-

with the N.F.A.

DEAN S. PENCE, Teacher, Worden, Montana

portunity to learn more about type and
grades 6f stock,

VWith this tremd of- thinking being
dominant in our chapter we organized
to preduce the following type of show.
The Little International is a night show
sponsored in our Junior High School
Cymnasinm. We prepare a space about
40%80 for the showing of livestock,
This is on a hardwood floor which we
proteci by first covering with water-
proof tarps and then ahout 6 inches of
clean wood shavings. The rest of the
Gym is prepared for scating accommoda-

NEA Officers Visit Ewing

Nakonal officers of the New Farmers of America toek fime out from their recent
Leade:rship Training Confarence in Washington, D. C., to visit Oscar R. Ewing, Federal
Security Administrater, Mr. Ewing, who owns a farm in Indiana, swapped farming stories

tions. Our classes of livestock - consist
of breeding classes and fat classes for
heef, dairy and swine. In addition fo
this we also show poultry. We limit our
classes to about 17 animals in a ring as
that is ahout all we can handle at one
time in our limited space.

These classes of livestock are graded
and judged for fitting and the owner is
judged for showmanship qualities. Gen-
crally, we base this ahout half and half
on the fitting of the animal and the way
the member can show the animal. Dress
and appearance of the showman also
counts,

We add incentive to this show by
offering prizes to the high three show-
men in each cliss of livestock and then
we have a grand champion showman, re-
serve champion and 3rd. place in the
final showmanship contest for all classes,
The prizes consist of offerings amount-
ing to about $3.00 for first, $200 for
second and $1.00 for third in the classes
and then in the finals we offer a prize
worth about $25.00 for grand cham-
pion, $15.00 for reserve champion and
about $10.00 for third place.

Thesc prizes arc coniributed by the
businessmen on Huntley Project. Fach
offers a prize to his choosing. We have
had very good cooperation on this and
there are always plenty of prizes to go
aroutd.,

Realizing the need for a little enter-
tainment with this show we have mem-
hers prepare clown acts, They work
with the narrator of our show who does
all of the ahnouncing over a PLA. sys-
tem. The clowns add a lot of intercst
and help in the dull moments wher the
judges are taking time with hard-to-
make decisions. We also have our high
school band play a few numhers. We
raffle off a door prize courtesy of the
Chapter and often raffle off other items
donated by businessmen and farmers,
Our home economics department or
FILA. club sell hot dogs and pop and
aften present a short skit on home mak-
ing.

All in all this has proven to be a great

(Continued on Page 283)
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A good many of the chapters through-
out our state, as well as the nation,
have been developing cooperative farm-
ing programs. Probably one of the most
common cooperatives is the swine chain
litter program, My experience in cooper-
ative .farming programs has led me to
believe that for most chapters, success
in these programs will be found through

THr AGRICULTURAL EDUCATION MAGAZINE, June, 1951

Livestock cooperatives

D. M. CLARX, Teacher, Montrose, Colorado

providing the two gilts are not available
from the first litter, Thé gilts must be
twelve weeks of age. Other items in the
contract provides for protection of the
chapter and the boy with an improve-
ment of the livestock and the program
in mind. '

Two years ago two Berkshire gilts
were bought and put out to chapter

livestock cooperatives, This program is
one that cannot be developed in a short
teacher tenure. Qur preogram here in
Montrose was started five years ago and
is just now bearing fruit. T would sug-
gest that a vocational agriculture teacher
planning a program of this nature ar-
range the program as a continuing long
range type.

There are a few essentials that we
have found are importnat in the suc-
cess of the program, 1. The livestock
should be registered. 2. The boy or boys
caring for the animals must have a
share in the increase or the profits from
the enterprise. 3. A contract between
the chapter and the boy in charge
should be inclusive and binding. 4. There
should be careful and accurate study
made of each boy and his home condi-
tions by a chapter committee before
he receives any of these animals on a
share basis. 5. A definite improvement
of the animals should be a continuous
practice through chapter owned sires
and a culling program. No doubt other
factors are important in the success of
a livestock cooperative, but cvery pro-
gram should include the five above men-
tioned items.

Some years ago a chain litter program
was started in the Montrose chapter.
Due to teacher turn-over and lack of a
binding contract the chapter lost all the
initial investment in their first program.
Five vears ago a chain litter program
was reactivated with the purchase of
two registered Duroc gilts, A contract
on these swine provided that the boy
must return two registered gilts, either
from the first litter or following litters

Improved stock is secured through the
F.F.A. cooperative.

members on the same basis, It was found
that in order to carry the program
properly the chapter would have to
maintain good sires for these animals.
As a result a Durec boar and Berkshire
boar were purchased and two different
boys were designated to care for these
animals with an agreement with the
chapter as follows: The boy charges a
three dollar service fee, fifty cents of
which is returned to the chapter. At
present this part of the program seetns

to be an essential step in the continued
progress of our cooperative swine entel-
prise. Recently another hreed was added
to our program, two Minnesota No. 1
gilts and one Minnesota No. 1 boar were
shipped in from Seuth Dakota. It is the
plan of the livestock committee in the
Montrose chapter that the program will
continge until ten gilts from each breed
will go out to chapter members. Out-
standing sites will be maintained for
each breed for use of chapier members
and where possible by farmers of the
community.

Tn 1948 the livestock program was ex-
panded to a cooperative sheep program.
The decision was made by the chapter
members to try a new breed of sheep
being developed in Missousi, This new
hreed is known as the Montidale. Two
chapter delegates to the chapter con-
vention in Kansas City contacted the
secretary of the Montadale breed asso-
ciation i St Louis, inspected the sheep
personally, and purchased twelve ewes
and onc ram. Like the swine a defmite
contract is drawn up between chapter

-and recipient. A definite number of ewes

are allotted to a boy. He in turn re-
ceives half of the wool crop and half
of the lamb crop, and wherever possible
the recipient keeps the ewe lambs. In
arder to keep better breeding stock the
chapter has followed a program of buy-
ing five outstanding ewe lambs and a
ram lamb each year to farther develop
this brecding herd. At the present fime
the Montrose chapter has over three
thousand dollars worth of livestock in
this cooperative program.

The plans are to develep a black face

i

breed of sheep, to maintain the swine
program as is, with three popular breeds,
and as soon as possible start a prograti

: to put registered beef and dairy animals

ouf to the boys in the chapter. As has
heen stated this program has been going
only five years and we have not had
enough ffme to be sure of its continued
success. Indications at the present in-
dicate that livestock cooperatives will be
the answer in our pagficalar locality to a
(Continted on Page 282)

-to evaluate the ef-
- fectiveness of the

" by examining the
. farming practices

* erans enrolled in
© farm training pro-
: grams as compared
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Improving our Téchﬁiques in Evaluation

Swine management practices
" Used by participants of the institutional on-farm
fraining program for veteransl

R AGAN, Teacher, Sfate College, Wayne, Nebraska

HFE purpose of
this study was

farm training pro-
gram for veterans

in swing manage- -
ment used by vei-

R. J. Aga nw

with the practices

used by veterans .

who are farming but who are not re-
ceiving training under Public Law 377.

One hundred eighty-eight veterans were’

included in the study.

The investigation included veterans

enrolled in the farm training programs

" at Story City, Tipton, Stanhcpe, Iowa
- Falls, Collins, and Gilbert, all of which
“are located in central or east-central
.. Iowa. Veterans not enroclled in farm

training programs were selected as a
control group from commudnities with

‘types of farming and educational pro-

prams similar to the communitics from

“which the classes for wveterans, were

selected, Members of the control group

= were sclected from the southern part of

Hardin and Cedar counties of Towa.
Tew, if any, veterans from thesec areas

: were enrolled in farm training programs -
at that time,

Method of Procedure

Two similar procedures were used to
collect information pertaining to this
study:

1. Questionnaires were administered
to voterans enrolled in the farm training
program during one part of a regular
class period. They were asked to com-
plete the questionnaires under the super-

- _vision of the investigator and each vet-

eran was asked to check the improved
p'ractice that applied to his farming
situation and the degree to which the
practices were being used in his farming
program,

Data pertaining to practices followed
by veterans carolled in the farm training
program for less than one year were
not used because it was believed that
3119h veterans had not, as yet, had suf-
ficient opportunity to incorporate the
practices learned from their instruction
into their faiming programs.

2. The qucstionnaires were adminis-
tered to the control group by individual
interviews. In selection of members of
the control group care was taken to in-
terview veterans in type of farming
areas similar to the areas used for the
farm training program group. However,
members of the control group lived in

TBased on Master’s thesis. Iowa State Col-
lege, Ames, 1950,

areas where the effect of the farm {rain-
ing pregram for veterans bad been at
a minimum,

The completed questionnaires werc
divided into four groups, depending
upon whether the veteran had com-
pleted one or more years of vocational
agriculture in high school and upon
whether the veteran was in the farm
training program.

Tn order to allow for the possibility
that some items might have contributed
more to the swine management program
than others, the items were weighted
from one to threc by specialists in the
ficld of swine management. The ques-
tionnaires were then scored by two
methods, using the weighted values and
the egual valucs.

A coeefficient of correlation between
the weighted and non-weighted scores
resulted in a corrclation of 99999, a
valuc not significantly different from
anity. Since it was cvident that there
was no useful advantage in the weighted
score, the weighted procedure was elim-
inated from this study.

An analysis of variance was used to
compare the average scores made by
veterans in each group, Tests of signifi-
cance were made using chi-square, t-tests
for the difference between two teans,
and F-tests when dealing with more than
two means.

Findings

A comparison betwcen the scores of
veterans who had taken vocational agri-
culture in high school and those who
had not taken vocational agriculture in
high school indicated that no significant
difference existed betwecn these iwo
groups in this study,

A similar eomparison between the vet-
erans who had been enrolled in voca-
tional agriculture adult classes and
young farmer classes and those who had
nat, indicated a significant differcnce in
favor of the former members of adult
and young farmer classes. The analysis
of variance with stratification on adult
education is shown in Table T.

A comparison between the scores of
the vetcrans in the training group and
the scores of the veterans in the con-
trol group indicated a highly significant
advantage in favor of the farm training
group.

Comparisons were made between re-
sponses to the individual items made by
veterans cnrolled in the farm training
program and those not in the program
by computing a t value for the difference
in the means of the scores, The type of
table used to compare the responses
made to the individual items is showit
in Tabie 11. Eight items of the twenty-
eight showed a value of significance
in favor of the farm training group. The
eight swine management practices which
showed a significant value were flushing
sows before breeding, separating gilts
from the fattening herd before breed-
ing time, keeping written hreeding dates
for each sow, separaling sows from
breeding herd at least three days before
farrowing, using a complete set of guard
rails, castrating hoar pigs before ten
weeks, keeping written weight records

(Continued on Page 282)

Tapte T. Analysis of Variance with Stratification on Adult Education.

Degrees of Unadjusted stm 14diusted Mean
Source of wvariation Freedom of squares sum of squares squiare F
Farm training
for veterans. o —.- 1 4640.19 475132 475132 18.43%*
Adult education.... 3 2098.68 3109.81 . 1036.61 4.02%%
Interaction .. 3 820.28 709.15 233.05 -0.90
Within .. 180 46398.83 257.77

Total..o oo 187 54857.98

TRBecause of existing disproportional subgroups which would yield biased results for all

sources of variation except the within subgroups,

a method of adjustment was used based upon

the assumption that the weighted sum of squares of the sub class means that are adjusted for

the border mean effects is an efficient estimate

of the mean square due to interaction, Five

adjustments were requited to correct for disproportienality.

Tarre 1. Type of Table Used to Compare Responses Made to the Individual Items,

Flushing Sews Before Breeding

Degree fo which Treining Control Both
practice is followed Code groth group N /)
ATWAYS eeecmeeeeersermrmemeaee 4 32 20 52 277
Usually ... 3 23 21 44 234
Frequently 2 16 ) 22 11.7
Seldom 1 6 6 12 6.4
FO LTS S —— 0 17 4 56 308
MEAN  ooooooceeeeensieceemee 2.500 1.713

t: Difference in means 3.41%%




A Special Section of local paper,
The Mountain Lake Observer, de-
voted some 6 pages to the 10th an-
niversary celebration of the estab-
lishment of the Mountain Lake
Chapter. Over 75 pictures were n-
cluded, The program for the cvent,
an editorial by the Superinlendent
of Schools and a bit about the
teacher are included hercwith. The
Community Club sponsored this ap-
preciation event. It demonstrates the
frst cesential for a good public
relations program: provide an effec-
tive program for the community.

Swine management practices

(Continued from Page 281)
at six months or when marketed, and
separating the castration, the vaccina-
tion, and the weaning by at least two
weeks. The t value for the remaining
twenty-four items indicated a slight ad-
vantage for the training group but not
enough to be significant. In no case did
the t value show an advantage for the
control group.

Although not many significant advan-
tages were found for the farm training
group when items were analyzed in-
dividually, the response to the items

for the training group. When these
slight advantages on each item were
comhined and compared, a significant
advantage was found in favor of the
farm training for veterans group.
Satisfactory evidence has been found
in this study to indicate that veterans
enrolled in the farm training programs
are in the process of incorporating in-
creasingly more improved practices inte
their swine management programs than
farmer veterans who are not enrolled
in the institutional farm training pro-
gTRMm, ]

Livestock cooperatives

(Continued from Page 280)
sound cooperative program with our
F.F.A. chapter.

Cooperatives are an excellent device
for teaching since they give all the boys
in the chapter as well as in the voca-
“tional agriculture classes actual experi-
ence in purchasing, managing, and brecd-
ing of livestock. The boys make the
decisions. 1t has also had an effect in the
community in selling the agricultural
program. We have shown that through
these coaperatives boys cannot only werk
together in financing and managing the
program, but can be influential forces in
developing more and hetter livestock
in their community. Tt also shows pos-
sibilities of being an actual community
service in providing more and better
sires for farmers of the community.

This like many of the other programs
developed throughout our country is a
step toward putting classroom instruc-
tion and group procedure in our voca-
tional agriculture programs out of the
elassroom, on to the farms; where
people in the community can see that we
arc working with a very practical pro-

granm,

consistently showed a slight advantage
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Mountain Lake F.F.A. 10th Anniversary Birthday Cake.
Left o right—J. H. Tschetfer, Teacher of Agriculture and F.F.A. Adviser; G. R. Cochran,
State F.F.A. Adviser and Agricultural Education Supervisor: Myron W. Clark, Minnesota
Commissioner of Agriculture; Don Gustafsen, Minnesota F.F.A. President; and Menno
Fast, Mountain Lake F.F.A. President.

Tenth Anniversary Celebration

MOUNTAIN LAKE, MINNESOTA
February 22, 1951

PROGRAM
E. F. A. 10th ANNIVERSARY PROGRAM

Mountain Lake, Minnescta

HIGH SCHOOL AUDITORIUM
Thursday, February 22, 1951
At 7:30 P.M.

OPENING CEREMONIES BY THE FF.A, OFFICERS:
Menno Fast, President
Tames Lohrenz, Vice President
Wennis Franz, Secrciary
Yeter Franz, Treasurcr
Erwin Heide, Reporter
J. H. Tschetter, Adviser

WELCOME—Supt, Grant Johnson, Mountain Lake Public Schools; Mr. W. L
Franz, Mountain Lake Community Club,

CREETINGS— Lrom the State Department of Agricultural Fducation by Mr. G R
Cochran, State Supervisor ol Agricaltural Education znd Futurc Farmer
Adviser,

THE MINNESOTA F.EF.A~—Mr. Don Gustaison, State F.F.A. President.

THE F.F.A MALE QUARTRETTE—"Halil the T F.A" by Allen Niessen, Erwin
Heide, Iohn Harder, and Clayton Linscheid. .

THE, FF.A, TO ME AS A STUDENT AND NOW A YOUNG FARMER—
Mr, Albert J. Wiens.

THE UNIVERSITY OF MINNESOTA AND THE FEF.A—Dr, Milo J. Peterson,
Head Department of Agriculture Fducation, University of Minnesota.

THE BLFA. AND THE AGRICULTURAL PROGRAM FCOR THE FARMER—
Mr. George Franz. -

ACKNOWLEDGEMENTS AND INTRODUCTION OF THE SPEAKER—Mr.

J. H. Tschetter, Mountain Lake High Schael Instructor of Vocational Agri- '

culture and Future Farmer Chapter Adviser.

ADDRESS, “Leadership In Agriculture”—Mr. Myron W, Clark, Commissioner of
Agriculture, State of Minnesota.

CLOSING CEREMONIES—F.F.A, Officers.
FREL LUNCH —Served by the Mountain Lake Community Cluh.

. H. Tschetter——Teacher ]

J. M. Tschetter, Mountain Take High School FF.A. advisor and vocational
agriculture instructor, has just completed his studies for his advance degrec of
Master of Science, which was conferred on him Thursday evening, December 21,

© 1950, at the regular University of Minnesota fall quarter commencement,

Mountain Lake Community.”

he bas held to this date, -

teams but has also been aclive in con

“prospered in the past ten years. Numero

Little international

3 (Continued from Paze 279)

“show. Qur members get a rcal satisfac-
tion out of sponsoring it from the edu-
“cational benefits gained to say nothing of
~the good advertising they get. We make
©a little moncy from our admission
“charge of 35 cents per persomn. What is
“the reaction of the people? The attend-
ance tells the story. At first we only
“had about 300 people attend, then it
grew to 400 and last year we had an at-
“tendance of over 500. We are now cofi-
Cfronted with the problem of getting a
bigger huiiding as we feel we will not be
“able to handle the crowd another year.
The reaction from the other school
groups is very good. They look forward
to this event each year. We do have a
very good time—everyone learns more
about good livestock. Our members’
“‘sales for registered livestock has great-
.1y increased and, last but not least, the
= organizing and planning of a project of
this size is very good training in itself.
: We realize this show is far from per-
fect. However, we improve it a litile
: cach year and we have our commitiee
working now for next year’s show to
mitke the November exhibition the best
yet, 'y

Active critics are usually lazy builders.
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teachers regardless if they head up th
. STEPPED UP TO RRING TMMEDIA
Very few other subject fields or co-curricular activities in school can say it
7 tops or is equivalent to the TF.A. in the development of leadership, civic and
community improvement, individual advancement, keen awareness of earnings and
savings, constant self-improvement and enriched “functional” geals. Tt would have
o be said with reservation and oftentimes with the aid of poor measuring devices.
L FT.A program, on the other hand, can stand the most rigid scientific, chjective, or
i d artificial, or meaningless program—but
eful one, The children grow, Drosper, and
ch principles of the F.F.A, program.
The local F.F.A, andler the direction of Mr, J. I, Tschetter, has grown and
s local, state, and national awards, honors
-and commendations have heen received, It is only fitting, therefore, that on the
tenth anniversary of this finc organization in the Mountain Lake Public Schools
that it be fully recognized and given full credit for all its accomplishments. %

inductive analysis. It is not a sterilize
rather an active, aggressive, and purpas
‘five in their daily association with the 3

v, June, 1951

Mr. Tschetter received his advance degree with a major in agriculture educa-
tion and minors in crops, scils, apimal husbandry and dairying. His final study and

paper was a4 SUrvey entitled, “A Balanced Program of Agriculture For The

He graduated from South Dakota State College with a Bachelor of Scietice
degree in Agriculture TEducation. After spending six months with the U.S.D.A, he
taught agriculture, farm shop and music at Chester, South Dakota, for three years.
T 1937 he moved to Belgrade, Minnesota where te started a new department of
yocational agriculture. On July 1, 1941 a new department of vocational agriculture
and FF.A was started by him at Mountain Lake Public schools, which posifion

Mr. Tschetter has becn successful not only with his chapter activities, judging
ducting vearly young farmers and adults
agricultural classes and doing community service work.

Tn addition to his teaching duties he is a member of the Bethel Mennonite
church, where he directs the mixed choir, He is a director of the Cottonwood Co.
Tair Ass'n, past president and presenily a director of the Minncsota Vocational
Agriculinre Teachers Ass' and secretary of the Minnesota Tersey Cattle Club,

GUEST EDITORIAL
{by Grant Johnson]

Nothing gives an administrator greater pleasure than to see the immediate
results of planned: programs in his school. Too often, the realization of goals in
teaching occurs many ycars after the student has graduated from the school
system. Thus, administrators and teachers often hecome discouraged because they
do not see the immediate results of their administrative and teaching efforts. That
is why an organization fike the E.F.A.is such a good tonic for all schools and all
c HEA, program. ITS PROGRAM 1S
TE. AND LASTING RESULTS.

Official relationships
(Continued from Page 276)
of advisory groups, perhaps headed
by a council advisory to the board,
which is sitpplemented by commit-
tees for the various attendance
umits and the principal divisions of
each school when those responsible
are ready for them.

Gains From Clear, Official Relationships

All of this rcads like a great deal

of trouble, yet the practice of gelting
an official statement of policy is designed
to prevent, rather than to cause trouble.
With a clear policy, known to ail con-
cerned, we can avoid:

1. Indepcndent, self-perpctuating,
which may even become rivals to a
hoard of education;

2. Having many lay groups of various
designs, some good and some bad,
cluttered ahout a school system;

3. Lack of articulation among a
school’s advisory groups;

Agriculiural  advisory councils are

very safc and useful devices when they
arc properly organized. They are likely
to be dangerous or uscless if they are
not properly and officially related to
general school poliey, No teacher of
agriculture should take the chance of
organizing an advisory group that is not
fully inderstood and approved by school
officials. L]

Multiple teacher departments
(Continued from Page 275)
away from the school or in the evening,
because of the limited physical facilities
at the school, townspeople unjustly
criticized the teacher for not going to.
work at 9 in the morning like the other
teachers and for being out in the com-
munity during school hours, This con-
dition could have been aveided or
remedicd with the gproper use of an
advisory group or a good public rela-
tigns program., A shift was made, per-
haps for this or other reasons, when
teacher personnel changed, with each
teacher responsible for a part of the
all-day program and joint responsibility
for the F.F.A, Bach teacher has charge
of adult programs in a specific ‘geo-
graphic section of the school district and
ane teacher has solc responsibility for
the young farmers program which 1is
organized to serve the entire district.
Such a division of responsibility has
several desirable characteristics: namely,
cach teacher has daily centact with the
high school classes; each teacher has
daily contact with other faculty mem-
bers; each teacher warks with the
E.I"A. members and their program of
work; each teacher has contact and
associates with the farmers of the com-
munity; the teacher in charge of the
program for young farmers makes his
initial contact with future potential
members while they are in high school.
The biggest disadvantage of such a
division of responsibility is that the
teacher may put in long hours when he
answers the school bell to teach his all-
day classes early in the morning and
then continte wilh evening classes untit
fate in the night. There will also be a dis-
advantage in spreading a man too thin
or failing to take full advantage of
special abilities in FTF.A or adult worl,

Scheduling Classes

1f two classrooms are not available,
a suitahle office or conference roam is
a necessity, But the best of conference
facilities are useless if provision js not
made for conference periods with stu-
dents. Where only one classroom is
available it has heen the policy to
cchedule one teacher's classes in the
morning giving him afternoons free for
student conferences and home visitations.
The other teacher schedules his con-
ferences and visits in the morning and
uses the classtoom during the after-
noot, Such arrangement requires cooper-
ation with the scheduling authorities in
the sehool to insure freedom of students
for conferences when the instructors
arc available. From reports, vocational
agricujture teachers are cooperating in
the normal school “chores” of super-
viging halls, home rooms, taking tickets
at athletic events or assisting with other
schoel functions. As the coniributions
of the vo-ag program to the school and
community becomes better understood,
the teacher is being frecd from many of
those aclivities which handicap the oper-
ation of a program of agricultural edu-
cation, E

The Future

Teachers cannot expecl expansion of

their depariment staff merely by telling
(Continued on Page 285)
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. Leaving or staying?
{Continued from Page 274).

graduation shown in ‘Table I were
significant at 5 per cent level and were
just short of significant at the time of
beginning teaching of vocational agri-
culture.

Tasry 1.
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difference was significant during the

" second three-year period.

Teachers were asked to respond to
questions in the questionnaire indicating
their reasons for leaving their first
position as a teacher of vocational agri-

culture, A comparison of the two groups -

is shown in Table TL

Yummary of Mean Ages of Teachers of Vocational Agriculture at

Selected Points in Their Progress Toward Teaching of Vocational Agriculture.

Selected points in
pre-service career

Teachers who Ieft  Teachers who remained

Age at high school graduation.._
Agc at matriculation, M. S, C.
Age at graduation irom M. 8. C.

Mean age Mean age
18.0 17.9
20.5 22.0
244 26.9

Age at beginning teaching

254 273

Records and activities of teachers after
beginning the leaching of wocational
agricullure.

Teachers who remain belonged to the
professional teachers’ organizations in
greater proportion than those who left.
These included 826 per cent of those
who remained as compared with 743
per cent of those who left who were
members of the Michigan Education
Association. Belonging to the Michigan
Association of Teachers of Vocational
Agriculture were 92 per cent of those
who remained and 72.2 per cent of those
who left. Thesc differences did not prove
to be significant at the 5 per cent level.
However, they point a direction which
should be rccognized, It should also be
understood that in Michigan teachers
wheo belong to the Michigan Association
of Teachers of Vecational Agriculture
alse helong to the Michigan Vocational
Association and to the American Voca-
tional Association.

A significantly greater percentage of
teachers who remain have earned ad-
vanced credits in both professional edu-
cation courses and in coutses in technical
agriculture at Michigan State College
since graduation.

In schools with enrcllments in voca-
tional agricufture below thirty pupils,
the percentage of teacher-ycars spent by
teachers who left was significantly
greater than for teachers who remained.
In schocls with enrollments in vocational
agriculture of fifty or more pupils the
percentage of teacher-years spent by
teachers who remained was significantly
greater than for teachers who left. Also,
a significantly higher percentage of the
teachers who left as compared with those
who remained spent their teaching years
in programs with less than three voca-
tional agriculture classes.

Of those who had never taught young-
farmer classes, the percentage of teach-
ers who left was greater than of those
who remained. Likewise, a greater per-
centage of teachers who left had never
taught adult-farmer classes.

A comparison of the per cent of the
two groups of teachers who had suc-
cessful  State-Farmer candidates by
three-year periods was made. A larger
percentage of teachers who remained
had suceessful State-Farmer candidates
in each of the three-year periods. The

Taprr 11,
Their First Department.

1. Pupils made good use of their time,

2. Pupils were interested in classroom

work.

3. Pupils were inferested in Super-

vised Farming Programs.

4. Pupils were interested in F.EA.

work,

5. The department ranked well in the

school.

6. The department ranked well with

teachers,

7. The department ranked well with

administrators.

They were asked to rank their de-
partment “good,” “medium,” or “poor’”
for each of the items. A significantly
higher percentage of the rankings were
“rood” for the programs of the teach-
ers who remained.

Teachers were asked to respond to a

Reasons (iven By Teachers of Vocational Agriculture for Leaving

Reason for leaving

Teachers who left
Number Per cent

Teachers
who vremained

Number Per cent

Administration ... 9 125 2 74
Salary 14 19.5 7 259
Tutercst in husiness or INdUSETY. e 3 42 0

Graduate work 3 4.2 0

Military service .. 9 125 1 3.7
T.ocation in the state 7 9.7 5 i85
Tarm 7 9.7 0
Qpportunity to advance, position, efC e 7 9.7 4 14.8
Government service, Farm security,

Soil Conservation, Extension, etc, ... 3 111 0
Miscellaneous 5 6.9 1 37
Still in same position 0 7 26.0

Totals 72 100.0 27 100.0

None of the differences of percentage is significant

It will be noted that a larger percent-
age of thosc whe were no longer in the
profession, left their first nosition be-
canse of administration, military service
andl to enter various branches of govern-
ment service, such as Soil Conservation
Qervice or Farmers’ Home Administra-
tion,

Teachers were also asked to indicate

their own opinion of their program in .

local schools under the following head-
ings:

number of items indicating those which
were “major,” “minor,” or “had no
bearing” on their decisions to remain in
or to leaye the teaching of vocational
agriculture, Table IIT lists the items
which were significantly different for the
two groups of teachers.

A significantly greater proportion of

the teachers who remained in teaching

were members of service clubs such as

Exchange, Kiwanis, Lions or Rotary.
Tntercst in another business or profes-

Tarre 111, Major Items Which Had A Significant Difference of Percentage Asso-
ciated with Decisions of Teachers to Remain in or to Ileave Teaching of

Vocational Agriculture.

Teachers who left
Per cent listing
item as major factor

Teachers who remained .
Per cent listing
item as major factor

Intcrest in teaching e
Salary
Project SUPETVISION .oocioeremeceecomarmeeecarmaas
Security
Summer work
Accomplishment of pupils_.
Social prestige
Cooperation of pupils
Teachers meetings
Family prcflerence
Twelve month joh.
QOutdoor work

H

e

G P Ot e i e O e o

(5]
MDD WwO oD

—_

88.0
77.8
53.6
8L5
66.7
66.7
370

11.1
286
- B52
85.2

Dilference of percentage is significant in each case
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. while teaching was significantly
e common among thosc who re-
itied in teaching. Of those who re-
‘mained, 92.6 per cent indicated that thhey
sd such interests as compared__wlth
01’ per cent of those who left. 'I.‘he
‘s of interests ranged from owning
aiid ‘operating a farm to “working in
“+ hamburger stand on Saturday nights.”
“The first position entered by those
5 left teaching of vocational agricul-
ire indicates that 24.4 per cent joined
o of the services of the USD.A ;218
‘per cent entered college work, either in
extension, 4-H Club work, teaching or
ciaduate work; 20.5 per cent entercd
arming; 14.1 per cent entered business
+industry; 154 per cent cntered mil-
itary service; L2 per cent entered: other

iitered miscellaneous occupations.

“ A study of the growth of teachers was
“ade in which carves showing changes
“which occurred in the group of teachers
4s a whole were presented for a number
‘of items. The growth of an. individual
cacher can be compared with the growth
‘5§ the group with which he is associated
“for the purpose of discovering how well
“ihe individual conforms to the pattern
f the group.

Implications of the Study
©The present study was confined to
“Michigan teachers who began teaching
Svocational agriculture in the five-year
" period July 1, 1936 to June 30, 1941, Ap-
plication of the findings to teachers in
pther geographic areas or at other
“periods of time must be made with
caution. b :

“ Much further work needs to be done
“in the area of selection of candidates
for qualifying experiences in agricultural
education. The study indicates that there.
“‘seems to be a tendency for more, of the
‘candidates who remain to present kigh
“school units in social science for admis-
sion to college, to caroll first in other
“‘teacher-training institutions and to be
somewhat older at the time they enroll
*“at Michigan State College, They recelve
- somewhat higher marks in student teach-
" ing and in other professional courses.
" They belong to college fraternities in
smaller proportion and are equally active
‘in college cluhs as compared with those
-who later leave the profession. These, if
significant, should be further verified.

conscious of the need for a study of the
relative success of the two groups of
Feachers. However, no attempt was made
i the opresent study to determine
?videnccs of success of these teachers
in relation to their decisions to remain
in or to leave the profession.’

. The fact that teachers who remained
in the profession were in schools with
larger enrollments, had more vocational
classes, and had taught more young-
farmer and adult-farmer classes in-
dicates the need for administrators to
provide facilities for these conditions so
that good teachers will be encouraged to
remain in the profession,

Wisdom is knowing what to do next;
Sl.qll is knowing how to do it; and
virtue is doing it. Be virtuous!

o AcrrcurtuRAY, Epucarion Macazing, June, 1951

tanblic school work; and 26 per cent.

Throughout this study the author was

Use of fime for class

instruction
(Continued from Page 273)

is given to farm mechanics. The Va-Ag
Record Bock work receives nine to ten
per cent of the class time. An average
of eight per cent of the time is given
to F.F.A. activities. Quite a number of
hotirs are lost Decause the class was
not in session.

This- all sums up to the fact that we
have several groups of . activities de-
serving of much time yet there is not
enough time to accomplish the desired
objectives. We would like more time

285

for F.F.A., farm mechanics and teaching
agricultural jobs. But instead of having
more time it class the class periods are
hecoming shorter with the passing of
the years.

This indicates that the work with all-
day students will need to be well
chosen problems which are of vital con-
cern to the pupils in high school. Since
all that seems desirable is not taught in
high school the balance would be pro-
vided in voung farmer classes after
graduation where the young men would
feel the need much more and be more
vitally concerned about the problems
facing them. )

Tamig IIL Percentage of Time and Hours Used for Class Activities in 39 Vo-Ag T,
33 Vo-Ag 11, and 30 Vo-Ag ITII-IV Classes in 34 Single Teacher Vo-Ag De-

partments, West Virginia, 1947-48.

Percentage Mediwan Hours
Activities Vocational Agriculture Vocational Agriculture
I I HI-IV I ir  Hnriv
First Semester— N
Agricultural class jobs..... 525 479 493 71 60 58
Record hookeeee e 1.6 12.5 12,9 15 14 14
Farm Mechanics —eeeee 13.8 19.3 203 i8 22 24
ETL.A, . 3.2 6.1 7.7 9 4 7
Miscellaneous . oeoeeermm 5.7 6.2 6.0 5 6 6
No class in 888100 . 8.2 8.1 8.6 10 9 9
Second Semcester—
Agricultural class jobs.... 534 448 41,0 72 50 47
Record book..... . 0.6 7.1 7.3 8 9 7
Farm Mechanics.. . 184 24.7 27.2 24 29 3z
FFA, e 9.0 8.1 0.2 10 8 10
Miscellaneous .. _ 35 5.9 5.7 3 5 4
Nao class in session...— .. 9.1 0.5 0.5 11 11 11
“Total for School Year— :
Agricultural class johs..... 52.9 46,2 42,5 134 107 97
Record booke. ... .91 9.8 10.1 23 26 22
Farm Mechanics.. . 161 219 238 50 43 54
FFA e - 86 7.1 8.3 24 11 17
Miscellaneous oo emees 4.6 6.0 6.1 9 0 11
No class in sessio 86 8.8 9.0 22 21 pal

Multiple teacher deparfments
: (Continued from Page 283}

people what they could do if they had
additional help. The best salesman can

be the teacher himself in a one-man de-

partment, He should develop a complete
program of activities which would un-
doubtedly tax his energy for the first
year or two. Then, as the demand for
the program develops and people realize
the values of the offerings, the teacher
is in position to reduest assistance to
carry on the expanded program, Pro-
gressive citizens have demonstrated a
willingness to pay for educational
services by a department of vecational
agriculture if they can see the benefits
of their investment. They are con-
servative to the point that they are not
willing to finance a program built on
promises or one which they do not
clearly understand,

Phe additional teacher in a department
generally cnables organization of activi-
ties and increased dctivity in these
arcas: :

1. Closer supervision of laboratory
worlke such as milk testing, soil
testing, seed treatment and ecgg
candiing.

2. More personal conferences and
guidance for students.

3. More individualized instruction in
farming program planning, record

_ keeping and evaluation.

4, More attention to preparation of
judging teams, public speakers and
parliamentary procedure teams,

5. Closer supervision of the F.F.A.
activitics and an cxpanded pro-
gram of work.

6. Better instruction for all groups
because of additional time avail-
able to plan lessons, arrange field
trips, demonstrations and tours.

7. Better supervision of the farming

. programs in the increased number
of farm visits possible.

8. Expansion of the young farmer and
adult farmer programs.

9, Expansion of community services
rendered by the department.

10. Departmental representation at
F.F.A., professicnal and commurity
activities without additional ex-
pense for substitute teachers. @

What you think of folks in the ald

home town is just about their opinion
of you. —Coleman Cox
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The fundamentals of

educational method

(Continued from Page 272)
sponses, and to the appropriate intel-
fectual and physical responses,

Second: OF course, 1 should recognize
that this is all “old stuff” to. you and
that T am simply adding to the coals I
have already brought to Newcastle by
reminding you of the tremendous power
of cmotion in human behavior. This is
one of the chief lessons taught by the
history of man, andl modern psychology
joins in emphasizing the powerful role
of emotion in our individual and col-
lective lives. Herbert Spencer’s state-
ment “that our emotions are our master
and our inteilect the servant” is only too
true, as is also the one which follows
by the same writer, i.e, “We have been
educating the servant and feglecting the
master.” 1t would appear that we teach-
ers have been so deeply impressed with
the potentialities of the scientific method
operating through disciplined inteflects
that we have tended to disregard the
cmotional development of our students.

The plain fact is that we have by
this disregard delegated to the motion
picture, the pulp magazine, the comic
strip, and the radic thrillers the tremen-
dously important task of educating the
emotions of our children, and they have
done a magnificently effective, if not a
good job, of it. Perhaps we should stoop
from our ivory towers to cxamine the

techniques these other agencies employ -

with so much success and try to adapt
them to our materials and objectives.
There is good reason to believe that the
tnost important task facing educators
today is the proper education of the
emotions.

Third: The influcnce of thought upon
human behavior is alse well demon-
strated by human experience and makes
the development of the thinking capacity
of our students and the inculcation of
the habit of thinking major responsibili-
ties of teachers.

But this is no simple task. Exhorting
pur students to think and reproving them
when they fail to think are not encugh.
One too often hears in school such
assignments as “Read the next chapter
and think hard about it.” The brightest
students may hy chance discover and de-
fine worthwhile problems and questions,
and to the extent they do so, for them
the assignment may have some value;
but the majority need assistance in dis-
covering and defining problems. Ob-
viously, to insure that the majority of
our students think deeply and soundly,
we must confront them with challenging
problematic situations such as are en-
countered every day by real people in a
real world. These problematic sittations
must also be of appropriate difficulty and
scope. Furthermore, they must not be
isolated situations having no relation-
ship to one another, hut instead be
closely integrated in such a fashion that
each grows logically ottt of those pre-
ceding as real life situations do.

Fourth: The desirability of carrying
out into intelligent action the decisions,
plans, and technigues arrived at by in-
tellectual processes has always been one
of the major tenets of the philosophy

- learner, is
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of vocational educativy, and it is prob-
ably just as apphcablé to other types of
school work, Afd perhaps the main
educational benefit to he derived from
this activity is not the development of
manipulative ability, but rather the in-
creased  understanding and  seasoned
judgment which will result from the
opportunity to test the quality of the
decisions, plans, and techniques pre-
viously arrived at through thought, by
chserving their application to practical
life situations. Tt is imperative, there-
fare, in our teaching that we do not de-
prive our students of the opportunity
aml necessity of making their own
decisions and plans of action. In fact,
of the two essential steps in the per-

" formance of any activity having edu-

cational value, 1.e., (1) the antccedent
activity involved in making the neces-
sary decisions and plans, and (2) the
stthgequent physical carrying out of the
plans, the first is of much greater edu-
cational significance. Yet, in our teach-
ing, we too often deprive our students
of the opportunity to perform fully the
first stcp Dbecause it is quicker and
easier for us to do it for them,

Summary

To summarize, we can regard our
instraction as effective when it produces
in the learner those changes in his De-
havior which we desire to tmake and
when those changes are relatively per-
manent. All the elements or factors
which naturally enter inte human be-
havior must, therefore, be well under-
stood by the teacher and skillfully im-
plemented in his instructional methods.
These elements are mubltitudinous and
interrelated in extremely complex pat-
terns. While the essential unitary charac-
ter of the human organism must ever
be recognized, for purposes of analysis
and usc the various factors may be

considered as falling into threc main’

categories: (1) the affective or emo-
tional, (2) the mental or cerebral, and
(3) the physical or organic,

This implics that the teacher must so
set the stage on which he and his pupils
are the chief actors, that the proper
emotions and feelings will he strongly
aroused, their thinking processes stimu-
lated and guided, and adequate oppor-
tunities given for the practical expres-
sion of their emotions and the intel-
ligent application of their decisions and
plans, preferably in constructive activi-
ties which are recognized by them to be
eminently worthwhile.

It is admitted that the standard or
goal suggested, that of making per-
manent changes in behavior of the
exacting and difficult of
achievement and thal, measured by it
many of our current educational prac-

tices are seen to be guite inappropriate:

and -ineffectual, But it is not an im-
possible standard for we do know of
persons whose behavior has been radical-
ly and permanently changed by certain
soul-stirring and challenging experiences.
Our task is to make our teaching soul-
stirring and chalienging. I admit that
to do this perfectly is extremely dif-
ficult and demands morc ability than
most of us possess, but any other stand-

JOHN A. LINKE
1871 - 1951

OIIN A. Linke, 80, retired, for more
than 50 years a teacher in rural
schools, a superintendent of schools, and
a leader in vocational education in agri-
culture, died March 12, 1951, at Tueson,
Arizona.

Mr. Linke was born en a farm in
Bartholomew County near Clifford,
Indiana, March 6, 1871. He gradunated
from the grade schools of the county
and for six years was a tcacher there,
In 1897, he graduated with the A, de-
gree from Hope Normal School, Hoepe,
Indiana, where he served as instructor
in 1898. He secured the AM. degree
from Indiana University in 1903 and
the B.S. degree in agriculture . from
Purdue University in 1915,

Mr. Linke scrved six wyears as a
teacher in the county schools, 1889-95;
for 14 years (1899-1913), as superin-
tendent of schocls, first at Hope, then
at North Salem, Brownstown and Sey-
mour, all in Indiana; and following
graduation  from Purdue University,
served for two vears with the Agricul-
tural Fxtension Department of Purdue
University. .

Having had a rich experience in rural
and agricultural education, Mr. Linke
was appointed to the stafl of the Fed-
cral Board for Vocational Fducation on
September 27, 1917, to serve as a Special
Agent for Agricultural Education, being
assigned to proimote and develop the
program in Vocational Agriculture in
the Central States

Tn March, 1930, the workers in Agri-
caltaral Fducation of the Central Region
presented Mr. Linke with a life member-
ship in the American Vocational Asso-
ciation. The tribute paid at that time by
workers of the region is characteristic
of the high regard in which he was
held by afl, The citation made at the
time of the prescatation follows: “He
has been a kindly, sympathctic leader,
optimistic and unseffish, Iiberal and
tactful, a man with whom men coul
deal.” -
Mg, Linke became Chief of the Agri-
cuttural Tducation Service, U. 5. Office
of Education, on December 16, 1934, -in
which capacity he became responsible

~ for the further development of the pro-

gram for Vocational Agriculture na-
tionally and served as advisor to the
Future Farmers of America.

Mr. Linke is survived by his wife,
Hattie, and one son, Robert Linke. ®

ard is inadeguate and unworthy of our
high calling. Teaching cffectively never
was an casy thing to do and never will
Lie. The proper education of their youth
is at the same time the most important
and most diffeult task that devolves upen
human beings.

So let us not be led astray by highly
publicized edncational panaceas which
claim to be all-sufficient and fool-proof.

Tet us rather get well in mind those

few really fundamental principles and
conditions which are
learning, and then devise learning situd-
tions which will implement most efféc-
tively their operation, @

hasic in humai:

HE Institutional On-Farm Training
“program in the State of Wa.sh'ing—
i Has never. been large, but it has
ciached into all corners of t.he state.'In
der to get more complete information
&n frainees, a survey was conducted
: 1950. This survey revealed cer-
it facts which may be of interest to
otw- for comparative purposes.

- the 2,618 vcterans enrofled in the
9% ichools covered by this survey, 1,616
over 60% are owners, 517 are renters
- 485 arc employer-trainees. Combin-
ing: the owners and renters, there arc.
133 or over B0% of the cntire group
tming as self-proprictors.

This group, like most farmers, owe
money. Of the 1,616 owners, only 233
‘ie free from debt, 3% have small in-
debtedness, 599 have reasonable debts
aiid 299 arc heavily in debt. Tt is doubtful
“eome of the men heavily in debt can
4y out, cven with goed prices due to
‘the limited scope of their farm opera-
ons.

Types of Farmirg

‘The trainces are cngaged in every type
F farming carried on in the state and
va divided by types somewhat in line
ith the proportion of non-trainee farm-
“engaged in each type of farming. Tt
ioticeable that there are greater num-
bers of owners and renters engaged in
getieral, dairy and poultry farming than
e engaged in field crop and tree fruit
‘farming. ['he larger investment required
“for the latter probably accounts for this.
{'By far the greatest number of cemployer-.
‘Frainees, a total of 218, arce emhployed in
“orchards; again, probably due. to the
imount of money required to become an
owner. ’

. There seems to be no distinguishable
‘pattern as to the size of gencral farms.
[Tad the survey been swmmarized by
egions some pattern might have become
“visible. However, this is a “catchall”
‘grouping and any size farm might be
“satisfactory as a training situation. The
“special types of farms range in size as
“might be expected—small acrcages for
“poultry, berries and orchards, and large
acreages for field crops and livestock.
A total of 98 of the 135 livestock men
who are self-proprietors are on farms
over B0 acres in size; 195 of 250 field
crop farmers are on farms from 80
“acres to over 640 acres in size, while
115 of this group arc on farms ranging
in size from 80 to 320 acres. Of the
~ poultrymen, 180 of the 218 are on farms
under 30 actes in size, while 110 of
them are on farms under 10 acres in
‘size, Orchard men are also on small
farms, 76 of 175 being on farms from
10 to 20 acres in size.

Trainees
) Personal data on these 2,618 trainecs
is very intcresting., A total of 1,560 or
nearly 60 per cent are from 25 to 35
years of age, Since many of the group
spent four years in military service and
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M. C. KNOX, Assistant Supervisor, Olympia, Washington

ashimgton

were too young to be independent farm
operators before entering the services.
this is their first experience in actual

farm management, There are 384 in the

35 through 39 year age group. The fact
that they served in some branch of the
military indicates that they were not
in a farming status whereby they con-
tributed materially io the nation’s food
supply at that time. The oldest group,
those over 40, are mostly retired service-
men, many of them on smaller farms,
The educational achievements of the
group ranges from less than 8 years
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He Whose Task Is Planting
Seed

By Ethel Romig Fuller

i 3 #

He whose task is planting seed

15 the privileged indeed—

His the joy of plowing under

Fach mistake and last year’s hlunder;
His the breathless thrill of waiting
For the dreams he's cultivating. . . .
The satisfying sense of growing

To fulfillment what he's sowing.
In proportion as he gives

Of love and labor, so he lives;

So he brings his harvests in

To mow, to granary, to bin—

He whose task is plantivg seed

Ts the privileged indeed.

TV ITIIIEY

through college graduation. Very few
of the college men studied agriculture
in college, ‘The greater number—1,604—
attended or graduated from high scheol,
873 of them being high school graduates,
Only 206 men had less than eight years
of formal education.

Many of the trainees put forth con-
siderable effort to attend classes; 104 of
them live over 25 miles from school and
308 live from 15 to 25 miles from the
school. Since they provide their own
transportation and must make the trip
about 100 times cach year, considerable
travel is involved for these veterans.
The majority live much closer to school,

All except 45 of the trainees draw
some subsistence pay although 34 others
receive less than $45 per month sub-
sistence, The labor income of the
trainecs is quite low, as might be ex-
pected of men just getting established
in farming. This fact, along with their
marital status, makes it imperative that
most of them receive subsistence pay-
ments in order to devote their full time
to training and farming. They are no
different than college or university stu-
dents in this respect.

Fach trainee is required to submit
his vearly farm labor income to the

Veterans Administration in order to de-
termine if he is eligible for subsistence
pay. Last year's reports indicate that
1,003 trainecs had farm labor incomes
of less than $1,000; 632 received belween
$1,000 and $1,499, and 622 received be-
tween $1,500 and $1,999 last year.

All except 392 of the trainecs are
married and 1,044 of thaose married
have two or more children. The low
incomes and large families would stop
many of these men from taking train-
ing if they did not have subsistence
payments to pay the grocery billl In
fact, many would have to take off-
farm jobs and might never get estab-
fished in farming.

The program is too young for the
schools to have many former trainees.
However, the occupational status was
reported for 642 former trainees who
had been in the training program a year
or more. These were divided into two
categories—those terminating while male-
ing satisfactory progress and those term-
inating while making unsatisfactery
progress. Of the satisfactory group, 299
of 524 are now farming while only 25
out of 118 of the unsatisfactory group
are now farming, '

Tn summarizing, it might be said that
this group of 2,618 veterans is no dif-
ferent from any other group of men
getting started in farming except that
they are getting started later in life
due to the interruption caunsed by mili-
tary service. Also, because of this, they
have larger familics than other men
with the same farm experience. All
conlacts with these veterans by super-
visory personnel lead to the conclusion
that these men are deadly serious about
geiting started in farming. They have all
the money they can gel fogether invested
—they want to learn and they.are learn-
ing. Many of these men wiil be com-
munity leaders in the future and all of
them cannot help but have a friendly
fecling for the local school which played
its part in getting them established in
farming, L

Educational cbijectives
of the F.F.A.

(Continued from Page 271)

educational objectives as well as
organization cbjectives and objec-
tives for agriculture.

2. Evaluation studics of F.IF.A, chap-
ter accomplishments should include
studies of the achievemcnt of edu-
eational objectives bascd upon evi-
dences of educational outcomes as
exhibited in the bchavior patterns
of the individual members.

3. Statements of FF.A, objectives
should clearly indicate the primary
purpose of the F.FA.  program
which is that of education.

4, The determination of educational
chjectives should be an important
part. of local chapter activities,
Such studies would attempt to de-
termine the individual and social
needs of the members, a

'28_/. R R N
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Vocational Education In Agriculture

Section il

QFFICE OF EDUCATION, WASHINGTON, D. C.
Earl J. McGrath, U. 8. Commissioner of Education s

R. W. Gregory—Ass't Commissioner for Voentional Education L
Ww. T. Spanton—Chief, Agricultural Education ’

Directors, Supervisors, and Teacher Trainers -

Key to Abbreviations Used
d—directors s—supervisors as —assistent supervisors
rs—regional supervisors da—district supervisors FFA—specialist FFA
t—teacher trainers it—itinerant teacher trainers rt—vresearch workers

Ni-—Negro teacher trainers sms—subject maiter specialists
fme—$farm mechanies specialista As—area SUpervisor

. + . Bpecialists . . .

H. B. Swanson, R. E. Naugher, A. W. Tenney, E. I, Johnson and W. N.
Flam, Program Planning; A. . Hollenberg, Farm Mechanica.

MISSOURI _
d—T. B. Dalg, Jefierson Ciky

s—Carl M, Bomphrey, Jeflerson City

ds—James A. Bailey, Jelerson City
28—R. 1. Hayward, Jefferson City
as—Clovis Jones, Jefferson City
ds—7. B. Rutledge, Portageville

fl:;_% .%}\{E{’:gr:ﬁ.MV%"a }’rg;ﬁrg SOUTH CAROLINA §t.—E. E. 00115113, Texarkana
da—7, M. Culbertson, Springfield NORTH DAKOTA d—N. D. Andersor, Columbia ngm Jancs, Caldwell
ds—J. D, Harris, Hungsyille d—E. T, Riley, Wahpeton as— W, T, Gore, Columbus t—8. B. Palmer, Tyler
ds—17. A. McKinney, Salem s Ernest 1, DeAlton, Fargo s—F. L, Barton, Columbia UTAH

ds—0. D, Branstetter, Rosendale
t—G. F. Bkstrom, Columbia
t—C. V. Raderick, Columbia
sma—Joe Duak, Colombia
nt—3. N, Freeman, Jelerson City

MONTANA
ds—A, W. Johnsen, Helena
as—Arthur B. Ward, Helena
t—Loo L. Knubi, Bozeman
t—H. I, Rodeberg, Bezeman

NEBRASKA

3—@G. T'. Liebendorfer, Lineoln
s—Harold F. Duis, Isneoln
as—L. D. Clements, Lineoln
as—U. B, Wendorfl. Lincoin
as—Elvin C. Sehts, Crete
as—B. B, Gengery, Stonton
as— Wm. D. Tutes, Lexington

t—C. E. Rhoad, Lincoln

t—C. €. Minteer, Lincoln

t—Howard W, Deems, Lincoln

t—Marion &, McCreight, Lineoln

NEVADA
d—Tonald C. Camaren, Catson City
s—John W. Bunton. Carson City

NEW HANMPSHIRE
d—Walter H, May, Coneord
s—Tarl H, Lirtle, Concord
t—¥, 8. Barton, Durham

NEW JERSEY
d—John A. MeCarthy. Trenton
a—01. B, Kiser, Now Brunswick
as—W. H, Evans, New Brunswick

NEW MEXICO
s—L. C. Daiton, State College
as—1J. L. Perzin. State College
+—Carl ¢ Howard. State College

NEW YORK
d—A. K. Getman, Albany
3—R. C. 8. Butlifi, Albany
as—W. J. Weaver, Albany
as—J. W. Hateh, Albany
as—1I0. C. Lattimer. Albany
t—William R. Kunsela, Tthaea
t—18, R, Hozkins, [thaca
t—W. A, Smith, Ithaca
t—Harold L. Noakes, Ithaca

NORTH GAROLINA ) !
A A t—J. L. Moses, Hontsville Nt—W. T. Johnsen, Institute
gj.' ‘E' %ﬁiﬁ;ﬁ%ﬁlﬁ?@ PUERTO RICO t—Kenneth Lee Russell, Hunisville
as—1. J. Peeler ateigh a—L. Garcia Hernandez, San Jusn it—Ray Epps, Huatgville WISCONSIN

) . s—Nieolas Mendes, San Juan it—G. H. Morrison, Huntsville d—C. L. Greiber, Madison

s—Roy H. Thomas, Raleigh
ds—I%, N, Meokins, Haleigh
ds—T. B. Eiliot, Woodland
ds—N. B. Chesnuit, Whiteville
ds—J.' M. Osteen, Rockingham
ds—Tal H, Statiord, Ashevilie
Ns—8. B, Simmons, Greenshore

{—1. B, Kirkland, Raleigh
t—Leon B. Cook, Raleigh
t—0. 0. Searberough, Raleigh
t—1J. K. Coggin, Raleigh
t—L. O. Armstrong, Raleigh
t—F. A. Nyhind, Raleizh

Nt—{, E. Dean, Greanshoro
Ni—W..J. Fisher, Greenshora

as—Shubel D, Owen, Targe
as—Winston H. Dolve, Fargo
as—William K. Guamble, Fargo
as—¥yerett A. Tool, Fargo

OHI0
d—Ralph Howard, Cotumbus
s—Warren &, Weiler, Columbus
ds—D. R. Purkey, Columbus
ds—7J. H. Dougan, Columbus
ds—I. ©. Bolender, Columbus
ds—¥. 1. Ruble, Columbus
t+—R. E. Bender, Columbus
¢—F. G. Kenestriek, Columbus
t—W, F. Stewart, Columbus
t—A, C. Kennedy. Columbus
—R. J. Woodin, Columbus
t+—Willard H. Wolf, Columbus
-t—A, T, Ritchie, Colnmbus

QKLAHOMA

ds—IJ. B. Perky, Stillwater
as—W. R. Felfon, Stillwater
ds—Byrle Killizn, Stilhwater
ds—Cleo A. Collins, Stillwater
ds—Benton ¥. Thomason, Stillwater
ds—Mazvin Bicket. Stillwater
as—Jack Putman, Stillwater
as—Ken Hioronymug, Stillwater

t—C. L. Angerer, Stillwater

$—Den M. Orr, Stillwater

t—Chris White, Btill water

t— Rohert Price, Stillwater

t—Clifford Kinmay, Stillwatet

fms—James Filiott, Stillwater

1D, €. Jones, Langston

OREGON
d—0. 1. Paulson, Salem
s—Ralph L. Morgan, Salem
as—M. C', Buchanan, Salem
t—Henry Ten Pas, Corvailis
1—Clarence Jean, Corvallis

PENNSYLVANIA

d—Panl T.. Cressman, Harrisburg
s—H. (., Fettero'f, Harrisburg
as—V. A. Martin, Harrisburg
t—FHonry &. Brunner, State College
& -David I MeClay, State College
t—T. §. Anderson, State Colicge
t —Clenn 7. Stevens, State College

as—Samuct Molinary, San Juan
as—1J. Acosta Hoenrigues, ban Juan
as—Hafnel Muller, San Juan
as—Federico A. Rodrigues, San Juan
ds—Federico Carbonell, San Juan
ds—Juan Melendez, Cayey

ds—Giregorio Mendez, Arecibo

ds—Nicolas Herandes, Mayaguez
t—Juan Robles, Mayaguez
t—Reinaldo 1. Martines, Mayagucz

RHODE ISLAND
d—F. Sheldon Davis, Providence

ds—W. M. Mahony, Honea Path
ds—W. 1. Carter, Walferboro
ds— 0. G, Zimmerman, Florence
ds—3¥. M. Harris, Chester
t—J. B. Mongae, Clemson
$—F. I. Kirkley, Clemson
t+—W. C. Bowen, Clemsan
t—T. A. White, Clemson
&—B. H. Stribling, Clemson
Nt—Ciake Buckman, Orangeburg
Nt—W. I, Tickson, Orangeburg

SOUTH DAKOTA

d—H, 8. Freeman, Pierre
s—Harold B, Urton, Pierre
t—Stanley Sundet, Brookings

TENNESSEE

ds—G. I, Freeman, Nashville
as—J. W. Brimm. Nashville
ds—S. L. Sparkes, Nashville
ds—1.. A. Carpenter, Xnoxville
ds—H. N. Parks, Gallatin
ds—7. J. Hendrickson, Gatlatin
ds—H. C. Colvett, Jackson
t—N. E. Titagerald, Enoxville
t-—Bonard 8. Wilson, Kuoxville
t—A. J. Paulus, Knogville
$— Rufus W. Beameor, Knoxville
t+—CGeorge W. Wicgers, Jr., Enaxville
Wi—W, A. Flowers, Nashvilie

TEXAS

s—iobert A. Manire, Austin
as—eorgs H. Hart, Austin
as—Vannoy Stewart, Austin
As—0. T. Ryan, Lubbock
As—E. L. Tiner, Alpine
‘Aa— 0. M. Holt, College Btation
As—1. B, Payne, Stephenville
As—1:. I, SBamauel, Aclington
‘As—R. B. ‘Thomas, Jr., Commerce
As—K, D. Chandler. Nacogdeches
As—T. R.Rhodes, Huntsville
As—Acie B, Childers, Mart
‘As—U3, D. Parker, Kingsville
As—Walter Lahay, Plainview
As—1J. A. Marshall, Georeetown

—E. R. Alexander, College Station

t—Marris N, Abrams, College Station

t—Henry Ttoss, College Station
t—W, W, Mollroy, College Station

t-—Brnest V. Walton, Coilege Station

it—Fers] M, Robinson, Huntsvilie
i—8. V. Burks, Kingsville

it—F. B, Wines, Kingsville
t—Ray L. Chappelle, Lubhock
t—T. L. Leach, Labbaclk

it—1Y,. M. Hargrave, Lubbock

Note—Please report
T, Spanton,
Tducation.

ehanges in personmnel for this directory
Chief, Agrirmltural Edueation, . 8B

to Dr. W.
Office of

+—C. B, Barclay Commerce

—M. 8, Rogers, Commerco

it—Kyle Leftwich, Commerce

+—T. R. Buie, San Marcos

+t—J, 0. Green, Nacogdaches
M—F. M. Norris, Prairie View
Nt—W. D. Thompson, Prarie View
Ni—Paul Rutledge, Palestine

ds—Mark Nichols, Salé Lake City

as—Iiivin Dowas, Salt Lake City

ds—¥'red Cornaby, Richfield
+—Stanley 8. Richardson, Logan

VERMONT
d—John T. Nelson, Montpelier
s—Cela 1. Watson, Burlington
t—James B, Woedhull, Burlingbon

VIRGIRIA

d—Richard N. Anderson, Richmend
s—Frank B, Cale, Richmond
as—R. E. Bass, Richmond
as—T. V. Downing, Ivor
As—J. C. Green, Powhatan -
As—W. R, Emmons, Boykins
As—Wm, C. Dudley, Appomatiox
As—IJ., 0. Houe, Blackburg
As—1J. A. Hardy, Pulaski
As—W, R. Legge, Winchester
NAs—C. B, Jeter, Richmend
t—H. W. Sanders, Blacksburg
1—T. J. Horoe, Blasksburg
t+—C_ E. Richards. Blacksburg
T J. Wakeman, Blacksburg
(!, 8. MeLcaren, Blacksburg
+—B. C. Bass, Blackshurg
Nt—J, R. Thomas, Petersburg
Nt—M, A. Fiefds, Petersburg

WASHINGTON

d—H. G, Halstead, Olympia
s—DBert L. Brown, Olympia
as—M. C. Knox, Olympia
as—H. M. Olsen, Olympia
as—+. W, Evyaps, Olympia
as—Robert Corless, Olympia
as—E, M. Webb, Pullman
as—0. Oscar Loreen, Pullnan
t—David Hartzog, Pullman

WEST VIRGINIA

d—John M. Lowe. Charleston
s—H, N, Hansucker, Charleston
as—8. D. McMillen, Charjeston
as—I. T, Edwards, Charleston
ds—Quy [, Cain, Charleston
ds—W. H, Wayman, Clarksburg
+—D. W, Parsons, Morgantown
+—C. W, Hill, Morgaatown
t+—R. €. Butler, Morgantown

s—-Louis M, Sasman, Madison

it—C. H. Bonsacl;, Madison

it—D. C. Aebischer, Madison
t—J. A. James, Madison
§—Walter T, Bjoraker, Madison
t—J. A. May, Rivor Falls
t—¥V. B, Nylin, Plattevilie

WYOMING
d4—Bam Hiteheoek, Cheyenne
s—Peroy Kirk, Cheyenne '
t—Jack Ruch, Laramie
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