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Leadership — a challenge

FROM the standpoint of society, the world may be divided
into leaders and followers, The professions have their
leaders, the financial world has its leaders. We have political
leaders, religious leaders and social leaders. Tn all this leader-
ship it is difficult, if not impossible, to separate from the
element of pure leadership that selfish element of personal
gain and advantage to the individual, without which such
leadership would lose its value, In the teaching prolession we
can hope to realize leadership in a more exalted and dis-
interested sense.

Fvery teacher of vocational agriculture helps youth to mold
its foture. As a tcacher you have under your jurisdiction
partially trained citizens whe look to you for instruction and
guidance. Your word is their guiding light. Your most casual
remark is remembered. Your mannerisms are aped. Your
clothing, your carriage, your vocabulary, even your matner of
control is imitated. You have a very willing group of farm
people who ask from you nething more than the quality that
will cornmand their respect and their loyalty. They are periect-
ly ready and eager to heed your teaching so long as you can
convince them that you have these qualities. When the time
comes that they are satisfied you do not possess these qualities,
you might as well kiss yoursell goodbye. Your usefulness to
that society in that locality is at an end.

Neatly all who read this will be certificated as teachers.
The mere certificate does not make you an educational leader.
You are merely certified as a qualified person to teach. Your
certificate does make it possible for you to be placed in a
position where you can become a leader if you possess the
proper attributes. But you must make good, not so much with
your fellow teachers or your supervisors, but rather with those
in need of your services. )

You might ask yourself, “Of what does leadership con-
sist? What must I do to become a leader? What are the
attributes of leadership and bow can "I cultivate them?”
Leadership is a composite of a number of qualities. Some
of the most important are self-confidence, moral ascendancy,
self-sacrifice, student welfare, fairness, wnitiative, dignity and
courage. Let's analyze these briefly.

Self-confidence results from an. exact knowledge and the
ability to impart that knowledge in a truly democratic fashion.
To lead you must know—you cannot bluff, Rural folk are not
casily deceived. There is no substitute for accurate knowl-
edge. Prepare yourself and become so well informed that
vour clientele will seek you and your help.

Self-confidence is the resulf of knowing your professional
subject field better than your constituents, Moral ascendancy
over them is based on the belief that you are the better pre-
pared individual. To gain and maintain this ascendancy you
must have self-control, physical vitality and endurance, the
will and way towards self-betterment and moral force. Your
job as a teacher of vocational agriculture is a trying one, Many
incidents will arise to try vour temper and wreck the sweet-
ness of vour disposition, The true leader must not “fly off
the handle,” for men in anger say and do things which they
almost invariably regret afterwards. Your hours will be long.
As you well know, the “40-hour week” has not hit the profes-
sion. Physical endurance and vitality are cssential here. Moral
force is an important element in gaining moral ascendancy.
You must live clean. You must have sufficient brainpower to
see the right and to do right, Lead the kind of life you want
imitated.

Essential also to leadership is the element of self-sacrifice.
You must give—give all the time. Give of yourself, physically
and mentally. Your own plans and wishes must of necessity
be subjugated to the needs of your services. It is not entirely

Not alone

FISHING is -fun. It's even more fun with companions.
L' Whether it be in recreation or in one’s profession the
affiliation with others contributes to personal satisfaction In
the profession of teaching agriculture this Magazine provides
opportunity for all members to widen their affiliations with
other members.

As members of a profession, the troubles and problems, the
successes and gains are of concern to many. The profession is
made up of men who have interests and problems in common
which grow out of service to fellow men. No one walks this
service road alone. The burdens to be carried or the blocks to
he vemoved seem the smaller as one senSes the power of
affiliation in the profession. Likewise, individual achievements
of success are the sweeter because of sharing in their attain-
ment,

The Agricultural Education Magazine provides a medium
through which workers in the profession may strengthen the
bonds- of affiliation by sharing ideas on problems and pro-
cedures. They, too, catl get more fun out of the job by build-
ing this sense of doing things together by active belonging
to the profession.

The three R’s of active membership in this case may be
said to he reading, ’riting and research. (In this case re-
search is defined broadly.) Each memher can increase his
affiliation through reading his professional publication, Many
will build stronger ties by writing articles, contributing pic-
tures or even penning notes to the editor,

The Agtricultural Education Magazine exists solely fo serve
teachers of agriculture, Workers in vocational agriculture
have the benefit of a highly specialized professional publica-
tion not available to many other groups of comparable num-
bers. Its cost is low. It is as free from outside pressures or
influences as possible. Not a single penny is received from
advertising. No governmental agency, local, state or national,
contributes to its support. The Magazine is a true profes-
sional organ and one which every worthy member of the pro-
fession can strive to strengthen as a means of increasing his
personal effectiveness as well as his satisfaction in professional
affiliations.

This opportunity for affiliation is highly valued by your
present editor who concludes his three year term with this
number of the Magazine, In this period hundreds of con-
tributors shared their ideas. Correspondence has been ex-
changed with teachers in 46 of the 48 states, Cooperative plan-
ning has been carried on with special editors and other leaders
from the several sections of our country. The help and advice
of our publisher and his staff, especially Herschel Authenrieth,
who has a major responsibility for the printing job, strength-
ened ties all the way down the line to final production. The
support and help of supervisors and teacher trainers has been
most gratifying. The importance of these cooperators in the
production of a professional publication is recognized. The
privilege of this affliation is one which ever will be valued
and cherished.

out of the realm of possibility that you will give of your own
slender financial resources at times, as most well know.

The true leader is cognizant of student welfare. He watches
over the comfort and welfare of those he would serve, Marital
and family problems, social problems, vocational-avocational
discomforts—all of these have a way of winding up on the
teacher’s doorstep and aid must be extended in a sincere, con-
fidential manner.

Fairness is another element without which leadership can-

{Continued on Page 281) :
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L. F. Crabbe, the writer of this article, confers with Leon Boucher, former member of the
Ohio Public Relations Committee, and presently, President of the Ohio Vocational Agri-
culture Teachers’ Association, and Pau! Mechling, Secretary of the group.

The Ohio plan of public relations
in vocational agriculture

L. F. CRABBE, Teacher, Mowrystown, Ohio

AM taking for granted that all of us

working in vocational agriculture are
aware of a need for a more aggressive
program of public relations. A committes
of three Ohio teachers and one repre-
sentative of supervision and teacher
training were asked to stubmit a five-year
plan for public relations for vocational
agriculture in Ohio. This plan was sub-
mitted to the anmnual teachers’ confer-
~ ence in June of 1951,

The Chio vocational agriculture teach-
ers seemingly were aware of this need
and appropriated from their Hmited
finances $100 with which to initiate the
new program to supplement what was
already being done by individuals,

Some of the things this new program
called for were:

A. The formation of a speakers’ bu-

rean from our own teacher ranks,

B. District chairmen to assign the
preparation of certain feature
news.articles to local feachers.

C. A county or district chairman to
coordinate news within counties
and districts.

D. Providing prints of pictures taken
at State Fair, State FF.A. Con-
vention, State Camp, or by super-
visors or others at district or
state-wide F.F.A. functions to any
and all local chapters concerned in
the picture, These pictures are to
be used in local publications.

A three-man public relations com-
mittee made up of teachers with
one man to be replaced each year.
F. A three-man public relations com-

mittee made up of two district

=

supervisors and one teacher train-
et who are to assist the teachers’
committee,

The Speakers’ Buvean is made up of
two teachers from each district who like
to speak in public and the officers of the
state teachers’ association.

Tetters telling of the availability of
these men as speakers were sent to 1,500
service clubs such as Lions, Kiwanis,
and Rotary, also to farm organizations,
such as Grange and Farm Bureau.

Fach speaker was provided with re-
turn cards to tell where he had spoken
and a few other facts so that the re-
stlts of the undertaking could be
measured. .

The results of the speakers’ burean
are above expectation since this is only
the first year. Some of our speakers have
made four and five appearances aircady,
Many of them invite F.F.A. members to
go along with them.

Part B was designed to provide a
steady flow of news and feature articles
to state and national magazines. I be-
lieve this matter of assigning these
articles will work and is working. Prof.
Ralph J. Woodin of Ohio State Uni-
versity teacher-training staff makes his
office available as a clearing house for
these articles, as well as providing a
headquarters for the general activities of
the public relations committee. )

The County or Area Choirman handles
that news which involves more than one
school. Tn our own county of Highland,
the county publicity program is bearing
fruit. We now have a weekly column to
which each of us four teachers com-
tribute one article per month. We meet

together omce each month and decide
what is to he publicized and who is
to do it.

We do have several county-wide
F.F.A. functions such as the F.FA.
section of the County Fair, Green Hand
and Chapter Farmer initiations, and live-
stock sales and shows which are de-
serving of this publicity effort. T at-
tempt to do the news photography on
county functions since our school and
the F.F.A. together own a 4x5 speed-
graphic and we have a complete dark
room which the F.F. A, boys and I set
up in the school.

Our foitr schools cooperated in send-
ing one teacher from this county and
one F.F.A. boy from each chapter to

National F.F.A. Convention in 1951, We .

plan to rotate the driving responsibility
among the teachers.

Dividing The Job

Publicity, which is an important part
of any public relations program, seems
to break down into four logical areas:
local, county, state, and national. We
felt that the local publicity is still the
job of the local teacher and that no one
is in a position to do the job better. The
county set-up, I have already covered,

* The state functions, many of which I

have already named, involve taking many
pictures, At the State Fair, for instance,

I took more than 30 pictures. Not more -
than 10 of these have been used in

publications. If 4 x 5 prints of these can
be gotten back to the chapters involved

they may be able to use some of them in =

their local papers, or at least in their
chapter serap bock. This 4 x 5 contact
print can he secured for 10 cents and
this is a small cost compared to the
original 31 cents cost of film, bulb, and
developing of the negative,

Our Ohio program is not even far
enough along yet to be experiencing
growing pains, but our public relations
committee is working at such places as
the State Fair and National F.E.A. Con-
vention, helping to get F.E.A, on the
radio, in news pictures, and into print.

We realize we must reach all the

voters, school patrons, and legislaters, T

ant reminded of a statement of the State
Supervisor of Vocational Agriculture,
Woarren Weiler. He said, “We are told
many times by legislators of what an
excellent program we have, yet appro-
priations do not bear out their convic-
tions.” We hope to get legislators in-
vited to =21l the F.F.A, banquets in
Ohio so that these men may. know our
program hetter, Our guiding principle is
one which has been frequently expressed
by AVA Secretary M. D. Mobley—Let
the people know.” If our program suc-
ceeds to the extent of letting Obio
people know about their own program of
vocational agriculture, we will feel richly
rewarded for our efforts. L

T hold that the time has come when
civilization will put men of my, profes-
sion into the ranks of the permanently
unemployed. Moreover, I believe that
the principal weapon of civilization ©
bringing about this result is logical, 1n-
tensive, and inspired education.

General Eisenhower

.
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‘Teacher welfare

C. W. HILL, Teacher Education, West Virginia University

HE problem of teacher welfare is

concerned with the conditions. that
affect a teachér’s thinking and attitude
as well as his physical well being, Let
us consider welfare as a state of faring
or doing well; a condition of health
and happiness and prosperity. It is
recognized that this condition of doing
well is relative and exists in varying
degrees with each individual in the pro-
fession, vet regardless of the standard
gsed there are many things in common.

A person's success is very much de-
pendent upon_ his outlook, attitude and
tiking for his werle There are many
factors which influence and have a direct
bearing upon a person’s thinking and
attitude, In this review, major ¢onsidera-
tion will be given to the professional wel-
fare of the teacher. Many of the factors
that relate to and influence the welfare
of our vocational agriculture staff are:
salary and other income, living condi-
tions, recreational and social activities,
provisions for tenure, refirement pro-
visions, teaching load, location of his
work, professional improvement, ad-
vancement, and satisfying relationships
in the community. To the extent a
teacher finds the above factors satisfy-
ing he will be more contented and. take
a desirable and favorable outlook toward

his work., This writer believes that

teacher welfare is one of the most im-
portant to the vocational agriculture pro-
fession since the attitude and perform-
ance of the teacher is determined to a
large extent by his welfare. As he is
free from oppressing physical or mental
conditions, his performance will be
better and his tenure longer. :

It is the purpose of this article to
present a few brief findings that relate
to teacher welfare as are given in the
Summaries of Studies, Considerable

study has been given to these areas: -

why teachers leave the service, teaching
load, activities engaged in by teachers,
and problems faced by teachers on the
joh. Other phases of teacher welfare
have rcceived little attention, This writer
will present findings along with sug-
gestions as to phases of the topic that
seernn to merit future study so as to
fill in where no particular study has
been made in the past or to strengthen
previous findings.

Reasons For leaving

One phase of this topic which has
attracted as much attention as any other
is why vocational agriculture teachers
left the teaching profession and the
subsequent occupation or service they
entcred. Canada (4), Roland (38), Di-
Vesta and Olney (11), Stringfield (41),
Fraiser (14), and Tuthill (45) reported

-these factors as having influenced teach-

ers in leaving service: (a) they pre-
ferred other work, {b) they saw limited
chance for advancement, {c} their sal-
aries were too low, {(d) they felt a lack
of security in their work, (e) health,
(f) they lacked adequate training in
college, (g) inadeguate supervision from
the state office, (h) lack of understand-

ing hetween teacher and school superin-
tendent, principal or state supervisory
staff and (i) school and community
demanded too much from the teacher.
The occupations entered by the voca-
tional agriculture teachers who left the
service “were: {a) Agriculture Exten-
sion Sérvice, (b)Y farming work, (c)
Soil Conservation Service, (d) graduo-
ate work, (¢) Farmers Home Admin-
istration, (f) college teaching, (g) Fed-
eral Tand Bank Scrvice, and (h) scec-
ondary school administration.

Tn a study to find what conditions the
vocational agriculture instructors con-
sidered unsatisfactory, Bartlett (2) in
Washington state found these; (a) too
many duties and responsibilities to do a
good job on any one of them was the
criticism most frequently offered, (b) no
time to devote to family life, {¢) limited
opportunity for advancement, (d) not
encugh difference in salary for begin-
hing teachers as compared with experi-
enced teachers, (&) limited school facili-
ties and (f) little or no opportunity to
attend summer school. :

Ancther approach to the problem of
tentre is a study by Robles (37) to
determine the factors that contributed to
vocational agriculture teachers liking
their work and remaining in the pro-

stated that the heaviest loss of teachers
occurred during the first five years of
teaching. The loss after ten years was
small and the percentage loss after
fifteen years was even smaller, Twenty-
eight per cent of the teachers who en-
tered teaching in 1926-30 were still in
service in Illinois during the 1945-46
school year. )

Another group oi studies relate the
problems, needs, and difficulties en-
countered by teachers in their teaching.
Kirldand (23) reported the difficulties of
first year teachers as: the imability fo
perform activities in the area of long-
fime and annual program planning, adult
farmer program, and physical plant and
facilities. Many of the difficulties were
ascribed by the teachers to a lack of
participation during pre-sexvice training.
Godfrey (15) reported the problems of
a group of beginning teachers in Cali-
fornia in cenducting a satisfactory pro-
gram as: adult activities, farm mechanics
activities, guiding young farmer groups
and supervising F.F.A. activities. God-
frey found that problems tended to dis-
appear as the teachers gained experi-
ence. Santos (40) gave these in-service
¢raining needs required by ~vecational
agriculture teachers: (a) assistance in
locating and sccuring materials for in-
struction: (b) help needed in teaching
methods and techniques for supervised

farming programs, F.F.A. activities, and

farm mechanics acttvities.

Recent studies by Gustafson (163,
McClay (28), and Ceombs (7), which

What do studies show?

"Phis contribution is one in a series of twelye planned for the current

. volume. Fach will review and interpret studies in a phase of the program

in agricultural education. Each will provide the reader with an overview

of the research and point up applications in a particular phase, The phases

to be covered and the selection of pessible contributors were planned with
the A.V.A. Research Committee for Agriculture.

fession. Factors influencing them were:
fa) it was their profession, (b} they
felt that they reccived decent salaries,
(c) opportunities for professional im-
provetnent, (d) active participation as
a citizen in the community, (e} economic
interests in the community, and (£}
owning a house. Robles (37) stated,
“The teachers who stayed in the service
unlike those who relinquished their
work, kept on cordial relationships with
their administrators and supervisors.”

Performance Compared

One point that has not been given con-
sideration in research studies, and it
seems important fo the vocational agri-
culiure program, is just how does the
performance of the teachers leaving the
profession compare with those who re-
main in service. Are we losing the best
teachers?

Phipps (33) and Chapman (6) in-
vestigated the number and percentage
of trainees entering vocational agricul-
ture teaching and their tenure. Chapman
reported that 64.3 per cent of the trained
teachers entered the field, and the tenure
for all qualifiers was 59 years, Phipps

were an outgrowth of and the follow-up
of the North Atlantic Regional Project
on participating experiences of student
teachers and the performance of first
year vocational agriculiure teachers, in-
dicate the strong and weak phases of
the first year teacher's work. The highest
mean performance was found in getting
established in a scheol and community,
keeping records and reports, teaching
all-day classes and advising F.AA.
Chapters. The performance of first year
teachers was the lowest in: teaching
young and adult farmer classes, place-
ment and follow-up of pupils, selection
of pupils for vocational agriculture
classes, evaluating the effectivencess of
the program, and planning the course
of instruction and the long-time pro-
gram for the department.

Tinancial status and salary problems
have becn given limited attention, White
{46) presented the following informa-
tion on the financial status -of Texas
teachers for 1040-41, A group of 27
married teachers had an average of 9.81
vyears of teaching experience. Their

average salary was $2,353.45 with other

* (Continued on Page’284) °
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Appraising the in-service education

V. RAY CARDOZIER, Graduate Student in Agr, Ed., Ohio State University

o THE JOB OF
teaching voca-
tional agricuiture
is becoming in-
creasingly com-
plex; professional
and scientific de-
velopments require
that teachers con-
tinue to improve
their professional
o competences. Pre-

V. R. Cardozier service teacher

education cannot

prepare one to
meet all problems successfully in this
rapidly changing world., The teacher
education profession generally recoghizes
that they can only start the individnal
on the path to becoming a highly quali-
fied teacher. A solution to better quali-
fied teachers and improved programs of
vocational agriculture seems fo be in
a contintions program of in-service edu-
cation,

If teachers are to realize the most
from an in-service education program,
all those responsible for its implementa~
tion must look at the total program with
the view of improving it. This involves
analyzing and appraising the total pro-
gram on a state-wide bases. When the
writer undertook the analysis and ap-
praisal of the in-service education pro-
gram for vocational agriculture teachers
in one state recently, he discovered that
there was no instrument available for
the appraisal of a tofol program, Thus,
it became necessary to develop some
kind of evaluative instrument that might
be used in appraising the total program
of in-service education of teachers
within a state,

From a rather comprehensive study of
the literature in the field, it was found
that in the development of a successful
state-wide program, responsibility might
be assigned to four groups:

1. Teacher-trainers in agriculture edu-

cation in the state.

2, Personnel from the office of the
state supervisor of vocational agri-
culture,

3. Local school administrators and
SUPErVisors,

4. Teachers of vocational agriculture,
themselves,

An analysis of the various practices
used in the in-service education of teach-
ers as reported in periodicals, research
reports, and other educational literature
revealed a sizeable and varied list. These
practices were classified info general
groupings, cach of which served as a
basis for formulation of a general prin-
ciple covering those practices. These
principles, when placed under the ap-
propriate atea of responsibility con-
stitute a set of “guiding principles”
which are presented here for those who
might find them useful in the improve-
ment of teacher education in service in
their state,

I. Tt is the responsibility of the teach-
er-education program in agricul-

in Service Education for Vocational Agriculture teachers should

11,

tural education to stimulate and

provide teachers an opportunity for

continuous improvement of their

preparation in both technical and

professional education.

1. Teacher-education staff mem-
bers should visit first-year

teachers in a regular follow-up’

program of group and individual
mstruction.

2. Teacher trainers should wvisit
experienced teachers as the need
develops.

3. There should be a program of
graduate study leading to an ad-
vanced degree offering hoth pro-
fessional and agricultural courses
during both the regular and
summer terms,

4. Short courses and regular grad-
uate courses should be offercd
teachers both on and off campus,

5. Teacher trainers should par-
ticipate in planning and con-
ducting state, district and local
meetings for teachers of voca-
tional agriculture.

6. Teacher-education personnel
should make contributions to
publications which are directed
toward improving teachers.

7. The teacher-edncation staff
should conduct and assist with
research and evaluation studies
and provide for the dissemina-

. tion of findings to teachers.

8. Definite responsibility should be
assigned to the teacher-educa-
tion staff in at least one institu-
tion in the state for collecting,
organizing, and distributing
teaching materials to teachers,

One of the major functions of the
state supervisor of vocational agri-

culture and his staff is to assist:

teachers to grow professmnally in
service,

1. Supervisors should visit teachers
individually’ to assist them ip

solving their problems.

2. Supervisors should meet with
teachers in group meetings to

help them improve their pro-
fessional proficiency.

3. Supervisors should contribute to
the, development of harmoniouns
refationships between teachers
and local administrators and
supervisors, other teachers, and

- lay pecrsons,

4, 8pecial consultants in the office
of the state supervisor of voca-
tional agriculture should mmeet
with teachers individually and
in groups to assist them in
solving their problems.

5. Supervisors and specialists in
vocational agriculture should
make contributions fo publica-
tions which are dirceted toward
improving teachers in service,

involve Learning by Deing.

6. Supervisors and specialists
should assist teachers in carry-
ing out programs of research
and evaluation, provide means
for distributing the findings to
teachers, and assist teachers in
utilizing the findings most effec-
tively,

7. There should be close working
rclatlonshIps between the state
supervisory staff in vocational
agriculture and the teacher-
education staffs,

IT1. Tt is the function of the local scheol
administrative and supervisory
staff to furnish stimulation and an
opportunity for teachers to improve
professionally in service.

1. The Iocal school system should
conduct organized in-service
education activities for all teach-
ers in the system,

IV.

2. Local school adm:mstratwe and
supervisory staff members
should visit vocational agricul-
ture teachers in a program of
regular supervisory visitations,

3. The local school system should
provide some kind of material
reward to stimulate teachers to
pursue in-service education.

4. Local administrators should.
make time available to teachers
for in-service education,

5 The local administrative and
supervisory staff should en-
courage teachers to pursue ad-
vanced study and participate in -
other organized group activities
related to improving them as
teachers,

6. The local administrative and

supervisory staff should en-
courage teachers to_pursue ad-
vanced study and participate in
other organized group activities
related to improving them as
teachers,

7. The local school administrative
and supervisory staff should
have close working relationships.
with teacher-education staffs
and personnel from the office of
the state supervisor of voca-
tional agriculture so that total
efforts might be coordinated to-
ward an improved program of
in-service education for teach-
ers of vocational agriculture.

It is the responsibility of teachers

of vocational agricufture to im-

prove professionally so that they

may perform their functions as

teachers better, S

1. Teachers should read a vaﬂety
of publications for professional,
technical, and general educa-
tional improvement,

2, Teachers should: carry on re-
search and evaluation studies.

3. Teachers should write for pro-
fessional, agricultural and other
publications,

4, Teachers should meet with other
teachers, including their own
faculties and other vocational
teachers, to consider problems
of mutual concern.

5. Teachers should serve on com-
mittees and participate in groups
studying special problems related
to education, agriculture, and
the community.

6. Teachers should hold member-
ships, participate in, and occupy
toles of leadership in a diver-
sity of professional, agricultural
and civic organizations.

7. Teachers should observe the
tedching of others,

8, Teachers should seek informa-
tion and assistance from quali-
fied resource persons both with-
in and outside the local com-
munity.

9. Teachers should pursue ad-
vanced study.

10, ‘Teachers should take advantage
of the in-service opportunities
for professional improvement. @
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Making the best use of
district meetings

C. OSCAR LOREEN, Teacher Education, The State College of Washington

THE educational program that is

carried on by agricultural instructors
is both varied and complex, Because of
the variety and complexity of the pro-
gram, group planning sessions in which
the agriculture teacher has an oppor-
tunity to participate are desirable, Such
a group planning session is provided in
the regular monthly county or district
meeting of vocational agriculture in-
structors,

Listed below are some of the reasons
for, and opportunities that are made
available through such meetings:

1. Plan and schedule district functions

such as contests, exhibits, and co-

aperative ventures.

Exchange ideas on teaching.
~ See the facilities of other schools,

Give helpful suggestions to the be-

ginning teacher,

Assist each other in securing good

Hvestock and good seed for super-

vised farming programs,

6. Discuss and initiate special state
agricultural education activities.

7. Receive specific training from
special resource persons.

8. TFor social reasons,

An organization from which a mem-
ber can derive so much help in conduct-

ST

- ing and improving his work is certainly

worthwhile and merits the support of
all agricultural instructors. Yet, some-
times, because these groups are organized

" on a very informal basis, indifference on

the part of the members develops,
which is detritnental to the best interests
of the organization. If an organization is
worthwhile and merits the support of its
members, it should be organized on a
businesslike basis, It is doubtful that
it is necessary to develop and adopt a
constitution and by-faws, but the adog-
tion of a few governing rules for every
organization. is very essential, Here are
some stiggestions:

1. Election of officers.

A specific time for the annual
election of officers should be agreed
upon and followed. How about the
month of May?

2. Officers.

Determine, and have clearly un-
derstood, what officers are needed
and what the length of term of
each shall be. Officers should
seldom or never serve two com-
secutive terms of office; pass the
jobs around for what honor and
training there is in them.

3. Plan meetings.

Plan the series of meetings for
the whole vear early in the vear.
It would be well to put this on the
agenda for the September meeting.
Monthly meetings scem most satis-
factory.

4, Start and close on time.

Adopt a certain time for the

meetings, start them promptly, and

lems as contests and contest rules,
accrumg to the successful operation.

i close them at a reasonable time.
Don't allow the discussion of a
topic to continue too long; be sure
the speakers are making a contri-
bution to the discussion and not
merely talking.

‘5, Notify members.

Notify each member of each
meetmg by phonmg or writing;
there is at least one in every group
who needs a reminder,

6, Provide a secretary’s book.

Have a permanent type secre-
tary’s book in which to record the
mimutes of each meeting, and send
a copy of the minutes of each
mecting to the State Office. (Since
nearly all instructors claim mileage
for attendance at these meetings, it
is necessary to have a record of
business transacted on file in the

State Office.)

7. Use correct parliammentary pro-
cedure,

Elaboration on this point is
hardly necessary., Suffice it to say
that in view of the necessity for a
teacher of vocational agriculture to
know correct parliamentary pro-
cedure, he needs to practice it fre-
quently himself,

8. CGoverning rules,

After the governing rules have

_been adopted it would be well to
place a copy in the front of the
secretary’s bool,

Observation of the foregoing sugges-
tions should result in the kind of an
organization that will render a genuine
service to its members. There are some
other ideas that will contribute to the
smooth operation and efficient function-
ing of a district organization, and are
here enumerated :

1. The president should delegate re-
sponsibility and should not try to
do all the work himself, a method
of not only killing the organiza-
tion, but of shortening the life of
the president as well. Distribute
the load; everyone is interested in
helping or he probably wouldn't
attend meetings.

2. Plan special educational features
at some meetings. Many local com-
mercial companies have personnel
available which can make a real
contribution.

3, Study some specific problems that
may be presented for consideration
at the annual conference. Freguent-
ly, so little time is available at the
annual conference for full delibera-
tion on many topics that such prob-
lems as contests and contest rules,
building problems, and many others
might well be given some thought

and discussion during the year.
(Continued on Page 275)
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The teacher of Vocational Agriculture must be competent. D. E. Crossen, first year teacher
at Willard, Ohio, shows his students how celery is profected from early frosts. Crossen
teaches in a truck gardening area. -

An evaluation of selecied

Aspects of the pre-service
professional curriculum

in agricultural education af the Ohio State University
RALPH J. WOODIN, Teacher Education, The Ohio State University

Part 11

A Statement of Competency for Teachers
of Vocational Agriculture

"OUR depart-
ment of voca-
tional agricalture is
mecting a real edu-
cational need in
this community.
Mr. Doe is a really
competent teacher,”
A remark like that
by a school admin-
istrator is music to
the cars of the su-
pervisor of voca-
tional agriculture,
as well as to the
teacher trainer responsible for preparing
stich teachers,

Ralph J. Weodin

This remark points up the close rela-
tionship of competency on the part of the
teacher and the effectiveness of his pro-
gram of vocational agriculture. It indi-
cates, too, that one of the major objec-
tives of a department of agricultural ed-
ucation is that of preparing competent
teachers,

The next gquestion which might be
rajsed is “What is a competent teacher of
vocational agriculture? In what phases
of the program of vocational agriculture
is he competent? How much ability does
he need in order to be termed compe-
tent ?” In evaluating the professional pre-
service curriculum of the Department of
Agricultural Education at Ohio State

#Part T appeared in the April issue.

University, it scemed to the writer that
some statement of competency for teach-
crs of vocational agriculture was neces-
sary in order to serve as a yardstick in
determining whether this curriculum was
effective in devecloping competent teach-
ers. Tn preparing this statement of com-
petency two possibilities presented them-
selves:

1. That of asking students, farmers,
school administrators, parents, and
workers in agricultural education
for their opinions as to competency
on the part of the teachers.

2. That of reviewing the studies and
statements which had been made re-
garding the things that a vocational
agriculture teacher should be azble
to do.

T'hLe latter procedure was followed in this
study. A large number of criteria, stud-
ies, and statements were reviewed. Most
of them fell into the following broad
classifications :

1, Statements of competency which
had been developed for general
teacher use. Examples include “The
Education of Teachers as Viewed
by the Profession.” The 1948 Re-

- port of the National Commission on
Teacher Education and Profes-
sional Standards and the Bulletin
of Ohio State University’s Dept. of
Education, “Some Major Factors in
Competency for Teaching” 1941,

2. Statements regarding the purpose
of vocational education in agricul-
ture and the functions of teacher
training. Examples include Reports

of the Federal Board for Vocational
Fducation and Reports of the Na-

tional Standards Committee of the -

American Vocational Association,

3. Instruments of ecvaluation which '

had been developed and used in vo-
cational agriculture, Examples in-
clude “Ewvaluative Criteria for Vo-

cational Education in Agriculture”
1942 revision, and “Ewvaluative Cri- -

teria for Vocational Education in
Agriculture, Ohio Revision,” 1949,

4, Recent studies of the nceds of pro-
spective teachers of vocational agri-
culture in terms of participating ex-
periences. Examples include: Brun-
ner's Study of Criteria for Fvalu-
ating programs for Preparation of
‘Teacher of Vocational Agriculture
and the report of the North Atlantic
Regional Conference on Teacher
Education in Agriculture, 1949,

This statement of competency lists ten

factors believed to be necessary to the
success of the teacher of vocational agri-
culture. They are precsented with the
thought that other factors may be identi-
fied and, therefore, this list of competen-
cies should be subject fo further evalua-
tion, refinement, and revision.

Tt is not felt that every teacher should

develop to the highest degree in all of
these factors of competency but rather

that he needs to achieve at least a mini-

mum level of competency in each if he'is
to fulfll the expectations of the school
and community where he is employed.

Complete competency in teaching is con~
sidered as a long-time objective for the -
teacher which can he achieved only as '
experience, education, and unnderstand-

ing in the profession are secured.

Factors of Competency for Teachers of
Yocational Agriculture

The teacher of vocational agriculture -

should be competent to: :

- 1. Participate intelligently and coop-
eratively in helping to plan and pro- -°

mote the educational efforts of the
entire school, to the end that it may
make its maximum contribution to a
dynamic, democratic, modern workd.

2. Appraise the educational and agri-
cultural needs of the community in
terms of democracy and plan a
workable program through which a
department of vocational agricul-
ture may theet as many as possible
of these needs, Important features
of such plans include educational
experiences for students that will
supplement and integrate other edu-
cational experiences secured by
them and for the cooperative devel-
opment, evaluation and replanning
of the program by representatives
of the school and the community.

3. Teach high school - students ef-
fectively on the basis of their needs,
utilizing group planning, thinking,
and evaluation precesses, appropii-
ate technical materials, community
resources, and purposeful experi
cnces together with appropriate
classroom methods and techniques
of classroom management.

4, Guide high school students in de-
veloping and continuing individual
farming programs which will pro-

(Continued on FPage 274)

" Robert F. Coffin

THE problem of
evaltmtion has
always been a
thorny one. To-
day’s effort to eval-
vate in terms of
the growth of the
learner instcad of
in terms of subject
matter mastery
further complicates
the problem. In vo-
cational agriculture
the emphasis is

placed on outcomes of supervised farm-

ing in appraisals of the total progress
of the pupils. An effective approach to

% the cvaluation of outcomes of super-

vised farming considers the formula-
tion and analysis of objectives and meth-
ods devised which indicate the degree to
which the objectives are being realized.
How well this technique in evaluation is
cartied out will depend primarily on-the
vocational agriculture teacher's philoso-

phy of evaluation, the nature and scope -

of supervised programs, and the evalua-
tion policy of the local school. This re-
pott attempts to bring the problem of
evaluation into focus and to review an
evaluative procedure commeon to many
programs of vocational agricultare.

What constitutes an up-to-date pro-
gram of evaluation for the teacher of vo-
‘cational agricutture? Where does the re-
sponsibility for such a program lie?
What is the special function of achieve-
ment tests as they relate to instguction?
These questions, and many more, face
the vocational agriculture teacher from
the first day of schoal until a final mark
is recorded for each pupil’s effort and
accomplishment.

Tvaluation is the appraisal of the out-
comes of education, These outcomes are
more than just what a pupil does; they
include, also, the worth of his activities.
Consequently, teachers arc called upon
to make valve-judgments about the be-
havior of their pupils. Hercin lies the
reason for the varied approach among
teachers of vocational agriculture toward
evaluation. Some concede to merely
measure a pupil’s achievement in terms
of mastery of subject matter, while oth-
ers accept and practice a modern ap-
proach to evaulation—the carcful con-
sideration of all the major factors which
afford evidence of the degree to which
the pupil has atfained the objectives set
up for that particular course. This latter
coticept of evaluation, whether on the
ciass, group, or supervised farming pro-
gram level, is essential if improvement
of instruction is to be achieved and main-
tained,

A teacher of vocational agriculture
cannot escape the responsibility of evalu-
ation, but he can, and should, share this
responsibifity with colleagues, parents,
and pupils. From the faculty of the
school should come clearly stated edu-
cational goals., These evaluative criteria
(items of behavior) can be used to deter-
mine whether the pupil has achieved
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:W}litheﬁr _téSting and evaluation?

¢
ROBERT F. COFFIN, Graduate Student, University of Vermont

what he was supposed to achieve. Secon-

. dary objectives prepared by the teacher

in terms of course content, expected be-
havior, and degree of emphasis are de-
signed to aid in the achievement of the
larger school goals, rather than to con-
flict with, or ignore them,

Parents of pupils enrolled in voca-
tiohal agriculture can assist the teacher
in developing a sound program of evalu-
ation. In our society, behavior is evalu-

“ated largely in terms of judgments by

its members. When parents are aware of
the specific objectives of the course they

can help the teacher organize for his stu-

dents the situations needed for an ef-
fective learning relationship. Through
this understanding of the ohjectives, par-
ents will be in a position to make valid
evaluative judgments in cooperation with
the teacher.

Self-evaluation on the part of a pupil
assumes that he is well versed in the ob-
jectives and expected outcomes of the

_ ¢ourse. It also assumes that he knows

when he .has achieved them. Ideally, a
pupil can, and should, participate in his
evaluation to (and only to) the extent
he understands what is expected of him,
The evaluation of the more indefinite
areas, i.c., attitude changes, appreciations
exhibited, interests developed, etc., should
rest primarily with the teacher as a pupil
is usually a poor judge of his attitude
and interest changes, It is in this area
that fellow teachers can be very valuable,

What |s the Special Function of Achievement
- Tests in Evaluation?

A day-to-day evaluative program based
on principles and goals is the exception
rather than the rule. As a resuilt, it is
necessary to add systematic evaluation
procedures to the informal procedures,
Such evaluation may require the use of
tests, check lists, and other instruments.
A teacher-made achievement test is oiten
used to meet this need. :

Tn an effort to ascertain the extent,
importance, and nature of achievement
testing in Vermont departments of voca-
tional agriculture, several teachers were
interviewed during the fall of 1951. A
few representative responses are cited.
At the Alpha center, teacher-made
achievement tests were used on the aver-
age of twice a week, usually twenty min-
utes to one hour in duration, “for the
purpese of motivating the students' to
study, for taintaining satisfactory
teacher-student relationship, and for the
purpose of establishing a numerical
mark.” The use of a commercially-pre-
pared mastery test given af six-week in-
tervals or at end of unit was cmployed
at Beta to “summarize” a unit and carry
out the testing policy established by the
school, At the Gamma school, the teacher
stated that he administered teacher-made
achievement tests on the average of one
per week with a comprehensive test given
at the end of unit, usually six to eight
weeks. These tests are the same as used
in previous years with miner revisions.
After this brief survey, a study was con-
ducted with the purpose of developing ef-

fective achievement testing by Vermont
teachers of vocational agriculture,

A representative center was chosen to
supply data for this study. The Epsilon
vo-ag class was selected for the follow-
ing reasons: (1) in the vo-ag 1I and 12
class there were sixteen students, which
number is modal for Vermont’s twenty-
six centers, 1951-52; (2) the tecacher of
agriculture has had over fifteen years'
cxperience in voeational agriculiure at the
Epsilon center; and (3) the male enroll-
ment was seventy-five, which was typical
in Vermont high schools. Of the sixfeen
pupils enroiled in vo-ag 11 and 12, four-
teen were living on farms.

Initial Contact at the Center

The teacher at the Epsilon center was
interviewed in October, 1951 for the pur-
pose of secaring permission to administer
a test to his vo-ag class. Mr, Edward
extended his cooperation and a discussion
of the unit to be tested, its objectives and
scope, took place nsing a guide sheet pre-
pared prior to contacting My, Edward.
T'his guide shcet dealt with the topical
division of the course, the objectives of
the course, the expected pupil behavior
and the philosophy of the school and
course. Following this discussion, a com-
posite list of the main-references: bools,
periodicals, bulletins, etc,, used or made
available to the pupils during the instruc-
tional periods was prépared. Administra-
tive approval was secured from the prin-
cipal before the proposed program was
initiated.

Bases for Validation

Mr. Edward was asked to assign a let-
ter mark for each of the sixteen pupils
hased on quality of work previonsly ex-
hibited in his class. An average of all
marks for all academic subjects for each
student was obtained from the principal’s
office. At this time it was agreed that
Mr, Edward, as wecll as his students,
would take the test without previous
knowledge of its content. It was agreed
to administer the test twice with two
weeks between trials,

Following a review of data obtained
on the guide sheet, composite list of ref-
erences, unit outline, and instrictional
guide, a preliminary draft of the test was
prepared. Before individual questions
were devised, it scemed advisable to de-
termine what level of learning the test
items sheuld represent, The following
levels were chosen: recognition, reeall,
evaluation, and application. Topical di=
visions of subject matter within the unit
were paired off with the levels of learn-
ing to obtain a suitable relationship.
After this the types of test items were
decided npen in each case. Over one hun-
dred teet items were drafted. Directions
to pupils, scoring keys, and a title page
were prepared before final printing of
the test questions,

Lvery recasonable precaution was taken
to insure normal conditions during the
testing periods. After all test papers were
completed and collected (40 minutes) pu-
pil reactions and recommetdations were
considered, Cocfficients of correlation for
the various relationships were calculated
by the Spearman Rank-Difference meth-
od. The coefficiénts ranged from -+0.82

1 .

to +0.8%. ’
{Continned o Page 281}
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agriculture teachers

BYRON J. MCMAHON, Superviser, California

ENERALLY

speaking, the
out-of-school
“Young Farmers”
are on the receiv-
ing end of most
of the agriculfural
instruction that is
given by any agen-
cy. The reverse
held true, how-
ever, at the Cen-
tral Regional meet-
ing of the Cali-
fornia Agricultare
Teachers Association which was held
at the Dixon High School at Dixen,
California, at an all-day meeting on
Saturday, March & 1952, The Dixon
agriculturé department is used also as
one of the training centers for California
vocational agriculture teachers,

There were onc hundred and fifty
vocational agriculture teachers, admin-
istrators, school trustees, and other
guests in atfendance at the conference.
Two of the guests were fathers from
out-of-state of agriculture teachers, and
one was the son of one of the agricul-
ture teachers who is likewise an agri-
ctlture teacher in another region of the
state. Incidentally, there are at present
six fathers and their sons teaching voca-
tional agriculture in California which
speaks well for-the continued family in-
terest in the profession.

Byron J. McMahen

Nature Of Program

The day’s program started out with
i doughnut and coffee social hour with
the Dixon Future Farmers as hosts,
which augured well for the later events.
This fellowship program was followed
by a tour through the $150,000 agricul-
ture building which was only completed
March 1, 1952, This modern building
contains the latest features of excelfent
agriculture buildings including two ad-
joining classrooms with sliding panel
doors between the two rooms which can
be opened up to make one room for
large meetings. It also has a glassed-
in office so that the classrooms, shop,
and hall space can all be seen and super-
vised from the office, The building also
contains a large storeroom for tools,
lumber, and other supplies; washroom,
and a farm mechanies shop 50" x 1007,
There is also a large enclosed yard on
one side and in back of the shop for
the storage of farm machinery and
other equipment which is being worked
upon, or waiting time to be hrought into
the shop thus conserving valuable shop
space.

The morning session following the
tour of the agriculture unit was devoted
to inspirational talks, and the five de-
partment meetings of the Agriculiure
Teachers Association where their many
problems were discussed, and plans
formulated for the improvement of their

program. A general session to give the
reports of the department meetings, and
for the conduct of the agriculture teach-
ers’ business concluded the morning
Session,

A noon lamb barbecue following at
the Priddy sheep ranch near Dixon,
which put everyone in the proper frame
of mind for the afternoon session on the
subject of ‘““The Sheep Industry of
Central California.” This part of the
program proved to be the outstanding
feature of a highly sticcessful day.

A opanel composed of four Dixon
“Young Farmers” who had heen Future
Farmers for four years at the Dixon
high school and who are now all active
“Young Farmer” chapter members of
the Tdixon chapter, provided the answers
to the sheep questions which were raised
during the panel discussion. All four of
the Young Farmers are under twenty-
three years of age, and all are success-
fully launched in the sheep business in
the Dixon area, and are all fully aware
of the tnany problems involved in the
sheep business, as well as the successes
accruing to the successful operation,

The young men discussed from their
own expetiences the problems of the
central California sheep raiser, and
answered questions on breeding, lamb-
ing, feeding, shearing, disease prevention
and treatment, and the marketing of
mutton and wool, Their answers were
the “down to earth” type which would
be expected from the practical minded
sheep man. The one-hour panel discus-
sion was followed by another hour of
demonstrations by the young men of
new and approved practices in the sheep
business,

All in all it was probably the most
outstanding regional agriculture teach-
ers’ meeting that has ever been held in
the Central Region of California. The
meeting gave concrete evidence of the
value of the high school Future Farmer
program when it is followed up by a
truly functional and educational “Young
Farmer” program. If there were any
skeptics prior to the meeting as to the
value of the Young Farmer program
and the assistance they can render to
the high school agriculture teacher, I am
certain that all doubt was removed fol-
lowing this performance by the Young
Farmers before a group of highly critical
but sympathetic agriculture teachers,

The Real Pay Off

As Glenn Caldwell, the Dixon agricul-
ture instructor, stated fo the group at
the time of the panel: “My greatest
satisfaction as an agriculture instructor
comes from seeing the success of these
young ‘men who were all former high
school Future Farmer students of mine,
and to feel that perhaps I have had
some small part in their success, It is
also a pleasure to know that I have
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Young farmers teach

their personal friendship, and to know
that they continue to have a loyalty to
the Dixon high school agriculture de-
partment, and are ready and willing at
all times to assist in the improvement
of our community’s agricultural pro-
gram, Thet is the real ‘pay off’ for any

efforts that I may have put forth as an’

agriculture teacher.”

We need many more vocational agri-
culture teachers with that spirit of
“service” to their communities. We also
need many more “Young Farmer” chap-
ters in California and in the nation, for
our job is only partially completed when
the Future Farmers finish their high
school programs. Our job as vocational
agricultural instructors has not heen
completed until we are certain that our
Future Farmers have become success-
fully established in farming, Due to the
interruption of military service, high
prices for land, equipment, and for
many other reasons, that goal cannot he
achieved in much shorter time than ten
years following high school graduation
in an ever increasing number of cases,
Let us realistically accept the challenge
to follow up and assist our Young
Farmers to become successfully estab-
fished in farming so that we can look
back in future vears upon a “job well
done” in our respective communities.

We need ‘tore agriculture teacher
conferences, and workshops where
“Young Farmers Teach Agriculture
Teachers.” ®

Aspects of the pre-service

professional curriculum
(Coentinued from Page 272)
vide useful and meaningfu! experi-
ences as well as a part of the cap-
ital goods needed for eventual es-
tablishment in farming,

5. Advise the chapter of Future Farm-
ers of America and assist in extra-
curricular activities when possible
to the end that all students may par-
ticipate in a broad program of ac-
tivities which will provide experi-
ence in democratic citizenship.

0, Teach adult and young farmers,
using the same educational princi-
ples as in teaching high school
classes with the objective of devel-
oping better farmer-citizens.

7. Participate intelligently in the af-
fairs of the community and develop
desirable attitudes onm the part of
the community toward the school
and the program of vocational agri-
culture.

8. Guide and counsel individual stu-
dents of all age groups, recognizing
their individual differences and
thereby assisting them in becoming
hetter adjusted to their social and
physical environment,

9. Plan and organize the physical fa-
cilities required for effective learn-

ing, adapting them to the needs of.

the learners as well as to the avail-
able community resources.

10. Make a contribution to the profes-
sion through the exemplification of
high ethical standards and worthy
ideals of service and by leadership
in professional organizations as we
as through a program of personal
professional improvement. L4

DURING the year
1950-51, Wis-
consin teachers of
vocational agricul-
ture held 154
Young Farmer
Courses in 140
schools with a total
enrollment of 2,704
and 2,996 meetings
or an average of
eighteen persons
per class and just
under twenty meet-
ings per course,

With the call to armed service for
young men, the problem arose “as 'to
whether it was possible to have young
farmer courses in 1951-52. A question-
naire was sent to each instructor and
information was collected as of October
1, 1951, Reports were received from 87
of the 140 schools. o

0Of young farmers reported 371 or
24.6% were married and had 379 chil-
dren. The range of age was as follows

J. A, James

with the largest number being in the’

21-24 year age group.

Age Persons Per Cent
18 years
or under 45 3
18-20 518 M4
21-24 613 41
25-30 235 . 15
Over 30 55 3.5
Not reported 41 2.5
Total - 1507 100%

What is the educational background
of this group was the next question and
are former agricultural students of the
department being followed to establish-
ment in farming, One thousand one
hundred eighteen (1,118) or 74% were
high school graduates and 105 had at-
tended college or the Farm Short Course
of the Wisconsin College of Agriculiure
and thirteen were in college attendance
this fall. The following indicates the
high school agricultural work prier to
attending the Young Farmers Course.

No agriculture in

high school ....... 367 persons 24.5%
One vear of

agriculture ... 71 4.7
Two years of

agriculture ... 11 7.4
Three years. of

agriculture ... 114 7.5
Four years of

agriculture ... 757 50.

o report ...

. 87 5.7
Total «.uweme 1,507 persons 100 %

Slightly over 509 of these young men
had four years of vocational agriculture
and 1,053 or 70% had vocational agri-
culture in high school. Evidently, the
high school instruction was challenging
and they were continuing in the path

Wisconsin young farmers

J.o AL JAMES, Teachér Education, University of Wisconsin

~to future fafming.

The first objective had been to find
if the young men were available for
Young Farmer Courses during the
winter of 1951-52. It was found that the
number whe had joined the armed
forces varied from none to eight per-
sons per school or in this case eight of
fourteen young men, or 57%, were in
service October 1st. For the 140 schools,
there were 135 or 89% in armed serv-
ices, The distribution according to ocecu-
paticnal status on Qctober 1, 1951 was
as follows.

Persons Per Cent

Armed forces ... 135 8.0
Partnerships

On home farm 440

On other farms 12... 452 208
Hired men

On home farm 349

On other farm 47..._.. 39 - 26.1

Aliowance on

home farm .peroeeeee. 152 10,1
Managers

Of home farm 144

Other farm 3o, 147 9.7
Farm owner ... 75 4.8
Renter )

Homme farm 8

Other farm 65........... 73 48
Related agriculture .. 51 34
Non-agricultural work 42 2.8
Students in college...... 13 0.8
Miscellaneous or
not reported .. 18 L2

This total is slightly more than the
enrollment for a few men were fisted
in two positions, such as a man hired at
home but also a renter of farm near
home. Some may suggest that as owners,
renters, partnerships and managers, they
should be in the Adult School. It must
be remembered that young men wish to
continue with others of their own age
and do not easily shift groups, Eighty-
five per cent are on farms, 89% in the
armed forces and of those men in non-
agricultural positions, many have taken
winter jobs off the farm and will return
in the spring to farm work. A much
larger group of vyoung men are not
being met in young farmer courses, but
evidently in Wisconsin the young farmer
courses are composed largely of former
vocational students. )

Making the best use of

district meetings
(Continued from Page 271)

4, Invite guests to the meeting when
a special feature is planned. Fre-
quently, extension workers, school
administrators, and school board
members enjoy meeting the group
and participating in the discussions.

5. Hold the meeting at such a time
and place that everyone can con-
veniently attend. This may be in a
home, or the members may choose

A thumbnail sketch of
current research on Ohio
farm veterans fraining

ON May 15th the
schools of Ohio
will have partici-
pated in six years
of Veterans Insti-
tutional On-Farm
Training. Legiska-
tion is now pend-
ing to provide
training for Ko-
rean veterans. Any
future program
should take into
account the strong
. and weak points of
the present program, as determined by
careful research. National, regional, and

L. B. Fidler

_state studies are unuder way; Ohio is

participating in all three.

The North Central Regional Study,
in which Ohio participated along with
ten other states, has progressed to the
point where some interesting facts have
been revealed. Among others, the fol-
lowing facts rcfating to Chio veterans
appear significant:

Per Cent Ohio  Region
Under 25 years of age.... 23 18
Partner or sharecropper.. 26 16.5
Hired Hand oo 19 12.3
Had completed grades

0-12 i 687 54.7
No vo-ag training............. 55 67.5
4 years vo-ag training... 13.7 6.5

No Adult or Young

Farmer training....... 71.7 827
Wiilingness to pay taxes

for adult training in

schools oo 53.33 53.85.
Desire to continue in a :

similar program with-

out stubsistence .......... 65, 62.94

Additional significant facts should be
revealed in an Ohio Study in progress
by J. H. Lintner, District Supervisor for
Veterans Institutional On-Farm Train-
ing. Mr., Lintner’s findings will soon be
compiled as a Ph.D, dissertation,

1. B. FoLer

to meet in a centrally located hotel
or restaurant. Some groups prefer
to meet on Saturdays occasionally.
When a time and place of meeting
has been agreed upon, most agri-
cultural instructors wili give this
meeting high priority over local
functions that may develop.

6., The beginning teacher, having most
to gain from district meetings,
should observe and learn the first
year without carrying the respon-
sibility of an office, and certainly
not the presidency.

A well-organized and conducted serieg
of district vocational agriculture teach-
ers’ meetings can continue to make a
real contribution to the educational pro-
gram of the State, L
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Plans and Progxém for Volume 25

W. A, SMITH, Teather Education, Cornell University

AGRICULTURAL Education Maga-

zine Dbeging its “silver anniversary”
year as Volume 25 gets underway with
the July issue. Under the competent
leadership of the past and the excellent
support accorded the Magazine on the
part of those it serves it has developed
into a publication needing no drastic
change as the ncw volume and a new
staff continue an uninterrupted period
of publication.
Your new staff is mindful of the
statement in the editorial. mast-head of

the Magazine that it is for teachers of

agriculture, Any changes to be made in
content ot policy therefore should be
governed by that fact. None such scem
to be identified at this time but-because
yon, the readers, may have suggestions
from time to fime which may not be-
come known otherwise, it is planned to
provide space each month for sugges-
tion of problems and topics which you

desire to have treated in the Magazine.

The main reason for providing this
opportunity for your expression is to
bring to the attention of teachers and
others a suggestion of topics about
which they might prepare articles. Also,
this could be a useful pool of ideas
from which to identify themes for
future volumes of the Magazine,

Many teachers, busy as they are, may
have neither the time nor inclination to
prepare an article for the magazine in
the usual length and scope. However,
any teacher is likely to have an item’of
interest and value for others fér which
an opportunity to express it would seem
to be desirable. Volume 25 will include
such opportunity under the heading
““Pips That Worlk,” a place to tell others
of some procedure, device, activity or
idea which you have proved to he ad-
vantageous to you and which you want
4o pass on to others in as few words as
it takes to tell about it.

Another proposal for Volume 25 seeks
‘to make the Magazine as available as is
fcasible to the program and activities
.of the National Vocational Agricultural
Teacher’s Association. There is no
thought here that the pages of the
Magazine will supplant the timely bul-
Tetins of the N.V.AT.A. but merely that
additional opportunity may be provided
40 bring to yonut attention the program
of the organmization insofar as is it is
practical to do so.

“Volume 25 is planiued around a series
.of themes by months as follows:
July—Promoting Puhblic Relations—

News-writing, Photography and
Radio. .
August—Promoting Public Relations—
Exhibits, Demeonstrations, Contests
and Fairs. :
Beptember—Starting the New School
" Year.

‘October—Community Relationships: a:n.d

Participation, . )
November —— Serving Qut-of-School
Groups, ‘

December-——Improving the F.F.A, Chap-
ter.

January—Relationships with Other Agri-
cultural Agencies.

February—Supervisory Assistance.

March—Professional Improvement,

Aptil—Teacher Selection and Reeruit-
ment,

May—Evaluating the Tocal Program,

June—The Summer Frogram,

If any of these themes suggest to you
an appropriate topic for a story that
vou wish to tell or a problem about
which vou want to express your views
make a note of it now and plan to get
your contribution to the Special Editor
in your Region or directly to the Editor,
Please bear in mind that Publications
must adhere to a schedule. Copy for the
Magazine must be in the hands of the
Editor three months in advance of the
publication date, which is the first of
each month.

Don’t let the announced themes for
the 25th year deter you from contribut-
ing. If you have a story or a topic on
which you wish to write but may not
fit under any of the themes listed, it will
always be welcomed and used if at all
possible to do so. In fact there are
always items of interest and value to be
included for which no set of themes
would be adequate.

It may seem trite to say that Agri-
caltural Education is your Magazine,
but the repetition of that statement is
as appropriate as any to convey to you
the attitude with which the staff for
Volume 25 approaches its task,

In the end the things that count are

"the things you cannot count,

There isn't any pay day for labering
under a delusion.

The Future Fartaers Chapter at Kenmare, North Dakota recently bought these two regis-
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Rural school survey

A recent nationwide survey of rural
schools by the New York Times indicates
that many states are neglecting their
children, It shows that about half the
nation’s 26 million public-school children
attend rural schools, During the next
ten years the rural nonfarm population
is expected to increase by 67 per cent,

Visits to representative rural schools

disclose almost shocking conditions,
Nearly 3% million children are heing
deprived of adequate edueation because
of inadequate buildings, poorly-trained
teachers, double sessions, and part-time
instruction. Tt is not unusual in rural
areas to find children attending schiocls
a century old, poorly wventilated, un-
sanitary—even firetraps,
" Althongh there are large numbers of
well-trained, competent, hard-working
rural teachers in the nation today, at the
same time some of the worst teachers
arc found in rural areas.

The survey revealed one bright spot
in rural education : the reorganization of
school districts and the consolidation of
rural schools. These schools are dis-
appearing at the rate of about 7,500
a year,

“Man’s intelligence and spirit grow in
a process of inmteraction with environ-
ment, Such growth ~and development
result from continuons adjustment, and
the conception of new and fruitful ways
of doing things. The school which de-
velops a new generation of problem-
sclvers is providing the experience,
guidance and help necessary to this
continuous process, Such a school is
logically and inevitably immersed in a
deep concern with environment and
man’s relation with it. This school knows
that people’s surroundings affect their
ability to learn and grow and that pecople
cannot develop their fullest capacities in
a deteriorating environment. It is, there-
fore, deeply concerncd with the con-
tinuous improvement of that environ-
ment,"—TFrom Schools Are Cbligated to
Improve Community Resources by Heary

F. Becker.

tered Herbford heifers to imprové the fafming programs of its members. The local chapter
also owns seven Columbia ewes, three registered Duroc gilts, and two boars. Throug
these projects we ars improving the livestock in the community, interesting the boys inl
livestock and give the chapter a nice source .of income. It also puts learning on “the

doing level,




