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elective Recruitment—
'Realism or Fiction?

alistic are we being about the selective recruitment
chers? For some fime now attention has been dirccted
Liyeat shortage of teachers in varions fields, not except-
Id of vocational agriculture—at Jeast in somc states,
574 general public awareness of the shortage but little
& fo come of the picture painted of the present situation
o iwarnings for the fnture welfare of our schools.
- there are a number of reasons for the lack of young
d women turning to teaching as a profession either
Srily or as a long-time occupation. The general cco-
iiie sitnation providing ready employment at attractive
“as ini sich a wide variety of opportunities today is one of

ost frequently cited reasons. Military service for so
i yoing men is another major road-block to the necessary
o Gf new male talent into the teaching field. These and

Grante

iices and means as have been used in the past to maintain
achier supply. The question raised here is whether or not
taditional means of recruitment, if such can be identified,
{d e sufficient today even though current counteracting
fluetices were not in the picture, :

When did you decide to become a teacher? One’might even
a more far-reaching question—when did you decide to
o college? 1 have asked these two guestions of young men
‘teacher training classes for several ycars and invariably
here 1§ a preponderance of answers to the cffect that the in-
i to go to college came quite late in high school if not
ot graduation, and that decision to prepare for teaching
ndlly- came later and frequently not until ncar the middle
he ollege program. If this was the situation among youth
£11-0r mMore ycars ago is it reasonable to expect that it is
yeasier for them to make up their minds any earlier in their
Ctoday? In my judgment it is more difficult today than
a3 when many of us were in high school or when we
té_red: college. Yet, still today, where are we placing our
test emphasis, if any, upon selective recruitment? Are we
g what we should to reach the young man—or woman if
‘clicose to be thinking in terms of all teaching fields—
t he has made his start inta college, has had a little op-
_U_I}lty to becomc acquainted with the various directions
hlch a college cducation can lcad and has taken on added
latiirity so essential to the making of intelligent choice of a
of ssion? In spite of so Jittle being done at this tevel arc we
iding that many who come to us for preparation for
._?ﬂg do so around the mid-point of their college experi-
:There is evidence that they do.
Prqbably we should not lessen our eflorts in calling to the
tention of the high school pupil the profession of teaching
otie: of th.e possible outcomes if he should decide to go to
ollege: But in doipg so we might better look upon our efforts
I bart of creating incentive for going fo college. He must
alce this latte_r decision before he can hope to enfer prepara-
Lor teaching, Isn't this the emphasis that should become
- 1Ti jor burden of our counscling with him at the high
e ﬁiz"e}_?'Once we get 11im. into.cellege we are lik.ely to
it 'preg eater strides m-heipmg him evaluate the desirabil-
i paring for teaching,

6'1;11%3%6 in extrafcu.rricular activity cuarrently taking place
ls:l‘h ollege of Agriculture bears watching in this connec-
o, irel_tt_he membcrship of a collegiate FFA Chapter, of
lon'gino i 1011%] has decided to give up its present status of
ks s'chogg] as.t € members express i, ''the continuaticn of a
hict: afiy; ptmgram on the college gan}pus," in favor of a
'gfiéﬁlturelaé of the State /\ssoc:a_tmn of Teachers of
iy - Contrary to what yon might expect to be the

hership of g group proposing such action on a college

durrent factors certainly are tending to counteract such

Guest Editorial s

CECIL D. SMITH, Assistant Dean, College of Agriculiure,
University of lllinois, Urbana, llinois i

The decline in undergraduate enrollment in the colleges of
agriculture throughout the country, which began in the fall
of 1949, continued through 1951, By the fall of 1952, the de-
cline had stopped and a slight increase was teported. It is
expected that this increase will continue. However, in normal
times, any increase in enrollment at the freshman level is not
effective at the placement fevel until four years later. These
are not normal times. Approximately sixty per cent of our
present male graduates face a period of about two years of
military service. Thus, this cnrollment increase cannot really
be expected to increase the supply of teachers of vocational
agriculture until about 1958. o

Fortunately, the situation for the next several years will
not be as scrious as these brief statements might indicate, In
fact, we may have already passed the critical point. The 1950
and 1951 gradunates who entercd ‘military service have com-
pleted or will complete their military obligations shortly. By
mid-summer or fall of this year, many of these men, who
are qualified to teach, will be taking their places in the
classrooms throughout the country. Most of them will be
better teachers because of the experience gained in service.
They will be more mature and better equipped to work with
others, and they will be better able to make the transition to
teaching that is often so difffcult for the young man who
walks out of the college classroom as @ student one week,
and into the high school classroom as a teacher the next week.

In order to assure that the time, effort, and money which
went into preparing these young men to hecome teachers of
agriculture is not lost, several things must be done. First, we
must do all we can to bring the opportunities in teaching to
their attention. Thc returning veterans who have heen away
ior several years have lost touch with job opportunities, They
will welcome help. Since there is a shortage of college trained
men in nearly all areas of agriculture, there wiil be consider-
able competition for their services. Industrial employers know

_that by and large, veterans are more valuable to them than

their younger, less mature colleagues who have just been
handed their shecepskins, They recognize this fact by offering
more for their services. School hoards must also recognize
this and be ready to meet the competition from industry,
government, and other agencies that will be bidding for their
services,

Secondly, in order that there will be an ever increasing
supply of well qualified teachers of agricalture for our school
systems, we must continzally bring the needs and opportunities
in teaching to the attention of prospective students, This is a
job in which all can share—parents, teachers, principals,
farmers, farm advisers, bankers, college people, city people,
legislators, and draft boards alike. The standard of living
which we enjoy in this country did not come about by mere
accident. Education and research in agriculture has played
a major role in increasing cur productive capacity. In those
countries where man still must ase ninety-five per cent of his
time to produce the bare neccssities of life for himself, he
has litile time to spend in the production of the less essentiat
comforls. ) (|

campus, these young men, from the freshman year up, are not
by any means all majors in agricultural cducation. They are
from the fields of general farming specialization, animal
husbandry and other majors as well but not yet far enough
along in their fields to be entircly certain where they wish to
be hecaded. They have decided that by their recent action

they can become better aware of the possibilities in the field of
{Continned on Page 228)
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'Opportumtles in teachmg
Vocational Agriculture

ELWOOD M. JUERGENSON, Teacher Education, University of California

FOR A LONG TIME teachers of vo-
cational agriculture have becn re-
garded as important members of the
community in which they reside and
work. Their duties and the manner in
which tcachers of vocational agricul-
ture have performed these tasks have
placed them high on the list of those
professions devoted to public service.
Vocational agriculture teachers them-
sclves realize this and appreciate these
factors, for one has only to hear a
teacher reminisce to realize the pleasure
and satisfaction most of these folks get
from building character in young people
and assisting or getting them established
in agricuiture. While it is true that there
are probably a number of teachers of
vacational agriculture not receiving just
financial compensation for their efforts,
on the whole, most of them compare
quite favorably to persons in other pro-
fessions commensurafte with the skill,
background, and knowledge required for
this joh.

Tenure of Employment

Proof, perhaps, of the satisfaction of
most vocational agriculture teachers
cxists in two kinds of evidence concern-
ing tenure. First, most of them seldom
leave the field of agriculture, a great
"many staying specifically in the field of
vocational agricultiure; and secondly, the
high percentage one finds within a spe-
cific school where the same teacher has
taught successfully for 25 to thirty years
or more, These individuals are still young
in ideas and still able to inspire youth
and worl happily with them, The ac-
companing chart points out, for example,
that of the 350 teachers who have gone
through the teacher-training program in
California, almost 40% of them are still
engaged in teaching high school classes.
More significant, perhaps, is that dlmost
20% of the group entering from 1935
back to 1931 (when the program was
initiated) are still engaged in teaching
high school vocational agriculture classes,
There mnst be satisfaction, both finan-
cial and personal, in order to establish
this record.

Opportunities in Related Fields

On the other hand, we seldom think
of the many other opportunities, in ad-
dition to vocational agriculture teaching,
in related fields or in higher education
that the tcaching of high. school voca-
tional agriculture can well serve as prep-
aration for- those who desire to enter.
The following chart illustrates on a per-
centage basis as well as actual numbers
the follow-up of those who have gone
through the teacher-training program in
California since the year 1931,

Many former agricultural teachers in
California have become real leaders in
related fields. Among those who have
made an outstanding record are: the
Head of the Soil Conservation Service
in California; the Executive Dean of

California State Palytechnic College;
the California State Director of Voca-
tional Education; and, the Dean of the
Voorhies Unit, California State Paly-
technic College. A number of former
teachers are now managers and operators
of extensive farming operations.

Toaching Is Not a Blind Alley
1 helieve it is important to point out
these oportunities so that those who be-

Present Employment of 348 Graduates in Agricultural Education
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lieve teachmg is a blind alley can take
a wider view of the many and varied’
opportunities that exist for those why
have trained themselves successfuily in
vocational agriculture. This information:
should be particularly important g
young people either in college or high‘
school who are contemplating agricul
tural education as a career. No one.
would recommend that vocational ag:
riculture become simply a stepping stone
to something better, even though the hest:
and most rapid way to have additional
opportunity offered is to do an outstand-
ing ]Ob of vocational agricultural teach_
ing in your local community,

High school graduates frequently look
upont teaching of any kind as an un-

attractive field. Their decision to enter
{Continued on FPage 230G}
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eachers”

1947 - 1951

LL that is re-

quired of a good
teacher is to be
patient, have a
sense of humor, an
even tempered dis-
position, a full real-
ization of commil-
nity responsibility,
a friendly gregari-
ous attitude, knowl-
edge of his teach-
ing field and above
all, a sincere desire
to overcome the

of.-. h‘é profession—the mires of
tion -and lazincss—gettiug into a

the: ummtntcd teacher is aware
likely to throw him off his
#ied way. Our schools of educa-
at the college level are making some
1 plcparmg prospective teach-
real job in the communities.
stances they are given an
v to spend a few weeks in
eaching situations before com-
heir final year of college work.
much more efficiently done
hese conditions  than through
i experiences alone,

ind of teacher that an admin-
ants is one who has rubbed
ith the intimacies and details of
‘One recent graduate of a mid-
tedche1 training school tells this
having never taught, scems
«dusll the philosophical edge of the
ells the story which, with minor
s, might apply gencrally to
everywhere,

ol get up early because you live out
-distaiice from the school. You can’t
“apartment

in town so you

You have no

box—Teachers’
You

The prmmpal

‘Do not let the stu-

; be more careful

1931 — 1935 work with a group of business
. . : — ple.who can afford luxuries—like cars
Occeupation No. % No. % yed you stagger to the kitchen
— ater for the instant coffee.
Veteran instructor 1 2 2 1.56¢ ab
) ] your lesson plan, your sack
Teaching high school VO-ag. ... 9 18 76 59.3 ) : s
Teaching in junior college 7 5.4 - our six reference books and
Teaching in general high school 8 8 : tiaterial for your bulletin hoard.
Teaching in state college T 7 14.0 4 3.12 rdce to your appointed corner, look
Uni £ in CEOTS, o 1 9 0 otir: watch, groan, and all but col-
Cti)llll‘;‘;rem:g;:ilii;;f;&éu ’ apse. You have missed your ride. Next
SOOI . &
High school administrators 2 4.0 1 T8 g5 s forty minutes. e
Farming... 11 29 0 10 7.8 _yuu wet your thumb and point it
Commercial aénculture ...... e B 6.0 2 1.56 tr_‘z)‘;‘;il-o'fferlrmlnhucs la'ter, perched
Supervisors in State Department of Educatmn ........ 2 4.0 . 4 ‘semi’ you are ofl your
TEREETIION .o cvoveeee et ese s ermemee e s . 3 2.44 A o
Federal agencies... 3 6.0 3 2.44 arrive at the building at 8:10,
State Department ‘of Agriculture.. 1 .78 notice in your
Farm BUreat..........co.coovcnnesinin 1 2.0 : ceting: 8:15. Please be prompt.
Veterinary........ e down the hall to your classroom,
Mumicipal service in agrieulture. ... i 2.0 Your things, take a hurried look
TnKNOWIL ..o evirececeeeirene i 5 10.0 ) 3.9 (;_lur Friday schedule, greet the jani-
Non-agriculture......, 2 1.0 2 1.56 iXing the leaky Hdlator and then
Miltary. o, 7 5.4 ? to the meeting.
Deceased................. 1 .78 ":lla S the old cautions and reviews
Graduate standing.. 3 . etidat of events:
FOreign SrviCe. ..o s s 1 .78 felits run in the halls
- —_ CheFklng attendance in assembly;
TOT AL ... irre v saar e ssemaabe s 50 128 ;

Nf-teachers meet next Monday—who

ES R. CANFIELD Superm*l'endeni of Schools, Dowagiac, Michigan

will volunteer services for the refresh-
ment and entertainment committees?’
The homeroom bell rings, the meeting
is ‘dismissed quickly, the day has begun
in earnest.—

(At lunch)—"You eat hurriedly, for
you're on cafeteria duty today and must

_see that papers and orange peels and
- waxcd paper are put in the trash ean,

and be on the lookout for riots, should
they occur.—

“At 5:30 vou are about to lcave the
building. The only people left are the
janitors, the track coach, and team, and
the eighth graders who are playing
basketball in the gym. You open the side
door and are approached by TFloyd, half
a candy bar held tightly in his dirty little
hand. “This is for you, ’cause you gave
me your handerkerchief for my nose
bleed today.”’ He grins, then darts past
vou back into the gym, shy and once
more just a name in the attendance
book. You remember this as you ride the
crowded hus home to that tiny apart-

.ment and somehow the day scems short-
Jer than it looked at 6:30 this morning,

and for some reason known only to your
inner self; you feel a flicker of pride as
vou take in the mail and find among the

Ictters, a printed form addressed to Mr.

Wilson, Teacher.”

Al judgments of good teaching must
be precluded by an understanding that, to
attract personnel with the characteristics

Cor T

described, we must offer remuueration
and status that will encourage the high-
est type of young person coming out of
our high scheols to seek training in the
teaching profession.

The fine attributes of paticnce, a sense
of humor, an even tempered disposition,
a feeling of community responsibility, a
knowledge of the teaching field should be
kept as standards. We also must recog-
nize that these services can be had only
by continuously raising the status of the
teacher in the community financially and
otherwisc.

We should be ashamed. of the fact
that thc major reason that teachers’
salaries have been recently increased is
that those responsible for engaging them
havc been forced to it because of the lack
of availahle personnel, not because the
education of our children is important
nor because teachers as a whole have
been overworked from increased enroll-
ments, lack of adeguate facilities, and,
in many instances, frustrated by con-
flicting community pressures.

In conclusion, it should be recognized
that we are faced cuirently with the
greatest tcacher shoriage in the history
of education anywhere, The most impor-
tant profession in all the world is heing
shorted by our inopportune failure to.
recognize the problem and to do some-
thing about it scon enough to avoid a
major catastrophe in the American pub-
lic school system,

School patrons and others responsible
for setting the standards for the profes-

“sion, including those now in it, need to

awaken a lethargic public to the supreme
importance and significance of the feach-
er’s job in every school of our country.
The situation calls for immediate action |

: ]

Teacher selection and
recruitment

H. W. DEEMS, Teacher Education, University of Nebraska

THE FIRST big
prohlem in
teacher selection
and recruitmetit i
that of selling to
the public the idea
that tcaching is a
profession.

Some years ago,
during a rural pro-
gram, a farmer
read the following
paper  on  school
teaching :

“One o’ my girls
had her heart set on being a school
tecacher, but I talked her out of it.
Teachin’ school is too much like being
a preacher’s wife. It's high callin’, but
people expeet you to give more'n they
pay for.

“You take the teachers here in town,
The only difference between them and
Christian martyrs is the date an’ the lack
of a bonfire.

H. W, Deems

“They was hired to teach an’ they do
it. They teach the young'uns that can
lcarn, and entertain the ones that feil on
their heads when they were little. But
that ain’t enough, They're supposed to
make obedient little angels out o’ spoiled
brats that never minded nobody an’ wet
nurse little wildeats so their mothers can
get rest, an' make geniuses out of chil-
dren that couldn't have no sense with
the parcnts they've got,

“But that ain’t the worst, They've got
to get up plays an' things to work the
school out ¢’ debt; an’ sing in the choir;
an' teach a Sunday School class; an’
when they zin’t doin’ nothin’ else they're
supposed to be a good example.

“Then they don’t get no pay for six
months an' can’t pay their board or buy
decent clothes an’ on top of ever’ thing
clse they can’t hold hands comin’ hotne
from prayver meetin’ without some pious
old sister with a dirty mind startin’® a
scandal on ’em.

(Continued on Page 222)
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Selecting prospective teachers
of vocational agriculture

OBED L. SNOWDEN, Teacher Education, Mississippi State College

IN a large meas-
ure the success
of the whole pre-
service selection
program for teach-
er; trainirg institu-
tions resls upon
our ability to des-
ignate reliably
what constitutes
desirable teacher
raw material, Many
excellent educa-
tional studies have
attempted fo dis-
cover the attributes of individuals who
are successinl teachers, but none of these
studies has given us a valid way of de-
termining the extent to which an indi-
vidual possesses these attributes before
he becomes a teacher candidate. We have
studies to substantiate the comcept that
many teachers of vocational agriculture
who fail on the job do so not because
they fack technical skill but hecause of
undesirable character and other person-
ality traits. Most people, in all walks of
life, get jobs on four counts—skill
(technical know-how), experience, edu-
cation (formal training), and personality.
Teachers of vecational  agriculture are’
no exception i being judged by these
criteria,

Obed L. Snowden

Personal Traits Are |mportant

Many young men who enter college
as trainees in agricultural education
shink that all they need to do to prepare
themselves for a successiul career as a
teacher of vocational agriculture is to
study certain courses, take certain train-
ing, ot get the right kind of experience.
These things arc importast fo be sure,
but they are net enough. The real prep-
aration must be within one’s self. The
lind of man the individual is is the de-
tertnining factor.

The fact that therc are maladjusted
and unsuccessful teachers of vocational
agriculture is ample evidence that some
individuals are unfitted by temperament
and sbility to do successful teaching in
this field. Therefore, the solution to the
probiem of selecting desirable candidates
o enter training as prospective teachers
of vocational agriculture evolves largely
around developing a valid measure of in-
dividual traits which have prediclive
value for teacher stccess, and the setting
up of adequate machinery for exceouting
a selection program which will satisfy
our necds. However, an effective pro-
gram of teacher selection means doing
something which has not been done ef-
fectively in the pasi; namely, barring
certain individuals from the Department
of Agricultural Education. In a demo-
cratic  institution, supported hy tax
monies, this would be extremely difficult
for the lay public to understand. Super-
ficial consideration of the democratic
way of life might lead one to believe
that tax supported institutions should be

recommended as a solution to

compelied to admit all who desire to be-
come teacher candidates, However, when
2 mare objective point of view enters
the picture, we realize that since public
education is a function of the state and
is maintained for the public’s good, those
in charge of teacher training institutions
have not only the right but alse the
responsibility to secure the hest possible
teacher raw material.

Means of Seleclion
The following general procedure is
the prob-
lem of selecting those who are to be
trained as teachers of vocational agri-
culture:

1. Increase the desirability of teach-
ing vocational agriculture as a field of
cervice to the point that it will attract
the most capable teacher raw material,
A teacher training institution can select
superior young men for teaching only if
the profession makes teaching an atirac-
tive vocation. A start in this direction

-can be made by: (1) pointing out the

prestige of the teacher of vocational
agriculture in the community; (2) point-
ing out that in the field of teaching vo-
cational agriculture, teachers are re-
warded on the basis of useful service
to the community; and (3) making it
Lnown that the field of voecational agri-
culture can have high standards for
membership in the profession. High
standards for membership in a profes-
sion tend to eliminate competition from
the less capable, This information could
be given to all FFA Chapter members
who show leadership and other striking
qualities.

2. Yinlist the support of the state Vo-
cational Agriculture Teachers’ Associa-
tion first in finding those who show
promise, and then aiding in recruiting
prospects for training to become teachers
of vocational agriculture. This great
force of teachers is in a better position
to do this job than any other group, and
it is belicved that they would be willing
to do the job in cooperation with the
teacher-training institution.

3. Administer practical judgment tests
to all who are considering entering the
agrictltural education curricuium, Such
tests should be designed to tmeasure the
elements of practical judgment as it
operates in the fields of teaching and
farming. Practical judgment is an im-
portant consideration in selecting pros-
pective teachers of vocational agricul-
ture, Lf the practical judgment tests
now available are not satisfactory for
our field, we should design and validate
some that are. Industry is carrying on
cxtensive experiments with this type of
instrument and reports satisfactory re-
sults in scveral instances.

Records submitted to the national office
indicate that FEA members, as of Jan-
wary 1, 1952, had $84,689,154.24 invested

in farming.

Teacher seleciion—
(Continued from Page 221y

“T'd just as soon be 2 plowtnule. A
mule works just as hard but it can re-
lieve its soul by kickin’ up it heels after
quittin’' time without startin’ any tail”

People laughed, they thought the paper
was fumnny. It wasn’t, as the farmer-
philosopher later carefully explained.

This spring, three small town, vetired
business men were talking, The talk
centered around their “yesterdays.” Their
conversation summarized becomes a ser-
mon on the subject, “Who molds the
minds of men?”’

“My son, Bill, had his heart set on
being an engineer but ‘his ‘figgering’
wasn't good enough, so he became a teach-
er.” {Second man, same conversation)
“My son, John, had his heart set on
heing a lawyer but his ‘thinking” wasn’t
right for that kind of work, so he be-
came a teacher.” (Third man, same con-
versation) “My son, Jack, had his heart
set on being an economist but his

‘Jecision-making ability’ wasn't good |

enough, so he became a teacher.”

When teaching is lifted to the same
level as other professions, the first big
problem in teacher recraitment wiil have
been solved.

The other big problem that appears fo

be conmected with this job of seclection
and recruitment, centers in and around
the arca of that intangible something
within a person that can be developed
into teaching ability, Successful selec-
tion is dependent upon two things. The
first, what to look for; the second, how
and when to evaluate this “something.”
Different selection plans have been used,
Some are inadequate, others are ont-of-
date.

Phe modern school no longer deals
with students the way an assembly line
deals with motor cars. The individual is

being discovered. They are discovéring

that so-called class recitation is a group
of people working together, solving to-
day's prohlems. The school is becoming
o crealive place instead of a place where
pale, dull facts of the past are studied.
"Mhese changes require changed teachers.

Fducators must realize the change that is .

taking place in the schools, They must
continue to search for a selection pro-
cedure that will put into the classrooms
teachers that creatc and inspire.

At best, the above mentioned, big prob-
fems will not be solved in the pext year
or two, In the meantime, the demand for
good Vo-Ag instructors will continue to
increase. ‘There are, no doubt, many
plans, activities and procedures
would help in teacher recruitment. Fol-
lowing are two suggestions:

1. The natural pipeline to a grasstoot

supply of prospective vocational agri-
cudtural instructors is through the reg-
ular high school Vo-Ag departments. 1f

cach department in the state would pro-

vide one good candidate, every three or

four years, the supply problem would be
solved. Fach state where the teacher
supply is Yimited should have a plan
wherehy the local instructors would - in- °
form the College Vocational Education
Department aboyt boys that have an in-
terest in teaching. These boys should -

(Continucd on Page 228)
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HE collegiate

FFA Chapter
can render a real
service in the area
of recruiting teach-
ers of vocational
agricilture. Here
at the University
of Vermont, the
Collegiate FFA
Chapter plays a key
role in this respect,
Perhaps our pro-
gram will be of in-
: terest to others,
the beginning of each college year,
and senior members of the Col-
FFA Chapter spark the “Big
er’s movernent on-campus. A list of
tnes'and addresses of all incoming
eir’ agricultural students is com-
and each student is visited. During
information, such as ecur-
i being pursued and previous
abership in FFA, is noted. Now, stu-
who have belonged to the FTA
high: school or who have signed up
r T Agricultural FEducation curric-
ulum, are invited to join and participate
¢ activities of the Collegiate FFA

“Davison

led

ern to agriculture and eduncation.
Chapter program of work includes
‘ship training activitics, demonstra-
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elec?_‘;:{:ecrulfmem.of teachers for Vocational Agrsiculture is a problem to be solved
omig" ae lcoog‘)erahon‘ of various agencies and groups. An example is pictured abeve
el Zanmn? session of a committee in New York appointed for the purpose of
ot ‘Hﬁs co“:?rlf;’rmet}? program as a part ?f the anuual State FFA Convention. Member-
Toachor R mittee is compoied of [reading clock-wise around the table) the chairman
b Advion s e-};rm;me.ni committes of the State Association of Teachess of Agriculture,
1 the schonl °h e President of the State Association of FFA; the Adviser of the Chapter
- Councir efra+h+he next State FEA convention will be held; the Chairman of the Ad-
Pracions n +heoS* e FFA, and_m‘ember of ihe teacher committee on recruitment; the
tats FEA P -B;E FFA Association; H}e State Supervisor of Yeocational Agricultural and
Prosidant of e se;,FA e heac.] 'I:eacher Trainer from the College.of Agriculture; and a Vice-
griculture fore s Assomah.on. The group is examining & publication of the College of
blojment possii?l_e use in a recruitmont program. The booklet deals with various
B opportunities available to young men with 2 college education in agriculture
B including the teaching profession.
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chapters assist

1 recruiting teachers of

AY DAVISON, Past President, University of Verment Collegiate FFA Chapter

and various other activities. Special
Green Hand and Chapter TFarmer De-
grees are awarded to qualified members,

No pressure is ever brought to bear
on former FT'A members to transfer
to the Agricultural Education Curric-
wlum. However, the activities of the
coliegiate Chapter keep these men in
touch with FTA and the opportunities
available to them in the field of voca-
tional agriculture. ‘This contact is often
a deciding factor with those men who
have not yet decided on a vocational
chjective,

Once a man dccides he wants to be-
come a teacher of agriculture he con-
tacts the Advisor of the Collegiate

~ Chapter who is also the State Teacher

Trainer in Agricultural Education. To-
gether they review his chances for suc-
cess  in teaching and  record . their
evaluation on a form entitled “Rating
for Suceess in Teaching.” Such factors
as farm ecxperience, gencral academic
ability, intcrest in teaching, attitude to-
ward farming, emetional stability, social
proficiency, skill in expression, and
physical fitness are considered before a
final decision is made regarding transfer,

There is still a scrious shortage of
tcachers of vocational agriculture. Un-
decided former IFT'A members enrolled
in colleges of agriculture are part of
the answer., These students can be
reached easily and effectively through
the Collegiate FFA Chapter,

Pliote by Havrold I.. Noakes,

What makes a first-rate

teacher?

HAROLD DONOVYAN, Vo-Ag !nstructor
Montross, Pa.

IF YOU are expecting to see this writer
gleaming with all the qualifications
that make an exceptional Ag teacher then
don’t come near his classroom. But we
have a few ideas that might be worth
glancing over or arguing about at least.

Since the field of vocational agricul-
ture is highly specialized all good Ag
teachers should receive thorough
grounding in their subject matter. Aside
from this educational preparation at an
accredited agricultural college the Vo-Ag
man should know how to teach. That is
a sine qua non. With degrees as numer-
ous as the rabhit population in this
country today, it cannot be denied that
some people are in the profession for
that monthly check and final pensien.
These are the ones to weced out. Not
all of us armed with degrees neccssarily
make good teachers,

Farm Experience

In addition to his training at an ac-
credited agricultural college the good
Vo-Ag instructor should be farm-
reared, A study made by the Nofional
Standards Commitlee for Vocational
Education in . Agriculture® reveals that
the best Ag teachers boast the fellowing
additional quafifications: (1) upon
rcaching maturity they have had farm
experience. for at least one calendar
year (2) managerial expericace in farm-
ing and (3) technical training before
and after graduation.
. The very inferior Ag teacher usually
is lacking in managerial expericnce in
farming. How can be teach farm man-
agement effectively if the teacher has
never had the valuable experience that
comes from personal management of a
farm? Another drawback in the back-
ground of an inferier teacher of voca-
tional agriculture is his lack of technical
training—incomplete and very little ad-
ditional cbtained after graduation. We
require much preparation in mechanics
and skills dealing with local needs so
that we can pass these on to the coming
generalion. We need courses in tractor
maintenance, in fact all forms of farm
mechanics, so (hat we may help the
farmer to lesscn repair bills. Probably
no other profession makes as strong de-
mands that a man be “handy” as that of .
farming, If he must pick up the tele-
phone every time a machine goes out of
order then he ought to guit farming
operation, Fhe superior Ag teacher is
able to help a farmer remedy this de-
ficiency.

Develop Reading Habits
Better teachers provide a good read-
ing plan for their students; Not a few
teachers of agriculture follow a reading
guide proposed by the Agricultural Edu-
cation Associates?® The guide trains the
pupils to rcad more effectively. Under

(Continucd on Page 227)

_*An Eyaluation of Loecal Programs of Voca-
tﬂ?u_al_ Fducation in Agricultare, Voecational
Division Bulletin No, 240, Agpricultire Series
No. S8 Office of Education, Washington 25,

2 dgricultural Bdncation Associates—Board of
Trade Building, Chicage 4, Illinois.
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ARTHUR FLOYD, Teacher Education, Tuskegee Institute, Alabama

‘A S ONE stands

in proximity to
any farge air force
base, he will most

by the large num-
ber of huge air-
planes taking off
and landing. As the
huge planes land
far out o the land-
ing ficld, jeeps with
two words in large
hold letters written
. in the rear which
say FOLLOW ME, race out to guide

Asthur Floyd

thetn to their stations where the crew '

members and passengers disembark and
where the cargo is unicaded, To see
these ships come and g0 and to note
the cxactness and precision with _which
they arc guided and directed by the air
force personnel impresscs one of the
many months, and sometimes years, of
diligent training and discipline that had
to preccde this operation,

These words FOLLOW ML may
have a greater significance, however, and
2 more upiversal meaning than they do’
in connection with, and in refation to,
an air force base. They ate the last
words of the twenty-second verse of
Luke, 18th chapter, and are reputed fo
have becn a part of the injunction of
Jesus the Christ ta the young ruler who
songht from Jesus a way of possessing
life cternal,

If the teachings and admonitions of
Jesus, when followed, are a balm’ that
Wwill finatly bring world peacc and pros-

perity as all Christendom seems to think, -

there may be some virtue in these two
words FOLIOW ME, when they ace
similarly and conscientiously dirccted to
his pupils by the teacher of vocational
agriculiure.

Preparation Needed

But first of all, what preparation on
the part of the agricultural teacher
should precede the words FOLLOW
ME? What nualifications and authority
should he have to have to give such
command? The soldiers who drive the
jeeps and guide the airplanes to their
stations must have considerable general
academic trajning as a minimum  re-
quirement. They must pass a striet,
thorough, physical examination; they
must have months of basic training and
induction in military lifc; they must sue-
cessfully complete certain technical
courses and demonstrate their skill in
the specific endeavors of their assign-
ments. Their loyalty to their country
must be beyond question and they must,
in the minds of their superior officers,
be men of foresight, honesty and in-
tegrity.

Although the ministry of Jesus was
rather short (three years, more of less),
ic it meccssary to enumerate His quali-
fications which enabled Him to say to
the young ruler FOLLOW ME? Tt has

likely becotne awed .

been conceded Ly many that He spent
thirty vears in preparation for a three-
vear assignment,

Selection Needed

Teacher training institutions are con-
fronted annually with a new group of
young men seeking admittance fo  the
courses in teacher training in agricul-
tural education in order to prepare them-
selves as- teachers of vocational agricul-
ture, First of all, what shouid the
prospective trainee in agricultural educa-
tion bring with him'to the courses in
teacher training? Is he farm reared?
Has he had a reasomable period of prac-
tical farming experience? Docs he look
on farming and living in the country
as a desirable way of life? Did he come
up through the rural high school where
vocational agrictdlture is taught? Did he
take the course in vocational agriculture
in his. rural high school? Has he madc 2
choice of the courses in agricultural
education after making a survey of other
offerings in the college and becoming

-aware of the requirements and obliga-

tions of other vocational offerings? Is
he without physical handicaps so that
he will net cxperience difficulties in

. putting over a good teaching jeb in vo-

cational agriculture? These, it would
seem, are among some of the things that
the prospective trainee would bring with
him in sceking entrance to the teacher
training courses.

Kind of Preparation
What should the prospective tcacher

get in his courses and related experi- .

ences during his four or five years in
college in preparing himself as a teacher
of vocational agriculture? At the close
of World War I, up to the beginning
of World War II, we, in this country,
experienced _great industrial expansion,
including agricultural industrial progress.
But from the heginning of World War
1T to the present time, it is obvious that
the country has secn even a greater rate
of industrial agricultural expansion. The
agriculture in all sections of this country
of ours Las become, to a greator extent,
mechanized, Animal power on the farm,
even in the southern region, is becoming
less and less significant. Farm practices
which utilize hybrid vigor in the produc-
tion of crops and animal products are
more in evidence, Diversified farming,
whose objective is a more varied source
of income, and the trend toward live-
stock farming, especially in the South,
as oppased to row crop, one crop farm-
ing, are more in evidence at the present
time. The G.I. Bill of Rights, which has
made possible opportuniiles for thow-

Theme for May

Evaluating
Programs

sandds of former farm boys to return to
the farm, has undoubtedly had some
effect on' the agriculture in many com-
munities. ]

If the above observations tend to
point up the fact that there has bheen
some change in agriculture during the :
last several vears, is it fair and logical
to taise the question as to changes in
the agricultural offerings and offerings
in our training in agricultural education?
Have ‘the progressive changes in our
techuical courses in agriculture and our
teacher training courses in agricultural
education kept pace with our progressive :
industrial expansion which .when com- '
pleted by the trainee will enahle him to @
be well equipped to do a satisfactory
job of teaching vocational agriculture?
Have there heen sufficient progressive :
changes in our ecourses in agricultural
enginecring; farm mechanics;  shop
work; food preservation; soil conserva- :
tion and forestry wherehy trainces may
secure adequate skifl and competence?

e
increased.

Keeping Abreast of Change

In the wake of the many individuals
who got on the job as teachers of wvo--
cational agriculture during the war years
whose preparation was limited, what
is being done for the in-service teacher
to make and keep him proficient and
competent? Tas therc been change in
the personal and social relations of the
teacher in his job during the last sev-
eral years? If the answer is yes, then
iwhat information should our offerings
cmbrace in order to adequately prepare
our pre-service teachers of vocational
agriculture and give satisfactory orienta-
tion to our in-service teachers?

Jesus spent many years in preparation
for Hjs ministry. He studied hard. He -
studied His eraft. He studied peaple
He knew their weaknesses. He knew
their hopes, their ambitions. Tle knew .
their needs. One group of peopte would -
have made Him the Messiah, but instead,
e chose as ITis companions a group
of lowly men. Men without influcnee or .
prestige (fishermen)., But lowly men,
though they were, they were men whose
loyalty he trusted. They were men who
hecame inspired by Iis faith in them
Thus, He became their Savior. This gave
Him the authority to say “FOLLOW
ME !

As Jesus studied, as Jesus went about
and found out the peoples’ needs, as
Jesus ministered, as Jesus inspired men
by His great faith and interest in their
welfare which made them want to fol-
low Him, so must the teacher of voca-
tional agriculture do if he would say to
his pupils “FOLLOW ME!”

University where costs may be
-and part-time work is not feasible
séem a bit out of line to the po-
tial  teacher, but that is the situation
£ the Agricultural Eduocation major
at the'Ohio State University faces. Two
ull quarters of student teaching are re-
of every graduate of the De-
ment of Agricultural Education in
Is a second quarter of student
eaching justified? Is it not a mere
epetition of the first? After finishing
1 ec'_ond gunarter of practice teaching
m .ummarizing my ideas and experi-
incorporated with thase of other
e teachers with whom I have
ctissed the matter.

First Term Qutcomes

ok my first quarter of training
- the first quarter of my junior
at a high school located in the
__g:_eptral part of the state. During
:pt?nod I got in on the beginning
~a_.h1gi% school term and received ex-
ce in helping hoys to get projects
arted: and to expand their farming
rograms. Of course, T also taught prob-
§ tljat normally come up in the boy's

OUR COVER

éh’ed‘iﬁzdmg '\ivith students, including
thed planning and registration, is
1 _.the essential services in a program
tzfg\czer _selection and recruitment,
Cover picture was taken at Michigan
r;é‘;.‘;_cfllege and shows Guy E. T?rn-

éﬁto- mth_e C_)olle_ge staff counselling a
The HJ'Oi‘mg in agricultural educa-
s Picture was provided through
wcourtesy of Dr, Raymond M. Clark

¢ Agricultural Fducation staff of
College. O

Five hundred and ten students now
enrolled at Mississippi State College aré
present or former members of the TFu-
ture Farmers of America. This is over
twenty per cent of the total current
College enrollment. This group provides
an excellent souree of potential teachers
in vocational agricufture. (Figures taken
from the December issue of the Missis
sippi Future Farmer). :

rpsﬁfe:c'n‘ive teacher obtains experiences such as that illustrated
i any training center but the length and repstition of ex-
&is increased as the length of the training period is
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farming programs at this time of year,
and picked up quite a few new manipula-
tive and other abilities from the critic
teacher. T got quite a lot of experience
with project accounting, summary and
analysis far the closing projects, and
estimates, agreements and inventories
for the new projects. There was a young
farmers group functioning in the school
which I had the privilege of working
with, giving me a start in the arca of
adult education. T found that cooperat-
ing with the school administration and
systetn was very easy in this school.
Woere these experiences not caough
to gualify me to teach in a department
of my own? T thought so at first, then 1
filled out an experience report at the
end of the quarter. This report listed
the many different ateas and asked for
the amotnt of activity or participation
and whether more was needed. I then
asked myself, “Do I need more cxperi-
ence? Do I have confidence enough in

‘my abilities in these areas to make me

an effective teacher on my own?” Ob-
viously, not, T had just been introduced
to many of these areas that a teacher
must be proficient in and I needed more
opportunity with supervision to follow
through and carry out some of the new
ideas’ I had acquired,

‘Yalues From a Second Quarter

After having had the secend quarter
of training I can add to the reasons
for such experience. All schools arc not
alike; all sections of the state are not
alike, agriculturally, socially, or in their
ideas of what vocational agriculture is
for. The second quarter has given me
the opportunity not enly to put into
practice or try out new ideas, but also
to become acquainted and to adjust to

_another school,-classes, and community as

well as the opportunity, to work with an-

Experiencas such as working with out-of-school i

s wi -of- groups are provided
more adequately if the training period is ex-}endid beyi:ndlirle
single Quarter. There is additional advantage in being in more
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than one school.

other competent vocational agriculture
teacher,

As far as subject matter is concerncd,
1 feel that more is learned by working
with the actual enterprises, through the
boy's farming programs and with their
parents, than could ever be presented
in a production course at the University.
During the second quarter I was in an
area where income comes mostly from
swine. It was the season when the most
important jobs are dore in that cnter-
prise, T felt confident that T had learned
Fnough about swine that 1 did not think
it necessary to schedule a swine cotirse
at the University as I had planned.
§1milar[y, much can be and is learned
in other areas.

I had my second gquarter of practice
Feaching in the western part of the state
in a department that is considered one
of the best. This was during the second
quarter of my senior year which pro-
vided experience in a different period of
the school year. There was an adult
class in this department which gave me

a w1d§r range of experiences in adult
education.

In my way of thinking, Ohic State's
requirements are not too rigid, From
my experience and from that of others
it provides opportunity for a potentiai
teacher to become more competent pro-
fessionally, to adjust to different schools
zjmd communities, and to learn new sub-
ject matter that is practical for a teach-
er of vocational agriculture. 1

Second Annual Natienda] Land
Judging Contest

Announcement has been made of the
annual national Land Judging Contest to
be held at Oklahoma City, Oklahomsa,
April 30 and May 1. Entrics are te be
made with Jack Putnam, Exccutive Sec-
retary of the Oklahoma FFA, Univer-
sity of Oklahoma, Stillwater, by April
18. This is the second year of the con-
test, open to both individuals and teams
of three members, Further information
can be obtained by writing to Mr. Put-
nam, . |
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R ‘ L. . : : MOMNTHLY RETIREMENT BENEFITS COMPARED cision will be. The main idea behind
. B . sippl l}ave also repealed their state teac this plan is to develop independent
i Ou a n r e t 1r e m e n t er retirement systems. These two legis] : . . . thinking and the power of critical
) tures, however, provided a s'urppierp(‘znta “West Virginia Teachers Retivement System and Social Security analysis in answering such questions as—
N . o teaC.h?fSre'Elr(?mCﬂt system in adcht_mn - @) ® ) ) © Does this man's problem correspond
H. E. THROCKMORTON, Ve-Ag Insiructor, Milton, West Virginia Social Security. with my own or can I solve minc a
) - ' . - simpler way? Can I use this on my
ARLY IN THE YEAR of 1933 the 2. Combine its present system with . Comparison of Costs . 943 114.76 44.00 60.00 £0.00 farm? Such thoughts should be running
Upited States Congress and some Federal Social Security receiving some The cost of U. 8. Civil S,ervlce Retire: 1070 116.87 44.30 60.60 60-88 through each student’s mind as he reads
state legislatures will, in all probability, aid from each, ment is 6% of the worket’s salary, The 1183 118.28 45.50 60.00 60 the magazine. He learns that the first
P - i . a9 . Federal Covernment has put in abei 1172 119.31 46.40 60.00 60.00 o . : 4
be enacting retirement laws which will 3. Surrender its present systetn to ¢ th er! 1 abou 1185 120.01, 47.20 60 .00 §0.00 paragraph reveals the gist of the article.
affect the welfare of Vo-Ag teachers. TFederat Social Security. 4% of the "I‘Nl?r er‘s sa% ary to maintai 1972 12220 48.10 60.76 60.65 Tf it will help him then he wilt read it,
This article is written in view of that Since the responsibility for a teachers’ {e'ﬂlfle"gem'f he C‘“’; . Sg?al Security 1276 123.57 49,30 61.568 61.83 otherwise he can skip that portion and
fact to help the busy Vo-Ag teacher  iepirement system helongs to all teachers 18 ¢ AT{;J- SO péh en‘f;;e{e.fss tza,sry. at pr 1508 gggg gggg g%gé g? %g go on to another.
. N d take any nec- k) elong LA ent, is_percentag i e increased 1523 . . .
igg;ﬁlszc‘[{};gﬂs;ﬁf ;)Oelit:;l rct?r g—még; e _the author belicves it is the responsibility- ¢ 3549 in 1970. The percentage to en 1672 1381.66 51.80 61.62 60.96 Pessonality Quotient
o of the Vo-Ag teacher to belong to focel,  aple the Federal Government to main 1700 184.52 52.60 61.29 60.27 ¥ Duatient .
. state and national teachers organizations’  tain retivement is not known to ih 2364 141.11 53.90 61.44 60.38 . We hear so much of “IQs” and their
and to lead them in such tasks as provid- ot : 2387 147.63 55.00 61.65 60.84 importance, To us this is not nearly so
The Background of Retirement Systems ing adequate relirement systems wrter. . : 2414 153.57 55,30 62.33 60.72 significant in daily living as the “%O”
" s Interesting : ' The formula for computing U. § 2445 158.73 56.90 63.11 61.18 < A
T . . . X ; of each teacher. Our Persenality Quo-
Soon after the Civil War a few teach- NVATA Acts EllzllIfegggcs,?s{gtg ]Sn:\if;t }Soiji}fsltw(elli’ SS‘“; 2920 166.86 57.90 64.47 62.50 tient is what makes us tick; if we know
. _ ) . s . ald . :
crs contributed money to help ‘needy re- The National Vo-Ag Teachers Asso- aries up to $3000—One pereent of Fans 1, 1953 Estimated Salary hew to get along -Wlth our £<_3110W mer{
tired teachers. The point of view taken  ition has b S “tod ’ . : 2945 170.74 71,50 65.76 63.01 that means much in contributing to ot
. L n  has been considering Unite average annual salary for highest 5 con 74.68 71,70 67.94 84.07 s . ;
was to help a nefady t?achel. _Mlchlgz}n Seates Civil Service retirement for some e e years plus §25, then maltiply by %ggg %’78.65;0 T80 os 5d e success i life. In this business of teach-
WTS the last to discontinue this plan in g6 A Bill has been drafted under the years of service for annual retirement; 3020 182.338 7200 70.55 6648 };légclﬁfs E;Suslf fjlpema%lly m;portant.]\f\;e
1945, )  leadership of Vice-President Joe Cuff- (2} Above $5000—1%5 percent of aver- 3045 123.16 72.20 72.43 67.80 with our princi ;)w dow o get along
At the opposite extreme the public man of Midland, Texas. The proposed  age annual safary for highest 5 consec 3070 184,00 72.30 74,35 69.31 L 4 0}‘; deLﬁﬂPa and supervisor; our
furnished total suppost. Delaware and  bill would make United States Civil tive years, then multiply by years of 3095 184.83 72.560 76.30 70.86 P“I}ll_s 1 E e classroom an easier place
Many retirement plans werc started ’Eieac.hers.h"l‘lus bill may be introduced Social Security bencfits are calculated 2170 18733 7300 2325 76.10 door] A high TQ does’t cut any ice
hetween 1000-1920. Conmecticnt, New uring this session of Congress. ) on the basis of 55% of the first $100 of 3195 188.16 73.10 85.78 78.05 with the majorily of us. Often we don’t
Yark, Ohio, and Pennsylvania plans sur- An Amendment to the U. S. Social  your average monthly wage ptus 15% of 3220 189,00 73.20 %8.42 80.09 fike the poor fellow who has one
vived without being revised. Most plans . Se_curity Taw may be attempted during  the next $200 of average monthly wage: 9045 189.83 78 .40 ‘91_13 82%3 et o .
are now based upon actuarial principles this sessiotcli O{ET Congress. The amen.d~ This makes $85 per month the greatest ‘gggg %g?gg gggg gégl 26'91 must h'wae ;rggnu}l;ljecaﬁl](zﬁ?g ?ﬁi‘lc;eozllz
e ‘mortalty tables. The point of view et would alfect BURS employces in-  possible retirement income : 3320 192.33 73.80 100.28 8942 and for his subject. Llow else can h
has changed from that of helping a needy cluding all public school teachers. Average monthly wage is based upoti : 194.00 74.70 126.73 110.5% be expected 1o kijndlza that sparl gf 10\:3
teacher toward that of forcing all teach- A proposed amendment to the U. S. all months after December 31, 195G and 3-Fnd prior ser\iice 194,00 76,00 167.83 143.96 for the land which should be each farm
ers to save for a rainy day. The “foree”  Social Security Act to include ail public  the first $3600 of your annual earnings 1-—Max. Soc. Sec'ty 194.00 20200 196.44 186.45 boy's birthright? We need men equipped
is “sweetened” by =a nice c_ontribution employees was defeated in 1950. This The tables are shown to assist Vo-Ag: e with a zest for farming to pass this
from the employer. was done on tl}c grounds that the states tea?hers'in determining.their course 0 | Ratirement year, age 70 for Civil Service: others age 65. enthusiasm on to the next generation.
© Plan is Different have better retirement systems_thzm that action with regard to retircment systems. 1 Actual average salary, W, Va. teacher and principal. Every Vo-Ag teacher’s life should bear
The Coverage of Each Flan '511 ‘;’e" provlided by U. S.b_Social Sdecunlty. zubl'xi Stromg points of Social Security : (Sjml E?Vke‘fbe'i‘:m'f'f frar August 1, 1950 testimony to this belief in rural living
Most plans cover some ot all 0 state cmpleyees coutd be placed under ocia 1. Cost to empl is 1 4):Social Security benehiv alier ugust 1, - ) by a life dedicated not only to farm
: . yees . ployee is low. = W, Va. Reti + benefit (Option A] after 7-i-1949 for man. ¥
department of educatlodrg, su%ervlsoirs, Security if they' were not covered by a 2, Soci:_ﬂ Security is good il} any state W V:_ R:+;I:::::+ b:::ﬁ,'r [(O;ai?: A)) a‘;i'er 7-1-1949 for woman. )’lOUt]fl but allso t'he la‘md. That is Wh‘y a
college professors, I;ZHS‘EO 1218, 1US T V; . state or local retirement system, however. 3. Family benefits are provided. (3] caleulated by H. E. Throckmorton based on 33 i/3 years. sideline which ties him to the land is a
ers, Clﬂrkg' eltc. ];Yi o are er;lp ofyeets. 011 The South Dakota legislature promptly  Weaknesses of Social Security ther data compiled by West Virginia Education Association. good hobby.
the Board of ucation, ln 3act a repealed its state teacher's retirement 1. Both mipimum and maximum ar saching period Col. 3, Age 22-707 other columns Age 22-b5, There arc some who believe that

public employees arc included in some
plans.

Public funds to suppott a retirement
system may be local, state or stafc and
local. These may be general school
funds, earmarked state taxes o a special
tax for retirement. Texas has earmatked
state taxes. West Virginia, Arkansas, and
the State Boston plan are supported by
general revenue funds of the state, lowa
has a special local tax {or retirement,

Retirement for Vo-Ag teachers is a
.problem which may well belofig to all
teachers. Fach school system (city or
state) has the right to choose the best
retirement plan its citizens and govern-
ing body will provide. The National Edu-
cation  Association should and does
provide some sentative goals for teach-
ers’ retirement systems.

Relation te Other Programs
We Vo-Ag teachers and all other
teachers are now confronted with the
Federal Social Security program. The
Vo-Ag teachers of Texas are “on the
ball”—they have sensed this situation and
propose to choose 1. 8. Civil Service.
Tach school system (city or state) will
make one of the IcHowing choices in
the next few years. :
j. Improve its present system and
keep free of Federal Social Security.

system and placed teachers under Social
Security, only, This means that the high- 2
est possible retirement income for a Vo-
Ag teacher in South Dakota at present 3
is $85 per tonth. Virginia and Missis-

too low.

COMPARATIVE BENEFITS BY STATES*

. No refund to estate if one dies be>
fore age of 65. o

. Must be 65 years old to get benefit.
{Continued on Page 227) '

"1'9;'121 Service.

 disability provided.

mitation on carnings above age
5

aypay too much if working for

Ala.. A5 248,00
Ariz.. 00 245.71
Ark,.. 67 320.00
Calif. 75 181.83
Colo..... 00 165.30

D {No Report}

Dist, of Colum-~
bia (No Report)

Fla...oooore A 245,

more: than one employer, Refund
st/ be claimed within two years.

___We Should Want in a Sound

Texas (No Report)
Utah...c.ooeriireeens 159 .46 Retirement System
T 100,00 . L .
Wash... 18069 following principles were laid
W. Va. 177 .64 by NEA committee over 20 years
Wis...... 245.41 fiey are still good.
g‘cr)}crglugéc 1332?) embership required of new teach-
Railroad Retn‘e- * s;_:'.\__roluntary for those in service.
ment.............165.80 rantees to Dboth teachers and
U. 8. Civil Serv- iblic,
ice (T0) e 200.75 CC}St_S shared by teachers and public.

G. M. Salary.....537.00

& M Hoatly 13000 mount of deposits and payment

l';b:lic concirrent with service.
ividual accounts kept,
Sy'stgm o1l a reserve basis.

Caleulations are made in terms of a man who began teaching in September, 195) at:
the age of 22 at a salary of $2400 per year. He advanced by $100 a year until ha
reached $4800, where he remained until retirement at age 5, o

*Data for states provided by National Education Association, Other data calculated
by the author from bulletins provided by the respective organizations. o

1f{dic actuarial investigations.

___}nsions for disability retirement.
éachers accumulated deposits re-
nable in case of withdrawal from
ETvice, or death prior to retirement.

'61:.(3_) ranges from §127.37 to $252.34

if teaching begins age 22.

11. Choice of options offered upon re-
tirement.

12, Credit allowed for past service.

13, Rights under previous retirement
systems safegnarded.

14. Reciprocal relations between  s¥s-
tems.

15. Retirement board in control. O

What makes « first-rate

teacher? .
{Continued from Page 223)

this plan each student subscribes to
Country Gentleman monthiy. The teach-
er devotes two full days out of each
month to class discussion of the current
issue of the magazine. So much reading
on the high school level in particular is
Laphazard and purposeless that the
¢ceachers are doing a service to their
pupils if they teach them to read skill-
fully and casily. They stress the idea
that reading is intended to stimulate
one's thinking processes and to help one
decide problems. ‘The more thought
given to a problem the better the de-

teaching bars all other activities. We do
not agree. In fact when the school house
door closes at four the Ag teacher
should be turning the key in the lock
and putting on his hat at the same
time, forgetting the difficulties of that
particular day. The following motning
he will return to his job with renewed
encouragement. Tt is not the teacher who
hangs over books until six cach night
in his classroom who makes the hest
Vo-Ag instructor. On the contrary, often
that kind is the worst. We wish to
make clear, however, that any hobby
engaged in by the Ag teacher should be
strictly a second-place one. He knows.
at the outset that teaching is his big
job and nothing shail interfere with the
proper performance of the teaching du-
ties involved. If he happens to have a
fruit orchard, all well and good. But
when the busy season comes he should
sce to it that a hired hand performs the
chores and nat he to the detriment of his
teaching. It is good to keep one's hand
in, so to speak; it makes for better teach-
ing. The pupils sce that here 'is a man
who is living the words he teaches daily.
In that way his life proves his point
that living-on the land is the best way of
lifc.
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Necessary qualifications for a
teacher in vocational

agriculture

ROY P. ANGELLE, District Supervisor, Loulsiana

T‘HE TEACHING of vocational agri-
culture is a profession. It is one of
the vocations (or groups of vocations)
that require extended college training—
years of special preparation. Loung school
training is one characteristic of a pro-
fession which distinguishes it from
other vocations. Medicine, law, and en-
gineering are professions among . the
many for which such special education is
required. The noun “profession” should
not be confused with the adjective “pro-
jessional.” Professional simply means
that the person is not an amateur; as
for example, the professional basehall
player. Only one male persom out of
twenly-six in the United States follows
a profession,

1t is essential that the teacher of vo-
cational agriculture possess certain quali-
fications if he is to be a success in his
chosen profession, In discussing these
qualifications, I should like first to men-
tion the three phases of preparation nec-
essary - for thé teacher of vocational
agriculture. ITe must first have a back-
ground of successful [arm experience ;
he must secure training in technical
agriculture and he must complete certain
professional college courses in an insti-
tution approved by the State Board for
Vocational Education in order to mect
the requirements for teacher certifica-
tion.

With these three phases of training
successfully completed, the prospective
teacher can be issued a certificate to
teach vocational agriculture. Does he
also possess the necessary personal quali-
fcations ? Ts it possible for a person to be
certiied but not fully qualified to do a
certain job?

Personal Qualifications

The teacher of vocational agriculture
needs more than technical and profes-
sional knowlddge. He mut have quali-
fications which wiil fit him for leadership
in promoting and providing instruction
to all the farm people in his community.
Tn order to meet these needs he must be
a dynamic individual, capable of meeting
changing conditions ; he must be depend-
able, open-minded, resourceful and sin-
cere; he must be a good lcader, capable
of using good judgment; he must be
healthy and unafraid of hard work.

An unquestionable character is essen-
tial for every successful tecacher of voca-
tional agriculture since he must know
and work closely with present and pros-
pective farmers, their farm-families, and
other persons living in the community.
His students and members of his Future
Farmers of America Chapter will try to
Be like their vocational agriculture teach-
er: conscquently what he thinks and
what he does must be of the highest

standard, He must always try to in-
fluence the students and BFA members
to think and act in accordance with
these high standards. )

The successful teacher has a forceful
personality, the ability to meet people,
and the knowledge of how fo apply his
philosophy of vocational agricultural
education to his particular teaching sit-
uation. The teacher with a pleasing per-
sonality can do a great deal in develop-
ing community enthusiasm for the pro-
gram .in agriculture.’

Teadership is one of the most impor-
tant gualifications of the teacher of
vocational agriculture. In addition to
being an organizer and leader of stu-
dents, he must alse be a leader of men.
He must he in sympathy with rural life
and have a spirit of friendliness toward
the [armer. He must be able to utilize
his technical, scientific, and practical
knowledge of agriculture to guide pres-
ent and prospective farmers in arriving
at workable solutioiis to problems that
arise on their home farms.

The teacher of vocational agriculture
must have faith and confidence in his
program, He must be willing to dedicate
himself to his job _with an cathusiasm
and courage that will result in efficient
service rendered to the community.

" Neatness is another essential qualifica-
tion, The teacher must dress properly
for all occasions. His class room, farm

mechanics shop, and other facilities
should always be neat and well ar-
ranged.

Have a Balanced Program

A well organized program is an esscn-
tial for every teacher. His community
plan of work must have definite goals,
ideals, and objectives. His course of
strdy and his FFA program of work
should be centered around the economic,
social, spiritwal and agricultural needs
of the community itsclf.

Tn addition, the teacher of vocational
agriculture should possess the correct
appreciation and attitades toward his job.
He must maintain good discipline and
know where to begin and where to end
with his students, He should always be
willing to cooperate with school officials
and other members of the faculty.

T belicve the teacher who possesses
these qualifications is not merely a
certified but a thoroughly qualified feach-
cr of vocational agriculture. [

Summaries of Studies in
Progress will be listed in
the May issue
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“and regular monthly meetings. The proz

its relation to selective recruilment o

CEDUCATTONWIAG:

Teuchﬁfmﬁlﬁﬁj‘fm“; oy ' ’ ral SChOOl adminiStrator

then be sent catalogs and other materia
pertaining to the teaching of agriculture
As College staff members travel the
state during the summer, as’ many of
these bovs as possible should be visited
They should be contacted and guided’
when registering in the fall. :

2. Phe Department of Vocational
Fducation must have a high rating on;
the campus if top students are to be en
rolled. The faculty must be adequate;
They must be interested in the problem
of the student. The department should:
provide its share of advisers for first
year men. The faculty must take an acgs
tive part in the activities af the college.
Some type of a departmental Vo-Ag
club must be organized and functoning:
1t should have a strong program of work

N THIS day of

rapidly growing
urban. areas it is
very easy to under-
estimate the impor-
tance of agricul-
ture as an industry,
Our amazement at
the spectacle of
mushrooming
“Leavittowns” and
our concern with
their problems is
quite likely to ob-
scure the fact that
ii]i vast areas of-our country
igriculture in its various forms
irabably always witl be the domi-
dustry

gram of activitics should include a pien

or smoker carly in the fall. This should
be especially for first year men inter-
ested in vocalional agriculture. At least
one big banguet-type meeting should be
sponsared. Guests should include top
state educators and farm leaders. Thé
affair should receive College and state:
wide publicity. If location permits, the
orgenization should assist with the state
Vo-Ag judging contests and the FFA
convention, This Vo-Ag organization
should be active in the student affairs of
the College. d

5.
“iristance, which is several
sqiiare miles in area, a majority
tnilies arc still farm families
estimated that 75% of the in-
fems. from farming or allied
ationis. Obviously, farming is very
‘i districts with such large
and the scheol bhoard or
icipal who ignores this point
serving the best educational
sty either of the children who come
chgol or of the district as a whole.
4 qiditer of fact, however, this
ignored in too many cases,
tilarly. in districts which contain
“and urban or village areas.

Selective recruitment—

(Continued from l'age 222)
teaching since their junior membership
in the State Association will entitle them
to receive the periodicals and other pro
fessional literaturc of the teacher i
vocational agriculture. Tt is going to b
an interesting development to walch i

e Departments Are Important
eachers,

This instance seems to have muc
the same merits theoretically in pros-
pect as the Future Teacher movement i
the high schools as sponsorcd by the:
N.E.A. And it has its replica no doubt
on a number of college campuses. In the!
case of the F.T.A, the question might
well be raised, so far as vocational ag
riculture teaching is concerned at least;
whether the high school period of mem:
bership is not too early to be most cffec-
tive. As concerns the similar movements
on some college campuses they tend to
be confined to those students who have
declared themselves as Agricultural Edu-
cation majors. A number of prospects
for teaching may wcil be overlooked it
this manner. Realistically shouldn’t we
be treating the college years as the
period in which young men can bes
make up their minds about a profession
such as teaching and puiting forth oftf
greatest selective recruitment effort
during that period? W.A.S.

it is superfluons to say thaf if
‘an important industry in the

culture is correspondingly impor-
he: school program. It may also
flious to say that the teacher
iculture in this case is a cor-

However, the peculiar degree
this is true in agriculture as
.to other subjects is sometimes
Iy enough understood by ad-
tors, school boards or, indeed, by
cheérs themselves,

urpose here, then, is to state
hy we believe that departments
griculture are important in rural
systems, and then to examine [or
ment some of the characteristics of
ocE:te_:_acher of agriculture from the
it-of a rural school administra-

fafly, rural children are no dif-
rom all other children in their
_._I_lal needs, The difficuity in the
45: been the problem of serving
o c()ifs adequat.ely because of the
population in rural areas
elatively small tax base upon
Aurural children must depend for
osts“of their education, “Fgualiza-
formulae in the distribution of
nﬂs and .the consolidation of

No horse gets anywhere until he i
harnessed. No steam or gas ever drive
anything until it is confined. No Niagar
is cver turned into light and power unfl
it is tunneled. No life ever grows gred
until it is focused, dedieated and dis
ciplined —Harry Emerson Fosdick

In our own school dis-

of Agriculture

S:CHROEDER, Supr. Prin., Cato-Meridan Central School, Cato, N. Y.

rurat school districts are making rapid
strides in climinating these difficulties,
however. As a result, many rural schools
are offcring expanded curricula in all
fields.

In this expansion, the agriculfural
courses mnow being offered in rural
schools may be compared in a gencral
way to the commercial courses being
offered in communities where there are
many possibilities of securing commercial
positions. As far as the children them-
selves are concerned both are vocational
and both arc very desirable.

In districts which contain large farm
areas, however, departments of agricul-
ture are important for another reason
which is somctimes overlooked. This
is the fact that good departments of
agriculture contribute directly toward
improving the ‘economic structure of the
district,

Contribute in Three Directions

They contribute in at least three ways,
as all good “Ag” teachers know. In the
firgt place, there is the day school in-

_Individual instruction on the farm involving

Dad as well as the pupil. The problem con-

cerned a ration for heifers and cows. The

instructer in this case was a "cadef teacher”
in training.

struction given to tegular students. This
is invariably slanted toward practical
application of better farming methods
through supervised farming programs.
Secondly, there is the adult education
program. In the third place, there are
the telephone calls and innumerable in-
formal requests for advice,

Not long ago we asked our “Ag”
man, for example, to keep track of these
requesis for a few weeks to see how
important an educational contribution
they werc for the district. The result
was very interesting, A partial listing
includes the following items, the wvaluc
of which to the district is self-evident.
1. A reguest {rom a local grocer to ex-
plain to him the value of selling Grade
A eggs. 2. A subsequent request to train
one of his clerks to candle eggs. 3. A
request from another young member of
the community, asking to be shown how

to candle hi; eggs for retail trade,

Planning

a Father.Sen partnership, The
boy is 2 Junier in high school. Such rela-
tionships with the home are very important
to the school.

4, A request from a young farmer for
training in the use of a new welder he
had just bought. 5. A request to supply
information on a prespective hired man
for one of the farmers in the district.
6: A request for advice and help from
some members of the community who
were ordering and planting reforestation
trees, 7. A request to provide milk test-
ing facilitics and service of the agricul-
ture department for local dairymen.
8. A request by a local farmer on a fer-
tilizer formula for a snap bean crop. He
had to mix fertilizer in order to use some
he had on hand. 9. A subsequent re-
quest for advice on a cover crop follow--
ing the smap beans, 10. A request to
help repair a barn walering system.
11, A request to give advice on specific
[arms to a farmer who was considering
moving into our distriet. 12, A request .
from a farmer to help him lay out
ficlds on contour, 13. A request 'to
“come ont and see what is wrong with
my new pump.” 14 Almost endless re-
quests to supply information, such as—
‘When and how do I prune grape vines?
Where can 1 get some good cash ac-
count books? Can you get me an income
tax blank? What kind of a garden trac-
tor should I buy? What is the law on
confining dogs? Somecthing’s wrong with
my onicn crop, can you tell me what
the trouble is?

Probably any “Ag” teacher could draw
up a similar list in a remarkably short
time. Fven a cursory cxamination of the
regular and adult school programs and
these incidental requests would reveal
the peculiar place that agricultural edu-
cation holds in rural ‘or partly rural
districts, By making land and farm en-
terprises more productive they help build
the econemic wealth of the district. This

(Continued on Page 230}

Checking progress being made in a Father-
Son partnership. A means to more effective
farming operations and, therefore, to more
’ wealth in the school district.
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A rural school administrator
(Continued from TPage 229)

in turn leads to better standards of
l%vmg and greater appreciation of educa-
tion, It also increases the tax base upon
w}uch_rural children dépend for tlfe'n'
education. Thus it appears that depart-
ments pf agriculture, in addition to their
}mmedmtg cduecational function, have an
indirect, long range contribution to make
jI'o the degree that they succeed in mak:
ing this contribution they make it more
possible I‘I(I)r thed school district te sup-
port a well-rounded ed ions

for all the children, teational progran?

Kind of Teacher MNeeded
This being so, it is quite obvious that
the t.eacher of agriculture is a key per-
son in a rural school, and should be
p.mked. carefully for the job, The ques-
tion then ariscs, what does‘ a principai
look for in a teacher of agriculture?

’I_‘hcre are some general qualifications
which we mention because they apply
in a general way to all teachers. These
are the qualifications that ali go{;d
teachers should have, such as koowl-
f:dgel of the ficld to be taught and train-
ing in the methods of teaching it, a real
aff(ictmn Iuor growing boys and girls
and a well-integrate i o
which (o teach tl%cm. ¢ philosophy from

But t'here are also some characteristics
or qualifications that we feel are partic-
ularly important for teachers of agricul-
ture because of the peculiar na,{ure of

their positions. We should list these as
follows: )

1. A background of experience in the -

type of farming followed in the district
The reasons for this are obvicus Thé
teacher is more aware of the pl‘[;bjems
faced by the farmers of the district and
the farmers have more confidence in the
teacher who has had practical expericnce
Other things being equal, most principals;
prefer teachers of agricuiture who have
been brought up on farms
2 _Thc ab_lh_’cy 10 use restraint in ex-
pressing opinions, An  “Ag” teacher’s
success depends in great measure upon
the tact' and diplomacy with which he
deals with 'thc adults in his community.
Farm practices in specific localities bave
usnally been adopted for vesy specific
reasons which may or may not be evi-
dent. Therefore the teacher who at-
tempts tolchange farm customs in his
19ca11ty without giving lang considera'-
tion to ?}H the reasons for their existence
is inviting lack of confidence in his
]udgr_nent. The teacher who knows when
igiemh what Iform his words are wel-
as a chara isti i i
valued in his ﬁeld?tenstlc that is Tighly
3. Thg al‘nl_lty to plan and organize
an{l the drive to follow through an(i
1_1};p]{3mcnt thesc plans over a long period
of time. A successful school program
of agriculture, like farming itéeifc in-
v‘ol_v_es an amazingly wide range 0% ac-
tivities. Many of these require relatively
short tcrn} planning, but mauy require
plans which take vyears to mature
propt?rly. Executive ability of a high or-
der is often needed to make a good
przgri\m hear fruit, ¥
. wide wvariet ; i cperi
énces, .The typical “Xg’?iteigﬁzarl n?ﬁsls)flol;
. necessity meet many types of persons in
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Opportunities in reaching

(Continued {rom Page 220)
teaching gencrally comes later and often
does not crystallize until they are about
to leave college and realize that “some-
thing must be done.” As-a result of this
philosophy, cutstanding boys who would
make exccllent teachers of vocational
agriculture may be lost to agricultural
education or lose time and effort in
prepating to teach because of tardy de-
cisions as to what to do. If it can be
pointed out that a great many additional
cpportunities are open to them should
they prove themselves to be good teach-
ers, then greater numbers of suitable
candidates might enter college with ag-
meultural edueation as an objective.

Tenure in Relation to Opporfunifies

Opportunities to progress to these
other fields depends first upon SuCCESS”
ful demonsiration of ones ability to of-
gatize, initiate, and tnaintain a voca-
tional agricullure program in 2 tocal
community. 1f this be true, then those
who have been longest connected with
vocational education should also be thase
who have advanced to differcnt ang more
varied positions, The chart on page 220
bears this ouf to some extent by compar-
ing the present occupations of those who
graduated during the most recent five
year period with those in the five year
period from 1931 to 1935,

Teaching Brings [ts Own Rewards

1t is the duty in particular of those
engaged in teacher training as well as
councilors of studeats to point out the
amount and wide span of opportunities
that exist in agricultural education,
Teaching high school vocational agricul-
ture iiself is a real challenge and op-
portunity. The fact that other opportun-
ities exist should not defract from this
work., Many teachers of vocational ag-
riculture have remained in one school

________,_t—;ﬁ_r_f_,__f—,—‘

many different situations. He should
therefore possess the ability to meet
people easily in all situations. He should
be able to conduct himself with dignity
at Pomana meetings, enjoy the sociabil-
ity of discussing farm topics over the
kitchen table, and on occasion put on
his dungarecs and wicld the manure
fork, :

5 A mode of living which makes him
understandable to the people with whom
te will be working. Since he will be
working primarily with outdoor men and
women who understand outdoor men, it
is probably an advantage, for instances,
if an “Ag” tecacher’s hobbies are undes-
ctandable to ihem. Hunting, fishing,
gardening, construction of various kinds
and running fox hounds are examples
of hobbies at which many rural people
excel. The cultivation of a few such hob-
bies will lead to many friendships and
widen contacts. Needless to say. they
will also make life more enjoyable,

6. Finally, a real liking for country
life and couniry people. One of- the
greatest requisites for success in any
job is happiness, the kind of happiness
ihat stems from the feeling of “belong-
ing” with one’s associates, of instine-
tively liking the same things, of finding

. the same time prepare themselves fo

three deecades or more. In so doing, th
are secure financially, respecied, and ag.
preciated by their students and ¢
leagties. They know they have contrib:
Lted to the happiness of their community
and to the success of many young peop
Surely this is the definition of a sticcess:
ful person,

On the other hand, we must coni
stantly be alert to additional opportus
ities and able to reward for a job wel
done. 1 we can point out these opportnii
ities then we can captire the imaginatio
of enthusiastic young folks early so tha;
they will not pass up tcaching as a dead
end, but a proving ground where the)
can tnake their mark by performin
more service to their communily and a

greater rewards in the future, By

help each
g, the

Themes for Volume 26
July—Growth in the Program of Voea:
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ory needs of egiming teachers

T has been gen-

erally - accepted
that the chief aim
of educational su-
perviston is to pro-
vide for a more
adequate program
of instruction it
vocational agricul-
ture for farmers
and for farm
youth, In accom-
plishing this rec-
ognized ohjective,
one way of assist-

nexperienced tcacher,
_ teacher is motivated
rofessional and technical growth.

ervice training program for

tional Agriculture, ¢an cover the specific experi-

‘may

atb

Bity:

Augrust—Schoe] and Community Service
through Vocational Agriculture.
September——Improving  the  Teaching:
Learning Process. .
Teaching. : %
November—A Quarter-Century of Prog-
ress in the FEA. '
December—Working with Out-cf-school
Groups.
January—lmproving Tacilities for Vo-
cational Agriculturc.
February—Llmproving Professional;
Status. .
March—Improving Supervised Farming
Programs, :
Api'ilgAdministering the Program of:
Vocational Agriculture.
May—Fyaluating Programs in Voca
tional Agriculture.
Tune—ThHe Summer Pregram.

=

WANE: groups:

endents:

the same situations amusing ot tragic
and of attaching importance to the same:
values in life. This is more importan
to “Ag” teachers than to most because:
rural people, possibly more than othet
groups in our society, are sensitive 10
those who do or do not “helong.” With-
out a true liking for country life an
“Ag” teacher is indeed a fish out of
water. _

This discussion may seem in some
ways to picture the teacher of agricul-
ture as something of a “gyperman.” We'
de not intend to give this impression
What we are trying to say is that the:
position held by a teacher of agriculture:
g a very distinctive one, especially in
school districts which contain large rural
arens, This does not imply that othet
teaching positions are less important.
But it does mean that the position 0
the agriculture teacher, i properly
handled by a good man with the proper
technical and other qualifications has far
reaching cffccts over and above the im-
mediate educational functions of class~
room teaching. The nation is dotted with
agricultyral programs which demonstrate
that “Ag” teachers realize this poit,
Tiguratively, in closing, we tip our hats
to those tcachers and say that their's
is teaching of the highest order.

do so.

d. .1ﬁ_bm'ato ry.

) . o ere. may b
October—Visual  and Audio Aids i between St

be needed in a given
hence the importance of -
ing and suypervision. In some
e little, if any, dif-
pervision and in-
aining of teachers, while in
liere may be a decided differ-

i} 'r.v_iso'fy needs of beginning teach-
v be determined hy each of the

upervisors from the state de-
of education.

by district or area SUpErVISOrs.
¥ high school principals or super-

the teacher education depart-
at’ gives in-service training. =
the beginning teachers them-

fei::my directior, Mr. Floyd 1.
aithrop;: Distriet Supervisor, is mak-
search study of supervision of
wltufal teachers
it of the study is to determine
lp teachers believe supervisors
eito them. It is true that certain
iditals may not recognize their own
ot weaknesses, bit most people are

in Florida. One

seyeral pilot studies, by cdnfer-
ith high school principals, by
‘rom other supervisors and from
efercnce: materials, Mr, Northrop pre-

d.4 long list of possible supervisory
if teachers. This list was given
he: teachers with the request that
tem be rated. The items rated as
08t imiportant by beginning teachers

Preparing a usable teaching pro-

Making a program of work for

inancing the FEA Chapter and the

:Handling of dopartmental funds.

~Atranging with the principal for 2
lesirable class schedule.

curing the confidence of farmers.
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University of Florida

8 Using an advisory committee,

9. Securing preper publicity for the
department,

10, Securing proper facilities for the
land laboratory and for the farm tme-
chanics shop.

11. Securing and filing reference ma-
terials.

12. Selecting procedures to tse in
teaching farm skills,

13 Motivating individual pupils.

14, Evaluating the results of teaching.

153, Sccuring additional agricultural
and farm mechanic skills necded in
teaching.

16, Organizing and teaching a class of
young farmers.

17, Organizing and teaching a class
of adult farmers.

18, Securing participation in FTA
contests,

19. Making exhibits for fairs and dis-
plays for windows.

. 20, Organizing pupils for participa-
tion in lcarning activities on field trips
and on the land laboratory. ‘

21. Determining teacher liability when
he takes pupils on a field trip.

22 Increasing the average scope of
supervised farming programs.

23, Making final statements of the re-
sults of supervised farming.

24, Sccuring the assistance of skilled
téchuicians in teaching farm mechanics,

25, Establishing individuals in farm-
ing.

26. Arranging for pupil absences for
T A judging contests, trips to fairs, etc.

27 Teaching record keeping for su-
pervised farming work,

28. Cooperating with community or-
ganizations.

20, Sectring . adequate transportation

facilities for field .trips.

30. Otiganizing the teacher's time in
order to secure the best educational
restults.

As previousty stated, the list includes
{he nssistance beginning teachers belicve
they need from supervisors. It would
be well for supervisors to pay some at-
tention to the felt nceds of beginning
teachers. T'his does not mean that they
should fail to assist with any additional
problems that are discovered during su-
pervisory visits.

Reginning teachers believe that they
are familiar with a sufficient amount of

technical facts or understand how to

ohtain them. Many of the teachers find
a need for a greater proficiency in
skills, and in the application of the
theory of teaching and of agriculture
they have learned in college.

Too many of us are what might be
termed ‘tidbit’ collectors of fact. We get
an element of fact here and there rather
than so marshalling our information
that it enables us to view the problem
as a whole instcad of as a series of
clements—Roger M. Kyes

Let the students do
the teaching

DON HADLEY, Vo-Ag instructor
Ohio City, Ohio

T demonstra-

tion has long
heen recognized as
one of the most
effective teaching
devices by teachers
of Vocational Ag-
ricuttural. How-
ever, the student
demonstration has
becn generally
overlooked. This
method descrves
much more wide-
spread recognition
and its use can be developed to achieve
many desirable ends. As a teaching tech-
nique, it is particularly well adogpted to
teaching farm shop.

The method consists simply of dem-
onstrasions prepared for and performed
by the students. It is generally recog-
nized that students of high school age
can be expected to carry on some project
involving research and organization.
This technique also would help to lighten
the load of the overhburdened Vo-Ag
tcacher, :

e aataa &

Don Hadley

Mutua! Benefits

The benefits accruing to students and
teachers alike from this method are
many and its use can be developed to
a degree assuring suCcess. Students will
get the benefits of discovering for them-
selves many skills and much informa-
tion which they might otherwise miss.
They would experience the preblems in-
volved in preparing and organizing a
fesson. In their preseniations, students
will have opovortunities to develop lan-
guage skills and develop abilities of ex-
pressing ideas in a variety of ways.
Students, observing others like themselves
presenting the demonstrations, will be
encouraged with the feeling that they,
100, can perform as well as their fellows.
Tinally, the teacher will be rewarded by
the opportunity to observe the language
and techniques that students use when
called upon to act in a capacity similar
to his own,

Selection Needed

There are a number of considerations
which may influence the use of student
demonstrations, Students may be allowed
to select from a list of processes the
ones which they wish fo demonstrate
or the teacher may assigh the subjects
for demonstration to those for whom,
in his judgment, they arc best fitted, The
assignments should be simpte and clear
and they should be made well in advance.
Since the skills required in each dem-
onstration should be within the capacity
of the student demonstrators, the teach-
er should be well aware of the abilities
of the individual students.

The teacher should help the student
preparc for his demonstration. In gen-
eral, the accepted procedures for demon-

(Continued on Page 236)
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Qualification for
supervisors

&. C. NORMARN, Supervisor, Institutional
On-Farm Training Program, Florida

“J‘ITHOUT vision
the people per-
ish. 1f the lcaders

in any field of edu-
cation do not pos-

sion” thé program
suffers irreparable
damage since the
students are cn-
rolled for compa-
rable short periods.
The Supervisors
are responsible for
the instructional
program and, therefore, musl possess
this vision of leadership.

The gqualifications of Supervisors may
he classified in three general groups:

G, C, Norman

namely, (1) Functional information
which he must possess in order to dis-
charge his responsibilities efficiently,

(2) Professional ability, and (3) Per-
sonal characteristics which are needed
by a supervisor. ’

A Supervisor must have at his com-
mand a general knowledge of all basic
information necessary for the perform-
ance of his job. This information would
inelude a basic knowledge of agricultural
education, also a knowledge of laws,
policies, and special methods relating to
his specific field. He should also under-
stand the relationship of the agricultaral
education program fo society and the
whole educational programn of his state
and especially to his area.

Professional ability of a Supervisor of
agricultural education. This mcans the
ability to do those things which a Super-
visor has to do which require special
technical know-how. The main point
which the author wishes to point out is
that the Supervisor must possess a hack
log of functional information and have
the ability to transform this information
into action through his teachers. A su-
pervisor should hold a Master's Degree
in the field of agricultural education and
have had at least five years of success-
ful tcaching experience, Further he
should be well versed or informed as to
the types of agriculture in his area
gained through practical expericnee and
farm background.

Personal characleristics of a Super-
visor. By now you may have comc to
think that a Supervisor must possess a
great store of knowledge, be able to put
it into action through functional pro-
grams and at the same time be 2 model
person. You witl no doubt feel that a
Supervisor must be a super-salcsmarn.
That is true. We have to sell our admin-
istrators on our ideas and assignments.
Many Supervisors have to scll programs
of agricultural education to county
boards, county superintendents, local
trustees, farmers, and other school of-
ficials. Supervisors have te sell pro-
grams, ideas, methods, teaching. tech-
nigues and many other intricate details
to teachers.

sess “superior vi-

The Supervisor must know that the
program of agricultural education is a
good one. You can't sell it'if you don’t
know what you are talking about. Know
every phase, every fact, every applica-
tion, every benefit. Above all a Super-
visor must know himself, since he is the
important cog in the program in his
ares. Roflect sincere confidence. A Su-
pervisor should examine himsell very
carefully and answer the following ques-
tions :

Desire—Do you really want to put
aver a functional program of agricul-
tural education in yout area? Do you let
outside intercsts interfere?

Enthusicem—Are you all steamed up?
Emerson says, “Nothing great has been
accomplished without enthusiasm.” Do
you live your program? Do you keep
up professionally?

Confidence—Dao you have confidence in
yourself and in your program? Do you
believe you can put it over? Do you
create confidence in your teachers?

Courtesy—Do you like people? Are
you friendly and tactiul?

Appreciation—Can you appreciate the
other fellow’s point of view and give
credit for a job well done? Always find
something on which to compliment the
teacher before leaving.

Sincerity—Are you honest and forth-
right inn what you say and do?

Initiotive—Do you do the right thing
without being told?

Reliability—Are you on time? Do you
keep your word?

Eadurance—Do yott watch your health,
eat right, sleep right?

Think Siraight—Do you believe—"As
a2 man thinketh, so is he”?

Appearance—Do you helieve in soap
and water, the “Fresh Look”?
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‘periors, your teachers?

your program? Remember that what yey

Cooperation—Do you cooperate wit]
voursclf? Do you give yourself” a squak
deal? Do you cooperate with your gy

Analytical—Are you able {o analyze aff!
situations? Can wyou spot strong and:
weak places and suggest ways and meang
for itnproving the situation?

O pen Minded—Are you fair with vouy
teachers, impartial, do you give credif
where due, and consider the teachery
point of view?

Loyalty—Are you loyal to yourself and

radiate is as important as what you say.
Many men rust out, few wear out.
- Personality—Do you determine what
you should be and then see that you arc?
Seek after ways of scli-improvement.:

Ability—Have you developed any spe-
cial abilities to help you put your pro
gram across? Have you had  specia
training? How are your speech habits?
When anything scems difficult it proves
that you are going at it in the wrong:
way,

Do you put yourself into the program
of agriculturai education? The mind ca
only hold one dominant thought at
time. Let the program rule when you tr
to sell it. Stay away [rom pressure an
anxiety as much ag you can. :

Tn conclusion let me point out tha
the job of the Supervisor is not so muc
to improve the program directly as it is
t0 improve teachers who are working’
through the program; that is, to im:
prove those who are using the program
to assist people to educate themselves. In
proportion, thercfore, as he is himself a
human being the Supervisor can success-.
fully help human heings on the jab,
Most of the characteristics mentioned
here are nothing more than the charac:,

fhidealt: direct

oc_;itional agric
supseliing his stu
igh- school gra

rices. in 100 for Successful
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)} THE important duties of.
ulture teacher
dents. Fach
duates with
griculture backgraund are
agricultural
& teed fore
& ever greater.

- other colleges,
ffective high school

& vocational agriculture stu-
o chémistry as an elective
igh school?” If this ques-
“arise in a counseling situa-
hat: would vour atiswer bhe? A
dy recently completed af
15 College should help you an-
ch a qiiery, especially for students
orenter an agricultural college.
cogtized, too, that a high school
Ccliemistry would probably have
t Values for students who do
- gollege.

iotis- studies have been made to
ine the effectiveness of vocational
ltiireas preparation for certain
otirses in agricultural stibjects.
ever, nio earfier study was noted
ly with the problem
55 or faiture of students of ag-
té in a beginning college chemistry

purpose of this study was to pre-
probability tables which would

'échool chemistry for
ollege preparation

ERLE E. BETTS, Graduate Student, Ames, lowa

show just how many chances in 100 a
given student of agriculture would have
of successfully completing the beginning
chemistry course at lTowa State Colicge.
Such tahles should be of value for two
reasons. Tirst, all four-year curricula in
the Division of Agriculture at Towa
State College require an elementary
course in chemistry. Many other land
grant institutions have similar require-
ments. The numbes of students who fail
to pass this beginning chemistry course
has been quitc high at lowa State Col-
lege. Second, it scemed desirable to know
whether having had chemistry in high
school would inerease a given student’s
chances of successfully completing such
a course.

Relation of Aptitude

It is well known that probability of
sticcess in a beginning chemistry course
or any other course is dependent upon
student aptitude. One measure of: stu-
dent aptitude which is readily available
is the average of high school marks, An-
other may be obtained by administering
a scholastic aptitude test such as the
American Council on Education Psy-
chological Examination.

The accompanying table shows the
prpbability expressed in chances in 100

Completion of a Beginning Course in College Chemistry
at lowa State College ®

teristics of a good citizen, 0

Vo-Ag teaching

as a career’

B. OSCAR BROWN,
Vo-Ag Instructor, Salem, Missouri

OE SMITH-HUCHES ACT makes

it possible for me to be a teacher of
vocational agriculture, but there are 2
large number of excetlent rcasons why 1
am teaching today.

T would like to list some of these rea-
sons and, by doing so, I hope those of
vou who have taught a number of years
will have a greater appreciation of the
work you are deing. In the first place,
we are awarded quite an honor when
14-year-old boys sign ud for vocational
agriculturc and present the opportunity
of teaching and molding them for four,
six or even more years. We should
realize and accept the great responsihility
of this honor.

As a teacher of vocational agricuiture
we have a full-time joh. The job is never
dull or routine. Your work will vary
from teaching a Sunday School class on
Sunday morning to calling square dances

# Talk presented to groug of student teachers
whe met at Kansas City, Missouri, during
the 1852 convention of the Future Farmers of
America.

ACT Total Score {Percentile Ranl)

on Saturday night. Of course, our major
responsibility is that of working with
the all-day students. This includes reg:

ular elassrom discussion, plus demon-
strations, field trips, use of visual aids;
activitics in farm mecchanics, and on-
farm supervision, :

We also make a number of {rips dur
ing the year which give us an oppor
tunity to broaden and stimulate our
selves. Fducational tours, FFA conven
tions and teacher conferences are jus
a few of the possibilities, The FFA is?
one of our best mediums of service:
and enjoyment, Those activities cartied :
on by our local chapters not only stim
utate the boys but encourage us to do
a betler job and come up with new ideas;
continually. ) :

I would like to make a special com-
ment about supervised farming, which:
is the backbone of vocational agricilture.
We have a tremendous opportunity ¢
be of service to our communities if weé
will actually supervise the work of the
all-day students, young [armers and
adul¢ farmers. :

There iz an cmotional side to teaching:
vocational agriculture that gives me a lot
of satisfaction. Have you ever had one

1 11 21 31 41 b1 61 71 81 91
to to to to to to to to to to
10 20 30 40 50 60 T0 80 90 100
83 38 41 43 45 47 50 52 55 60
21 25 27 80 31 33 35 38 40 45
86 41 44 AT 48 51 53 55 b8 63
23 28 30 32 84 36 38 41 43 48
39 45 47 50 52 b4 56 - b9 61 66
26 31 a3 35 37 39 41 44 46 51
42 48 50 53 55 BT 59 62 64 69
29 33 36 39 A0 42 44 47 49 b4
46 51 54 56 b%. 60 62 64 67 71
31 36 39 41 A3 45 48 B0 53 LY
49 b4 57 59 61 63 65 68 70 T4
34 39 42 44 46 48 51 b3 56 61
49 b4 57 59 61 63 65 68 T0 T4

- 37 42 45 43 49 51 54 b6 59 64
&5 60 63 65 67 69 71 73 75 79
40 46 48 51 53 b - BT 60 62 . 67
b8 63 65 67 69 73 73 75 i 79
43 49 52 54 56 58 60 63 64 69
61 66 69 71 73 T4 76 T8 80 83
47 52 55 57 69 61 63 66 68 72
64 69 T2 74 75 i T9 30 82 85
50 55 b8 60 62 64 66 63 71 75
67 72 74 76 78 79 81 82 84 87
53 58 61 63 65 67 69 71 73 77
70 T4 7 79 80 81 83 84 86 a9
56 61 64 66 68 70 72 T4 76 80

of your students talk to 300-500 people
and do a better job than you could -do
(Contintied on Paeg 237) -

ne atbie was prepared from data assembled for 287 students who entered the Division
isutture at LS.C. in the fall quarter of 1950,

for agriculture sindents with and with-
out high school chemistry to successfnlly
complete the beginning chemistry course
at Towa State College. The table is ar-
ranged with intervals of high school
scholastic average and ACE percenlile
rank so that upon knowing these fwo
factors for a given student, his chances
of successfully completing the course
may be observed.

The high school average was cbtained
by assigning weights to high school
marks as follows: A=4, B=3, C=2
D =1, and F = 0. The American Coun-
¢il on Education Psychological Exami-
nation is used as a measure of scholastic
aptitude, The percentile ranks are based
upon norms for a large number of col-
lege freshmen.

A further study of the fable will
show us that a particular freshman en-
sering the Division of Agriculture at
Towa State College with a high school
average of 2.5 and who ranked in the
51st percentile on the American Coun-
cil on Education Psychological Fxamina-
tion would have 63 chances in 100 of
receiving a passing mark if he had a
baclground of high school chemistry. A
student with the same high school av-
erage and the same ACH percentile rank,
but who had no high school chemistry
would have oply 48 chances in 100 of
receiving a passing mark in the begin-
ning chemistry course.

It may be readily scen from the table
that good students as well as poor ones
have substantially better chances of stic-
cess in their beginning college chemistry
course if they have been exposed to
chemistry previously in their high school
worl.

Choice of Elective Subjects is Important

We all know that vocational agricul-
tnre is not intended to prepare students
for college, but rather for establishment
in farming, Neverthcless, since many of
the hoys who are vecational agriculture
students do go on to agricultural col-
leges, it is the duty of thc vocational
agriculture tcacher to assist such stu-
denls in choosing elective courses in
high scheol which will be of the great-
est aid to them-in their college work,

Tf one of your students who plans to
enter an agricultural college after grad-
uation from high school asks you wheth-
er he should clect the high school chem-
istry course, your answcr, based on
probability tables prepared in this study,
will be YES. |

Your Attention, Please!

Copy for the Magasine is due three
months in advance of publication. Note
the themes Ysted for Volume 26, on page
230, and plan now to submit an article
during the year on any subject you feel
would he appropriate to one of them.

Copy should be typed double-spaced.
Pictures to itlustrate the ideas are wel-
comed. Prints must be clear and on
glossy paper.
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1929 when a baby boy was born. Thi
boy was given the name Bobby Holder:
As the years passcd, Bobby developed
into an ideal American boy, At fourtee
he was clean-cut, ¢lear-eyed, cheerfnl and:
of cxcellent character. Small boys adored:
him, his schoolmates found in him a pa]
and a friend who was always loyal’
while men respected him and with pride
watched him grow rich in those honor:
able qualities that make for manhsoed
and leadership, .

mer workshops
ove valuable to
eachers

JER- B. HUTSON, Teacher Education,
ity of Arkansas

(3) Operation
and care of elec-
tric brooders and
poultry equipment,

The third and
fourth days con-
sisted of actual
practice in over-

Bobby could be trusted with respons
bility. He could be counted on to be j
his place in church en Sunday. He was:
thoughtful, studious, and conscientious’
with a keen sense of humor and a reai'
zest for Hliving. His lovable disposition:
brought warmth and smiles wherevey
he went. :

UMMER work-

shops are prov-
ing to be popular
as well as a valu-
able typec of in-
service training for
teachers of voca-
ticnal agriculture
in Arkansas. In or-

Workshops for improvement of farm machinery skills are popular.

The instructor in the picture, Prof. George W, Steinbruegge, Unly,

of Arkansas Dept. of Agr. Engineering, is stressing the importance
of proper machinery adjustments.

A view of some of the practices which were demonstrated in the County Fair and the
facilities provided.

Cooperation
in agricultural
demonstrations

L. F. LEE, Vo-Ag instructor, Newark, N. Y,

URING THE COUNTY FAIR hcid

at the Palmyra, New York, Fair last
fall, the County FFA staged a coopera-
tive experiment in agricultural demon-
strations, For several years back, this
group has conducted judging coritests in
poultry, livestock, crops, etc. These are
still being held but the agricultural in-
structors felt that thesc were insufficient
to present a true picture of the work
being accomplished by the agriculture
departments of Waync County. It was
decided that we needed something in
addition io the customary activities,

Early in the spring, plans were sct in
tmotion to stage a series of demonstra-
tions at the TFair, The Palmyra Fair As-
sociation, through its secretary, agreed
to furnish a tent. Electric power was
furnished by the Rochester Gas and
Electric Co. and the N.Y.8. Gas and
Electric Corporation. ‘These organiza-
tions also installed an electric pancl for
demonstration purposes,

Four demonstrations were conducted,
including egg washing and grading,
stand-by electric power to be used in
casec of highline failure, electric motor
protection and clectric welding,

Each day of the fair, Vocational Ag-

riculture students from two Wayne
County Agriculture departments had
charge of the demonstrations, These

demonstrations were given at intervals
during the day whenever intercst was
shown hy farmers attending the fair.
Power was switched from the high-
line current to the stand-by generator so
that such essential services as lights,
water pumps, furnaces, and milkers
could be operated even if high line serv-
ice was interrupted for a few hours.
Fuseiron and switch protectors were in-
stalled in the electric line to protect
electric motors from burning out. The
electric welder was demonstrated by
agricultural students and tried out by
farmers, Cutting metal, heating and
welding were demonstrated as repair
operations essential to the proper. main-
tenance of farm machinery,

Throughout the weck, eggs for grad-
ing and washing were furnished by thc
Newark G.L.F. egg station. It has been
truly said: “You can’t make an omelet
withont cracking a few eggs.” The boys
had no facilities for making omelets,
but they cracked some eggs during the
course of the demonstrations.

Tn addition to the cooperating agen-
cies mentioned above, local companies
gladly furnished such appliances as a
welder, electric motors and switches, an
oil furnace, egg washers, and graders.
Representatives of the Rochester (as
and Electric Corp., and the N.Y.8, Gas
and Electric Corp., along with the dis-
trict agricultural engineer, gave freely
of their time in training boys for the
demonstrations, The Agricultural Teach-
ers’ Committee for the event and all of
the County Agricultural Instructors and
their boys worked hard to make the ven-
turc a success.

Tt is hoped that similar cooperative
projects may be conducted in. future
years, A start has been made in a new,
and it seems to me, worth-while venture
in bringing new ideas to the attention
of Waynce County Farmers and stimulat-
ing intercst in the program of vocational
agriculture. ) |

Bobby Holder
FFA Camp

MARCUS HARVEY, Yo-Ag instructer,

Throckmorton, Texas

AVE YOU EVER been to Possum

Kingdom Lake, located to the north-
east of Breckenridge, Tex.? If you have
and explored along the northwest shore,
across the lake from the state park, you
may Hhave noticed an island some two
thousand feet from shore. It is con-
nected to the shore by a causeway buift
of stone and dirt, with a road along the
top. Perhaps you were stopped from in-
vestigating further by the fence across
the causeway and by the locked gate
Was your curiosity atroused when you
saw the large native stone building sit-
nated on the island? Let us explain the
mystery of the stone house and the
locked gate—which in reality is no mys-
tery at all.

The explanalion really starts back in

This, then, was the picture Bobby
represented in 1944, Dbefore tragedy
struck. The news broke on a stunned
Breckenridge that Bobby Holder had
heen killed in. an accident. No more
would his smile warm the hearts of his
many friends. Bobby had gene on, but
his memory lingered in the hearts of
those who had known and loved him;
These people started a movement to
perpetuate his metmory in the form that
would serve American youth and to
encourage other hoys and girls to follo
the noble .example of DBobby Holder.
Many suggestions were offered. A hoard
of trustecs was selected and these
trustees decided upon a camp for young::
boys and girls,

A Memorial

The sitc chosen consisted of a five acre
island and seven acres adjoining on thé
mainland, The original trustees spent a
proximately $20,000 in developing the
site. The camp as it is today is estimated.:
to be worth $40,0600 as a commercial:
recreation camp. The trustees decided:
that the memorial should be sponsored
by some strong youth organization and
the Futaure Farmers of America was
chosen as the one best qualified for thi
sponsorship. In Januvary of 1051 th
memorial was placed under the auspice
of the Future Farmers and their leaders
of Area IV in Texas. Almost immedi
ately plans began to unfold in the mind
of the leaders—plans for devclopment:
more buildings, a water system, recrea
tional ficlds, and the like. Committees:
were appointed for planning, financingy.
and publicity.

The financing and planning committees
decided that facilities and equipment
for handling groups of 300 youth at on
time should be provided and that such
equipment and facilities could be pro-:
vided at a minimum cost of $150,{)OG._'
The reason for providing for large’
groups was to hold the camping fees:
per individual youth to a minimum.
T'acitities needed were kitchen and din-
ing hall equipment sufficient to handle:
300 youth, caretaker’s hotuse and {furnish-
ings, guest cottage and furnishings, shop’
and maintenance building and equipmen
water system, roadworl, playgrounds and:
equipment, boats, boat docks, and othef
miscellaneous items too numerous . to.
mentiof. ’

{Continued on Page 235)

year

Reference

2) Deter
]a_ :

materials on

der to meet some

of the technical
needs of teachers,
workshops were
organized on a
state-wide Dbasis

g the summer of 1951 in coopera-
tlie State Department of Edu-
fiversity of Arkansas, and.
fipanies of the state.
siies of eight workshops pertain-
f4rm shop program and rural
Liextion were held during the sum-
051 Hach of these workshops
4 6f three-day meetings, Topics
sed the first day were as follows:

Afeds in farm mechanics to
. care and identification of

elation of farm mechanics to
ograms of supervised farming
lanning the course calendar of
fechanics activities. )
d:and third days of the work-
sted of discussions conducted
aff mmembers of the Arkansas Power
ght Company and University of
1545, Department of Agricultural
gering. The instruction perfained

What to watch about kilowalts
Computing the cost of electricity
Citcuits and protective devices
nstallation of electric circuits
Wiring plans

rural

tiring' the summer of 1952, four-day
Iishops were conducted throughout
ate with a total enrollment of 150
ts:of vocational agriculture, Two
leshops were held in each of the four
soty districts of the state. “These
tings dealt with the use of electrical
ent, including water pumps and
Lt brooders, and care, operation
dlustment of mowers, Topics dis~

the first and second da; f :
:the vs of the
Wotksliops involved :

A study and demonstration of the
Us:types of pumps

mining need, layout and in-
of farm water systems

hauling - the cutter

har of mowing machines, The manuals,
“Care, Operation and Adjustment of
Mowers,” prepared by ITollenberg and
Johnison, were used as a guide in con-
nection with the discussions.

During the summer of 1953, two four-
day workshops for each of the four
supervisory districts in the state are be-
ing planred. Tit an attempt to mcet the
needs of the teachers in diffcrent sec-
tions of the state, the workshops are
being varied for this' summer. Some of
the subjects for the workshops to be
conducted in different farming areas
of the state are as follows:

(13 Problems in irrigation for the
rice section of the state

{(2) Forestry management in the pine
timber area

{3) Cotton grading and marketing in
the delta area

{4) Sclecting, ftting and ~ showing
livestock in the livestock areas

Mcmbers of the tcacher training staff
at the Unjversity will be in charge of
the workshops to be conducted this
summer. It is contemplated that spe-
cialists from various breed associations,
cotton associations, State Forestry Serv-
ice, University of Arkansas, and the
State Colleges will provide technical
assistance.

Teachers of  vocational agriculture in
Arkansas have expressed an opinion that
a real need is heing met through the
workshops and that the technical knowi-
edge gained is of practical value. Tn the
past, emphasis has been placed on “work”
during the workshops and the aim has
been to give teachers the type of in-
formation and' expeticnce which will
enable them to de a better job of teach-
ing in their respective schools. l

"Tips" Waonted!

More and more teachers are express-
ing an interest in the column—"Tips
That Work” Send in that item which
tnay help another teacher to take advan-
tage of an idea you have proved to be
useful, One to two hundred words
should be sufficient.

Bobby Holder FFA camp

(Continued from Page 234)

Manner of Financing

It was decided that since the Future
Farmers of Area IV were to be given
preference, so far as camping dates were
concerned, the 23 counties in Area IV
would each be given responsibility for
a quota of the $150,000. The economic
index figures and the population of each
county has been used in figuring the
county quota for the 23 counties in Area
IV. The quota based on the economic
index and the quota based on population
both were figured and an average
figure was obtained. The finance com-
mittee held a series of meetings through-
out the arca, explaining to the backers
of the Future ¥Farmers this method of
arriving at each county's part of the total
sum, The plan gained the full support
of all 23 counties.

The camping dates or periods are to be
set up during the summecr months with
each period consisting of three days and
two nights. The minimam cost per
youth, which includcs meals, sleeping
accommodations, recrcational facilities,
and the like, will be $5.00. First prefer-
ence to the camping periods will go to
the I'uture Farmers of Area IV, Other
youth groups in the 23 counties will be
given next preference, and next, the
youth groups in any part of Texas, All
groups will make rcservations for the
camp on a “first come, first served”
basis, and cach group will plan its own
educational and entertainment program.

Officially Dedicated

The Bobby Holder Camp officially
became the Bobby Holder FFA Camp
in a dedication ceremony on April 26,
1952 in which the Honorable Price
Daniel, Attorney General of the state of
Texas delivered the dedication speech. -
e said in part, “Any movement dedi-
cated to the development of our youth
mentally, physically and spiritually is an
investment which will ultimately pay rich
dividends to our cominunities, our state
and our nation in good citizenship, T re-
gard thc Bobbhy Holder FFA Camp as
such a medium and am glad that we shall
have it available from now -on for the
young men of our great state” O

The right angle from which to ap-
proach a problem is the T'ry angle,
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Techniques in teaching
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parliamentary procedure

WALTER JACOBY, Teacher Education, University of Cornecticut

PARLIAMENTARY procedure is one

of the units frequently mentioned by .

teachers of agriculture as “difficult to
teach” from the standpoint of mastery
of material and the retention of what has
heen mastered. We will all agree that
parliamentary procedure is an important
unit. Some instructors attempt to teach
the entire unit during FFA meetings.
Certainly this is the time and place o
practice proper procedure; however, it
wonld be well to include this material in
the regular course of siudy. True, parlia-
mentary procedure is a difficult subject
for anyenc to master. Here is the proce-
dure that seems to be most cffective to
use with both in-school and out-of-
school groups for the purpose of teach-
ing the abilities to carry on the processes
in parliamentary procedure (hereinafter
referred to as “abilities™}.

Study References

Students are referred to available
sources of information on parliamentary
procedure, A study guide and supervised
study seems to work effectively. The fol-
fowing sources of information proved
to be most satisfactory in working with
youth groups:

O fficial Manual of the Future Farmers
of America

Helps in Masleving FPorliomentary Pro-
cedure, by Wilbur F, Stewart. Enter-
prise Cooperative Company, New
Concord, O. 1946.

Parligmentary Points of Order, by
Iewis C. Stewart. Webster Publish-
ing Company, 1808 Washington
Avenue, St. Louis, Mo, 1922,

Parliomentary Law At o Glance, by
E. C. Utter. Interstate Printing and
Publishing Company, Danville, IIL
1946,

¥or advanced study, Robert's Rules of
Order, by General Henry M, Roberts,
U. S. Army, is recommended.

Learning Parliamentary Procedure

A, Preparation—The instructor form-
ufates a mock meeting including all the
abilities in parliamentary procedure to
be mastered by the group. Fach separate
item is typed on a numbered card, as
shown by the following examples*

a. Main Motion (including discussion)

(1) “T move that we buy a gavel for
our president.”

(2) “I am not in favor of this mo-
tion. We could make a good
gavel in shop.”

#The number of cards and the variety of
ahilities listed ean be as great as is considered
necessary, The author submitted a list of 76

which is not included here for fack of space,

b, Amend o Motion

(3) “I move that we fake a trip to
Hartford.”

4) “I move to amend the motion
by adding these words, ‘and that
our Chapter pay the cost of
transportation’.”

¢ Amend the Amendnment

(5) “I move that the Chapter pur-
chase a boar.!

(6) “I move to amend the motion by
adding a word, ‘Hampshire’ be-
fore the word ‘boar’.”

(7) “I move to amend the amend-
ment by adding these words, ‘to
cost not more than $100.00°”

d. Refer to a Commiilee

(8) “I move that we buy a camera
for our Chapter,”

(9) “I move that this matter be re-
ferred to a commitiee of three.”

e. Lav on the Table
(10) “I move that the chapter pur-
chase FFA officer pins for our
present officers.”
(11) “I move that this motion be
tabled.”
f. Take from the Table

(12) “I move that we take from the

table the motion to buy officers
pins for our present officers.”

g. Withdraw o Motion

(13) “I move that we continue this
meeting until we feel like going
to English class.”

(14) #This may requirc a whole year,
T am not in favor of this mo-
tion,”

(15) “I wish to withdraw my mo-
tion.”

(16) “I move that John Smith be
permitted to withdraw his mo-
tion.” :

h. Adjourn

¢17)y “T move that we adjourn”

Tn addition to the above examples of
this type of mock meeting, it is advisable
to include in the collection of cards state-
ments to cover the following additions:
Close Debate, Limit Debate, Rise to a
Point of Order, Committee Report, Elec-
tion of Officers, Appeal from the De-
cision of the Chair, Postpone Indefinitely,
Postpene to a Definite Time. It is sug-
gested also that the instructor include
more than onc example of cach process
in parliamentary procedure for the pur-
pose of repetition.

The insiructor has a set of numbered
flash cards (with a number large enough
to be seen by all students) corresponding
to the numbers on the students’ cards.
he item contained on the students’ card
with the corresponding pumber is typed
on the back of the instructor’s flash
card.

B. Presentation—~Cards are distrib-
uted to the members of the class. One
member of the class is selected to act as
presiding officer. The instructor flashes

his numbered card and the student hold

ing that number addresses the: chair and®
reads the information on the card. In

struction is given as each new situation:
arises. Presiding officers are changed:
from time to time so that cach memhe
of the class has an opportunity to par
ticipate both as a presiding officer and a

a member. When all the students have:
learned all the abilities of parliamentary
procedure, we are ready to go on to the
third step in the teaching process.

Practicing Parliamentary Procedure

A. Preparation—The instructor has
cards on the bulletin hoard listing all the
abilities in parliamentary procedurc that
have been learned (Main Motion, Amend
a Motion, Lay on the Table, etc.}. He
may also wish to have cards indicating
how the students should vote and one
requesting discussion. :

B. Presentation—The same procedure .

is followed as outlined under Learning
Procedure except that the instructo

points to the ability to he presented and’

the students respond with their own

motions and discussion for this mock:
mecting. Some of the students may be:

asked to write the minutes of the meet
ing, and others to prepare a news release
based on the mock meeting.
¢ Gome—Stumping  the
O ficer—Now the students have a free:
hand. The purpose of this exercise is (o'
use the abilitics in parllamentary proce::
dure and to cause the presiding officer
to fail in his ability to preside. This:
motivation develops the spirit of coopera-
tion. Students select their own abilitie
in parliamentary procedure for the con
sideration of the group. Tn this situatio
the students “carry the ball” and the in<
structor acis as “referee.”

The preceding technigucs have provetl
satisfactory in many cases. This type of
procedure can be used with FFA Chap-
ters, Officer Leadership Training
Schaols, or as a part of the leadership
training in each individual vocational ag-
ricaléure department. O

Let students do the teaching

(Continued from Page 231)

strations will be used. I'he teacher ean:

recommend refcrences to each student
for his assignment. Fach student should

have opportumities for practicing the:
skills involved and the teacher should:
rehearse each student-demonstrator with
the idea of improving the demonstration.

Tt would be well to check the cffective

ness of all student-demonstrations and.

supplement them when necessary.
Potential Teachers ldentified

With regard to the problem of teacher

recruitment, students showing interest;
and ability in handling these demonstra-:

tions can be encouraged to consider

teaching as a career. Very often, teach-
ers recognize good prospective teachers

but have little opportunity to develop an
interest in tcaching. Very often, thest
students are unintentionally used 38

chore boys. It would appear that this:

method, if properly used, can be a di‘S-
tinct contribution to the teacher rceruit”
ment movement. ’

Presiding

k Maryland

TIREE Dotchester County, Maryland,
A Chapters have embatrked upon
ity which they feel will con-
Siierously to a number of worthy
their surrounding community.
iirlsck, Fast New Market and
s Cliapters of FFA have begun the
eloptirent; of 2 piece of woodiand
il ultimately be a source of last-
g caiity and pride to their community.
veral years ago the County Board
ifeation purchased an 80 acre farm
.6 pirpose of erecting a _consoli-
“chool on part of the site. Included

is Farm is a fourteen acre wooded
cfich has been neglected for the
) decades,

FTA Chapters of the three schools
il nltimately be united in the

he Board of Fducation to thin,
teitnd develop the wooded area.
apters have been given the re-
onsibility of caring for and managing
rteen acres as well as a thirty
arcel of cleared land.

A Continuing Program

t that the Agricultural students
ilowing years will not lose sight of
‘original goals developed by the three
pters, a long range program has been
ped.: A copy of this program has
aced on file in each of the three
5.and also in the office of the
rd of Fducation. This program is as
wsi
Plant 3000 Norway Spruce trees
- in the spring of 1952 to be cut
tistmas trees when mature,
Plant an additional 3000 Norway
& trées in the spring of 1953 for
mas trees.
ch succeeding year plant 1500
ay:Spruce trees for the same pur-
as. mentioned above,
Kecp these trees pruned yearly.
hi_'ri all of the woodlot now re-
ainmngexcept a small area which will
o show the difference between
d and unthinned woodland.
~Rim a fire-line through the woods
buird off all scrnb growth now stand-
'E.Nﬂfth of the heavily wooded area.
Ay out an experimental plot run-
1 N._c_)t‘th and South and parallel to
brst area planted to Spruce. Plant
$:1i. rows in this plot.
Plant. the burned off area in lob-
pitic in the fall of 1952,

ean up trash now present in the
woods,

Eedr'lce inf two acres for the care
ceeding of deer. (deer are being
fesented by the State Department of
S and Forests).

rBﬁll_ld an out-door fire-place, tables
_ ;) .m an open place in the woodiot.
"Tive a well near the fire-place

nd
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ftriembers operate
woodland project

"STEWART FLEGEL, Vo-Ag instructor,

idation have secured permission

13. Frect bird-
houses in the wood-
lot especially for
woodpecker, flick-
er, chickadee, etc.

14, Build and
ercct bird feeding
stations, .

15, FErect a log
shelter or swmmer-
house.

16. Plant a few
of each kind of na-
tive trees that are not found in the area

at the present time such as black walnut, .

elm, sycamore, basswood, etc.

17. Place name plates on the various
specics of trees for easy identification.

18. Construct a bridie path through
the woods.

T'o this list may be added other activ-
ities as they may occur to the students.

Progress Béing Made

This project is well under way at the
present time,  The Spruce trees have
been planted and are growing nicely.
The area has been cleaned up of the
trash that had been dumped on it, and
several acres of woodland have been
thinned this past spring. The irees that
were cut out were 'sold as pulp wood, as
logs to a mill and as fire-wood. Scveral
hundred dollars have been realized from
the sale of this timber and the money
is being put back into the project, Some
of the money has been used for the pur-
chasing of timber saws, bow saws, axes,
hatchets, planting bars and other tools
commonly used in the woods. A number
of the native trees not found in the
wooded arez have been planted. These
include the black walnut, elm and red
birch.

Varying Purposes Served

This fourteen acre woodlot will re-
guire several years to put into shape. It
will serve a numher of useful purposes
fo our community. First, it will be an
example to all passershy as to the correct
method of thinning and caring for both
pine and hardwood woodlots, It will also
be a challenge to the community to clean
up and improve their wooded areas,
Second, it has and will continue to give
students enrolled in vocational agricul-
ture an opportunity to secure practical
experiences and direct applications of
class-room study in re-forestation and
woodlot management. Third, it will af-
ford an opportunity for classes in botany,
biclogy, general science and agriculture
to study nature first hand. Fourth, it
will aid students and members of the
community ito mere fully appreciate and
love nature. Fifth, it will he a game
refuge and bird sanctuary as well as a
conservation area for trees and many
plants that are now scatce in the area.

" The number of man hours required to

Pupils take a real interest in their group preject. Thinning of the
area was an early activity,

clear the land is being recorded so that
the students can get some idea as to the
cost of cutting pulp wood and clearing
land.

The members of the classes in voca-
tional agriculture have been very in-
terested in the work and it has proven
to be one of the most active and interest-
consuming projects to which the students
have put forth effort, i

Vo-Ag feaching as a carcer
(Continued from Page 232)

in presenting material? Have you had a
father tell you that he learned more
than his boys after four years of voca-
tional agriculture? It is a little hard to
put into words these emotional returns
hut they are there and after a few years
of teaching you will treasure them
greatly.

1f we are going to accept these values
of teaching vocational agriculture we
must accept the responsibilities that
characterize our work, They are found
in the following areas in which we
should have an interest—All-day stu-
dents; Young farmers; Adult farmers;
Tnstitutional on-farm training; Farm
organizations; Civic organizations;
Churches; Related agencies; Our fami-
les; OQurselves, especially professional
improvement,

I feel, as a teacher of vocational agri-
culture, that we need to have a wvery
definite idea of what we want to accom-
plish in a community. ‘We are training
the future citizens of the community and
we must he sure that we are giving
training that will allow them to live and
prosper with their fellow citizens in the
years ahead, We must become a part of
our community and continually plan and
look shead to new horizons.

1f your nose is close to the grindstone
rough,

And you hold it down there long encugh,

In time yor'll say there’s no such thing

As bhrooks that babble and birds that
sing. o

These three will all your world compose:

Just you, the stone, and your darned old
1ose.

—Author unknown
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Usingthe FFA to

stimulate better farming "

programs

ELMO JENSEN, Vo-Ag Instructor,
Coolidge, Arizona

“Money makes the mare go," is an old
saying. We sincerely bekieve this. To get
good supervised farming programs they
must be successful financially. By using
every means at our disposal we have in-
creasedl | the average earnings per boy
from $88.26 in 1942'to $1,172.21 last year.
We have also found that the larger and
more financiaily stecessful an enterprise
is, the more efficiently it is carried out
with nse of better practices.

he FFA Chapter is one of our most
effective tools in getting bigger and bet-
ter supervised farming programs. The
Chapter builds its programs around the
supervised farming programs of the boys
as pearly as possible. The Chapter sets
up goals for every member to reach.
Labor earnings arc $100 for freshmen,
$200 for sophomores, $300 for juniors
and $400 for seniors. The Chapter then
gives the boys a chance to meet their
goals, The following are methods we
use successfully.

Einancial Assistance

The Chapter makes financial assistance
available to all sound programs. We own
13 shares of stock in P.CA, which we
use for loans to members. The local
hank also grants any loan appraved by
the Chapter loan Committee. The com-
mittee on loans is clected by members
and they must examine and approve any
loan granted a Chapter member.

Another successful method is by co-
operative buying of livestock and sup-
plics. After the hoys have planned their
programs the orders for the same types
of livestock and supplies are pooled.
Then the order for the amount needed
can he more casily secured at a lower
cosl.

Equipment Available

In many cases boys can rent smaktl
acreages, but do not have machinery to
operate them, The Chapter has a tractor
and other equipment which the boys can
cent to farm their small pieces of land.
Ihe Chapter also provides facilities for
hoys to carry on enterprises when they
lack adequate facilities at home. These
facilities include a brooder house for
400 chicks, 2 pens for laying hens, and
a hog house.

We also have land which the boys
can tent for pasturing =snimals. The
Chapter rents 35 acres and takes care
of it as a group, If a boy wants to rent
pasture he rents from the Chapter. Often
pasture is very hard for individuals to
sectire otherwise. Thus, everything but
lahor is made available and the more
ambitious boys take advantage of this, to
carry on better programs.

SHmulates Learning Experiences

To keep the program more complete
and help boys to get more participating.
crinnlementary  lobs the

.- .
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The work of

the State Supervisor

H. E. WOOD, Supervisor, Florida

MyE principal
L duty of the
State Supervisor is
to act as a liaison
officer in carrying
out the intent and
purposes of the

Smith - Hughes

Taw, as defined

specifically in the

State Plan for Vo-
cational Education.

It is his duty te
increase the admin-
: istrative effective-
ness and economic value of the services
provided through the State Department
Yor Vocational Agriculture, He should
provide the ynified and ceordinate lead-
ership necessary to accomplish the aims
and objectives of a sound, progressive
program in vocational agriculture
throughout the state.

The State Supervisor is charged with
the respensibility of promoting the de-
velopment, maintenance, and improve-
ment of instruction in vocational agri-
culture. In this assignment, he is assisted
by his District or Area Supervisors,
whose main duties are fo maintain an
cfficient program in the various Ccom-
munities where vocational agriculture is
taught.

To accomplish his goal of a complete
program of vocationaul agriculture
throughout the State, the State Super-
visor of Agricultural Tducation must
maintain an effective public refations
progratn by contributing to and cooper-
ating with the various educational groups
in the total school prograi, and by
entisting the aid and support of all
citizens who have a vital intercst in
agriculture. Since the general aims and
objectives of a program in voecational
agriculture support the general objectives
and philosophy of the whole school sys-
tem, he mmust securc the understanding
and cooperation of all groups in the
promotion of a commimity-school pro-
gram,

H. E. Wood

Chapter organizes a host of learning
activities. These activities are built
around the FFA. programs of work.
Syuch activities as spraying livestock,
vaccinating, dehorning, and castrating,
are learning activities which many boys
with only crop enterprises would not
learn if not carried on as a Chapter ac-
tivity, The same is trec of boys with
livestock enterprises who gain experi-
ence in insect control, irrigation, tractor
operation and other practices used in
crop cnterprises.

This program has proved effective in
not ouly huilding up Chapter morale,
but in geiting hoys to use morc of the
improved practices. Few boys can be
proud of a small ‘enterprise and give it
Little attention, but when a boy can earn
$1,000 to $20,000 from his enterprises he
is proud of it and strives to do a good
job. ‘ O

Today, more than ever before, enx
phasis is being placed upon acquainting thg
out-of-school adults wha are already iy
the business of farming with the. lateg
improved practices in general farming
dairying, livestock breeding, ete. Thus
a complete program in adult instructio
must be planned and set up by the Su
pervisor for the teaching of Youn
Tarmer and Adult Farmer classcs in th
various communities.

ear 1946, Bradford Acad-
: gwen"sixty‘ﬁva acres of hilly
Cforest. The area adjeined
ad was a fifteen minute
Bradford Academy. Al
CFiast had suffered exten-
cane damage in 1037, cruising
00 feet of mature timber
‘cutting,  When deeded,
‘foads into the arca.
wibility Tor managing the gchool
promptly placed in my hands
o vocatianal agriculture by
Gfficials. This story is largely
intiof how 1 proceeded, some of
5.0 L encountered, and con-
ave drawn as a result of my

He is also responsible for -the organi
sation and successiul operation of emer
gency programs in the field of agricuk.
tural education, for example: the Food:
Production War Training Program dur
ing World War II; the Institutionaf
On the-Jarm Training Program for
eligible returned-servicemen from World:
War 1T; and more recently, the Program
for Korean Veterans. These programs,
deal with adults who are actively e
gaged in making a living on the far
and whose education and successful ap-
plication of improved farm practices
have a dircct bearing upon the cconomic
standard of living for farm families. |

._'.Managemelﬂ'

step as the manager of a
it was to call in the County
4ind the Soil Conservation
sgether we worked out an
fiti program for managing the
{sion was made for—

The work of the State Supervisor em
braces more than just the discharge o
his administrative office duties, such a
determining the annual reimbursemen
for departments from state and federal’ i
funds; preparing budgets; answering: within 600 feet of any part of
correspondence; handling personnel de- de : .
tails; preparing annual répor?s for the. : o ;0'00 Red Pine seedlings to
Office of Education; and reviewing re-’ Jhtained from SCS. _
parts from teachers. He must recom= :
mend and justify the establishment of’
new departments to the State Board for
Vocational FEducation; cooperate with
the teacher-training institutions approved:
for giving course work to pre-service
and in-service teachers, particularly re-
garding curriculum changes, participa-
tion cxperiences, preparation of teaching
materials, research work, and the follow:
up of new teachers. He must cooperate
with local school officials to  secure
facilities and conditions which are cott
ducive to effective training. _

Finally, the State Supervisor mus
also act in the capacity of Adviser to:
the State Association of Future Farmers:
of America and New Farmers of Amer:
ica. Here again, in his capacity as Ad-
viser, he must maintain an excellent pub-
lic refations program, since the success of.
the Associatiosn in the state depends npot:
Lis ability as a lecader and cooperator
He must cooperate with state farm
agencies and associations, as well as husi-
ness organizations, by serving on cof- i
mittees, stimulating interest in furnish-
ing usticles for the press and for radio
programs; prometing TFuture Farmer
and New Farmer participation in Fair
TExhibits, Livestock Shows, State a}ld'_
National Conventions, and other aciive
ities in leadership training which are @
part of the program of work, and g0
into the making of a successful stalé
association.

There is never a dull moment in the
life of the State Supervisor. He might:
be supposed to know something abott:
a “live-at-home” program, but he. cer
tainly does not live at home much.

fip o series of roads with the
SCS so that a truck could

om: thé: ground,

¢ ‘telease cuttings on thickly
afiral stands of young piae.
b :_11;_1'g:':_20 and 40 years stands.

nig mature trees at the rate of
000 boaid feet for each of the next
5

ping the public recreation as-
of the area.

_1_5_&ihg demonstration plots to
#dvantage of approved forestry

?.r'oblems Encountered

problems were encountered in
out the management plan de-
bove .as .an educational enfer-

ofi-the big difficulties centered
ime: for vo-ag classes to wark in
oods, Our school is operated on the
0 minutes per day for each
§::This left only 60 minutes of
fumesat the forest. This problem
a8 largely overcome by scheduling vo-
.fto end at noon or ‘school's
sing the new road system to
and by the use of portahle
tproof tool hoxes left at the site
. Experience has shown that
grmont conditions students <can
_'__qperations efficiently in the
tring only the fall and late
1g. months,

Sportation. was another scrious
blem At first we walked the 15 min-

yste::gnd forth. Later when our
stem was completed we purchased
ap:truck and commuted. The
spent for bulldozing roads proved

“all young pine lo 12 feet
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enis in operating a school forest

RTHUR PETERS, Yo-Ag Instructer, Bradford, Yermont

to be onc of our best investments, In
viow of my experience, I would hesitate
to advise any teacher to accept responsi-
bility for a school forest located several
miles from the school,

Securing necessary equiptnent proved
important. Nearly $3,000 worth in all
are owned at present. Some of the ways
we gained possession of ours were pur-
chasing surplas government equipment,
building equipment in the farm shop
and buyifig expensive items “through
FFA treasury funds. Many items of
cquipment have been borrowed from va-
rious agencies for short periods of time.

Financing

Although we might have solved all of
our financial troubles by cutting enough
to meet expenses this seemed ill advised.
However, shortly after we took over, the
local power company paid us $1,000 for
a right of way across the properiy. In
addition we have supplied an average of
$200 worth of lumber per year to high
school departments and have sold some
fireplace wood and. pulp.

T have found that there is a real
danger that the schoel woodlot may be-
come just a ‘doing’ exercise for students,
rather than a ‘learning by doing’ oppor-
wnity. It is very essential that the in-
strictor keep in mind that the real ends
to be attained lie in terms of educational
ontcomes and not management outcomes
alone, We offer instruction in the fol-
lowing jobs: planting, pruning, thinning,
weeding, estimating  standing timber,
scaling logs, felling trees, controlling

" blister rust and weevil, etc. Demonstra-

fions and practice are of course natural
methods of instruction in a school forest.
Tn addition, I have used some rather
novel testing devices such as woodchop-
ping contests, comparing results against
2 known standard (such as comparing
student ecstimatcs against mili count,
etc.) .

Demonstration Plots

Arnother problem has centered around
demonstration plots. At present we have
a control plot which nature is running
and a second plot where all approved
forestry practices are used, One caution
here—remember 1o use a buffer zone be-
tween the two to prevent benefits from
spilling over into nature’s plot.

Accidents pose a further prohlem. We

Demonstration plofs point the way in the
Bradford, Yermont School Forest.

Instruchonal outcomes must come first in
the school forest. Here, Bradford, Yermont
Vo-Ag students estimate standing timber.

have supplied both preventive meas-
ures and protection for those injured.
Safety is taught in connection with every
forestry job. First aid kits are available
on the job. Last, but not lcast, we have
a liability insurance policy which pro-
tects us in cases of accident where neg-
ligence of the instructor is not invelved.
This last is a must in my opinion.

1f a supply of dry lumber of assorted
dimensions is to be maintained, sys-
tematic storage is essential. Time is
wasted if it is neecssary 10 handle a
jarge amount of lumber to get at a size
needed. We have under construction a
lumber storage shed in which dry lum-
ber will be stored on racks according to
width, length, and thickness. This shed
is 20 feet wide and 18 feet deep. It is
being constructed with a simple pole
framework, vertical board sheathing,
and a composition shingle roof.

Our recreation area is our pride and
ioy. To date we have completed a thou-
sand gallon spring fed water storage
tank which supplies the picnic area with
drinking water, picnic tables, fireplaces,
and refuse containers. It has taken a
litile doing to get the town’s people to
realize that these exceflent facilitics are
available for their use. At present we arc
staging an information campaign.

Conclusions

As a result of my seven years of ex-
perienice in managing our school forest
I have come to the conclusion that the
school forest can supplement the educa-
tional program of a school in many
valuable ways when the following con-
ditiens are present:
1. A sympathetic school administration
2. Adequate financial backing
3. A carefully developed long range

management program -

4. Carefully kept accounts

o

Tnstruction placed first—management
second.

in Bradford, Yermont, School
Forest is open o public.-

Picnic area




240

. Tuxy AGRICULTURAL

Text materials as teaching aids

LEO L, KNUTI, Teacher Education, Montana State College

No othér teaching aid has done as much
sor education as have books and related
issues of written materials. Education
and books have been agsociated with
learning since the invention and develop-
ment of the printing press.

et us imagine what wotld happen to
our educational system were books en-
tirely done away with. FEyen though such
a suggestion would find 1o favor, much
eriticism has been directed to books and

other text materials as teaching aids.

At observation is here made that con-
siderable confusion exists in the minds
of educational workers with regard fo
the place of text materials in the teach-
ing and learning process or experience,
A similar observation is that a wide va-
“ation in educational practice exists
with regard to the use of text materials.
The use of text materials here discussed
is directed to ot -high school classes
rather than for Young Farmer and
Adult Farmer groups. . :

The existing confusion with regard to
use of text materials in our field of
vocational education stems from the
philosophy that vocational education im-
plies learning by doing. This philosophy
has been marrowly interpreted to mean
learning largely through such activities
as supervised farming programs, farm
mechanics, or FFA activities, The im-
plication is that reading is not an ex-
perience or atl activity. The lajter state-
ment would further imply that reading
the “Creat. Books of Science, History
and Literature” are not educative experi-
ences. _

The term “text materials” better de-
scribes reading ‘materials than books
alorie. Bulleting and similar teaching aids
rank high along with books as teaching
aids, Even though more criticism has
been directed to hooks some of these
criticisms are directed to all text ma-
terials.

One of the obvious ‘Hmitations of
learhing entirely through activities or
work experience is the difficulty in pro-
viding these broad experiences. Al-
though we in vocational agricuiture have
been attempting for thirty or more years
to assist students in developing broad
programs of supervised farming we have
Tallten far short of our goals, especially
with regard to the majority of our stu-
dent body. No one would imply further
that some systematic study is not re-
guired in the total educational experi-
ence. A further deterrant fo the wider
qse of texts in vocational agriculture is
the fear of being tagged as a texthook
teacher or academic, ’

The Practice Yaries

The text of this article is that a wide
variation exists in teacher practices with
regard to the use of text materials in
voeational agriculture. Even though use
of text materials' is an old educational
practice; few studies have been made
with regard to their best use.

One example of this general confision
on teaching materials is the question of

the way to use eurrent farm periodicals.

Farm publications in cooperation with

teachers in agricultural education are

presently preparing special teaching -aids
to assist both teachers and students in
making better use of farm periodicals.

‘A basic assumption might be that
teachers would make more tse of books
and similar materials if they were more
useable. The following are text prob-
lems which frustrate both students and
teachers. ;

1. Books and other ‘text materials are
not adapted to their region. Although
this criticism is valid, to 2 varying
degree, their probable use needs to be
studied, ‘

2. Students can’t read—this could be a
criticism of a particular text. This
problem is most troublesome in fresh-
men classes. Some teachers recognize
this problem for what it is and recog-
nize reading as a part of their in-
structional responsibility.

3. Can hulleting and similar materials
completely replace books? Bulletins
have their limitations just as texts do.
The limitations: of bulletins ate also
worthy of study as much as books.

- The reluctance of teachers to use
hooks as teaching aids is frequently
carried over to bulletins as well.
Viewpoints which favor the use of
text materials probably outweigh the
crificisms  directed to them. Teachers
and students need to learn to use texts
as much as they need to learn many
things. Some teaching practices which
favor the use of text are as follows :

1. Most courses of study provide for a
considerable amount of subject mat-
ter content which can best be learned
in classroom studies. Teachers must
choose between giving this content to
stidents orally or have them learn
Jit in part through reading.

2. The long classroom periods of 60,
90, or 120 minutes are better utilized
if a variety of learning expetiences
are provided as directed supervised
study.
Texts which are organized to fit
teaching plans save teachers’ time in
lesson planning. Texts similarily can
be organized to assist students in
reading and in better understanding
~ the class problems,

4, Text materials in quantity can pro-
vide all students with the same source
of information. This does not mean
that a variety of reference material
can’t be used.

How best to use text materials is a
pertinent problem for study, Some ob-
served practices are: ]

1. Stadents are prepared for a readisy,
assignment.

a. Problems and sub-prablems or
guestions are developed on the
chalkboard.

Possible reading  difficulties, as
new terms, are discussed before-
hand.

Direction is given to note-taking.
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2 Some teachers have students tak
scratch notes from their classréo
reading and later have students write
in their notebooks the results of
class discussion written on the chalk
board. U

3. Some teachers make specific text‘and'
page assignments and others have st
dents ‘forage’ for themselves on the
theory that they need to leam tg
search for information.

4. A teacher may use a single text o
a variety of references. :

Lack of finances is sometimes given:
as the reason for a lack of text books:
and similar materials. Visits with school
administrators frequently has revealeg
that teachers are more reluctant to by
texts than the school administration
Purchase of new text materials each
year or at frequent intervals woul.d
seem desirable.

What to Purchase

What texts to buy is a constant prob-
lem, ‘Feachers arc seeking this inform
tion all the time—usually from fellow
teachers. T'ypical textboolk reviews are
of little help. One teacher may find
a particular text useful and another
may condemn it. Some States practic
texthook adoption: Students and teacher
should in the end be the ones to sclec
baoks and other text materials. Studies’
should be made to determine the de
sirable and undesirable characteristics o
available texts, Some criteria such as the’
following need to be developed to guid
text sclection. :

1. 1s the text suitable to the particulas
grade level of students?
Will the text prepare students for
concepts and accomplishmenis
sought in subsequent grade levels
as Ag II, 111 and TV? ;
3 Does the text provide the why a8
well as the how of subject matter:
4, Does the text suggest approve
practices which the student mighl
include in a farming program?
Is the text readable?
Does the text provide a glossar
of terms? T
* Does the fext suggest problems fo
classroom  study and discussion
Are references made to possible local
.+ and individual situations? :
% Does the text provide suitable and
"~ gufficient illustrations? ‘

2,

. 9." Does the text provide questions and
problems in the first part of eath
presentation or unif, in the body of
the ynit and at the end. N

10. Does the text provide wbat is ¢

sired of it?

Probably the most forgotten partict
pant in any textbook controversy is th
student. ‘Student reactions to particula
texts and text materials are fertile
areas of study. The role of texts 1
specific areas of learning as superviset:
farming and FEA activities are worth
learning. The experiences of teachers
and students with texts should be one
of the important areas of research: 1t

agricultural education.




