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Apprentice teacher at Hamilten, N, Y. visits local feed dealer fo _W*f% - s “;;“4;@;}:“ e e
secure information to be wsed in guiding boys o plan a ration for - o - i o Wwf;%g%@ -
the cows on their farms as a part of their farming programs, . - : : =
{Photograph by Hareld L. Noakes.)

Apprentice teacher at Holland Patent, N. Y. chocks on progress of
Vo-Ag boy who is making a snow plow blade as a part of his
farming program. [Photograph by Harold L. Noakes.)

Apprentice teacher at Edmeston, N. Y. demonsirates method of

cutting Christmas trees to local FFA members. Harvesting and sell-

ing these trees is a Chapter project, [Photograph by Harold L.
Neakes.)
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Apprentice teacher at Sherburne, N. Y. using home:made rear-pro-
joction screen o show pre-vocafional boys pictures of farm skills
they would acquire through Supervised Farming Programs. Rear-
projection screen made of frosted glass or frosted acetate may be
used without darkening room. Screen shown is 18”7 by 20”. Notfe
position of projector at right of screen and mirror at left of scres
against bookease. Slide is projected against mirror which refleciffy
picture to rear of frosted screen. Projection distance can bé short-"
ened by taping a plus-two lens to projector lens. Pupils view screen
in same manner they would a television screen, (Phofograph by _ - - - ‘ - _ .
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gueét Editorial

JULIAN A. McPHEE, President
California State Polytechnic College*

What are the responsibilities of those who ad-
minister programs of vocational agriculture?

To be blunt and to the point, there are only two
that are important today:

1. To hold the ground that has been won m 30
years of battle.

2. To make the program so dynamic and vigorous
that it will merit a public support so great that neither
political opportunists nor academic theorists can place
it in jeopardy.

If our leaders in vocational agriculture are un-
successful on these two points, all of their other virtues
as administrators will be as so much loss and dross.
If the vocational agriculture program loses its identity
and its autonomy, there will be no need for state super-
visors, regional supervisors, or even Vo-Ag teachers,
as we know them today.

But preserving® jobs for those who are a part of
the Vo-Ag program is not the issue. The battle is to
preserve, strengtheq, and extend the benefits of voca-
tional agriculture to more and more youth to the end
that this nation and its international neighbors will
profit economically, morally, and spiritually.

Many of our young people working in vocational
agriculture today are unaware that it tock a real battle
to gain for vocational education its present toe-hold—
and toe-hold is actually all it is. If there is anyone in
vocational education foday who thinks the battle is
won, that we are over the hump, that from now on it
will be casy sledding, he should look again at what is
happening to federal and state support for vocational

education. He should look about him, toc, at the efforts .

being made on state and local levels to submerge and
dilute vocational education wherever possible.

Those whao have entered the field of vocational
instruction and administration during the last decade
may wonder what “all the fuss is about.” Unlike many
of the older leaders, they did not go through the forma-
tive period when vocational education had to fight
every inch of the way for its place in the educational
program of American schools. Many of these younger
men think the victory has been won, that we have
reached a high plateau of equilibrium, that there is
nothing to fear and every reason to relax. Unfortu-
nately, too, many of the “Old Guard” have retired who
could remind these younger men that “even in Eden
the serpent is present.”

1f we are to preserve the status and recognition
already won for vocational agriculture and develop a
vigarous public support for occupational training, then
something must be done to overcome the creeping
paralysis and lethargy that has overtaken many of our
vocational agriculture program administrators.

*Julian A. McPhee has been in vocational work contihuously since
the ehactment of the basic Smith-Hughes law in 1917. He has been 2
Vo-Ag teacher, state superviser in Califernia for 17 years, California
State Director of Vocational Education for seven years, and a past-
president of the American Vocational Association. Since 1933 he has
been president of Cal Poly, an institution dedicated to college-level
vocational training, including agriculture, engincering and teacher
training.

Is an opportunity being missed?

“T'he Agricultural FEducation Mogasine has just
come to our aitention, and we find that it is of con-
siderable interest to our firm in planning space for
agricultural education in new buildings, and also in
making a better appraisal of existing facilities when
making school surveys”

“Having been directly engaged in public educa-
tion for a long while, I greatly appreciate the con-
tribution your Magazine is making to the agricultural
field.”

“Please have additional copies of the January
issue come to us.”

This statement is quoted from a letter received
from Calvin V. Erdly, Eductional Consultant of the
Architectural Firm of Hunter, Caldwell and Camp-
bell, located in Altoona, Pennsylvania. Quite naturally
we were pleased to have this recognition of the Jan-
vary issue of the Magazine. But heyond the less sig-
nificant fact of the effect upon our ego is the question
of whether all of us concerned with the professional
infitence of the Magazine may not be missing an
opportunity through neglect to bring to the attention
of a variety of interested persons and agencies in the
educational field the possible values to them of our
professional publication,

Undoubtedly there are in every State a number
of agencies and individuals, commercial and public,
with sufficient interests of many kinds in the pro-
gram of vocational agriculture to warrant a need for
keeping informed about the program in its various
aspects. As Supervisors, Teacher Trainers, and
Teachers are we cognizant of this opportunity for
improving our public relations and are we using the
Magazine as a device where appropriate to do so?
How many cases are there in your State similar to
the one illustrated in the above quotation? What
action can you and will you take? W.A.S.

This program of vocational agriculture didn’t get
where it ts today on a 40-hour week., And it won't
survive if the men who are responsible on a state-level
for its continued growth and development decide that
they can generate all the enthusiasm and leadership
needed between 9 a.m. and 4:30 p.m., five days a week.
The program won't even keep its head above water if
regional supervisors try carrying on other activities for
financial gain when they should be devoting full-time
to a program that has for years been relegated to the
cducational basement—both literally and figuratively.

The quickest way to lose hard-won legislative sup-
port is for the Vo-Ag administrators to assume that
the program is known and appreciated by all legisla-
tors. The surest way to dilute the program is for the
administrators to allow themselves to be lulled by the
sweet phrases of those who craftily suggest that “all
education is vocational” | '

Only through administrators and vocational agri-
culture teachers who are willing diligently to keep the
program simple, uncluttered, and to its purpose will
vocational agriculture survive,
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Ad:m‘iﬁish:ai'ion in the qlass-rdom must be concerned with—

Student-teacher relationships

S. S. SUTHERLAND, Teacher Education, University of California

HIS is a report

on two studics
conducted by Mas-
ter’s degree candi-
dates at the Uni-
versity of Califor-
- nia, Davis, ivesti-
gating two aspects
of the problem of
teacher-pupil rela~
tionships.

These investiga-
fions  were spon-
sored because of a
growing  concern
alout the diffienlties which trainees were
experiencing with class discipline. As a
result of ohservations during supervi-
sory visits, the stafi was eonvinced that
effcctive class management and disci-
pline was and is hecoming cver-increas-
ingly difficult to maintain. More and
more, the problems of trainees scetned
lo center around class control. There-
fore, we encouraged two litnited in-
vestigations in this field in an attempt
to determine, it we could, some of the
liasic practices which seem to operate in
good and poor class management siti-
ations.

The first of these studies was con-
ducted by threc graduate students—
Edmund Barmettler, Harold Seigworth,
and Donald L. Brown. The purpose of
their investigation was 1o identify
through personal interviews the pro-
cedures used by high school teachers
who were notably effective in maintain-
ing good discipiine and classrootn man-
agement in general, In preparation for
this, a check list including some 18 pro-
cedures was developed by a seminar
group of graduvate students after a study
of the literature. Fach of these items
represented procedures which a teacher
might be expecied to use and which
might result in effective discipline and
management. Hach then undertook a
certain number of interviews, and con-
tacts were made by these three investi-
gators with 13 high schools.

S. 5. Sutherland

Pupil-response Inctuded

After several orientation meetings
were held and investigators had de-
termined the procedures to be followed
in their interviews, a letter of intreduc-
tion from the chairman of the Depart-
ment of Education was given fo each
investigator, and in making contacts
with schools, the principal of that school
was asked to suggest one or more
teachers on his faculty who were par-
ticularly cffective in classroom manage-
went, Furthermore, permission was re-
quested to interview students who were
in thesc classes and the teachers them-
selves. In addition, the principal was
asked to indicate the factors on the
check shect which he felt were most
productive ‘of good discipline, Each of
these successiul teachers then was asked
to complete the check list and as many
students as possible were also given an

opportunity te indicate their opinions.
A total of 61 pupils, 37 teachers, and 13
principals were iuterviewed. The re-
sponses are summarized in Table I. Due
to the relatively small numbers involved,
the results might not bhe particularly
significant. However, these tentative
conclusions or inferences might be
drawn: i

1, In general, pupils place different
values on classroom management pro-
cedares than dorteachers.

2. Pupils are more; sclective in evaluat-
ing classrcom management Dproce-
dures than are either teachers or
principals.

3 In order of their importance, high
school pupils identified five proce-
dures which they felt were most
effective in maintaining class order:
a. The teacher demonstrates by what

he <laes, that he knows his subject.
b. The teacher demonstrates by his
words and dcis that he under-
stands voungsters of high school
age.
¢. The teacher demonstrates that he

lknows exactly what he wants to
accomplish, that his ohjectives are
) clearly and defnitely formulated.
d. The teacher is fair and consistent
in his dealings with students.
e, He teaches youngsters, not sub-
jects.

4. In contrast to the 5 jtems emphasized’

by students, teachers selected 8 which
they felt werc extremely important,
and 5 others which they deemed of
considerable importance, “Being fair
and consistent”; “knowiag his sub-
ject”; and “teaching children, mnot
subjects” received a much lower rat-
ing by teachers than by . pupils.
Teachers felt that a sense of humor
was quite essential as a management
practice. Students rated it low.

5. The principals’ concensus of what
constitutes good classroom manage-
ment conformed pretty much to that
of the teachers, but a much higher
premiuim. was placed on fairness and
consistency; in fact, that was rated
number 1 by principals, sixth by
teachers, and fourth by students.

6. 1t may be inferred from this study
that future investigations might bet-
ter be directed at determining stu-
dent opinions and that teachers direct
more attention toward determining
the effect which certain accepted pro-
cedures have upon class order and
the attitude of students toward these

(Centinued on Page 222) ‘

Table 1. Rating of Class Management Practices

e

Principals Teachers Skudents

Al
Rank %

Demonstrates by what he

does—he understands chil-

P C g ¢ AT 1 82
Proves that he knows what

he is talking about, e 2 81
Knows exactly what he

wants to accomplisho. .. 3 73
Is fair and consistent in his

dealings ... 4 72
Taughs when there is a .

F oy TcTe) RO — 5 62
Teaches children—not sub-

[T - R 6 59
Is enthusiasiic about work

at hand.oo e 7 57
Knows what to overtook..... 8 46
Malkes the democratic proc-

€85 WOLK oo 9 36
Provides for orderly move-

ment of studentst .. 1 4
Ficks out leadership in class

and USES 1o 11,12 24
Uses appropriate votabulary

and pleasing voiC ... 11,12 24
Kecps room neat and atlrac-

et U S — 13,14 20
Makes students afraid of

him 13,14 20
Knows how far he ¢an go in

handling disciplifi€. o 15 17
is willing to put in extra

time and effort e 16 14
Makes adequate use of

audio-visual material. . 17 9
Uses high degree of show-

anShip o oeeeemreeeeoeeees 18 8

—— .

Rank % [Rank - %  Rank %

1, 2 92 1 85 2 79

4 77 3 73 — 1 87
38 457 3.72

1, 2 92 6 68 471
10,11 46 2 7 6 56
560 8 55 5 59
6 61 457 7 48
7,8 9 54 - 7 62 8 34
10,11 46 11,12 41 9 31
7,8 9 54 13 36 10 30
4 2 10 46 12,13 12

15, 16,17 15 9 49 12,13 12
13 31 1,12 4 16 5

12 39 14 25 11 13
78 9 54 1516 22 5 9
15,16, 17 15 1516 22 14 10
15,1617 15 17,18 19 18 2
18 0 17,18 19 17 3

e

1953
-—‘—'"‘/

“TOHDHONE the
hotel before
nooty on Thursday
if you will not be
present” is the re-
minder on the bot-
‘tom of the post
card. Hoiding a
monthly dinner
meeting has prov-
en to bhe a highly
effective, modern
technique in  the
comprehensive, on-
) going programs of
an increasing number of Young Farmers
Associations in Pennsylvania. The mem-
bers have placed upon themselves the
responsihility for their own attendance,
Individual on-farm counsel and in-
struction is fundamental in the long-time
invalvement of the teachers of agricul-
ture with each member. The monthly
meeting seems o he the essential pro-

Glenn Z, Stevens

About forty members are present at each Mifflinburg YFA
ance is much higher on ladies' night, at the family picnie,
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Atrtendance is increased, inferest improves,
and greater initiative results when - -

Young farmers hold
monthly dinner meetings

GLENN Z. STEVENS, Teacher Education, Pennsylvania State University

cedure for insuring that the control of
the program and its success are clearly
centered in the group itself.

Modern rural life is rapidly becoming
more urbanized. In the measure that this
means that farmers and businessmen
work together more closely on current
problems of today's integrated, larger
communities it is to be anticipated that
Young Farmers’ Associations respend
favorably to using meeting techniques
citnilar to those of Rotary, Lions, and
Kiwanis clubs,

Members Take Responsibility

The officers and additional elected

members on the executive committee
organize and administer the antital
planned program of activities. They co-
ordinate the work of an appropriate set
of committees. Every member serves on
one of the commillees each of which

arranges the educational feature of one

of the monthly meetings.

Committees accept leadership in com-
munity activities as performed by the
Junier Chamber of Commerce and other
service clubs, They take the initiative in
spansoring annual county-wide farmer-
husinessmen’s dinners, pariicipate in
fairs, parades, and anniversary celebra-
tions, aid in welfare drives, hospital, fire
company and blood donor campaigns,
and assist with religious and youth serv-
ice programs. They respond to emer-
geney needs of members and others in
the old-fashicted rural spirit of coopera-
tion. One week after a member’s dairy
harn burned this summer the YFA called
an atl-day meeting to clean up the debris
and prepare for the foundation for a
replacement structure. Fifty ~members,
wives, and neighbors were there with
tractors, trucks, scoops, shovels and food
for a noon meal,

The plans for systematic unit courses
fo be taught at the high schoal during
winter months grow out of the close
personal contacts of members with each
other, the new farming practices dis-
cussed at the monthly meetings, and the
on-farm instruction given by the teachers
of agriculture themselves as well as that
which they help arrange for the mem-
bers to obtain through other informed,
skilled sonrces such as the extension
service and educational personnel of
husinesses that deal with farmers.

The Idea Spreads

A successful Young Farmers Associ-
ation soon finds that it acquives a few
members from neighboring communities
where the teachers of agriculture have
not as yet organized systematic out-of-
high-school phascs of the program.

Logically, ther, these young men form "’

the organization nuclews for a YFA in
each of their home schools.

The fifteen year old group at Mifflin-
hurg, Pennsylvania, has hetd monthiy
dinner mectings continuously since Jan-
uary, 1946, With the excellent coordi-
nating leadership of Fred C. Snyder,
who has been their head teacher during
the past six years, the Mifflinburg YFA
fias become a model for a growing num-
ber of new associations in other com-
munities in the state. There are two
leachers in the Mifflinburg school both
of whom use half time in young and
adult farmer work.

{Continued on Page 229}

monthly dinner meeting. as evidenced in this composite picture. Total attend-
and often when field trips are scheduled.

21




Student-teacher
. reletionships
B ,(Continued from:Page 220)
“procedures, Tf "thé: most important
study of mankind is man,” perhaps

the most important study of teachers.

might be youngsters.

Reasons for Poor Discipline

The second study was conducted by a
supervising teacher in a large high
school with an earollment of some 1,000
students. He interviewed some 200
(actually 193) high school pupils in-
cluding some from ail grades, Of this
number, 135 were seniors, since carlier
interviews showed that vounger siu-
dents, especially freshmen and sopho-
mores, werc less able fo evaluate. In
contrast to the first study, which was
directed toward finding positive means
of obtaining good classroom manage~
ment and utiizing a check list as an
instrument, this study used a negative
approach and open-end questions, Stu-
dents were asked to “think of the
teacher who, in your opinion, manages
his classes most poorly and has the
poorest discipline; in your opinion, what
things does this tcacher do that are
responsible for the poor discipline?”

The negative approach brought out
some different values. In order of their
importance, the reasons assigned for
poor results were as follows:

1. The teacher fails to treat all students
fairly. o

2, The teacher appears to make little

attempt to keep order,

The teacher does not know what he

wants to accomplish: seems: to have

no plan. )

4, The tcacher does not seem to under-
stand students, (is too strict, ridicules
and embarrasses pupils, is impatient,
efe,)

The following inferences might he
drawn from both studies:

1. Pupils apparently oant discipline and

order. They resent lack of leadership
and control,

w»

2. Pupils generally want to learn and to
progress, and resent, procedures
which result in a lack of such prog-
ress,

3. There are prohably many procedures
and combinations of procedures
which may result in good classroom
management and contrel. On the
other hand, it appears as though
there is a lesser number of proce-
dures which, if followed, will result
in poor discipline and control, It may
be that in our teacher-education pro-
gram we might high-light three or
four oprocedures which teachers
should avoid as they would the
plague, and by means of this negative
approach, cnable teachers to main-
tain the type of class confrol that is
desired.

Implications for Teacher-Training

1. More emphasis on class management
and discipline procedures,

2. More study of the adolescent of
foday; his values, his attitudes, his
needs,

TUIHT AGRICULTURAL EbUCATION MAGAZINE, April, 1954

Experience answers the question—

Why advisory councils?

S. W. SEFRIT, Vo Ag Instructor, Algona, lowa -

OST of us

who are work-
ing in the field of
Vocational Agri-
culture are wvery
familiar with the
importance of us-

¢ils, Some of us
have failed to ap-
preciate their
value, thinking we
can do the same
job alone in less
time and with less
effort. Others of us feel we were trained
to know the needs of a community and
need no further help. There are still
others of us who are using advisory
councils successfully and know it would
be impossible to accomplish the same
tasks without their help and advice. I
believe all of us who have heen teaching
for some years have gone through the
ahove mentioned stages at one time or
another,

G. W. Sefrit

Although advisory councils have heen-

used as far back as 1911, cven before
the Smith-Hughes Act of 1917, I feel
that we are just beginning to appreciate
their true value, In the past the advisery
council has probably been used to a
greater extent in the Adult Education
program, namely in the Farmers Evening
Scheool. The success of these councils
over the years has cncouraged many
Vocational Agriculture teachers to 1se
the advice of these laymen for prac-
tically every major activity in their
departments.

Councils Encourage Complete Programs

I think we will agree that the success
of any department is dependent upon

3. More emphasis on training our teach-
ers to set up clearly defined and
stated objectives not only for courses,
but especially for smaller units of
instruction.

While there is probably nothing par-
ticularly new in these findings, yet per-
haps in our tcacher education programs,
in an attempt to develop other abilities
needed by teachers, we have failed to
give the necessary attention to this in-
creasingly difficult problem of class
management and teacher-student rela-
tionships. :

After reviewing these studies, our
teachers, it appears, need to know more
about youngsters. Teacher-class relation-
ships, in common with all inter-personal
relationships, have a basis of rutual
understanding, respect, and perhaps lik-
ing. Do we know well enough what the
adolescent boy of 1953 walues, what it
takes to gain his respect, what he likes
and dislikes, what he needs in the way
of direction? It is doubtful if we do,

-0

ing advisory coun-

baving a complete program in agricul-
tural education that meets adeguately
the needs of a particular community.
However, the success of many depart-
ments has been falsely measured by ene
particular favored activity, usualfly one
in which the instructor has special
abilitics. This type of unbalanced pro-
gram can be avoided through the use of
an active advisory council which is con-
cerned with the over-all activities of the
local department and interested in the
mutual needs of both scheol and com-
munity.

Many of our failures in choosing
proper cooperative activities could be
avoided by asking the advice and
opinions of an advisory council. They
arc laymen in their community and in
most cases have a better opportunity
to know how the people will react to
a new cooperative activity.

Glve Continuity to Program

The advisory counncil becomes a must
during a change of instructors, A new
instructor coming into a department can
be aided in countless ways by an active
cotincil. Many mistakes and common
pitfalls can be avoided by such guidance.

An active council is the best public
relations agent a teacher of Vocational
Agriculture can have, and this, we know,
is a field which is commonly neglected,

We have mentioned only a few of
the many uscs of an advisory council,
but each can be placed -in one of these
four phases: educational, operational,
informational, and organizational. The
extent to which councils are used.for
these various purposes is directly de-
pendent upen the instructor, as is the
responsibility for the organization of the
council. Unless it is well organized, the

results may be an outright failure,

Organization and Functien

Concerning the ‘organization there are
many theories as to the proper number
of members for a council. There is not
necessarily a definite number that will
always work best, The size of the com-
munity should have a definite influence
on the size of the council as well as on
the abililies of the various members to
be selected. The larger the community
served, the larger the council needed.
This number should not exceed the point
where the council would be unwicldy
or difficult to organize. In my own case
I use a council of twelve members. Our
community is quite large. But T would
he the last to say that a twelve-member
council was the correct size. :

One of the most important factors in.

secuting the best results from advisory
councils is to give them plenty of re-
sponsible work to do. Keep them busy.
Make them feel that they have a big
and extremely important job to do.
Then be willing to accept their advice
when given..
(Continued on Page 227)
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Problems of administering Vo-A§ programs

oceur at dll levels

Our advisory council

has helped us

WARREN &. WEILER, Supervisor, Ohio

Part L¥

L, as supervisors and feacher train-
: crs have often said that Vocational
Agriculture should serve rural people
and that it should enable farm hoys
and young and adult farmers to use
their schools to learn to solve farm
problems, grow into the business of
farming, and develop those abilities
which will enable them to he capable
rural citizens. We have said that Voca-
tional Agriculture should fit the com-
munity in which it is located and be an
integral part of the local school. To do
this, we have recommended the usc of
local advisory committees.

As supervisers our job is to adminis-
ter and supervise the program on a
statewide basis. To do this best, we
should benefit by the counsel and sug-
gestions of those who may he on the
sidelines, They see Vocational Agricul-
ture operate in their sespective com-
munities, They are asked to work closely
with it, and they may be directly af-
fected by its operations. For many years
we in supervision and in teacher train-
ing have had the benefit of #h Executive
Committee of Vocational Agriculture
teachers and an ITxecutive Committee
of Future Farmers with which to coun-
sel, Tt would scem logical to seek, in a
similar manner, the counsel of school
administrators and ropresentatives of
farm organizations. - .

lts Membership

Assuming that a committee would be
of help to us, we considered the makeup
of such a group. Who were working
closely with us? Who were affected by
Vocational Agriculture? The answer
seemed obvious—the school administra-
tors, the parents, and other rural people.
How should such a committee be se-
lected? Certainly not by us. However,
it was easy to find organizations of
these people—of local school adminis-
trators, of school boards, and of farm
people generally.

We have in Ohio organizations of
county superintendents in the four sec-
tions of the state. These men are re-
sponsible for the schools outside of
exempted village or city school districts,
We also have school board organizations
in these same sections. We have state-
wide organizations of exempted village
and city superintendents, We have two
major farm organizations. At our re-
quest, the presidents named members of
their rcspective orgamizations to serve
on our committee. During the first
meeting, we agreed that members should
serve for a minimum of three years and
that the membership should change not
more than one-third each year. To
establish. this arrangement, we deter-
mined by lot who should serve one and
two year terms,

*Part I1 will appear in the May issue.

[ts Operation

During the first
meeting, we dis-
cussed the ways a
Council could
serve. When T say
“we,” T am includ-
ing representatives
of the teacher
training staff as

well as  supervi-  Warren G. Woeiler, center, State Supervisor in Ohjo, confers with
sors. We review  members of the State Advisory Committee. At his extreme right is
the policics and W. A, Whitman, Counly Superintendent of Schools, Sandusky

problems in Voca-

County, who is chairman of the committee. Among the men repre-
sented are two members of Boards of Education, the superintendent

tional ‘Agriculture.  of 4 city school system, superintendents of exempted village schools
We asked the and rural schools, as well as a member of the Agricultural Educa-

members of the
Cowmncil to suggest
problems or phrases of the program

‘they would like to discuss. We elected a

chairman, one of the county superin-
tendents. Minutes were kept of the
meetings and copies were sent to all
school administrators with departments
of Vocational Agrictlture.

In discussing the work of the Council,
we developed the idea that the Council
was ADVISORY and that the State
Board for Vocational FEducation and
designated officials in the State Depart-
ment of Fducation were legally responsi-
ble for administering and supervising
the program. However, the Advisory
Council members and the groups they
represent have a part in the operation
of the program ilccally and, therefore,
are in a position to express the view-
points of local people. Furthermore, as
group reprcsentatives they are in 2
position to bring the problems and sug-
gestions from their respective groups
and in turn report back to these same
groups on the work of the Council and
the development of the program,

The OQOufcomes

How about the results thus far? We
feel highly satisfied from the viewpoint
of the teacher training and supervisory
staff. Apparently they are equally satis-
factory from the viewpoints of the
groups represented. Together we have
evaluated the program, formulated some
new policies, aud I am sure we have
developed a better understanding of
Vocational Agriculture on the part of
local administraters. Some of the prob-
tetns that have been discussed in regard
te evaluation follow:

1. How can the state office be most
helpful in—

a. administrative procedures?

b, assisting teachers?

c. evalwating the program?

d. others?

2. Is our FFA program too compre-
hensive ?

3. Has our Farm Mechanics Program
kept pace with the increase in the use
of mechanical devices on our farms?

tion Staff at Ohio State University.

4. 1Is the joint use of a shop by both
the Industrial Arts and the Voca-
tional Agriculture tcachers advisable
in a small school?

5. What constitutes a good summer
program for the teacher of Voca-
tional Agriculture and how can the
administrator help make it most
effective?

6. Is our program for Young and Adult
Farmers meeting current needs and
how can it be improved?

Future Policies

We have discussed the following
problems in regard to the formulation
of new policies:

1. What should be the attitude toward
the continued approval or new ap-
proval of centers when the enroll-
ment will obviously be low?

2. What part should the state office
assume in the matter of teachers’
salaries?

3. Should all of the plans, as suggested
in Vocational Education Bulletin
No. 1, be made available to Ohio
schools ?

4. How can we recruit more teachers
of Vocational Agriculture and how
can we keep on the job more of those

© we do train?

Should our plan of reimbursement
to local schools be changed; for ex-
ample, should the reimbursement to
schools which serve more people be
greater than when a lesser numhber
are served?

6. What cosnstitutes proper use of voca-
tional funds for travel?

7. Should we approve vocational teach-
ers for non-vocational teaching with -
pro-rating ? ‘

8. What is our responsibility in serving

part-time farmers, those employed in

industry but who receive a part of
their living from the farm?

We have discussed the following

problems in an effert to develop a better
(Continued on Page 224)
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Thé‘ﬁéﬁecﬁveness o'fi‘lf pn;ogrmhs is increased by—

Inter-agency cooperation

RAYMOND M. CLARK, Teacher Education, Michigan State College

¥ HEN one vis-
its a farm he
often asks himself
how can he size it
up so he will be
able to provide
guidance and make
recommendations
which will help
farm people fo
make decisions in
line with best
Raymond M. Clark  farm managetent
practices? This is
a question asked
of extension specialists in Farm Man-
agement at Michigan State College, by
teachers of vocatiomal agricultare, teach-
. ers of veterans, county extension
workers, Soil Conscrvation Service,
farm planners, Farmers Home Adminis-
tration personnel, Preduction Credit As-
sociation representatives, Federal Land
Bank worlcers, and others.

Demands for the time of farm man-
agement specialists have become cx-
tremely heavy. Often they have heen
asked to meet with a group of teachers
of agriculture in an area and, within a
very short time have been asked to rte-
turn to the same area to work with a
group from another agency on the
same subject matter.

The leaders in the varions agricultural
agencies in Michigan became aware of
this problem early in 1933 and by June
had set up plans for a scries of inter-
agency meelings to cover the state
These meetings were scheduled for
October, 1953,

Service Was Improved

The specialists in farm management
gaw in these plans an opportunity to
prepare more intensively for these meet-
ings than for any one of the meefings
they had been called upon previously to
service, Thoy prepared charts and
graphs to use in the meetings. The re-
search staff assembled data and com-
piled a 72-page mimeographed book of
Farm Management Facts and Figures.
Much of the data presented in the Facts
and Figures book had never been com-
piled and puhlished previously.*

A crew of three farm management
specialists together with a represeniative
of the administrative officc of the ex-
tension service manned all of the mcet-
ings. The extension administrator served
as chairman and the specialists presented
the subject maftter.

The subject matter was presented in
such a way as to help the participants
answer the questions—How can we
judge this farm? What are the measures
and what are the standards for measur-
ing the farm business?

*Nielson, James and Others. Farm Manage-
ment Facks and Figures, Agr. Feon, Dept
Coop. Ext. Service, Michigan State College,

Service Was More Intensive

The subject matter was presented
under the headings of observing, analyz-
ing and deciding. The farm management
specialists discussed and illustrated tech-
nigues of chserving the farm situation.
Measures and standards were empha-
sized so that the agency representatives
could judge the farm organization just
as they might judge the value of a
dairy cow in terms of butterfat produc-
tion. Measures in terms of productive
days of work per tillable acre; soil fer-
tility index; productive days of work
per man; and others were presented,

The analysis of the business involved

-the problems of applying the measures

to a farm situation so that the strengths
and weakncsses of the farm business
could be discovered., For many of the
participants, this was the first intreduc-
tion to actual vard sticks which could be
applied to the farm business.

The problem of making decisions was
also discussed by the specialists and tech-
nigues for hclping farmers to decide
what steps to take to correct the weak-
nesses wete suggested.

Throughout the discussions, actual
farm situations were used to illustrate
the methods of applying the measures
and of helping farmers to reach deci-
sions regarding their problems.

By-Product Values

Learning how to size up the farm
business and how to apply specific
measures of cfficiency to its organization
was the primary aim of the program.
However, mamy other values accrued.
One former teacher of Vocational Ag-
riculture who is now employed by the
Soil Conservation Service said, “Be-
tween counties, we are not likely to get
together and the first thing we know
we tread on each other’s toes, or we get
to wondering what the other fellow is
doing. I think this meeting is a great
idea just to get us all together so we
can get acquainted again.”

Follow-Up

In-service meetings have been conr-
ducted for teachers of Vocational Agri-
colture in Michigan for many years.
Those have been conducted cooperatively
by the department of agricultural edu-
cation and the Cooperative Extension
personnel, The purpose of these meet-
ings has been to meet the specific, de-
tailed questions and problems, in a tech-
nmical agricultural field, of the teachers
in a geographical area of the state,

The inter-agency meetings in no way
supplant the in-service meetings as they
have been conducted previously. The
inter-agency mectings provide stubject
matter material which can be used by
the personnel of all agencies. When it

comes to some of the specific problems
e o tpnbiare nvelvine appli-

cation of some of the measures in spe-
cial situations, there’s little doubt that
more specialized assistance will be
needed. Possibly follow-up meetings
with in-service teacher trainers will be
desirable. In these meetings, teachers
could work in small groups on problems
of the use of the subject matter mafe-
rial in their teaching.

While the author is not experienced
in the work of other agricultural
agencies, there is little doubt that men
working in these agencies will also need
to study the uses of material in their
specific fields, For example, the Produc-
fion Credit Association representative
wotild need to study the effect of a loan
on the efficiency in the use of labor, or
on the efficiency of crop or livestock
production bcfore he makes his recom-
mendation for approval

Plans for the Future

Members of cach group were asked
to check a sheet to indicate the values
they felt they had received from the
meeting. Opinion was overwhelmingly
favorable, The subject matter was con-
sidered very valuable; the visual aids
used by the specialists were considered
outstanding; and the reaction in favor
of additional inter-agency meetings was
almest unanimous.

The informal reactions of state lead-
ers of the various agencies has been
very favorable, and already discussions
are pointing toward at least an annual
repetition of similar programs. At the
preseni time, opinion is divided as to
the subject matier most needed in the
next meeting, Some individuals feel we
should repeat with work in farm man-
agement, others have suggested work
in soil conservation, in farm crops, an_d
in other technical agricultural areas. [

Our advisory council—
(Continned from Page 223

understanding in regard to Vocatienal

Agriculture: 7

1. What position should the state office
assume when a local program ap-
pears deficient according to present
day standards, yet the local cotn-
munity remains satisfed?

2. What type of materials, such as
manuals, program plans, or fetters,
should be availuble to local admiinis-
trators or patrons?

3. How can the viewpoints of local ad-
ministrators be best obtained and
how can they be kept better Informed
regarding the Vocational Agriculture
Program?

4, What extension of the program is
necded to serve the farm bays.in
Ohio who are not now being served ?

It can readily be seen that these and
other vital problems will require care-
ful consideration if we arc to find ac-
ceptable solutions. What were the de-
cisions of the Council and what has
been done in Ohio as a resuli of them?
fhat is another story—one which will
appear in the next issue of Agricultural
Education.

HE A GRTC UL T U R S O O r T Om ek s

The plqcemenl'-proééss poses problems
related to administering vocational -

agriculfure programs

Factors affecting the place—
ment of “‘Vo-Ag”’ teachers

HOWARD &. ANDRUS, Director, Educational Placement Bureau,

Cornell "University

THE placement man is a “middle man”
attempting fo hring together the
“ight man” and the “right school” If
he represents the only institation in the
state which prepares teachers of voca-

tional agriculture, he owes an equal |

responsibility to cach of the following
(1) to the schools reguesting qualified
persennel in that field; (2) to each
candidate to find the best possible outlet
available for his individual hackground
of training, experience, and special
talents; (3) to the training staff to sce
that the result of the time and effort
they have spent in training the men is
put to the best possible advantage. He
also owes a responsibility to the experi-
enced men in the field to see that they
have every opportunity for professional
and financial advancement. He must be
objective, he must be fair, and he must
be well-informed concerning both schools
and candidates. -

It is important that ail concerned be
aware of several facters, over which he
has little control, which currently cem-
plicate the placement man’s function,

The Supply

During World War 11 the ratio of
supply to demand hecame seriously out
of balance. In 1950, when a trend toward
re-cstablishing a healthy balance had
only just begun, there occurred simul-
taneously the outhreak of the war in
Korea, and the last training class in
which veterans predominated. Subse-
quently, we once again expericnced
cadet classes composed largely of non-
veterans facing immediate military serv-
ice via ROTC or the draft. This situ-
ation still exists in 1954, intensified by
the fact that therc is no standardization
of policy among the local draft boards
concerming the granting of deferments
to prospective “Vo-Ag” teachers, Since
such deferments are usaally granted
only after the candidate has been hired
by a school, the employer is placed in
the position of taking an unenviable
gamble. The equally undesirable alterna-
tive is to hire untrained personnel on
the basis of temporary emergency cer-
tification.

The- Demand

Continnous development and expan-
sion of scheols in rural areas has becn
accompanied by increased emphasis on
special curricula, including vocational
agriculture. ‘In New York State, for
example, by far the largest number of
Vo-Ag departments are located in the
rural centralized schools, During the
past five years the number of “central”
schools has increased from 344 in 1949

‘to 445 in 1953

Correspondingly,
the number of Vo-
Ag departments in
the state has in-
creased from 294
in 1948 to approx-
imately 325 in  Fgq.
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Cornell is faced
with the need to staff these new depart-
ments and, at the same time, continue
to supply existing departments with
qualified teachers,

The Salaries

Schools vary considerably in respect
to the amount of remuneration they are
willing to provide the Vo-Ag teacher
for the additional two months of em-
ployment. Similarly, there is no standard
provision for reimbursing the teacher
for the mileage he accumnlates in mak-
ing farm visits to his students, for field
trips, and for other travel involved in
the performance of his duties. Some
schools, using “units of production” as
a hasis, compare the 20 to 50 students
supervised by most Vo-Ag teachers with
the 150 or more taught by the teacher
of Tnglish or social studies and protest
vehemently over the salary differential,
with little consideration for the vastly
different type of instruction necessitated
and the number of out-of-school hours
spent by the Vo-Ag teacher who docs
his job conscientiously.

In New York State a state-wide
salary schedule for all teachers was
passed by the legislature in 1947 and
revised upwards in 1951, Minimum
ealaries were established. This state
schedule, however, is already far be-
hind the “going price” for all teachers.
Unfortunately, no provision was made
in either schedule for personnel em-
ployved by the schools on a twelve-
months basis, Nevertheless, beginning

salarics for Vo-Ag men have continued .

to improve favorably, Five years ago
the salary range for the heginning Vo-
Ag teachers in this state was $3,000-
$3.200; in 1952-53 the range had in-
creased to $3,600-34,000, with all but
three candidates receiving the maxi-
mum. The variation in this range cor-
responds most closely with variations in
the cost of living (chiefly housing) in
different sections of the sfate,

Inexperienced Candidates

It is to be expected that candidates
will vary in regard to which factors
they consider most important in select-
ing a position. Facilities, availability and
cost of housing, location, salary, pupil

load, extra-curricular respensibilities,
types of agriculture, predominance of
agriculture in the school district, and
other factors will not receive equal em-
phasis from all candidates, However, the
imbalance in supply and demand has
enabled them to place more emphasis
ot their own scale of values.

In New York, for instance, several
candidates each year sct up for them-
selves one or both of two significant
restrictions: (1) Geographical. Candi-
dates may wish to consider only posi-
tions near a city, within a prescribed
distance from home, in communities
above certain minimum levels of popula-
tion, or in one section of the state,
Regardless of the validity of the re-
striction, they can usually “make it
stick,” thus reducing the number of
candidates we can recommend to afl
schools requesting teachers. {2) Salary.
The large majority of candidates set a
salary goal equivalent o or exceeding
the maximum beginning salary of the
preceding year. This policy fails to take
into consideration the varying degrees
of potential among the candidates them-
selves and such factors pertaining to
the schools as differences in the cost of
living and general income level in the
respective communities, differences in
the present size and prospective growth
of the “Vo-Ag” departments, and differ-
ences in the number of duties and re-

sponsibilities assigned to the Vo-Ag

teacher.

Experienced Candidates

In too many instances, the salary dif-
ferential beiween teachers with several
vears of experience and beginning teach-.
ers is unjustifiably smail. Nevertheless,
when offered an opportunity to apply
for a position in another school offering
a greater challenge and outlet for his
experience and ahilities as well as a
substantial increase in income, the ex-
perienced teacher all too often hesitates

or turns it down flat. There are many’

reasons for this. Fiis present situation
is congenial. He knows the community.
He and his family have established their
“voots”: they have friends and other
connections they do not wish to leave.
{Continued on Page 238)
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One..fecﬁnique fd; administering a prégrdm.

A livestock clinic
* Relieved the personal services load
of the agricultural teacher

J. C. ATHERTON, Teacher Educalion, University of Arkansas

HE lack of =
veterinarian in

the area and an
increasing number
of livestock, par-
ticularly cattle, in
the community
contributed to the
excessive calls
upon the teacher of
agriculture for
personal services,
The problem was
. one that contimued
to grow from ycar
to year in the Mansfield, Arkansas, com-
munity. Once started, it became more
difficult with the years to refuse to treat
a sick animal or to castrate, dehorn, or
to do some of the other common live-
stock production practices for farmers
in the community. Of cotirse, hindsight
indicated that personal services should
have been kept to a minimum in the
beginning. But now it was too late o
follow that procedure in this school
area. o

~J. €. Atherton

The time required to perform the
personal services for the farmers grew
to the extent that other phases of the
teaching job were being neglected be-
cattse of this encroachment, The teacher
of agriculture was aware of his plight,
but he had no ready solution for it, In
an effort to alleviate the situation, the
teacher wrote.to a number of companies
that produced or sold hiologicals and
equipment for treatment and care of
farm animals, In response to this inquiry
the O, M. Franklin Serum Company
stated that they had a field man who
would be available for educational pur-
poses if a satisfactory program could
be arranged. One requirement was that
at least three centers for instruction be
provided. This condition was met
through the cooperation of two teachers
of agriculture who taught in neighboring
communities. :

Demonstrations of various techniques fo use when caring ror aw-

mals were included.

- for a period of

How I Worked

The first Live-
stock clinic was
held at Mansfield
in April, 1952, Tt
had been planned

three months dur-
ing which interest
had been developed
and appropriate mceting places arranged.
All-day classes, veterans classes, the
radio, county and district. newspapers,
and personal contacts were all utilized
to inform the people of this clinic, Over
150 persons participated in this educa-
tional activity.

The program was broken into two
phases. During the first part, the group
met at the vocational agricultural build-
ing for a period of three hours, There
the technician from the serum company
displayed equipment and drugs that the
farmer could use in his day-to-day
operations with livestock., The purposes,
operation, and care of the equipment
were explained ; .and farmers were per-
mitted to ask questions and handle the
equipinent. Common control measures
for the diseases prevalent in the area
were discussed as well as treatment for
each.

The second phase of the clinic was
held on the farm of one of the livestock
producers in the community, Seven hotrs
were spent in explanation, demonstration,
and practical application of livestock
practices such as: methods of adminis-
tering drugs, dehorning, castrating, re-
moving warts, caring for feet of ani-
mals, and other problems common
locally. Many of the farmers were given
opportunity to handle the instruments
and to perform the operations on the
livestock, There were periods of discus-
sion throughout the day so that individ-
ual problems and technigues could be
clarified.

R P RO U T MR T By 0 U SR RO I R DRI Y

The clinic was well attended.

Arranging for Participation

When planning for the on-farm phase
of the instruction, several factors had
to be considered. These included: (1) =a
farmer with sufficient stock who was
willing to allow the class to practice on
it; (2) equipment available for holding
and working with livestock; (3) suffici-
ent parking area at the farm; and (4)
a farm located on an accessible road.

The tcchnician brought a portable
steel loading chute with him, so this
item did not have to be provided locally,
A minimum of fifteen animals of various
ages and of both sexes was needed for
the practical phase of the program. More
animals are desirable since this provides

opportunity for a greater number of

farmers to perform the actual operations
themselves.

Probably the most important planning
by the teacher of agriculture was that of
building interest of a local druggist in
livestock problems. This druggist has

.cooperated wholeheartedly in the pro-

gram, He attended the clinics, has had
special conferences with the technician,
and now handles the products needed
by the farmers in the care of livestotk.
He also provides some equipment for
use by farmers on a loan basis and
some on a rental basis. He attends the
meetings held locally on farm problems
and is conversant about farm problems.

The Qutcomes
As a follow-up of the clinic, the
teacher of agriculture prepared a mimeo-
(Continued on Page 227)

Discussions of procedures to follow in the ireatment of animals
permitted group participation.

HEAGRIC

In administering the out-of-school program-—

Work with them, not for them

" ROBERT. H., PEDERSON, Special Supervisor, Bureau of Agr. Edu., Fresno, Calif.

ITHE more we

work with and
talk to the out-oi-
school group of

boys, the more we
realize how negli-
gent we have been
in our follow-up
of former stu-
dents. When these
yvoung fellows be-
gin to express con-
cern as to whether
or not they will be
- able to keep up-to-

date on the new developments in farm
production, farm machinery, farm mar-
keting, and management practices, we
are reminded again of the speed at
which agriculiure changes.

Within 2 relatively few years, we have
come from the gasoline engine to the
diesel and L. P. Now scientists and engi-
neers are using atomic energy as a
method of propulsion. Withinr the past
score of years, developments in the fields
of genetics, fertilizets, insecticides, and
fungicides have had an' increasing im-
pact upon agricultural production. Then
too, our methods of marketing are con-

Robt. H. Pederson

tinually changing. Is it any wonder these -

Young Farmers are concerned with try-
ing to keep up with their chosen field?

We, as agricultural instructors, have
a definite responsibility to help these
young fellows who are starting te farm;
not only to each Young Farmer individ-
ually, but as a contribution to the wel-
fare of the nation. The help we can give
should be through organized class in-
struction and individual field instruction.

Plan with the Members

There are several methods of attack-
ing the problem of organizing the
classes, but there is only one way of
insuring success and that is through
organized planning,

The soundest method of planning the
cotrse content is to have the members at
their first meeting suggest what they
believe should be covered during the
vear. All suggestions should he recorded
and turned over to a committee of the
class for evaluation, This evaluation may
include such items as:

1. Is the topic of general interest to the
grotip?

2. Will it help us to attain -our objec-
tive?

3. Does it offer a challenge?

4, Is it timely?

At the next class meeting, the program
of instruction should be adopted by the
class 1embers after they have studied
the program as offered by the evaluation
committee and have made any additions
ar deletions. _

One way to help in developing leader-
ship is to assign responsibility to a class
member for each of the adopted topics

in the program of work. Have him ar-
range for and introduce the speaker,
conduct the demonstration, present the
visual aids, chairman the panel, or
otherwise lead the class discussion.

Young TFarmers are not allergic to
organized class instruction if it is chal-
lenging and properly presented and
executed, )

We can take a tip from Carl Erskine,
who, after setting an all timé record
for strike outs in World Series baseball,
said that he threw just four kinds of
balls and had control. We definitely need
the “change of pace” in presenting the
material to avoid monotony. We also
need that all important control which is
attained only by thorough planning,

Experiences have shown that the pro-
gram for this age group must be well
balanced ; some thought should be given
to community service, to recreation and
to the development of leadership. They
are active and want action. It is better
that the added curricular activities be
guided on an organized basis,

Another tip is to remember that “all
work and no play makes Jack a dull
boy,” as well as . application of the
axiom—"“when the cat is away the mice
will play.”

We have reaily just begun to develop
our competence in providing an educa-
tional program for Young Farmers.
They need our help, and guidance—yes,
they are asking for it. Are we ready
to meet the challenge of working with
and for a bunch of swell fellows? O

A livestock clinic
(Continued from Page 226)

graphed pamphlet on livestock care and
disease prevention. This has been dis-
tributed to the farmers of the com-
munity. Around $150.00 worth of equip-
ment has been secured by the local
department of agriculture and is avail-
able for loan to farmers, Of course, it
is also used in the teaching program for
all-day boys.

There are several evidences that the

clinic has paid dividends. Some of these

are: ,

1. Farmers are learning to do common
livestock jobs for themselves,

2, Calls for personal services by the
teacher of agriculture have been re-
duced to one-fourth of what they
were prior to the frst clinic.

3. More approved practices in livestock
production are being followed in the
community.

4, The clinic in 1953 was attended by
over. 150 farmers,

5. Farmers are now planning for the
third clinic to be held in 1954, |

Why advisory councils?
{Continued from Page 222)

It is interesting to notice that in many
communities general educators are be-
ginning to use advisory councils to help
solve some of the problems in general
education. Here is a situation where we
teachers of Vocational Agriculture can
be of great service in helping to organ-
ize such groups and to serve in advisory
capacities in getting such programs in
action.

A well-organized, active advisory
council functioning throughout the de-
partment can build good will, secure
added interest, and insure a well-knit
successful Vocational Agriculture pro-
gram. Need we inguite further, WHY
ADVISORY COUNCILS? [

The manner of administering  drugs was
shown and explained.

Proper fechniques for specific freatments
were demonstrated.
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Ofi_iﬂféreﬁf l‘(; feuchefs; school administrators and supervisors
e ¢ ¢ Organization in
multiple-teacher departments

" An administrative problem which is becoming

increasingly imporfant

H. S. BRUNNER, Teacher Education, Pennsylvania State University

N the 1953 sum-

mer workshop
of Supervising
Teachers in Penn-
sylvania, it became
evident that one of
the growing prob-
lems incident to
jointures of school
districts and larg-
er administrative
units is the proh-
lem of organiza-
tion of multiple-
teacher depart-
ments of vocational agriculture. Because,

H. S. Brunner

as supervising teachers, the men in this

particular group were more than likely
the ones to be involved in two- or three-
teacher departments, it appeared advis-
able and proper to give some of the
time and thought of the workshop to
this particular preblem. A small group
accepted responsibility for presenting
“spmething to shoot at.” Then a dis-
cussion before the entire workshop
“covered the field” but got not much
further than to delineate the major
areas of the problem. With that as a
start, a committee was appointed {io
carry the study out into the field, In-
cluded as members of the committee
were three supervising teachers who
had had experience in organizing mulfi-
ple-teacher departments, three who were
facing the problem at the time, and
three other teachers who had experience
as second teachers in two-teacher de-
partments, Chairman of the committce
was Mr. Paul C. Dunkelberger, who is
not only supervising teacher in voca-
tional agriculture, but is also supervising
principal and adminisirator of the
schools at Kutztown, Pennsylvania, a
comparatively large school organization
in itself,

The following paragraphs represent
the report of this committee of teachers.

Determining the Need

Tt was agreed, of course, that certain
factors which are recognized as impor-
tant in determining the need of any
department of vecational agriculture
would apply to multiple-tecacher depart-
ments as well. Among these factors the
committee listed: amount of time to be
given to voeational agriculture in the
school program; scope of farming pro-
grams; size and areas of the school
district, Involving time necessary for
farm visits; ecxtent of community re-
sponsibility expected of teachers of vo-
cational agriculture; and extent of gen-
eral school responsibilities assigned to
teachers of vocational agriculture.

It was in the factor of “teacher load”
that the commiitee thought standards
might be somewhat specific of multiple-
teachcr departments. The following
were suggested:

1. 35 all-day pupils—full teacher load*

2, 50 all-day pupils—demand a second
teacher

3. 70 all-day pupils—full 2 tcacher load

4. 75 all-day pupils—demand a third
teacher

5. 100 all-day pupils—full 3 teacher load

6. 40 out-of-school pupils—full teacher

load

(Fxampie: 35 all-day pupils and 40 out-
of school pupils—2 teacher load
70 all-day pupils and 40 out-of-school
pupils—a full 3 teacher load)

Facilities

There should be one classroom and
one farm mechanics shop for a two-
teacher department and an additional
classroom for every additional teacher,
The classrooms should be equipped with
sufficient tables and chairs to properly
seat the largest classes.

A laboratory room whether it be a
part of the classroom or separate,
should be equipped with a sink and
running water, gas burners and cutlets,
and electric outlets.

Farm mechanics shops should be ade-
quate in size to permit space for large
pieces of farm machinery and fully
equipped to accommodate modern farm
mechanics instruction.

A conference room was suggested as
a “necessity” for a multiple-teacher de-
partment. It was suggested that this
room Sshould be eguipped with tables
and chairs, filing cabinets and a tele-
phone. )

Whether there should be a school
farm or such facilities as a greenhouse
would appear to depend upon local con-
ditions and demands.

Among “other facilities” advisable for
a department, the committee listed =
typewriler, a camera, and student secre-
tary services (ome pari-time for two
teachers and two part-time for three or
four teachers). In a special note, it was
also pointed out that an adding machine,
projection equipment, a microscope and
a doplicator should either be a part of
the department equipment or available
for use at any time,

*Normal load does not depend salely upon
the number of pupils. The pupil lead that can
be cared for depends upon the services and
activities of the department, Such things as
fairs, school farms, FFA and YFA activities,
number of contests, exkibits and demonstra-

tiens have quite a bearing upon teacher load.
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Division of Responsibilities

It is necessary that each teacher must
be aware of what is being done by the
other teacher or teachers and must co-
operate to the fullest exient in that
worle

Tt js recommended that for specific
instructional respensibility each teacher

should be in charge of one or two -

classes of boys, depending upon the or-
ganization of the school, and should
follow these classes through their three
or four years in vocational agriculture.
Furthermore, this same teacher should
visit the farming programs of ail the
boys in his classes. If there are young
and adult farmer classes, and =z full-
time or part-time teacher is not em-
ployed for these classes, all teachers
should share this responsibility cqually.

It would appear advisable to give one
teacher major responsibility for advis-
ing the FFA and another major re-
sponsibility for advising the Young
Trarmers Association, but with a definite
understanding that both groups are a
joint responsibility of all teachers of
vocational agriculture in the school.

Similarly, it was agreed that the
teachers should share the responsibility
for keeping records and reports, for
otganizing and maintaining facilities,
and for promoting and publicizing the
program, ’

Basis for Selecton of Addifional Teachers

While it is advisable to consider the
areas of work in which the present
teacher or teachers may need help or
may consider themselves somewhat de-
ficient, and while the candidate’s sub-
ject-matter strengths may be a factor, it
is generally agreed that the “ability to
cooperate” is the most important thing
making for success or failure in the
operation of a multiple-teacher depart-
ment, )

Administrative Policy
One of the teachers should be desig-
nated as head teacher or department
chairman with an understanding that

both policy making and disciplinary pro-’

cedures should be a joint responsibility
of all teachers with the administration
of the school.

For scheduling teaching duties, the
following recommendations are pre-
sented :

1. Egual responsibility to supervise
farming programs ‘

a. Teacher to supervise pupils in his

classes
2 Fach teacher to teach all subject
matter, inclnding farm mechanics, to
classes assigned
3. One teacher to be responsible for

the needs and facilities of the shop.

and the other for the classroom
4. Special capabilities, experience, or
training to be considered for division
of classroom work, shep wotk, and
farming program supervision
Head teacher to have several hours
less classes per week in order to
carry administrative responsibilities
(Continued on Page 2329y
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To improve admipiﬁrqtiou of the -

FFA program-—

Improve programs of work

1. R. JACKSON, Teacher Education, Texas A. and M. College

SEVERAL teachers of vocational agri-

culture in Texas have used the

procedure herein suggested to develop,
TFA Programs of Work that merited
national recognilion. They are passed
on for use of teachers who may be hav-
ing trouble getting their FFA progratm
set up. A good functioning FFA Chap-
ter is a joy to the enterprising young
ceacher. Here are the suggestions. You
may find it a pleasant and refreshing
experience if you will try it out on
your Chapter.
_ Study and have officers study, “Build-
ing and Carrying Out a Good Chapter
Program of Work,” as outlized in the
latest edition of the Official FFA Man-
ual. Follow the steps outlined in these
instructions. :

Tollowing is a score card showing
how the Program of Work and Accom-
plishments are scored in the National
FEFA Chapter Contest, an example of a
form that can be used in setting up the
Program of Work, and an cxample of
a form that can be used in reporting the
accomplishments of the Chapter in
carrying out the Program of Work.

The individual Chapter must set up
its own “Coals” and “Ways and Means
of Accomplishing.” These are to go on
the Program of Work Report. The
column headed “Ways and Means” will
be substituted for by “Accomplishments”
on the final report of.accomplishments.
The Activity Column, Committee Re-
sponsible, and Goals will be the same
on both reports:

To also follow is a list of additional
suggestions for activities under each
division of the Program of Work,
These are merely suggestions. The local
Chapter committees should accept what
they want to use and add additional
activities that they can think of that
will be suitable for their local Chapter

" program,

An Example of the Section of the Program of Work Plans

Section |

For Supervised Farming

Score Card
Below is a copy of the score card,
with the perfect score allowed on cach
of the items, as well as total scores on
program of work and accomplishments
respectively :

Program Accomplish-
of Work nients

Commitiee

Activity Responsitie Goals

1. Members have O

a long time B. Harris ; 2
supervised farm- 5. Watson ticipating
ing program

Ways and Means

. Vinson 1009 of the (a) Allday boys |
members par- draw up program in
classroom

(k) Have special

1. Supervised

Practice 50 150
2, Cooperation ... 40 120
3. Community

SEIVICE ecermaceens A0 120
4, Leadership ... 30 90
5. Earnings and

Savings e, 0 o0
6. Conduct of

Meetings eeeee- 20 60
7. Scholarship ... 20 60
8. Recreation ... 20 o0

Total Perfect
SCOre e 250 750
NOTE:

Up to a total of 25 additienal points
will be allowed for gemeral effect in-
cluding neatness and organization.

A challenging Program of Wark is
one of the Seven FEssentials of a Good
Chapter. A good challenging Program
of Work will insure success of the other
six essentials, Take time out and help
members set up just one good challeng-
ing Program of Work, With ‘this as a
guide the building of a good program
of work in the years ahead will be
simple.

YOU DON'T BELIEVE ITf TRY
IT! |

Young farmers hold

monthly dinner meetings
(Continued from Page 221}

Thelr Creed s Practiced

When, at the point in a brief. opening
ceremony written locally by a committee
including four American Farmers who
also are past presidents of the YFA,
the members rise to answer the call,
“Young TFarmers, why are we here?,”
they repeat, “To establish sound agricul-
tural practices on our farms; fo develop
good citizenship through community
service: to develop competent and ag-
gressiver rural leadership; and to create
and nurture a love of farm living”

The community is aware thai these
purposes are being achieved. The farms
and the homes of the members show
the results. ‘The steady increase in social
development and leadership in civic,
religious, and farmers' organizations by
the young farmers and their wives is
evident, The democratic way is in oper-
ation; people have been helped to help
themselves. (]

Organization in multiple-
teacher departments
(Continued from Page 228)

6. Both teachers to have some time
available for planning, conferences
and other necessary work

Tinancing the activities of the depart-
ment should be a joint responsibility of
all tcachers and the administrators of
the school. Travel allowances should be
determined either on an actual basis or
a basis of equality between teachers.

And finally, the important detail,
leaves and vacations should be staggered
by mutual agreement.

Tt should be remembered that this is
a report of a committee of teachers, 1t
is not an official statement of State
policy. Many of the details are now
under consideration in the State Depart-
ment of Public Instruction in Pennsyl-
vania and may be changed before an
official policy is agreed upon. This re-
port from a committee of experienced
teachers, however, may be interesting to
workers in the field.

An Example of Section of the Program of Work Accomplishments

Section .
Supervised Farming

Committee

Activity

Responsible Goals

Accomplishiments

ing program

mecting of out of school
members for purpose of
drawing vp their long
time progrant,

2. Members have ‘L. Johnson 1009 of the (a) Study possibilities af
at least three 1. Andrews members par- making motiey on varios
1 types of projeets.

(1) Male field trips
studying other boys’
projects,

projects, either B. Drob ticipating
productive or

improvement.

productive or
umprovement.

(c) Work through
eatnings and savings
committee to see that
any boy desiring to
‘horrow money will have
the opportunify to do so
if his plans are worthy.

1. Members have ©. Vinson 1009 of the (a2} 1009% of the all day
a long time 1B, Harris
supervised farm- S, Watson ticipating

members par- members drew up their
plans as part of their
classroam work;

(b) 86% (8 of 10) out
of school memhbers met
at a special meeting
and revised their long
time plan.

2. Members have L. Johnson 1009 of the (a) 100% of the Chapter
at least three ¥, Andrews members par- members had at least
projects, either 1B, Drob

ticipating three projects, either
productive ar improve-

ment, They were as

fellows:

Beef Bulls—2 boys with 3
Beef Heifers—% boys with 12
Range Cows—21 boys with 52

Dairy Heifers—19 boys with 4

Dairy Cows—13 boys with 73
Dairy Bulls—7 hoys with 7
Beef Steers—32 hoys with 38
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To:imp"mjre administration of your program, don't overlook-—

Relationships within the service area

JIM L. EVANS, Vo Ag Instructor, St. Charles,

desirable pub-

lic relations
program is neces-
sary in acquaint-
ing the public
with the objectives
and accomplish-
ments of the pro-
gram of vocational
agriculture, It is
the responsibifity
of wvocational ag-
riculture  instruc-
tor to use meth-
ods which will let
citizens of his school district or service
area become better acquainted with the
nature of the program in vocational
agriculture and to solicit their coopera-
tion and support. The public caunoct be
expected to cooperate to the fullest ex-
tent unless it has a clear understanding
of the aims and purposes of vocaticnal
agricultitre and the achievements to be
attained.

To accomplish the above results a
vocational agriculture instructor should
become acquainted and make use of the
following people in his service area:
Farm editors of local newspapers, radio
and TV stations; dealers and salesmen
of feed, seed, fertilizer, farm machinery
and other farm suppies; practicing
graduate veterinarians ; every local, state
and federal represcntative of an agri-
cultural agency; leaders in the farm
organizations such as the State Farmers
Association, Farmers Union, Grange
and Farm Bstreau; members of the agri-
cultural committee of the Chamber of
Commerce, Rotary Club, and Kiwanis
Club; bankers, religious leaders, and
other community leaders.

Jim b, Evans

Using an Advisory Council

When a teacher of vocational agricul-
ture has become sufficiently acquainted
with the leadership of his service area,
ke should organize an Advisory Council.
Members of the Advisory Council
should be selected by the vocational ag-
ticulture instructor. This list of names
should be presented to the Board of
Fducation by the Superintendent of
Schaools. The appointment should be
mads by the Board of Educatien, Noti-
fication of appointment should be sent
in writing to each appointee by the
Secretary of the. Board of Education.
All appointments should be for one year.
Reappointments of desirable members
can be made annuaily. If a member no
longer fills a desired need, he can be
replaced at the end of one year.

At St. Charles our Advisory Council
is composed of two persons representing
each ' of the following: Agricultural
ecenomics, agricultural engineering, beef
cattle husbandry, dairy cattle husbandry,
field -crops,. L'uture’-Farmers, horticul-
ture, institutional en-farm  training,

Cultivate and make use of them

Missouri

poultry husbandry, sheep husbandry, soil
and water management, swine hus-
bandry, veterinary science and Young
Farmers,

The entire Advisory Council meefs a
minimum of four times a year. Various
committees of the Council such as: the
beef cattle husbandry, dairy cattle, and
veterinary science meet much more
often, The institutional on-farm commit-
tee usually meets the first Thuarsday
afternoo‘n of each month,

This Advisory Council organized the
St. Charles County Fair in 1946 and has
conducted the Agricultural Division of
this fair every year since that time,

Aftér a survey of the service area
was made, the Advisory Council worked
ont with the vocational agriculture in-
structor a Course of Study for Adult
Farmers, Young Farmers and Future
Farmers. Members of the Council fre-
quently serve as instructors of some

highly specialized phase of the course

of study.

Planning the Educational Program

Here at St. Charles our vocational
agriculture program is organized on
what is known as Plan “D.” By this
plan I devote from 8:00 am. until
12:00 noon to the all-day enrcllee. The
period from 1:00 p.m. until 5:00 p.m,
and the evening is devoted to the Adult
Farmer, Young Farmer, and related
agricultural activities.

Monday, Tuesday and Wednesday
evenings during the winter months are
devoted to Adult Farmer and Young
Farmer classes; Thursday evenings are
devoted to professional meetings; Iiri-
day evenings are devoted to breed
association and related agricultural
meetings, Saturday mornings are de-
voted to Institutional On-Farm Training
classes, Saturday afternoons and Satur-
day evenings and all day Sundays are
devoted to family affairs.

Working with Other Agricultural Leaders

The potential for Adult Farmers as
enrollees is much greater than all-day
enrollces in every community. Every
rural taxpayer can enroll in Adult
Tarmer classes. Many a rural taxpayer
does #of derive any direct benefit from
all-day classes. Tt is with thesc facts in
mind that we put so much stress on
adult education here at St. Charles.

Under Plan “D)” an instruclor can
attend the afternoon sessions of all the

agricultural meetings in the service area.

{Most agricultural meetings in this area
do nat get started much before noon.)
I make it a practice to attend every
agricultural meeting in this service area
that I can.

One of the community relationships
that 1 believe has proved very beneficial
has been my membership in the St
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Charies County Related Agricultural
Agencies, This organization is composed
of all the local, state, and federal agri-
cultural ageneies in the county, It meets
regularly for two hours each month.
Members and their wives attend. The
first hour of the scssion consists of a
dinner; the second hour of an interest-
ing program secured by one of the mem-
bers. I suggest that any vocational agri-
culture instructor that is not now
attending this type of mecting should
start attending one at once. If there is
no such organization at present in his
county, I highly recommend that he
organize omne.

Vocational Agricultare instructors
should cooperate with the county agri-
culfural extension agent. Fach can help
the other with their individual meetings.
The agricoltural agent can help the
vocational agriculture instructor to bring
College of Agriculture specialists into
the county for meetings.

Working with Other Community
Qrganizations

The vocational agriculture instructor
should work with and solicit the co-
operation and suppori of the various
farm organizations. 1 belong to the
local Farm Bureau; I am a stockholder
in the local Farm Burcau Service Co.
The Missouri Farmers Association has
helped our department in many ways.

In most towns there are cne oi more
luncheon clubs such as the Exchange,
Kiwanis, Lions, or Rotary which can
be of considerable aid to the Vocational
Agriculture instructor in promating the
activities of the department, T belong
to the Rotary Club, Qur Advisory Coun-
cil went to the St, Charles Chamber of
Commerce for financial backing when
it began the St. Charles County Fair,

Working with School Personnel

The vocational agriculture instructor
is employed by the Board of Education,
consequently it is Iimperative that he
develop friendly relations with the board
of education, superintendent, principals
and other instructors in the school sys-
tem. The vocational agriculture instruc-
tor smust be loyal to the board of educa-
tion and to his superintendent at all
times. :

The vocational agriculture. instructor
should mot coach competitive athletics;
he should not coach plays; except possi-
bly in case of an extremely small school
he should not be a class spomsor. A
vocational agriculture instructor can not
be recognized as a community agricul-
tural leader when he is devoting time to
things for which he is not trained and

is not supposed or expected to he re-

sponsible. .

in Retrospect

If we have had any success at all
here at St. Charles, it is becatse - we
have devoted our full time to vocational
agricuiture—we have nof spent any time
on extrancous activities (i.e. competitive
athletics, ectc.} so common to many
schools; with the aid of our Advisory
Council we have organized and con-
ducted the St. Charles County Fair and
an extensive Adult Farmer education

(Continued on Page 231)

Does your pro_gram' provide for - =

Young farmer participation

in organizations

There is evidence that such fraining is needed

THIS article pré-
sents additional
data_ pertaining to
the participation
of wveterans in or-
ganizations. The
participation was
classified in ten
categories, as in-
dicated in Table
1. Participation, as
used, *includes:
(1) membership in
fraternal, social,
civic, and profes-
sional organizations; {2} service as offi-
cer or committce member in any com-
munity organization; and (3} work on
a specific community project. Projects
of land improvement, home improve-
ment, and the like were not included,
(A number of veterans listed projects
of this type pertaining to their individ-
gal farms as “community projects.”)
Also, membership ig nafional! farm or-
ganizations, co-operatives, and weteran's
organizations were not included.

The data were obtained from the
schedules used in the national study,
Education of Veterans in Farming, pub-
lished by the American Vocational
Asgociation.

A number of the questions on
Schedule B in the national study pro-
vided for writing in names of organiza-
tions and for listing activities in specific
community projects, These data were
not summarized for the national study.
A total of 5,268 of the original schedules
were used. Of this number, 2,612 vet-
erans reported no membership in organi-
zations or activity in community proj-
ects. One hundred and eight indicated
membership in a young farmers club
as their sole organizafional activity.
About one fifth of the veterans partici-
pated in more than one organization or
activity.

W. Howard Martin

Table I. Parficipation of Veterans

Number of

Type Veterans
Recreational _. I §
Professional oo 14
Civic 17
Politicat 27
Sacial 34
Agricaltaral 67
Fraternal 182
Community projectS. ... - 548
Church associated projects..... 576

‘I'wo or more preceding.....
None

W. HOWARD MARTIN, Teacher Education, University of Connecticut

Examples of specific clubs, organiza-
tions, or projects in each category fol-
low:

Recreational: Sportsman’s club, local
baseball team, motorcycle club, square
dance club,

Professional: Civil air patrol, rural let-
ter carrier’s association, military re-
serve unit,

Civic: P.T.A,, Chamber of Commerce,
Red Cross, Civilian Defense,

Political: School board, election clerk,
draft board, town treasurer.

Agricultural: P.MA. Committee,
DHJIA, Tarm Bureau, Grange,
Farmer’s Union, Poultry Growers As-
sociation, Hereford Club.

Fraternal: Masons, Elks, Knights of
Colnmbus, Ruritari, Qdd Fellows,
Moose, Fagles. ~

Community: Road improvement, play-
ground center, leader in scouts, 4-H
club leader, improving community
house, repairing schools.

Church: Build church, clean cemetery,
repair and paint church, assist with
Sunday school, Deacon in church,
construct Sunday school room,

It can be safely assumed that the
foregoing presents a reasonably true
picture of the participation of those
veterans in community organizations and
projects. There is less certainty that
young farmers in general fall in a
similar pattern, However, there is no
reason to believe that young farmers
in general arec much more involved in
community life than were the veterans.

This estitnate of the situation is
reason for a continuing concern with
the character of young farmer programs
in vocational agriculture,

ft is believed that the failure of young
farmers to associate with community
organizations and projects may have
two related consequences. First, the lack
of social contacts seriously limits the
young farmer’s educative experience
essential to a satisfying life in today’s
world, Second, the lack of participation
by the members of a commuuity in joint
activities impedcs the advancement of
community welfare.

Young farmer programs and other
phases of educalion in vocational agri-
culture have commonly sought to help
the individual and the community by
e¢mphasizing abilitics required to pro-
duce cfficiently. The question may he
raised as to whether or not there are
other problems and concerns which are
of importance to success in agriculture.
One such area of concern may well be
the participation of young farmers in
the organizations and institutions of
their community. |

Relationships Within—

{Continued from Page 230)

program. {We conduct agricultural
classes at night in the spring and sum-
mer for the city people interested in
agriculture, i.c. bankers and other pro-
fessional men); we have cooperated
with everyone interested in agriculture
in the service area; we attend all agri-

" cultural meetings held locally and attend

as many as possible on a state [evel,

We keep the Board of Education and
the Superintendent fully informed as to
what we plan to do. We don’t ask them
what to do. The Board of FEducation
and the Superintendent are wnof trained
in agriculture. We have an Advisory
Council to make recommendations to
the Board of Education,

T have heen in the St. Charles Service
Arca for the past thirtcen years and
I can truthfuily say that cooperation be-
tween the Board of FEduocation, the
Superintendent and the Department of
Vocational Agriculture has been 100%
at all time. I believe this has been duc
to the fact that we have been extremely
busy at all times devoting full time to
agriculture. Every farmer in the service
atrea knows the vocational agriculture
instructor, T have been on the farms of
every farmer in the service area and in
the homes of most of them. I have
worked with almost every farmer in
the service area. We have four graduate
veterinarians in the area; two of them
are en my Advisory Council. They con-
duct my sessions on animal diseases for
the adult farmers, The President of our
Board of Education is a former Circuit
Court Judge; he conducts the Farm
Law session for our Adult Farmer and
Young Farmer classes.

I Dbelieve the Superintendent and the
vocational agriculture instrictor should
be partners in the vocational agriculture
program working under the Board of
Education, Here at St. Charles the
Superintendent handles gl matters in-
volving finance in the vocational agri-
culture program, The vocational agricui-
ture instructor handles @/l other matters’
in vocational agriculture, This plan has
worked wonderfully for thirteen years
in this community. With a good .Ad-
visory Council, I believe it car work in
any cotnmunity. :

Every vocational agriculture instruc-
tor should have an Advisory Council
and develop a comprehensive {(Adult
Farmer, Young Farmer, County Fair,
Institutional On-Farm Training, classes
for townspeople, community service, and
all-day students) program. If an effec-
tive publicity program is not developed,
there may be some misunderstanding on
the part of the public as to the aims and
purposes of vocational agriculture and
the achievements attained. [}

Theme for My~
"Evaluating programs
in Yocational Agricul-

ture" '

Also, the annual list of Research
Studies in progress.
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R “Leqmi.r_ngfby doing" and how it affects—

Vo-Ag relationships within the school

WARD HARRINGTON, Vo Ag Instructor, Macon, Missouri

OCATIONAL agriculture is “differ-

ent” from many courses offered in |

high school and, because of these differ-
cnces, problems arise which may cause
misunderstandings if the people con-
cerned are not fully aware of why
these differences are essential. ‘There are
school people who think they would
avoid these problems if they offered
gencral agriculture rather than wvoca-
tional agriculture. We should all recog-
nize the fact that things warth while
take more thought, planning, and effort
than things of lesser value.

Most of the differences between voca-
tional courses and general courses are
based on the fact that students do net
learn by lecture, reading or conventional
study nearly as well as they learn by ex-
perience, The old expression that you
can believe very liftle you hear, one
fourth of what you read and one half
of what you see applies almost in the
same degree to the effectiveness of these
methods in classroom instruction.

“Tearning to do; Doing to learn,” the
first two lines of the FFA motto, ex-
presses the underlying reason why voca-
tonal agsiculture must be different.
Don't we all learn more effectively by
deing? A student learns a few things
hy being toll how; he learns much bet-
ter by showing him how; but, he really
lesrns when after being shown he ex-
periences the doing himscif.

Some of the Differences

TRecanse learning by doing is a hasic
concept of vocational agriculture some
deviations from conventional methods
are necessary (o accomplish the most
with the studeats to which you are
charged. Let’s take a ook at some dif-
ferences in vocational agriculture and
general agricultare to see how they all
come back to the Jearn by doing idea.

Longer periods are required by Vo-Ag
in order that students will have a
chance to legrn by doing on field trips;
do farm mechanics work; tesi their own
soil samples; or run creany, wholemilk
and skimmilk samples from home, cte.

A shop for farm sechanics work is
essential for effective training for stu-
dents who, when on the farm, will have
as great an investment in eguipment and
machinery as they have in productive
livestock and crops. This in most cases
will amount to several thousand dollars.
Should they not be trained to properly
operate, service, repair and protect this
huge investment? To learn by doing in
farm mechanics arc and acetylene weld-
ing, soldering, farm earpentry, concrete
work, use of power machines, repair
and construction of farm equipment and

machinery is a great asset to a boy

starting to farm.

Emphasis on Individual tnstruction

Individual instruction on the farm and
in productive projects takes much time

of the instructor and the student, but,
it is this individual attention that makes
possible supervised learning by deing on
the farm. Because of individual instruc-
tion on the farm, students practice and
learn skills through their projects such
as vaccinating and other simple veter-
inary jobs, parasite comtrol, proper soil
conservation practices, farm huilding
construction and repair and improved
farm management practices. It is no
accident that students of vocational agri-
culture are able to grow more cotn per
acre, produce more porle per dollar of
feed cost and increase production of
dairy cows when compared with their
dads who live and :work on the same
farm.

Training of the Vo-Ag Instructor is
in a college of agriculture where he re-
celves intensive training in agricultural
education, farm mechanics, animal hus-
bandry, dairy, poultry, soils, horticul-
ture, entomology, economics, veterinary
seicnce and agricultural engineering,
Most other teachers get their training
at teachers’ colleges which give them a
different educational background. The
above training is necessary in order that
the Vo-Ag instructor can teach by doing
correctly because jobs practiced incor-
recily are also learned that way by the
student. ’

Scurces of Information Vary

A Iibrary of texls on the many phases
of agricuiture and hundreds of bulletins
from the colleges of agriculture are
ased in classwork in vocational agri-
culture which makes lesson preparation

much more time-consuming than for an.

insteuctor who teaches from one or two
texts throughout the year. But, it is this
wealth of knowledge of new and better
practices constantly streaming from the
colleges of agriculture that keeps agri-
culture abreast of the times because it,
like medicine, is a constantly changing
science. Proper learning experiences are
dependent ugon up-to-date and correct
information,

Well, you say “what has learning by
doing got to do with relationship of
vocational agriculture to the school pro-
gram as a whole”? The organization,
administration and mechanics of setling
up a good program of vocational agri-
culture is dependent upon instruction
based on the learning by doing principle.

School Personnel Must Understand
Yo-Ag Program

Tt is because of this principle that
vocational agriculture is different from
regular class routine, These differcnces
can canse misundcrstandings within the
school if it is not clearly understood
why they are essential in training farm-
ers of the future. Longer class. periods,
expetsive shops, on-farm instruction,
different training of instructors, large
library of references, twelve months
working schedule and federal aid are
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all tied in directly to providing for the
pupil the opportunity to learn by doing.
These things bring problems to the
school administration particularly when
some teachers in the system do ‘not
snderstand the objectives of the pro-
gram,

Many new teachers of vocational ag-

Heutture assume that school people in

general understand well the program

of vocational agriculture because of
their own knowledge of the program,
because they were trained in a 'college
of agriculture and because of the high
regard for Vo-Ag by farm people and
etudents of vocational agriculture. This,
many times, is not the case hecause
many school people sitply have not had
the opportunity to become well ac-
quainted with the Vo-Ag program and
how it works. They are very busy
people in their own field of work and
have littfe time to consider the workings
of other programs within the school.

We in vocational agriculture would de
well to remember that in order to work
smoothly with the total school program
we must:

1. Not assume that school people al-
ways understand our program.

2, Always be ready to assume our
rightful share of the multitude of
extra chores that school teachers are
asked to do.

3. Remember that because we em-
phasize the learn-by-doing principle
we create many problems for the
administration of the schools to
work out,

4. Ask ourselves in all we undertake if
it will be for the good of the school
as a whole, because after all what
we want is the best educational pro-
gram thronghout the school system,

Did I say “Vocational agriculture is
different”? It need not be different, be-
cause it follows the principle which all
good teaching should utilize. Look at the

adult education classes, in ail fields,

across the land which- have proved to
be successful; farmers evening classes,
typing, sewing, welding, carpeatry, book-
keeping, . auto mechanics, driver edu-
cation, metal work, art, etc. What do
they do? Here we find LEARNING
BY DOING. A

The Cover Picture

The Vice-Principal in charge of pupil
trausportation, the Supervising Principal
and the Vo-Ag Instructor examine a
map of the school area showing the
location of prospective pupils for the
vocational agriculture department, The
selection’ of prospective pupils is one of
the administrative problems in- the pro-
gram of vocational agriculture. In this
echool this problem is accepted.as a
mutual responsibility of the school ad-
ministration and the Vo-Ag Instructor.
The matter of advising with such pupils
is left to the Vo-Ag Instructor and the
Guidance Director. The picture was
taken at Ontario, New York, where
Emory Faulks, the man on the right, is
the instructor. (Photo, courtesy of H. L.
Noakes.) )

Send in pictures and explanatory leg-
ends for the Stories i Pictures page.
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Administration of local programs is concerned with-—

Testing for learning outcomes

GEORGE L. LUSTER, Graduate Ass.isfan'l', The Ohio State University

OST experi-

enced teachers
of vocational agri-
culture have sev-
eral folders of old
agriculture tests
occupying valuable
space in their fil-
ing cabinet. When
the time rolis
around for elimi-
natthg excess bag-
gage from the
files, these old
tests always pre-
sent a problem. They are usually re-
tained with the idea that they may save
the tecacher work in the future. Rarely
have these tests bcen evaluated as to

George L. Luster

sheir effectiveness and too often they are

used without revisions necessary for
best results. -

For the beginning teacher, festing
presents another dilemma, He probably
wonders whetlrer testing is warth while,
1f he decides to use tests, he.often feels
inadequate to develop good testing de-
vices. The ultimate result is not testing,
continuing to administer a poor testing
program, or secognizing the impottance
of good testing and continually improv-
ing testing instruments and techniques
until classroom testing becomes a meat-
ingful and worth while venture for both
student and teacher.

Tests are employed for various pusr-
poses, Some reasons most frequently
mentioned for giving tests are: (1) aids
in teaching, (2) bases for determining
awards, (3) devices for motivation, (4)
guides for learning, and (5) mcasures
of achievemcnt, These reasons were
cvaluated by two different graduate
classes at the Ohio State University and
in both cases the reasons for testing
receiving the highest ratings were (1)
aids in teaching, and (2) guides for

GENERALIZATIONS  REGARDING tte
PROBLEM o MEASUREMENT

{. SOME KIND OF MEASUREMENT OR
EVALUATION 1S IREVITABLE N EDUCATION
2.ALL MEASUREMENT 1S
3 THESE ERRORS OF MEASUREMENT ARE
IN ‘PART DUE TO THE (MPERFECTION
IN THE MEASURING [NSTRUMENTS AVAILABLE
4 LIMITATIONS OF THE METHORS USED
ARE STILL MORE |MPORTANT SOURCES OF
ERROR IN MEASUREMENT
5. TEACHERS MUST NOT Only UNDER-
STAND AND APPRECIATE THE FUNCTIONS
OF MEASUREMENT N EDUCATION, BUT
THEY MUST REALIZE MORE FULLY THE
LIMITATIONS OF PRESENT 'MEASURING

REVIGES

One of a set of charts on testing and measurement, based upon

learning, Are these the most typical
reasons for giving tests in vocational
agriculture? The purposes receiving the
lowest ratings were (1) bases for de-
termining awards, and (2) mcasurcs of
achievement. Are these not the primary
objectives of the majority of written
classroom tests?

Cood use of tests involves four im-
portant steps. (1) The test is carefully
planned, (2) The test is correctly pre-
pared, (3) The test is tried with st
dents. (4) The test is evaluated with
the students. A well conducted program
of classroom testing, including these
steps, will improve the effectiveness of
teaching and add interest to classes of
vocational agriculture. Time and effort
gpent in this area will be useful to the
reacher and rewarding to the students.

Fach test should be planned with
definite objectives in mind. The degree
to which the test achicves these objec-
tives, that is, it docs effectively what
it was intended to do, determines the
validity of the test. All good tests are
valid,

Another criterion of a good test is
relisbility, A test is reliable when it
gives the same results with successive
uses. ‘The results of a reliable iest are
consistent and dependable, Reliability of
a test can be determined only through
a series of uses for the same test.

Too many {eachers of vocational agri-
culture are ineffective in using class-
room tests to promote learning. In some
instances the teacher does not employ
written classroom tests. Those using
tests usually do so largely for determin-
ing student grades. Many teachers ad-
minister poorly planned tests, neither
valid nor reliable, which have undesir-
able effects upon students,

In order for any test to be successful
in achieving desired results, it must be
accepted as being fair by the students.

SUBJECT T0 ERRIR

C. R. Fridline, feacher
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One principle of cvaluation is that those
being evaluated must accept the criteria
by which they are evaliated if the re-
sults are to have any heneficial or mean-
ingful results in changing their behavior.
Students place no confidence in the re-
sults of tests that they believe unfair or
not representative of what should be
included in a test. When this is the case,
little good develops from the sitnation,
If studenis accept the test, its results
can be used effectively in evaluating past
teaching and in planning for future
learnings.

Cood tests do not just happen, They
are carefnlly planned and developed.
C. C. Ross in Measurement in Today's
Schools lists the following principles of
test construction: (1} The preliminary
dralt of the test should be prepared as
carly as possible. (2) As a rule, the
test should include more than one type
of item (question). {3) The content of
the test should range from very €asy
to very difficult for the group being
measured, (4) Tt is usually desirable to
include more items in the preliminary
draft of the test than will be needed in
fnal form. (5} After some time has
clapsed, the test should be subjected to
critical revision. (6) The items should
be phrased so that content, rather than
the form of the statement, determines
the answer. (7) The items should be
worded so that the whole content func-
tions in determining the answer, rather
than a part of it. (8) All items of a
particular type should be placed to-
gether. (9) The items should be ar-
ranged in order of difficalty. {(10) A

regular sequence in the pattern of

answers or responses should he avoided.
(11) Provision should be made for con-
venient written record of the pupil’s
responses. (12) The directions should
be clear, complete, and as concise as
possible,

Some students experience four years
in vocational agriculture and are unable
to identify significant facts from a table
containing agricuttural data, Since this
ability is of nnfimited value in reading
and understanding agricultural publi-
cations, it should be given emphasis in
vocational agriculture classes. Tests on
interpretation of facts can be developed

(Continted on Page 237}

a} Mt. Vernon, Ohlo, teaching his class to

“Measurement in Today's Schools” by C. C. Ress, originally de-  correctly interpret significant facts from a table containing agri-

veloped in color by the author,

cultural data.
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- . : ; _ High School
VOHAq- CI_GSSES can qd&ust [ e — Fig. |. Rotating Period Schedule Glastonbury Hig Schoo
R “ e Fosgoe l10i01- Jilice- | 12:01-fi2:33- 1a5e ] 2:10-
RO tatin Schedules g?i; 3?; Siteall SRl Eri el W PR WY
g Monday oneroon | per. e 2 [Pere3 |1 g [Per. b | Aor\s
LLEWELLYN "L. TURMER, Vo-Ag Instructor, Glastonbury, Conn. p T .
. Tuesday |iomercon | Bér. Per. 2r. 2 v Par [Per. o
OR many more schcdule has be- x . %
vears than I come accepted . k ¥ o~ -,
sometimes care to Pprocedure. The Wed. Homeroom | Pepd’5 | PerNG 3 X . er er,
. remember, I have vatue of the rotat- ]l; —
been a teacher of ing schedule has — e X | AN Y
Vocational Agri- been more than Thurs. i r
culture. During demonstrated, and 3
this period, al- today it has carned Friday {Homoroom |PepLz (Per.3 lPor. h Pepd’s | Pox, 6
though working in @ permanent place

3 different schools
and in 2 different
states, the daily
school schedule
‘has been the tradi-
tional one of seven,
45-minute periods, each period repeated
5 days a week at the same time each
day. Of course we had ocur customary
double periods for Vocational Agricul-
ture,

Llewellyn L. Turner

Then, without too much conditiening
and preparation, our daily schedule was
changed from the traditional type to a
rotating one. Under this new schedule
there were six one-hour periods, but
only five of them scheduled for class
meectings during any one day. Thus no
two days of the week were the same
since each day began with a different
period. The schedule also included an
“X” period, meeting once a week, which
was used for assembly and special
events programs.

Adjustment Necessary

Just picture the reactions of the
teachers and sfudents when the an-
nouncement of the new schedule was
made by our principal. What had we
done to deserve this? Change was all
tight for the other person, but as for us
“let’s let well enough alone,”

Under the old schedule, we had 3
double-period classes in Vocational Agri-
culture out of a seven-period day, plus
‘an Activity period. Each class met at
the same time each day, and we averaged
7% hours of Agriculture each week for
each class.

Under our new schedule (Fig. 1), we
had 5 periods of classes in a five-period
day plus an “X” period once cach week.
Now the periods would be one hour in
length, and we would be having a mini-
mum of 8 hours of Agriculiure per week
for each class. With only 5 periods of
class meetings each day and three
double-periods per week for each group
in Vo-Ag, what effect would this have
on our program? This new program
might be satisfactory for subjects re-
quiring single-period classes, but as far
as our work was concerned it was
doomed to failure! How could it succeed
when both fzeculty and students thought
it to be one of those crack-pot ideas that
would die out in a year or two.

The Schedule Works

Two short years have gone by since
the new schedule has been introduced.
In those two years the completely new

TarE AGRICULTURAL EDUCATION MAGAiINE, April, 1954

in the educational
policies of the local
administration.

The major dis-
advantage of the
rotating schedule
as far as Vo-Ag is concerned is the split
dottble period and the single period on
certain days. However, after working
under this program for the past two
vears, we find that this condition, in
many respects, is beneficial.

Qur Junior-Senior groups (see peri-
ods 5 and 6 on Monday and Tuesday)
suffer the most from single periods. On
Mondays and Tuesdays they meet for
just one period each -day, while -on
Thursdays, though they meet for two
periods, one comes just before funch and
the other after Activity period. They
meet for 2 consecutive periods on Wed-
nesday and, Friday of the week shown.
However, by planning our classroom,
farm shop, and field activities so that
our formal classrocom work is carried
on during single-hour days, the difficuity
of single periods is reduced to a mini-
mium. Incidentally, have we not often
thought that two hours in the classroom
with the same group is somctimes too
long?

Key to Symbols—

Because of the exccllent cooperation
of our principal and faculty, not only
carl we arrange, whenever necessary, to
extend our single periods, but we can
also carry right on through the noon
hour and aclivity periods on those split-
period days. Thus, while under the old
schedule we had a minimum of 734 hours
of Agriculture per class each week, we
now have at least eight hours with extra
time whenever we need it.

Yariakle Timing Has Merit

Since we do not meet cach class at
the same time each day, we have a more
flexible program, and we find it much
easier to arrange certain activities, Let
us assume, for instance, that the Sopho-
more group would like to visit the
nearby frait and vegetable auction mar-
ket, which. is open afternoons only.
Under the old schedule, this class met
every morning. To arrange such a trip
meant upsetting the entire school pro-
gram, and notifying the teachers that
their classes-would be disrupted. Under
our rotating schedule, we wait until the

class concerned meets in the afternocon,

(Tuesday in the case shown), and ar-
range our trip for that day. There is no
need to disrupt the school program or
disturb any of the classes.

Freshman Sophomore Junior-Senior

Agr. 1 Agr. 11 Agr. HI & IV

Varicty is certainly the spice of life.
TUnder our new schedule each day is
different, Instead of a regular routine,
which often tends to lead to monotony,
cach day is a new experience. Based on
our experience over the past 2 years we
heartily recommend the rotating schedule
for Voecational Agriculture. O

A Contest for Teachers

“YXTHY I Teach,” a contest for teach-

ers, to encourage good teachers to
remain in the teaching profession, and
eligible young people to enter it, is again
being sponsored by the American Legion
Auxifiary. The contest opened Novem-
ber 1, 1933, and closes at midnight
May 1, 1954.

Mrs, Carl W. Zeller of Gibsonburg,
Ohio, National Security Chairman of
the American Legion Auwxiliary, in an-
nouncing plans- for the contest which
was held last year and is Dbeing con-
tinued as part of the national security
program of the Auxiliary, said that
comtestants must have completed five
vears of teaching by June 1, 1954, and
that each entry must be accompanied by
a signed statement of relcase, giving
the American Legion Auxiliary per-
mission to use the entry.

The subject of this year’s contest is,
“The purposes and goals of a teacher
in a freec America.” The form of the
cssay must be an open lfetter to a high
school graduate, and the entry may not
exceed 300 words, not be less than 100,

Both Divisional and National awards
will be given. The Divisional awards
will consist of a $50 U. S. savings bond,
to be given to the contestant having the
winning entry in each of the five* Divi-
sions, The National award will consist
of a $250 U. S. savings bond, and will
20 to one of the five Divisional winning

contestants. In addition, each Depart-~

ment may give a Department award if
it desires. The judges will be selected
from an outstanding group of citizens.

Each Department, or state, has fixed -
midnight of May 1, 1954, as the dead- -~

line for the state entries.

For further information check with
your local or state American Legion
Auxiliary Department or with Mrs.-
Zeller, A

Improved administration of yourb pfogram

can result from—

A farm survey

for farm mechanics

J. A, CREWS, Vo Ag Instructor, Cumbesland, Virginia

HAT are the teachers of vocational

agriculture deing to meet the needs
of farm mechanics in their community?
Are their programs effective and ade-
quate? Too often we as teachers are
prone to sidestep the practical aspects of
good farming. The day of teaching
theoretical farming is gonc. We must
concentrate our efforts 4n presenting a
practical functional program for our
students of vocational agriculture. One
of the most desirable methods of build-
ing a logical farm mechanics pregram
is by surveying the actual conditions on
the farm.

The use of the farm survey will help
us as teachers to become more familiar

with the home situation of cach boy in -

our class. We may make many visits to
a boy's home farm, but we would never
find out all the information that would
be gained by the use of the farm survey.
If we do not have dccess to -this infor-
mation it is almost impossible for us to
fit the farm mechanics program to the
boy’s needs.

¥ Is an Ajd to the Boy

The primary objective of the teacher
in making a farm tnechanics survey for
the individuals in a class is to teach the
boys how to recogni%e the jobs on the
home farm and to plan a farm mechanics
program based on the nceds of the farm,
So often a boy walks over and around
jobs that could feasibly be used in a
farm mechanics program. All too fre-
quently they are tinable to see the jobs
for the junk lying around. The form we
use gives each boy a basis whereby he
can objectively study each phase of his
farming program. We as teachers must
instill in the boy a desire {o improve his
lot. Most of the jobs that have to be

The class surveys a tractor-plow for needed repairs on the home-
farm of one of the members. The boy's father is an interested on-

locker.
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done can be moti-
vated by pointing
out the financial
savings, increased
efficiency and the
ease and labor sav-
ing aspects.

Our survey form
helps to eliminate
euess work in job
selection. We use
it to take an in-

ventory of all the VYo-Ag feacher and pupils determining jobs needod to repair farm

farm mechanics

jobs on the farm, .
It points ouf the items which should re-
ceive consideration and attention. It
helps to make the student become more
aware of various jobs by focusing atten-
tion on all of the mechanical phases of
his farming operation. By focusing at-
tention and pointing out the needed prac-
tices, the guess work of job selection is
eliminated.

Experience has shown that our survey
eliminates the boy saying, *“I have
nothing to do.” It is used to pin-point
cach job. Seme students actnally believe
they have nothing to do. This form
makes the boy become aware of jobs
which he did not realize existed. It
analyzeés each farm mechanics unit on
the farm and indicates the jobs that are
to be done,

The Boy Is Stimulated

Every boy likes to have. his ego in-
flated. The teacher should take ad-
vantage of this situation and impress cn
the boy that he is capable of setting up
a farm mechanics program based on the
conditions on his home farm. If a boy
can feel that he is contributing to the
organization of his program and is

fence,

sharing in its development he will take
much greater interest in the wotk. The
use of 2 good survey form helps the
boy to discover the farm mechanies
needs and changes pertaining to his
home farm. If properly motivated the
average lad will accept the challenge
and do his utmost to provide a complete
summary,

The form we use for the survey is
based on twelve general headings as
foilows:

1. Cash enterprises with approximate

scope and yield.

2. Contributing enterprises with ap-

proximate scope and yield.

3. (a) Additional enterprises the farm-
er thinks he needs in order to
have a more desirable farming
business.

(b) Enterprises I think the farmer
needs,

4, Present farm buildings and other

structiires and cenditions of each.

5. Buildings needed and present huild-

ings not needed.

6. Machinery and equipment and con-

ditien.
(Continued on Page 236)

Another piece of farm equipment is examined by the class for
needed attention in preparation for use later on. It will furnish jobs

for the shop class.
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Can 'a'}:'ii'otjmm be; complete without—

Adult classes in agriculture

W. M. CUNNING, Yo Ag Instructor, Rainier, Oregon .

MUCH has been 'written and said
about the place and value of adult
night schools in a vocational agricultural
program as taught in high schools. In
my estimation the arguments for such
schools far outweigh those against this
type of work. Giving this service to
present farmers instead of confining
your efforts to the Future Farmers will
help any instructer in his work.

Some of the advantages are as fol-
lows:

Tt offers the teacher an opportunity to
familiarize himself with the agricultural
problems in his district,

It cnables him to make personal
friends and contacts,

Tt makes friends for the school,

It helps him plan his class work so
that he is teaching subject matter that
can be applied in home project work.

Tt creates intcrest on the part of the
parent in the agricultural course his
boy is getting,

There are probably many other bene-
fits to be derived by coaducting such
schools. On the other hand such a pro-
gram requires 2 lot of extra work on
the part of the instructer. He wilt find
that those attending these evening
clusses are tnore insistent on wanting
visits from the instructor than are the
day school pupils. If these on-the-farm-
visits are not made and the class work
followed up, many farmers may losc
interest and quit attending. On the other
hand if the night school farmers are
supervised they will be more apt to put
into practice the improved practices dis-
cussed in class and most of them will
attend year after year. This makes it

possible to develop long time programs
that in a few years show recsults
throughout the district. ‘
The question often arises as to the
best method of starting this work in a
community. The writer has always
worked through the Granges and other
farmer organizations, In most places
the Agricultural Committee of the
Grange will sponsor the classes, They
are willing to do this since it renders a
service to the members and often causes
an increase in membership, In publiciz-
ing the school give credit to the organ-
ization sponsoring the school and to the
Vocational Agricaltural Depariment for
conducting the meetings. Tt is a mistake
to advertise this service as a Futurc
Tarmers of America activity. To do so
puts the work en the level of boys’
organizations and club work,

Selection of Subiect Matter

What to teach is sometimes a prob-
lem. If the school is to be a success the
subject matter taught must be prac-
ricable and must in part at least be a
solution to a problem. Farmers attend-
ing do so on their own time and ex-
pense and expeet to receive information
that will be of value to them in a prac-
tical way and that they can make use
of in developing their farm programs.

There are a great many different
types of farming represented af these
meetings but a.common deneminator is
the soil and its care and management.
Animal breeds and crop varietics have
heen developed to a high degree. The
margin of profit is being able to pro-
duce better than average crops or to
get better than average production. To

do this it is mecessary to increase soil
{ertility and. to maintain that fertility,
This opens up a field that is commen to
all and is of much interest. The newer
phases of agriculturc such as antibiotics,
hormone sprays, weed sprays and new
varieties of plants are always of interest.
Manner of Teaching

How to teach all of this presents an-
other problem, These adult farmers will
not sit for three hours and listen to an
explanation of theory. A certain amount
of theory must be included to show a
reason for the improved farm practice
under discussion but those attending
should be encouraged to offer informa-
fon that will solve the problem in a
practical way.

The local Vocational Agriculture in-
structor should conduct these meetings.
On rare occasions somecone from the
outside can be used. It is not good
pelicy for a local instructor to sponsor
the schoel and then hire someone else
to conduct the meeting. Especially is
this true if the person employed is a
local man.

In conclusion I would say that an
evening adult night schoot is a necessary
part of a Vocational Agriculture pro-
gram in any community. d

The Vo-Ag tcachers' association in
Towa sent in subscriptions to Agricul-
tural Education Magegine recently for
thirty-two people in the State other than
teachers of vocatiomal agriculture. The
fist inciuded personnel in the office of
the State Superintendent of Public In-
struction, editors and other professional
peaple. Apparently the tcachers in Towa
believe that these people have - enough
interest in vocational agriculture and
influence in Towa to justify the expendi-
ture of $48.00 by the association to keep
them informed about the program
through the Magazine, Would this apply
in your State?

A farm survey—
(Continued from Page 235)
7. Machinery needed and machinery
on hand not needed.
8. Major difficulties encountered in
using machinery.
0. Evidence that machinery was not
used properly,
10. Arrangement and conditions of
fences,

Li51 Farm Mechanles Jobs Moeded on the Farm and in the Eomes

Respansibility

11. Farm conveniences.
12, Conveniences needed.

The foliowing is a sample Hst of farm
mechanics jobs on -a farm. {(Chart 1)
This is part of a farm survey taken on
a boy's home farm and classified into
sections of work, The farm shop pro-
gram is built around this information.

Any practical program must have the
proper background before it can be

Other Farm Mochanles

meaningful. A summary such as this
could very well be the foundation of 2
comprehensive farm mechanics program
for vocational agriculture on the sec-
ondary school level,

Properly used, this summary can bs
utilized even further than a shop back-
ground. 1t can be the basis for a com-
plete program of work evelving around
the individual students. {Chart 23 O
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Chart 1. A sample of the jobs or activities discovered on farms

T L tLhe mem ~f the curvav

Chart 2. An illustration of a partial shop program built arcund

the kinds of problems found on farms of class members.
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You can improié ygur program by—- -

Using non-school agencies In feaching”

A study of this question is reporfed by—
HENRY L. BONNER, Director of Student Teaching, Upper fowa WUniversity

TEACHERS of
vocational agri-‘
culture have excel-
lent opportunities
to integrate their
school programs
with commenity
interests and
needs. A teacher
of vocational agri-
cntture can not be
a specialist in all
phases of agricul-
ture. A good
. teacher of vota-
tional agriculture can be a better teacher
by wisely using other trained people to
aid him in his teaching program.

The use of non-school agencics does
not necessarily provide for effective
learning. 1t is desirable, however, that
students have a variety of experiences.
1§ the use of a non-school agency mukes
possible a variety of experiences, the
learner should have the ﬁoppoi‘tunity to
bepefit from those -experience‘_s.'

It is the tesponsihility of the teacher
to see that students have desirable
learning objectives. Furthermore, he
chouldl provide the students with neces-
sary information or sources of informa-
tion for help in attaining their objec-
tives, The use of a non-school agency
may ot may not compensate for the
weak qualities of-a teacher. A teacher
who has well defined teaching objec-
tives may, however, Use€ non-schaool
agencies successfully in  atiaining his
ohjectives.

Because a number of Alabama teach-
ers of vocational agriculture had suc-
cessfully used community agencies in
their teaching programs it was decided
to find and bring together data relating
to the use of community agencies by
the teachers.

The data were collected and analyzed
for the purposc of answering the fol-
towing questions: (12 ‘What non-schocl
agencies did teachers of vocational agri-
cnulture make use of during the school
term of 1951-527 (2) What is the differ-
ence in the use of non-school agencies
hy teachers of different success ratings?
(3) What is the difference in the use
of non-school agencies by teachers with
varying years of teaching experience?
(4) What is the relufionship 1o success
in teaching of the methods by which
non-school  agencies  were used Dby
teachers varying in success and experi-
ence? (5) What is the difference in the
opinion of teachers in different success
and experience groups toward the need
for services of non-school agencies?
{6) How do teachers in different suc-
cess and expericnee groups differ in
their evaluation of services of non-
school agencies?

Henry L. Bonner

#Gummary of dissertation stbmitted as partial
fulfillment of requirements for Ph.D. degres,
the Pennsylvania State University, June, 1953,

Method of Investigation

The guestionnaire technique was used
to collect data for this study. Returns
were received from 184 of the 253 white
teachers of vocational agriculture.

Members of the Agricultural Hduca-
tion Staff then grouped the respandents
as “superior,” “average,” or “fair,” on
their ability as a teacher.

The teachers included in the study
were then grouped in three categories
based upon the number of years of ex-
perience they had had in teaching voca-
tional agriculture,

These experience categories were:
(1) one through five ycars, (2) six
through fen years, (3) more than ten
years.

Findings

1. The analysis of the data reveals
that twenty nen-school ageficies were
used by teachers of vocational agricul-
ture.

2. The agencies used could be system-
atically classified as federal and state
agencies, commercial agencies, and pub-
lic relations agencies,

3. The following 19 agencies were
used by tcachers of vocational agricul-
ture. (The agencies are listed in rank
order from high to low according to the
murnber of teachers using the services of
cach ageacy) (1) Soil Conservation,
(2) Extension Service, (3) State Tor-
estry, (4) Oil Companies, (5) Produc-
tfion Marketing Association, (6) Power
Companies, (7) State Game Commis-
sion, (8) Publishers, (9) Lumber In-
dustrics, (10) Radio Stations, {(iD
Taper Mills, (12) Chamber of Com-
merce, (13) Farm Bureau, (14) Civic
Clubs, {(15) Cooperatives, (16) Tennes-
see  Valley Authority, (17) Federal
Home Administration, (18) Cotton
Mills, (19) State Park Service.

4. The data revealed that agencics
classified as federal and state were
more widely used than any other group
of agencies.

t  Teachers rated “superior” tended
to make greater use of federal and
state agencies than teachers in either the
“gverage’” or the "fait” groups.

6. Teachers made greater use of fed-
eral and state agencies for demonstra-
tions, fleld trips, and movies than of
cither commercial or public relations
agencies. )

7, A higher percentage of teachers
indicated a greater need for services of
federal and state agencies than for
commercial or public relations agencies.

8 A higher perceniage  of teachers
gave ai “oxcellent” evaluation to the
services of commercial agencies than to
either the federal and state or the public
relations agencies.

Conclusions

1. M'eachers of vocational agriculture
in Alabama are making considerable use
of non-school agencies in their teaching
programs,

2 There was a limited number of
non-school agencies used by more than
half of the teachers reporting.

3. With only a few agencies did
teachers tend to make extensive use of
their services by <emonstration, or by
Geld trips, or-by movies.

4. The number of teachers that use
public  relations agencies is compar-
atively low.

© The data indicate that teachers of
vocational agriculture do not feel a
“great need” for the services of public
relations agencies, as classified under
this study.

6. Tt may be concluded that the teach-
ers made greater use of non-school
agencies for technical purposcs than for
non-technical purposes.

% The teachers of vecational agricul-
ture made greater use of agencies more
directly related to agricultural activities.

8. There is no significant relationship
of success in teaching and of teaching
expericiice, a8 uzed in this report, to the
ase of non-school agencies by teachers
of vocational agriculture in Alabama.

0

Testing for learning—
{Continued from Tagre 233}

1o aid students in becoming compeient
in this ability. One methad used in
developing thesc  tests involves con-
structing statements based upon a table
comtaining agricultural data. These state-
ments may he (1) true according to the
data, (2) false according to the data,
and (3) not supported by the data as
being true or false Students are to
checle the correct answer for each stale-
ment. Boys usnally enjoy these tests and
they are very effective in teaching boys
to understand and become interested in
tables, graphs, and charts containing
pertinent agricultural information,

Whilc tests are valuable devices in
teaching, it must be recognized that they
have definite limitations; therefore, they
should ncver be considered as the only
evaldative criterion in vocational agri-
culture. Fach test is merely a sampling
of information, attitudes, understand-
ings, interests, and appreciations. Tt is
impossible to measure all that occurs in
the classroom just as it is impossible to
measure all the characteristics of learn-
ing in any particular student. |

Send in pictures and explanatory leg-
ends for the Stories i Dictures page.

Wanted: Items from téachers of
“Tips that Work." Tell others about
your ideas, in fifty to one hundred
words. Let's trade ideas.
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Factors affecting.the
placemént-of vo-ag teachers
(Continued from Page 225)
Perhaps they own their own ‘home and
have spent years Oxing it up the way
they want it. To move means doing it
all over again. Understandable, certainly,
but of little assistance to the schools
hadly in necd ol their “lenow-how” and
prohibitive to their own professional

advancement.

The Schools

In view of the supply-demand im-
balance described, neither the placement
man nor the candidates can afford to
overlook the importance of certain fac-
tors which will vitally affect the pros-
pective teacher’s chances for suecess on
the job, The writer makes 1o attempt
to rank them in order of importance,
but among them are: (1) Facilities,
present and proposed. The less provision
made for adequate space and equiptnent,
the morc emphasis the school would
seem to place on agriculture as an aca-
demic, rather than a vocational, subject.
(2) Imporiance of agriculture in the
local ecomomy. The extent to which ag-
riculture is a major industry in the area
wouid appear to be directly related to
the number of bhoys from farms plan-
ning to enter farming or farm-related
husiness and, heace, to the emphasis
which the Vo-Ag department could ex-
pect to receive in the school curriculum.
(3) Philosophy of the admanistration
respect lo the Vo-Ag program. In the
more rural communities the importance
of the Vo-Ag teacher to the school as
2 medium for public relations (good or
bad) cannet be overlooked. Usually he
has more frequent and more direct con-
tact with more people than any other
member of the school staff. Neverthe-
less, there are schools which appear to
consider the program primarily as a
schedule dumping-ground for the boys
who can't qualify for the college pre-
paratory program or who are having
difficulty in the more academic courses.

Some of the following clues may be
considered as fairly accurate indications
of an unfavorable philosophy: inade-
guate facilities and materials; a request
for the Vo-Ag teacher fo assume some
classes in another field (usually in-
dustrial aris or science) ; additional
responsibilities unrclated to Vo-Ag (e.g.,
driver training, coaching or assisting in
one or more sports); a request for in-
experienced candidates with emphasis
on minimum ‘“asking price” rather than
on special gualifications.

Conclusion

Placement is a continuous process.
You can seldom foresee when thai job
you car’t afford fo overlook is going to
become available, Neither can you pre-
dict when circumstances will develop in
your present congenial, secure position
which will make it desirable for you to
investigate other possibilities. Therefore,
it is in your best interest to keep your
placement file up-to-date at all times.
Your records should include -all addi-
tional training, experience, honors, and
organizations subsequent to your gradu-
ation from college. You should have
one or more letters of recommendation
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THEMES FOR VOLUME 27 OF THE MAGAZINE

July—Improving Public Relutions—with
etnphasis on Fairs, ¥xhibits, Demon-
strations, Tours, Contests and other
means of bringing your program to
the attention of the public. ’

. August—Preparation  for Citizenship
through Vecational Agriculture—rec-
reation and camping, leadership train-
ing, cooperation, health, civic respotsi-
bilities and other valucs developed
through programs of vocational agri-
culture and the FFA,

Septemher—Improving  the Teaching-
Learning Process—crganization of
classes; guiding pupils in the selection
of vocational- agrieulturc; teaching
techniques, devices and aids; pupil-
teacher relationships; class-rocom man-
agement; testing for learning - out-
comes; use of home visits; individual
and group instruction; using pupil
records and reports; evaluation of in-
struction. :

October—S'chool and Commaunity Relo-
tionships—cooperation in  the total
school program; participation in com-
munity activities; adjusting the pro-
gram to the community; selection and
use of advisory councils; serving non-
vocational groups; malntaining pro-
fessional relationships; problems of
beginning teachers.

Novemher—Working with Qut-of-
School Groups—any phase of the pro-
gram of young and -adult farmer
classes, such as organizing classes,
planning  programs of instruction,
teaching procedures, on-farm instruc-
tion, evaluation aof instruction, and
local and state plans for administering
programs.

December—Improving the FFA Pro-
gram—emphasizing all aspects of the
FEA as a means of conducting effec-
tive programs of vocational agricul-
ture at the local, state and national
levels. -

January—Inereasing Emphasis in Farm
Mechawics—iacilities for teaching and
their use; selection of instructional
content; teaching procedurcs; safety
in the shop; relationships with other
instruction ; organization of the farm
mechanics  instruction; relationships
with industrial arts. :

Teebruary—dA dministering the FProgram
of Vocational Agriculture—problems
of local administration; use of ad-
visory cotncils at local and state
levels; cooperation with other teach-

for each position you have held; other-
wise, you may not be able to get them
when vou necd them. 1f you have no
placement folder, you should contact the
office rcsponsible for assisting in the
placement of Vo-Ag teachers in your
ctate and start one immediately. You
may never wish' to use it; you
may never need to use it. Even though
you never activate it, your placement
file is good “job insurance” with little
cost in effort or money. Keep your
placement man informed as to your cur-
rent status, vour preferences and your
restrictions. Be as specific as possible,
He, in turn, can keep you informed as
to current trends in demand and salaries
as well as opportunities especially ap-
plicable to you. The schools, the profes-
sion of agricultural education, and you
can beneft if you help to make place-
ment a mutual process. ]

ers; records and reports—their signifi-
cance and the uses made of them;
problems in employment of teachers;
administration and supervision at the
slate level—from the standpoint o
woth the teacher and the administra-
tor; maintaining a complete program
of vocational agriculture in a com-
munity; the work-load of a teacher;
cxperiences with multiple-teacher de-
pariments, '
March—Tmproving Pupils’ Farming Pro-
grams—individnal farming programs
as o basis for pupil sclection; the se-
lection of programs; use of cooperat-
ing farmers for pupiis with inadequate
opportanities; types of programs lead-
ing to establishment in farming ;
changes in concepts of farming pro-
grams; the place of contests; records
and accounts—kinds needed and their
use; cvaluation of farming programs.

April—Teaching as @ Profession—im-
proving professional growth and
status; professional ethics; recruiting
teachers; our professiotial organiza-
tions; selection and evaluation of pro-
fessional reading material; writing
for publication—how and what; pro-
fessional rclationships in the school
and community.

May—FLvaluoting Programs in Voca-
tional  Agriculture—emphasis  upon
evaluation of any phase of the total
program—in-school  groups including
the FFA, out-of-school groups, school
and community participation; reports
of rescarch stadics; evaluation of
programs at all levels—local, state and
pationzl, (This Issue will include the
anmial listing of research studies in
Progress.) -

June—The Swminer Program-—program
planning; vacation plans; relations
with the school; community activitics;
preparation and organization of faecili-
lies and materials for the coming
school vear; conducting individual-
pupil instruction; programs of camp-
ing and recreation; conducting the
FFA program; preparation for Fairs
and contests.

The above list of themes for the
twelve issues of Volume 27 is announced
at this time in order that you may antici-
pate wherein the Magazine may be of
assistance to you during the coming
year. At the samc time you may be
prompted to contribute from your ex-
perience toward a more complete dis-
cussion of one or more of the problems
implied in the various themes. You are
urged to do so, remembering  that
articles must he submitted three months
in advance of the publication daie. The
brief explanatory statcment under each
theme is to provide only a suggestion of
some of the directions in which the
theme might lead and is in nowise meant
to Himit your interpretation of it. Again
may we remind you that pictures to
illustrate your ideas or accounts of ex-
pericnce always are welcome so long -as
they are clear and to the point.

Continued in Volume 27 will be the
Book Review section, the page for
Stories in Pictures, space for Tips that
Work, and a probable new section to
report professional and instructional

aids being developed and used in the |

various states.

—TFditor a

Send in pictures and explanatory leg~
ends for the Stories in Piclures page.
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1 BOOK REVIEWS [

FARMERS SHOP BOOX, by Roehi
and Longhouse, 10th edition, pp. 452,
illyustrated, published by the DBruce
Publishing Company, Milwaukee. Cat-
alogue price, $3.88. )

The farm mechanics areas included
in this revision are quite familiar: grind-
ing farm tools, Btting saws, fitting farm
tool handles, working cold metal, forg-
ing, equipment and soldering, the farm
workshop, a community repair shop,
carpentry and woodworking, a rural
high school shop and classroom, rope-
work, electricity for the farm and home,
farm welding, and farm machinery. Fhe
book is well written and profusely il-
lustrated with pictures and diagrams.
Teachers who need help in the area of
fitting farm tools will find the descrip-
tions of the procedures and the accom-
panying diagrams of great value and
casy to follow. The chapter on a rural
high school shop and classroom includes
plans which are not quite in line with
present day thinking regarding either
space requirements or organization, It
would also seem that the space devoted
to questions at the end of each chapter
might more appropriately be deveted
to Listing a few sclected related readings
and references. The chapters on farm
welding and farm machinery are new.
The trouble charts (listing the troubles,
causes, and corrections for plows, grain
drills, hay balers, mowing machines,
and forage harvesters) in cennection
with the chapter on farm machinery
should be very useful and valuable.

. —AHK

L S

PRACTICAI POULTRY BREED-
ING, by Dou C. Warren, lst edition,
pp. 242, illustrated, published by the
MacMillan Company, New York
Price, $4.30.

Practical Poultry Breeding was writ-
ten primarily for the group of workers
who are specializing, or wish to special-
ize, in the production of potltry for
breeding purposes. It contains chapiers
on the history of poultry breeding, ele-
mentary genetics, objectives of breeding,
reproductive problems, methods of mat-
ing, procedures in pedigreeing, systems
of selection, mechanics of family breed-
ing, example of a breeding program,
breeding for improvement of economic
traits, cross-hreeding, inbreeding and
hybridization, methods of sex distinc-
tion at hatching, sources of information
on breeding stock, and plans for =
breeding house. The book contains 18
tahles and 55 clear illustrations of the
activities of the poultry breeder as he
performs the many skills required in his

“job. Of particular interest is the chap-

ter giving an example of a breeding
program where the rules and opinicns
presented in the rest of the book are
put inte practice. The chapter on ele-
mentary genetics gives a brief descrip-
tion of the laws of iuheritance in a
simple, clear cut manner. No list of
selocted readings and refercaces is pyo-
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vided for the individual whe might wish
to catry his studies heyond this par-
ticular book. As the title indicates, it is
a description of the procedures and
vechniques used in the practice of poui-

try breeding—written for poultry breed-

ers.

The author is well known in the
poultry breeding field. He is a graduate
of Indiana and Columbia Universities.
Formerly a Professor of Poultry Breed-
ing at Kansas State College, Dr. Warren
is now the Natiopal Coordinator of
Regional Poultry Breeding Projects for
the United States Department of Agri-
culture at Purdue University. —ATIK

FARMING PROGRAMS IN VOCA-
TIONAL AGRICULTURE, by G. P.
Deyoe, 2nd edition, pp. 604, illustrated,
published by the Interstate, Danville,
11l List price, $5.00.

Agriculiural Education people will be
happy to note the complete revision and
modernization of the most comprehen-
sive writing available on farming pro-
grams in vocational agriculture, Major

topics covering farming programs

treated in the publication include their
importance, nature, relation to establish-
ment in farming, evaluation, cxamples
of activities, selection and planning
with high “school students, guiding stu-
dents in carrying out farming programs,
keeping and using records, developing
farming programs with young and adult
farmers, supervising the farming pro-
grams, and educating teachers for re-
sponsibilities with farming programs.
The book is designed for use in teacher
training programs, in graduate courses,
and as a professional gunide for all
people who have responsibility for the
development and conduct of programs
of vocational cducation in agriculture.
Although there are some changes in
the organization of the book, the major
changeés are in bringing the book up-to-
date with present day thinking regard-
ing the importance, breadth, and scope
of farming programs, with increased
emphasis on young and adult farmer
education. The auther has also included
a great variety of illustrations to show
the devices and techniques wuscd by
teachers across the nation in their ef-
forts to develop superior farming pro-
grams. Fach chapter contains a st of
related readings for those who wish to
go beyond the detail presented in the
hook. One interesting feature is the
increased number of illustrations. There
are nearly 500 photographs including
pictures from each of the 48 states,
Puerto Rico, Hawaii, and Canada. The
practical guides for developing  and
evaluating the teacher’'s farming pro-
gram activities should be of great serv-
ice to teachers in the field.

The- author needs no introduction to
most of the readers of this magazine
A teacher trainer for many years, he is
at present on the Agricultural Education
staff of the College of Fducation, Uni-
versity of Illinois. He has authored and
co-authored several other books, widely
used by teachers of vocational agricul-
ture. —AHK

YOU AND YOQUR ADMINISTRA-
TOR, prepared by The California
Bureau of Agricultural Education,
S. 8. Sutherland, committee chairman,
published by Interstate, pp. 26, paper
covered, single copy, 18¢, 100 or more
copies 14¢,

This booklet is directed toward
teacher-administrator relationships for
teachers of vocational agriculture. The
first part lists twelve special difficulties
which appear to be inherent in the job
of teaching vocational agriculture and
often lead to misunderstandings between
the teacher and his administrator, Part
two of the pamphlet briefly but effec-
tively treats some principles of personal
relationships. In part three the authors
list ten commandments for good teacher-
principal relationships. “You and Your
Administrator” presents briefly and
most cffectively the problem of teacher-
administrator relationships and should
prove helpful to teachers of vocational

agriculture, agricultural  supervisors,
teacher trainers and school administra-

tors. o —APD

Tribute Paid to Ray Hahn

Ray L. Hahn, who retired as State
Supervisor in vocational agriculiure on
January 1, was honored recently by his
many friends and fellow-workers in
Connecticut, At a testimonial dinner in
Hartiord he was presented with a
bound volume of testimonial letters by
Dr. Howard Martin from his associ-
ates. Agencies represented on the pro-
gram for the occasion were the State
Board of Fducation, the Bureau of
Vocational Services, the College of Ag-
riculturc of the University of Connecti-
cut, the Connecticut Light and Power
Co., the State Association of TFuture
Farmers of America, the State Grange,
and the Vo-Ag Teachers’ Association.

Vocational agriculture cadets at Cali-
fornia State Polytechnic College edit
and publish about ten issues of the Col-
legiate FFA News as a class project
each year, For several years the Col-
legiate FFA Chapter reporter cdited
this newsletter—now all prospective vo-
cational agriculture teachers get inte
the act.

The assistant teacher-trainer used to
spend many hours helping the reporter
with the newsletter, He now takes two
hours to explain the purposes and ad-
vantages of having a newsletter, the
mechanics of getting one out, and as-
signs a different editor for every issue
of the year. From then on a student
editor carries the hall—this Includes
reporting, writing the articles, editing,
making the layout, cutting the stencils,
mimeographing, assembling, and mail-
ing the finished product to all ag-
teacher candidates, faculty members,
and others interested in the program,

The newsletter comes out just a few
days before each Collegiate FFA meel-
ing to serve as a meeting notice as well
as keeping teacher candidates up-to-
date on agricultural education activities.

KARI BAKKEN
Student Teacher
Hemet, Calif.
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the West Virginia FFA State Association has an active Past State Officers Club. Shown

‘bove are the past state officers who organized the club at Jackson's Miil in ¢onnection

/ith the annual State FFA convention-in Augusts, 1947 Joe P, Bail, with gavel, was the
first president of the club. :
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A store-window display prepared by the Spanish Fork, Utah: - . - -

Chapter and placed in the county shopping center during : = Sanienns
National Future Farmer Wesk, :

{Picture furnished by Farrell ©. Olsen, Yo Ag Instructor; : e D

Spanish Fork, Utah) R
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The FFA 25th
Anniversary
Commemorative
Stamp.

‘A part of the 200 Young Farmers participating in the &th annual Young Farmers in Utah looking over the Hereford herd on one of

Young Farmers tour in Utah. Here they are observing a beef foot- . the stops made during the annual tour of the Young Farmers
trinming demonstration at the Winterton Ranch, Kamas, Utah. ; : Association.
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