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Resources for (}ccupational Guidance
In Agricu}tural Education

CLAUD MARION, Teacher Education,
Maryland State College

Agriculture, perhaps the oldest activity or vocation
of man, has afforded him many job opportunities
since the dawn of history.

Modern mechanized agriculture in the United
States has affected both cities and farms in providing
job opportunities for young men interested in farm-
ing or related farm occupations. Because the number
of acres required for a farmer about forty years ago
is not sufficient today, one farmer today is taking the
place of several farmers of four decades ago. Those
farmers efected are seeking employment in related
farm occupations or in industry. Again, lands that
were once considered marginal have been rendered
useless for crops cultivation because of new inven-
tions and innovations. Each new invention and inno-
vation releases many operators from farming and
creates new employment opportunities in related farm
occupations. These changes also have a strong tend-
ency to increase the size of those operating units that
manage to survive. We are witnessing a rapid trend
towards larger production and distribution units of

all types.

Acceptance of the foregoing facts suggests new
resources for guidance in agricultural education.
Where are the job opportunities in agricultural edu-
cation? In what branches of agriculture are these
opportunities found? What type of training is need-
ed? What training is provided for these jobs? These
and many questions like them are being asked daily
by boys in vocational agriculture. Such questions
suggest a need for better guidance. Occupational
guidance is perhaps one of the most neglected media
for promoting vocational agriculture and for aiding
boys to find employment opportunities in areas of
farming and related activities. Boys should know
what opportunities are available for agriculturally
trained high school graduates and what branches of
agriculture require training above the high school
level. It would appear that there is a real opportunity
for teachers of vecational agriculture to provide pro-
grams necessary to give boys the foundation training
needed for future preparation for employment in any
of the employment areas. This can and should be
done without violating the original purpose of train-
ing present and prospective farmers. The training
should be in addition to rather than substitution.

Since the trend is toward less employment in farm-

(Continued on page 222)

Fnwom the Editor’s Desh . . .
Capsuled Wisdom . ..

“It’s his own fault. I told him what would hap-
pen!” . . . “Yes, he asked me about that too. I said
that he’'d be better off if he stuck with what he was
doing.” . . . “That boy is all right. He’s doing just what
I told him to do.”

The examples of “capsuled wisdom” are infinite,
but in one respect they are all identical. Each con-
taing, somewhere in it, an “T told,” an “T said,” or an
“I warned.” Perhaps the advice given in an “I told”
manner could be defended from the standpoint of
its being a sound decision; there is no hiding, how-
ever, the fact that the person who gives advice in
this manner does not have an adequate understanding
of human nature and surely has never understood
the old saying that, “You can lead a horse to water
but you cant make it drink”™ The use of “capsuled
wisdom” also raises the rather interesting question of
whether those who give it are also willing to assume
responsibility for not only the successes, but also the
failures, of those who follow the advice.

Paying lip service to the concept that the individual
must make his own decisions does little good. We
must also help the individual make his own decisions.
When helping a person with his problem, our func-
tion as a teacher-counselor is to give only the help
and guidance necessary to keep the person progress-
ing toward a sound solution. We may point out some
aspects of the problems which have been overlooked,
some items of information needed, some sources of
information not yet used, or some alternative solutions
which should be explored. We may also help the in-
dividual by listening carvefully as he talks his way
through his problem and the progress he has made in
solving it. Some persons need more help in one or all
of these respects than others. But proper help and
guidance has not been given until the individual, as
a result of his own efforts, is able to say, “I believe
this is the best possible solution for me.” The same
kind of help is needed as the person tries to imple-
ment his decision.

We can tell whether the help we are providing is
sound only by listening as the individual explains fo
us what he plans to do.

The “I” in “capsuled wisdom” must come—not from
the helper—but from the helped. O
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Positive evidence thote—

Trae AcricurTuraL Epucation Macazing, April, 1959

Students of Vocational Agriculture Succeed in College

RALPH E. BENDER, Teacher Education, The Ohio State University

EACHERS of vo-
cational agri-

cultire and oth-
ers interested in
counselling with
prospective col-
lege students will
be interested to
learn that boys
who have high
school training in
vocational agri-
culture do as well or better in the Col-
lege of Agriculture than those who did
not have such preparation. This was
the conclusion of Clarence Cunning-
ham' in a study completed recently.

Students with four years of English
are less likely to be required to do
college remedial English and they
make higher grades in English than
those with only three years of such
preparation. Likewise, each additional
year of high school mathematics de-
creases the probability of needing
remedial mathematics for college en-
trance and increases the cumulative
point-hour ratio.

High school rank appears to be
quite significant in relation to the
classification of college students four
vears after envollment. Those in the
upper one-third of their high school
class are more likely to graduate from
college and they will make higher
arades. Size of high school, however,
has little if any effect upon achieve-
ment in college. Students with farm
experience are more likely to praduate
from the Cellege of Agriculture than
those without farm experience,

Raiph E. Bender

The Study

This Master’s thesis study included
429 male students who enrolled in
the College of Agricultiwe at The
Ohio State University in the Autumn
Quarter, 1953. The records of these
students were studied for the purpose
of identifying the relationship of pre-
college experiences, such as high
school training, farm experience, and
entrance test qualifications to. scholas-
tic achievement in college. It was as-
sumed that such information would be
valuable for use in guiding the high
school students in college preparation.

IClarence Cunningham, Relationships of Se-
tected Pre-College Euperiences to Schalastic
Achicvement tn the College of Agriculiure at
The Qhbio State University, Master’s Thesis,
1958, Library, The Ohio State University.

What the College Freshmen
Were Like

Approximately one-half of the stu-
dents were farm-reared and nearly
one-third had little or no farm ex-
perience. Forty per cent of those col-
lege students were in the top one-third
of their high school class, compared
to 49 per cent for the entire freshman
class at the University.

Forty per cent of the class had one
to four years of vocational agriculture
in high school. Two-thirds of the stu-
dents had four years of Fnglish, 80
per cent had chemistry or physics and
90 per cent had some mathematics.
Thirty-five per cent of the students
had as many as three or four years
of mathematics,

There was some evidence that this
class of students entering the College
of Agriculture was less qualified scho-
lastically at entrance than the entire
University class, Two-thirds were in
the lower 50 percentile of the Qhio
State Psychological Examination, one-
third were placed in a remedial ¥ng-
lish class and less than one-fourth
were permitted to attempt college
algebra without a remedial mathe-
matics course. Can it be that high
school counsellors are advising many
of the capable students away from the
College of Agriculture?

University Status Four Years
‘ Affer Enfrance

The 429 students (freshmen in
1953} were classified as of June, 1957,
as follows:

Graduated ......... 2%
Did not return?® .. ... 28%
In school—College of
Agriculture .. .. .. 14%
Dismissed ......... 12%
Withdrew ......... 9%

In Veterinary College 8%
Other O.8.U. transfer 10%

Achievement of the Graduates

The average point-hour ratio of the
graduates was fairly constant through-
out the four vears of training—at the
end of their fivst quarter in school it
was 2.63% and upon graduation it was

2More than 709 of this group dropped out at
the end of one of the first three quarters in
school.

8\ — 4, B—3C—2 D —1

2.68. Their point-hour ratio by se-
lected subject matter areas was as
follows:

Technical agriculture. 2.87

Botany ............ 2.97
Zoology ........... 2.65
Chemistry .......... 2.42
Mathematics . ....... 2.20
Eoglish ............ 2.06

The graduates were distributed
fairly well from the lowest to the
highest score possible on the Q0.8 P.E.
with approximately 55 per cent in the
lower 850 percentile. Of the “dis-
missed” group, 85 per cent were in
the lower 50 percentile on this test,

Vocational Agriculture—Help or
Hindrance?

Of the students who graduated, the
39 who had vocational agriculture ac-
cumulated a point-hour ratio of 2.78
compared to the 2.61 for the 59 stu-
dents who had not received this train-
ing in high school,

The students with vocational agri-
culture had slightly higher grades in
technical agriculture, botany, mathe-
matics and chemistry but Jower grades
in English and zoology.

Very little difference was noted be-
tween the two groups concerning
their university status or classification,
Twenty-three per cent of each group
graduated and 15 per cent of each
group remained in school. Twelve per
cent of the students with vocational
agriculture were dismissed compared
to 13 per cent of the other group.
More of the vecational agriculture
group did not return; however, fewer
transferred to other colleges.

Effect of Additional High School Math

Each additional year of high school
mathematics was associated with the
need for less remedial mathematics at
college entrance. Seventy-one per cent
of the students with no high school
mathematics were required to do
remedial work compared to only two
per cent of those with four years of
high school mathematics,

The average pointhour rato in
mathematics increased with each ad-
ditional year of mathematics in high
school. Those students having only
one year of math achieved a cumula-

(Continued on page 222}
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Showing the Way

—Guidance before entering and while in vocational agri-
culture, and guidance as students approach graduation

CARMOMN PARKS, Vo-Ag Instructor, Hazel, Kentucky

To guide means to show the way.
To guide in a democratic manner, in-
formation is needed. Guidance im-
plies that the one showing the way
is familiar with the way; it connotes
his continuous presence or direction
along the way.

Good guidance is essential to a
sound program in vocational agricul-
ture; it makes use of the resources
available and requires thorough plan-
ning, based on facts.

Guidance of Prospective  Students

The teacher of agriculture is in a
unique position: to secure the neces-
sary facts for the proper guidance of
his students because of his close con-
tact with the students and their par-
ents and his knowledge of their home-
farm situations. Guidance in vocation-
al agricuittre in my school begins
before a student enrolls his first vear
in agriculture. It begins on the fust
visit to the home of a prospective
student. This first visit is made dur-
ing the summer prior to the starting
of school in the fall. A general sur-
vey of the home farm is made while
on a visit to the prospective student.
A study of the facts, along with talk-
ing with the boy and his parents, en-
ables me to analyze the situation,
This analysis helps me to decide
whether or not the boy should take
vocational agriculture,

If the prospective student is inter-
ested in agriculture and has adequate
facilities or can arrange for adequate

A graduate who chooses fo farm expands his operation by renting
additional land nearby. Here the young farmer is signing a centract
with his landlord.

facilities for an
acceptable farm-
ing program, then
I guide him to
take wvocational
agriculture. Ade-
guate facilities for
a farming pro-
gram should be a
primary consider-
ation in guiding
boys to take or
not to take vocational agriculture,
This fact is too often overlocked in
guidance. If the student is not in-
terested or does not have facilities for
a satisfactory [arming program, then
1 guide him to take courses other than
voeational agriculture. Note the two
significant points—{1} interested in ag-
riculture and (2) has, or can arrange
for, adequate facilities for a farming
program. These two things make for
a desirable training situation. The ab-
sence of either of them does not make
for a desivable training situation. Vo-
cational agriculture is a training pro-
gram—training in a farming vocation.

Guidance While in Vocational
Agriculture

Supervisory wvisits to the home
farms of my students provide much
information for guidance. Through
on-farm supervision 1 am able to ob-
serve a student’s interest and perform-
ance in carrying out his farming pro-
gram. At the same time T observe his
attitudes and abilities in farming and

221

This young man was an outstanding FFA reporter and affer gradua-
tion from high school was employed by the local daily newspaper.

his progress in developing a good
farming program.

As I work with students in the
classroom, I am able to judge their
abilities to think cdlearly, to solve
problems, to plan carefully, to keep
records, to summarize and evaluate
their results, to lead a group discus-
sion, to speak effectively, and to do
many other things. All this is valuable
for guidance while in agriculture.

Guidance as Graduation Approaches

Not all students who have good
farming programs while in high school
will or should end up as farmers. As
a boy approaches graduation from
high school, my responsibilities for
guidance continue. There are those
who should continue om the farm and
become established in farming. There
are others whose opportunities, in-
terests, and abilities lie elsewhere.
Much of the guidance at this time
needs to be of a personal and indi-
vidual nature. In my community, as in
most athers, there are opportunities in

{Continued on page 229)

The boy; the parents, and the teacher all working jogether are sizing
up the situation and will decide as a group whether or not the bhoy

should take vocational agriculture,
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Resources forea~
(Continued from page 219)

ing and ranching and greater employ-
ment in related farm occupations, it
would appear logical for teachers of
vocational agriculture to give serious
consideration to these job opportuni-
ties and provide some training eithex
of general or of vocational nature for
related farm occupations.

To refuse to give new meaning and
redirection to the original vocational
act and to say that it is as meaningful
today as it was forty years ago is
somewhat incongruous with the dy-
namic changes that agriculture has
made during the same period. Should
our {raining programs ignore com-
pletely the many job opportunities in
agriculture other than farming and
ranching? Should teachers of voca-
tional agriculture be penalized or
given credit for providing training in
agriculture decupations other than
farming and ranching? Are the pres-
ent programs in vocational agriculture
adequate for the job at hand? And
when we consider here, just past mid-
century, the rate at which agriculture
is changing, we can readily see that
the present programs will become in-
creasingly inadequate in the decades
ahead. Clearly, we have to lock ahead
and plan for the future.

There seems to be little agreement
as to what the answers should be.
Perhaps a study made by the Associ-
ation of Land-Grant Colleges and Uni-
versities might indicate direction.

According to a booklet published
by the Association of Land-Grant Col-
leges and Universities,* there is a need
for about 15,000 graduates each year
but the colleges and universities are
training only about %500 annually.
The Association points out further that
about one thousand workers are
needed in agricultural research, three
thousand in agricultural industry,
three thousand in agricultural educa-
tion, five hundred in agricultwral com-
munications, one thousand in agricul-
tural conservation, fifteen hundred in
agricultural services, and about two
thousand in farming and ranching.

The roots of America are in the soil,
but few realize the great size of the
industry of agriculture. About twenty-
five million people work in agriculture
and related pursuits. Of this twenty-
five million, about ten million ave on
farms and ranches. The remaining
fifteens million are employed in pro-
ducing goods and providing services

areers Akead, Association of Land-Graut
Collgges and UIniversities, National Project in
Agricultural Communications, Washington, D.C.
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directly to farmers and in processing
and distributing food and other agyi-
cultural products.

Teachers of agricvlture are directly
engaged in training boys to fill the
vacancies in farming and ranching,
and at the same time they are giving
boys foundation training needed for
the many related farm oceupations,

The teacher-counselor should keep
constantly infarmed about the many
job opportunities in agriculhwe and
should sesk to effect integration of
farming and related farm accupations
in his training program.

There is no doubt that the momen-
tous changes in agriculture during the
decades of expanding production and
large farm businesses bave intruded
upon and medified our original em-
phases. Because such events have
changed the outlock of many, a youth
who aspires for a career in agriculture
must be seriously considered by the
teacher-connselor, ]

Students of « - -

{Continued from page 220)
tive point-hour ratio of 1.87 as com-
pared to 2.31 for those having four
years of mathematics.

Forty-nine per cent of the students
with the vocational agriculture train-
ing had two or more vears of math
compared to 73 per cent for those not
having vocational agriculture. Of the
vocational agriculture group, 37 per
cent needed to take remedial work as
compared to 26 per cent for the other
group, The vocational agricubture
group, however, made higher grades
in their college math.

Effect of the Fourth Year of English

Of the students completing four
years of English, 29 per cent found it
necessary to take remedial English
in college, as contrasted to 42 per cent
of those having only three years of
HEnglish. As might be expected, those
students having more high school Eng-
lish made higher grades in college
English,

Twenty-seven per cent of the stu-
dents with fowr years of English grad-
tated and 10 per cent were dismissed
compared to 21 and 19 per cent re-
spectively for those with three years.

Of those students having vocational
agriculture, 51 per cent completed
four vears of English and 38 per cent
took remedial English as compared to
62 per cent and 29 per cent respec-
tively for the students without high
school training in vocational agricul-
ture.

Effect of Chemistry and Physices in
High School

The average cumulative point-hour
ratio in college chemistry increased
with each additional year of chemistry
or physics in high school. Those stu-
dents with no high school chemistry
or physics had & 1.83 mean cumula-
tive point-hour ratio in chemistry and
those with either or both in high
school increased this to 1.92 and 2.18,
respectively.

Seventy per cent of the vocational
agriculture group had chemistry
and/or physics, compared to 72 per
cent for the non-vocational agriculture
students.

Significance of High School Rank

High school rank appeared to be
very significant when related to the
status of students four years after
entering college. More than one-third
of the students in the top one-third
of their high school class graduated
and only three per cent were dis-
missed. Of the students in the lower
one-third of their high school class,
nine per cent graduated and 23 per
cent were dismissed,

Almost one-haif of the students with
vocational agriculture were in the top
one-third of their high school class
compared with only a third of the
other group. This appears to be just
opposite to the findings with reference
to OS.P.E. and placement tests in
English and mathematics.

Relative Achievement of Farm and
Mon-Farm Students

The students who had farm experi-
ence were not as well prepared for
college based upon the placement tests
in mathematics and English; however,
they were no less able for they did
as well-on the O.5.P.E. as the non-
farm students, Of the students horn
and reared on the farm, 51 per cent
wexe in the top one-third of their high
school class as compared to 88 per
cent for those without farm experi-
ence.

Twenty-six per cent of the farm
experienced students graduated com-
pared with 22 per cent of the other
group. Only six per cent of the farm
boys transferred out of the College
of Agriculture; 20 per cent of the
non-farm students transferved.

Franklin, Cuyahoga, and Hamilton
counties, each with large urban cen-
ters, were the home countes of 22

(Continued on page 239)
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Supervised Farming Programs in Relation to Off-the-Farm

Occupations in Agriculs

HAROLD M. BYRAM, Teacher Education, Michigan State University

NSTRUCTION in
vocational ag-
riculture  should
be based on the
farming programs
of the students
enrolled. This is
a principle wide-
1y accepted by
teachers, and one
which they should
constantly try to
apply as they plan and carry out in-
struction in agriculture.

Harold M. Byram

The effective application of this
principle is not easy. This is due, in
part, to the fact that each student has
z different background of experience
in farming. But what is perhaps just
as important is that one finds in the
typical high-school class quite a diver-
sity of interests, as well as of voca-
tional goals of students.

The teacher whe makes an inven-
tory of these interests and vocational
goals becomes increasingly aware of
the facts that (1) some students would
like to consider entering some off-the-
farm occupation in agricuiture, and
{2) many who have such interests also
have the kind of experience which
would help them to enter and succeed
in such occupations. Those who have
followed wup former students have
- learned that some have entered work
in which they do or could capitalize
on such experience, together with the
right kind of training in agriculture
and specific training for competencies
required in the occupation.

These considerations, then, help to
emphasize the important rele of the
teacher of agriculture in the guidance
of students. As teachers fill this role
they should recogrize the needs of
students for exploratory experiences
on the farm. By exploratory experi-
ences we mean those that consist of
work or other activity that is similar
to that being done in an eccupation,
and which helps ome to determine
whether one might like the work in
this occupation and/or whether one
has some aptitude for learning and
accomplishing the tasks involved. Let
us turn to farming programs to ex-
amine possible relation to both in-
struction and guidance.

Could supervised farming programs
as usually conceived serve a useful
purpose in planning instruction which
would meet the needs of youth who
want to learn more about opportuni-
ties in agriculture other than farming?
Could they also help students to ex-
plore their interests and aptitudes in
this regard? Finally, could students
be given the kind of instruction in
relation to these farming programs
that might later be of value to them
in their chosen fields of work? These
questions become real problems to be
solved as we take a closer look at
them.

The criteria for selection of farming
programs as they have been devel-
oped through the years are now
pretty well accepted. They are based
on the premise that the student is
going into farming. The productive
investment, the enterprises to be rep-
resented, the progressive growth of
ownership toward partnership, and
projects aimed at improvement of the
farm or the farming business, all con-
tribute to entrance into and progress
in farming. In the face of this the
teacher is confronted with these ques-
tions: Do these criteria have rele-
vance to programs for youth looking
toward off-the-farm occupations in
agriculture? Is something entively dif-
ferent called for? I3 there such a thing
as supervised farming for these occu-
pations?

On-the-Job Training No Substitute
for Farming Programs

One answer that has been sug-
gested by some teachers is that the
program itself should be off the farm.
This may occur to them because for
50 long we have thought of farming
programs only or largely in terms of
preparing for farm work on the farm.
It probably is also prompted by con-
sideration of the typical character-
istics of cooperative occupational
training programs in industrial occu-
pations, distributive occupations, or
office occupations. The dominant ele-
ment of these “co-op” programs is
the on-the-job training given by the
emplover to the student who works
part time for him while enrolled in
school, and under the supervision of
a qualified coordinator. The advocates

Lire

of this idea note that some of these
occupations involve the use of agri-
cultural information or experience.
Their thinking is that boys who work
at jobs in these fields are, in effect,
engaging in supervised practice—as
indeed they are. Why not call this
kind of experience supervised farm-
Ing or at least supervised practice in
vocational agriculture? ¥For example,
they would say, i#f boys work part
time for a farm implement sales and
service business or for a farmers” ele-
vator or seed and fertilizer distributor,
let us cali these experiences super-
vised practice.

Now, it is not our purpose here to
disparage the on-the-job training as
a method of vocational education for
competency in the previously men-
tioned and other occupational fields.
The effectiveness of this method of
education has been amply demon-
strated. More of it is needed. But on-
the-job experience and training from
an emplover should not be considered
as a substitute for farming programs
on the farm that should be sought
for students of vocational agriculture,
particularly at the high-school level.

In the first place, the labor laws
of most states are such that students
could not be employed in on-the-job
training before they are at least jun-
iors or seniors in high school, and in
some not until they have graduated.
Partly for this reason, -but also be-
cause such programs need not extend
for more than one or two years, the
cooperative occupational training pro-
grams increasingly are available only
to seniors and sometimes to juniors,
and are moving into the post-high-
school period. This means that all or
most of the on-the-job training would
occur after or near the end of the
high-school period and could not,
therefore, be used as a basis for in-
struction in agriculture. Cooperative
training is appropriate only for cer-
tain kinds of occupations. A careful
iook at the long list of occupations or
professions for which farm experience
and/or education in agriculture are
desirable or necessary will reveal that
many of them, as well, require post-
high-school or collegiate education of
a rather systematic or formal type.

(Continued on page 224)
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In the second place, rural com-
munities in which farm youth attend
high scheool usually are mot large
enough to support very many busi-
nesses or indusiries serving farmers.
Hence, the training stations would be
limited. They are more likely to be
found in communities in which are
located a community college, a four-
year college, or an area wvocational
school or technical institute.

A third factor to be considered is
that cooperative occupational train-
ing, to be effective, sheuld be super-
vised by a qualified coordinator,
Since, in addition to students who
might be working in a training station
and learning an cccupation in an agri-
cultural business or industry there
also will be other students working
in jobs totally unrelated to agriculture,
the coordinator of such work would
not necessarily be a teacher of agri-
culture. He would need to be a per-
son with successful experience in a
business or industrial occupation rep-
resented in the program.

Another fact must be considered in
analyzing on-the-job vocational train-
ing. This is that exploration for pur-
poses of deciding on an oceupation
to enter is limited wusually to one
occupation, and often to one job in
the occupation. The emplover ordi-
narily cannot afford to have the
trainee shifting from one assignment
to another to the extent that the
trainee might like in order to explore
his interests in a wide variety of jobs
and occupations. A broad, non-voca-
tional work-experience program might
be a better solution to the exploratory
aim.

Finally, it should be recognized
that on-the-job experience in business
or industry could not form the basis
of instruction in the classroom in the
same way that typical farming pro-
grams do. Much of the related work
which the coordinator would need to
teach in such areas as selling, worker-
supervisory relations, industrial safety,
and labor relations are not a part of
the subject-matter training of most
teachers of agriculture. Furthermore,
much of the remaining related in-
struction called for by the nature of
the job must be provided on an indi-
vidual basis and would not necessarily
be of an agricultural nature.

We have previously pointed out
that the teacher of agriculture has a
responsibility in the guidance of farm
youth and for aiding in their prepar-
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ation for work in agrieultuzal occupa-
tions. So let us return to supervised
farming on the farm to find the kind
of activities that arve appropriate at
the high-school level for prospective
workers in occupations where farming
achievement is either desirable or
necessary. To do this let us consider
the relation of vocational agriculture
to off-the-farm ocenpations. This re-
lation must, of course, stemn from the
nature of these occupations.

The definition of an off-the-farm
occupation in agriculture is implicit in
the opening statements of this article.
To be more explicit at this point we
should say that it is an occupation in
which the worker either needs to have,
or that he is more effective in his work
if he possesses experience in farm-
ing and/or a knowledge of the why
and the how of farming operations.
The studies by Hoover' of Pennsyl-
vania, Kemnedy?* of Michigan, and
Sutherland and Thompson® of Cali-
fornia and by others have helped to
amplify this definition. As a result we
know that such occupations exist and
can be identified, that some of them
are represented by a considerable
number of workers, that they vary in
the extent to which experience. in
farming and/or training in agriculture
is important to success in the cecupa-
tion, and that these characteristics
can be measured and analyzed.

As yet, the question of which occu-
pations call for farming abilities or
knowledge that could or should be
acquired through actual farming ex-
perience, which through systematic
instruetion, and whick through both
farm experience and training has not
been Fully answered. We do know,
however, that students learn what
they practice, that learning needs to
be integrated through true-to-life
situations, and that students learn
through experience. These principles
should be applied in a search for the
answer. At the same time, it should
be recognized that instruction in agri-
culture at the high-scheol level could
be basic to entry into and success in

INorman K. Hoover, “Factors Associated
with Istablishment in Refated Agricultural
Qceupations and Their Relationship to the High
Schoel Curricalum_in Vocational Agricalture”
(dissertation, Ed, D., Department of Agricul-
tural Education, The Graduate School, The
Pennsylvania  State  University, University
Park, Pennsylvania, 1957), pp. 127.

*William Henry Kenredy, "A Clarification
of Relationships Between Farming and Certain
Other Agricultural Cecupations with Implica-
tions for Guidance and Curriculum Develop-
ment’”  (Thesis for the Degree of Ed D
Michigan State University, 1958) pp. 510.

38, S, Sutheriand and O. . Thompeon, The
Training Required by Workers in Agricniturel
Business and Industry in Californde (report of
a study; Sacramento, California: California
State Department of Iducation, 1957) pp. 40.
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these off-the-farm occupations, but
could not be specific in terms of prep-
aration for job skills. Farming experi-
ence could be tied in with basic in-
struction in agriculture.

Criteria for Selecting Farming
Activities

If these ideas are acceptable we
are ready to suggest criteria for the
selection of supervised farming ac-
tivities appropriate for students who
are interested in or who are consider-
ing off-the-farm occupations in agri-
culture. The first, but not necessarily
the most important of these is that
the project or activity provides new
or additional experience that will
have exploratory values for the stu-
dent. This might need to be supple-
mentary Lo experiences previously had
in farming at home or, in the case of
non-farm students, be almost entirely
new. The second criterion is that the
activity or project provides experi-
ence in those enterprises that are
important in the occupation toward
which the student is aiming or which
he is considering. It is presumed that
this experience would provide for
learning situations that could bring
about understandings of importance
in the occupation. It is especially im-
portant here to recognize that formal
or organized training programs for
occupations in agriculture off the
farm cannot ordinarily provide the
on-farm bhackground needed. Some
examples may help to make this point
clear. The college of agriculture gives
instruction in swine production to
prospective teachers of agriculture
but assumes that the student must
have acquired actual esperience, ac-
companied by at least minimum
necessary instruction in the farm jobs
of teanding, feeding, breeding, and
caring for swine. Likewise, the em-
plover of a worker in a farmers’ ele-
vator or feed company is not in a
position to insure, through providing
either training or experience, that his
employees will have had actual ex-
perience in feeding all types of live-
stock, even though he might Iike for
them to have it. If experiences like
these were to be provided in a stu-
dent’s individual farming program
they could be made very meaningful
through instruction on  problems
which would arise. The third cri-
terion is that the project or other
activity provides practice to develdp
those farming abilities that will help a
person to succeed in some off-farm
oceupation in agriculture. The fourth

(Continued on page 223)
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criterion, which assumes that one or
more-of the other criteria are met, is
that the project or activity is related
to the course of study for the class
as a whole. Some of the criteria for
selection of programs for students
preparing to farm might alse be con-
sidered in this list. For example, the
financial return might be a determin-
ing factor for a student with an oc-
cupational goal requiring education
beyond the high school. We are not
suggesting that all these criteria
could be met for every program.
Rather, at least one and preferably
more should be met, depending on
the occupation in view, the nature of
the home and farm sitwation, and

probably other factors.

Farming Programs for Non-Farm
Agricultural Occupations

We turn now to the consideration
of some typical occupational goals
and to the kind of individual farming
programs that might be appropriate
for the students who have these goals.
The occupations or occupational fields
chosen to be presented here are those
concerning which some information is
known as to the training and farm
experience desired in the worker. The
broad occupational field of agricul-
tural education could be thought of
as including the teaching of agricul-
ture at the secondary and collegiate
levels, agricultural extension work,
work of soil conservation, and other
occupations of an educational nature
in agriculture. A worker in these ocoun-
pations needs farm experience of the
broadest possible kind. The student
considering one of these occupations
might be living on a farm where gen-
eral farming is practiced, but on
which an enterprise such as sheep
is not represented. If he becomes a
teacher of agriculture there probably
would be occasions when he would
need experience with sheep. One
of these would be, for example,
when a boy in the class that he will
be teaching would want help in
planning his sheep project and in
carrying on some operations in the
sheep enterprise. This boy might be
the only one in a class of twenty
with a sheep enterprise. But he would
want just as good help from a teacher
on those operations as on those of the
corn or small grain enterprises, or
any other enterprise common in the
community, Those who are respon-
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sible for the education of teachers of
agriculture, and of others in the
broad field of agricultural education,
are constantly confronted by the in-
adequate farming experience of many
of those enrolled in the preparatory
programs. If these young men’s in-
terest in teaching could be identified
at the high-school level, gaps in farm
experience could be remedied through
production projects and other super-
vised practice in enterprises hitherto
lacking on their home farms. This
would be particularly important for
boys on farms where part-time farm-
ing is practiced. Studies show that
farmers who work off the farm a great
deal do not ordinarily have many
enterprises in livestock, Often they
have none. The youth who aspires
to become a teacher of agriculture in
a state where dairy farming is im-
portant should have a farming pro-
gram that includes this enterprise. An
Improvement project on another farm
or placement for farm experience on
a good dairy farm would add inval-
uable experience, and would provide
the basis for much-needed instruction
on the farm practices involved. An-
other type of project that might be
desirable to include could be an im-
provement project in soils in which
the student could apply important
soil-building and conservation prac-
tices. It would be well if he could
prepare for later instructional respon-
sibilities in farm management by ac-
tually developing a father-son agree.
ment for farm operation.

Let us consider another case, that
of a student on a farm where there
are limited facilities for a farming
program, who is interested in farm
mechanics, and who has an oceupa-
tional goal in the area of farm ma-
chinery sales and/or service. He
should be brought to realize that his
success in this occupational feld will
depend to some extent on his knowl-
edge of farm mechanical operations.
In line with this stadent’s occupa-
tional goal, he might be placed for
farm experience on a large farm
where there is extensive use of farm
machinery. We would expect that this
student would receive instruction on
the skills involved in operating and
maintaining the farm machinery and
equipment. He might, then, be ready
for 2 cooperative occupational train-
ing program in the farm implement
business as a senior or a post-high-
school student in a community college
or area vocational school program.

Another example might be taken
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from the field of forestry. Not all
students who think they might be
interested in one or more occupations
in this broad field have farm woodlots
at home or live on a farm. A farming
program for such students might well
include some projects and other activ-
ities in forestry. It is possible to pro-
vide exploratory experiences through
group projects such as managing a
school forest or FFA forest. The pur-
chase and management of a small
woodlot would be another possibility.
A Christmas tree project would be
another, although the number of years
that such a project must ran before
the student would experience all the
operations involved does present a
problem.

Let us take a case that would not
be typical, but which illustrates the
application of the criteria for selection.
This is of a student who would like to
ook into the occupational possibilities
of producing, selling, and planting of
ornamentals for home beautification.
Whether the student lives on a large
farm or on one with few facilities for
a farming program, he might develop
a project in home beautification and
gain valuable experience and instruc-
tion from it. In some communities the
student might be placed for farm
experience of an exploratory nature
with a producer of ornamentals.

A student who is somewhat inter-
ested in the career of farm veterinar-
ian certainly should determine wheth-
er he likes to work with livestock.
More than this, it is to be desired
that he should have on-the-farm ex-
perience with a wide variety of jobs
in production of livestock. His farm-
ing program could, of course, include
crops and soils projects and practices.
It would appear, however, that this
student should be encouraged to have
as wide a variety of lHvestock projects
as his home farm situation will per-
mit, and that he become well aware
of the farmers’ problems through ex-
periencing them in his farming pro-
gram and solving some of them
through instruction in vocational ag-
riculture.

The suggestion of many more ex-
amples of farming programs for stu-
dents who might be interested in off-
the-farm occupations in agriculture
is limited by space and by an incom-
plete knowledge of the amount and
kind of farm experience and/or train-
ing in agriculture needed for success
in these occupations. A great deal of
information about these needs must

(Continued on page 229)
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Establishment in Farming

WAYNE W. WOLFE, Vo-Ag Instructor, Hermann, Missouri

e HEN discuss-
ing the prob-
lems of voung
men becoming es-
tablished in farm-
ing, it becomes
necessary to gen-
eralize, but in ac-
tual practice this
canniot be done,
Wayne W. Wolfe Each individual
will have differ
ent problems becawse of different
arveas of the state and because of dif-
ferent individual backgrounds. How-
ever, it is possible to generalize to
some degree if it is kept in mind that
each individual will vary somewhat
from the general pattern.

An analysis of the present farming
situation in regard to the opportunity
for a young man to become estab-
lished in farming should be comsid-
ered. Estimates of replacement needs
for farmers in Missouri run from 6000
to 8000 per year. The number of voca-
tional agriculture graduates per vear is
approximately 2000, with 30% to
45% of these graduates entering farm-
ing. This means we have 600 to 900
vocational agriculture graduates enter-
ing farming compared to the six to
eight thousand replacements needed.
This immediately leads us to ask two
questions. Why do we not have more
vocational agriculture graduates enter-
ing farming and what is our respon-
sibility to the 5400 to 7100 who are
not graduates of vocational agricul-
ture? A study of problems encoun-
tered by young men trying to become
farmers will help us answer these
questions.

Major Problems

Financial problems are indeed the
most  serious problem encountered
by those young men. According to the
Missouri census report of 1954, the
average farm was 170 acres with the
value of land and buildings $13,500,
Assuming these farms would need
$5000 in investment for machinery
and livestock, and $1500 for operat-
" ing expenses, this would mean an inj-
tial investment of $20,000 for a young
man to start fayming in Missouri, This

figure may be entirely too low; in fact,
most authorities estimate the capital
needed for a sueccessful farm business
at $35,000 and upward.

A second factor to be considered
by young men becoming established
in farming is the securing of land.
Acreage and quality of land enter the
pictire because of the increasing
amount of acres that one man may
farm; good land for farming becomes
a problem to locate. Good land which
does become available usually is not
available to these young men.

Experience and education enter the
picture as a problem because young
men who have to make so large an
investment in a farm business usually
do not consider they have enough
experience or education to protect
this investment, and they also find it
hard to secure financial backing be-
cause of lack of experience and edu-
cation. With experience and educa-
tion, many of the specific problems
encountered by these young men are
solved.

Opportunity to become a farmer
also enters the picture as many young
men find it much easier to locate a
job away from the farm than to meet
afl the problems connected with
farming.

Perhaps the most important prob-
lem is the fact that many young men
do not have the desire to become
tarmers. They feel there is more op-
portunity in some vocation other than
farming,

These five general problems will
largely include the more common spe-
eific problems encountered by young
men who are considering farming,

Best Single Solution

Partnership agreements either with
the father or someone else would seem
to be the best single answer, This will
aid in solving most of the problems
encountered by young men. Finaneial
backing becomes easier; location of
iand is easier because the young man
usually will take over the entire opera-
tion after a few years; experience of
oider farmers in the operation will
give greater stability; and greater op-
portunity can be seen which leads to

a desire on the part of the young man
to become a farmer.

A study by Ahalt and Murray in
Maryland found that 45% of the
voung men who have become estab-
lished in farming did so through part-
nership agreements, In the same study
menticoned above it was found that a
large number of young men became
cash or share tenants before becoming
farm owners. This study also found
that 2 large percentage of young men
who were established in farming had
participated in non-farm work before
becoming established in farming. Of
course, military service is usually an
unavoidable nonfarm cccupation;
however, military service does not ac-
count entirely for the large per cent
who did participate in non-farm occu-
pations before they started to farm.
This study found a general order of
steps that young men followed in be-
coming established in farming, The
first step was one of working at home
with or without pay or working away
from home in non-farming occupa-
tions. The second step was one of
share or cash tenant or a partnership
agreement. The third step was that of
ownership,

QOther Possible Solutions

As teachers of vocational agricul-
ture, we would like more of our grad-
uates to enter farming and also should
try to determine the ways we can be
of service to those voung men who are
entering farming and have not had
vocational agriculture training. The
foliowing suggestions may be of help
in solving these problems:

1. By some means overcome the
attitude that there is ro longer an
opportunity in farming and create a
desire of young men fo become
farmers.

2. Publicize the opportunities in
farming. Do not minimize the diffi-
culties but peint out the good points
as well. Each industry will try to cre-
ate favorable opinions of their ocou-
pations; however, in farming, because
there are no organized efforts to
point out the good points, the most
discussed aspects are the gripes and
troubles.

3. Place before the students the
opportunities in farming, not only in
attitudes but in actual farming oppor-
tunities. A depariment could set up
a file of farms and farming opportu-
nities in the community.

4. Encourage partnership agree-
ments in the supervised farming pro-
grams in high school and encourage

{Continued on page 229}
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N the fifty years
that vocational
agriculture has
beern a part of
our system of
public education,
there have been
vast changes in
our way of life.

Early in the
Robt. D. Horr twentieth century
many people

lived in the country and depended
directly on farming for a lvelihood.
Forty years ago it was necessary that
fifty percent of the population of the
United States be engaged directly in
produeing food and fiber for the rest
of the people. Today it requires only
twelve percent of the population to
do the same thing.

There have been many other
changes. More people have moved
from the farm to metropolitan or sub-
wban areas. Farms have become
fewer in number and larger in size,
With these and other changes there
can be little wonder that we must
revise our standards in  voecational
agriculture. A reality that we must
face up to is that we ave no longer
preparing every boy who comes into
vocational agriculture to become 2
farmer. It is neither feasible nor prac-
tical that we attempt to do this.

. With these changes come a new

responsibility for the conscientious
teacher of vocational agriculture. He
must assurce the role of an oceupa-
tional guidance counselor. He can nn
longer assume that he is training
every boy to earn his living from a
farm. At the present time, over forty
percent of the people in the United
States are engaged in some industry
allied to agriculture. Think of the
tremendous possibilities now open to
a boy with an interest in agriculture,
and think also of the responsibilities
Testing on those who guide him. It
is a thing that cannot be lightly dis-
missed,

Perhaps the first thing the teacher
of vocational agriculture must do in
his role of occupational guidance
.- couselor is to acquaint himself with
- the facilities of the school where he
.15 employed. In my school there is
. an extensive testing program with in-
__: telh’gence quotients and achievement
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scores for each student. The 1.Q. tests
are given in grades 1,3,5,7,9,11, and
at any other time when inconsistencies
seem to appear. Achievement tests
are given every vyear. There are
trained people who will assist the
teacher in understanding this informa-
tion and using it with the student.
School policy is another thing to
become acquainted with, In our
school there is a belief that a student
should know his capacity, not in
terms of a raw score, but in terms of
what he can egpect to accomplish,
If a boy has college as his ambition
but has consistently low LQ. and
achievement scores, the counselor will
point this out to him and attempt to
help him find something in which he
can succeed. If, on the other hand, a
boy has a ot of ability and does not
seem to have very high goals set, the
counselors will point this out also.

The teacher of vocational agricul-
ture has other important assets he can
use in his guidance. In most cases
he gets to know the hoy very well
and meets with the boy’s parents
often also. He can observe the boy in
many more kinds of work and play
than the average guidance counselor,
He gets to know the family back-
ground and is possibly more readily
accepted by the boy’s parents than
another counselor from the school
would be,

Group Guidance Possibilities

There are many ways that the
teacher can do occupational guid-
ance work. On a group basis ke can
point out to his classes the warious
statistics that tell the present story
of agriculture. The fact that 499
of the white boys who studied agyi-
culture in 1949-1950 are now en-
gaged in farming, and that in more
recent years the percentage is even
less than that will be startling infor-
mation for some of the boys. The
teacher can discuss with the group
various opportunities in the allied
fields and provide the group with a
chance to meet and talk with many
of these men such as various types of
specialists; salesmen for feed, machin.
ery, and other agricultural products;
the county agent, and even the teach-
er himself. There are also many
pamphlets and books available that
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The Role of the Vo-Ag Teacher in Occupational Guidance

ROBERT D. HERR, Vo-Ag Instructor, Boyertown, Pa.

could be presented to the students
for their use.

Individual Counseling Most important

More important than the group
work though, will be the work that
the agriculture teacher can do on an
individual basis. In our school we
first meet our prospective agriculture
students in the ninth grade JTunior
FFA. This is set up as a club situa-
tion so that any boys who are interest-
ed in agriculture may attend. At this
point, in only one vear of operation,
several boys with specific interests
have been discovered. One boy wants
to take veterinary medicine and had
not planned to enter vocational agri-
culture because he felt he wounld not
be able to go to college if he did.
When he enters high school next year,
he will have a -program to suit his
needs including vocational agricul-
ture. And the FFA will have another
boy with a great deal of potential
leadership. One or two other boys will
also have programs designed to in-
clude courses required for admittance
to college.

On the other hand, the Junior FFA
also offers the department the oppor-
tunity to weed out some of these hoys
who have no real interest in agricul-
ture and are only there because their
friends joined or they think it will be
the easiest way to spend three vears
in high school. These hoys can be dis-
couraged in their attempts to enter
the program since they will probabiy
contribute little.

As the teacher moves zalong with
the boys he can gradually sort out
their abilities and desires so that when
the opportunity presents itself he will
be able to suggest occupational pos-
sibilities,

Must Provide Other Information

Another responsibility of the vo-
cational agriculture teacher in ocou-
pational guidance is to know the op-
portunities for special scholarships
such as the Arthur §. Young Me-
morjal Scholarship giving a boy a
course in farm mechanics. Many of
these things are available for the
asking but too few people bother to
find out about them. Many companies
also offer training programs to bovs

{Centinuned on page 229)
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an the effec-

' tiveness of the
vocational  agri-
culture  program
be measured only
by the number
of graduates who
become success-
fully established
in farming? Are
farm boys who
enroll in  voca-
tional agriculture able to compete for
and succeed in nonfarm oceupations
as well as those who elect other high
school courses?

Richard H. Bittner

To answer these and related ques-
tions, the author conducted a study’
to determine the effect of wvocational
agrieulture, scholastic achievement,
and extent of participation in activ-
ities on the occupational status of
farm-reared male high school gradu-
ates engaged in nonfarm occupations.
The study was conducted in cooper-
ation with other graduate students at
Towa State College who were inter-
ested in other specific phases of the
occupational adjustment problem of
rural youth.

Visits were made to 40 high schools
located in the eastern lvestock and
central cash grain farming areas of
Towa to secure the names and grade
point averages of farm-reared boys
who had been graduated from. high
school during the 12.year period
from 1943 to 1854. The schools had
previously been paired on the basis
of Jocation, population of town, high
school enrolliment, level of living
index, soil type, and type of farming.
The 20 pairs of schools used were
drawn randomly from 45 pairings
that had been made and each pair
of schools consisted of a school that
had offered wvocational agriculture
at least 11 of this 12-year period and
a school which had not offered vo-
cational agriculture during that time.
After information had been recorded
from school records, the investigators
contacted parents, relatives, and
friends of each graduate to obtain
his cwrrent address and, if possible,

iRichard 1. Bitiner. Relation Between High
School Characteristics and Status of Tarm-
Reared Male Graduates in Nonfarm Ogcupa-
tions. TInpublished M.S. Thesls, Ames, lowa,
Iowa State College Library, 1958,
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Are Vo-Ag Graduates Successful
In Nonfarm Qccupations’

RICHARD H. BITTINER, Graduate Assistant, lowa State College

a brief description of his occupation.

From the schocls which had of-
fered vocational agriculture, the
names of 1,328 graduates were ob-
tained who had graduated during
the period from 1943 to 1954 and
who had completed three or more
years of vocational agriculture. Forty-
six percent were found to be farm-
ing in 1958 and 48 percent were en-
gaged in nponfarm occupations. The
remajning six percent of the gradu-
ates could not be located.

From the schools which had not
offered vocational agricultwre, the
names of 1,328 graduates were ob-
tained. Forty-one percent of these
graduates were farming in 1958 and
56 percent were engaged in non-
farm  occupations. The remaining
three percent of the graduates could
not be located.

Questionnaires were mailed to the
graduvates located and after a wait
ing period of approximately one
month had passed, the final sample
was selected. Only those who met
the following gqualifications were in-
cluded in the sample:

1. Were employed in nonfarm
occupations.

2. Were not enrolled as a col-
lege or university student,

3. Were not graduates of a four-
year college or university.

4. Had received at least three
years of wvocational agricul-
ture if the graduate was se-
lected from a schoo! which
offered vocational agriculture.

5. Were living on farms at
least 40 acres in size at the
tHme of graduation.

6. Were sons of parents who
received one half or more of
their total income from farm-
ing.

7. Were not in active military

service, Excluded from the
necessity of meeting this re-
quirement were those who
had been in service for more
than five vears and had
stated military service as a
career.

The final sample consisted of a
group of 320 farm-reared male high
school graduates. They were selected
randomly from those who had re-
twrned completed  guestonnaires.
Four graduates were selected from
each school who had graduated dur-
ing the period from 1943 to 1948
and fowr were selected from each
school who had graduated during the
period from 1949 to 1954. The final
sample, therefore, comsisted of 160
graduates whe had studied vocation-
al agricultwe and 160 who had not
studied vocational agriculture.

The completed questionnaires were
coded and the data were transferred
to IBM cards for statistical treatment.

Findings

With the exception of vocational
agriculture training, ali graduates
tended to have the same high school
characteristics. There were no sig-
nificant differences in the mean ranks
of the graduates in their graduating
classes, or in their mean participa-
tion scores in sports, music, and
church activities. The graduates from
vocational agricuiture schools, how-
ever, had significantly higher partici-
pation scores in a group of leadership
type activities which included the
FFA.

The criteria used as measures of
occupational status were the annual
earned incomes the graduates re-
ceived in 1938, the degrees of satis-
faction that the graduates expressed
with their occupations, and the rat-
ings of the graduates’ occupations on
the North-Hatt Scale of Occupational
Prestige. The mean values of these
criteria for both groups are shown
in Table 1. Although the vocational
agriculture graduates earned an av-
erage of $225 more than those grad-
uates who had not studied vocational

(Continued on page 239)

Table 1. Occupational status of graduates, classified hy type
of training, mean values.

Type of high school

Criterion of Yacational Monvocational
status agriculture agriculture
Annual earned income $4,645 34,420
Degree of satisfaction 2.25 2.38
North-Hatt rating 62.98 62,07
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The Role of -~ - =
{Continued from page 227}

with abilities along certain lines.

Probably better than any other per-
son, the teacher of vocational agri-
culture can help his boys when they
are faced with the problem of what
they are geing to do. For this reason
it is the duty of every vocational agri-
culture teacher to face up to today
and accept his new role as occupa-
tional guidance counselor. If he does
his job well, the world can not help
but be a better place in which to
live, &

Supervised Farming - - -
(Continued [rom page 225)

be brought to light and made avail-
able to teachers before they can be
very effective in relating farming pro-
grams to the interests of students
who, although interested in farming,
also might like to consider other ag-
ricultural occupations. We must not
guess at the farm experience or back-
ground training in agriculture that
is needed. We must get the informa-
tion from the employers and, in the
 case of the self employed, the workers.
"t themselves. No doubt some occupa-
tions, hitherto believed to be agricul-
tural in nature, would be found not
to be dependent on farm experience
and/or training of the worker in ag-
ricultural subject matter. The reverse
could likewise be true of some others.

It does appear, however, that if
teachers are to bring about this cor-
relation they will need to do several
things. They should introduce the
Jidea early to the student, his parents
and his school counselor. In the in-
struction which teachers give leading
to the selection of farming programs
they would need to keep in mind and
keep before the students that super-
vised farming programs can and
should help them to formulate more
clearly their occupational goals, if
in the broad feld of agriculture.
Then, as teachers base instruction on
these farming programs, more stress
should be placed on development
of farming abilities that could be

used in a wide variety of occcupa-
tional fields.

Finally, as teachers and others eval.
uate farming programs, the guestions
they seek to answer should reveal
their concern with appropriate cut-
comes. Have these projects and other
activities helped the student to ex-
plore his interests and aptitudes?
Have they provided him with under-

standings and abilities in line with his
first, second, and third choice of cccu-
pational goals? Have they provided
him with the kinds of experiences he
needs? Have they helped him to move
in the direction of his occupational
goal? Perhaps there are greater values
inherent in supervised farming pro-
grams than most of us have vyet
realized. 0

Showing the Way - - -
{Continued from pame 221)
occupations related to farming for
many boys who should not become
established in farming, A student’s
training in farming while in vocation-
al agriculture will be an asset to him
in an occupation related to farming.
It is my opinion that the better a
student’s training has been while in
vocational agriculture, the more as-
sets he will possess for & related oc-

cupation,

There are many resources in a com-
munity or area which may be helpful
in a good guidance program. Some
resources which I have discovered
and used in recent vears arve visits
to local plants processing agricultural
products, stores selling agricultural
supplies and eguipment, banks serv-
ing farmers, and local cooperatives.
Visits to agencies or individuals serv-
ing farmers such as the artificial in-
seminator, the Extension Service, the
SCS, and the DHIA service man have
proven helpful.

There are those who should go to
college and study agriculture, It has
been my practice to go with such
students to the college and help them
select & curriculum.

Good guidance requires careful
planning. Planning and guidance have
their rewards. One of the most satis-
fying moments in the career of an
agriculture teacher comes when he
has “inspired a student to aspire”
through good guidance and the stud-
ent has made good. When the teacher
has helped a young man make a wise
choice of a vocation and has helped
him develop into a leading citizen, he
realizes his guidance has produced
good resulis. (]

Problems Related - - -
{Continued from page 226)
large, well-balanced programs of su-
pervised farming to be used as a foun-
dation for establishment in farming.
5. Course content should include
partnership arrangements even in the
first year of vocational agriculture.
6. Course content in high school
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should deal with the opportunities in
farming and motivate students to be-
come farmers. -

7. Course content should deal to a
larger degree with farm management
problems rather than specific skills or
approved practices which may be out
of date before the young man becomes
a farmer.

8. Course content should include
available credit agencies which may
be used by young men to become
established in farming,

9. High school graduates of voea-
tional agriculture who are planning
to farm should be encouraged to at-
tend coliege to help solve the prob-
lems of experience and education.

10. A young farmer program should
be set up for graduates during the
adjustment period between the ages
of seventeen and twenty-three or-four,
This program would be the hardest
to carry out and many instructors con-
sider a program for this age group
impossible. However, it would appear
that this is the most critical peried
of a young man’s life. Since these
young men are accustomed to a regu-
lated type of instruction, it may be
advantageous from the standpoint of
regular atiendance and encourage-
ment to work somewhat harder to
offer high school or college credit for
these courses. High school credit could
be given for those people who have
not attended high school. If some-
thing could be worked out to give
college credit for those who have
graduated from high school, perhaps
more of them would be encouraged
to go on to college after a few years
in addition to creating more interest
and participation.

11. Young farmer programs should
also be provided for those men twenty-
three or -four years of age who are
farm owners. During this period these
men will have different problems
than the younger group or the older
farmers.

12. The young man who does not
enter college should perhaps be en-
couraged to get his military obligation
out of the way as soon as possible
after high school graduation. £

The Cover Picture

Guidance Counselor M. C, Burton,
Keene Junior High School, New
Hampshire, explains the "Vocational
Agriculture Program to three poten-
tial college preparatory vocational
agriculture students. The chart is an
adaptation of the outline prepared
by H. N. Hunsicker, Program Spe-
cialist of the North Atlantic Region.
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Establishing a Home Farm Shop

HARRY L, STROUTH, Vo-Ag Instructor, Clintwood, Virginia

N order to keep

farm machin-
ery, buildings,
and equipment in
good repair, a
farm workshep of
some type is es-
sential regardless
of the size of the
farm. Often a
well - planned
home farm shop
has meant the difference of operat-
ing on a profitable basis rather than
at a loss in the farm business.

Harry L. Strouth

A shep may be set up in a part of
a present building or a separate build-
ing may be constructed for the shop.
Many farmers add machine shelters
to the shop building,

Justifying the Establishment
of a Home Farm Shop

A home farm shop when properly
organized, equipped and used affords
the following advantages:

1. Provides a suitable place for

orderly and systematic storage of

equipment and tools, thus saving

time spent in locking for “lost”

tools.

2. Provides a suitable space for

working on farm equipment.

3. Saves time and reduces repair

expenses by eliminating trips to the

repair shop.

4. Provides the opportunity for

machine maintenance and repair

during bad weather, at night and

on holidays, leaving good working

days for other necessary work.

5. Encourages the farmer to stock

spare parts and supplies for emer-

gency repair jobs.

6. Encourages the reconditioning

and repair of equipment which

otherwise might be discarded.

7. Encourages and makes possible

the construction of useful equip-

ment, usually at a low cost.

8. Provides the cpportunity for in-

ereasing farming efficiency through

improved maintenance of farm ma-

chinery.

Providing a Farm Shop Building

Temporary quarters such as the
inside of a garage, a shed, or a paxt
of an unused building may be used

as a beginning farm shop to store ac-
cumulated tools. However, it is essen-
tial that a permanent shop building
be carefully planned before construe-
tion is started. The kind, tvpe, and
size of building will depend on such
factors as the size of business, fi-
nances, ability of the individual and
type of farming being carried on, The
following points should be considered
in planning a new building or making
alterations to a present building,

1. The farm shop should be located
near or attached to the farm ma-
chine storage shed. It should be
at least 150 feet from any other
buiiding (except the machinery
shed) and so located that more
machinery storage can be added
when needed. Where convenient,
the building should face the south
on a well-drained Iocation.

2. The shop should be large enough
to house the necessary shop tools
and equipment, and to accormmo-
date the farm machinery and the
construction and repair jobs usu-
alty done on the farm, Build in 16
foot sections, 28-32 feet deep.

3. To admit entrance of the aver-
age farm truck with cattle frames,
the height, to the hottom of the
lintel above the large entrance of
the farm shop, should not be less
than ten feet. The machine shed
should be the same height unless
special machinery such as self-
propelled combines arve to be shel-
tered. In such cases there should
be one section or more of sheds
adjoining the shop constructed to
meet these special needs.

4. Use brick, tile, cinderblock, con-
crete block, metal siding or wood
in constructing the building, Ma-
sonry block is probably the most
economical; wood may be cheaper
in some situations but not fireproof.
8. Use “A” or shed type roof. If
shed type is used, the roof over
the machine shed can be supported
by a wooden or steel beam and
posts.

8. Windows should be located in
at least two walls to provide uni-
form lghting. This will permit
cross ventilation for fresh air and
removal of smoke and fumes.

7. There should be three doors to

a shop: one large entrance door
10 feet wide, a three-foot side door
near the front of the shop and an-
other three-foot side door leading
to the machine storage shed near
the back of the shop. The large
entrance door should be either an
overhead or outside sliding door,
8. The floor of the shop should be
made of fowr-inch concrete using
a 1-2%-3 mixture of cement, sand
and gravel, Three inches of gravel
or cinders should be used under
the concrete to permit drainage.
Well-packed dirt will be satisfac-
tory for a temporary floor in the
machinery storage shed.

9. Water should be piped to a fat
rim sink in the shop. Water is used
in cooling hot metal, filling radia-
tors, cleaning tools, fire protection,
and washing after working in the
shop. One faucet should have a
hose bib and garden hose connected
to it at all times. A stop and waste
valve should be installed so the
pipe in the building can be drained
in extremely cold weather.

10. Provisions should be made for
heat so that work can be done dur-
ing cold weather. Coal, wood, natu-
ral gas, and oil heaters are satis-
factory.

11, Electric wiring is of exireme
importance in the farm shop build-
ing. The service equipment should
be provided with a 3-wire, 230-
valt single phase service. Under no
circumstances should the feeder
wires or the entrance cable be
smaller than No. 8 wire. The en-
trance panel should contain a 60-
amp minimum fused switch or cir-
cuit to provide separate circuits
for lighting, convenience outlets,
power equipment and range out-
lets for welders.

12. The 115-wvolt duplex conven-
ience outlets should be located
around the shop walls at a maxi-
mum distance of 12 feet apart. An
cutlet mounted on the side of the
work bench is useful for plugging
in portable tools and other smaller
equipment. An outlet should also
be provided in each section of the
machinery shed.

13. A separately fused 230-volt
outlet should be provided for each
motor over %-horsepower capaeity.
One 3-wire polarized outlet should
be provided near the large entrance
door and one near the small door
leading into the machinery shed
for plugging in the arc welder. This
(Continued on page 231)
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(Continued from page 230)

- allows welding to be done in the
" shop, outside the shop and in the
machinery shed.

14, A general overhead lwhtmg
outlet should be provided for each
100 square feet of floor area. A
maximum of six 800-watt bulbs
should be placed on a circait. A
local lighting outlet over each work
bench is needed for close work.
A large foodlight mounted over
the large entrance door on the out-
side is useful for outside night
work. Two 200-watt {minimum)
overhead lighting fixtures should be
provided in each section of the
machinery shed.

15. There is the ever present dan-
ger of fires in any farm shop. A
structure made of masonry blocks
and ceiled with asbestos board
eliminates much of the risk of great
losses when fires do occur. For-
tanately both of these materials
are inexpensive and can be wsed
in building a shop by the average
farmer.

Constructing a Farm Shop and
Machinery Storage Building

After thoroughly considering the
factors to be included in the farm
shop building, the next step is to
secure plans and construct the build-
ing. A suggested floor and equipment
plan is shown in Figure 1, and a sug-
gested electrical plan is shown in Fig-
wre 2. These plans are for a combina-
tien farm shop and machine shed. As
previously stated, the building should
be located and constructed so that

Tue AGRICULTURAL EDUCATION Macazme, April, 1959

more sections for machinery storage
can be added at a later date, It is
necessary i most localities to build a
permanent wall between each two
sections for fire protection.

Selecting Equipment

Before buying any new equipment,
a list should be made of the equip-
ment needed for the shop, including
the power equipment. This list should
include the size of each piece of
equipment.

After the list is completed, the
eguipment already on hand shouid
be checked off and the revised list
used in securing equipment,

Quality toals should always be the
first factor in buying. It is better to
buy fewer tools of good quality
rather than many of poor quality. A
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standard brand medium-priced tool
is generally satisfactory for 2 home
farm shop.

In buying power tools, it is essen-
tial to buy tools large enough as well
as those of good quality. An example
of this is an arc welder—never buy
one with a capacity of less than 180
amperage.

if all the tools are not bought at one
time, buy those to meet the most w-
gent needs first. It is usually best to
secure essential hand tools first, then
secure essential power tools.

Your state agricultural college can
supply you with the names and spec-
ifications for shop equipment in sug-
gested order of importance.

Arranging Equipment and Supplies
In arranging the equipment, the
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center of the shop floor should be
kept open for reom to construct proj-
ects and repair machinery. The work
benches can be fastened along the
ends and sides of the shop or placed
out from the wall. Tool cabinets
should be placed on the wall over the
work benches as near the place the
tools will be used as practical. Vices
should be placed near the end of
work benches.

The tool panels or cabinets should
be constructed with sufficient space
for each tool and a holder for mount-
ing each tool. The sithouettes should
be painted behind each tool in an
effort to keep all tools in place and
show plainly what tools are missing.

Supplies should be organized in
a cabinet so they can be easily lo-
cated and inventoried. Figure 1 gives

(Continued on page 232)
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The teacher plays many roles in - - -

Conducting the Young Farmer Program

C. B. FEAGANS, Vocational Agriculture Instructor, Amherst, Virginia

HE success or

failure of a
young-farmer pro-
gram depends to
2 great extent
upon the relation-
ships which ex-
ist between the
voung farmer
and his instructor,
The teacher oceu-
pies a unique po-
sition in the young-farmer program.
He is a friend, a counselor, an ad-
visor, an instructor and a supervisor.
With each of these goes a responsi-
bility which the instructor must not
consider lightly,

C. B. Feagans

The good teacher will enjoy the re-
spect of young farmers by exerting
sympathetic and understanding lead-
ership, His experience and technical
training will enable him to help voung
farmers find the answers to many of
their problems. His training has
taught him where to find reference
material and how to use it. He has
a knowledge of what is offered by
other agricultural agencies which may
benefit the young farmer. These
sources of information soon identify
him as a key leader in the community.

It should always be remembered
that the young-farmer program is an
integral part of vocational agriculture.
Its activities should conform to the
patterns  established by the local
school board. The instructor should
be recognized as the head of the local
department of vocational agriculture.

The three leading roles of a teacher
are: :

1. The teacker as an advisor.

2, The teacher as an instructor.

3. The teacher as a supervisor of
individual farming programs.

The teacher as an advisor has the
responsibility of encouraging and aid-
ing young farmers to organize and
maintain a local young-farmer associ-
ation as a part of the young-farmer
program. The interest of the advisor
is indispensable to the successful op-
eration of the local association. The
weight of the total program does not
rest eatirely on the shoulders of the
advisor, His presence at association
meetings has morale-building and
inspirational effects on the entire
membership. He usually sits in the
rear of the room and observes closely
the conduct of each meeting. He
raises his voice when he thinks it is
needed; otherwise he makes few com-
ments except when called upon.

The advisor takes a more active
part when planning the annual voung-
farmer program of work by suggest-
ing activities and methods of accomp-
lishment. He has had more experience
along this line than any of the mem-
bers and the group will appreciate his
suggestions,

The responsibility of the teacher
as an instructor is different from that
of advisor. He is divectly responsible
for the instructional program for
young farmers. The class members
may assist the instructor in planning
a program that is based directly on
their needs. Much of the instructor’s
time is spent in doing the actual teach-
ing, using various methods to secure
and maintain the interest of the young

farmers and to make the instruction
effective and worth while. In some
cases he may have others carry on the
instruction under his general direc-
tion.

The role of supervising the individ-
ual farming programs of young farme.
ers is the third responsibility of the
teacher. This in effect, is on-farm in.
struction. It is in this role that the
instructor is afforded a most challeng-
ing opportunity of guiding young
farmers to use operational skills and
make wise managerial decisions. Fre-
quent visits to the farm are required,
especially during critical periods.
Much time can be saved # these visits
are pre-arranged by telephone or
letter.

Alert young farmers feel a certain
responsibility toward a young-farmer
program. They realize that the pro-
gram is a cooperative undertaking be-
tween themselves and their instructor.
They can do a number of things that
will result in a stronger program. A
few of these activities are:

1. Meet with the senior members

of the local FFA Chapter and

invite them to join the assoeia-
tion after graduation,

. Encourage young farmers in the
community who are not enrolled
in the program to enroll and be-
come active participants.

3. Attend meelings regularly and
be active in committee assign-
ments.

4. Be boosters for the young-farm-
er program.

5. Meet with the local school hoard
at least once a year to report
accomplishments and express ap-
preciation for the use of high
school facilities and other fea-
tures of the program.

Lo

Reference:
Nichols, Mark, Young Farmers, Their Prob.
lems, Activities and FEducational Program.
Danville, Ill.: Interstate, 1952. PR 63-70.

Establishing - ~ -
(Continued from page 231)

a detail of shelves and buckets used
for storing nuts, bolts, nails, ete.
Lumber and metal storage may be
provided for along the wall in the
machine storage adjoining the shop.

Medintaining Equipment and Supplies

Maintenance means keeping the
equipment in good working condition
and also keeping a variety of needed
supplies,

A small desk or table should be

provided in the shop for keeping
machinery operator’s manuals, cata-
logues, shop books, and plans.

For maintenance of the power tools,
the operator’s manuals should be
studied and directions followed. The
hand tools should be kept clean,
painted, well handled; cutting tools
should be kept sharp., Secure and
follow the instructions in a farm shop
book for cleaning, using and sharp-
ening tools.

Keeping a good stack of supplies is
one of the most essential jobs in
managing a home farm shop. There
should be a reasonable amount of

practically all the supplies needed.
This includes most sizes of pails,
serews, and bolts; glue; welding rods;
gas; paint brush cleaner; glazier
points; round, flat and angle irom;
and other materials needed. Parts
that are often broken in farm ma-
chinery should be kept in reserve.
Parts and supplies for each machine
should be organized and grouped to-
gether as this simplifies finding the
parts and the owner is mindful as
to their location. By following this
method very few parts are lost and
an accwrate inventory is easily made.

C:
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Relation Beiween Home Characteristics of Farm-Reared
Senior Boys and Their Qccupational Choices

MELVIN R. SALMELA, Graduate Student, lowa State College.

HIS study was

one of a series
conducted coop-
eratively by grad-
uate students in
agricultural edu-
cation at Jowa
State College.
Four studies were
conducted 1o de-
termine the status
in nonfarm  oc-
cupations of farm-reared high school
male graduates who graduated be-
tween 1943 and 1954 inclasive. Two
studies were concerned with the re-
lationship betweenr home and high
school characteristics of farm-reared
senfior boys and their oecupational
chaices.

Melvin R. Salmela

Purpose

The purpose of this study was to
determine the relation between home
characteristics of the senior boys and
their occupational choices, Twenty
schools in the north central cash
grain and eastern livestock farming
areas of Iowa which offered voca-
tional agriculture were paired with
20 schools in the same areas which
did not offer vocational agriculture.
The schools were paired to have
similar soil types in the community in
which they were located, similar
school enrollments, and a similar level

- of living index in the community in

which the schools were located.

Method

All farm-reared high school senior
boys from these schools completed a
questionmaire which was administered
by one of the six investigators, Eighty-
one sons of landowners and 27 sons
of nonowners from both types of
schools were included in the sample.
Omnly those boys (from the vocational
agriculture schools) who had three or
more years of vocational agriculture
training were used in the study, If
the parents owned any of the land
which they operated, they were con-
sidered to be landowners,

Each boy was asked to indicate,
in order of preference, three oceupa-
tions which he would like to enter or
receive more education in after com-

pletion of high school. The first choice

From M.S. Thesis by author, 1958,

was used to categorize the boys into
the following occupational choice
groups: farming, professional oceupa-
tions which require at least four vears
of college education, and other oceu-
pations which included all those
which could not be classified with the
other two groups. The first choice of
each boy was given an occupational
prestige score from the North-Hatt
Scale of occupational prestige. Then
all three choices were given a prestige
value from the same scale and the
average value was used as the occupa-
tional choice prestige value of each
boy. These were the three criteria
nsed for studying the occupational
choices of the farm-reared senior boys.

Findings

No significant differences were
found in the occupational choices of
the senior boys with vocational agri-
culture training and those boys with
1o vocational agriculture training
when using anv of the three criteria.
This was also true with regard to the
differences in the occupational choices
of the sons of nonowners. With these
findings the sample was no longer
stratified on type of school attended
or the farming status of the parents.

Of the 216 boys in the total study,
91 chose farming for their first oc-
cupational choice, 71 chose profes-
sional occupations, and 54 bovs were
classified as choosing other cccupa-
tions, The boys who chose farming
were from larger farms but the dif-
ference was not significant. No re-
lationship was found between the
size of farm-operated and the occupa-
tional prestige scores of the frst
choice or all three choices of the boys.

Senior boys who chose other oc-
cupations had more brothers and sis-
ters than did either of the other two
ocoupational choice groups, and again
the difference was mnot significant.
When wusing the first occupational
choice, the more brothers and sisters
a boy had, the lower on the oceupa-
tional prestige scale would his choice
rank. This relationship was found to
be significant in the negative direc-
tion. The relationship between the
number of brothers and sisters the
senior boy had and the prestige value

of the three choices was negative
also but nonsignificant.

The boys who chose professional
occupations had younger fathers, but
the difference was mnonsignificant,
There was no significant correlation
between the ages of the fathers and
the prestige score of the occcupational
choice of the boys, However, the re-
lationship between the frst choice
and the ages of the fathers was nega-
tive.

The mean vears of education of the
fathers for the occupational choice
groups were as follows: farming, 9.32
vears; professional occupations, 10.34
vears; and other occupations, 9.16
years. The fathers of the senior boys
who chose professional occupations
had significantly more education than
did the fathers of the boys who chose
farming or other cccupations. The re-
lationship between the first choice
and the education of the fathers was
not significant. The ecducation of the
fathers was found to be related to
all three choices at the one percent
level. The more education the fathers
of the farm-reared senior boys had,
the higher would be the mean occu-
pational prestige scores of the three
choices.

The years of education of the moth-
ers of the boys was found to be very
uniform, The mean vears of education
for all the mothers was 10.81 years.
The difference in years of education
of the mothers for the three choice
groups was found to be nonsignificant.
There was no relationship between
the education of the mothers and the
prestige scores of the first choice of
an occupation, or all three,

The multiple correlation of the
mean occupational prestige scores of
three choices with the education of
the father and mother was found
significant at the one percent level
The education of the fathers con-
tributed 96.4 percent to the multiple
correlation.

Each senior was asked to indicate
on the gquestionmaire to what extent
future plans had been discussed with
their parents. The senior boys who
chose professional occupations had
discussed future plans with their par-
ents to a greater extent than did the
boys who chose farming, and the boys

(Continued on page 234)
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Let's All Build a Fair Booth

Some advice on building a good booth and

helping students learn

JOSEPH B. RANDOLPH, Yo.Ag Instructor,

Ceres, California

Booth plamming and building gives
boys many practical problems to solve
and a real opportunity to learn by
doing. They have to incorporate
such things as thinking out a prob-
lem, cost analysis, scale drawings,
model construction, color combina-
tions, lighting and wiring, scheduling,
meeting and giving information o
people, and learning to work together
as 4 group.

FFA boys should be given the op-
portunity to plan and work together
on cooperative projects, such as fair
booths, so that they will be better
prepared to live up to their civic
responsibilities i adult life.

Planning

Planning and  constructing  the
booth probably should be done pri-
marily by the Agricultwe I class.
This will give them many practical
applications of things previously
learned and also a chanee to ve-
view their weaknesses, Representa-
tives from each class should be al-
lowed to work on the exhibit so that
there will he a few experienced
helpers each year.

This is a good, practical way for
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boys to gain
much useful
knowledge while
under supervised
leadership. Units
of study should
be conducted
that correspond
to the phase of
booth planning or
construction that
is actually being
catried out.

Have each Agriculture I boy
make a scale drawing of what he
thinks would be a winning booth,
keeping in mind the materials at
hand and the money available to him.
The plan should include moving parts
that give a three-dimensional effect,
Boys should use imagination in plan-
ning their booth, as well as skill and
neatness in making a good scale
drawing,

A few boys could construct a scale
model of the booth. A cardboard
packing box with one side cut out
serves nicely as the outside walls and
ficor. The tables, displays, lights, etc.,
should be made to scale and placed
in their appropriate places. This will
teach the boys proper sequence of

This excsllent booth incorporates the features listed under “Points
To Remember.” A place card af the cow's feet reads, "Students
Will Never Forget My Good Points.”! On her back is a carpenter's
level with the legend, “Back Level' Actual springs makes her "Ribs
Well Sprung." Her body, made of barrel staves, is a "Sirang
Barrel." The "Dished Face" has a dish inserted in it, and so on.
The cow revelves on a turning piatform, showing all her good points.

parts, color combinations, correct
lighting, and how to construct models
to scale.

Since most fairs accur during the
summer months, a list of boys that
will be available should be compiled
in order that they might help in
setting vp the booth when the time
arrives.

The theme must have the FFA in-
corporated in it and emphasize that
the boys are learning. It is very im-
portant to develop a clever idea that
conveys the theme to the viewers.

The display should be simple and
not chluttered wup with small items,
because the span of time spent in
viewing an exhibit by the average

(Continued on page 238)

Relation between Home « - -
(Continued from page 233)

who chose farming discussed future
plans with their parents more than
did those boys choosing other occupa-
tions, The difference in the amount
of discussion of plans about the future
was found to be significant. The re-
Iationship between the amount of dis-
cussion of plans with parents and the
occupational prestige score of the
first and the mean of three occupa-
tional choices was found to be sig-
nificant.

Senicrs who chose other occupa-
tions participated significantly less in
4-H and Boy Scout activities than
did those boys who chose either farm-
ing or professional occupations. The
relationship between the first occupa-
tional choice as measured by pres-
tige and the amount of participation
in 4-H and Boy Scout activities was
significant at the five percent level.
The correlation between the amount
of participation in 4-H and Boy Scout

activities’' and the mean prestige score
of three choices was significant at
the one per cent level. The more
active boys were choosing occupa-
tions with higher prestige values.
Hach boy was asked to indicate the
vears of participation in, offices held,
and special honors received from
church young people’s groups or par-
ticipation in a church choir. The dif-
ference in participation between the
three occupational choice groups was
nonsignificant, however, the boys who
chose professional occupations had
participated more in chureh activities.
The relation between the prestige
value of the first ocoupational choice
and amount of participation in church
activities was nonsignificant, The
relationship between church activity
participation and the mean value of
three occupational prestige scores
was significant at the one percent
level. Seniors who chose occupations
with higher prestige values partici-
pated more in church young people’s

groups and church choirs,

The multiple correlation between
the occupational prestige value of the
first choice and participation in 4.H
and Boy Scout activities with church
activities was significant at the five
per cent level and with the mean of
three choices the relationship was
significant at the one percent level.
When using the mean prestige value
of three ocoupational choices, partici-
pation in 4-H and Boy Scout activities
contributed 91.75 percent of the mul-
tiple correlation while participation
in church activities contributed £.25
percent,

There was a nonsignificant differ-
ence in the use of information about
occupations from home related per-
sons or all sources among the three
occupational choice groups. The boys
who chose farming did get more in-
formation about occupations from

(Continued on page 235)
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What is your answer to - - -

Could These Problems Be Qur Concern?

W. H. MARTIN, Teacher Education, University of Connecticut

ue Land Grant

colleges  pro-
vide many of the
basic references
used in teaching
vocational agri-
cuiture, The pub-
lications are wval-
ued for their reli-
ability and adapt-
ability fo condi-
tions in a given
state. In recent years, the Land Grant
colleges of agriculture included many
which are not directly associated with
problems of production, marketing or
management. The expansion of sub-
ject-matter areas in these publications
would seem to indicate a recognition
of new needs for information on the
part of rural people.

W. H, Martin

From lists of publications of Land
Grant colleges of agricniture, over
four hundred titles were selected and
grouped as a basis for appraising
needs of rural people as reflected in
the publication efforts of the colleges.
Publication titles dealing directly with
production, marketing and manage-
ment were excluded. On the basis of
these titles seven areas of need were
indjcated as follows:

I. establishment in faxming

2. adjusting to a changing agricul-
ture

3. attaining economic security

4. participating in community life

3. improving community services
and facilities

6. protecting health

7. being responsible to, and for,
government

Each of these areas is discussed
briefly as a question or objective for
consideration by a teacher or consult-
ing committee. Ilustrations are given
of topics considered in Land Grant
publications for each area.

i. Establishment in farming is recog-
nized by teachers of vocational
agriculture as a major objective.
Establishment in farming in the
ultimate, means acquiring con-
trol of a farm which will be oper-
ated by the individual as a family
farm.

Most Land Grant colleges list
bulletins on the problem of ac-
quiring operating control of a

2.

ot

farm. The publications reflect 2
central position that farms are
family units and deal with four
alternative ways of acquiring con-
trol of the farm unit; purchase,
lease, inberitance, and partner-
ship (family operating agree-
ments). About 100 of the 450
publications in the selected st
dealt with the problem of acquir-
ing control of the farm unit.

To what extent do or should we
assist farm and rural people to
understand the changing scene
in agriculture? {ts effects upon
their lives and prospects? Its in-
fluence wpon the rural commu-
nity? Publications on the following
topics point to the existence of
this as a problem area in some
situations:

Land ownership Urbanization
Tenure changes Zoning
Part-time Population
farming changes
Secial change Land use

Laborer-operator relations

To what extent do or should we
assist farm and rural people to
evaluate and plan for economic
security? Individual and family
security? The probable importance
of this probiem area is indicated
by publications dealing with such
topics as the following:

Capital aceca- Levels of living

mulation Provisions for
The aged security
Social Security Rural relief
Retirement Inheritance
Compensation Wills
insurance Estates
Low income Employment
families and  income

To what extent do or should we
assist farm and rural people to
participate effectively in commu-
nity organizations and in commu-
nity betterment?

Publications are available which
deal with:

Community Constitutions
buildings Comuaunity

Successful improvement
meetings Social

Social action participation

Rural Social status
organizations Suburbanization

Zoning Community

Recreation health

Farm and rural leadership
To what extent do or should we
assist farm and rural pecple to
atilize or improve the following
in their communities? The follow-
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ing were noted in the selected list
of publications:

Libraries Cooperatives
Hospitals Schools.
Medical Flectrical and
personnel telephone
Churches services

Rural roads
8. To what extent do or should we
assist farm and rural people in
protecting health? A concern with
this problem is reflected in publi-
cations on topics like these:

Housing Biological
Health practices warfare
Safe lighting Medical care
Commurgty needs
health Use of health
Family health services
Water supply Mortality

7. To what extent do or should we
assist farm and rural people to
solve problems involving their
responsibilities to and for govern-
ment? Nineteen Land Grant in.
stitutions listed publications which
were judged to be in this area.
The following topics are indica-
tive of the area:

Citizenship Federal market

Taxation orders

Income taxes Interstate

Tax . barriers to
delinquency srad

Real estate tax race
assessments Legal aspects

State and Iocal O_f coopera-
finance tives

Financing Price supports
education Zoning

Marketing regulations and laws

The recent lists of college of agri-
culture publications indicated con-
siderable emphasis upon areas other
than those of production, marketing
and management. These areas may
be assumed to reflect needs of rural
people. To the extent that the identi-
fied areas do constitute real problem
areas for farm families, they merit
consideration in planning for voca-
tional agriculture. It is perhaps rea-
sonable to guess that upper-class stu-
dents and young and adult farmers
are the groups which might study in
these aveas with greatest profit. [

Relation Beiween ~ » «
{Continued from page 234)
both sources .as would bhe expected
since they were all farm boys, how-
ever the difference was not significant.
There was no significant relationship
between the use of information about
occupations from home related per-
sons or all sources and the occupa-
tional prestige value of the first choice
or the mean prestige value of three
occupational choices.

This study revealed that some
home characteristics are related to
occupational choices of farm-reared
high school senior boys. O



236

Did you knew that - - -
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Sally Ann [s Your Competitor

NP |3 connechon with Young Farmer Classes?

1. C. POTTS, Vocationdl Agriciliure Instructor, Kembridge, Virginia

OING to the

Young Farm-
ers’ meeting to-
right, BillP” “No,
I' can’t ‘make it.”
Why couldi’t Bill
make it? He may
give Richard, who
has just called,
any number of
seemingly valid
reasons, but I'd
be willing to bet that Sally Ann was
the real one. Sally Ann is a2 member
of the opposite sex, She may be a
girl friend or she may be a wife,

J. C. Potts

~ Bill, Richard and other young farm-
ers are in the age group that needs
to make two of the most important
decisions in their Hves. Tt can be as-
sumed that one has been made, at
least temporarily, if he has enrolled
In your class. The other is selecting a
life mate, Sally Aan is constantly com-
peting with you for the attention of
Bill, Richard and other young men
like them. This competition doesn’t
cease after marriage, in fact it gets
keener, After marriage Bill becomes
more interested in making Sally Ann
happy and less concerned with him-
self. He had rather be with her than
any other person. They confide in
each other and share alike the joys
and sorrows. Their basic aims and

values in life become similar. “T” and
“me” positions drop to the back-
ground and the primary intevests ave
in making each other joyful. Most
couples who are happily mariied are
able to compromise their differences
with apparent ease. The giving and
taking and the forgiving and forget-
ting come readily. They are slow in
becoming angry and they seem to
have a complete understanding of
each other. To put it simply they are
now in love. They grow into it

Farming offers this family what
very few other occupations can with
respect to building family solidarity.
Companionship has the effect of
making a feeling of oneness and
union. A good sense of humor also
serves as a cementing factor. Wives
who can see their husbands off in
the morning with a smile and greet
them home at night with another
smile are truly worth their weight in
petunia seed. The cheerful hushand is
worth the same price. Sane expendi-
tures of money is another factor that
builds family solidarity; and wise is
the man who recognizes this and
makes her & real partner in the farm-
ing business. The wife is often the
secretary-treasurer of the business and
keeps the farm accounts. Farming also
offers an opportunity for all members
of the family to work together and

thereby learn to know, wunderstand
and appreciate each other.

Farm management studies have in-
dicated that the interest-and coopera-
tion of farmers’ wives in farm activ-
ities are associated with success in
farming. In analyzing the data from
these studies, one conelusion was that
high farm incomes were associated
with a high degree of interest and
cooperation on the part of the farm.
ers’ wives. Desirable family relation-
ships are not to be encouraged only
because of the monetary value of
them,

Other studies have indicated that
groups of out-of-school youth prefer-
red meetings that included both sexes.

We, as vocational agriculture teach-
ers, should apparently encourage the
development of cooperative programs
with homemaking groups or else make
provisions for some group activities
which will involve participation by
both sexes, We could assume that
cooperation in educational, civie, and
recreational activities will lead to
better cooperation in the home.

Below are some suggested areag of
study that probably would be of inter-
est to mixed groups:

1. Getting started in a vocation

2. Getting along with people

3. Beautifying the home grounds

4, Planning insurance needs

3. Using credit

6. Safety

7. Technical agricultire

Think about these the next time
you are planning your young farmers
work and, on your next visit to Bill’s,
take time to chat with Sally Ann.

Some suggestions for - - -

ﬁumcu!um Im

orovement in Vocational Agriculture

- JOHN E. MILLER Admlmstrc:%we Asstsfqnt fo fhe Supermtendenf of Schools,

: Ir would be very
difficult to do
much work with
a tractor without
gasoline to oper-
" ate it So it is in
vocational agri-
culture that a
complete program
. “cannot develop to
John E. Miller . any ‘gr,eat extgnt
unless there i§ a
plan of action. This plan of action is
a well-planned curriculum or course
of study.

Centrewiie, Mqryland

‘The teacher of vocational agricul-
ture has a distinct responsibility to
his community to develop a course of
study that meets its needs. The agri-
culture teacher is in a better position
than anyone else in his community
to appraise- the instructional needs.
The teacher should make use of all
the available resource people in the
community to assist him in this task.
Local school administrators and super-
visors have a responsibility, also, in
helping guide the vocational agricul-
ture teacher. Oftentimes they can give
insights to problems that exist in a

given community that the teacher
may not see.

In attempting to fulfill the needs
of the community, the vocational agri-
culture teacher could make a farm
survey to determine pertinent agricul-
tural facts about the community, This
survey could also be a continuing sort
of project which could be made peri-
odically to discover needed changes.

Key farmers, local farm organiza-
tions, and local extension personnel
may also be used to help the teacher
assess the community’s needs. After

(Continued on page 237}
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Meeting College Entrance

Requirements

WILMER L. HARRIS, Vo-Ag instructor, Mechanicsburg, Pa.

i “Mutniks”
and “Sput-
niks” going over
our heads every
80 minutes, much
pressure has been
put on our schools
and colleges. As
a result of the
sudden attempt
to conquer outer
space, the col
leges have, in some instances at least,
been raising their entrance require-
ments in mathematics and the sciences.
How does this affect vocational agri-
culture? When vou have an agricul-
ture student who has the ability and
desire to go to college does your guid-
ance director say to that student, “You
must take the college preparatory
course”™? 1 believe he does. Often this
boy is a potential state farmer and
leader in your chapter.

Wilmer L. Harris

1 believe we are “losing” many of
these students because we dont have
a program to meet their needs. This,
in a sense, degrades our program he-
cause the “cream of the crop” must
take some other course.

Through the cooperation of yowr
administration, we can change our
program so that a boy can stay in our
. course and yet be eligible for entrance

into college.

After a program
suitable for col-
lege entrance has
been arranged,
we must encour-
age potential col-
lege students to
elect all the math-
ematics and re-
quired sciences
pessible even
though in ninth
and tenth grades
he is quite sure that he will not go to
college, It is most disheartening to
have a senior decide he would like to
go to college but cant because he
lacks the required subjects.

At Cumberland Valley, T believe
we have made a step in the xight
direction for meeting these require-
ments. We have only a six-period day
which makes it difficult to schedule
academic subjects. Possibly with a
seven-period day still more improve-
ment could be made.

Our curriculum for vocational agri-
culture students included, in addition
to the regular subjects, the following:
ninth grade, science or general mathe-
matics; tenth grade, general mathe-
matics; eleventh grade, general math-
ematics; and twelfth grade, senior
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Vo-Ag student Bdward Weber working on experiment with his
chemistry feacher.

mathematics, This gave no opportu-
nity for the student to get biology,
chemistry, etc.

This year, in place of the subjects
just mentioned, the students will have:
ninth grade, science; tenth grade, biol-
ogy or chemistry; eleventh grade, gen-
eral mathematics or algebra I; and
twelfth grade, senior mathematics or
plane geometry. This gives the stu-
dents an opportunity to take the
required subjects and still not miss
any agricultural classes.

Depending on his choice of curricu-
lum in college, however, this program
still might not meet requirements. In
this case some other adjustments
would have to be made in scheduling
and the student might have to miss
a few agricultural classes in order to
take the required subjects. J

Curriculum Improve - - -
{Continuned from page 236)
sufficient data has been accumulated,
the Vo-Ag teacher should attempt to
determine the major farm production
enterprises present in the community.
Next, a listing of the problem areas
or teaching units under each enter-
prise that are present will provide

good teaching materials.

Because one enterprise is more im-
portant than another in a given com.
munity, it would be wise to determine
the approximate amount of class time
which eculd be devoted to each. Once
it is determined for each enterprise,
the approximate amount of class time
for each problem or teaching unit of
the enterprise can be estimated. At
the same time, the teacher should
determine the approximate month
in which a unit should bhe taught,
keeping in mind seasonal sequence.
Determining the year or years that

the units should be taught in the over-
all program is also essential.

The logical next step would be com-
piling a monthly teaching calendar
of the various teaching units from all
the enterprises. Besides determining
the community needs in productive
enterprises, determination should also
be made in the amount of time and
units to be taught in farm manage-
ment, FFA or NFA, and supervised
farming programs. Careful analysis of
the needs in the area of farm mechan-
jes must alse be estimated. As the
investment in machinery and buildings
creeps higher and higher, the area of
farm mechanics takes on a new sig-
nificance.

Onece the Vo-Ag teacher has pre-
pared what he thinks to be a plan
of action or course of study for his
department or community, an honest
trial must be given it, Probably the

most valid trial would be using it for
at least one year. It then becomes the
teacher’s responsibility to evaluate the
program. The students in the depart-
ment can be a great help in doing
this task. Dont be afraid to ask for
help in evaluating the program. Make
use of the persons you used in mak-
ing up the program. They can help
you determine the successes and fail-
ures of the trial program. A local advi-
sory council in a department could
help do this task, ‘

If changes are seen necessary in the
program, make certain they are made.
The process of evaluation is a continu-
ing job. At no time should a program
ever become so set as not to welcome
change. The amount and speed of
change in today’s agriculture will
necessitate continual evaluations and
necessary changes in the curriculum
or course of study in a Vo-Ag depart-
ment in the vears ahead, 0
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An FFA Mothers Club

Inspires the Sulphur FFA Chapter
JOHN D. VALLOT, Vo-Ag Insiructor, Sulphur, Lovisiana

No doubt this will be somewhat
wnusual to anyone, but really, I hope
you read this story through as I
feel confident you will be surprised to
note the value of an FFA Mothers
Club, organized under the same prin-
ciple as the regular chapter of your
FFA organization.

it 2ll happened nine or ten years
ago when we realized that “Mom”
was somewhat interested in the FFA
and was willing to devote some time
to assisting her sons in the FFA or-
ganization, “Dads” were willing, too,
but much work had to he done and
often dad was too busy to do as much
as the mothers could.

Constitutions and by-laws were set
up and a banner was made showing
the purpose of this club, which is
now well known and considered one
of the top organizations of women
in our community,

Truthfully, these mothers were or-
ganized more or less for the sole
purpose of stimulating more interest
in the sons and to encourage them
in their school work. Naturally, it did
not stop there. As the club became
more popular better ideas were dis-
cussed, and back in 1951 a trust
fund was developed and a scholarship
for one FFA member has been pre-
sented during graduation each year
since that time, The gcholarship is pre-
sented to the boy completing high
school as an agriculture student
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with the highest
scholastic average
in all subjects.
Really, this has
been a great help
to one boy each
vear. It alseo
gives a student
something to look
forward to. The
president of the
Mothers Club or-
ganization wusually makes the pres-
entation, In some cases, it just so
happens to be a surprise to the presi-
dent because it may be her son.

Approximately $1500 is raised each
vear by these mothers, This fund is
used strictly for various activities of
the chapter. This, however, does not
mean that we do not carry on our
own fand raising activities in the
chapter, because we keep an esti-
mated fund of about $1,500 to $2,000
each year,

Some of the outstanding activities
carried out by the Mothers Club in
the Sulphur Chapter are:

1. Presentation of $200 scholarship
each year.

2. Expense-paid trip for two mem-

bers to National FFA Convention.

Preparation of annual Parent &

Son Banquet.

4. Sponsor two educational trips for
all members of the chapter each
vear.

(4]

In the picture are the officers of the Sulphur FEA Mothers Clab
for the year 1958 and the Mothers Club Banner.

5. Sponsor annual outstanding Christ-
mas party for all members.

6. Sponsor senior class party each
year.

7. Provide expenses for the various
state, area and national contests
that chapter may be taking part
i,

8. Pay for transportation of lvestock
to various state and local shows,

Many activities are carried out by
this group, ¥t seems like they all en-
joy their untiring efforts at any time
they are called upon to help.

To me it is an inspiration, because
whenever a group of that type shows
as much interest as they do, you just
have to feel like achieving more.

I suggest that vou ty an or-
ganization of this type. It may just
work fine in your community as it has
in mine. Also, the students themselves
have a greater interest in achieving a
kigher goal. O

Let's All Build ~ - «

{Continued from page 234)
stranger is only 30 seconds to 2
minufes. :

Remember that people in America
read from left to right. Lettering
should be neat, the legends large
and eye catching, Printing is first
seen that is 2/3rds of the distance up
from the floor and in the center of
the booth.

It has been found that FFA boys,
as a rule, do not do too good a job
of printing. There are several good
types of ready-made letters on the
market. Ceramic letters are good, but
they are expensive and easily broken.
Plastic letters are the most useable
because they are virtually unbreak-
able and are very inexpensive. Card-
board letters are attractive, especially
if thickness is desired. '

Color is very important, Several
new huminous paints and card stocks
are now offered on the market.

Most of the construction can be
done outside of class time. Some su-
pervised class time should be spent
by each member of the Agricultural
HI class in belping with the booth
construction to insure that everyone is
aware of the problems involved.

The tendency at the present time
Is not to build the aisle or walk
through type of booth. Since the
simpler type is now used it is easy
to prefabricate the booth in the school
shop.

It would be good to have a few
outsiders view the booth and give
their opinion of it.

Schedules should be made out so
that at least one boy, wearing his
FFA jacket, would be on duty at all

times. This could fit in with his live-
stock schedule,

Summory

An often tedious and thankless job
for a Vo-Ag instructor can be made
very interesting and informative for
FFA boys,

FFA booths play an important part
in presenting the vocational agricul-
ture program. In the State of Cali-
fornia there is an average of seven
FFA exhibits per fair. With 70 fairs
being conducted each vear, this
means that approximately 200 booths
must be constructed and displayed.
In many states there are no FFA
booths but, when placed on a na-
tional basis, this figure still becomes
tremendous. This opportunity to im-
préss the public favorably should not
be skghted £l
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FARM MANAGEMENT by Lyon 8.
Robertson. Published by J. B. Lippin-
cott Co., New York, 1958, 445 pp. TI-
lustrated. Price $4.40.

According to the author, this book was
“written to give information about the
farm as a business that will help in mak-
ing of management decisions. It is in-
tended primarily for high . school stu-
dents . . .. ... ”

The book is composed of 37 chapters
in a framework of 18 units as some
teachers might teach farm management.
it does a good job of introducing the
reader to farming and acguainting him
with the business side of farming. The
book covers in an exemplary manner the
factors that must be considered in manag-
ing a farm and the importance of each
of these. However, the teacher who is
locking for a “what to do and how to
do it” book will be disappointed. This
book does not provide procedures that a
farmer might use in making decisions for
his own farming operations. For example,
after reading the unit on cropping pro-
grams, the reader finds himself still won-
dering how he would go about deciding

which crops to grow.

The bock is well illustrated with al-
most 150 pictures and about 75 maps,
charts, and drawings which complement
the text well. The type is large and easy
to read. The organization of the book,

including a profusion of subheadings,

makes it easy for the reader to follow
the sequence of topics.

Dr. Robertson is professor of agricul-
tural economics at Purdue University.

—V. R, Cardozier

CROP PRODUCTION IN THE SOUTH
by Glenn C. Klingman. Published by
John Wiley and Sons, Inc., 440 Fourth
Avenue, New York 16, N. Y. 416 pp.,
Hustrated. 1957. Price $4.95.

Crop Production in the South is well
organized and excellently written. Tt con-
tains an introductory chapter which re-
lates crop production to the world in
which we live; chapters on How Plants
Grow and the Plant Kingdom, The Soil
and Plant Growth, Crop Improvement
Through Flant Breeding, Weed Contrel;
and chapters on the major crops in the
South,

The author has done a remarkable job
of presenting the basic science materials
regarding plant growth and development
in readable language for high school stu-
dents. Many pictures and drawings add
to the effectiveness of the book.

The book is recommended for depart-
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ments of vocational agriculture in the
South. L
Dr, Klingman is Professor of Field
Crops, North Carolina State College.
~—Gerald B, James
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(Continued from page 222)
per cent of the entering students;
however, only eight per cent of the
graduates were from these same
counties.

The students with farm experience
made slightly higher grades in courses
in technical agriculture.

Effect of Size of High School

The size of the high school from
which the students came had very
little, if any, influence on college sue-
cess. The percentage distribution
within each of six high school
class sizes, ranging from less than 20
to 100 and over, was relatively the
same on the O.5.P.E, The percentage
of graduates from each of these groups
ranged from 20 to 30 with the small-
est percentage coming from the largest
high school class sizes. A smaller per
cent of the students from the small
high schools were dismissed; however,
a larger per cent of the students from
the small schools failed to return’ at
the end of the quarters. O
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{Continued from page 228)
agriculture, the difference was not
statistically significant,

The degree-of-satisfaction  scale
used in this study had a range of
four points with “very satisfied” given
a value of 3, “satisfled” given a
value of 2, “dissatisfied” given a
value of 1, and “very dissatisfed”
given a value of 0. The difference
in the mean occupational satisfaction
scores was not significant.

The North-Hatt Scale of Occupa-
tional Prestige is a scale which gives
numerical ratings of the prestige
evaluations given various occupations
by 2,800 persons questioned by the
National Opinion Research Center.
The highest value on the scale, 96, is
given the pecupation of U.S. Supreme
Court Justice; the lowest numerical

value on the scale, 33, is given the
oceupation of shoe shiner. No sig-
nificant difference was found between
the mean occupational prestige rat-
ings of the two groups of graduates.

In Table 2 are shown the mean
values for the criteria of status for
2ll graduates treated as a single group
but classified according to period of
graduation. Those who were gradu-
ated during the earlier period had a
significantly higher occupational sta-
tus with respect to all of the criteria
than had those who were graduated
in the latter period.

No relationship was established be-
tween the graduates’ degree of par-
ticipation in activities and their oc-
cupational status. For sake of clari-
fication, it should be pointed out
that single activities such as the
FFA were not treated separately, but

Table 2. QOccupational status of all graduates, classified by period
of graduation, mean values.

Criterion of status

Period of graduation

19431948 19491954
Annual earned MCOME. ... ... i e $5,080 84,210
Degree of satisfaction.. ... ... .. ... i iiiiiniinn 2.37 2.22
Norsh-Hatt rating. ... ... .. i, 62.32 57.56

that general classifications of activ-
iHes were used.

No relationship was found to exist
between the graduates’ ranks in their
graduating classes with their annual
earned incomes, or with the gradi-
ates’ occupational prestige scores.
However, a positive, statistcally sig-
nificant relationship existed between
rank in graduating class and the de-
gree of satisfacton graduates ex-

pressed with their occupations in
1958.

In summary, the results of this in-
vestigation revealed that no important
difference existed hetween the co-
cupational status of farm-reared male
high school graduates who had stud-
ied vocational agriculture and those
who had not studied vocational agri-
culture. It appears, therefore, that the
effectiveness of the vocational agri-
culture program cannot be measured
entirely by the number of graduates
who become successfully established
in farming. It also appears that the
value of wvocational agriculture to
farm boys who enter nonfarm occu-
pations after high school graduation
is equal to the value that can be ob-
tained from the other high school
courses they may elect, O
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Members of Archibald Chapter of FFA set up a demonstration-
exhibit at a county fair in New Jersey. Left 3o right—R. Froose,
R. Manley, and Arlene Kern. :

"Thirty Minute' certificates in recognition of having written an

arficle published in a National publication were presented fo nine

members of the Association of Teachers of Agriculture of New York

at the 48th Annuai Convention on June 25+th. Shown at the conclusion

of the presentation by president-slect, Stantori B. Smith (left +o

right) they are: Kenneth Olcott, William Crane, Durwood Carmen,

Joe Bail, Julian Carter, Robert Kirkendall, Elliott Johnson, George
© Salisbury, Harry Ketcham.

5 o
Wisconsin FFA officers visit Consolidated Badger Co-operative at
Shawano on their annual four paid for from State Association funds.
Left to right in the picture: Front Row: Louis M. Sasman, State
Adviser; Jim Gropp, State Treasurer; Herman Boettcher, State Vice
President, Section 1i; George Rupple, Gen. Mar. Consolidated
Badger Co-operative; Wm. Lundberg, Reporter: C. M. Bonsack,
Exec. Secy.-Treasurer, Second Row: Roger Christy, Chaplain; Howard
Huschka, Sentinel; David Narloch, Vice President, Section [V:
Gary Emmel, President Shawano Chapter.
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Care of operation and in-service teacher education workshop on the

care, adjustment and operation of a forage harvester at the Penn-

sylvania State University condusted by A. H. Holienberg, U, 5.
Office of Education. [Photo by F. Anthony]

Mr. James E. Gorman, Managing Director Retail Merchants Division,
Florida Chamber of Commerce, Jacksonville, presenting Robert
McAteer, a represeniative of the Ocala chapter, with the Stale
Winnlng Plaque and $40 in the Chapter Contest. Second and third
place winners are South Dade at Momestead, and Live Oak-Williams.

EEa

Sincere, constructive and systematic criticisms concerning the stu-

dent teacher's progress during the student teaching period is a must

if we are to train capable young men for the profession. Mere, stu-

dent teachers Ober J, Anderson {left) and Eugene Seymour (right),

lowa State College, confer with supervising Instructor, John A. Scott,
Sumner, lowa.




