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Editorials __

A Master Plan Can Aid Supervision

Guest Editorial . . . MARVIN G. LINSON, State Supervisor, Denver, Colorado

Voeational education in agriculture
faces a tremendous challenge if it is
to continue to serve the occupaiional
and educational needs of a rapidly and
dramatically changing agriculture.

Vocational education in agriculture
can and should he providing the
leadership for determining needed
changes made .necessary by tech
nological advancements and improved
methods in producing foed and fibre
essential for an expanding population, The influence of
state supervisors of vocational education in agriculture
can and should be a vital force in guiding these changes.

Perhaps the greatest challenge and responsibility facing
state supervisors is that of providing leadership for state
program direction.

A critic once said that some supervisors reminded him
of the farmer who was so busy chasing pigs he didnt
have time fo fix the fence. Although this analogy seems
to be a bit unjust it is true that as humans we are often
tempted to take care of immediate pressing problems and
neglect the less obvious preventative activities of our jobs.

if supervision is to meet today’s challenges and respon-
sibilities, it appears logical that a first essential step in
the leadership role of supervision is a master plan for
supervisory activities. I supervisors are not well organ-
tzed for economical and purposeful use of their own time
and effort, they cannot hope to provide direction for the
many persons in vocational agriculture who have learned
over the years to respect the value of annual and long-
range planning.

Marvin Linson

Preliminary to the development of a master plan is

program evaluation. Evaluation is said to be the quality
control in education. Only as we see clearly our weak-
nesses and strengths are we able to project plans for
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future improvement. Only when a supervisor re-thinks
his total function in relation o the objectives of voca-
tional education in agriculture can he hope to solve those
problems with which he is confronted,

It is also generally recognized that evaluation stim-
ulates change. The major focus of supervision should be
aimed at achieving program modification—-not just for
the sake of change—but for the sake of meeting the needs

of rapidly changing conditions in an efficient, systematic
manner.

It behooves supervisors to be creators of change not
followers. They need to be asking themselves questions
like these: What are we doing to appraise the needs of
vocational agriculture? What are we doing to provide
leadership in educational planning? What are we doing
to promote, conduct and utilize research? What are we
doing to contribute to the improvement of instruction?
What are we doing today that we should have stopped
doing yesterday or len years ago?

An honest answer to each of these and many other
similar questions is good self-evaluation. What we do
about it after we have answered the question is pro-
gram planning.

Although the primary responsibility for the program

- direction falls on the state supervisory staff, it would

seem unwise for supervision to assume the responsibility
without involving those who are affected by the admin-
istrative decisions of the supervisory staff. Teachers,
local school administrators, teacher educators, and lay
citizens are willing and capable of providing valuable
assistance in designing state program direction. The
supervisor who involves representatives of these groups
in planned, coordinated effort may well be providing
the kind of program direction needed to keep agriculture
out in front of our changing society. 1

Our teachers of vocational agriculture
need help from the state staff, from local
school administrators, and from local cit-
izen committees. The state staff can con-
duet studies and desiga course patterns as
guides for local administrators and teach-
ers, They also can work with local school
administration and school boards in main-

Sir:

1 have a hook, “Contributions of Lead-
ing Americans to Agriculture,” edited hy
A K. Getman and R. W. Gregory and
taken frem articles that had appeared in
“Agricultural Education Magazine.”

The book doesnt have an article on
either Washington, Jefferson, or Clay. Could
Agricultural Education Magazine publish
more articles on men like these in the
future?

I need information on George Wash-
ington as & farmer for a program during
National FFA Week. So far I have not
found much material,

Lron W. Wairrow
Teacher of Vocational
Agriculture
Scottsville, Kentucky

Sir:

In J. D, McComas’' article, “Teacher
Tasks in Agricaltural Occupations,” he
seems to place most of the responsibility
for structuring the program, for providing
the instruetion, for finding work experi-
ence stations, and job placement upon the
teacher. We do have versatile and dedi-
cated teachers of agriculture in our
schools, and they are key people in the
educational process. Yet, I would contend
that there are other educators and “lay-
men” who should ‘share some of the 12
“Tasks” which McComas seems to assign
exclusively to the teacher, Involvement of
people is & fundamental principle, we
should not overlook in the planning of
local educational programs for agricultural
occupations.

taining a favorable “climate” for the im-
plementation of a program. Local school
administrators are key people in providing
a favorable “climate” in which a program
can function. They must he involved in
the planning to the extent they understand
its ohjectives and how it operates. Citizen
committees are highly advantagéous in
planning and evaluating programs, and may
be used effectively in placing graduates.
The 12 “Tasks” assigned the teacher ap-

pear to be educationally sound. 1 would
question, however, the advisability of a
teacher undertaking al! thess tasks without
involving a lot of helpers.

A. G. Burragp,

State Supervisor

Vocational Agriculture

Raleigh, North Carolina
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Six:

The recent article in the Megazine en-
titted Publishing Truth For Today's Times
demands more than passing attention. The
editor has pointed up some very timely
guides for both those whe write for pub-
lication and those charged with responsibil-
ity for selecting that which merits printing.

You who identify with the recognized
leaders in agricultural education of past
eras will recall that each thought, wrote,
and spoke with a view to a future built
out of the proven good of the past and a
critical examination and evaluation of the
present. The pace at which change is
taking place today accentuates the re-
sponsibility for our doing likewise, There
is neither time nor justification for adher-
ing to the myth.

Any reference in these times to writing
for publication should include an addi-
tional approach to caution. I refer to the
all too prevalent pressure to “‘publish or
perish” impoesed on those who would seek
professional recognition and advancement.
Testimony of publishers, editors, and lead-
ing crities of education who write for such
reputable publications as the Wall Street
Journal, to name only one in which eriti-
cism recently was voiced, agree that this
pressure is resulting in & growing abun-
dance of manuseripts but with a sericus
deterioration in quality. This pressure is
all the more reason for serious attention
to the guides propoesed, if professional in-
tegrity is to be maintained.

Sincerely,
W. A. Smith, Cornell University

These remarks are especiaily significant
since they come from a former editor of
the “Magazine.”—Editor

Sir:

We have bad a few Hvely staff discus
sions regarding the training of generalists
versus specialists, Apparently there is jus-
tification in the Connecticut situation for
Howard Martin’s point of view. Production
Agricuiture in Missouri is quite diversified
and we think trainees in agricultural ed-
ucation sheuld receive a minimum of in-
struction in plant and animal science,
economics, and agricultural mecharies. To
date we have but few multi-teacher de-
partments with instructors confronted with
the monumental task of being everything
for everybody. To this end we hope spe-
cialization of training for specific assign-
ments might oconr following receipt of the
bacealaureate degree. At the same time we
recognize that specialized training would
be ideal if proper geographical placements
might follow and that some mobility of
experienced teachers might not need to he
taken into account.

© G. F. Exstrom
University of Missouri

Sir:

Certainly concern in the area of why
students don’t enroll in agriculiural col-
leges is timely and reasons for this are
vital to developing adequate counselling
procedures. The assumption is made by
Richard and Bass that large numbers of
jobs in agriculture are available and un-
filled. While this is probably true to a de-
gree, it is also true that as agriculture has
become more efficient it has required fewer
workers. In most other industries increased
efficiency, fewer workers required, greater
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Farmemor*rgage

debt is less than 10%
of the value of

farm real estate.

output resulting is lauded as a great ad-
vance. In agrienitare this does not seem to
be the case, especiaily in regard to num-
ber of workers required, so it is possible
the sitnation is overemphasized, However,
few persons will question the fact that op-
portunity does exist and every effort must
be made to get the best possible personnel
into agricultural positions.

This stzdy peints out several impertant
danger zones where information for those
diresting rural high school seniors is lack-
ing. Namely, that parents, teachers, guid-
ance counseliors, and others who should
know better are directing students away
from agricultural opportunities. In this con-
nection it might he interesting to examine
how persons in related agricultural occupa-
tions view the role.ofrtheir position. Per-
haps the person in a fertilizer plant thinks
of himself as a chemist, or the person in a
seed plent thinks of bimself as a business-
man, or the person working for an irriga-
tion district thinks of himself as an en-
gineer. If this be so, then parents, coun-
sellors, and other persons counselling rural
students also view these positions as outside
of agriculture, and as this article so clearly
shows, these persons in key counselling
positions are responsible for directing stu-
dents with desirable rural backgrounds
away from a career in agriculture.

E. M. FUERGENSON
Department of
Agricultural Education
University. of California,
Davis

Sir:

The article by Sotero L. Lasap, Jr. en-
titled “Need of Farm Background for
Teachers” was intevestifig to this reader.

Many teacher educators have been re-
luctant to encourage students to enroll if
the students were lacking in actual farm
experience. Freshmen college of agriculture
courses usually operate on the premise that
all studenis do have a general farming
knowledge and this condition discourages
some urban raised youth from selecting
agriculture as a curriculum.

A strong farm background is not as im-
portant as it once was for the vocational
agriculture teacher. In areas of specialized
agriculture a thorough knowledge of the
field weuid be more valuable than a super-
ficial experience in sub-standard farming.

Many of us would prefer to train a fu-
ture teacher with no high school experience
in the program rather than one who had
experienced four years of vocational agri-
culture under a poer teacher. This could
also be true in regard to farm experience.
At least a student with no farm back-
ground does not have knowledge that must
be relearned.

Dwicar L. Kivoscuy
Teacher Education
University of Idaho
Moscow, Idaho

Sir:

T noted with interest James Hensel's ar
ticle on the specialized curriculum at
Fanesville, Wisconsin, This type of curric-
olum s one I would expect to be success
ful in or near an urhan center,

It was interesting to see the percentage
of urban students electing to study the 16
courses offered. It appears to me that the
school counselors would need to have con-
siderable understanding to be able to
counsel students for such a series of
Ccourses.

This wide selection of courses reminds
me of my own choice of electives at Towa
State. I had to depend on counselors to
pick the courses that would best train me
te be a vocational agricultural instructor.
There would need to be a schedule show-
ing how a series would iead to different
qualifications.

Another question that occurred to me is
“How could vou teach jarm management
in depth in one semester?”

If I had a second teacher I would like
to offer a wider selection of courses for
a few urban students. However, I feel 1
am offering “a whole side of beef” that
helps our Audubon farm boys learn to
farm profitably. 1 wouldn’t be meeting the
needs of more Andubon youth but less if I
offered this pilot type of program in my
rural school area.

This type of research is good for Vo-Ag
and I would expect to see more of this type
of offerings under the Vocational Educa-
tion Act of 1963 in or near urban areas,

Sincerely,
James Hamilton,
Audubon, lowa

Sir:
George Fraser should stand up and take
a bow for his Four Phase Curriculum for
Farm Related Occupations. Everyone may
not agree that he has come up with the
best answer on how to prepare students for
work in off-farm occupations but at least
he has one answer.
We are pretty well agreed that we have
a job to do to prepare workers for NFAO,
It hasn’t been too clear, though, just how
we should go about it to get the job zecom-
plished. Fraser and other teachers, who are
breaking away from the traditional curric-
ular patterns when the evidence indicates
that is the thing to do, are to be com-
mended for blazing some trails.
Raymonn GARNER
Teacher Education
Michigan State University
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Vocational education has been
thrust into a new era, a period which
will demand the best thinking and
efforts of us all. The technological
explosion in agriculture, increased
educational innovations, and popula-
tion mobility are but a few of the
reasons for increased emphasis on
comprehensive planning and organ-
ization of programs on a scale not
yet realized. Changes in the occupa-
tional structure of agriculture and
supporting services, increased spe-
cialization, and the accompanying re-
quirernent of quality vocational ed-
ucation in depth, plus the insistence
by a more enlightened public for
sfficiency and eflectiveness in educa-
tion, are further recommendations
for more extensive, long-range, mas-
ter planning in agricultural educa-
tion, It is clear that such planning
cannot and should not be done in
isolation but must involve represent-
atives of groups with differing re-
sponsibilities in the program, of other
vocational services and general ed-
ucation, and of the agricultural in-
dustry being served.

Through democratic administrative
procedures, individual teachers will
have many opportunities to eontrib-
ute to the development and execution
of the state program for agricultural
education. Some of these are by: (1)
Conscientiously reflecting changing
needs for agricultural education, (2)
sharing innovations and promising
ideas with state staff members and
others, {3) serving on planning and
evaluation committees, and {(4) es
pecially by being a professzonal
teacher.

Planned state programs are needed
but the success of any educational
program ultimately resides in the
professional performance of each in-
dividual teacher. The expanding cu-
mulative effects of individual profes-
sional teachers, working in concert
with their fellow teachers in voca-
tional and general education and in
cooperation with parents, employers,
and state staff members and others,
will determine the real contributions
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The Professional Teacher And

The State Program

ROBERT E. TAYLOR, Directox:.; National Center for Advanced Study and Research

in Agricultural Education

and values of the-planned state pro-
gram. -

The future will require profession-
alism of the highest order on the
part of teachers and staff. Perhaps
you are asking, “*What do you mean
by ‘professional’? What can I ag an
individual teacher do to adequately
exert needed leadership?” You can
do much! It seems to me that if the
professional teacher does the follow-
ing he will maximize his contribu-
tions to the state program and to his
immediate clientele.

The professional teacher:
Is alert to trends and needed ad-
justroents in his field. He main-
tains a poszt:ve attitude toward
change,

2. Is interested in continuously im-
proving his . professional com-
petence. Heé recognizes the need
for constant training and re-
training, He reads broadly, talks
with leaders in various fields,
and is informed.

3. Takes advantage of graduate ed-
ucation and the opportunity to
work for an advanced degree.
He participates in other in-
service activities. He reads his
professional magazines and sup-
ports his professional organiza-
tions.

4. Develops and maintains effective
relationships, He becomes an
effective part of the school and
community.

5. Develops an understanding of
the purposes and procedures of
other vocational services.

6. Performs with a high degree of
competence. He effectively plans
and eonducts'a comprehensive
program.

7. Is concerned with standards and
quality, not only in his own de-
partment buf also in the total
program in the state and nation,

8. Focuses on serving others. He is
not concerned with self-aggrand.
izement, perpetuation, or ernpire
building but rather with im.
proving the lives and circurn-
stances of his students.

9. Recognizes his professional ob-
ligations to identify and recruit
capable young men for the agri-
cultural education profession.

10. Maintains a positive attitude
toward his job and his program.
He believes in the future of agri-
culture and in what he is doing.
He tells others about it.

In this age of science and tech-
nology we recognize the need for
knowledge but we should remember
that knowledge is not all. The good
teacher krows but he must also be—
for attitudes are frequently caught,
not taught. Remember, we teach more
than agriculture.

Planned state programs are needed
but their success or failure hinges on
the professional performance of in.
dividual teachers. Therefore, state
programs should give major con-
sideration to encouraging and assist-
ing teachers in attaining profession-
alism,

John Deere Foundation

Fellowship

The National Center for Advanced
Study in Research in Agricultural
Eduecation, is in the process of se-
lecting the recipients of a new grad-
uate fellowship. This fellowship for
a full vear’s graduate study is spon-
sored by the John Deere Foundation
and will begin with either the Sum-
mer or Fall Quarter of 1965. This
fellowship is offered to an individual
on a state supervisory or teacher
education staff who is interested in
pursuing full time graduate work.
Nominations have been made by
head state supervisors, head teacher
educators, state directors and chief
school officers, ]

STUDENT SUBSCRIBERS

Business Manager, T. L. Faulkner,
says that more teacher trainers than
ever have taken advantage of student
subscriptions to The Agricultural Ed-
ucation Magazine this year. The low
rate of only §1. per year is possible
because the teacher trainer at each
institution collects for all subscrip-
tions and distributes the copies to
members of his classes.
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AL M. Krebs
We now know that our programs of
vocational education in agriculture
will be evaluated by national “ad-
visory councils” at not to exceed
five-year intervals. Now is the time
to develop and implement a sound
philosophy regarding evaluation. We
need a philosophy which can guide
our efforts to meet the challenge
presented by the mandatory national
advisory council evaluations. If all
we ever do is provide data about
our programs for the national ad-
visory councils, we will have failed to
meet our full responsibilities regard.
ing evaluation. Data may be inter-
preted in many ways, depending on
the interpreter’s background and
bias, We must plan for our own
continuing evaluations so we will
know, long before rational advisory
councils begin work, what the re-
sults of our efforts have been and
the kinds of program adjustments
needed.
References to Evaluation in the Act
There are at least a dozen refer-
ences to evaluation in the Act which
we should take into account in form-
uiating any philosophy on evalua-
tion. These references to evaluation
are as follows:
1. There will be an evaluation at
least every five years.
2. Both programs and services
will be evaluated.
3. State programs will be eval
uated.
4. Local programs will be eval-
uated.
5. Current manpower needs will
be considered.
6. Projected manpower needs will
be considered.
7. Current job opportunities will
be considered.

8. Projected job opportunities

will be considered.

9. The relative vocalional educa-
tion needs of all groups will
be considered.

10. Any reports the Commissioner
of Education may reasonably
expect must be provided.

11. State plans must include pro-
visions for evaluation.
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ALFRED H. KREBS, Teacher Education,

12. Although a national advisory
council will conduct the peri-
odic evaluatibns, the natiomal
auvisory committee, of neces-
sity, also will be concerned
with evaluation.

Some Guiding Statements

1f we are succesfully to meet the
challenge of these periodic evalua-
tions, each of the references to eval-
uation in the Act must be examined
for possible implications for our
programs of vocational education in
agriculture. The implications must
then be verbalized so that we can use
them as guides in planning and con-
ducting our own continuing evalua-
tions. These guides may be used as
the starting peint'in the development
of our philosophy of evaluation. The
following statements are offered for
consideration: -4t

Effective and adequate evaluation

of vocational education in agri-

culture will be largely dependent

upon data to be gathered by teach-

ers of vocational agriculture.

It is only logical to recognize that
the efforts of all persons engaged in
vocational educatiofl in agriculture

Roy Guffey, one of the Division Managers of 5%, Elmo Grain and Produce, lnc., St Elmo,

Guiding Principles for
Evaluation Under The Vocational
Education Act of 1963

University of lllinois

are directed toward the achievement
of satisfactory programs in the many
schools and school communities
thoughout the country. It is only
logical, then, also to recognize that
the major burden for obtaining the
data for use in evaluation will be
paced on the teachers in the schools
and school communities in which
vocational education in agriculture is
conducted. Data eoilected on a state
and national basis have not, to date,
reflected the true situation regarding
agricultural occupations.

Evaluations of vocational educa-

tion in agriculture will be presented

in a form which will develop a

public awareness of the basic

strengths of the program.

Over the years, our major efforts
in public information programs have
centered on the FFA. This will no
Ionger suffice. The public must be
helped to identify the words voca-
tional educotion in agriculture with
the basic strengths of the program:
occupational flexibility, personal de-
velopment, preparation for contimi
ing eduvcation, and preparation for
employment.

Evaluation of programs of voca-

llinois, is observing Richard Hopper, a senior, pour wheat into a moisture fester. In the
rear is R. M. Lowe, vocational agriculture teacher, watching this new development in his

vocational agriculture program.

L)
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tional education in agriculture will

emphasize both programs and serv-

ices for all age levels and for per-
sons of all levels of ability.

The emphasis in the Act on pro-
grams for the handicapped, for high
schoel youth, for older youth, and
for aduits indicates that programs
are expected to serve “all persons
who desire vocational education and
who can profit from it.”

Each part of the program of vo-

cational education in agriculture

will have built into it procedures
for continuing evaluation,

We know we are going to be asked
for information at regular intervals,
We cannot be forever going back to
“dig up” the information requested.
This is wasteful of time and subjects
evaluation to greater possibilities for
error than are necessary,

Evaluation will be comprehensive
in that it will include evaluation
of all phases of the program at
all levels: administration, teacher
education, program development
and program conduct at local,
state, and national levels.

The Act provides that “state plans”
will include policies and procedures
for periodic evaluations of state and
local programs. The relationships
among the local, state, and federal
agencies dictate that the influence of
the actions of each on program de-
velopment and conduct be considered
in any comprehensive evaluation.
Many persons are completely un-
aware of the continuing evaluation
of teacher-training programs and of
evaluation of administration at the
state and national levels. The refer-
ence in the Act to “programs and
services” also implies that nothing
will be overlooked.

The major emphasis in evaluation
will be on studying the success with
which students have been placed
in jobs or in programs of continu-
ing education. Of only secondary
importance will be whether the job
or educational program in which
the student was placed is in the
same field as the preparatory ve-
cational program which the stu
dent pursued.

Of primary importance to the na-
tion is the successful placement of
individuals in jobs or in programs
of continuing education. These vo-
cational education programs whose
students consistently are successfully
placed will be considered worthy of
the continuing support of the nation.

Lvaluation procedures will em.

phasize program development in

relation te projected manpower

needs and job opportunities.

The continuing successfal place-
ment of students in jobs and pro-
grams of continuing eduecation will
be partially dependent on careful
estimates of fulure manpower needs
and job opportunities. In this re-
spect, of critical importance to agri-
cultural education will be a positive
identification of jobs with the agri-
cultural knowledge needed in those
jobs and an identification of man-
power needs with agriculture as an
industry,

Evaliation criteria and procedures

will extend beyond those implied

by legislation or those requested
by evaluation groups.

Unless the agricultural education
profession takes. an active part in
the development of criteria and pro-
cedures for evaluation, it is quite
possible that the vocational agricul-
ture program will be evaluated on
the basis of various kinds of “nose
counts” only, The profession is aware
that many aspects of personal devel-
opment cannot be merely “counted.”

Both the process and the product

of programs of vocational educa-

tion in agriculture will be evala.
ated.

It is to be expected that the suc-
cesses or failures of our programs
in terms of product will be identified
with the processes used to achieve
those results.

Evaluation will be in terms of total
vocational education programs as
well as in terms of specific voca-
tional education areas. Compari-
sons will be provided for among
the various areas of vocational ed.
ucation. i

Since programs are to be evaluated
“in the light of current and projected
manpower needs and job opportuni-
ties” with appropriate adjustments in
financial support to follow in accord.
ance with the findings, it is inevitable
that evaluations will resalt in com-
parisons among- the various voca-
tional education dreas. Failures, as
well as snccesses,. will be traced 1o
specific vocational programs. The
benchmarks have already been es-
tablished by thé study of the panel
of consultants on vocational educa-
tion.

Every person engaged in voca-

tional education in agriculture or

affected by it will be either directly
involved or represented in the eval-
uation process.
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It has always been part of our
basic philosophy to secure the par-
ticipation of persons affected by a
program in the evaluation of that
program. The broad representation
on the national advisory committee
and on the national advisory couneil
appears to be an extension of this
philosophy to the state and national
levels,

Information obtained by program

evaluations will be disseminated by

appropriaie means and in suitable
forms to the general public.

In the final analysis, it is the pub-
lic which has the power to approve
or disapprove educational programs
supported by public funds. The gen-
eral public should be the first to
learn of the results of our continuing
evaluations,

Information obtained by program

evaluations wiil be summarized and

distributed to the agricuitural edu-
cation profession and to evaluation
groups in suitable forms.

Technical reports of evaluations
should be distributed o the profes-
sion and to evaluating groups for
use in adjusting programs to chang.
ing social and economic conditions.
Directions regarding the form of
reporting desired by state and na-
tional evaluating groups should soon
be available.

Findings {rom continuing evalua-

tions will be utilized in program

development through pre-service
and in-service programs of profes-
sional preparation and improve.
ment for teachers of agriculture.

One of the real values of continu-
ing evaluations should be the rapid
adjustment of programs to meet
changing needs. If this value is to
be realized, the results of evaluations
must quickly be injected into the
mainstream of programs of teacher
education.

Evaluations of vocational educa-
tion in agriculture will be based on
objectives stated or implied in leg-
islation, by evaluation groups, by
the profession and by local com-
munity groups.

Periodic evaluations by persons
cuteide the profession will force us
to become more familiar with those
features of cur programs the evalus.
tors consider important. We will no
longer be able to rely on the accept-
ance of our own criteria as the only
basis for evaluation.

The challenge of continuing evalu-

ation of vocational education in

Continued on page 253
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Kansas' first new area vocational school bullding was finished and ready to receive students in the fall of 1964, Interest in the area
vocational schoo! indicates that enrcllment will double the second year. This school will serve the youth in a forty mile radius of Good-
land, Kansas. Six additional schools have been established and are now in aperation in Kansas.

Agriculture in Kansas Area

Vocational Schools

HOWARD R. BRADLEY, Teacher Education, Kansas State University, Manhattan

in the fall of
1964, seven area
vocational tech-
nical schools
were established
in Kansas with
an enrollment
over 2500 in
their first vear
1 of operation. Ad-

Howard R. Bradley ditional Kansas
school boards have made application
to the State Board for Voeational
Education for area schools. The State
Board for Vocational Education for
Kansas plans for a vocational tech-
nical school within daily commuting
distance for most of the Kansas farm
yout.

Courses being offered in the newly
established area technical schools are
welding, electrictiy, photography, ra-
dio and television, office machine
skills, practical nursing and special-
ized training in vocational agricul-
ture.

The need for area schools in Kan-
sas has been confirmed by a five-
year study of 869 Kansas high school
students who graduated with four or
move units of vocational agriculture
in 1959,

One fourth of this group is now
farming; one eighth is in farm re-
lated occupations; over one fourth is
in non-farm related occupations; one
sixth ig still in colleres and univer-

sities; and one eighth is in the armed
forces. A more detailed summary of
the occupational status of the five-
year study can béfound in the table
at the end of this article.

By the end of the first year after
graduation, 27.6% of the total group
had changed from one occupation to
another. There was no definite pat-
tern such as from farm-related to

Instructor Gayiord Stanton and Professor Howard Bradley observe students Rey Hiser and

non-farm-related, no apparent trend,
merely a scattering which may have
been a lack of decision OR it may
well have been a lack of preparation
for the job opportunity available.

However, three years after gradua-
tion, it was noticeable that the mo-
bility of the 27.6% of the total group
was beginning to stabilize. The
change to and from the farm had be-
come established at about 25%. Very
few changed after that time.

On the basis of this information it
seems evident that for those who
have not had the opportunity to con-
tinue farming or for those who have
not chosen to continue, there is still
a need for training bevond that
which can be justified in a high
school vocational agriculture curric-
ulum.

For those graduates who have not

Bill Schurr overhaul a fractor in Nerthwest Kansas' first vocational technical school located
at Goodland, Kansas. Bach of the farm youth had previously completed high scheol and
plans fo find employment as a fractor mechanic in Northwest Kansas after completing the

siahteen month training program.
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settled with a definite occupation and

for the future graduates who will not . )

have an o o%tunit to remain on Occupational Status of Kansas 19592 High School Graduates

he f ‘n Ppo Y bl Having Four or More Units of Vocational Agriculture

the farm, 1t 1s now possible to re- As of Janvary 1, 1960, 1961, 1962, 1963, and 1964

tain the value from their farm back-

ground and at the same time prepare . oo

for productive employment as tech- Kansas Tatal and Non-

nicians and skilied workers in area High Schael College | Business Farm | Farm |Armed | De-

technical schools. This will mean that CGraduates Students | School | Farming | Related | Related | Forces | ceased

many Kansas vocational agriculture Year N N % | N|% [N % [N % |Nj%]|NJ]%|N}%
: 1960 369 290(33.3 {34 | 3.9 [27Li31.0 | 60| 6.9 | 117]13.4 ¢ 96|31L3) 101

Smdgmg’ from high j’fhoo.l who d{) 1961 869 | 287|277 11| 1.2 246|283 | 75| 86 | 183|210 {116[18.2] 1|91

not find vocations In farming or col- 1962 855 .foa|es.e | 4|05 [218[26.2 | 8410.0 [ 199|234 { 147|270 | 1] 0.1

lege will have an opportunity to ac- 1963 842 1.171(20.5| 3|03 {221(25.2 {103(12.8 | 215/25.7 [129]15.3 | 2| 0.2

quire a saleable skill throagh addi- 1964 837 "1_32 158 405 [217(259 (106|126 [ 237(28.3 11361155 41 0.5

tional schooling in one of Kansas® |College E}radlmtes

area schools. It will now be possible g:‘;‘;‘ii{?i;’;gs 05 6 6 o7 P

for Kansas farm youth to cash in on e

their farm background.

What's New In Agricultural

Education?

1. D, McCOMAS, Head, Department of Agricultural & Extension Education

New Mexico State University

What's new in agricultural educa-
tion? While there have been minor
changes within the last decade, it
would have to be conceded that there
really is not much which is new.
Even a major focus upon agrieultural
occupations iz not totally new as a
number of eastern states have given
emphasis to this dimension for sev-
eral years,

Teacher Education Programs ve-
flect very little transition. There is
justifiable doubt that appreciable de-
viation is taking place in methods
courses except to encompass minor
program modifications. In fact, it is
fairly safe to assume the undergrad-
uate and graduate catalog offerings
in agricultaral education generally
mirror the same content as in pre-
vious years. Programs of directed or
student teaching are still primarily
folk-lore oriented with the example
of the cooperating teacher having the
most lasting impact, and the profes-
sor’s teachings shamefully diminutive
in the long run, Conant’s indictment
of pre-service education for teachers,
with the exception of studéent teach-
ing, presently leaves teacher educa-
tors (even in agricultural education)
on the defensive with little empirical
evidence to support some dimensions
of their role or position.

Supervision, closely analyzed, in an
alarming number of instances reveals
a preponderance of time and energy
expended in the “treatment of ills”—
resolving conflicts or difficulties of

teaching personnel, protecting stand-
ards, and maintaining liaison with
organizations and agencies through
meetings and conferences. Here too,
procedures and “philosophies show a
rigidity in some cases more for con-
venience than for any other reason.

Teaching, when evaluated in terms
of student activities and experiences
still shows too many untaught ex-
periences being left to chanceful
iearning. Furthermore, it appears
that teaching W-4agricultural educa-
tion ‘at the local level reflects an
alarming and backward trend toward
1ecmrin§Tm"aﬁ"‘ “Foademic rtather
than_a vocational approach 1o teach-
mgy__gn__cimlmegggénd The large amount
of time still consumed by teachers in
coaching livestock teams in the ques-
tionable practice of identifying and
evaluating impractical ideal types,
supervising the selling of fire extin.
guishers, calendars and rat peison,
and encouraging. highly organized
competition Wlth .4 resulting chance
of demonstrating poor sportsmansiup
~—all seem to point to the reason
why there is not much of anything
new in agricultural education. Teach-
ers have complained of being over-
taxed and vet are more than reluct-
ant to discard obsolete contests and
procedures to maice way for needed
changes. T

A real dilemma is ours when we
must spend most of our time defend-
ing.sacred-cows and.running far too

Comas

long on the treadmill we have al-
lowed to develop. We expect students
to change behaviors and acquire new
skills and demonstrate new practices,
when we in turn demonstrate a pit-
ifully small change in our own teach-
ing and program behaviors.

When will there be onything new
in ogricultural education? The an-
swer to this question is not as easy
as is a diagnosis of our present
status. First, a critical look must be
taken to identify obsolete teachings,
procedures and programs. We must
be more selective in what we teach .
and how we teach it. Thiz direction
suggests that we must discard a nam-
ber of comfortable and sterile activ-
ities. Secondly, teacher edicators
must also demonstrate the kinds of
innovativeness they hope their teach-
ers will reflect throughout their pro-
fessional careers. Thirdly, super-
visors must direct more time and at-
tention to the development of new
programs rather than putting out
“brush fires,” Leadership rather.than
& focus on. control shall centinue to

In summa,ry, mnovatmns wﬂl
evolve in agricultural education when
more and more resporsible people
guiding its destiny dare to devote
their time and energy in seeking new
ideas, ways and answers in keeping
up with the technology in agriculture
which constantly threatens ;2"9“.___{_1_}?._1(__@"

us all i
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Plan Vo Ag Facilities for 1980

CARL O. WESTBROOK, former Texas. vo-ag teacher and principal at Canutillo
High School, El Paso, Texas. Presently serving with the National Education
Association, Washington, D. C. as Head of the Agricultural Education
Section, National Planning Mission, Bogota, Colombig, S. A.

More vocation-

classrooms, shops
and school farm
laboratory facili-
ties have prob-
ably been con.
structed since
World War 11
than during any
other period.
Much of it has been very satisfactory
in serving the agricultural education
needs of our present day. However,
much of it has been a costly duplica-
tion of past mistakes. It is highly
desirable that new and better replace-
ment facilities can be planned to serve
specific purposes and needs of the
individual community.

Carl O. Westbrack

Good Planning Is Essential

It is often difficult to enlarge exist-
ing vo-ag facilities because sites are
too small, to purchase nearby prop-
erty—which could . have been pur-
chased a few years earlier—is often
too costly. Many old buildings are
so constructed that it is not practical
to improve them. To make additions
many times may be too expensive or
result in unsatisfactory makeshiits.
It must also be kept in mind that
educational methods and philesophy
is constantly changing and many of
these old buildings can not be very
easily adapted to new concepts in
agricultural education.

These problems may serve as an
object lesson. Vocational agriculture
facilities must be planned. As a mat-
ter of economy and good sense, it is
necessary to build for students who
will be in classes five, ten, twenty,
and even thirty years from today.

The decision to build or improve
rests with the administration and the
school-board.. However, in most all
instances, the vocational agriculture
teacher is consulted or invited to
help in the planning. Much study,
research, and planning is necessary
before really competent decisions can
be made.

Population Changes
In planning for future needs many
factors must be considered. First of

al agricultural

all we have experienced a tremendous
population growth “during this past
decade. The baby “crop passed the
four million mark for the first time
in 1954 and again in 1955 These
children for the most part have fin-
ished the fifth and sixth years of their
education. In thres or four more
vears many of these pupils will be in
our agriculture classes. Will our pres-
ent facilities handle these students?

Many of our rurgl area schools
have a more or less stable school
population. On the-other hand, many
urban areas have had great increases
in population due 1o the increased
birth rates and a fantastic population
movement that is going on. The Na-
tional Education Association pointed
out that: During the seven year period
1940 to 1947 over 13 million people
moved from one county to another
within their respective stales and over
12 million crossed state lines. The
Bureau of the Census concludes that,
“probably never before in the history
of the United States has there been
internal population movement of such
magnitude.”?

Future Projections

The individual teacher must be in
a position to answer many questions
concerning future buildings. TFor ex-
ample: What size classrooms will you
need in the next decade?. Will your
department have one or five vo-ag
teachers? The trend is toward more
and more multi-teacher departments,
Do you need a facility to handle 40
boys or 200 boys for an FFA meet-
ing? One school in El Paso, Texas,
is now faced with this situation. The
agrieulture enrollment at Ysleta High
School jumped from- about 60 stu-
dents in 1060 to over 200 and three
teachers in 1963. At the present time
it is necessary for them to hold FFA
meetings in the school cafeteria or
some other facility.

Meeting Community Needs
Wil your future bauildings meet

% Charles A. Ouattlebawm, Federal Aid
to School Construction, (Washingtor, D.C.:
U. 8. Government Printing Office}, 1954, p. 4,

2 NEA Research Bulletin, “Schools and
the 1950 Census,” Vol. XXIX, No. 4 {De-
cember, 1951), p. 161

community objectives and needs? In
all probability you will have more
urban students enrolled in vocational
agriculture due to school consolida-
tion and the shift of populatien from
rural to urban areas. Will this situa-
tion call for schoolt-owned farm lab-
oratory facilities? Will your entire

currieulum have to he re-evaluated.

in light of changing needs and con-
cepts? Will school-owned green-
houses, hotbeds, and nursery plots be
included in your future plans if they
are not mow a reality? A much
stronger shop program may come
about in ocur new ve-ag concepls.
Many schools have begun to swing in
these directions.

Where are your vocational agricul-
ture students going after they com-
plete or drop out of your high school?
Will they go to college? Will they go
back to the farm or ranch? Will they
enter the labor market in areas re-
lated to agriculture or into jobs that
are unrelated? These questions may
be important in planning both your
curriculum and future building needs.

Shop Facilities

In your shop area, will you need a
ten, twelve or twenty foot ceiling?
Could there be an occasion to bring
a 14 or 16 foot mechanical cotton
picker or grain combine into the
shop for repairs or instruction?
Should the floors be four, six or eight
inches thick with concrete? How much
floor space will be needed for effec-
tive teaching and wiility? Will the
shop class enrollment be limited to
15 boys or will you have as many as
60 in the shop at one time? Will
there be more than one class in your
shop the same period?. Will there be
both boys and girls enrolled in your
vo-ag classes in the future? This is
the situation now in a few depart-
ments in several states, Your shop
needs will vary under these condi-
tions. Should your future shop have
windows or should vou leave them
out to help minimize noise, distrac-
tions and the possible gain of more
economical construction? Should you
consider air conditioning your new
building? Do you need to install
two electric welding outlets or should
vou have twenty or more for effective
instruction? Some experts say that
the bare minimum should be four
students for each welder. Will there
be ample wiring and electrical ex-
haust fans included in your plans?

Some Guides for Planning

The educational philosophy, needs
and goals of the community should
first be determined as correctly as
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possible. This may be partly accom-
plished by meeting with the admin-
istration, school board, other teach-
ers, business leaders and farmers in
groups and each as individuals. All
of them will not have the same ideas.

However, a general pattern of philos.

ophy, goals and needs can usually be

gathered. When this Is done, plan
your facilities with the following
items in mind:

1. Site Selection. |
a. Is the site well drained?

b. Should the facilities be adja-
cent to or conmected to the
main high school plant? There
will be advantages and disad-
vantages in either case.

¢. Are busy streets nearhby? This
can be both a noise or access
factor, as well as being danger-
ous to student traffic.

d. Does the site lend itself to fur-
ther expansion?

e. In ten years is there a possibil-
ity there may be a population
shift to another area of town
thereby causing the high school
to be moved?

f. Is the cost in line with other

desirable sites?

Can expansion or remodeling

on the present site meet the fu-

ture needs at less cost than new
facilities on a2 new site?

2. Determine the projected enroll-
ment of the elementary grades or
feeder schools that send students
to your high school for long range
planning.

3. Plan your facilities (classrooms,
shops, ete.} so that they may be
used for as many different pur-
poses as possible such as lectures,
laboratories, luncheons, visual
aids, FFA and adult meetings.

ta

i

The Vo-Ag building at San Marcos High S
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chool near Austin, Texas although now 5 years

old is one of the better facilities in the state due to careful planning.

{Few taxpayers-can afford the lux-
ury of facilities designed for a
single purpose only.)

4, Will you need mére than one class-
room or shop for future needs? If
the present needs only require one
of each but thé school district is
growing, plan the facility in order
that further expansion will be
possible, .

5. Plan the shop avea for larger ma-
chinery in the future. Also plan
for larger class size and more ire.
guent adult use. The trends point
in these directions.

6. Confer with local architects and
give them a prepared list of the
educational spétifications of your
preposed building requirements
such as:

. Floor space needed.

. Height of ceiling desired.

Thickness of concrete floor.

. Lighting requirements.

Electrical wiring needs.

Equipment to. be used in the

building.

. Location of exhaust fans and

electrical outlets desived.

h. Plumbing requirements,

o oo oW

SLe]

Part-Time Farming--A Way of Life

JACOB 5. ZIGLER, Teacher of Vocational Agriculture
Greenmount, Maryland

Although farm
economists and
magazine editors
may disagree, it
is the opinion of
this writer that
the part-time
farmer is a vital
and necessary
part of our agri-
culturai ecomn-
omy.

Look about you in any of the
communities bordering on the heav-
ily populated urban and industrial
areas and observe the number of

igler

farms which are producing food and
fiber, while at the same time, one
or more of the adult members of the
family living on that farm eamns
wages at either full or parttime em-
ployment off the farm. These areas
are especially well adapted to this
type of dual employment. With the
present trend of light industry to
move into rural areas, opportunities
for employment within commuting
distance of the home farm are in-
creasing. This enhances the idea of
part-time farming.

Contributing factors are so ob-
vious that we often overlook them.

i. A list' of functions building is
to be used for.

j. Flow of student traffic patterns
desired.

k. Heating and/or air condition-
ing requirements.

. Dark-room requirements fox
visual-aids,

m. (Any other special needs).

7. Visit new facilities in your area
and talk to experienced teachers
concerning new ideas and changes
they would like to incorporate in-
to foture buildings. If possible
take your administrators and
board members on these visits.
These are only a few of the many

guestions that you may want to con-

sider before building your new vo-ag
facilities. When the facilities are com-
pleted, you wili probably find as the
writer has, a few mistakes that you
will avoid the next time. However,
with careful planning many costly
and unfunctional mistakes can be
avoided. One point to remember is
this: try not to fit the building to
your own particular specialty. The
next teacher tmay have his own pet
specialty. ]

Living, as many of us do, in rapidly
developing communities along the
Atlantic Seaboard, we find many of
the family size farms of a generation
ago being turned into housing devel-
opments or combined into large com-
mercial farms. However, in the less
accessible parts of this area are many
farms which once supported a family,
but because of mechanization and
other factors are no longer. able to
do so. Here the farmer or his wife
is forced to seek employment to sup-
plerment the farm income or sell out.
An alternative to this would be to.
rent to a neighboring farmer who
wishes to enlarge his own business.
This permits the fatm owner to hold
on to his land and home, which in
many cases has been in the family-
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for five or six generations. Here is
family pride tending to hold the
family on the land, while practical
economics tends to drive them off.
The Week-end Farmer

Another group which swells the
ranks of part-time farmers is that
group of former urbanites who re-
spond to the lure of country living
and purchase a small farm within
driving distance of their city jobs.
These people usually seek a better

E. L. Danald

J. L. Smith
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place to rear their families, or were
farm reared and have enough money
to purchase some land, thereby ful-
filling what may be a lifelong ambi-
tion.

It is argued by some that these
part-time farmers flood the markets
with products from which they do
not have to have a profit in order to
five, thereby keeping farm prices
down. This is undoubtedly true.
However, a more realistic look will

G. T. Dowdy

Assisting the Part Time Farmer

G. T. DOWDY, Head, Agricultural Administration Division
E. L. DONALD, Assistant Teccher Trainer, Agricultural Education
JAMES L. SMITH, Graduate Assistant, Schoo! of Agriculiure
{All of Tuskegee Institute, Alabama)

Part-time farming embraces both
farming and regular off-farm em-
ployment. As a natural corollary, it
has had its major growth contig-
wous to and within commuting dis-
tance of centers of population suf-
ficiently large to provide employment
of an industrial or professional na-
ture, and so situated that suitable
farming land is available within com-
muting distances of places of em-
ployment.

Part-time farms in the U.8. in-
creased from 574575 in 1954 1o
881,883 in 1959. The number of
part-time farms in 1959 represented
23.9 percent of the total farm dis-
tribution in the United States; in
1954 it represented 16.5 percent. The
contribution to the total value of
farm products sold did not increase
substantialiy.

In Alabama, part-time farms in-
creased from 29,925 in 1954 to 40,-
765 in 1959. The percentage of rep-
resentation as related to the total
runeber of all farms increased from
17 percent in 1954 to 32.2 percent in
1959. Part-time farms in Alabama
accounted for the sales of seven per-
cent of the total value of farm prod-
ucts sold in 1959, an increase of one
percent over 1954.

Objectives—The objectives of the
study were to determine: 1) the ex-
tent to which part-time farming is

undertaken as a ‘prelude to the re-
linquishment of faiming entirely or
an incentive to full-time farming, 2)
the extent to which part-time farming
is regarded as a permanent way of
life, 3) economic reciprocation be-
tween farm and off-farm employment.

Findings

Alternative Roles for Part-time
Farming—The role of part-time farm.
ing in Macon County’s economic de-
velopment can be reviewed from any
of three main opinions: 1} as a
transitional step to fulltime farming,
2} as a transitional step to full-time
nonfarm employment, or 3) as a rel-
atively permanent way of life.
Part-time Farming as a Transition
io Full-time Farming—A total of 150
parl-time farm operators were asked:
“Do you plan to engage in part-time
farming only long enough to estab-
lish yourself in full-time farming?”
The appalling revealment was that
40 percent answered “yes.” Out of
the 40 percent, 20 percent of the
part-time farm operators utilized
part-time farming as an aid to ob-
tain additional capital to purchase
additional land; 10 percent, as an
aid to obtain additional capital to
purchase additional machinery and
equipment; 7 percent, as an aid to
becorme a full-time farm owner; and
3 per cent, as an ald to become a
full-time faym operator.

reveal that these same farms, if not
farmed by a part-time farmer, would
be in production of farm produce by
a commercial farmer. It is also
argued that parttime farmers pro-
duce with less efficiency than com.-
mercial {uli-time farmers. If this is
true it refutes the former argument
that part-time farming depresses farm
prices. However, some recent studies
have shown that in some cases, at
Continued on page 262

Part-time Farming as a Permanent
Way of Life— Fhirteen percent of
the part-time farm operators related
that they were utilizing part-time
farming as a permanent way of life.
Six reasons were given for this under-
taking. The reasons stated and the
percentage of distribution were as
follows: Five percent stated that part-
time farming provided a wholesome
environment for rearing children; 4
percent related that it aided them to
supplement off-farm income; 2 per-
cent expressed that part-time farming
provided a lower living cost; espe-
cially in the food budget; 1 percent
thought that a part-time farm would
afford some protection in time of re-
cessions; 5 percent felt that a part-
time farm provided a good place for
retirement or when one reaches ad-
vanced age; and 5 percent felt that
parttime farming provided contact
with both rural and urban life.
Part-time Farming as a Transition
to Full-time Nonfarm Employmeni—
Part-time farm operators were asked:
“Were you a fulltime farmer and
decided to undertake paritime off-
farm employment as a step toward
finally leaving the farm entirely?”
Seventy or 47 percent answered
“yes.” It was noted that: Twenty per-
cent of the part-dime farm operators
expressed that they lacked the mod-
ern facilities needed on a progressive
farm; 13 percent stated that they had
encouniered competition from highly
mechanized farms; 5 percent ex-
pressed that the cost-price-squeeze”
was unbearable; 4 percent related
they lacked suffcient credit in order
to purchase machinery; and 3 per-
cent stated that they were unable to
obtain a sufficient number of acres
of fertile land in order to make farm-
ing worthwhile.

Farm Organization—Parttime farm-
ing has various goals and objectives,
ranging from part-time farming as a
permanent way of life to the goal of
large commercial farms. Conditions
of the area, as well as characteristics
peculiar to pari-time farming, were
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considered in the analysis of the or-
ganizational problems of these farm.
ers. Three important situations
evolved: 1) Parttime farming in-
volves a combination of farm and
off-farm work, the use of labor in
some activities competed for the use
of it in the other, 2) in cases where
suitable adjustments were not made
financial losses were said to be in-
calculable. Part-time farm operators
often use off-farm income as a source
of operating or investment capital
for farming, 3) The conditions of
part-time farming make it sufficient
and desirable to utilize modern equip-
ment coupled with the fact that small
farms must compete with highly
mechanized, render it doubly diff.
cult for part-time farmers to relax
on improvemments.

Tenure Status—1t was found that the
tenure status of most pari-time farm
families were well established in their
communities. For ail operators, 69
percent were fuil owners, (much
higher than average of all farmers),
20 percent part-owners and 10 per-
cent renters. These farm operators
had lived at their present residences
or in proximity for an average of 12
years. There was no significant re-
lationship between the various ten-
ures and the number of days worked
off the farm.

Classification of Off-Farm Qccupe-
tions—TF)ata support the fact that
part-time farmers engage in a variety
of occupations, namely: industrial
workers, teachers, ministers, transpor-
tation workers (truck or bus drivers),
store owners and keepers, carpenters,
* electricians, painters, plumbers and
unskilled laborers. Thirty per cent
were clagsified as wage workers and
70 per cent worked for a salary.
Eighty-five per cent of the 150 part-
time farmers interviewed worked a
total of twelve months a year or
they had full-time off-farm employ-
ment. Most of the regular nonfarm
jobs demanded 40 hours per week
of the employee’s time or 2,000 hours
Or more per year.

Part-time farmers commuting to
their off-farmn employment traveled
an average distance of 2 miles per
day-—one way. The average round-
trip travel time was 30 minutes for
all part-time operators. Macon Coun-
ty, Alabama, provided employment
to approximately 86 per cent of all
of the part-time farmers interviewed.
The average cost per day to commute
to nonfarm work was 55 cents.

Income From Nonfarm Employment

—Income from off-farm employment
ranged from 15 dollars a week to
$7,200 a year with the annual mean
income of $3,693.

The Use of Borrowed Funds—Ninety
percent stated that credit was used
to finance production, Farm opera-
tors were asked to identify the loan
agency from which they borrowed.
The loan institutions for identifica-
tion purposes were: Federal Land
Bank, Farmers Home Administration,
Production Credit Association, Com-
mercial Banks, Life Insurance Com-
pany, Credit Union, individuals and
others. Eighty percent related that
credit was obtaingd from individuals:
five percent from commercial banks;
and five percent borrowed from the
Cross Road Federal Credit Union.
Ten percent of the farm operators
did not horrow money or otherwise
use any kind of Gredit in the opera-
tion of their farming business. The
most striking fact was that no one
had obtained loans from the Federal
Land Bank, Production Credit Asso-
clation and the Farmers Home Ad-
ministration. All loans were obtained
on & short term credit basis ranging
from 6 to 12 months,

Framework for -Adjustment—CQObser-
vation from this"study implied that
the part-time farmers in the Macon
County, Alabama area need to in.
crease capital investments to modern-
ize techniques in order to produce
higher yields in production. The
number of acres utilized for farming
purposes should be inereased—this
would render Hédernization rela-
tively easier to implement. Efficient
farm management cannot be over-
looked relative to this situation and
improvement that can be made in
this area by farmers simply by seek-
ing and following the vocational ag-
riculture planned programs, The lack
of the use of credit by parttime
farm operators was observed during
this study. It was noted that 80 per-
cent obtained credit from individuals
(merchants) and‘only a small num-
ber of the part-time operators were
aware of the Fedetal Land Bank, the
Production Credit Assoclation and
the Farmers Home Administration.
Certainly, if credit is needed it seems
that most part:ditie farmers should
patronize the latter institutions,
Group procurement of production
needs and group marketing efforts
should be further developed and
should become more rewarding
should emall operators band together
for these purposes.
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In the future, vocational agricul-
ture teachers may expect to find some
families on small farms engaging in
part-time farming for each of the
three reasons: 1) as a transitional
step to full-time farming, 2) as a
transitional step to fulltime nom-
farm employment, or 3) as a rela-
tively permanent way of life. The
relative importance of each of these
roles will probably be quite different,

If past trends continue, it is prob-
able that one will see relatively few
families engaging in part-time farm-
ing as a transitional step to fulltime
farming. A somewhat larger per-
centage of families will probably en-
gage in parttime farming as a
relatively permanent way of life, at
least until & certain peak is obtained.

Perhaps the largest proportion of
families will engage in part-time
farming as a transitional step to full-
time nonfarm employment. One may
expect to see an increasingly larger
percentage of rural residential farems.
Vocational agricultural personnel
may find that this upturn may well
be the most important factor Lo give
enlightened impetus to the future de-
velopment of part-time farming in
all other states that may have a
substantial amount of part-time farm-
ers. In the future vocational agricul-
ture teachers and other professional
agriculture workers should find fer-
tile fields of leadership in a com-
posite teaching approach as they
deal with more and more part-time
farmers. Part-time farmers should
be encouraged to become more amen-
able to the development of parcels of
their land into recreation units. Some
of these units may be as follows:
fishing ponds for livestock watering,
boating, water skiing and swirnming;
wild-life preserves can provide in-
come where acreage is sufficient in
quantity. Senior citizens resort, lodg-
ing quarters, horseback riding, hunt-
ing guides and others are areas of
business interests that vocational ag-
riculture teachers, county agents and
other lay leaders can promote and
further utilize the full potential of
the patural and human resources of
the part-time farmer. 1

“No pleasure is comparable to the

standing upon the vantageground of-

truth.” Francis Bacon.

“The history of the warld is but
the biography of great men.” Thomas
Carlyle.
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Vocational Agriculture Should
Begin in the Freshman Year

C. EDWARD HENDERSON, Teacher of Vocational Agriculiure, Schuyler, Nebraska

Our obligation
as teachers of
Vocational Agri-
culture is to see
that students are
adequately
trained for a vo-
cation in agricul-
ture which
e includes farm-
C. E. Hendersen ing’ ranching or
related agriculture oceupations, To
adeguately prepare for a vocation in
farming or ranching today, it is
necessary that an individual be far
more skilled than he was a few years
‘ago. The mechanization of agricul-
ture makes it necessary that a per-
son know the working function of all
the various types of machinery he
will be expected to operate. The
large size of farms coupled with the
large volume of business and the
kigh overhead expense makes it nec-
essary that students have an adequate
working knowledge of farm manage-
ment and agriculture economics. For
most boys that go on into farming,
théir high school course in vocational
agriculture is the only place where
they are able to acquire this knowl-
edge. ‘

“Another big reason why vocational
‘agriculture should begin in the fresh-
man year is that in most schools this
is the first year of high school and as
‘students make the transition from
elementary schools to high school,
they begin to pattern their program
for fuiure years. The young thirteen
and fourteen year old boys are some-
what confused as to the establishment
of a curriculum and making of
friends. Here with a chance to start
his vecational training, the boy is
given a sense of direction and self-
assurance in the type of work he
likes and the chance to mold his in-
terests into the interesting and chal-
lenging vocation of agriculture.

FFA Aided By Four Year Program

The Future Farmers of America,
being an integral part of the whole

vocational agriculture program, then
begins to take form. The leadership
and self-attainment that can be
reached by the individual boy is lim-
ited only by his own desire and drive
for attainment. This boy as a fresh-
man in high school is at the first real
turning point in his life and here in
this period lies the verdict of which
way he is going in choosing a voca-
tion, If he has already made up his
mind that he inténds a career in
agriculture, either farming, ranching
or related occupations, he is missing
the chance to begin his training and
will be at a distinet disadvantage
if he has to wait until his sophomore
or junior year to start either a su-
pervised experience program or begin
his leadership in ‘the F.F.A.
More Farm Operctors Needed

It is appropriate that some of the
facts and oppertunities in agriculture
be called to the reader’s attention.
First the average age of the farmer
today in Nebraska is 52 years, which
means that a great number of farms
will be at least clistiging management
and probably ownership each year.
The fact that we cannot fill the need
for farm operators and owners even
if all vocationsl agriculture gradu-
ates go into farming, points out the
very. definite need for a four-year vo-
cational agriculture program. An
ever-increasing number of vocational

-agriculturally trained persons are

needed in agricultural-related oceu-
pations. This fact gives evenr more
support to a complete four-year high
school vocational agriculture pro-
gram, The chante for students to
learn and establish certain shop skills
and techniques would be lost if they
had to sacrifice their freshman and
sophomore years &f“vocational agri-
culture. The training of persons to
fill the needs for agricultural-related
occupations would ‘also be somewhat
deficient with less’ than a four-year
vocational agriculture program be-
cause of being unable to receive the
leadership training and a certain

amount of farm mechanics skills that
they could use in many related oceeu-
pations. The chance for attaining
goals such as an American Farmer

Degree, Foundation Awards in Farm

Mechanics, Soil and Water Manage-
ment, Crop and Livestock Production
would he greatly lessened with less
than a four-year program in voca-
tional agriculture. There are needed
some great changes in the over all
vocational agriculture program to
make it more effective and efficient;
however, limiting coursework to less
than four years and mot starting in
the freshraan year is not one of these
needed changes. More emphasis for
training in agricultural occupations
will definitely come into the picture

and is already here in the school at

Schuyler. We are now teaching two
separale courses in agriculture and

‘mechanical skills to better equip

students for an occupation once they
finish high school. This type of
course work gives the students a
working knowledge of motors, arc-
welding, tree-trimming, lawn care
and many other skills. Working with
established firms in their fields give
the student a chance to choose a vo-
cation while still in high school. [}

From Former Issues

In February, 1953, under the topic
“What’s Right with Vocational Agri-
culture,” Louis M. Sasman of Wis-
consin said, “In our idea of what
constitutes goéod farming programs
for vocational agriculture pupils, we
have made constant progress through
the vyears. Thirty vyears ago, many
vocational agricultural pupils simply
carried a “project.” In fact, we re-
quired them to carry a “project.”
Today our idea, at least, is that those
enrolled in vocational agriculture are
receiving instructions designed for
those who have entered upon or are
preparing to enter upon the ocoupa-
tion of the farm.”
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Juniors and Seniors Are Ready
for Specialized Study-

ROBERT E. LUCAS, Superintendent of,,ﬁchools,_?r’inceton $choo|s, Cincinnati, Ohio

it is good news
that some of
those who are re-
sponsible for vo-
cational agricul-
ture education
programs have
begun to take a
long look at the
future of the pro-
gram, Facls that
must be faced squarely should in-
clude the encroaching urban devel-
opment, the four million unemployed
farmers, and the sobering fact that
the annual income of another four
million farmers’ and agricultural
workers” families is less than $2,500.
At the same time, it can be readily
seen that while our economic stand-
ard of living is the envy of the world
our environmental standard is rapid-
ly declining. We are better housed,
better fed, and betier entertained,
but not better prepared to inherit
the earth.

Vocational agriculture, in order to
justify itself, is making a grave mis-
take in holding onte its traditional
specialized four-year program. In my
opinion, traditional vocational agri-
culture is not meeting the needs in a
society that puts a premium on the
student who has well-rounded skills
and in a nation that needs all its
citizens educated to appreciate and
congerve its dwindling natural re-
S0Urces.

Freshmen are Too Young fo Specialize

Taking a rural boy at age thirteen
or fourteen and channeling him into
the direction he “likes” because it is
the only one he knows, due to his
farm envirenment, and then accom-
panying this curriculum with an agri-
cuiturally oriented outside interest,
such as the FFA, is perpetuating the
same stereotyped system that turned
out the four million farmers who
today find themselves vocationally
obsolete.

No other vocational program of
today seeks to channel a child of

R. E. Lucas

this age into a highly specialized
program supplemented with an ap-
propriate vocational club, such as
Future Doctors, Futare Plumbers, ete.

Merely expanding fields, such as
processing, marketing, mechanies,
ekc,, is not the answer either. Whether
a young man sells a farm tractor or
an automobile or welds a combine or
an airplane, the same basic skills are
involved. .

Vocational agriculture has before

.1t a great opportunity to rechart its

course and revamp ils goals in line
with a changing world with changing
needs.

Although the greatest challenge
facing education today is to prepare
boys and girls for employment at all
occupational ‘levels, this does not
mean that the aim of our high
schools is to produce pre-doctors,
pre-lawyers, or pre-nurses or accom-
plished carpenters, technicians, farm-
ers, or welders. Rather it is to aid in
growth of mature, well-rounded, cul-
tural individuals able to sustain them-
selves in an interdependent society.
They do this only if they have ac-
guired basic diversified skills, both
intellectual and manual, which will
enable them to be flexible and suc-
cessful in the vocational fields in
which they show aptitude.

Today's Vocations Demand
Intellectual Abilities

The amount of preparation now
needed for employment has increased
as our society has hecome more com-
plex, and the demands upon workers
become greater and their tasks be-
come more complicated. Once em-
ployed, in any capacity, the individ-
ual worker today quickly finds that
he faces the problem of keeping up
with changing employment condi-
tions. New technologies and materials
and new markets and research de-
velopments constantly alter the busi-
ness and industrial scene. Specific
skills in demapd today may be ob-
solete next year. Occupations dis-
appear and are replaced by new ones.

In short, technology has created a
new relationship between man, his
education, and his work in which
education is placed squarely between
man and his work. Traditionally, this
relationship has held for some men
and some work (on the professional
level, for example). A relationship
exists now for all men and all work.
Vocations today demand intellectual
skills. Therefore, educators must be
awakened to the fact that what is
referred to as general or academic
education and vocatioral -education
canpot be put into neat little com-
partments to compete or co-exist. A
high school graduate stuffed with
fragments of knowledge in the lib-
eral arts or applied arts or about a
specific trade is almost useless to
himself. This knowledge must be
woven into a coherent curriculum in
which every part reinforces the whole
and all together build insight into the
world of work.

An educational institution today
cannot justify taking a child at four-
teen or fAfteen and channeling him
into a training course for any nar-
row occupational or professional
spectalty.

The first two, and usually three,
years of high school should be ex-
ploratory, where a student may find
and develop his aptitude through ex-
perience in a wide variety of courses
which will give him basic knowledge
in language, mathematics, social sci-
ence, science, and mechanics, as well
as art, music, and physical education,
For it must be remembered that a
work choice is an expression of an
individual’s attitude toward himself,
as well as the opportunities afforded
him.

Siart Specializing in the Senior Year

By the time a student reaches his
senior year, he should have sufficient
maturity, knowledge, and insight into

“his capabilities, his interests, and ap-

titudes that he can qualify for a wide
variety of occupational choices while
he may be ready to specifically con-
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centrate on one field. It is only at
this level that agricolture as a voca-
tion can be tapght. Then it can be
expanded to include the thirteenth
and fourteenth years. If this is done
properly, those whe are needed and
want to go into agriculture can take
up the serious task of learning this
vocation. It will also be possible for
students who are raised on the farm

Tar AGRICULTURAL Epucation Macazing, April, 1965

to receive a broad and deep educa-
tion so that if they do not desire to
go into farming, they can he guided
inte other vocational areas where
there is a need.

In secondary education we must
enhance and broader rather than re-
strict and narrow the opportunity of
every individual to become whatever

he may. ]

A Community Study Assists in
Adjusting To Urbanization

ROBERT V. KERWQOD, Teacher Education, West Virginia University

Many commu-
nities have felt the
impact of indus-
trialization upon
agriculture. De-
partments of Vo-
cational Agricul-
ture have also
experienced the
resulting changes
from a rural to
an urban-minded population. In 1955
a maulti-million dollar aluminum roll-
ing mill was located in Jackson
County of West Virginia. The roiling
mill was to be the first of the third
series of expansions in the aluminum
market competition by the Kaiser
Aluminum Chemical Corporation.

In 1957 I was employed by the
Jackson County Board of Education
as a teacher of vocational agricuiture
at Ravenswood High School, which
iz located approximately six miles
from the new Kaiser Aluminum
Plant, [t was soon evident to me that
changes, both agriculturally and
otherwise, which would affect my
local program of vocational agricul-
ture.

Robkert Y. Kerwood

Social Changes

As shown in Figure 1, the popula-
tion of Jackson County was declin-
ing steadily from 22,987 inhabitants
in 1900 to 15,299 in 1950. A small
rise was noted between 1930 and
1940, but a decline- of over 1,000
people occurred between 1940 and
1950. A rise in population of 3,242
occurred between 1950 and 1960.

Assessed property rose from $22
million in 1950 to approximately
$45.7 million in 1958 for an index
214.5, again highest in the state. Per-
sonal incomes of Jackson County
citizens, Figare 2, jumped from $18
million in 1955 to $43.7 million in
1957, In 1960 personal incomes re-
turned to $37.7, still $19.7 miliion

more than the 1955 figure. The boom
was well on its way,

There were many changes in the
county for which figures were not
available. Some of these were new
shopping centers, public buildings,
business enterprises, recreational fa.
cilities, apariment units and miles of
new pavement to new homes. Within
the urban areas growth and develop-

ment was the mark of Jackson
County, but a different situation ex-
isted in the rural areas.

An Agriculivral County Changes

Jackson County was an agricultural
county, Some of the finest farms in
West Virginia were located within
its boundaries, Very little of its area
was not suitable to cultivation or
grazing. The land area was 295,000
acres of which 270,012 acres have
been classified as farm land. Jackson
County grew agriculturally until in
1954 there were 1,751 farms in the
county with an average size of 121.7
acres.

With industry moving inte the
county and many farmers seeking
employment in industrial plants, agri-
culture suffered a decline between
1955 and 1960. What had once been
an agricultural county with a few
small industries became identified as
the home of Kaiser Aluminum. Agri-
culture was forced to share its place
in the economy with a “budding”
aluminum industry.

24
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POPULATION CHANGES (IN THOUSANDS OF
INHABITANTS) IN JACKSON COUNTY FROM
©1900-1960. [INDEX 1950 = 100)
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Table |

PORTIONS OF THE 1959
PRELIMINARY CENSUS OF
AGRICULTURE
FOR JACKSON CQUNTY?

1954
1751

1659
1232
601

Farms

Part-Time
(Operator under 65,
working off farm 100
or more days, or with
income from other
sources greater than
farm products, sold,
sales farm products
$50—2499.)

Part-Retirement
(Operator 65 or older,
sales $50--2409.)

Commercial Farms

Average Age of Farm
Operators

255

383

529 539

Acreage
Average Size of
Farms
Cropland (Hax-
vested) acres 34,719 25,558
Livestock and Poultry
Cattle and Calves

122 145

number 21,316 16470
Milk Cows 7,071 4,017
Poultry 86,469 43,320

Sheep and Lambs 4,020 3,679

*Bureau of the Census, Preliminary Census
of Agriculture 1959 for Jackson County,
{Washington: U.S.: Department of Com-
merce, 1960), p. .-

Vo-Ag Teachers Inferviewed

With the coming of industrializa-
tion there were views expressed that
agriculture was gone, agricultural
workers were no longer needed and
the money for classes of vocational
agriculture should be shifted to other
training areas. In 1961 the other
teachers of vocalional agriculture in
the country were interviewed by the
writer. Some observations noted
were: (1) when industry moves in,
vocational agriculture must be ready
to adjust, (2) vocational agriculture

teachers were teaching several gen-.

eral shop courses for non-vocational
agriculture students, (3} programs
of vocational agriculture can with-
stand urbanization pressures if they
are good programs giving the stu-
dents what they want, (4} new em-
phasis was being placed on agrieul-
tural science and farm mechanics
and (5) farm related occupations
were becoming more important in
the boys’ training for the future.

The Role of Yocational Agriculfure

The fact that 48 percent of Jack.
son County farmers are part-time and
21 percent are part-retirement farm.
ers is important to determining the
needs of an area feeling the effecis of
urbanization.

This presents a challenge to de-
partments of Vo-Ag. The acceleration
of part-time farming in the past dec-
ade has placed vocational agriculture
departments in theirole of serving a
split oeccupational community. New
problems such as the distribution of
non-farm income, operation of a
smali diversified farm, record keep-
ing of farm and®non-farm income
and many others present themselves
to the part-time farmer,

It has been said in some circles
that teachers of vocational agricul-
ture should not waste their time on
farmers who do not depend entirely
upon the farm as 2 means of income.
However, it is this writer’s opinion
that with the present rate of urban-
ization and the increasing importance
of town and country relationships
vocational agriculture must stand
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vironments, A small home garden or
seeding a lawn presents many ques-
tions which teachers of vocational
agriculture should be able to answer,
In some respects the part-time farmer
is a city person who prefers to live
on a farm. Teachers of vocational
agriculture must include these people
in their programs of instruction for
a community.
Areas Needing Attention

To determine the areas of agricul-
tare which were requiring the most
attention, the writer surveyed a sam-
ple of people in the county inter-
ested in agriculture. They included
farmers, Vo-Ag teachers, extension

Table 1
AREAS OF AGRICULTURE
REQUIRING MOST ATTENTION

Percent of
Areas of Work Those Surveyed
Marketing 52
Pasture Improvement 36
Meadow Improvement 28
Part-Time Farming 24
Small Fruit Production 24
Livestock Production 20
Poultry Production 20

Woodland Tmprovement 20

ready to serve people from both en-  All Others under 20
50,00¢
40,000
Index
3756
30,000
Index
index 263.1
20,000
Index
1233
index
10,000 000
1954 1955 1956 1957 1958 [959 1960
FIGURE 2

PERSONAL INCOMES (IN THOUSANDS OF DOLLARS,
ADJUSTED BY THE WHOLESALE COMMODITY .
INDEX} FOR JACKSON COUNTY. {INDEX 1956 = 100}
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workers, bankers, high school prin-
cipals, etc. The results of the survey
are presented in Table IIL
Further Suggestions

In the above discussion I have
noted some problems which presented
themselves In a county which is
changing to an urban minded pablic.
What should vocational agriculture
do when urbanization moves in? As
a result of the above study I present
the following as suggestions to teach-
ers of vocational agriculture: (1)
Survey the community to determine
changes affecting agriculture and vo-
cational agriculture. (2) Keep in
mind that over 70 percent of the
people involved in farming are out
of school. A large percentage of the
teacher’s effort should be aimed at
helping out of school people. (3)
Work cooperatively with other teach-
ers of vocational agriculture and per-
sonnel of agricultural agencies and

New High School Vo-Ag
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organizations in the area, Without
their cooperation, there may be a
duplication of effort and lack of
agreement concerning key issues of
an agricultural nature in the area.
This will cause farmers to become
confused and possibly revert back to
conventional methods of farming.
{4) Publicize to the fullest extent
any activity which involves the vo-
cational agriculture program or the
Future Farmers of America. Do not
let the people foTget for one minute
what is being accomplished with their
money. (5) Keep abreast of the la-
test trends in vocational agriculture.
If they apply to the local situation,
do not hesitate to use them, In a
changing community, people become
so accustorned 1o change that they
expect it in all lines of work. (6)
Spend as rmuch time as posssible in
the field supervising the boys and
working with the farmers envolled in

Courses Developed

W. T. ELLIS, Supervision, A & T College, Greensbora, N. C.
RIS

The primary concern of the high
school phase of vocational education
in agriculture is the Student—pro-
viding him with the greatest oppor.
tunities possible for developing his
interest, knowledge, understandings,
and abilities in the expanding fieid
of agriculture—finally preparing him
for a vocational occupation in agri-
culture.

In North Carolina as in countless
other states, much effort has been
exerted toward proper direction of
programming agricultural education
at the high school level. Much effort
has been made to mest the needs of
the agricultural clientele. Consultants
of national acclaim have assisted
along with supervisors, superintend-
ents, principals, teachers and laymen.
As a result of this crash program,
the first major break through in pro-
gram planning occurred in North
Carolina approximately three years
ago. At that time an ail-out effort was
made to shift {rom the enterprise job
method to the broad unit method.

A unit of instruction might extend
over several weeks and include a
number of .daily lessons related 1o a

problem. These units were categor-

ized into six major learning areas:

Agricultural Leadership and Guid-
ance, Agricultural Engineering, Soil
Science, Plant Science, Animal Sci-
ence and Agricultural Business.

In implementing this new ap-
proach, much emphasis is being
placed on developing amaong students
an understanding of the basic prin-
ciples and concepts invoived in med-
ern agriculture. This means further
emphasis on the employment of three
major learning principles-—practice,
effect and association, oriented to-
ward occupations.

The 9th Grade: This curriculum is
student centered and occupationally
oriented,

The design of this curriculum at
the ninth grade level is based on the
principle of vocational exploration
and helping students prepare and
make tentative choices for vocational
opportunities in agriculture. It helps
the student to decide whether he
wishes to remain_in agriculture or
whether he should seek a career in
other fields.

The ninth grade curriculum for
sake of brevity is titled “Introduction
to Agricultural Occupations.” The
title implies that instruction will not
be subject matter centered—instead

Vo-Ag Classes. Make the visits short
and frequent as necessary. (7) Be
flexible in conducting the program
of vocational agriculture and in your
attitude toward those who criticize.
Keep on the offensive with a good
over-all program adapted to the com-
munity and its citizens. M
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it will be structured and taught in
such fashion that students will be
able to relate it to agricultural facets

“of the world of work.

The 10th Grade: Major emphasis
has been structured with depth and
breadth in the following broad areas
which are flavored throughout with
guidance and leadership; Agricul-
tural Engineering, Agricultural Busi-
ness, Animal Science, Plant Science,
and Soil Science. These areas are un-
dergirded with occupational guidance
and leadership with emphasis on sci.
ence and mechanics.

The underlying objectives of this
Curriculum are:

—To help students develop an un-
derstanding of the basic scien-
tific prirciples and concepts
which have application in the
broad field of agriculture,

—To apply some of these prin-
ciples under laboratory condi-
tion or practical situations.

—To develop some of the more
hasic and simple shop skills.

At the end of the 10th grade
course, the student should have ten-
tatively decided whether or not he
wishes to continue preparing for a
vocation in agricalture, and perbaps
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CURRICULUM FOR A SINGLE '!‘EACHER DEPARTMENT

AGRICULTURAL SCIENCE AND MECHANICS
COURSE NO. 702
. Animal Ag. Plan Soil
10th Engiigering Scrilen:e Busir?ess Sciznze Science
l.eadership and Guidance
9th
Ag. Engineering | Animal Science | Ag. Business Plant Science Soil Science
INTROBUCTION TO AGRICULTURAL OCCUPATIONS
QURSE NO. 70§
Ag. Prod. (703) Ag. Management {704}
11th NI F N D P
2log|EE 25| wm8) ¥
SoesleE |3 SElBES| 25
€YE| 23103 25882192
(3 .‘}3,1— J §2H1 gm ] ,1' ‘g\r';
Guid. & Ldsh. Gid. & Ldsh.

even select the specific occupation in
agriculture he wishes to pursue. This
course may conveniently be titled
“Agricultural Science and Mechan-
ies.”

The 11th and 12th Grades: Op-
tional offerings: Agriculture III and
IV are considered misnomers in so
far as describing the junior and
senior curriculum. The offerings at
these levels will be vocational prep-
aratory in nature and will be struc-
tured so that the course will encom-
pass instruction in a galame of agri-
cultural occupations in the optzonal
area.

Some schools perhaps will design
their curricula to offer full year
courses and others will find it fitting

and proper to structure the program
so as to contain semester length
courses or large blocks of instruction
in no more than three of the major
learning areas. An example of a
course of this design would be, gen-
eral horticulture, for several weeks,
soil management, for a similar penod
of time and suffcient instruction in
agricultural engineering to make the
instruction in the other two learning
areas more meaningful.

The design of the program in mul-
tiple teacher departments, will be
somewhat different from that of the
single teacher departments at the
11th and 12thsigrade levels. Although
semester length courses may be of-
fered as a part of the curriculum in

VOCATIONAL AGRICULTURE CURRICULUM
FOR A MULTIPLE TEACHER PRCGRAM

. Agricuttural
,;h g iioos oot Senea .
1 ah Forestry Operation Hcrf’iﬁl?ure Ag}::cu!lurlal
Options Equipment Man:;jmem ' Chomicals
Ldsh.! & Guid.2i | Ldsh. & Guid. Ldsh. & Guid. Ldsh. & Guid. Ldsh, & Guid,
&
Livestock and
Agricuftural - Ornamental Cro d Soil
1ith ng:;:fucl;?:n Tegﬁﬂ;’gy H;:;cuifwe Tegﬁzgiug:l
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9th §NTROQUCT|ON TO AGRICULTURAL OCCUPATlONS
COURSE NO. 701
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some multiple teacher departments,
many of them will design their pro-
grams so as to offer full year courses.
Even though the full-year courses are
specialized to a limited degree, they
are not specialized to the point they
would be limited to a single oceapa-
tion, but would include instruction
pertinent to a cluster of closely re-
lated occupations, .

It is not anticipated that any school
will be able to offer all the unit
courses in the option during a single
year. Neither does one anticipate
these courses as being terminal, al-
though it is realized they will be
terminal for some students.

BASES FOR CURRICULUM
CONTENT. The content of the pro-
gram at the 1lth and 12th grade
levels is based on several factors:
such as the agricultural economy of
the area, the kinds of employment
opportunities, the aspirations and
preferences of students, number of
students available, personnel, com-
pelencies of teachers and facilities
avajlable.

SUPERVISED PRACTICE EX-
PERIENCE. Supervised practice or
work experience is planned as an
integral part of the vocational educa-
tion in agriculture curriculum.

This supervised practice consists
of those learning experiences, te-
lated to instruction, which require
development beyond the normal
school hour and class facility., It
should utilize the realistic work op-
portunities made available at the
home, the farm, the school, and com-
munity businesses for developing de-
gired and needed student competen-
cies in agriculture. '

Program of Studies

Course
Numbers Course Titles
701 .. ...Introduction to Agricul-
tural Occupations
702 ..., Agricultural Science and
Mechanics
703 ..., Agricultural Production
704 ..., Agricultural Management
{Options for multiple
teacher departments)
705.1. ... Agricultural Construction

705.2. ... Agricultural Machinery
and Equipment

705.3. .. .General Horticulture

705.4. ...Ornamental Horticulture

705.5. .. . Forestry

705.6. .. .Crop and Soil Technology

705.7. .. . Livestock and Poultry
Technology

705.8. ... Agricultural Chemicals

705.9. ... Agricultural Business,
Operation & Management




Roy Smith

A large number of vocational agri-
culture departments still offer only
four vears of project construction
type farm mechanics instruction
which offer the development of only
a limited number of skills and where
the only measure of success is the
tonnage of completed projects that
passes through the door of the shop.

Teachers of Vocational Agricul-
ture are faced with a paradex in
training farmers of the future. While
mechanics increases in importance on
modern farms, we are given less time
each year for teaching the multitude
of skills which we feel wiil be needed
by tomorrow’s agriculturists.

After spending my first year in
this department, [ was also faced
with the problem that increased en-
rollment in vocational agriculture
made it impossible for all students
to have a project of sufficient scope
to be challenging and still have
enough reom to work in safety and
comfort. In order to solve the first
problem of teaching more skills bet-
ter in less time, while at the same
time minimizing the effects of the
second problem of space, [ decided
to try a different approach-—blocked
instruction.

The first step in setting up this
proposed program was to select units
of instruction to be included in each
of the four years to provide the
students with a maximum of well
taught skills at the end of their high
school careers. A schedule of skills
taught in each of the four years is
shown in Figure 1. After this was
done, it was necessary lo break the
program down so that each class
would have a minimum of 72 hours
of farm mechanies instruction as
preseribed in our state plan, while at
the same time working in smoothly
with the rest of the curriculum. The
third and final step was to organize
the instruction at each level so that
the shop facilities would not be over
taxed at any one time and so that
there would be good quality teaching
and educational activity during each
period of instruction,
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A Block System for Teaching

Farm Mechanics

To implement the blocked instruc-
tion, the shop is divided into sta-
tions and the classes set up on a
rotational schedule: where students
are required to participate in a num-
ber of activities in a given period of
time. A rotation schedule for the
farm mechanics instruction in Vo-
cational Agriculture [ iz shown in
Figure 2.

At this time, I have employed this
method completely in Vocational Ag-

ROY SMITH, Teacher of Yocationul Agriculture, Filley, Nebraska

viculture 1 and II, and partially in
Vocational Agriculture 11T and IV,
and the results have been gratifying.
There seems to be much more day to
day continuity in classroom instruc-
tion as well as in farm mechanics.
Farm mechanics activities have taken
on more meaning where there is a
definite goal to be achieved in a
given period of time. There is very
little of the old problem of fighting
for floor space even though the en-

Figure 1. Farm Mechanics Units of Study Taught In Each Year of
Yocational Agriculiure at Filley High School

Agriculture T

Plans and bills of material
Hand and power woodworking
Basic welding

Concrete construction

Making electrical splices

Agricultyre 111

Slide rule instruction

Soil and water conservation
Farm electrification

Farm power

Farm machinery

Buildings and conveniences

S 5
Interest is high as freshmen studenis test concrete beams

determine proper water:cement ratio,

Agriculture 1T

Advanced welding

Advanced woodworking
Managing farm service center
Project construction in shop

Agricelture IV

Farm mechanics management
Construction of large projects

made as a class project to
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rollment is up 20% this year.

Even the weaknesses I expected to
show up have not materialized to any
great extent. I had expected com-
plaint from the classes that there are
not two “shop days” in each week.
This never came. Thus far, I have

rot heard any objection from the
parents whose sons are not able to
construct farm equipment in the
school shop. There are fewer class
periods where the teacher does not
have advance preparation, but on the
other hand, farm mechanics instrue-

Vocational Agricnlture 111 (Note: Almost the whole 180 days this vear is
spent in [arm mechanics, but not necessarily in shop work.)

Seil and water conservation

terraces windhreaks
waterways contour farming
dams graseland farming

Slide Rule instruction (clazsroom}

Farm Electrification
Principles {classroom)
Wiring SPST & SPDT switches
Wiring 3-way switches
Wiring 4-way switches

-7

conducted as field trips

Rotation schedule

Wiring entrance panel and branch circuits

Servicing clectric motors

TFarm Power
Principles {classroom)

Disassemble and assemble magneto

Disassembie and assemble single updraft carburetor
Wire electrical system and service electvical system *

Rotation
schedule

Adjust valves and check compression
Service power transmission systems

Tarm Machinery
Principles (classroom)

Adjust planting machine - corn planter head

Adjust mowing machine

Adjust tillage m&(hm(‘ - plow and cultivator

Teacher or student
demonstrations

Adjust and service hydraulic system

Adjust harvesting machine

Farm Buildings
Principles (classroom)
Cutting rafters
Laying out foundations
Masonry construction

Laying shingles and metal roofing

Vocational Agriculture IV

Rotation schedule

Farm Mechanics Management (classroom)
Fitting the farm meclmmcs program into the totai farm management

picture

Selecting and buying machinery to fit the farm

Construction of large projects

Equipment which will contribute to the total faxmmw program
Utilize skills learned in previous year(s)

Suggested activities:

i

Service and overhaul tractor or stationary motor
Build electrical powered equipment

Build automatic feed wagon

Build grain hox
Build loading chute
Build running gears
Build shop equipment
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tion has taken on more meaning to
me because of the feeling that much
more is being accomplished. There is
some confusion when a class first
goes into the shop at the beginning
of a block of farm mechanics in-
struction, but it is not nearly as great
as that caused by 14 students trving
to use 1 power saw or 3 welders at
one time.

In short, the blocking of farm
mechanics instruction in the cuarrie-
ulum has made a definite improve.
ment in my department, and 1 feel
should be strongly considered by all
vacational agriculture teachers. [7]

EVALUATION ...
Ceontinued from page 239

agriculture can best be met through

continuing evaluation by citizen

advisory groups at the local level,

The best way to insure satisfactory
national evaluations is to secure con-
tinuing satisfactory local evaluations.
Continuing local evaluations can best
be provided through school spon-
sored citizen advisory committees,
Evaluators and legislators value
highly the reports of such groups.

Now Is The Time For Action

The required periodic evaluations
represent only that which we should
have been doing all along. Because
we failed, we are now bemw prodded
in a not too gentle manner.

If we wish to play an influential
role in the evaluation of our pro-
gram, the time to take action is now,
We must not wait until national eval-
uations have been completed. If our
programs of vocational education in
agriculture need to be changed, we
should be the first to recognize that
fact and the first to suggest the kinds
of changes which will result in the
needed improvements.

By virtue of the dedicated efforts
of many people whe believe strongly
in vocational education in agricul-
ture, we have been given the oppor-
tunity to demonstrate what can be
done. Because of the legislated peri-
odic evaluations, that which we ac-
complish will be known to the entire
nation. If we have the vision and
the ability to do what should be
done, the Vocational Education Act
of 1963 will forever mark the dawn
of a truly golden era for vocational
education in agriculture. [

“If we open a quarrel between the
past and the present, we shall find
that we have lost the future.” Winston
Churchill,
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V. E. Christensen

One of the ever present problems
in vocational agriculture as in all
teaching is that of how to give ap-
propriate consideration to the great
variety of differences in interest, mo-
tivation, attitude, aptitude, prior ex-
perience and a host of other variables
that exist in a normal classroom.
Each pupil entering the classroom
differs from every other pupil in
terms of his present command of the
facts and figures, knowledge of sci-
entific and technological principles,
skills, techniques and general “know-
how.” Each, depending upon his own
unique characteristics and home dif-
ferences, profits to a varying degree
from every learning experience.

Here are a few of the findings
from a study® designed to investigate
the influence of seclected factors on
the acquisition and retention of class-
room learning in vocational agricul-
ture.

OWNERSHIP-{Whether or not a

student actually has personal own-

ership of animals similar to those
being discussed in class.) The stu-
dent’s personal ownership of just
one animal appears to be of ben-
efit only in situations where the
home has none of the animals,

The students, in the study, received

more benefit from working with a

home herd of 10 or more head

than from owning only one animal
of their own.

NUMBERS OF ANIMALS

OWNED BY THE STUDENT-—

The “sow and litter” type of ex-

perience program may have meriis

other than these considered within
the boundaries of this study; how-

ever, it does not appear to he a

defensible technique for providing

experiences which might influence
classroom acquisition or retentiomn.

For the livestock experience pro-

gram to be beneficial to measur-

able classroom learning, the scope
of the undertaking must be large
enough to require managerial skills

—to provide a broader range of

experiences than are possible from
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Factors Influencing Classroom
Achievement in Vocational

Agriculture

“low numbers” projects.
NUMBERS OF ANIMALS ON
THE HOME FARM—(0Of the type
being discussed in class.) The
student had to personally own up
to 40 head before greater benefit
in acquisition and retention could
be measured as compared to work-
ing with a home herd of 80 or
more {swine in this case).
PRIOR EXPERIENCE —The
amount of first-hand experience by
the student with the topic being
discussed in class had greater in-
fluence on acquisition than on re-
tention. An increase in experience,
however, was of no measurable
benefit to those “students already
assessed as being at the “man-
agerial” stage. Prior experience
was more influentidl upon gain in
facts and figures thaii upon the
learning of either scientific prin-
ciples or ability to solve problerns.
The per cent of total measured
gain of knowledge decreased as the
amount of experience increased.
This is, undoubtedly, not due to a
cause-effect relationship but rather
the result of 2 classroom situation
where those who start at the bot-
tom have the most to learn. Teach-
ers, at times, spend a considerable

amount of time teaching material -

which may be new to those low in
experience but is already well
known by the highly experienced.
It is very possible that instructors
in some classrooms end their units
at a point where the highly ex.
perienced are first becoming ex-
posed to new matefials, This place-
ment of a ceiling ftpon the amount
of possible learning warrants care-
ful consideration,

EXPRESSED CAREER INTER.-
EST—Low classroom. achievement
and lower level occupational as-
pirations were found to be directly
related. Students indicating an in-
terest in occupations considered to
be higher in social status were also
found most likely to demonstrate
higher gains and better retention

Y. E. CHRISTENSEN, Teacher Education, Cornell University

in the classroom. This direct re-
lationship suggests it may benefit
classroom achievement if the in-
structor encourages the learner to
establish higher occupational as-
pirations than may appear feasible.
PARENTAL ATTITUDE — A §i-
rect- relationship was found be-
tween the total amount a student
gained and remembered from a
classroom unit and the attitude of
his parents toward the entire ve-
cational agriculture program.
Strong parental support was a most
influential factor on greater gains
and lower losses of knowledge.
Working with the student’s par-
ents during home supervisory visits
may be equal to or possibly more
important than working with the
pupils themselves where classroom
achievement is the concern.
STUDENT’S OPPORTUNITY TO
FARM — Those students from
homes where the home farm af-
forded the learner with a more
favorable opportunity to farm as
a career had higher total acquisi-
tion and retention than those from
farms providing the learner less
favorable or no opportunity to
farm.
INTELLIGENCE -~ Aptitude had
greater influence on total class-
room agcquisition and retention
than any other fact considered, in-
cluding: ownership, prior experi-
ence, career interest, ete. Voca-
tional agriculture being equally as
demanding of students’ aptitude
and ability as any other subject
matter area is not an appropriate
substitute for the special classes
needed in our schools to work with
the low ability, the underachiev-
ing or academically disadvantaged.
Several factors, considered in the
study, were not found influential on
classroom acquisition and retention
including: the student’s interest in
farming as a career, the student’s
favorite farm animal, size of the
home farm, father’s time spent off
the farm, major income producing

-

¢
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Prior experience can provide many facts and figures, however, classroom instruction and
directed field experience are required for mastery of scientific principles and increasing
problem selving ability.

To increase classroom lzarning, the scope of an experience pregram should be large snough
to require managerial decisions.

L

Gl ) Ll
Parental support of the prog visits are
key factors influencing classroom achievement.
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enterprises on the home farm, etc.
The study attempted to show the
kinds and degrees of differences that
exist among learners in vocational
agriculture; to explore the factors
which bring about and infldence such
differences, and io determine the ex-
tent to which these differences affect
classroom acquisition and retention.
The writer’s basic concern in under-
taking the study are best expressed
by this comment:
As he faces a new class for the
first time, the teacher is aware of
tremendous differences among his
students, But awareness of differ-
ences is not enough. He must, if
teaching is to be successful, know
the nature and extent of such dif-
ferences, how they affect teaching
and learning and the factors which
account for such widespread dif-
ferences among learners. The
teacher who knows a great deal
about learning, but little about the
learner is only half prepared.® []

Footnotes

*Christensen, Virgil E. “Factors Influencing
Acquisition and Retention of Learning in
Vocational Agriculture.” Ph.D, Thesis,
Madison: University of Wisconsin, 1964.
“Blair, G. M. et al, Educational Psychology,
New York: The Macmillan Co., 1954, p.
114.

1,000 Leaders Attend
California Conference
on Vocational Education

Sharing a mandate to design plans
for the re-establishment of the dig-
nity of work and the value of labor,
more than 1,000 community, church,
industry, labor and school leaders
met in Los Angeles in January as in-
vited delegates to a two-.day Cal-
ifornia State Conference on Voca-
tional Education, first policy-level
study of occupational training ever
held on a statewide basis.

Planned to establish dimensions
and directions for a far.reaching pro-
gram of vocational training to meet
current and future needs of the na-
tion’s total work force, the unique
conference featured major presenta-
tions by federal, state and local au-
thorities, according to James A. Her-
man, coordinator,

Called by Dr. Max Rafferty, Cal-
ifornia’s state superintendent of pub-
lic instruction, and jointly approved
by the State Board of Education and -
the State Department of Education,
the conference explored means of
winning greater understanding, ac-
ceptance and support of vocational

schooling. "
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oped and sent to the 1120 farm ma-
chinery dealers in fowa asking (1)
the number of persons employed in

Competencies Needed for the i srpmiortacer 1
. of employees to be emploved in R
Farm Machinery Worker e o

and (3) the ages of all employees
presently employed.

ALAN A. KAHLER and CLARENCE E. BUNDY, .. ., Needed Competencies
lable 1 reveals the agricultural

Teacher Educatfion, lowa State University competencies fisted by the panel of
specialists and the degree each was
needed and possessed by managers,

Occupations in Table 1.
retail farm ma- Managers Sﬂ;ﬂn Seorea Service
chinery distribu- Competencies Na Pb Es}wloyﬁr EI:TH?IO%E E&n?ﬂoy;r E&nployﬁe
tion have long . . (N=100) (N=i3) (N=48} (N=5}) (N=5i)
been considered a Understanding of
. Farmers' present and future labor
part of the retail-  jeeqs 33 27 31 25 31 27 22 18 21 17
ing industry of Individual farmer’s favming programs 3.2 2.6 30 23 3.2 25 23 17 21 16
the nation. Frain- Eccfnomic Ji;l?asazis for use of labor 27 50 34 26 35 96 25 19 25 21
3 . saving machings N . . N fe N . N - - -
Ing programs Effectgsof:ifeazifzeron crop production 3.3 29 31 26 29 30 23 21 25 25
. have centered Livestock and crop production costs
Alan A. Kahlor around the retail- per production unit 28 22 2% 21 27 23 18 14 17 1.2
ing aspects of the industry for those Community seil conditions 30 26 30 26 28 29 22 18 25 21
interested in employment in these 'Ilzillt:E%e methoﬁs Itl'SEd intgor{;xmunitzy 30 24 30 23 3.0 24 23 ls 24 17
» . tertilizer a lcation methods, costs
occupations. Do males employed in - &7 " ER 35 31 33 29 36 33 26 24 29 28
retail farm machinery distribution Herbicide application methods, costs
need to possess competencies in agri- and control 30 21 31 23 31 24 22 15 20 13
culture in order to eficiently carry out éﬂsecticid{ﬂ ﬂ?plicaiion methods, OOSt;
the functions of their jobs? What rop varieties, planting rates an
degree of competency do they need to Ab}g}?;;lr;y dates 29 25 29 24 26 26 23 19 21 19 ‘;J)
carry oul these functions? Will em- Pzint farm equipment 14 9 15 12 23 11 34 29 37 30 4
ployment opportunities exist in the Use a dynamometer i testing and
future in the industry in Jowa? improving the operation of internal
combustion engines 14 12 12 12 20 11 32 26 26 29
The authors undertook such a study Detect incorrect assembly or adjust-
with the cooperation of the Agricul- ment 1.8 15 15 L2 23 1.7 34 31 34 33
tural Experiment Station and Depart- Sz{ii.f;:,‘i;ﬁi‘gmfj;izez ced replac 26 23 27 21 31 25 37 32 37 33
ment of Education at the Jowa State in PR a3 10 a3 11 27 20 55 50 35 50
University, the Vocational Agriculture Ufe both arc and oxy-acetylene weld-
Section, Division of Vocational Edu- ers in making special process welds 28 26 31 25 32 28 327 31 36 34
cation, State Department of Public D"»‘tm{min%’}fg fe]a’é‘)fls}gp of ground
s . T travel o speeds and capacities
%n“f“cm“t‘ j‘fd the Towa gemg&r_ﬂm of machines. L1 9 9 & L1 12 33 26 31 24
quipment Association, Ues Moines,  Operate honing equipment 26 22 26 L1 29 23 33 27 32 28

Towa.

Gathering the Information
Fifteen of the most progressive and

Associate machine parts with machine .9 7 8 7 1.7 L1 34 30 32 30
A 4—vory mauch competency needed, 8—much competency needed, 2—some competency needed,

1-.little competency needed, 0—no competency needed,

¥ 4-—possess very little competency, 3-—possess much competency, 2—possess some competency,

l—possess little competency, 0—possess no competency.

Table 2.

efficient farm maChl,ner d,ealers m Ewmployment Maonagers Seles Ciericgscg’gg’gzsmgiefggésDept. Meanagors Total
Towa were asked to list the important  Employed in 1958 538 858 201 358 1248 98 2886
agricultural competencies needed by  Employed in 19632 535 374 317 397 1387 124 3134
males employed in the various ocen-  Lotal Employment in 19630 1064 745 632 795 2779 244 6260

. . Tt Anticipated employment
pational areas of retail farm machin- | %00 © : 536 451 349 430 1588 153 3516
ery distribution. These competencies Total anticipated employment
were listed in questionnaire form and  in 1968 . 936 691 586 737 2576 226 5802
submitted to 136 outstanding dealers  Employee increase 1958 to 19632 —3 16 26 39 144 26 248
and their employees in Towa for eval- Employee increase 1963 to 19682 1 77 32 42 201 29 382

. Estimated total employee increase
uation. They evaluated (1) the degree by 1968° 3 120 50 66 311 48 508
the competencies were needed in order Fstimated employee refifacement needs -
to effectively perform the functions of by 1968¢ 136 50 29 29 112 5. 361 Q #
their jobs and (2} the degree of com-  Total estimated new and replace- )
petency they possessed. A five point *'E:S;’;?gjﬁiizgzee 4 139 170 10 9% 423 53 959
scale was used in evaluating each  (go. jicee 278 M0 158 190 846 106 1020

competency. A 4 rating was high and
a O rating was low on the scale used.
An additional survey form was devel-

A Calealated from the responses of 505 dealers employing persons in 1958 and 1968 and anticipated

specific numbers of employees in 1968.
b Caleulated from the responses of 723 dealers.
¢ Caleuiated from the responses of 505 dealers and a projected 824 dealers in 1968.
4 Baged on the percentage of employees over 60 vears of age.
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sales, and service employees. Because
of space limitations only a portion of
the data are shown. Mean scores for
managers and sales employers and
employees were highest for the under-
standings of economic reasons for use
of labor saving machines, types of ma-
chinery used in the local farming area,
machinery financing procedures, and
farm machinery valuations and the
ability to manage the trade-in inven-
tory, adapt machinery size to farm
operation, and estimate trade-in values
of used machinery. Highest mean
scores for service employees were
noted for the understandings of the
basic functions of each machine and
machine part, types of transmissions,
diesel power, and the relationship of
lubricants to working parts of ma-
chines. For the abilities, highest mean
scores for service employees were
found for the ability to adjust and
repair carburetors and electrical sys-
tems, adjust and repair diesel fuel
injectors and fuel pumps, calibrate
farm machines, and the use of both
are and oxy-acetylene welders in mak-
ing special process welds.

In general, employers and employ-
ees felt a higher degree of competency
was needed than was possessed in
each competency. Mechanization and
automation in farming and dealership
operation have created changes in
job requirements in the individual
dealership. Employees have been un-
able to keep abreast with these and
feel they need additional competency
to perform the functions of their jobs.

Vacational Agriculture Training
Important

Comparisons of the evaluations of
employees with varying amounts of
vocational agriculture training re-
vealed that as the years of vocational
agriculture training increased, the de-
gree of competency needed and that
possessed by managers and sales em-
plovees increased. Employees who
had had no vocational agriculture
had the lowest mean scores for the
degree of competency needed, and
possessed, whereas employees with 3
or 4 years of vocational agriculture
indicated the highest degree of com-
petency needed, and possessed. Due
to insufficient numbers of service em-
ployees in the sample who had had
any vocational agriculture training,
comparisons were not made for this
group.

Future Employment Possibilities

Data in Table 2 present an estima-
tion of future manpower needs in the
retail farm machinery industry in
Towa projected to the year 1968, Of

the 785 responding dealers, 34 (4.3%)
kad gone out of business prior to
January 1, 1963, Thirty-one (3.95%)
dealers had gone out of business since
January 1, 1963, or indicated they
would be out of business by December
31 of the same year. Using these pes-
centages as a bagis of computation, it
was estimated that 1082 dealerships
were in existence in 1963, but only
834 would likely be in existence in
1968. An estimated 5802 persons
would be employed in 834 dealerships
in 1968. Further estimates indicate
that 598 new emplovees and 361 re-
placement eraployees would be needed
at that time. Of the 959 estimated
new and replacement workers, 44.7
percent (423) were service employees,
whereas 30.9 percent (309) were man-
agers and sales employees.

The numbers of persons employed
increased from 1958 to 1963 and it
was anticipated that the increase
would continue through the 1963 to
1968 period. The largest increases
were noted for service employees and
the smallest for departmental man-
agers.

Approximately 74 percent of all
persons employed at the time the sur-
vey was conduacted were between the
ages of 25 and 54. Thirty-four per-
cent were between 37 and 48, whereas
26.1 percent were between 25 and 36.
The median age of all employees was
40.1 years,

Nexi Steps

Specific agricultural skills, abilities,
and understandings are needed by
managers and employees in retail
farm machinery Bistribution in order
to carry out efficiently the functions
of their jobs, Educational programs
should be developed at the post high
school level to provide training that
will update the skills, abilities and
understandings needed by those pres-
ently employed in these occupations,

A need exists for cooperative voca-
tional education programs at the high
school and post high school levels to
provide a complete instructional pro-
gram for new and present employees
in retail farm machinery distribution.
These programs should include in-
struction in the technical and business
aspects as well as in agriculture.

The occupational requirements of
new employees-in retail farm machin-
ery distribution and persons presently
engaged in farming indicate a need
for establishment of area vocational
schools. Programs in these schools
should place major emphasis on in-
struction in farm machinery mainte-
nance and repair, as it was found that
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the largest number of persons pres-
ently employed and the largest in-
crease in numbers to be employed
were in the area of service.
Instruction needed in many of the
competencies identified in this study
for the various occupational groups
cannot be provided completely
through high school or area voca-
tional school programs. Programs at
the college or university level are
needed to satisfy some of these needs.
Colleges and universities should de-
velop curricula that will provide
higher level instruction needed by
employees in these occupations. The
programs should be geared primarily
to the needs of present and prospec-
tive managers and sales employees. U]

Project Supervision,
1965 Style
Student body President Wayne
Parks (right) and Chapter President
Don Bordessa (left) are shown con-
ferring with agriculture instructor
and FFA advisor Jack Lawrence dur-
ing a recent project visitation via
the latest trend in teacher transpor-
tation. o
Possessing a commercial helicopter
has helped Mr. Lawrence maintain
flight currency and conduet project
visits in the picturesque but wind-
ing coastline community of Tomales,
California where he heads a one-man
department of 36 members.
Parks and Bordessa rounded out

their high school days this last year

and look forward to -putting their
Future Farmer experiences to good

use as Parks plans to enrell in Agri-
cultural Engineering at California
State Polytechnic College, and Bor-

dessa has plans to stay in the dairy

field. il
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Lawrence W. Prabick

Eorrow’s Nore:

An earlier article by Dr. Drabick ap-
peared in the July 1964 issue. Both asrticles
are based upon a staff research study com-
pleted last year.

In the spring of 1963, data were

collected in 11 high schools in North
Carolina chosen to represent a cross
section of Negro schools which offer
vocational agriculture. The study was
conducted to determine the occupa-
tional and educational aspirations of
vocational agriculture seniors and to
compare these with the aspirations of
their peers who were enrolled in other
curricula. Questionnaires were admin-
istered to senior students in attend-
ance on the day the study representa-
tive was present.

Oceupational aspirations were meas-
ured by applying a modified version
of the North-Hatt occupational pres-
tige scale fo the occupations named
by respondents.t Educational aspira-
tions were determined from replies
concerning attendance at a four-year
college. Differences in response be-
tween vocational agriculture and other
students were tested for significance
by the chi square statistic.

Aspirations of Yocational
Agricufiure Students

The occupational aspirations of vo-
cational agriculture students were de.
termined at two levels: the position
thev would Yke to have if there were
no limitations operative upon the
choice; and the position which they
actually anticipated wpon completion
of their education,

The occupational aspirations of
many of the students were quite low.
Only half of them desired occupa-
tions above the prestige level of 60 on
the North-Hatt scale, column I, Table
L. It is perhaps significant that this
score tends to separate the managerial
from the entrepreneurial occupations;
it also serves as a dividing line be-
tween the professional and nonpro-

'National Opinion Research Center,
“Jobs and Qccupations: A Popular Eval
uation,” Opinion News, 9 {September 1,
1947) pp. 3-13.

TrE AGRICULTURAL EpucATion Macazing, April, 1965

Student Aspirations in

North Carolina Negro High Schools

LAWRENCE W. DRABICK, Teacher Education, North Carolina State, Raleigh

TABLE 1. Desired Occupation and Expected Occupation, by Prestige Rating

Per Cent of Students Who Per Cent of Students Who
Prestige Desire Occupation of This Expect Ocoupation of This
Rating of Prestige Level Prestige Level
Occupation Vo-Ag Other Vo-Ag Other

(N = 100) (N = 42) (N = 97) (N = 45)
40-49 1.0 0.0 2.1 0.0
50-59 26.0 2.4 31.9 17.8
60-69 34.6 26.2 37.1 28.9
70-79 21.0 42.9 19.6 40.0
80-89 17.0 214 52 13.3
90-99 7.0 4.1 0.0

fessional oecupations. Further, rela-
tively few students expressed even a
“desire” for occupations in the highest
prestige ranges.

Students decreased their aspirations
when requested to name the occupa-
tions they actually expected to occupy.
More than two thirds of the vocational
agriculture students anticipated em-
ployment ir occupations below the
prestige rank of 70, column 8, Table
1. In other words, most expected that
their employment would enjoy no
more prestige, say, than that of a
tenant farmer or a_garage mechanic.

Student aspirations for continued
education were more optimistic. Con-
sistent with the American ethic, the
majority reported that they would like
to attend college, column 1, Table 2.
A third of the sample indicated that
they had plans to attend college im-
mediately following high school grad-
uation and a fourth were able to name
the college in which they would be
enrolled, columns 8 and 5, Table 9.
These latter figures were uncommonly
high and represent continued educa-
tional plans for considerably more of
these students than was true of a com-
parable sample of white students.?

Comparison of Yocational
Agriculture and Other Students
The aspirations of vocational agri-
culture students were lower than
those of seniors enrolled in other eur-
ricula. They neither desired nor an-
ticipated occupations of as high pres-
tige, Table 1. They did not so

frequently plan to attend college nor
were they as able to name the college
of planned attendance, Table 2.

It is customnary in aspiration studies
to investigate the socio-economic back-
grounds of the stndents to determine
if these may be variables which help
to explain observed aspirational dif-
terences. In this instance, investiga-
tion was made of personal variables
affecting the students, the sources of
influerce upon occupational and edu-
cational decisions, intention to mi-
grate, and a number of family factors.
On only two of the variables tested
was there a significant difference be-
tween the vocational agriculture and
the other students; more of the voca-
tional agriculture students were from
rural residences, and fewer of the vo-
cational agriculture students attained
IQs of 100 or more.

Implications for Educators

The findings of this study contain
serious implications for education—
both the specific program of voca-
tional agriculture and the more gen-
eral program of the high school.

e Of the 97 vocational agriculture
students who named an expected oo
cupation only two thought they would
become farmers. This means that a
program of vocational agriculture re-
stricted to production practices is not
adequately meeting the needs of its
enrollees, Many of its graduates will
have no connection with agriculture.
They require an education which will
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TABLE 2. Educational Desires, Educational Plans, and Ability to Name College

of Atiendance

Per Cent of Students

Per Cent of Students Per Cent of Students

Who Desire to Attend Who Expect to Able to Name College
Nature of College Attend College of Attendance
Response

Vo-dg Other Vo-Ag Other Vo-Ag Other

(N=109) (N:==5I) (N=111) (N=51) (N=112) (N=5I)
Positive Q1.7 90.2 33.3 52.9 25.9 51.0
Negative 8.3 9.8 66.7 47.1 74.1 49.0

prepare them to be citizens of a
broader world and workers in other
vineyards,

The contention has been made that
vocational agriculture does in fact
coniribute to the citizenship develop-
ment and the improved work habits
of those who take it. It further has
been maintained that the program in
some way contributes desirable skills
to individuals who go into quite differ-
ent occupations. The inclusion of such
a large proportion of students whose
interests are not agricultural means

Heward Christensen

Norman Van Brocklin, Coach of
the Minnesota Vikings, is reported
to have said of his job as gquarter-
back, after winning the most valu-
able player award in N.F.L., “The
~only time that I run with the ball is
in self defense.” This statement,
thought of in light of the teacher,
has great meaning. The most eritical
point in the steps of good teaching
is the point at which the teacher
passes the “ball” to the students.

Anyone who has coached football
knows that the most critical point in
a goed offense is the quarterback’s
timing in releasing the ball to a
teammate. We have teachers, like
guarterbacks, who come in several
shades of timing. There is the teacher
we could Jabel “fickle fingers” who
never really gets hold of the ball. He
never seems to put over the point,
He is weak in his demonstrations
and presentations. He lacks the con-
cept that before ome can “pass the
ball” he must first get a complete
grasp on it This “fickle fingered
teacher” seems mever to be able to
adequately demonstrate the key
points. He never seems to lay the

that the administrator and teacher re-
sponsible for the program must take
steps to insure that these alleged re-
sults aze indeed attained. Additionally,
they must somehow breaden the pro-
gram offering to meet the expressed
needs of ali the students who are in it.

@ The observed difference in in-
telligence of the students who do and
do not enter the program of vocational
agriculture ultimately must be detri-
mental to the program. It is impossible
to cary on a guality educational en-

proper background. His instructions
and directions get lost in the mud
and, as a result, when ke turns the
students loose to practice or study
the final project®reflects the quality
of the instruction.

Teachers Who Love to Hear
Themselves Talk

The opposite extreme to the “fickle
fingered teacher” is the “ball hog.”
He is the teacher who may love to
hear himseif talk. He might be a
fellow who deeply feels he is really
more qualified to run with the ball
than anyone else. As a result, he
usually does not provide time for
adequate student' practice. He does
not clearly think through this im-
portant question, “What shall 1 have
the students do to gain mastery of
the subject?” In athletics the “ball
hog” type of teacher is more obvious
than in other fields. He is the coach
who loves to play with the boys and
make most of the points. He keeps
his ears open to hear such sweet
music as, “Mr. Big is as good now
as he was at State U.” This coach
often has such a love affair with the
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deaver when the recipient students
consistently are among the less able
in the school system. Plans must be
made to secure the entry of the more
able student into the agricultural pro-
gram.

® To be responsive to student needs,
the schools must offer a more attrac-
tive and meaningful amay of cur-
ricula. In many instances there may
not be more than two programs in
which a boy may enroll. Most fre-
quently, agriculture is the sole voca-
tional course open to him.

There appears to bhe an overem-
phasis upon the academic aspects of
the high school program. While this
may not be detrimental in itself, it
has led to a deficiency of vocational
educational offerings.
® Many educators in the schools
sampled tend to consider high school
solely as preparation for college. This
attitude has been internalized by the

Continved on page 261

A Key Teacher Décision--—
Hold The Ball Or Pass It

HOWARD CHRISTENSEN, Teacher-Education Nevada State University

past or himself he may never be
jarred back to earth when he hears
such sour notes as, “Why doesn’t our
team win any games?”

The “ball hog” type of teacher,
after a few hard knocks, may come
to the realization that teaching is
more than a personal performance,
but if’s what the student learns him-
self that counts. He learns the hard
fact of teaching, that he must get
his recognition through the accom-
plishments of the students. Experi-
ence teaches him he doesn’t need to
say, “these are my boys,” people will
know,

The “fickle fingered teacher” may
be hopeless. His fault may be a deep-
seated inferiority complex, or a lack
of academic training. This teacher
may be compared to the situation of
the farmer who asked io see the ac-
tion of a beautiful horse. The horse
was turned into the field. He trotted
off with a flourish, then ran into a
post. The farmer said, “He is blind.”
The trader responded, “No, ke is not
blind, he just doesn’t give a damn.”

Teacher trainers have often been
guilty of over simplification by the
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use of such patented slogans as,
“Good teaching is effectively passing
the buck,” or “Authorize, deputize,
and supervise.” Some have often used
the technique of “Pat them on the
back and kick them in the you know
where and they will be an instant
success.”
No Substitute for Experience

By the above slogans a novice may
get the idea that the teacher really
doesn’t do anything except deal out
all of the work to others. Unlike “in-
stant coffee” most good teachers need
to be “boiled” in the school of ex-
perience. Successful teachers have the
knack of evaluating their instruc-
tional methods and make their own
improvements and adjustments, They

&, E. Richard

For more than a decade opportuni-
ties for professional employment in the
fields of agriculture have increased.
With few exceptions, the enroliments
in land-grant colleges of agriculture
decreased during the same period.
Consequently, the number of college
students preparing for professional
occupations in agriculiure s inade-
quate to fill the available jobs.

In an attempt to find ways of rem-
edying this situation, a study® was
made in Virginia in 1964 to leamn
why coilege bound students from rural
high schools selected a curriculum
other than one in agriculture.

Procedure

A form was prepared by the V.P.L.
Agricultural Education staff on
which a high school senior, who had
envolled in a college curriculum other
than agricultural, could quickly indi-
cate his reason or reasons (in order
of jmportance} for not enrolling in
an agricultural college curriculum.
Copies of this form were mailed to
the head teacher in each of the white

1 There’s a New Challenge in Agriculture,
a 22.page booklet published by the Ameri-
can Association of Land-Grant Colleges
and Universities.

2(. E. Richard and B. C. Bass, “Report
of a Study to Determine Why Rural High
School Senior Boys in Virginia Who Planned
to Enroll in College in September 1964 Se-
lected a College Curriculum Qther Than in
Agriculture” 8 pages. Department of Vo-
cational Education, Virginia Polytechnic
Institute, Blackshurg.

Tue AcricULTURAL Epucarion Macazing, April, 1965

develop a sense of timing, a profes-
sional manner, and most of all, a
love for teaching. They learn wisdom
in knowing what they can deputize
others to do and what they must do
themselves,

One basic fundamental is the
teacher must fixst aceept his respon-
sibility as a teacher, He can no more
abdicate his role as the one respon-
sible for setting standards, objectives,
and leader of the class, than the
quarterhback can refuse to accept the
foothall. _

A good football offense has a bal-
ance between passing and running.
A good instructional program must
have a balance between time spent in

Why Don’t They Enroll in An
Agricultural College?

C. E. RICHARD and B. C. BASS, Teacher Education, Virginia Polytechnic Institufe

teacher centered activities, as dem-
onstrations and presentation of sub-
ject matter; as compared to the time
spent in application by the student,
such as, practice and supervised
study.

Courses are being offered in some
states in defensive driving, The most
successfal teachers learn methods of
defensive teaching. The best defense
against fumbled lessons, and muddy
thinking and often discipline prob-
lems is to first do a good job of in-
struction before there can be pro-
ductive application. Good teaching,
indeed, has the grace, timing, and
execution of play of the best foot-
ball team with the outcome many
times higher.

Pr. B, C, Bass

TABLE |
Extent Rural High School Senior Boys, Who Enrolled in a College Curriculum
Other Than Agriculiure, Had Studied Yocational Agriculture While in Migh School

Students who had completed voeationat agriculinre
) while in high scj[):xc{')l to the extent of:
s,

0 ¥rs. ¥y,
Number 503* 39 31
Per cent 715 5.5 44

Students

who did
3 ¥rs, 4 ¥rs, not reply Total
18 B 81 704
2.6 4.5 11.5 160

¥ Includes three students who had studied apriculture 3 year in the eighth grade.
*% Includes one student who had studied veeational agricultare 5 years.

departments of vocational agriculture
in Virginia,
Scope

The study was made during April
and May, 1964, in the rural high
schools in Virginia where vocational
agriculture was being offered for high
school credit. Replies were received
from 704 high school senior boys in
85 high schools.

Summary of the Findings

The information summarized in
Table I revealed that of the 704 rural
high school senior boys who had en-
rolled in a college curriculum other
than agriculture, 503, or 71.5 per
cent, had not studied vocational agri-
culture while in high school. A rela-
tively small percentage (17.0 per cent)
of the boys who had studied voca-
tional agriculture one or more years
enrolled in a college curriculum other
than agriculture. Only 4.5 per cent
of the boys who had studied voca-
tional agriculture four years while in
high school enrolled in a college cur-
riculum other than an agricultural
curriculum,

Approximately one-third (34.4 per

cent) of the college bound students,
who enrolled in a currieulum other
than agriculture, lived in towns (Table
IT). About another thixd (32.7 per
cent} lived in rural areas but not on
farms, and about one-fourth {27.7
per cent) lived on farms.

Conclusions and Recommendations
The data gathered for this study

indicate that rural students who do
not enroll in vocational agriculture
while in high school tend to select col-
lege curricula other than agricultural
curricula (Table 1}. However, this
does not mean that information about
employment opportunities in the in-
dustry of agriculture should be with-
held from high school studenis who
do not emroll in vocational agri-
culture. In fact, the lack of aceess to
infoymation about opportunities in
agriculture seems to cause high school
students not to consider qualifying for
professional work in the industry of
agriculture.

Most of the students who partici-
pated in this study lived in rural
homes {Table II}. More lived in
rural non-farm homes than lived in
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TABLE I}
Extent Rural High School Senior Boys, Who Enrolled in a College Curriculum
Other Than Agriculture, Lived in Urban and Rural Homes

Students lived in:
Rural

Rural Students

not on on who did
Gity Town farm farm not reply Total
Number 25 242 230 195 12 704
Per cent 3.5 34.4 32.7 27 1.7 100

farm homes.

Fach of the 615 rural high school
seniors, who provided information for
this study, reported that his interest
in an occupation other than an agri-
cultural occupation was the most im-
portant factor influencing his selection
of a college curriculum other than an
agricultural college curriculum, This
was 94.0 per cent of the students who
participated in this study. Therefore,
it was concluded that the individual’s
interest in an occupation which re-
quires college training was the most
impertant factor influencing these
rural high school seniors in their se-
lection of a college curriculum. It was
further concluded that, if enrollments
in agricultural colleges are to be in-
creased, a way must be found to de-
velop the interest of more high school
students in agricultural occupations
prior to the time such students enroll
in college.

Because nearly half (44.18 per cent)
of the rural high school seniors who
furnished information for this study
reported that they were not acquainted
with the opportunities for employment
in the industry of agriculture and be-
cause 43.9 per cent reported that they
had been advised that there are more
and better opportunities in other oc-
cupations than in agriculture, a spe-
- cial effort should be made by high
school guidance counselors, teachers
of vocational agriculture, and teacher
educators to acquaint all high school
students, especially those in rural
areas, with the occupational opportu-
rities in the industry of agriculture.
It is recommended that the teacher(s)
of vocational agriculture in each rural
high school prepare, arrange with his
(their) principal, and present to the
high school students, preferably with
their parents present, a program de-
signed to Inform high school students
and their parents of the occupational
opportunities in the industry of agri-
culture. It is further recommended
that such a program be presented
annually as early in the school year
as practicable so that the senior stu-
dents will have the information prior
to the time of year that students noz-
mally apply for college entrance.

High school guidance counselors
and teachers of vocational agriculture

should be furnished, by the V.P.L
school of agriculture, as much infor-
mation as possible about the occupa-
tional opportunities in the industry of
agriculture, i J

TABLE Iii
Summary of College Bound Rural High
School Seniors’ Reasons for Not
Enrolling in an Agricultural Curriculum

Total
Reasons No.%  gfpres
1. Could not meet entrance re-
quirements of an agricultural
college «ovvvvnenninninnnes 97 138

2. Application to enter agricul-
tural college was disappraved
by the college .......oouts 48
3. Interested in working in an
occupation other than agri-
culture which required col-
lege training . c.ovvviavinas
4. Could attend another college
at less expense than an agei-
cultural college ........... g1
5, Parents advised an occupa-
tional choice other than ag
riculture ‘
6. Teachers advised an occupa-
tional choice othér than agri-
eulture . .oeecvieriianiens..  B7
7. Guidance counselor advised
an occupational choice other
than agriculture ...... veees 9
8. Not acquainted with the op-
portunities for employment in
the fields of agriculture.....
9. Advised that there are more
and better opportunities in
other occupativhs than in

agriculture 309 439

* Troes not total 704 because each participant
_ Zave as many reasons as applicable.

*+ Does not total 100 per cent because each par-

ticipant gave as many reasons as applicable.

6.8

662 940
12.9

148 210

124

13.4

311 44.2

John Holcomb, Associate Professor
in Agricultural Education, from
Texas A and M University, spent
four weeks in Mexico as a consultant
to the University of Coahuila and the
Ford Foundation in a program which
is being initiated to improve agri-
cultural instruction on the secondary
level. L

Themes for the Agriculfural

Education Magazine
July-December, 1965
1965 L
July-~THE YOCATIONAL EDUCATION
ACT OF 1963
August—PHILOSOPHY AND OBJECTIVES
September—THE NEW OQCCUPATIONAL
MiX :
October—USING RESQURCES QUTSIDE
AGRICULTURAL EDUCATION
#November—RESEARCH
December—PLANNING LOCAL
PROGRAMS
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Student Aspirations? ...

Continued from page 259

students and is reflected in the in-
ordinately high per cent who plan to
attend college. This viewpeint over-
locks the many students for whom
college is unreasonable or impossible.
More than half of the seniors in the
sample did not plan to attend college.
For them the academic emphasis was
impractical and the lack of adequate
vocational education was tragic. Ad-
ditionally, more than half of the stu-
dents who had entered eighth grade
were not represented among these
seniors. They had dropped out along
the way. Diversified vocational edu-
cation would have kept many of them
in school; further, it would have pro-
vided them with the basis for an oc-
cupational skill which could have de-
toured many from their ultimate fates
of umder or unemployment and con-
demmation to the unskilled, low-
salaried occupations. ’

# Students must be prepared to en-
gage in the industrial society in which
they live. Upwards of two-thirds in-
dicated that they will migrate from
their current community when they
are able. An education which will fit
them only to continue the type of life
they have known locally will be in-
adequate. The school must equip
these students to participate in a
world of greater scope than that into
which they were born and reared. It
must do this in full knowledge that
although it thereby enables the better
student to remove his talent from the
community it must put his interest
before that of the local society.

® Machinery, equipment, and com-
petently trained teachers must be ob-
tained to implement the emphasis
upon halanced voeational education.
This may take time but it need not
prevent immediate initial action. Stu-
dents must be made aware of the
range of vocational opportunities now
available, There can be no content-
ment with students who aspire to
occupations of low prestige simply
because they are unaware of others.
Here is a point at which educators
can begin with no increments in
equipment or facilities. It is a par-
ticularly appropriate point of begin-
ning for teachers of vocational agri-
culture, whose students have been
shown to be the least acquainted with
vocational opportunities and to have
lower aspirations than do their peers.

1
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Dennis Utz is president of the North Carroll FFA chapter. His

father is & full time heavy machine operator for a local construction
company. They live on a farm of approximately 80 acres where the
chief source of income is beef cattle. The farming is done entirely
with family help and on weekends and evenings. Dennis himself
works part time as a carpentet's assistant.,

A Way of Life

Cortinved from page 244
least, part-time farmers produce more

efficiently than full-time, In any event,
the part-time farmer is producing
food and fiber that is needed by our
country and thereby rendering a
useful service.

Vocational Agriculture Can Serve

Part Time Farmers

In many parts of the country we
have deplored the decreasing enroll-
ments in our Vo-Ag classes. With iis
traditional emphasis on production
agriculture and the present reduction
in number of opportunities for es.
tablishment in full-time farming, this
decrease is mnot unexpected. Now,
with the new emphasis in Vocational
Agriculture making it training for
vocations in the total field of agri-
culture, instead of being limited to
farming, we can recruit—indeed we
miust recruit students from this grow-
ing segment of our farm population.
What better place could there be to
find workers for the processing of
farm preduets, transportation of farm
products or supplies and providing
service to farms? Most of the boys
and men who come from these farms
have little or no opportunity to enter
farming on a fulitime basis, Yet
their farm background, supplemented
with training in Vocational Agricul-
ture will ideally fit them for these
jobs. At the same time the farm
equipment sales and service organi-
zations, food processing plants, feed
mills and distribution plants are
within reach of these boys and men
who will be living on the small farms
and doing part-time farming. Our
duty is plain. We must interest
these students in this kind of agri-
cultural employment and adapt our
training programs to meet their
needs. In each area where part-time

farming iz important the teacher
must determine what the needs are
and. adjust his program accordingly.
A Different Group of Students

Obviously, there are problems at-
tendant to this kind of Voeational
Agriculture. Many of the Vo-Ag
students you will recruit will not be
of the highest calibve. However,
many of the jobs available in agri-
culture do not require as high intel-
ligence as does modern farming.
Proper adaptation of teaching meth-

ods and programs will help to meet
this need. Coming from the smaller,
and sometimes poorer farms, many
of these students will be unable to
qualify for top FFA honors. This
may require an adjustment in local,
state and national awards systems.

Most Vo-Ag students would enter
farming as a fulltime voecation if it
were economically possible. Sinece it
is not, many of them will return to
the land as part-time farmers after
earning enough money to purchase
land. Some will use this as a step
toward eventual fulltime farming.
Others who will be unable to find em-
ployment in agricultural occupations
will live on farms and work in in-
dustry. We can do them immeasur-
able service by training them to be
efficient farmers even though on a
part-time basis. This will help in.
crease their income and improve thelr
standard of living.

Although it can be said that smallk
time farming is a poor way to make
a living, it #s equally true that part-
time farming, on a small farm,
combined with full or parttime em-
ployment off the farm, is a good way
of life and a way of life that will be
with us for many years to come. | ]

News & Views of The Profession

DR. CARSIE HAMMONDS, Professor emeritus of the University of Kentucky
received the $500 Distinguished Service Award of the American Association. of
Teucher Educators in Agriculiure af their meeting in Minneapolis in December,

Dr. Hammonds
had his first ex-
‘perience as a
school teacher in
a rural elemen-
tary school. From
that beginning he
has demonstrated
exceptional skills
and abilities in
the profession of
teaching at all levels of publie educa-
tion—elementary, secondary, and
higher education—contributing to the
development and improvement of all
of these levels of public education.
He is known nationally and inter-
nationally as one of the outstanding
men in agricultural education in the
United States. He has made signif-
icant contributions in the philosophy
of the psychology of learning, the
improvement of teaching, and of ag-
ricultural education. He has not only
distinguished himself for over fifty
years as an outstanding teacher, but
he has also received recogaition as a

De. Carsie Hammonds

capable speaker, a competent writer,
and valued counselor and consultant,

Dr. Carsie Hammonds retived this
year as Chairman and Professor of
the Department of Agriculteral Edu-
cation at the University of Kentucky,
Lexington, Kentucky, where he has
served in this capacity since 1925,
Dr. Hammonds has completed an en-
viable record in terms of vears, of
variety of contributions and of qual-
ity of service to the profession of ag-
ricultural education. During the past
50 years, he has served in many as-
pects of education, beginning as a
rural elementary teacher in Russell
County, Kentucky, as a teacher of
vocational agriculture, basketball
coach, principal, eritic teacher, and
then since 1925, as a professor of
agricultural education.

Dr. Hammonds conducted and di-
rected numerous research studies in-
cluding eleven doctoral dissertations.
His service in writing in the field of
education includes serving four years
as editor of the Agricultaral Educa-
tion Magazine, serving as contributing
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editor of the American Vocational
Journal, publishing the hooklet, “Con-
gributions of Leading Americans to
Education.” He is also the author or
co-author of thirteen books in the
field of agriculture and agricultural
education, and has written numerous
editorials and articles for the Agri-
cultural Education Magazine.

Dr. Hammond’s professional serv-
ices include serving as a member of
the national committee which wrote
“Educational Objectives in Voca-
tional Agriculture,” as a consultant
on the improvement of college teach-
ing, as a member of the national
committee on the improvement of in-
struction of American Association of
Colleges for Teacher Education, as a
consultant on the improvement of
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teaching for Negro educators in agri-
cultural education, as a speaker at
more than 100 high school commence-
ments, and 19 annual conferences for
workers in vocational agriculture out-
side of Kentucky. He has also served
as a speaker at the Central, North
Atlantic, and Southern regional con-
ferences for workers in agricultural
education.

In addition to all of these pro-
fessional activities, this man has had
time to be a family man. He has
three children and four grand-
children, has been a Sunday School
teacher for the business men’s Bible
class for over twenty years, and is a
member of various professional and
civic organizations. He is listed in

Who’s Who in America. ]

: R .
ationai Center is currenily engaged in a summarization of the agricultural cccupations

studies to determine needed extensions in the curricular patterns of vocational edusation
in agriculture o serve non-farm agricultural cccupations. Some of the members of the
" task foree are shown in a planning session an the project; left to right, seated, Glenn Z.
Stevens, Professor of Agricultural Education, Pennsylvania State University: Robert E. Taylor,
Director, National Center; M. M. Harlin, Professor Emeritus, Agricultural Education, Univer-
sity of lllinois; standing, James K. Baker and Jame hristi arch Asscciates.

Dor McCabe indicates that Fufure Farmers play an important role in establishing Rural-
Urban Relationships. Looking on are Gene Gentry, Graduate Assistant, Howard P. Addison,
Teacher Training at the University of Maryland, and Dave Miller, Exhibit Chairman. This
exhibit was displayed in the American Savings and Loan Association during National Earm.
City Week, November 20-26. The American Savings and Loan Asseciation is located on
I5th Street in Washington, D, C.. across the street frem the Treasury Department.
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Prasident NVATA
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The NVATA has established itself
as the voice of Vocational Agricul-
tural Fducation. To continue to merit
this high recognition, it must continue
to maintain a high percentage of its
potential membership. Records indi.
cate that over 90% of all Vocational
Agricultural Educators in the United
States, Puerto Rico, snd the Virgin
Islands join the NVATA amnually.
This percentage is a definite factor in
determining the effectiveness in at-
taining its goals.

In order to maintain, improve, and
add to the services for its members,
additional revenue will need to bhe
secured from the membership. The
NVATA’s annual dues were increased
from $1.50 to $3.00 at the Los An-
geles Convention in 1960, Within
these past five years, the NVATA has
made great strides in attaining its
objectives. Two of those objectives
were to obtain the services of a per-
manent Executive Secretary and to
bring the NVATA closer to its mem-
bership by more frequent visits of
NVATA officers to State Associations.

With the current rise in prices, it
is becoming increasingly difficult for
desired and needed services to be
rendered with dues established five
years ago. There was considerable
discussion at Minneapolis to the effect
that the rebate provision of the AVA
dues should be rescinded and NVATA
dues increased to $5.00. This merits
serlous consideration by all Asso-
ciations.

The 1965 convention is the ideal
time to consider raising the annual
dues. Since the Executive Committee
did not include the AVA dues rebate
funds when the 1965 fiscal budget
was approved, those funds will help
carry the load for fiscal 1966. Rut
keep in mind, should the dues be in-
creased in Miami, the additional
funds will not be available until fiscal
1967. Unless the leaders of the Asso- .
ciations wish to curtail the activities
of their National Association, # is
necessary that action on a dues in-
crease be considered (and passed) at
Miami in 1965!
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Certificates and keys recognizing twenty years of teaching vocational agricultire were  This Audubon FFA member is the proud re-

presented by Julian M. Carter {at right) past president of the Association of Teachers of  cipient of the chapter's safety award, He Is

. Agricuiture of New York, shown congratulating Donaid Robinsen as other award recipients  now training fo ke a Yo Ag feacher af fowa

iook on {leff o right} Eugene Huff, Howard Teal, Ernest Stedge, Walter W, Fisk and Perry  State University. Photo by J. E. Hamilton,
Cobb. IPhote by W. W..Sharps, Canastota]  Audubon, lowa. :

Future Farmers at Oswr;gafchie Camp, New York, are Instructed by ; - -

Ben Widrick, conservation counselor, on tightening the chain saw in Bifl McKnight, Roswell N;w Mexicow EEA member “;m; the state

o shop preasatayfo i, deun e e 3 o ffho oot S MEIEN, B, Mov oo, PR mepke s e s
B preg P Jim in 400 sheep. They have leased a six section pasture and carnry

Adirondack Mts. foothills, mu??hziowgiwf’eisr ccg.gﬁ)d Sbgu-f;rg:'niic) out the ranching operation by themselves with advice from their
y Ferry ' se father, J. M. McKnight.

Animal science instruction is given a high school vocational agriculture class in an atractive North Carolina classroom.



