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From the Editor’s Desk .

Editorials =

Our Responsibilities For International Education In Agriculture

In this issue we salute those in
Agricultural Education who have
given of their time and talents to
promote the well being of people in
many parts of the world. Their
achievements and their recommenda-

should he carefully considered by
our profession, for it seems likely
that Agricultural Education will be
an important export of our nation
for many years to come.

Raiph 1. Woodin

Why should we as a profession be concerned with in-
ternational programs in Agricultural Education? The
answers are to be found in our concept of democracy,
our national goals, in our foreign policy and in the
unique contributions which our profession can make.

Over the centuries men have pursued the dream of a
lasting peace among all nations of the world. Tn our

own day, we have waiched the development of an or-

ganized effort toward peaceful settlement of international
differences through the United Nations. Imperfect as
these efforts have been, they represent an important
beginning in learning to substitute discussion for armed
confhct

Dr, William L. Langer lists the major objectives of
the United States in world affairs as saleguarding our
own way of life and at the same time promoting the

Guest Editorial . . .

tions to others who may follow them .

freedom, well being and progress of all mankind. These
goals recognize the need for improving the economic
conditions of nearly half of the world’s population in the
under developed countries from the standpoint of our
humanitarian ethics as well as for the economic and
political survival of western democracy.

The achievements of Agricultural Edocation in the
United States is one of the greatest success stories of
alltime in terms of translating research into increased
food and fiber production. Our profession has much to
export, in experience in teaching farmers to become ef-
ficient producers to the emerging nations of the world.

Vocational Education in agriculture seems o be a par-
ticularly useful type of education for many of the de-
veloping couniries. We have a tradition for starting
where people are and helping them achieve what they
need. When we join our co-workers in Agricultural Edun-
cation, those in the Land Grant Universities and in the
Agricultural Extension Service in foreign service, our
efforts may be even more productive.

We hope that this issue devoted to international edu-
catior: in agriculture will be a forerunner to a continuing
discussion in the profession of the ways and means by
which we can make our greatest contribution to the uni—
versal freedom, and well being of mankind.

//doa—-dm

HARRY W. KITTS, Teacher Education—University of Minnesota

New Developments In International Education Programs

More teachers of vocational agri-
culture should accept appoiniments
in foreign service. In many coun-
tries, training in technical agricul-
ture o produce adequate amounts
of food and fiber is the most pressing
problem today. Teachers of agricul-
ture have the training and experi-
ences in working with farmers that
qualify them to offer this assistance.

Harry W, Kitts

Shifting Emphasis

Most developing couniries have resources which can
be developed to improve their agricultural production,
economy and living conditions, Many of these same
countries have highly trained people in various phases of
agriculture. Excellent research has been conducted in
plant and animal breeding, disease and insect control,
and marketing and processing. These countries are in
the same position as the United States prior to the pas-
sage of the Smith-Lever and Smith-Hughes Acts. They
have a vast accumulation of technical information but

no adequate method of dissemination to the ultimate
consumer, the farmer. The agricultural teacher can as-
sist the farmers and demonstrate to the leaders of these
developing countries the techniques of learning by doing.

Today emphasis is on the “know-how”—on improving
instructional methods and demonstrating recommended
practices. In this connection, it should be pointed out
that the salaries of technicians are a much less costly type
of assistance than a program including large quantities of
supplies.

The consultant, or technician, who goes abroad should
keep in mind that he is the catalyst to get action started
and to help it continue. He must be careful on two points.
IFirst, he should work in such a manner that the action
will continue after his influence is withdrawn. Second, he
must realize he is the “foreigner with queer ideas.” He
himself may think their methods are odd, but he must
remember that their leaders do not recognize these meth-
ods as unusual in their society. His position, in most
cases, is to help the recipient adapt, not adopt, workable
techniques. He must be aware constantly of local cus-
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toms and traditions. For example, regardless of the value
he places on the F.F.A. as a vehicle for developing lead-
ership, he must recognize that such organizations can-
not be viable in countries whose leaders do not approve
of youth organizations in schools.

Learning By Doing

Training must be based on “learning by doing.” The
Extension Service in the United States has been success-
ful partially because of a literate population and an
abundance of printed materials. Similar results may not
be achieved in a country where the farmer has received
little formal education. The approach through voca-
tional education is undoubtedly the best for a developing
country because the “learning by doing” concept can be
understood. By their own activities, teachers may demon-

strate the dignity accorded to labor in the United States,

"Most organizations working in international educa-
tion recognize that the greatest effects of an educational
program are achieved from work at the community level.
At the state or national level, one can promote better
training of teachers, expansion of educational facilities,

and the development of instructional materials, and can

conduct research. It will take several years, however, for
the effects of these activities to reach the local commu-
nity. Meanwhile, training or assistance can be given to the
individual teacher or faymer with his daily and immedi-
ate problems. Teachers of vocational agriculture have the
advantage of not being confined to the classroom or cen-
tral office,

LETTER
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Serving Abroad

As various agencies adjust their approach to interna-
tional education on a broader base, there will be an in-
" creased need for people dedicated to the service of man-
kind. Living in a foreign culture can be an enriching
experience. Educational facilities may be limited in some
geographic areas. To a large degree, the success of the
Peace Corps is attributed to the fact that the Volunteer
acquired a conversational knowledge of the language and
that he lived in the community which he served and pro-
vided leadership and service at the doing level.

Foreign Students

EFach year thousands of foreign students are enrolled
_in American colleges. Sending these individuals to the
“United States may be retarding the development of sound

educational programs in their homelands. Except in spe-
cial fields where facilities do not exist, countries should
“he encouraged to utilize thelr own facilities rather than
sending students abroad. A greater contribution can be
- made to more individuals by having vocational agricul-
ture teachers serve as consultants to these people in their
own environment.

Regardless of conditions, vocational agriculture teach-

" ers have skills and abilities essential to international pro-
grams in agricultural education. They should consider the
possibilities of employment with one of the many agen-
cies engaged in international programs. [

out from the students? How is supervised

S study involved ?
I think that perhaps an article along
this Jine more often would be welcome.

Sir:

The fact that thirty-seven volumes of the
AGRICULTURAL EDUCATION MAG-
AZINE have bheen published without
financial support, other than subscription
bespeaks for the role of the publication
among workers in Agricultural Fducation.
The small response to the Editor’s survey
of readers should not be construed as lack
of interest, for how many of us take the
time to express opiniens pertaining to pro-
fessional materiels, even upon invitation.
The high per cent of responses from
teachers would be expected since they con-
stitute most of the subscribers.

Successful teachars of vocational agri-
culture are busy people who must budget
their time. They are iooking for new ideas
and are interested in experience reports of
other teachers. Off-hand one might be sur-
prised that teachers rate research reports
quite highly, vet teachers recognize that
research and pilet programs are basic to
the implementation of changing concepts
in vocational education.

It would seem that readers appreciate
rather direct treatment of problems which
are presented; too they prefer not to be
coddled since anyone who succeeds must
be dedicated to his profession or occupa-
tion. Pictures tell a story and the exten-
sive use of actien prints, along with de-
signs of various kinds, add effectiveness to
copY.

Ii is quite obvious that personnel in Ag-
riculiural Education regard the Magazine
quite highly, although the use varies con-
siderably. Apparently some teachers dis-
card copies after casuval observation of
incoming issues. Others search copy quite
thoroughly for professional suggestions.

Most of my colléagues in teacher educa-
tion maintain complete files of the Maga-
zine and find much in the issues that is
of interest to prospeetive teachers and
graduate students.

G. F. Erstrom
Teacher Education
University of Missouri

Sir:

I am z teacher of Vocational Agriculture
in New Yark and have just completed my
22nd year of teaching. During that time
I have always subscribed to the Agricul-
tural Education Magazine and have enjoy-
ed it very much. I have also had the honor
of having several articles in the magazine
that I wrote,

Now what I would like to say is by no
means criticisse of the magazine as 1
look forward to it each menth and read
it from cover to cover. I enjoy all the
articles but am wondering if perhaps there
could not be a space dedicated maybe each
month or perhaps a special issue whereby
some good teacher put in a copy of a les-
son plan he used for present day teaching,

I think that some of us who have been
around quite a while are out-of-date on
many subjects especially in the newer
fields of Agri-business and Ag. Mechanies.
I weuld like to see a lesson plan on these
topies that a teacher used and a good
description of how he operated the plan.
I myself still make use of a notehook and
have students take down important deci-
sions that are necessary te make in some
operations and Important noies relating to
some speeial jobs we study. How do others
do this job? How is discussion drawn

I realize that the same job may be dene
a different way in California than in New
York but basically the method would help
all teachers. I had the opportunity to have
cadet teachers from Cornell work under
me for 10 years and they often told me
when we discussed the magazine how they
wished there were more articles in it giv-
ing an example of 2 lesson plan that
worked.

Thark you for listening te my thoughis
and you may be sure that I am all for
the magazine and 1 get some good ideas
from it but thought perhaps this might be
an added feature.

Sincerely,

James Rosy,

Vo-Ag, Instruetor

Cherry Valley, N. Y.
In our search for new ideas it is quite
likely that we forget seme basic teaching
tasks. Thanks for calling this to owr at-
tention—Editor,

Siy:

An overview of current trends in the
all-day program is presented succinetly
by Professor Garner in “Promising Pat-
terns in High School Vocational Agricul-
ture.”

As T read this discussion one question
was raised several times — How? Being
one of those whe is attempting to replan
and redesign vocational agriculture so that
it will provide the education needed our-
vently, I am vitally interested in what
others in the field are doing and the pro-
cedures used,

For example, how is the extensiveness
and wariety of agricultural cccupations

Continued on page 292
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Teaching Agriculture In One Of
The World’s Oldest Civilizations

GEQRGE LUSTER, Teacher Education, University of Kentucky

Iran located in southwest Asia, oc-
cupies approximately 628,000 square
miles in the Middle East. Situated
near the cradle of civilization, Iran——
Persia until 1935 when its name was
changed—many yvears ago played
glorious lead roles on the stage of
world history. Following this period
of world leadership, the people of
{ran endured long, trying periods of
conquest from both the East and
West. Only in 1908 did the fortunes
of Iran take an upturn due to the dis-
covery of oil within its borders, less
than 200 miles {from the Persian Gulf,

Iran is bounded on the west by
Irag and Turkey, on the north by
Russia, on the east by Afghanistan
and West Pakistan, and on the south
by the Gulf of Omar and the Persian
Gulf. The entire country, except for a
relatively small belt in the north
around the Casplan Sea—the largest
lake in the world, is semiarid. Vast
areas of southern Iran have a very
hot climate—among the hottest areas
of the world. Excessive salt in the
soil is a problem in agricultural pro-
duction in most of the couniry, but
especially in the south.

Unlike many underdeveloped coun-
tries of the world, Irap is not over-
populated. With only moderate im-
provements in agriculture, Iran could
feed perhaps double its present popu-
lation of around 21,000,000.

Improvement of agricultural pro-
duction on a country-wide basis
through education is, however, ex-
tremely difficult. Many conditions
make this true, however, the follow-
ing factors seem the most significant.
First and foremost, the average edu-

Editor’s Note: The Near East
Foundation, a private philanthropical
organization with headquarters in
New York has a contract with the
Ministry of Education to develop and
operate Ahwaz Agricultural College.
In this confract, the NEF is to pro-
vide three American educators at the
College. The author was employed
by the NEF as Co-Director of the
College for two years—irom Septem-
ber, 1962, 1o September, 1964,
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The botanic garden at Ahwaz Agricultural College,

cation level of the people is extremely
low. Most of the educated people live
in the cities and larger towns, not in
the rural villages. Second, the rural
population of Iran is in widely sep-
arated, often remote, villages. Also,
a small segment of the population is
nomadic. Tribal people with strong
customs and traditions make up some
of the population. Third, the living
conditions are not such in the vil-
lages that professionally trained peo-
ple in education .and agriculture will
go there and live. Fourth, the mix-
ture of nationalities living in Iran
adds to the educational problems.

Secondary Schools Limited to Cities

The opportunity for a secondary-
school education in Iran exists al-
most entirely in the cities. For all
practical purposes, an education at
this level is impossible in the villages.
Even in the cities, secondary schools
are extremely crowded, however,
{amilies having sufficient income can
make it possible for their children
to complete twelve grades of educa-
tion,

In most villages that do have
schools, the maximuom education pos-
sible is the sixth grade. In many vil-
lages, opportunities for education in
school are not available or are even
more limited than the sixth grade.
The Shah recently .ordered the estab-

lishment of the Literacy Corps, uti-
lizing the young men in the army to
teach in the villages. This program
has much potential, but its success
remains to be determined,

Iran is a rather large country, with
villages situated in widely separated
areas. The vast distances, along with
the widely separated villages, make
good roads and communications for
all the villages extremely difficult and
expensive. While good roads are be-
ing buily, and communications are
improving, it will be many years be-
Jore these will reach all villages.
These factors make the establishment,
operation, and administration of vil-
lage schools both difficult physically
and expensive,

The villages differ greatly in size,
but in many rvespects they are simi-
lar. Some villages are made up of
fewer than 100 persons while others
nuraber their people in the thousands.
For example, Molla-Sani, the village
immediately south of Ahwaz Agricul-
tural College, has a population of well
over 2,000, while the village just
north of the college is the home of
about 300 people. Agriculture is the
principal vocation of most villages.
The larger villages have some in-
dustry {weaving cloth and rugs,
making products from fronds of date
palms, ete.}. These villages may also
have stores (shops). All villages have
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A third-year student learning fo aperate o tractor with a disc attached.

about the same appearance, The liv-
ing improvements in too many vil-
lages are meager, however, villages
differ quite widely in this respect.

Teachers Avoid Village Life

Most of the villages do not make
possible living conditions that com-
petent persons professionally trained
in eduecation and agriculture consider
adequate. For this reason, effective
teachers are usually unwilling to live
and work in the villages. As a result,
many capable educated persons are
without useful employment while the
village people have to get along with-
out educational assistance which they
desperately need. It takes a person
with an unusual degree of patriotism
and missionary zeal to accept the
hardships, poor pay, and self sacri-
fice necessary to work in underprivi-
leged and remote villages.

Although the official language of
Iran, Farsi—also called Persian, is
spoken and understood in all parts
of the country, in some sections and
with some families other languages
are predominant. In the northwest,
Turkish is widely spoken. In the
province of Khuzistan, in southwest-
ern Iran, Arabic is the language used
in most villages. (In these village
schools the Persian language is taught
as a class, so students can understand
the other subjects—which must be
taught in Persian.) In some local
areas, tribal languages are used. In
certain homes throughout Iran, fami-
lies speak their native language, for
example, Assyrian or Armenian,

The customs and traditions of some
minority groups are quite different
from the more typical Persians. This,
while not an extremely serious prob-
lem, does make education more dif-

ficult. 3

Despite the problems in providing
agriculture educatior in Iran, prog-
ress has been, and is continuing to
be made. Several agricultural schools
have programs to prepare persons to
teach agriculture (either in high
schools or by what we in the United
States Lkpnow as extension). These
schools are operated at less than col-
lege level, All schools have farms and
provide practice in agriculture, along
with science and other information
which are dealt with in the classroom.
Typically, the students in these
schools are graduates of the eleventh-
grade agriculture secondary schoals
or they are persons who have taught
in elementary or secondary schools.
The duration of this program is us-
ually three years.

trrigation and Agricultural Education

The completion of several dams on
the larger rivers in Iran, has made it
possible for agricultural production
to be more concentrated than had
been the case before. Due to greater
utilization of water, a large area
around the newly completed Mo-
haramed Reza Shah Pahlavi Dam has
a very promising future for agricul-
tural production. With more concén-
trated agricultural production, some
of the limitations in providing ef-
fective agricultural education will be
eliminated. It seems likely that along
with more general education, effec-
tive vocational education in agricul-
ture, will be provided in developing
areas such as this one in Khuzistan,
being served by the new dam near
Dezful. In addition to water for irri-
gation, these dams provide electric
power. This makes possible the im-
provement of living conditions in the

villages and more efliciency in agri-
caltaral production.

The foregoing has been based
wpon the observations of the writer
after having worked in Iran for two
years. The work of the author, how-
ever, was not directly related to ele-
meniary or secondary education.
Neither was he imvolved directly in
agricultural education of less than
college level. Instead his work was
that of Co-Director (working with an
Iranian Co-Director} in the build-
ing, developing, and operating a four-
vear agricultural college to prepare
students to work in agriculture in
southern Iran. The curriculum was
hased upon the type of agriculture,
and problems of agricultural produc-
tion, which are typical of the hot,
semiarid areas of southern lran.

Ahwaz Agricultural College is lo-
cated in the fat, hot, desert-like area
of. Khuzistan, in southwestern Iran.
The college is located on the Karoon
River some 25 miles north of the city
of Ahwaz. The college land, over 1..
000 acres, is located between two vil-
lages—largely Arab in this section,
as mentioned before.

This agricultural college should
make a greal contribution to Iran
in the vears ahead. Although three
other four-year agricultural colleges
exist in the country, none can deal
with the agriculture of the south, and
its unique problems. The colleges of
agriculture at Karadj, Tabriz, and
Shiraz cannot deal with the produc-
tion of dates, eitrus fruits, or other
specialized crops and livesiock
adapted to the climate and seil con-
ditions of the south.

Selection of lranian Students

There were many problems in de-
veloping a college of agriculture in
this hot area some 75 miles from the
Persian Gulf. One of the most funda-
meuntal shortcomings of higher edu-
cation in agriculture at Ahwaz, as
well as in the other colleges of agri-
culture, however, was the selection
of students. As previously mentioned,
the secondary schools are located in
the cities, and a few larger towns.
Thus, graduates of secondary schools
in Iran do not have a background or
firsthand interest in agriculture which
is needed to secure maximum bene-
fits from the teaching at the college.

There seem to be two possible solu-
tions. One is to provide secondary
education for the villages. This is
difficult, and will require many years.
The second, and this seems more

Continued on page 275




Tue Acricurrurar Epvcarion Macazive, May, 1965

Vocational Agriculture is on
the Move in Taiwan

By O. DONALD MEADERS, Teacher Education, Michigan State University

Vocational edu-
cation in agricul-
ture at the sec-
ondary school
level has made a
major contribu-
tion to the devel-
opment of the ag-
ricultural sector
in Taiwan’s eco-
nomic develop-
ment.

O, Donald Meaders

Data presented by Kao (3} clearly
indicate that the growth and develop-
ment of agriculture in Taiwan dur-
ing the post-war period 1953.62 was
outstanding. He reported “total ag-
ricultural production increased at an
average growth rate of 4.9 percent
per year ., . . well exceeding the high
population growth at an average rate
of 3.5 percent per year.” Kao at
tributed this improvement in agricul.
tare to favorable government policy
and cooperative efforts between farm-
ers and varions government agencies
and organizalions. Educational pro-
grams were implied as having favor-
able effects but no guantitative anal-
vsis of their effects was made.

A study made by Meaders and
Others (5} indicated many of the
graduates from the vocational agri-
caltural schools had entered farming
and non-farm agricultural oceupa-
tions. They reported nearly forty per-
cent of approximately 12,600 grad-
uates studied were employed in agri-
cultural occupations and less than
three percent were unemploved at the
time of the study in 1962.

In the following paragraphs some
measures for determining the level of
development of the human resource
in agriculture will be enumerated and
iHlustrated; and a brief description
will be given of the organization
and nature of the vocational agricul-
ture program in Taiwan as a means
of supporting the hypothesis that vo-
cational education in agriculture has
made a major coniribution to the de-
velopment of agriculture in Taiwan.

Measuring Human Resource
Development
Harbison and Myers (2} have sug-
gested two major classifications of in-

dicators of human resource develop-
ment: {a} Those which measure the
quantity and quality of human capi-
tal; and (b) those which measure
the gross or net-additions to this
quantity per year or over some other
specified period of time. The indices
chosen by Harbison and Myers to
measute the level-of human resource
development were:

1. Percentage of active popula-
tion in agricultural occupa-
tions.

2. Number of teachers at the first
and second levels of education
per 10,000 population.

3. Scientists and engineers per
10,000 population.

10.
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Physicians and dentists per
10,000 population.

Pupils enrolled at the first
level of education as a per-
centage of the estimated popu-
lation aged 5-14 inclusive.

Pupils enrolled at the second
level of education as a per-
centage of the estimated popu-
lation aged 15-19 inclusive.

Enroliment in third - level
(higher education) as a per-
centage of the estimated popu-
lation aged 20-24 -inclusive.

Students enrolled in scientific
and technical facullies as a
percentage of the total third-
level enrollment. '

Students enrolled in faculties
of humanities, fine arts and
law as a percentage of total
third.level enrollment.

Percent of population in age
group 5-14.
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Using these and some other meas-
ures Taiwan was classified by Harbi-
son and Myers as being in the third
level of development, ie. one of the
semi-advanced countries and consid-
ered to be “over the hump” in hu-
man resources development.

The indices proposed by Harbison
and Myers help identify certain as-
pects of educational development for
an entire nation. Some refinements
through use of smaller geo-political
areas within a nation are needed to
measure the extent to which the edu-
cational attainments of those persons
engaged in agricultural occupations
{especially farming) are like or un-
like the remainder of the population.
Data bases on village, township or
county levels might be used to deter-
mine the extent to which rural areas
are served by schools, kind of schools,
proportion of school-age population
enrolled in school, and other factors.
Some such comparisons are illus-
trated by the data in Table A which
show that the proportion of the
school-age children for grades 1.6 en-
rolled in school is the same in the
rural counties of Taiwan as for the
total province.

Fducational Attainment in Taiwan

The educational attaiument of the
Taiwan population age 12 and over
has been reported (6) in terms of
those still enrolled in school and of
those not in school. For the entire
province in 1961 approximately 11
percent of the population age 12 and
over was still enrolled in school. The
proportion varied considerably from
urban to rural areas as shown below:

Proportion

Aale Pop,

Age 12

Ares & Over

Btiil in

Schaol
Highly Urban-Taipei City 19%

Highly Rural:

Changhwa Hsiangs 0%
Yunlin Hsiangs 9%

The educational aitainments of
those not enrolled in school showed
even greater variation from urban
to rural areas with the urban popu-
lation having a much higher educa-
tional attainment, as shown in Table
B on this page.

A much higher proportion of Tai-
wan's male population in urban
areas, and especially in the city of
Taipei, has graduated from junior
middle schools or above than in the
rural areas. At the lower end of the
educational attainment scale, about
one-fifth of the rural male popula-
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TABLE A.

Three indicators of human resource de-
velopment In seven rural counties in
Taiwan.

Seven Rural Taiwan
Counties®*  Total

6722 47.51

Indicators

1. % of employed male
pop. age 12 and over
engaged in agricultur-
al (farming) occupa-
tions. 1961 data,

2. Pupils envolled at the
first level of education
(grades 16} as a %
of the est. pop. aged
6-12 inclusive. 1961-62
data.

3. % of pop. in age
group 5-14, 1961 data.

94.9 94.9

282 27.6

tion age 12 and over, compared with

one-twentieth of those in Taipei are

considered illiterate. Although the
educational attainments are much
higher for the males living in the
cities (perhaps due in part to more-
schools in the cities and to migration

to cities by those with the higher
levels of education) there is a sub-
stantial proportion of those in the
rural areas who are literate, and ap-
proximately 12 percent who have
graduated from junior middle schools
or shove,

Many of the agricultural college
graduates have taken jobs in agricul-
ture but they represent about 12 per-
cent of the professional and techni-
cal personnel in agriculture while
about 88 percent are vocational ag-
riculiure school graduates (9).

40,000 Vo Ag Graduates

During the sixteen year period
from 1947 to 1963 approximately 60,
000 students graduated from the Tai-
wan vocational agriculture schools.
If the findings reported by Meaders
and Others (5) may be generalized,
then one might expect to find approxi-
mately 24,000 of those graduates en-
gaged in agricultural occupations

TABLE B.

Percent of out-of-school rursl and urban Taiwan male population age 12 and over
with various levels of educational attainment.

Lovel of Rducational Attainment

Population Uni. or Middle School
Graups Cailege Graduates Trimary Less than Primary Grads
Grad. Senior Funior Graduates Literate Tiliterate
Provines e 327 6.88 7.73 45.02 17.60 19.50
(N 3,014,606}
Urban Areas:
Taipei City 12.07 14.88 13.04 39.44 15.60 4,97
{N 330,767)
Four Large Cities 2.83 12.61 11.43 42.28 14.77 10.06
(N 690,169)
Rural Area:
Seven Rural Counties 1.19 4.56 5.67 48.69 18.34 21.55
(N 1,228,937}

Fourteen outstanding young farmers from Talwan were sent to Liberie during the fall of 1961
on a two.year assignment to help the farmers of Liberia increcse their agricultural production.
Thirteen were V-A school graduates und the other was o graduate of the Taiwan Provinsial
Chung Hsing University, College of Agriculfure, Taichung, Taiwan. (Photo submiited by O.
Donald Meaders).
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with perhaps 18,000 of them in farm-
ing occupations,

The vocational agriculture school
system which contributed to the edu-
cational attainments of these persons
engaged in agricultural occupations
should be described as another means
of ascertaining some of the guality
aspects of the educational attain-
ments. Three measures of quality of
the educational program are (a)
qualifications of teachers, (b) the
nature of the curricula followed by
the students, and {(c) the extent to
which the graduates believe the vo-
cational agriculture school training
is valuable to them in their present
occupations.

The secondary-level educational
system in Taiwan consists mainly of
public schools, financed and admin-
istered either by the provineial and/
or county governments, all under the
supervision of the Provincial Depart-
ment of Education. Three separate
systems of schools are provided: aca-
demic, vocational and normal. Stu-
dents gain admittance by passing en-
trance examinations and paying tui-
tion. Programs of instruction are op-
erated at the junior middle school
level (grades 7, 8, and 9), senior
middle school level (grades 10, 11
and 12}, and a few, especially some
of the vocational agriculture pro-
grams span a five-vear period (grades
7-11). In 1961-62 there were 41 vo-
cational agriculture schools in Tai-
wan with an enrollment of about 25.-
000 students. Most of the schools
were Jocated in the rural arsas as
shown in the accompanying map.

The 41 vocational agriculture
schools employed approximately 700
teachers. A study by Meaders (4) in
1961 of teacher qualifications and
teaching assignments in five schools
showed that approximately 60 per-
cent of the agricultural teachers had
regular teaching certificates based
on a bachelor of science degree in ag-
riculture or its equivalent. Approxi-
mately one-half of the teachers were
teaching agricultural courses within
either their major or minor fields of
preparation,

Vo Ag Curriculums

The agricultural courses in the cur-
ricula for the junior vocational agyi-
culture programs and the five-year
programs were mainly comprehen-
sive agricultural courses while the
curricula in the senior vocational ag-
riculture programs were specialized.
The provincial vocational agriculture

schools offered students a choice of
majors such as agronomy, horticul-
ture, forestry, animal husbandry and
veterinary science, agricultural prod-
ucts processing, and agricultural civil
engineering.

The students in the senior voca-
tional agriculture programs followed
one of eight different curricula. Since
the largest number of students were
enrolled in and graduated from either
the agronomy or comprehensive ag-
riculture curricula, the agronomy
curriculum will be used to illustrate
the nature of the carricula (8). Dur-
ing the first of .the three years the
students spend 14 hours per week in
agricaltural courses and 20 hours
per week in other courses such as
Chinese, mathematics, English, and
chemistry. During the second year
the students spend 16 hours per week,
and six hours per week during the
third year, in general courses. Dur-
ing the second year 24 hours per
week are spent on agricultural courses
such as plant pathology, soils and
fertilizers, genetics, field erops, and
farm practice; thirty-two hours per
week during the third year are spent
on such courses as farm implements,
farm management, biological statis-
tics, meteorology, animal feeding,
field crops, crop breeding and farm
practice.

The Taiwan vocational agriculture
graduates employed in agricultural
occupations were found by Meaders
and Others {5) to believe the agri-
cultural courses were helpful to them
in their present jobs. Also, nearly
80 percent of the graduates employed
in agricultural occupations replied
that the general™(non-agricultural)
courses were helpful in their present
jobs.

Classes for Farmers

One additional measure is valuable
to give a more complete picture of
the program of instruction conducted
by the vocational agriculture schools.
Pai reported (9) that 34 of the
vocational agriculture schools had
condacted farmer training classes
and that the schools and the Farmer
Associations cooperated closely for
planning, organizing, and conduct-
ing many of the classes. Meaders and
Others {5) found that more than 70
percent of all the graduates in their
study and nearly 75 percent of the
graduates employed in agricultural
occupations checked “Agree” in re-
sponse to the statement “Vocational
agriculture schools should offer
classes to farmers.” Ninety-two per-
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cent of the graduates employed in
farming were in agreement with the
statement.

In summary, there appears to be
evidence to support the conclusion
that vocational education in agricul-
ture at the secondary school level in
Taiwan has made & major contribu.
tion to the development of the human
resource in agriculture. The level of
development of the farmers, agricui-
tural technicians and professicnals
has probably contributed io the suc-
cess of various government sponsored
agricultural development programs.
Additional information is needed
from other couniries to determine
the extent to which the conclusion
can or should be generalized for other
far eastern nations. a

1. Educational statistics of the Republic
of Ching, Ministry of Education,
Taipei, Taiwan, Republic of China,
1963, 76 pp.

2. Hasbison, Frederick and Myers,
Charles A. Education, monpower and
economic growth: Strategies of hu-
man resource development, McGraw
Hill Book Co., 1964, 229 pp.

8. Kao, Charles Hsi-chung. The role of
the agricultural sector in Taiwan's
economic development, Thesis, Ph.D,,
1964, Department of Agricultmral
Economics, Michigan State University,
East Lansing, Michigan. Unpublished.
158 pp. _

4. Meaders, 0. Donald. The relationship
between academic preparation of V-4
teachers and their present teaching
assignment in selected V-4 schools in
Taiwan, Mimeographed report, Michi-
gan State University, East Lansing,
Michigan, 1964, 7 pp.

5. Msaders, 0. Donald, Lin, L. C. and
Others, Follow-up study of Taiwan
vocational agriculture school gradu-
ates: Their jobs, their educational
background, and other information
with implications for V-4 schools,
Department of Agricultural Education,
Taiwan Provincial Chung Hsing Uni-
versity, Taichung Taiwan and Michi-
gan State University Advisory Group,
1963, 178 pp.

6. 1961 Taiwan demographic fact book,
Department of Civil Affairs, Taiwan
Provineial  Government, December
1963, 302 pp.

7. Pai, Chien. Practices used by agri-
cultural extension organizations and
vocational agriculture schools to con-
duct farmer training programs in Tai-
waen, Taiwan Provineial Chung Hsing
University, Taichung, Taiwan and The
Joint Commission on Rural - Recon-
struction, Taipei, Taiwan, 1968, €6
pp-

8. Secondary education in the Republic
of Ching, Department of Secondary
Education, Ministry of Education,
Taipei, Taiwan, Republic of China,
May 1960, 14 pp. plus 39 tables,

9. “12% of agricultural workers in Tai-
wan are college graduates,” China
Post, July 22, 1962,
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In Egypt

the Agriculture

Lowis M. Susman

LOUIS M. SASMAN*, Former State Supervisor
of Vocational Agriculture, Madison, Wisconsin,

Agricultural Education has been a
part of the program of the Ministries
of Education or Agriculture in Egypt
for over 50 years. Its beginning coin-
cided fairly closely with the begin-
nings of agricultural leaching in the
secondary schools of the United
States.

The program is provided through
a system of Primary and Secondary
Agricultural Schools located from
Alexandria, on the Mediterranean, to
Kon Ombo, nearly up to Aswam, The
staff members of these schools are
appointed by the Division of Techni-
cal Education of the Ministry of Ed-
ucation in Cairo. Many of the staff
members are graduates of the Agri-
cultural Faculty of the University
of Cairo, Others are graduates of the
secondary agricultural schools with
supplementary training in the High-
er Institutes of Agriculture.

These higher institutes are located
at Kafr El Sheikh, down toward
Alexandria, Moshtchor, a short dis-
tance from Cairo (the oldest of the
secondary agrieultural schools) and
Minia, some 150 miles or so up the
Nile from Cairo. All of these schools
have as their administrators men who
worked with the United States Oper-
ations Mission to Egypt and have

*Louis Sasman spent two vears as an
Agricudteral  Eduocation  Consultant  to
Egypt in 1954 to 1956.

Teacher Tells
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spent from six months to several
vears in the United States. Two of
them have their Ph.D. degrees.

Each of the secondary schools and
most of the primary schools have a
farm ranging in size from two to
fifty or more acres. The extent to
which these farms are actually used
to provide training for the students
varies with the philosophy of the
administrator. The work on the farms
is done by a laboring staff under the
direction of a farm supervisor. In
most cases, very little if any actual
farm work will be done by the stu-
dents. Such as is done, is performed
under the immediate supervision of
the farm foreman rather than under
the direction of the instructor. At
Kom Ombo, in Upper Egypt, some
field work in sugar cane growing is
practiced in co-operation with the
sugar cane interesis in that area.

tiftle Laboratory Wark

The lecture method of Instruction
is most commonly used with oc-
casional laboratory demonstrations
by the instructor. There is very
litde laboratory work such as we
have in wvocational agriculture al-
though there is some practice in the
canning of fruits, fruit juices and
vegetables and in the making of soft
cheese. Some of the schools partici-
pate in the Spring Flower Show in

Sorghum canes being hauled to fown.

Cairo and a number of them have
school fairs of one kind or another.
These fairs may include demonstra-
tions by the beautiful and well-
trained horses of the community.

There are very few texts or refer-
ences such as we are accustomed to.
Most of the schoels have libraries but
they are commonly locked and avail-
able to students only under close su-
pervision. There is also commoniy a
display room where agricultural de-
vices of the past and present are ex-
hibited.

Many of the problems that trouble
the program of Agricultural Educa-
tion in Egypt are somewhat similar
to those we have in the United
States: For instance, we have some
difficulty in securing the iype of
papils we would prefer to have, In
Egypt, schooling beyond the elemen.
tary school is a real privilege, Facili-
ties and funds arve so limited that
secondary schooling is available only
ko a small percentage of the popula-
tion. So, every one that can goes to
school for as long as possible. En-
rollment in the secondary academic
school is the highest goal, If these
schools are filled or a student’s grades
are not quite high enough to qualify,
attempts will be made to enroli in the
agricultural or industrial schools. So
there are some students in the agri-
cultural schools who are there be-
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cause they are interested in agricul-
ture; others are there because they
could not enrell in some other school,
However, being enrolled in an agri-
cultural or industrial school is still
a privilege as there are more who
want to enroll than the schoels can
accommodate. So, those who are there
must maintain a satisfactory stand-
ard; otherwise some others will take
their places.

Developing programs of practical
training is much more difficult than
it is in this country. In the first place,
physical work is done by the peas-
ants, Consequently, teachers may tell
pupils how to do certain jobs but
they do not show them how. If that
is done, it is done by the workmen.
In addition, the farm work is done
by the pessants so any conact with
the farms is made with the farm own-
ers or operators who, in turn, may

Secondary Agricultural Students harvesting cane.

pass the information on to the peas-
ants. An owner may have up to 50
acres but this may be farmed by a
dozen families.

Overcoming Tradition
We, in this country, know some-

thing of the difficulty of overcoming
traditions of a generation or two, In
Egypt, the tradifions go hack for
several thousand years. The experi-
ence of the peasants has taught them
that government is oppressive. Conse-
quently there is suspicion at the sug-
gestion of new methods and new
ideas much the same as there is in
this country, only to a greatly in-
creased extent. In addition, the
schools have little means of main-
taining contact with the surround-
ing community. In some areas, ad-
visory committees have been estab.
lished and progressive farmers look
to the schools and the Ministry for

help and suggestions. The Ministry
of Agriculture is developing an Ex-
tension Service that works through
the schools and with land owners and
farm operators in the communities,
But the schools, for the most part, are
largely isolated umits and the paths
of communication are narrow and
strewn with obstacles.

Both the Ministry of Eduecation
and the Ministry of Agriculture in
Egypt have many capable and de-
voted workers who are anxious to do
all they can for the advancement of
their country, Sometimes, the ob-
stacles seem almost impossible to
overcome bul the schools are pro-
gressing, schooling is being brought
to increasing numbers of the popu-
lation, contacts between the schools
and communities are being increased
and farming practices are slowly but
surely being improved. "

OLDEST CIVILIZATION
practical, is to provide pre-college
education at the agricultural colleges
for selected, intelligent, village boys
who are sixth-grade graduates from
the village schools. It may be possible
that such a program will be approved
by the Ministry of Education for
Ahwaz Agricultural College in the
future.

Unless village boys are prepared to
go back to the villages and teach ag-
ricalture, it will be many vears be-
fore up-to-date agricultural educa-
tion practices will reach the remote
villages of Iran.

With the vast oil reserves in lran,
and with forward looking leadership
from the Shah and the Ministry of

Continued from page 270
Education, programs of agricultaral
education should make rapid prog-
ress in the future. r

Students learning to adjust and operate o
level. This is important in the proper plan-
ning of irrigation structures.

From Former
issues

Ir November, 1952, William Knight
of Gaylord, Michigan, reported on a
program for the wives of veterans
and young farmers. He stated “The
changes that have been brought about
in many cases have been beyond our
expectations. Several wives, who par-
ticalarly despised anything rural, are
now active in agricultural organiza-
tions in thelr communities. The hus-
bands appreciate their wives’ club.
More than once, 1 have been told on
a late afternoon visit, “I've got to
hurry with the chores tonight so 1
can help the Mrs. get ready for her
club tonight.”
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gricﬁltﬁreﬂ Edﬁcation In
Central America and Panama

By HAROLD M. BYRAM, Teacher Education, Michigan State University

A description
of agricultural
education in
other countries
should be viewed
against the back-
drop of socio-
economic and
general educa-
tional conditions
prevailing in
these countries. Many of the differ-
ences in programs of agricultural edu-
eation between those of Central Amer-
ican countries' and those of the
United States can be traced to the
difference between these couniries
and our own.

In 1958 only 451,735, or half of
the children of Central America who
were old enough to enroll in the first
grade, did so. Only half of these en-
rollees progressed to the second
grade, and in 1963 only 17 per cent
of the 1958 starters had completed
a primary school education of six
grades. Based upon previous sur-
vival rates it is predicted that from
enly one te four per cent would com-
plete secondary school in 1968-69.%
Thus, the chances of a farm boy
progressing as far as the secondary
school, and of having a secondary
school available to him at all, let
alone one providing instruction in

Harold M. Byrom

* Central American countries refer to thase
of Costa Rica, El Salvador, Guatemala,
Honduras, and Nicaragna.

2Karl T. Herford, et al., “A Plan of Public
Expenditure for Education in Central
America, Instituto de Investiquciones y
Mejoramiente Educative (IIME) Edificio
Central, Ciudad Universitaria, Guatemala,
C.A,, mimeo, 39 pp., 1964, pp. 4.6,

agriculture, have been small, indeed.?

The purpose of this article to de-
scribe the provisions of agricultural
education in Central America and
Panama, with emphasis on programs
at the secondary and post-secondary
level as they existed in 1963. Infor-
mation includes data from docu-
ments made available to the writer
while in Central America and during
the current year; and from visits to
schools made by him in Costa Rica,
Guatemala, and Honduras as a con-
sultant to [IME.* These documents
include the report on the survey of
vocational agriculture in Central
America written by IME staff mem-
bers for whom the writer served as
consultant,” The information on the
program at Divisdy Panama was sup-
plied by Williazn Householder, grad-
uate student at Michigan State Uni-
versity, who was an advisor in agri-
cultural education for USAID/Pan-
ama from 1959 to 1962, and who
spent the summer of 1964 in Panama
conducting research.

Information on Central America in

*A recent report of a survey in Latin
America reveals that only two per cent
of the secondary school population sur-
veyed received systematic instruction in
agriculture. {(From Fernando Del Rio,
“Agrieuiture Education in Latin America
and Its Promise for the Future,” The
Phi Delta Kappan,, 45:202-207, Jan., 1964.
*TIME  (Institute de Investigaciones ¥y
Mejoramiento Educative) is the regional
educational research center in Central
America, located at the University of San
Carlos of Guatemala and operated jointly
with Michigan State University,

%Ly Education Agropecuaria en Centro
America,” Victor Ardon and Arnclde Es-
cabar {Guatemszle: IIME, 1964)

schools of secondary level that were
providing instruction in vocational
agriculture, Seven of these were in
Costa Rica, enrolling 428 students
and taught by eight teachers. The
other five were in other Central
American countries, enrolling 560
students and taught by 70 teachers.
The annual cost per student ranged
from $335 to $1,512. These figures
are in contrast with the average of
$127 dfor all secondary schools in
Central America,® and serve to under-
line the cost factor in current efforts
at providing vocational agriculture
at the secondary level in these coun-
tries. In all countries outside of
Costa Rica vocational agriculture is
in boarding schools. The number of
teachers employed in these schools is
accounted for by the fact that many
of them teach science and general
education subjects, and that due to
low salaries many serve ouly part-
time as teachers in these schools.

The level at which instruction is
offered varies in Central America. In
the Costa Rican schools where in-
struction is offered it is provided for
grades 7 through 11. In El Salvador
and Guatemala it is offered in grades
10 through 12. The secondary agri-
cultural school in Honduras accepts
students who have completed the six-
vear primary school and provides
three vears of Instruction. The pri-
vate school in Nicaragua provides in-
struction for grades 9 through 11.7

National Schools of Agriculture

The governments of El Salvador,
Guatemala, and Panama each main-
tain one national school of agricul-
ture, financed and controlled by the
national rainistry of agriculinre in
each country. Nicaragua has a pri-
vate school of agriculture and Hon-
duras has a demonstration school
financed jointly by the national gov-
ernment and SCIDE.

Guatemala

The National School of Agriculture
of Guatemala is located near the town
of Barcenas. It has been relocated
twice since its founding, but has
been in its present location since
1944. This three-year school is for
boys who have completed the prevo-
cational course (junior high school}.
These boys spend their forenoons in
work on the school farm, the largest
of its kind in Central America. Aft-
ernoons are spent in classes. Of the
31 teachers, 16 are full time and five

i Here?om;é, op. cit, p. 4
" Ardon and Escobar, op. cit., p. 75
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‘the Vice Minister of Agriculture and the
Director of the National Institute of Agri-
culture, Panama, present a diploma %o the

1,000th graduate of adult-former classes,

(Photo by Householder).
are part time. This boarding school
enrolls 180 students who have won
scholarships large enough to pay for
the costs of Instruction and subsist-
ence. During the nine years prior to
1963 the school enrolled a fotal of
1612 students. Of the 514 graduates,
137 continued their education; 30 of
these were graduated from a univer-
sity in agriculture or veterinary medi-
cine. Of the others, 70 became
specialists in different branches of
agriculture, 17 pursued advanced
study out of the country and 20 were
pursuing studies in agriculture or
veterinary medicine at the University
of San Carlos of Guatemala. Very
few became farmers.

Guatemala has another school, the
National School of Forestry located
at Amatitlan. It is like the school of
agriculture in its requirements for ad-
mission and duration of curricula.
Sinee it is the only school of forestry
in Central America, it could serve as
a regional school. Other countries,
however, are not well represented in
the enrollments. The school year is
comprised of 40 weeks of class work
‘plus four weeks of field study in
forestry camps. As in the national
agricultural schools, the school days
are divided, with a half day for
work activities and a half day for
classes, In 1963, the program was suf-
fering from lack of dormitory facili-
ties, and only forty students were en-
rolled.

El Salvador

The National School of Agriculture
of El Salvador is located at Sam
Andres. To be admitted, students
must have completed the Plan basi-
co, a relatively new three-year post-
primary, or junior-high school pro-
gram in which some practical arts
subjects have been introduced. Three
years of instruction are provided.
Fourteen teachers provide instruction
and supervision of the practical ac-
tivities on the school farm, with
time approximately equaily divided
between the two, In 1963, its 12th

vear of existence, 120 students were
enrolled. By 1962, 37 had completed
the three years for graduation. This
school, like othei"#gricultural schools,
is a boarding school. Enrollees are
students who have won government
scholarships. Théfe are not enough
scholarships and facilities available
to accommodate all who would like
to enter, Classroom instruction and
work activities on the school farm are
supplemented by field trips to agri-
cultural businesses and industries and
also by laboratories and shops.

Honduras

The school of agriculture in Hon-
duras differs in several respects from
the national schools in El Salvador
and Guatemala. The Escuela Granja
Demostrativa (demonstration farm
school) is located at Catacamas in a
fertile valley of northern Honduras.
The school offers a three-year in-
structional program aimed at teach-
ing practical agriculture. Since it en-
rolls hoys who have only completed
the six-year primary school, its grad-
uates ave not qualified to enter the
national university without additional
study. Although many of its grad-
uates go into other work, 25 per cent
of its graduates have entered farm-
ing.

The school at Catacamas is also
unique in that the teachers are all
employed full time and live at the
school. In 1964, there were 109 stu-
dents; since 1952, the school had
graduated a total of 193 students
with the title of Perito agricola (ag-
ricultural expert}. The school had
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several student organizations, includ-
ing a club called Futuros Finqueros

de Honduras (FFH),

Panama

The National Institute of Agricul-
ture in Panama is located near the
village of Divisa. As a result of help
from USAID and CARE and an ag-
ricultural business organization, boys
have been helped to start and carry
on production projects of their own
on the school farm. The development
of a student credit cooperative was of
considerable assistance to hoys who
developed livestock projects. This is
something virtually unknown in the
Central American schools. Placement
for farm experience on good Pan-
amanian farms also was introduced
during the 1960%. Started in 1942,
the school enrolls 85 to 100 students
annually and, by 1964, had graduated
457 boys. A follow-up study in 1964.
revealed that most had entered gov-
ernment employment in agriculture
or in agricultural business or in-
dustry. There were, however, about
eight per cent who had gone into
farming. These boys live away from
home while they are in school, hence
do not have the opportunity to build
an equity in their own farm business.

Nicaragua

The one school in Nicaragua in
which vocational agriculture is taught
is the International School of Agricul-
ture and Animal Husbandry. It is a
private school located at Rivas, and
is run by Dominican Fathers. It is a
relatively small school, having a ca-

"Teacher tnstructing young Farmer in the school farm shop, Heredia, Costa Rica.
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Farmers learning chemical conirel of weeds ot the National Institute
of Agriculture, Divisa, Panama (Photo by Householder}

pacity of about 80 boys, who must
have completed two years of Plan
basico prier to entrance. By 1963,
there were 276 graduates of this
school. Each received the title, Perito
agricola.

These, then, are the secondary
schools of vocational agriculture of
the boarding school type, combining
imstruction and practical experience
on school farms. In some of these,
however, certain Latin American
traditions of general public educa-
tion appear to have been inherited.
These include part-time teachers,
proliferation of courses, much de-
pendence upon lectures, emphasis on
examinations and, in one school
{Guatemala), the requirement of a
thesis for graduation. All of these
schools combined had by 1963 been
producing only an average of 216
graduates per year, When it is re-
membered that only a small minerity
of these graduates enter farming it
can readily be realized that these
countries have yet to develop voca-
tional agriculture to the place where
it will be important in the preparation
of future farmers.

Costa Rica, o Contrast

By way of contrast, Costa Rica has
embarked on a program that should
reach & much larger proportion of
youth interested in agriculture. In
1963, there were six five-year, sec-
ondary scheols in which departments
of vocational agriculture had been in-
stalled, These departments are f-
nanced 50-50 by Costa Rica and
USAID. A representative school is
located in Liberia.

The school at Liberia had 107 en-
rolled in agriculture in 1963 after
four years of operation. Agriculture
is elective and the classes include
some pupils from town as well as
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from the farms. Bus transportation is
furnished by the government and
proves to be of material aid in pro-
moting regular attendance in school.
The school day is not divided as it is
in the schools of agriculture pre-
viously described; however super-
vised practice has been carried on
almost exclusively on the school farm.
A modern classroom and farm me-
chanics shop constitute the instruc-
tional facilities, supplemented by the
school farm.

Costa Rica also has one private
school of agriculture at San Carlos,
Alajuela, administered by Benedic-
tine Fathers.

Post-High School Education

A unique program of adult-farmer
education has been developed and
conducted at Divisa, Panama, at the
National Institute of Agriculture.
Realizing that the school was barely
“scratching the surface” in farmer
training, the administrators of the
school, in 1961 expanded its facili.
ties, and organized and offered short
courses to adult farmers. Two dor-
mitories, kitchen, dining room for 50
people, and two classrooms were
built with funds provided by USAID/
Panama,

The first short course was attended
by 20 owners of small citrus fruit
farms and ran for five days. Five
other courses were conducted in
rapid succession, The school has a
capacity of about 500 trainees per
year in short courses ranging from
three to ten days, according to Felix
Aguila, director of the center,

By the end of the three-year peri-
od, September 1, 1961 to September
1, 1964, 78 courses had been given,
with an aggregate enrollment of 1.
151, or nearly 15 per course. A
course in rice,  corn, and bean cul-

Students on the poultry farm of the Pon American School of Agri-
culture, Zamorano, Honduras,

ture was given 20 times; one on
home gardening 14 times; use of ag-
ricultural equipment, 11; apieulture,
10; and use of ox-drawn equipment,
9. Other popular courses were fruit
and vegetable production, citricul-
ture, applied nutrition, broiler pro-
duction, and showmanship; five other
courses were given once each. Certifi-
cates for successful course completion
are given to the young or adult farm.
ers at the end of each course. The
program of farmer education is
probably having a greater impact on
farming practices than most second-
ary school programs. Even so, the
numbers of farmers who could bene-
fit from this instruction is probably
many times the number who already
have received it,

Zamorane

The visitor to Central America who
is interested in seeing an advanced
school of agricalture—other than one
which is a part of a university—
would do well to visit the Panameri-
can School of Agriculture at Zamor-
ano, Honduras. This school was orig-
inally financed by the United Fruit
Company to prepare young men for
technical and business positions in
agriculture.

Scholarships are given to outstand-
ing graduates of secondary schools
in Latin America. The entering stu-
dents are rigidly screened by exam.
inations given by faculty members
whe go to the sending countries to
interview students,

Faculty members for this school
are recruited from several countries,
and their education compares favor-
ably with Central American univer-
sity professors of agriculture. The
large farm is well equipped with ma-
chinery, buildings, and livestock, In-
struction and modern practical exper-

¢
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Learning to operafe ox-drawn equipment, an lmproved practice, on the school form at
Catacamas, Honduras.

jence are provided students in every
phase of agriculture important in
Latin America. Judged by U.S. stand-
ards for high quality education in
agriculture and school organization,
no school has yet been seen by the
writer which excels Zamorano. The
record of placement has been phe-
nomenal, i.e., over 95 per cent of the
graduates were employed in agricul-
tural occupations.

Central America had another post-
secondary school of agriculture in
1963. It was called the National Ag-
ricultural School of Nicaragua. It
has since become a part of the Uni-
versity of Nicaragua.

Higher Education in Agriculiure

The Universities of Costa Rica, of
San Carlos, of Guatemala, of Nicara-
gua, and of Panama each have a
Facultad de Agronomia (college of
agronomy) or school of agriculture.
The contribution of these university
departments to the agricultural econ-
omy and to the economic and social
welfare of the masses of farmers
could be greatly increased if modern
practices were placed in effect.

These universities do not have an
adequate supply of farm-boy grad-
uates from which to recruit. Of the
students they do get, many—perhaps
half—require 10 or more years to
complete work for their degree if
indeed they do complete it, since they
are only partiime students because
of financial handicaps.

Some university professors of ag-
riculture conduct research studies,
but the closely-built trinity of “teach-
ing-research-extension” found in col-
leges of agriculture in the U.S. is
practically non-existent in Central

America and Panama. The research
and extension programs typically are
administered by the respective gov-
ernments in these countries. Univer-
sity program are almost exclusively
limited to iustruction. Moreover,
there is no direct contact between
these instructional faculties and the
national secondary schools maintain-
ing programs of vocational agricul-
ture. Of the 78 teachers of agricul-
ture in secondary schools of Central
Armerica in 1963, only 12 possessed
the degree Ingeniero agronomo, and
only seven others held university de-
grees. Furthermore, none of these
universities has provided undergrad.
uates with professional education for
teaching. Thus, the universities can-
not be said to be the source of qual-
ified teachers of vocational agricul-
ture; they provide little in the way
of in-service education for them.

One other institution of higher ed-
ucation should be mentioned. This is
the Inter-American Institute of Agri-
cultural Sciences located at Turrial-
ba, Costa Rica. TICA is not exclu-
sively a Central American institution;
rather it serves all of Latin America
through its agricultural research and
its program of graduate study in ag-
riculture, Iis impact is primarily on
faculties of agriculture in universi-
ties, on agricultural research stations,
on agricultural extension services,
and on governmental bureaus and
agencies in agriculture.

What of the Future?

The directions which these coun-
tries will be able to take will depend
on the extent to which many basic
needs are met. One of these needs is
to increase the holding power of ele-
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mentary and secondary schools, A
new program of university teacher
education for secondary schools is
needed. More schools and roads—to
bring students to thern—need to be
built. Financial support for educa-
tion should be increased. Ministries
of education which do not now have
responsibility for agrieultural educa-
tion either should have this responsi-
bility given them. Coordination of
research, extension, and teaching
should be brought about. More
schools available to rural youth need
to be provided in which instruction
in vocational agricultare can be
given.

In spite of occasional pessimistic
reports from the region there are
many hopeful indications for the fu-
ture development of Central America.
The Central American Common
Market is winning approval. The
lowering of taxiff walls, common cur-
rency, cormmon tax laws, and free in-
terchange of labor are heing planned.
Central American educational lead-
ers are studying common problems,
The regional studies of secondary
and higher education by IIME soon
will be published and, it is hoped,
acted upon. A human resources study
is expected to be completed soon,
The Inter-American Committee for
Agricultural Development (CIDA)
has been developing a plan for sur-
veying secondary and higher educa-
tion in agriculture, as well as re-
search and extension in Latin Amer-
ica, with consultation from several
mid-western universities, The plan of
this study includes Central America
and Panama.

Meanwhile, the U.S. Government,
through ite technical assistance pro-
gram, through its help in the Alli-
ance for Progress, through several
U.S. universities working under con-
tracts or foundation grants are as-
sisting in the study of needs and ex-
isting programs. Knowledge about
the development and use of instruc-
tional materials in agriculture, about
the development and use of super-
vised practice programs, and about
other procedures learned through
years of experience in the U.8. is
being shared with educators of th
region. -

The people of Central America and
Panama place a high value on edu-
cation. With the right kind of help
and encouragement they should be
able to chart a future course in edu-
cation which could help all of them
to become rapidly developing na-
tions.
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The F. F. A.-Failing Future America?

L. R. LAJEUNESSE, Teacher of Vocational Agriculture, Cosa Mesa, California

The word farm-
er, like it or not,
is a much malign-
ed noun. In the
understanding of
the average per-
son, it bears an
unhealthy onus.
Farmers are, to
Mr. and Mrs.
Urban Amer-
ica, a rather ignorant lot of uncul-
tured boors complete with bib-over-
alls, straw hat, and mono-syllabic
drawl. Declaim it, resent it for its
unfaimess, and ponder the injustice
of steveo-typing, but accept it for a
fact. No additional comments are re-
quired in the face of the unhappy
truth that farmers themselves have
incorporated the word into their
lexicon of derogatives. Such exple-
tives as “Dumb Farmer” and “he
bought the farm,” in reference to the
unfortunate individual who goofed
badly, do not add anything to the
reputation of an organization which
uses the word in iis title.

This is one of the reasons why
those of us living and working in the
great metropolitan areas are finding
the job of selling the Future Farmers
of America to the highly sophisti-
cated high school youth therein a
monumental task.

st
L. & Lldgjeunssse

Thirty Years and Still No Change

The F.F.A. has not changed its or-
ganizational format, its dated ritual,
or its outmoded and restrictive Na-
tional Program since its inception in
1928. Voeational Agriculture Instruc-
tors have leapt chasms and crevasses
in the last 30 years to bridge the gap
between the landslide of developing
Agricaltural technology and the ap-
plication of that technology. The
same type of forward thinking has
not been applied to the updating of
FF.A. activities and organization.
The F.F.A. has been lost in the
shuffle. It does not satisfy the needs
of the types of agriculture programs
which are now being offered by force
of circumstance in the urban areas
of the United States. Even now, the
observant inquirer will find a truly

rural envirenment in very few places.
The magnificent achievement of the
REA in bringing electrical power
and its consequent communication
aids like radio and television to most
of the nation’s farms has changed
the character of our farmers and
their yvouth, They are no longer un-
informed, nor are they encased in a
cracker-barrel shell of placid rural-
ity. One result of this burgeoning
awareness has been to garb even our
farm youth in a sugar-coating of
sophistication. These young people
cast a frowning eye on some of the
time-worn symbols which underpin
the Future Farmers organization.

Recent revision of the enabling act
which provides the monies for our
Vocational-Agriculture Program will
expedite the badly needed changes
in our Vo-Agr. curriculum; but un-
less some action is taken with the or-
ganization which is the prime teach-
ing tool of most of our agriculture in-
structors, we will remain frustrated.
Agriculture teachers in rural areas
will do well to look closely at the
situations and problems facing their
colleagues in the urban complexes.
They are experiencing now what will
be the norm in fewer years than one
might think. Look around your own
stamping grounds {61 the facts of ue-
banization. Escalating land values,
increasing school tax loads, housing
tract development, speculation in
land; all are characteristic of the stu-
pendous population explosion which
will gobble land and resources at an
ever increasing rate.

Failings of FFA

An enumeration- of the failings of
the Future Farmers organization as
both a teaching vehicle and as a
mechanism by which those intangible
but vital mores of character develop-
ment, scholarship, service, cooper-
ation, and thrift, follows. These are,
of course, opinions only. But they
are opinions which seem to be gen-
eral among instructors of Vocational
Agriculture in urban situations. They
are:

1. The very name of the organi-

zation.

No young person today wants io
associate himself with a function
which, by very name, casts aspersion
upon his intelligence; and being “not
square” is the end-all of American
vouth. We either have to change the
public’s interpretation of the word
“farmer” or change the name of the
organization. The latter course ap-
pears more feasible.

For two strong reasons it is no
longer wise for Vocational Agricul-
ture to use the word “farmer” in the
title of its most publicized organiza-
tion. Most obviously, we are not
merely training farmers. In point of
fact, if our program were evaluated
on this point alone, the record would
show a low success record. The other
strong argument lies in the fact that
the public image of Vocational and
General Agricultural Education is
gleaned mainly from the Community
Service and publicity functions of the
F.F.A. The balance of the Vocational
Agriculture curriculum is submerged
beneath the eve-catching activities of
the F.F.A.; and to label everything
we do with the misnomer, “Farmer,”
does not make good sense.

It is siraply not wise for agricul-
ture instructors to promulgate such
an image and impression. Without
making mountains of explanation, the
agriculture instructor cannot acquaint
a casually interested person with all
of the ramifications of the agricul-
ture program. The individual gropes
over the surface, spots a word, a char-
acteristic, a few facets, generalizes on
the whole and makes a decision about
the program which may or may not
be {and usually is not) accurate. The
importance of preseniing a proper
image is underestimated, by too many
of us. Making use of stereotyped
words, like farmer does little to help
the situation.

2. The verbose and quaint lan-

guage of the ritual.

The ritual implemented by the
F.F.A. is almost pious in its lan-
gnage. While no one can take ex-
ception to the ideas and ideals ex-
pressed in the ceremonies, they do
require updating. Even a casual pe-

Continued on page 289
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The FFA -as New as Tomorrow

W. J. KORTESMAKI, State FFA Executive Secretary, St. Paul, Minnesota

It will be 61
years agoe next
April that Henry
Ford pushed his
first tin lizzie
from his work-
shop for the first
road test. He
called his car
“Ford.” Twenty
years later the
car was referred to as ‘Model T°, but
the name stayed the same—Ford. To-
day, although claims are made that
the car rides quieter than a Rolls-
Royce, it’s the 1965 Ford.

The Future Farmers of America
organization’s constitution, purposes
and ceremonies were adopted at the
Baltimore Hotel in Kansas City over
thirty-six years ago. The site of
the charter meeting has disappeared
while the organization, with few in-
ternal amendments, has continued to
grow and has provided ample op-
portunity to affiliated State Associ-
ations to expand and to develop lead-
ership, citizenship and other voca-
tional-related ‘learning by doing’ ex-
periences.

In addition to activities for local
chapter members the State FFA As-
sociation conducts outdoor activities
at the State FFA-FHA camp. For the
past fifteen years the State FTA of-
ficers have conducted a goodwill tour.
A State FFA Foundation was organ-
ized in 1953.

A Dynamic Program More Necessary
Than A Changed Nome

Having had an opportunity to par-
ticipate in FFA activities as a mem-
ber for five years, as a district ad-
viser for nine vears and as State
FFA executive secretary for 18 years,
1 have found that there is very little
need for drastic changes in Future
Farmers of America if its activities
enlist the creative and imaginative
talents of the entire membership. The
efforts of FFA advisers have not been
hampered by an obsolete organiza
tion when statewide FFA activities,
as carried on in Minnesota and other
states, continue to provide an excep-

tional opportunity for its members
to express themselves in the areas of
cooperation, brotherhood, leadership,
citizenship, scholarship, thrift, im-
proved agriculture and service,

We need more, youth organizations
dedicated to putting into practice
constructive vocational and citizen-
ship objectives. Citizenship and
brotherhood are not learned. They
come about through practicing them
in FFA’s charitable drives, People-to-
People programs and community
service activities. The present IFA
rituals, by-laws, ceremonies and pur-
poses, although they need modern
interpretation and application, do
not limit FFA participation in a wide
scope of activities.

The name “FFA” has transformed
the meaning of the word ‘farmer’
from a stigma of pre-FFA days to a
status symbol. The ‘Learning by do-
ing’ and ‘Living to serve’ activities
now conducted by progressive chap-
ter advizers do more to ‘sell the pub-
lic’ on the 1963 Vocational Act ob-
jectives than would the change in its
name.

These action activities are the
most vivid possible proof that agri-
culture is more than farming and, in
this age of overabundance of labels
and nicknames, what we do is far
more important than what we call
ourselves.

I will attempt to show that FFA
in Minnesota like most states has
been making adjustments as it ad-
vanced during the past thirty-four
years in its statewide activities. I
maintain that we have kept pace
with the times -— whether in spite
of or hecause of our organization’s
name. Let me offer a few highlights
of the Minnesota FFA in Aetion
record as evidence:

Corn For Camp Courage

Over 200 Future Farmer chapters
since 1953 have coniributed about
$100,000 to Camp Courage making it
possible for over 1500 crippled
voungsters to attend supumer rehabili-
tation camp. :

Self Help
Since January, 1963, over fifteen
truckloads of reconditioned farm ma-
chinery have been shipped overseas
to emerging countries.

Small Hand Tools to Congo
Hundreds of hoes, saws and shov-
éls were collected and reconditioned
for shipment to the Congo by Future
Farmers.

Anti-smoking Resolution

Thousands of Future Farmers re-
ceived first-hand experience in con-
ducting  anti-smoking educational
programs before secondary and ele-
mentary school groups. The delegates
at the 1964 State FFA Convention
passed a resolution unanimously en-
dorsing and supporting an intensive
campaign on harmiul effects of smok-
ing.

. Sofety
Kernel of Corn for Safety

Thousands of Future Farmer mem-
bers in Minnesota are carrying a
grain of corn in their pockets to re-
mind them to be safe while driving
a car or a tractor. This statewide
safety ‘gimmick’ was kicked off a
couple of years ago.

Slow-moving Vehicle Emblem

Several thousand slow-moving ve-
hicle emblems have been installed by
Future Farmers since this statewide
traffic safety project was launched.
The safety programs have been a part
of the State FFA Program of Work
each year since 1930. New safety pro-
grams have been added while old
ones have been dropped or changed.
The newest addition has been the
home fire drills.

Leadership

Two of the oldest state-sponsored
dctivities are the Public Speaking
and Parliamentary Procedure con-
tests, Creed speaking and F.H.S.
(Firm handshake) are the two recent
leadership training activities added
to the state roll of 144 activities.

Forestry-Conservation
To show again that present ground.
Continued on page 269
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Working overseas may mean that the technician will have to adapt to the use of primitive
tools and methods of work as shown by these Iranian agricultural students building an irriga-

Hon reservoir on their school's farm,

So You Think You Want a Job Overseas!

JAMES E. CHRISTIANSEN, Teacher Educalion, The Ohio State University

Has your secret
yearning been to
escape the trials
and tribulations
of teaching vo-
cational agricul-
ture and take an
overseas assign-
ment for two or
three vears?
While the large
fluctuating numbers of agricultural
technicians serving abroad during the
decade of the *50s have diminished
somewhat, a steady demand for ex-
perienced people who are willing to
work overseas still exists. Private
organizations such as the Near East
Foundation, Ford Foundation, Ameri-
can-Korean Foundation, American
Friends of the Middle East, CARE,
and various church groups; and gov-
ernmental agencies such as the United
States Agency for International De-
velopment (AID), which is the sue-
cessor to Point IV and ICA, and the
Food and Agriculture Organization
(FAO) of the United Nations are of-
ten looking for qualified personnel o
pariicipate in programs of agricul-
tural, educational, and community
development in the emerging nations
of the world. These agencies want

James E. Christiansen

Editer’s Note: James E. Christiansen, the
aunthor of this article, served in Tran as a
technician in agricultural education for the
Near East Foundation from 1961-1963. Prior
to that time, he had taught vocational agri-
culture in Arizona for seven years. He is
currently weorking for a PhD. degree in
agricultural education at The Ohio State
University

personnel possessing the same general
prerequisites. Can you qualify?

Professional competence and prac-
tical experience in a given field are
normally the first qualifications which
a person believes necessary when con-
sidering an overseas position with
one of these organizations. These are
important considerations, and rightly
50, for it is an insult to a nation’s
people to have a strange American
come along among them to provide
leadership through demonstrations of
technical know-how and assistance if
he has neither the professional back-
ground nor the practical experience
necessary to be effective; and it cer-
tainly does not help American pres-
tige or reputation either,

However, let us assume that you
can qualify for one of these foreign
service positions because of your ex-
perience and technical competence
as a successful teacher of vocational
agriculture. You still must be able
to answer “yes” to the following
twelve questions if you expect to he
successful and happy in your new
work: o

1. Does the rest of the family,
particularly your wife, conecur
with you 100% in the proposed
underiaking?

Family cooperation and a healthy
mental outlook which includes zest
for living and an adventurous spirit
are indispensable to a person’s suc-
cess in any foreign service position.
A person cannot do his best if every-
day when he comes home he finds
that the children are unhappy or that
his wife meets him at the door accus-

ingly with complaints that the elec-
tricity failed, with tearful details of
the latest feud with the servant over
washing clothes, with news that the
sewer smells, and with gripes about
the oppressive heat; perhaps she is
dejected merely because she was out-
bargained four times in the local
bazaar,

2. Will you take the time and
effort to do the necessary home-
work about your new home be-
fore you go?

The more you and your family
know about the culture, economics,
history, geography, snd customs of
the country before you arrive, the
easier it will be for you to adapt
your living habits and the fewer
“cultural shocks,” frustrations, and
disappointments will you encounter,

3. Can you leave home with-
out regrels?

The more you worry about home
and family in the United States, the
more likely you will become home-
sick and unhappy in a foreign coun-
try. Some tinges of homesickness and
desires for the normal accustomed
activities and familiar routines or
surroundings of the U.S.A. are nat-
ural and will occur however.

4. Do you look on an overseas
job as an opportugity to learn
yourself as well as to assist and
teach others?? .

3. Do you possess a sense of
social service and dedication to
your job to the extent that you
are willing te work hard and can
be challenged to accomplish goals
you never would have thought
possible?

As pointed out by Dr. Hareld
Allen, it is difficult to find applicants
for overseas positions who can an.
swer “yes” 1o this question.?

6. Can you understand that
you will be viewed as a stranger
in a foreign country?

The practical implication is that
you must be accepted by your na-
tional counterparts before your own
work will bear {fruit. Your new col-
leagues must be convinced themselves
that you have workable ideas and
technical know-how before accepting
your suggestions. You will find that
this often takes what seems Iike an
exceedingly long period of time. In
other words, you can make sugges-

1. Harold B. Allen, The T'ype of Amer
ican Suitable for Work in the Middle East,
New York: Near East Foundation, 54 East
64th Street, New York 21, New York, 1957,
o4

2. Ibid.
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The technician must offen work toward grodually combining old ways with new technology as illustrated by the use of trodifional hand labor to
dig foundation trenches and the use of cement blocks made in o locally built one-man operoted block machine. The building under construction

is a new school in northern lran,

tions, assist and work with others, but
you usually cannot force the adoption
of what seems to be a sound practice.
Often your suggestions and dem-
onstrations must be accepted and
thought of as having originated with
the nationals with whom you are
working. To put the shoe on the
other foot, how would you feel if an
expert irom Basutoland came to teil
you how to improve your adult farmer
class instruction?

7. Will you remember that
you remain a foreigner in anoth-
er culture who is looked upon as
possessing advantages the naiives
do not enjoy?

Even if you had to hock the family
jewels to buy that exira pair of shoes
you believed you needed in your bag-
gage, in the eyes of many of the
people you will meet, you must be
rich; how else could you have gotten
there? After all, the average man on
the street in Damascus cannot come
to Omaha or Phoenix. Then too, the
open-handed spendthrifty habits of
some of your selfish and shortsighted
American predecessors also will have
put the stigma of being a “rich
American” on you. Besides that, the
very clothes you wear, the manner-
isms you exhibit, and the attitudes
you display make you stand out in
the eyes of the natives as a foreigner.
Therefore, it will be necessary for
you to condiet yourself discreetly
and modestly.

8. Are you willing to take the
time and effort necessary to devel-
op a working knowledge of the
native language?

Even though English is spoken by
somebody almost everywhere in the
world today, that person may not be
around to translate when you are
attempting to explain why sodium
nitrae fertilizer should not be applied

to clay loam soils possessing a pH of
8.5. He probably will not be around
when you and the family attempt to
find out which road goes to Khor-
ramabad either. A person who is
sincerely attempting to speak and
learn the native language will make
mistakes, some of them embarrassing,
but he will earn greater respect, be
appreciated more, attain greater sat-
isfactions, and in general will find the
tasks of communicating and living
more pleasant. Incidentally, a side
benefit is that knowing the language
will help you check the accuracy of
your official interpreter’s translations.

9. Are you willing to put aside
preconceived notions about the
nature of your new job and put
forth your best efforts in doing
whatever your werk may require?

You must feel that there is a gen-
uine need for vour skills, but do not
be too disappointed if your national
counterparts appear not to want your
abilities. Role perceptions of all peo-
ple concerned may differ very often,
and the American technician must be
perceptive enough to realize these
differences exist and flexible enough
to adapt himself 1o £l the particular
role in which ke can be most effective.

10. Are you willing to forego
thanks from the people whom
you have helped?

As pointed out by Raper, “People
who benefit {from technical assistance
are seldom in a position to be grate-
ful. Rather, they are usually aware
that they are making technical head.
way belatedly, and they may there-
fore tend to be somewhat on the
defensive.”™

11. Are you willing to accept
the good things, overloek the had
aspects, and not criticize unduly
a different culture?

Definite reasons may exist for be-

havior patterns which are different
from those with which we are accus-
tomed because of different historical,
social, economic, and cultural back-
grounds and stages of development.

12, Are you interested in a for-
eign service position even though
contrary to popular opinion: (a)
you will not get rich, (b) you
cannot get away from it all, and
(e) you may not enjoy being
conspicucus as a big frog in a
small puddle?

If you have to answer any part of
the question “no,” you had better
stay home as you will not be happy
otherwise, and the nationals with
whom you are working will not be
happy with you either. While over-
seas positions often pay as well as or
sometimes better than comparable
stateside positions, they are not “get
rich quick”™ gold mines. If vou want
to start a new life and leave personal,
job, and family problems behind by
going overseas, you probably will be-
come a bigger failure than if you had
stayed at home. While you may en.
joy being in the limelight, if you are
a person who continually seeks it,
you will be more effective remaining
at home also.

Therefore, if you have the tech-
nical know-how, the necessary prac-
tical experience, and can answer
“yes” clearly and firmly to the twelve
questions above, you should have
little difficulty qualifying for specific
positions with organizations under-
taking development programs in
emerging nations around the world.

0

3 Arthur Raper, Some Points for Con-
sideration of Technicians Working With
Villagers, Washington 25, D.C.: Orientation
and Counseling Branch, Career Develop-
ment Division, Office of Personnel, Interna-
tional Cooperation Administration, 1960,
p. 9
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Henry Ross

Mohamed Djarboribi, a Tunisian
farmer offered the shade of his lux-
uriant olive tree as protection from
the August sun to the visitor from
Texas A&M University. This farmer
had been told that the American was
a professor of agriculture who had
come to Tunisia to study the farming
methods of Tunisian farmers. He
was also told that his farm had been
selected as being one from which
much could be learned. This was a
true statement which served as an
implied compliment. Mohamed Djar-
boribi told this story about his back-
ground and farming operations:

Mohamed had served for a num-
ber of years as a soldier in the
French army. After Tunisian inde-
pendence in 1956 from France, he
spent a lot of time looking for an
opportunity to settle on some land
which would hold some hope for him
to become a land owner. A man who
owned land in the interior of Tunisia
was found. There was a house and
well on the place. The owner was in-
terested in getting more land into
olive tree cultivation. Young olive
trees require a lot of care in their
first few vears of growth so the own-
er offered Mohamed the house and
well and about six acres of adjacent
land to grow vegetables on a share-
cropper basis. The owner would set
out young olive trees on the land and
the tenant could then intercrop the
olive orchard with vegetables. Mo-
hamed reported that in a little over
two years time he and his family
had produced and sold encugh to-
matoes, onions, squash, cucumbers,
and chili peppers to provide a living
for his family and at the same time
save enough money to buy and pay
for six acres of undeveloped but pro-
ductive land.

He did this by a great amount of
very hard work. The family had dug
by hand a system of channels to move
water from the well to all plots on the
six acres. A set of pulleys were
rigged up on which a camel could
be hitched for lifting water from the
well. The water table was about 40
font helow the surface. The camel

TuE AGRICULTURAL EpucatioNn Macazing, May, 1965

—

driver, camel, and one water tender
in the field would apply about 15,000
gallons of water in a day.

The owner has a Ford tractor
which is available for heavy jobs

such as land-breaking and seed bed -

preparation. All other cultivation is
done by camel or hand labor.

Identifying Mohamed’s Problems

The American visitor asked Mo-
hamed what he planned to do with
the six acres of raw land which he
had purchased. He said that as soon
as he could save enough money to
dig a well and build a house that he
would move onto his land where he
could have a larger share of what
he produced. He thought that this
could be done in two or three years.
When asked about diffculties and
hardships he was meeting, he re-
sponded by saying that he was hav-
ing trouble at times with his perish-
able tomatoes in getting them to the
best possible market. He also men-
tioned that insects were causing trou-
ble. He was not too sure about hav-
ing the best varieties of seeds for his
avea and felt the same about his use
of fertitizers.

In preparing to leave, the Ameri-
can professor told Mohamed that the
Government of Tunisia was building

When You Visit a Tunisian Farmer

HENRY ROSS, Coordinator, Tunisia Program, Texas AL and M., University

a new type agricultural college at
Chott Maria near Sousse and that
his university would be assisting in
its development. Also, that he hoped
Mohamed’s sons would some day en-
roll in this college. The Arab farmer
thanked the American for coming to
visit with him.
A Landlord’s Point of View

The landlord saw the American
professor at his temant’s farm. He
came over to see what was taking
place. When he learned that the
American was studying Tunisian
agriculture from the farmer’s stand-
point, he insisted that he also have a
visit. So the American went with
him to his house. The headquarters
consisted of a compound with several
fairly large dwellings in it, a large
barn, equipment and machinery
sheds, livestock quarters, a small
orchard and vegetable garden. The
general appearance would be what
you would expect on about a one-
thousand acre farm in Arizdna, New
Mexico or West Texas.

This Arab farmer was producing
wheat and olives. His problems were
that his four cows had not calved in
about eighteen months. The wheat
was maturing with a lot of imper-
fect heads—no grain,

Hedi Mekki, (left) President, and other officials of the Ain Errohma Agricultural Production

Unit Co-op supervise the weighing of vegetables fo be sold ot that unit's consumers’ co-op
flinmes 1044y
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Students visit & traditional house, made of earth, that is typical

of the homes that most

members inhabited before joining the agricvltural production wait co-ops, and o modern
brick house like the members now inhabit in the medern howsing units in the co-op community
villages, Jean Maillet, Chief Agriculturalist for the Enfida Improvement Project; P. B. Hall,
Cooperative Education Advisor for the Texas A and M University; and Khemais Chelly,

UEER e L

Young trees in Tunisian orchards and in reforestation projects must have water hauled to
them during the dry season every year until the frees are three or four years old. Members
of the Cehgarnic Agriculturcl Production Unit Co-op are filling their mule drawn tank
corts for the delivery of water to o young olive orchard, (June 1964)

Eight other Tunisian farmers were
vigited. From an analysis of the re-
sponses from the ten farmers, some
generalizations were made about
Tunisian agriculture which would be
useful in planning an educational
program designed to help Tunisians
develop Tunisian agriculture.

Needed Farm [mprovements

As a result of these studies, it was
assumed that the following needs
existed in Tunisia among the farm-
ers.

1. Some means of keeping in-
formed about the available
services and assistance being
supplied by private and gov-
ernment agencies.

2. Improved livestock program to
insure increased production of
meat, milk, and eggs.

3. Insect and disease control.

4. Improved use of water.

5. New sources of credit.

6. Improved use of fertilizers.
7. Improved seed.
8. Improved marketing facilities.

9. Development of rtural leader-
ship for agricultural develop-
ment,

10. Demonstrators of new and im-
proved farming practices,

11. Agricultural information pub-
lished in Arabic based on Tuni-
sian farm conditions,

12. Research on simple problems
such as variety testing, water
utilization and livestock feed-
ing. ,

13. Organizations of farmers on
community level for supporting
community development effort
such as schools, cooperatives,
etc.

This list is not complete but it
does suggest a few of the observable
needs. A start has already been made
by the Ministry of Agriculture of the
Tunisian Government to supply these
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needs. The great over-all need is for
irained manpower to work with the
farmers to help them in properly ex-
ploiting the existing manpower, cli-
mate, soil and water resources for
the benefit of the rural people.

The Tunisian Government is al-
locating approximately fifty percent
of its development budget to agricul-
ture. In order to get proper utiliza-
tion of this budgeted effort, they are
expanding agricultural education at
all levels as rapidly as possible. In
the last five years they have ad-
vanced from only a few students in
agriculture to over three-thousand to-
day. In addition to the studenis of
agriculture enrolled in Tunisian
schools, they are sending men for
training to France, USA, and other
couniries. At present theve are thirty
Tunisian students enrolled in Texas
A &M University. When the men
complete their {raining in the USA
they will return to Tunisia to teach
in the Chott Maria Agricultural Col-
lege near Sousse.

A New Agricultural College

After two vears of operation, the
Chott Maria Agricultural College is
having an impact on rural life and
farming in the area. Monthly meet-
ings of cooperatives, officials and
memntbers are held to discuss prob-
lems of the cooperative and its in-
dividual members. As a result of
these meelings, farmers were taught
how to drench sheep for intestinal
parasites, improved varieties of vege-
table seed have been distributed and
fertilizer use result demonstrations
have been ohserved.

Two applied experimental research
projects have been started. The one
commanding the most interest on the
part of farmers was the tomato vari-
ety testing. Farmers are now asking
for seed from some of the plots
which were making the best produc-
tion of quality tomatoes. The other
research project has been set up to
determine optimum plant nutrient
levels of application for tomatoes at
Chott Maria. Farmers are watching
these tests with much interest.

This Chott Maria Agricultural Col-
lege project is being built for the pur-
pose of helping Tunisian farmers
help themselves in developing Tuni-
sian agriculture and rural life. The
Tunisian people are interested, will-
ing, and working toward this goal.
A great responsibility rests wupon
American specialists in properly as-
sisting, counseling, and advising in
this worthy undertaking. O
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The first 17 feachers of agriculture in public high schools in Eust Pakistun are being congretulated by S.M.A. Moor, Agricultural Education Specialist,

Teaching Agriculture
In East Pakistan

Our school should not only be the
center of intellectual life of India
{pre-independent Pakistan and In-
dia) but the center of our economic
life also. It must cooperate with the
village around us, culitvate land,
breed cattle, spin clothes, and tread
oil from oil seeds.?

The statement quoted above was
made by the great Bengali poet Ta-
gore who was awarded the Nobel
prize in literature in 1913. The quo-
tation shows that the need for im-
provement in education was recog-
nized many years before the parti-
tion, in 1947, of British India into
Pakistan and India.

However, little was accomplished
toward changing the traditional, aca-
demic type of eduncation until 1956.
At that time, the Ford Foundation
arranged and sponsored a University
of Chicago Pakistan Education Proj-
ect which provided assistance in
making a survey and developing a

Trom 1957-60 Dr. McClelland served as
Team Leader of a Stanford University —
AID Project in the Philippines and irom
1960-64 as Agricuitural Education Adviser
of the Ford Foundation sponsored Usniver-
sity of Chicage Pakistan Education Proj-
ect in East Pakistan,

®Robindranath Tagore. Cited by S.MA.
Noor in VFocational Eduvcation in Agri-
culture in the United States and its Ap-
plicability to Rural East Pakisten. (Mim-
eographed), p. 17. Agricultural Education,

Michigan State University, East Lansing,
AL HOEA

John B. McClelfand
By JOHN B. McCLELLAND, Teacher Education, lowa State University!

program to improve the situation.

In 1957, as a result of the survey,
plans were submitted for the estab-
lishment of an Education Extension
Centre in East and West Pakistan.
The centers were to develop an in-
service training program for school
personnel. The plans also provided
for the establishment of approxi-
mately 20 pilot secondary schools in
each wing.

The new agencies were to bring
about improvement in the existing
program of secondary edacation and
to provide diversification and enrich-
ment by adding science courses, ag-
riculture, industrial arts, commercial
work and home economics.

The Situatien In Agricultural Education

The writer arrived in East Paki-
stan in the Fall of 1960 to serve as
agricultural education adviser to the
newly organized Education Exten-
sion Centre and the pilot schools. At
that time, only one of the 1800 sec-
ondary schools in East Pakistan em-
ployed an agricultural coliege grad-
uate as a teacher of agriculture. The
20 to 25 persons who were graduated
annually from the only agricultural
college at that time in the Province
were badly needed in the Depart-
ment of Agriculture and other agen-
cies.

The Report of the Food and Agri-
ceulture commission n 1960 de-

They had just received certificales wpon the completion of one year of training in agricuitural education,

seribed the great progress that had
been made in Pakistan in recent
years in the development of indus-
tries, However, according to the re-
port, “Only agriculture lags behind
and does not effectively share in de-
velopment and progress.”

This commission pointed out that,
largely because of the low yields in
agriculture, the average annual per
capita income in 1958 of the farming
population in Pakistan was $40, The
comparable figure for the nonfarm-
ing poplation was $91 and for the
entire population was $51, This Iat-
ter figure compares with a per cap-
ita income in the same year in Burma
of $48; in India, $60; in Japan,
$272; in the United Kingdom, $950;
and in the U.S.A., $2,004.

The report of the agricultural
commission pointed out that infor-
mation is available and also mate-
rials, such as fertilizer, that could
bring about marked improvement in
the agricultural situation. Because
85 per cent of employed persons in
East Pakistan are engaged in agri-
culture, improvement in this sector
of the economy is highly important.

East Pakistan has approximately
the same land area as Florida but
has a population of 50 million. The
Province has about fwice as many
farmers as there are in oll of United
States, According to the 1960 census,
the average land holdings of 6.5 mil-
lion families was 3.5 acres. The crop
area per capita was only 0.55 acres.

A Program To Meet the Needs

In 1960 St. Alired’s High School,
which at that time was the only
school in East Pakistan employing a
teacher with training in agriculture,
had organized high school classes
and a young farmer class. The young
farmers had a cooperative project of
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cleaning, stocking and managing a
fish pond. High school students and
teachers at this school also had a co-
vperative store and cooperative sav
ings and credit organizations. In ad-
dition to developing a school garden,
the teacher supervised home projects
of his students. This comprehensive
program dernonstrated what could be
accomplished in an Fast Pakistan
community by a qualified teacher of
agriculture.

Workshops for Headmasters and
Teachers. An important part of the
program of the Education Extension
Centre consists of conducting work-
shops for school administrators and
teachers. These workshops were usu-
ally two to four weeks in length. An
effort was made in these workshops
to acquaint participants with the new
objectives in education and to assist
them in planning their new programs.

From 1960 to July, 1964, special-
ists on the Education Extension Cen-
tre staff, agricultural resource per-
sons, and the agricultural education
adviser held one or more agricul-
tural sessions in mnearly all of 22
workshops for headmasters and in
22 workshops for science teachers.
These worshops were attended by
1,883 persons. In the agricultural
sessiong emphasis was placed upon
agricultural activities, such as school
gardening and student agricultural
clubs, that could be undertaken with
the help of local agricultural ex-
tension officers and other local re-
S0Urce persons.

Agricultural  Workshops. From
May, 1961 to July, 1964, the Educa-
tion Extension Centre conducted 11
two-week agricultural workshops for
170 teachers who planned to intro-
duce agricultural and gardening ac-
tivities in their schools. These teach-
ers were urged to give some atten-
tion in their science courses to the
application of science to agriculture
and also to the introduction of im-
proved gardening and farming prac-
tices.

Fellow-up surveys have shown that
progress is being made. Even before
teachers with special training in ag-
riculture were available in the agri-
cultaral pilot schools, the Nandina
Pitot School had grown an acre of
rice that produced a yield three times
higher than the national average.
The Kalign] Pilot School grew a
plot of rice that produced the second
highest yield per acre grown that sea-
son In extension demonstration plots
in the “thana” (similar to a TU.S.
county) .

A One-Year Training Program in
Agriculture. In 1962 Mr, S.M.A. Noor
was appointed as’ specialist in agri.
cultural education in the Education
Extension Centre. He assisted the Di-
rector in recruiting science teachers
who had B. Se. degrees, for one-year
training courses in agriculture at the
National Development Training In-
stitute (NDTI) near Dacca.

In this program, a course in meth-
ods of teaching agriculture was taught

Students ot the Mohanganj Pilot High School in East Pakiston are harvesting the jute crop on their school farm. By using improved practices,
they obtained o higher yield per acre than jute grown by the wsual methods on adjoining farms.

jointly by Mr. Noor and the agricul-
tural education adviser. Mr. Noor
was granted leave in 1963 for grad-
uate work in agricultural education
at Michigan State University. His
replacement and two other persons
with M.S, degrees in agriculture as-
sumed some of the teaching duties

at the N.D.T'I.

By July, 1964 two groups, a total
of 30 teachers, had completed one
vear of training and returned to their
schools to teach agriculture. A third
group had started in the training
program.

Agriculture in the Pilos Schools.
Five of the trainees in the first group
were from the five agricultural pilot
schools. They returned to their
schools in February, 1963 and are
now teaching courses in agriculture.
Agricoltural courses are also being
offered in the 25 additional schools
which also have teachers with one
year training in this field.

All of these 30 schools which are
developing curricula in agriculture
have land for small school farms or
gardens. According to reports from
three of the agricultural pilot schools
25 to 40 students in each school were
conducting home projects. Similar
supervised farming activities are be-
ing developed in the other 27 schools,
The schools are organizing student
agricultural clubs and several have
started cooperative stores.

The three agricultural pilot schools
which have small farms of three to
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Meldon Taylor, Agricvltural Education Adviser, West Pokistan Education Centre, s demon-
strating how fo temper o cold chisel at the 10th agriculturel workshop of the East
Pakistan Centre. Mr. Taylor, a former N.V.ALA. officer, was teacher of vocational agriculture
and coordinator of agriculteral education ot the high school and junior college, Redding,
California,

Mr, Ahmed, right, Agricultural Education Specialist in East Pakistan, and an instrucior are ob-
serving the work of onewyear agriculivral education trainees who are learning to use
Jopanesedype, pedaloperafed rice threshers. This method s more efficient than the use of
bullocks to trample the grain. The rice was grown as a class project. Trainees also grew
vegetables on individual garden plots. These men plan to arganize similar projects with
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ten acres in size, each have a team
of bullocks and some agricultural
implements. Garden type tractors,
which can be used in the small paddy
fields, have been ordered for the ag-
ricultural pilot schools and other
schools that are introducing an agri-
eultural program.

A diesel-powered irrigation pump
has been secured for the Nandina
pilot school through the cooperation
of agricultural officials. This pump
shown in our cover picture supplies
water from a river for the 10-acre
school farm and for about 40 neigh-
horing farms. By means of irrigation,
an extra crop can be grown each year
during the dry season.

Plans For Further Development

Through the cooperation of offi-
cials of the new Agricultural Univer-
sity at Mynmensingh and of the De-
partment of Education, plans are un-
der way for the development of a
five-year curriculum in agricultural
education and for the establishment
of an agricultural laboratory school.
This school is to include elementary
and high school grades. It is to be
used for observation and student
teaching in agriculture.

University officials have indicated
that they are willing to assist in the
expansion of the one-year training
program in agriculture for teachers
who have not had training in that
field. The preseni ome-year training
program at the N.D.T.I will have
to be continued and expanded if the
need for teachers of agriculture is to
be met in the immediate {uture.

Officials of the Pakistan Academy
for Rural Development at Comilla
have expressed their desire to con-
tinue to offer the valuable confer-
ences which they have conducted in
cooperation with the Education Ex-
tension Centre for the one-year irain-
ees and for headmasters of schools
introducing agriculture.

A plan has been sanctioned to in-
troduce some workshops for primary
teachers. These workshops are to he
offered in cooperation with local ag-
ricultural extension officials who will
provide follow-up assistance to teach-
ers in developing school gardens and
home project programs. Primary
school teachers near Comilla who
have received some help from a staff
member and a Peace Corps Volun-
teer at the Academy, have developed
excellent student agricultural clubs
and ecardenine setivities. 1
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FAILING FUTURE FARMERS

Continved from page 280

rusal of the langunage brings home the
fact that the tone and the content of
the official F.IA. ceremonies were
written for a day and a social stand-
ard no longer extant. We are, in a
word, “dated.” The word “farm” or
“farming” is mentioned five times in
the aims and purposes, a maiter of
12 sentences. The creed, adopted at
the 3rd National Convention of the
F.F.A. in 1930, uses the same words
repeatedly; the ceremonials make use
of words and phrases which are al-
most Victorian in vintage. One counld
not take exception to the aims and
purposes of the F.F.A., only to the
terms in which they are couched.

3. The statement of purpose which
prohibits girls from member-
ship in the organization.

Here again, the policy of the Na-
tional Organization reflects an un-
derstanding of agriculture as it was
35 or more years ago. Women played
a secondary role in all business; their
lives were mostly pre-planned for
them by the conventions of society.
Education was considered a waste
of time for rural American women.
The women played only a passive
role in agriculture. No one can deny
that this is not so teday. Of the 25
miltion people in the agricultural la-
hor force, fully a third are women.
The “gentler gendex” plays an active
part in all phases of modern agri-
culture.

Those of us in Agricultural Educa-
tion have no business and no excuse
Aor formulating and employing dis-
criminating policies in a public and
free education system. The restric-
tive National FF.A. Constitution
which specifically denies female
membership is not only unjust, it is
unconstitutional. The policy of the
National F.F.A. demands revision,
not only because of the changed posi-
tion of the women in American agri-
culture, but also hecause of the
changed nature of agriculture itself.

" The determination to restrict mem-

bership in an organization which is
touted to be an intra—not extra—
curricular activity; with the female
gender playing an important role in
all phases of Agri-Business; it is
only reasonable to make adequate
provision for them.

Proposals for Improving FFA
First, let’s give some serious con-

~sideration to the proposal to change
the name of the F.F.A. One niore

suited to a changed agriculture and a
changing Agr. Education-Future Ag-
ri-Businessmen ‘of America has been
forwarded as a.possibility, In the
opinion of some Agriculture Instruc-
tors, it more correctly identifies the
kind of student in Secondary Agri-
cultural Education, and its initials
form a digestible group—F.A.B.A.

Second, let’s edit our F.F.A. man-
ual, update its terminology, abbrevi-
ate and streamline the ceremonies,
and delete at least some of the corn
not found in the emblem.

Third, girls are here to stay, and
much to the remorse of some tough
old diehards in our profession, they
are going to demand and get a more
active role in F.F.A. activities. One
solution to the impasse now faced by
agriculture instructors with respect
to girl membership is the simple ex-
pedient of the deletion of one word
of Article TV, Section B, of the
National F.F.A. Constitution. That
word ?—Male.

Lastly, let’s play down the down
country, cracker-image and accentu-
ate the positive facets of our pro-
gram. We have them-—many of them.
The public-speaking and parliamen-
tary-procedure furictions of the F.F.A,
are perhaps the most vital. The lead-
ership training role performed by
F.F.A. requires more emphasis. The
excellent training in group cooper-
ation, character development and
community service demand increased
recognition from the public.

Pull up, take a long look and cast
your critical eye on your agriculture
program. With an intra-curricular
vehicle too dated in its content, too
ritualized in its organization, and too
old-fashioned in its image to work
effectively for you, are you truly
training Future Farmers of Americe,
or are you Failing Future Ameri-
cans? ' O

NOW AS TOMORROW

Continued from page 281

rules of FFA provide flexibility is
the Minnesota FFA’s wild fowl rais-
ing and releasing program. Over 10,
000 wild strain mallard ducklings
will be exclasively developed for
FFA use by the State Conservation
Department, U.S. Wildiife Service
and game farms. Over 50,000 pheas-
ant chicks will be raised and re-
leased by conservation-minded FFA
members.

Tree Planting
Over 4 million tree seedlings were
planted by more than sixty Futare
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Farmer chapters during the past five
years. Annual plantings vary be-
tween 975,000 to a million tree seed-
lings. Evidence of a ‘progressive’
type of a program is the inclusion of
screen tree planting by chapters to
hide highway eyesores such as car
graveyards, junk piles, dumping
grounds, etc.

State Fair

Four- to Avehundred Future
Farmers each year enter over 2,000
head of breeding livestock. Two
blocks from the livestock barns is
the livestock compound of mothers
and young known as the Children’s
Barnyard, Over 250,000 Fair-goers
visit the display each year. The new
Fducation Building’s booths and
farm mechanics displays will meet the
needs of boys who do not have live.
stock to display while the State Fair
Crop Show attracts over 200 with
grain, legume and comn samples.

Change of Pace

The ‘Cow at the Elementary
School’ during June, the dairy month,
reminds many that FF'A is on the
‘go’. The district, regional and state
cow clipping contests make it pos-
sible for hundreds of Future Farm-
ers to put into practice one phase
of a quality milk program. |

SUBSCRIPTIONS INCREASE

The February circulation report of
The Agricultural Education Maga-
zine, shows 8,701 subscriptions
mailed for February. This represents
an increase of 41 over the same
month in 1964. New foreign sub-
geriptions received during the menth
went to Wolverhampton, England;
Paris, France; Turrialba, Costa Rica;
West Bengal, India; Kwadaso,
Ghana; Rhodes, Gresce; Bangkok,
Thailland; Abu-Ghraib, Iragq; Mos-
cow, US.SR. and Shizuoka-Ken,
Japan.

Business Manager, T. L. Faulkner,
says that more teacher trainers than
ever have taken advantage of student
subscriptions to The Agricultural Ed-
ucation Magazine this year. The low
rate of only $1. per vear is possible
because the teacher trainer at each
institution collects for all subscrip-
tions and distributes the coples to
members of his classes.

Men possessing minds which are
morose, solemn and inflexible, enjoy
in general, a greater share of dignity
than happiness. ~BACON
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Training Agriculture Teachers in the Philippines

SOTERO L. LASAP, IR,

Lakoratory School, University of the Philippines

The Philip-
pines is basically
an agricultural
country endowed
with the climate
and soil favor-
able to the
growth of agri-
cultural crops.
Economists say
that her indus-
tries will primarily depend upon ag-
riculture as the main source of raw
materials. Towards the desired agri-

Sotero L. Lasap, Jr.

cultaral development of the country, -

it is felt that there will always be an
urgent need for competent vocational
agriculture teachers to train present
and prospective farmers in meeting
the needs of agricultural economy.

The country has about a dozen ag-
ricultural colleges strategically lo-
cated in different parts of the archi-
pelago that train teachers of agricul-
ture in both the elementary and sec-
ondary levels. Some of these are pri-
vately supported institutions. The ag-
ricultural teacher training program
of the University of the Philippines is
undertaken in the Department of
Agricultural Education in the College
of Agriculture at Los Banos. The
program was initiated in 1929 by
virtue of Legislative Act No. 3377,
otherwise known as the National Vo-
cational Education Act of the Philip-
pines passed in 1927. To date, nearly
two hundred students have under-
gone the teacher training program in
the Department. Seventy-two finished
the agricultural education course
leading to a certificate in agricultural
education while sixteen have ob-
tained the Master of Science degree
major in agricultural education. The
certificate course, now elevated to the
graduste certificate in agricultural
education, was a program of study
for one vear opened to B.S.A. hold-
ers who did not have undergraduate
teacher training but wanted to be-
eome vocational agriculture teachers.

Most of the school administrators
and head teacher trainers of agrical-
tural teacher training institutions in
the country are products of the De-
parbment of Agricultural Edueation
in the U.P. College of Agriculture.

The Undergraduate Program

The U.P. College of Agriculture
students select their major fieid of
study in the third year. Those who
choose to major in agricultural edu-
cation are required to have a grade
point average of 2.5 or hetter during
the previous period. In addition to
the grade requirement, the applicants
are screened by a commiliee com-
posed of stalf members of the De-
partment who examine the prospec-
tive teachers of agriculture with re-
spect to his background and farm
experience, ability fo communicate
and other qualities of a good teacher
of agriculture.

Women students may major in ag-
vicultural education. No less than
thirty female undergraduates have
obtained training under this pro-
gram, As much as possible, how-
ever, women are not encouraged to
major in agricuitural education be-
cause the Bureau of Vocational Edu-
cation shows very Httle interest in
hiring’ women as teachers of voca-
tional agriculiure. Consequently, they
seek jobs in extension work and in
agricultural experiment stations.

Every yvear the College graduates
an average of twelve student teachers
who have been trained to become
teachers of vocational agriculture.
They should have completed a mini-
mum total of 152 credit hours. About
22 per cent of these are in technical
education and another 22 per cent
in basic sciences. Only fifteen credit
hours are devoted to mathematics
and physics. They are also required
to complete 4 credit hours in the
hamanities which include English,
Spanish and some basic eastern and
western philosophies. The rest are
devoted fo student teachers” profes-
sional education which comprise
about 16 per cent of the total re-
gquirements for graduation with the
degree of Bachelor of Science in Ag-
riculture, major in agricultural edu.
cation.

The undergraduate training in
professional education is a three-
stage program. During the {irst stage
the student takes up courses in ele-
mentary and educational psychology,
methods of teaching vocational agri-

culture, educational tests and meas-
urement and a course in farm me-
chanics. The second phase is a six-
week on-campus observation and
practice teaching assignment while
the third stage is an eight-week off-
campus student training stint.

The On-Campus Training

On-campus training is done at the
University of the Philippines Rural
High School located inside the Col-
lege of Agriculture campus. The U.P.
Rural High School is a division of
the Department of Agricultural Edu-
cation, primarily designed as an ini.
tial training laboratory for students
preparing io teach vocational agri-
culture. During the six-week obser-
vation and practice teaching on
campus, student teachers gain their
initial teaching experiences in voca-
tional agriculture, farm mechanics
and sometimes even in such related
subjects as general science, biclogy,
mathematies, chemistry and physies.

The Off-Campus Training

After the initial on-campus student
teacher experiences, students leave
for off-campus teaching in cooper-
ating schools. Off-campus student
teaching is done in any one of
several selected cooperating agrienl-
tural high scheols of the Bureau of
Vocational Education. There are
some eighty two of these schools in
the country.

Each student teacher is usually as-
signed to several cooperating teach-
ers who coordinate the work assign-
ments of the student teachers, Under
the guidance of the cooperating teach-
ers, the student teacher is exposed to
realistic classroom and field teaching
situations. In most cases, the student
teachers are given the opportunity to
act as advisers to the local chapter
of the Future Farmers of the Philip-
pines. They may also be assigned to
assist in supervising the school field
projects. Student teachers are en-
couraged to participate in all the
various academic and co-curricular
activities of the cooperating teachers.

Many student teachers have ex-
pressed the opinion that a much long-
er student teaching period would be
desirable for a more adequate and




“realistic exposure to pre-service irain.
ing in teaching of vocational agricul-
“pure. Serious consideration is current-
.Iy_ being given towards making the
“off-campus student teaching period a
full semester instead of only eight
- weeks.

. In addition to student teaching ex-
'periences, agricultural education ma-
jors are also required to present sem-
© inar papers and to write on a special
. problem in agricultural education.
* Student teachers become members of
the U.P. College of Agriculture col-
" lege chapter of the Future Farmers
- of the Philippines and may be elected
" to membership in the Alpha Tau
. Alpha, professional agricultural edu-
cation society. _ |

Nebraska Committee
Tackies Improving
Public Relations
for Agriculture
J. T. HORNER

Teacher Education,
University of Nebraska, Lincoln

Interpreting
agriculture to the
total population
was never more
important. Many
approaches to en-
lightening the
public on the
true nature of
agriculture and
its vital co-rela-
tionship with other segments of our
economy must be explored. For ex-
ample, a local state and/or national
Committee on Public Relations for
Agriculture can be quite effective.
 The stated objective of the Ne-
braska Committee on Public Rela-
tions for Agriculture is to create a
broader, more accurate, and more
sympathetic public understanding of
agriculture, its accomplishments, and
its importance to the economic and
social structure of the nation. Specific
objectives and responsibilities ave: .
L. To inspire, lead and give di-

rection to the overall program.

2. To encourage, advise and in
other ways assist local groups
to organize and develop public
relations activities.

3. To coordinate the activities of
all groups and individuals will-
ing to participate in the pro-
grani.

4. To develop and maintain & cen-
tral supply of materials from
sources such as the Colleges of
Agriculture, the US.D.A. and
other sources.

J. T, Herner
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I'm Planning to Teach Vocational
Agriculture in the Peace Corps

GEORGE ROPP, Student in Agricultural Education, The Ohio State University

It was a trip
abroad, as a
member of a
“People 10 Peo-
ple” good-will
tour, which im.
pelled me to
major in agri-
cultural educa-
tion at Ohio
State Universi-
ty. That was a year ago last sum-
mer when I visitéd eight countries
in the eompany of 25 other Future
Farmers of America from Ohio
and ten from Minnesota. In three
weeks we visited Belgium, France,
Czechoslovakia, Hungary, Ger-
many, Denmark, Scotland, and
fngland.

George Ropn

Former President FEisenhower
initiated the “People to People”
program in hopes that, through
personal contact, there will be bet-
ter understanding and less likeli-
hood of war between countries.
‘Thus, as we visited eities and par-
ticularly farms, we talked with
people and learned about their
customs, agricultural methods, eco-
nomics, and government. At each
farm we discussed specific prob-
lems with the farmer or farm man-
ager: crops, prices, and manage-
ment. We were able 1o offer prac-
tical solutions based om experi-
ences on our home farms, and, in-
turn, learned much from them. It
was particularly interesting to com-

pare our free enterprise system
in farming with the communist
state farm and collective farm
systems.

Not only did this trip convince
me that agricultural education was
to be my field, but also that T am
going to spend a couple of vears
abroad with the Peace Corps when
I graduate from O.S.U. That, too,
is why I'm majoring in agrieul-
tural education, so that T can help
those people better their lives,

Living on a 375-acre general
farm, I have been interested in
agriculture all my life. 1 studied
vocational agriculture at Madison
South High School in London,
Ohio, where I was president of
the FF.A. chapter and received
the State Farmer degree. This pro-
vided the opportunity for my par-
ticipation in the tour. I am noew a
Junior at O.8.U. The European
tour occurred at end of my fresh-
man vear and prompted me to de-
clare my major in agricultural ed-
ucation my sophomore year.

I now plan to graduate from
0.5.U. in the spring of 1966 and
then teach agriculture in a foreign
country for two years in the Peace
Corps. Of course the pay won’t be
good and there may be very de-
pressing moments, but the rewards
and the experience will make it
worthwhile and it may lead to
further experience in foreign agri-
culture. L]

5. To collaborate with agencies,
groups, and all types of organ-
izations in other states and of
the US.D.A., with a view to
development of similar pro-
grams.

The Committee involves leaders in
agriculture, business, education and
industry. It sponsors, among other
things, a state-wide speakers bureau
and F.I'.A. Chapter P.R. Program of
Work contest. The awards are certif-
icates and plaques as well as tours
for P.R. public spesking winners.

The efforts have partially explained

to the merchant on main street the
complex nature of the operations in
agriculture and the necessity for high
quality education. Also the true story
has been told regarding the great
numbers and wide range of jobs in
agriculture.

The initial Committee was ap-
peinted by the Governor, upoen the
recommendation of vocational agri-
cultural and other agricultural lead-
ers, who have served as backstage
“spark plugs” and as consultants to
the committee from its inception. [ ]
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The Administration Building ot the Pan American School of Agriculture in Central Honduras.

Tre AcricuLtural Epucation Macazing, May, 1965

Students From 15 Countries
Enrolled in Pan American School

of Agriculture

ARNOLD K. SOLSTAD, Department of Agricultural Engineering,
University of Minnesota, St. Paul, Minnesota

Learning by
doing is the mot-
to of the Pan
American School
of Agriculture
nestled in a deep
valley of central
Honduras.

A place where
young men in
Latin America
are able to learn the science and
skills needed in a modern tropical ag-
ricelture. My assignment was to or-
ganize and develop a farm mechanics
program which would serve two basic
purposes. [irst to teach the basic
skills and knowledge and secondly to
maintain and Improve equipment on
the school farm.

The idea for the School, born in
the mind of the president and board
of directors of the United Fruit Com-
pany some 25 years ago, mainialned
the objective of agricultural develop-
ment. On seven square miles of prop-
erty purchased by United IFruit with
a wide range of soil types and ter-

Arnold K, Solstad

rain from mountain slopes to a broad
valley practically all the food needed
for the 165 students and faculty is
raised under modern conditions.

This is a post high school program
with a student bedy from fifteen
countries, young men who have
proven their worth in competitive ex-
aminations. After three years of in-
tensive study and work many obtain
a degree with a final year in Florida
or other schools. However, most re-
turn to their home country to work
directly with agriculture, government,
or in education o, extension.

High academic and disciplinary
standards are maintained to produce
the leaders needed. Classes are held
eleven months out of the year with
each day scheduled with many events.

Rising time iz at 5:30 AM. and
after a good breakfast in the large
dining room, the students go to their
respective tasks assigned. The first
year students in horticulture where
they raise the fruits and vegetables
needed, second year students to field
crops and third year students to ani-

mal husbandry. Our farm shop will
draw students from all three groups.
After lunch, formal instruction in the
classroom begins at 12:20. Each stu-
dent attends four one-hour lectures
each day five days a week, while the
morning work period is continued
six days a week,

The students enjoy athletics which
includes baseball, basketball, softball
and soccer. A jukebox provides them
with music from their home countries
as well as some of the latest 1. 8.
productions. The greatest privilege is
to be able to take the bus to town on
Saturday. With a proper conduet pass
a student is able to leave the campus
at 7:00 A.M. and return at 6:30 P.M.
that evening.

Progress in agriculture is taking
place fast in Latin America with
evervone wanting to use the best
metheds for more production and
more profit, Farmers want to know
more about insecticides as well as
new varities of crops and fruit. They
also want fo know how to keep their
equipment in order from the crawler
tractor to small hand tools. We are
in a position not only to trade goods,
but to trade information and techni-

" cal knowledge. [

LETTERS

Continued from page 268
taught in Agriculture 1 or II? Is it or-

. ganized as a separate unit of instruction or

incorporated into other units? A similar
questionr is raised about classroom instruc-
tion for students who are receiving off-farm
experience in agricultural occupations.
How is the instructional program carried
on? Are there separate classes for these
individuals? What does the course of study
include? :
Although this article did not provide
the answers, it did raise a number of
questions. And, we must have a problem
before we consciously seek a solution,

Sincerely,

J. C. ATHERTON
University of Arkansas
TFayetzevilie

Sir:

I read the article written by Frnest
Tarone, “Fifteen Kinds of Teacher Prob-
lems,” with great interest. I sincerely fesl
the two words used in the F.F.A. Creed
seven times, “I BELIEVE,” could easily
solve the majority of those problems.

Too many of our imstructors teach with
skepticism on the fature of agriculture. The
atmosphere in the classroom, the school,
and the community can be and usually is
generated by that teacher. I believe there
is a great future in agriculture, not only
in farming but also in agricultural oceupa-
tions off-the-farm,

To secure higher enrollment in the vo-
eational agriculture program, one should
develop & three-pronged program; (1)
Convince the parents and students that
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the terms ‘farming’ and ‘agriculture’ are
not synonomous; (2) Convince the admin-
istrators (and counselors) that a good vo-
ag program is not a hindrance to college
bound students, that not all students will
enter college, and that vo-ag CAN be vo.
cational and train for future employment;
and (8) develop a 365 day public rela
tions program not as elaborate but as ef-
fective as that nsed during the annual
F.IA. Week.

It is amazing how many of those prob-
lems would disappear when this type of a
programt is implemented in a full-time de-
partment,

Sincerely yours,

Samugr STENZEL,

President, NVATA

Russell, Kansas
Sir:

The series of studies on “What Dairymen
Need to Know” by Larry Lockweod and
Clarence E. Bundy should he of great
value to educators involved in the instruc-
tion of youth, voung and adult farmers.

From my past experience of teaching
and working with voung and adult farm-
ers in dairying the comparisons among
groups in regards to the competency re-
quirements for success were in line with
the expected resuits of our area. It is
my feeling though that the training in
high school vocational agriculture classes
would show up as increasing the com-
petency needs of class members in Wis.
consin since more time is devoted in in-
structional time on dairy.

The conclusion drawn by a man who
has been out of school for sometime is
usually to feel his somewhat outdated
training is unvaluable due to rapid changes
in dairying, is correct in one sense, but
the background should have equipped
him in the knowhow of keeping abreast
with needed technical information.

It would be interesting to see a similar
series of studies completed in states where
dairying is the number one source of in-
come for farmers.

Sincerely yours,
GiEn Honman
Teacher of Vocational Agriculture
Delavan, Wisconsin
Sir:

Not many of us would be too much in
disagreement with the Guest Rditerial by
Walter T. Bjoraker for most assuredly
there are many changes taking place in
the agricultural oecupations. This is cer-
tainly true of production agriculture. The
Vocational Education Act of 1963 chal-
lenges us 1o provide training to meet the
needs of individuals engaged in or pre-
paring 1o engege in the agricultural ve-
cupations other than production agricul-
Lure,

The changes and new challenges mean
that agricultural teachers have new needs
and it means our teacher educators must
revise and strengthen the content of their
educational programs. Tn the future our
agricultural instructors will be teaching
more of the “why” and probably less of
the “how.” This is a must, not only in
production agriculture but also in those
agricultural oceupations other than farm.
ing where a knowledge and training in
agriculture is either essential or advan-
fngeou‘s. This cails for additional training
in basic science — hiological and natural,
The “how” of agriculture is subject to

constant and rapid change. What was a
good method or skill a year ago is net
necessarily good today. Our teachers must
be tanght to impart this Hexibility and
adaptability to thesé rapid changes. When
both students and teachers know the
“why,” then the change to the new “how”
becomes that much more understandable
—that much easier.

In production agriculture more empha.
sis will be placed on farm management,
farm business, operation, farm finance,
marketing, farm mechanics, and publis
relations than in the past. Specialized fields
such as ornamental horticulture, farm for-
estry, farm recreation areas, and turf and
cstate management will be due for more
emphasis too. Our teacher education pro-
gram must be revamped to meet these
needs also.

Our teachers are going to have to have
new knowledge as we move into training
for the agricultural eccupations other than
production agriculture. The teacher must
not enly have azn understanding and appre-
ciation of the opportunities in these fields
hut alsc be knowledgeable in merchandis-
ing, salesmanship, business operation, hu-
man refations, guidance and coeunseling,
and social science.

It would appear that Walter Bjoraker
was telling us that the revision of our
teacher education program is a must and
that a hereulean task Jes ahead for all
of us in revision of the teacher education
program. He is telling us that these com-
plex needs on the part of our teachers
will probably necessitate more than a
four year training period even with
thoughtful, careful, and continuous evalua-
tion of the training program and even
with the employment of new methods, in-
novations and every bit of ingenuity at the
command of agricultural teacher educators.
I thoroughly agree.

Berr L. Browx
Director, Agricultural Education
State of Washington

The farmers work
day averages
{0.6 hours.
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Somewhere Today Is an
Unknown Teacher and
an Unknown Boy Who Will
Change the World

Fifteen years ago, a short article of
faith and inspiration written by Joy
Elmer Morgan was featured in the
National Education Journal. We are
happy to be privileged to again pre-
sent this to our readers—

Somewhere in a schoolroom today
under the care of an unknown teacher
is a child who in his own time, grown
to maturity, will lead the world away
from war and toward peace.

The affection planted in that child’s
life by wise guidance; the sense of
right values with which he is con-
stantly surrounded; the integrity and
initiative that are fostered in his un-
folding life will come to fruition in a
mighty service to the human race.

It is wise providence that no one
can tell which of the millions of babies
born in our country each year is to
be this savior of tomorrow. We are
done with king-children and their
pampered training to maintain a clags
systern, We want the children of the
people, of all the people-rich and
poor of every race and creed—to have
their chance.

And when thru honest growth,
proved merit, and wise leadership the
pilots of tomorrow take their places
st the helm, we want them to be
surrounded and supported by their
fellows likewise schooled in the sim-
ple and abiding principles of democ-
racy.

With this purpose in this faith, the
teachers of America carry on. This
faith was good enough for the found-
ing fathers who launched this ship
of state in even more troubled seas
than we now face. This faith has been
good enough for the teachers and
prophets of all ages who have under-
stood the power of human aspiration
and growth,

It is the faith of Jesus—the Golden
Rule and the brotherhood of man.
It is the faith that for 1900 years has
held aloft thru good times and bad
the torch of eternal truth. We renew
our faith in this destiny of the indi-
vidual human soul kfted by tue
teaching thru the leavening power of
God’s grace to nobility and wisdom.

This faith of the teacher—your
faith and mine as we look into the
eager faces of youth~is the hope of
tomorrow, a hope that cannot fail. It
is bigger than all the fears and parti-
sanships of our time. Let us renew
and deepen our faith. ]
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POULTRY AND PETS AND

THEIR CONTROL. Rudolph

Seiden, Springer Publications,

New York, New York, 10010. pp.

ix plus 161. Price $4.00 in Lin.

master cover, 1964,

This is a pocket reference book
for people such as veterinarians, lay
users, manafacturers and distributors
who use insecticides. The book is
essentially a dual dictionary, The
first part is devoted to insect pests
and the second to insecticides. Both
sections are very well illustrated and
cross referenced.

Teachers and students of wvoca-
tional agriculture will find this a val.
rable reference book. It will be use-
ful to students actively engaged in
livestock production, to those in the
farm supply business and to students
at the 13 and 14 grade levels where
more technical materials are appro-
priate for study.

Baymonp M. Crark
Agricultural Education
Michigan State University

NEW WAYS TO BETTER MEET.
INGS. Bert and Frances Strauss.
The Viking Press, Inc. Revised
1964. pp. vii plus 180, Price $3.95
New Ways To Better Meetings was

first published in 1951. The revised
edition has been much expanded and
up-dated. Principles of “member cen-
tered meetings” have been extended
to the more efficient functioning of
large scale, multi-level meetings,

The central theme of the book is
that the group can solve a problem
better than any one person in the
group. The text explains techniques
for accomplishing the task of prob-
lem solving through group action.

The book should be a valuable ad-
dition to IFA libraries as well as to
the Hbraries of others interested in
conducting better meetings,

Bert and Frances Strauss have
wide experience in teaching, consul-
tation work with government agen-
cles both in the United States and
abroad, and in working with large
corporations, religious and eduea-
tional groups on techniques for de-
veloping member centered meetings.

Ravmonp M. Crarg
Michigan State University
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THE AUTOMOBILE ENGINE.
Prepared and published by the
Training Department, Industrial
Relations Office, Engine and
Foundry Division, Ford Motor
Company, Dearborn, Michigan.
Distributed to high schools and
colleges by the Educational Af.
fairs Department, Ford Motor
Company, Dearborn, Michigan.

This publication has been pre-
pared for those interested in learn-
ing the general operating principles
of the modern automobile engine.
The terms used in describing these
principles are non-technical; the
names of parts, subassemblies and
systems are those most commonly
used by lay people.

The publication is divided into two
parts. The first explains the funda-
mentals of a single cylinder, four-
siroke cycle, iInternal combustion
engine; the second, describes one of
the several passenger car engines
manufactured by the Ford Motor
Company. A 102 frame color film-
strip accompanies the first part and
a 97 frame color filmstrip accom-
panies the second part.

This teaching material should
prove to be quite useful in driver
training work, in automotive mechan-
ics and in agricultural mechanics
instruction.

Guy E. Timmons
Michigan State University

EXPERIMENTAL ENTO.
MOLOGY, Reinhold Publishing
Corporation, 1965, pages xi -+
176. Price $6.50.

This book has been written as a
laboratory companion to the Fox
and Fox book “Introduction To
Comparative Entomology.”

The six chapters of the book are
presented in a manner that will pro-
vide {for study of morphology,
systematics, genetics, physiology, be-
havior and ecology of insects.

Descriptive laboratory stady pro-
cedure is used throughout the book
and is written in a step-by-step man-
ner which should make it easy to fol-
low. A very good taxonomie key and
directions for #ts use is included in
the book. Illustrations that can easily
be used accompany each section.

The approach used in writing the
hook is such that it can be adapted
for use in departments of vocational
agriculture and area vocational
schools offering - technician Ilevel

training or junior college and college
programs.

ArLyyx D, ANDERSON

Michigan State University

FARM POWER AND MACHIN.
ERY MANAGEMENT, Donneil
R. Hunt, Fourth edition. Towa
State University Press, Ames,
Towa. 1964, 274 pp., $4.50.

The latest findings concerning the
profitable and efficient use .of farm
machinery are coniained in FARM
POWER AND MACHINERY MAN.
AGEMENT. The bock combines basic
engineering principles with the fun.
damentals of farm machinery opera-
tion. It is designed chiefly as a lab-
oratory manual for students of
vocational agriculture and agricul-
tural engineering.

Recent machinery management de-
velopments have been incorporated
into this thoroughly revised fourth
edition. New material includes fac-
tors -affecting performance capabil-
ities of tractors and implements, de-
scriptions of methods for obtaining
optimum economiec performance from
farm machines, equations to deter-
mine implement size, equipment cost
accounting methods, descriptions of
new farm practices, and recently for-
mulated data on machinery manage-
ment. The manual is fairly well
illustrated and contains exercises in
each of the 14 chapters to emphasize
the application of principle to prac-
tice.

The manual should prove to be an
effective classroom tool,

Donnell R. Hunt is associate pro-
fessor of agricultural engineering,
University of Tllinois.

Guy E. Trmmons
Michigan State University

BRAKE, JOHN, et al., “Farm and
Personal Finance.” Published by
Interstate Printers and Publish-
ers, Danville, Illinois, 68 pp.
Publication of “Farm and Personal

Finance” which was reviewed in the

October 1962 issue of the Agricul-

tural Education Magazine has heen

taken over by Interstate Printers and

Publishers at Danville, Illinois.

Teachers and others interested in use

of this publication in their vocation-

al agrieulture classes are advised to
contact Interstate for price and edu-
cational discounts,
Raymonp M. Crark
Professor
Agricultural Education
Michigan State University




Trn AGRICULTURAL EDUCATION MACAZINE, May, 1965

News and Views of the Profession

Maryland Graduates
Assume FFA
Responsibilities

GEORGE A. ROBINSON
Graduate Assistant,
Cornell University

The Univer-
sity of Maryland,
in cooperation
with the National
FFA Offices and
Massey Fergu-
son, Ine., initi-
ated in the Fall
of 1962 a pro-
gram to provide
training primar-
ily for state FFA executive secretar-
ies and those who would like to pre-
pare for such positions.

It addition to the above, consider-
ation is also given persons who are
engaged in o1 wish to prepare them-
selves for other state stafl positions
in the FFFA, such as FFA camp
and/or recreational directors, editors
and writers for magazines and pub-
Heations, supervisors who have re-
sponsibitity for FFA programs and
other selected responsibilities.

The program has two main fea-
tures. One of these is to provide an
opportunity for graduate study, The
other is to provide participating ex-
perience in the work of the offices of
agricultural education and FFA in
Washington, D. C.

A practical understanding of the
FFA as well as many phases of vo-
cational education are gained through
chserving and participating in the
activities of the national offices. Visits
to Government offices, national farm
organizations, youth organizations,
educational associations, et al., are
included in the program.

The graduate study program was
designed primarily for those inter-
ested in pursuing the Master of Seci-
ence Degree. However, persons en-
rolled in the program are not re-
quired to work toward a degree. Of
the two FFA Fellows who studied at
the University in 1962-1963, and the
four during 1963-64, one-half in each
case were studying for a master’s
degree, while the remainder were do-
ing work beyond this degree.

Tao the extent that related activities
were not & defriment to their ac-
ademic studies, participants have par-
ticipated in such activities as the

George A, Robinsc;u i

Eastern States Exposition, the Na-
tional FFA Convention, the North At
fantic Regional Conference, and the
Ohio FFA State Convention. One key
event was an evening spent with the
National FFA Student Officers and
Nationsl FFA Board of Directors as
dinner guests at the National Grange
headquarters,

The first year the program was in
operation Massey Ferguson provided
funds for two Fellowships. Last year
the program was expanded to four
Fellowships.

Readers may be interested in know-
ing what has happened to past FFA
Fellows. From the first year group,
Takuml Kono returned to his posi-
tion as Assistant Supervisor and FFA
Executive Secretary in Hawaii; and
Ernest T. Cullen became FFA Exec-
utive Secretary and Assistant State
Supervisor in his home state, Mary-

and.

The second year group was de-
ployed as follows: Don Cockroft,
Eatorn, Colorado, hecame Assisiant
State Supervizor and FFA Executive
Secretary in Arizona. Melvin Somers,
Danville, Vermont, is principal at
Chelsea, Vermont. Lloyd Wiggins,
Stillwater, Oklahoma, is supervising
an I'FA Peace Corps. project in West
Pakistan. The writer, having first
taught in Kansas before going to
Grinnell, Iowa, is continuing grad-
uate work at Cornell University, [7]

Ralph Wilson

Ralph “Prof” Wilson, long
time Olathe Agriculture teacher
and frst Colorade FFA Presi-
dent died suddenly December
3, 1964.

It was while teaching in the
early days of Vocational Agri.
culture that Wilson became
well known through his work
in agriculture and with agri-
culture clubs and FFA activi-
ties. He organized the first Ag
Club in the mountain and inter-
mountain region. Wilson was
appointed the first president of
the Colorado FFA Association
and was presented a banner by
Dir. Spanton. He and his FFA
boys played a very active role
in the formation period of the
FFA.
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N.V.A.T.A.
Hews

Joames Wall
Executive Secrefary
NVATA

Has a national officer attended your state
conference recently? It is a policy of the
NVATA that a national officer can visit
state assoclations at NVATA expense once
every three years. Additional visits can be
made if the state agssociation assumes the
officer’s expenses.

If your assoeiation has not been visited
recently, it is suggested that you invite the
NVATA vice president for your Region to
attend your 1965 Conference. Invitations
should be extended by the association and
by the state supervisor.

i an officer is invited to attend your con-
ference it is expected that he will be given
a good “spot” on the conference program
and will alse have the opportunity to meet
with the state executive committee,

% ® o

The executive secretary, James Wall, rep-
resenied NVATA at the Farmers Union
Convention in Chicago, March 14-18. Out-
standing speakers included: Kenneth Ken-
nedy, National FFA President; Otto Kern-
er, Governor of llinois; Herschel Newsom,
National Grange Master; Richard Daley,
Mayor of «Chicago; Honorable FHubert
Humphrey, the Vice President, United
States of America; Walter Reuther, Presi-
dent, United Automobile Workers; J. Ken-
neth Galbraith, Harvard University; Jokn
A. Baker, Assistant Secretary of Agricul-
ture, and Honorable Orville Freeman, U. 8.
Seeretary of Agriculture.

Sam  Stenzel, NVATA President, and
James Wall, Executive Secretery, met at
Manhattan, Kansas, on March 27 to review
NVATA activities and chart a course of
action for the remainder of the year.

* #*

A leadership conference will be held in.
each of the six NVATA Regions, In fact,
the Region I meeting was held at Sunny-
side, Washington, April 9-10.

Your vice-president will keep vou advised
of dates and plans for your Regional Con-
ference. Every Association should plar to
be well represented at their conference by
association officers and members that may
be abie 1o altend.

# * #

In the future, members of the “Thirty
Minute Club™ will receive certifieates rath-
er than cards. It is the responsibility of
the state association to submit names of
qualified members to the NVATA vice-
president for the Region or to the person
he has named to be in charge of the ac-
tivity. Certificates should be presented dur-
ing the state conference.




Both Tunisian end American Technicians are helping the farmers tfo.

moke the change from traditiencl to modern farming methods: Hedi
Jomaa, Field Agent for the Sousse Regional Cooperative Union, takes
a turn behind the traditional comel drawn plow while the farmer
takes o short breck. Horticullure Advisor Bruno Quebedeaux is ot
right. (May 1964).

Members of adultfarmer class in Panama learning to lest seed corn.
{Photo by Househoider).

THe AcricuLTuRal Evnucation Macazing, May, 1965
tories
in Pictures
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Several members- of the Canby Union High School vocational agri-
culture - depariment, Canby, Oregon are shown digging and balling
evergreen shrubs for marketing. Supervising the operation is Ray
Reif, vécational agricvlture instructor, and ‘Ray Burden, former Canby
FFA momber, Oregon Stete University groduate in horticulture, now
owner and operator of the Hazel Dell Mursery ot Canby. The voco-
tional agriculture students are parhicipating in placement erperience in
nursery cperation. L-R Jerry Rice, Greg Rousetl, Roy Burden, Ray
Reif, Bill Kraxberger, Mike Burns.

Participants ot the Cenfral Region Research Conference held at the University of Missouri on August 47, 1964. Ist Row L. fo R~Ralph
Woodin, Robert Warmbrod, Ralph Benton, Edgar Persons, M. G. McCreight, Kenneth lames, C. V. Roderick, Richard Wilson, Glenn Stevens, G, F.
Ekstrom. 2nd Row 1. to R.—Glen Strain, Forest Bear, Harold Binkley, Herbert Bruce, J. D. Harris, Herbert Brum. 3rd Row L. 1o R.~Harold Byram,
James Horner, Harry Kitts, John Coster, Waolter Bioraker, Puane Neilson, Howard Deems. 4th Row L. to R.—Curtis Weston, Harold Taylor,
Donald Meaders, £ E. Clanin, Duone Blake, Bill Binghom, Carl tamar, 5th Row L. to R.~Gerald Fuller, Paul Hemp, Alfred Krebs, Clarence Bundy,
James Hensel, Robert Taylor, Earl Carpenter, €. A. Cromer. Absent from picture: Norman Ehresman, Russell Guin, Alan Kahlor, Roy Hickman,
Wirde! Wyatt, Raymond Hogan, R. L. Hayward, Carl Humphrey, J. A, McKinney.




