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me the New Editor

‘One cannot assume a job such as the Editor of The Agricultural Edu-
cation Magazine without thinking of the past as well as the future. Ap-
preciation of the good work of Ralph Woodin for the past three years
comes first. The task of finding the hours necessary to get an issue of the
agazine together is no small matter. To do the job in such a consistently
fine manner for three years makes us all indebted to Ralph for a major
contribution to our profession,

Thinking of the past carries us back to the beginning of the Magazine.
Why was it started? Volume I, Number 1, January 1929 gives part of the
answer. The new publication was “intended for those interested in public
school programs for the improvement of agriculture and country life.”
It was to be largely a “teacher magazine.” A major aim of the publica-
on was “to further unify the forces in agricultural education in the
umiry as an important step in.the complete unification of all the forces
in vocational education.” ' ,

The first Editor was . M, Hamlin, then at Iowa State. An interesting
coincidence is that Dr, Hamlin is still active and now a member of our
faculty at N. C. State after retiring from University of Illinois. An article

y Dr. Hamlin appears in this issue. The first Editor of The Agricultural
Education Magazine has perhaps been the most prolific and influential

ter in our profession, .

‘Another interesting fact in the establishment of the Magazine is that
there were 1,500 paid subscribers in advance of publication of the first
sue. This was about one-half of the total number in Agricultural Educa-
tion at this time. With this support The Agricultural Education Magazine
as started and has continued through the years, perhaps as the major
rofessional force in Agricultural Education,
It is easier to lock to the past than to the future. Both are valuable in
sessing the present. As your Editor, I will strive to keep the Magazine
strong voice in our profession, Obviously, the pages are open to all
ccording to the operating policies under which we operate, I will be the
idge of the content and makeup of the Magazine. However, I assure you
that I will make every effort to publish articles of varying views on the
sues before us, In fact, a major aim will be to get these views before
s for continuing consideration. I cannot do this alone, You must be will-
g to give some time and effort to writing for the Magazine and your
rofession.
‘Please note the Special Fditors. I am pleased to have these men work-
g with you and with me, Send your articles to one of these nearest you,
directly to me. Also note that Orville Thompson is Chairman of the
diting-Managing Board. Feel free to write him about any policy matters
" anything else you wish about the Magazine. I am”also glad that
hurston Faulkner agreed to continue as Business Manager. He has been
ble to help you put the Magazine on a sound financial basis. Finally, I
am grateful that the policies make Ralph Woodin a continuing member
of the Managing Editors. His counsel has already been most helpful and
will continue to lean upon him.
It is an honor and a privilege to assume the role of Editor. Letters to

‘Editor or any other form of communication will be most welcome.
Otir cooperation is necessary if we have the Magazine that we should
all of us,

"HANKS]
Cayce Scarborough

Theory
and

Practice

Cayce Scarborough
This column is planned to be the
personal outlet for the Editor. Ideas
not yet ready for an article. Maybe
even some “unthinkable thoughts”
as Senator Fulbright suggested was
needed. As indicated by the head-
ing, it is hoped that this column
might contribute something to our
thinking about theory and practice
in these days of rapidly changing
influences on Agricultural Educa-
tion. Your reaction will be needed
to make this, as well as the other
parts of the magazine, effective.

Why this Theme Now?

Why should we concentrate on a
1963 Act here in the middle of
196857 Hasnt there been enough
written about the Act?

These are good questions. Both,
and many others, were considered
in deciding upon this theme. There
has been much said and written
about The Vocational Education
Act of 1963. Some attention has
been given to the implications for
Agricultural Education. However,
we believe that we are still far
from understanding the full mean-
ing of the Act for occupational ed-
ucation, especially in the area of
agriculture.

The major purpose of concen-
trating our attention upon the im-
plications of the Act of vocational
education programs in agricultare
is to get our thinking done along
these lines before “all the answers
are in.” We had ample evidence
through the years that after the of-
ficial interpretations are made on
various sections that it is diflicult to

- get reconsideration.

This is not easy. It may already
be later than we think,




Dr. Arnold is holding o piece of punched tape
coming from o Smith-Corona Typetronic ma-
chine, This fape can be fed into o convertor
which will punch IBM cards from it. The cards
may then be fed into computers in order to
connected with

develop statistical material
Federolly-supparted  vocational and technical
education programs, The machine is alse an
example of the types of machines for which

operators may be troined in vocational courses.

All Ages in

All Communities

The Vocational Education Act of
1963 is ambitious. It is not modest.
If you will read carefully the long,
involved sentence which is Section
1, Declaration of Purpose, you will
find that everybody everywhere
should have ready access to voca-
tional training or retraining, This
gets most everybody in this rapidly
changing technological age. Not
only are these vocational educa-
tional programs to be readily ac-
cessible, but they are to be of high
quality. Furthermore, such high
quality programs must be realistic
in the light of actual or anticipated
opportunities for gainful employ-
ment. (Just how a vocational edu-
cation program could be of high
quality and not be realistic is one
for the lawyers.) There is still an-
other qualification specifically stat-
ed in the Declaration of Purpose
which an educator would also in-
dude in being realistic vocational

education. That is, the realistic,
high-quality, readily-accessible vo-
cational education program must
be suited to the needs, interests,
and abilities so that those partici-
pating will benefit from such train-
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Questions and Answers on the

Vocational Education Act

Editor's Note: Dr, W, M. Arnold, Assist
nical Education, agreed to answer questio
azine. The guestions listed were those heard most frequently at the A
e regional conferences. We appreciate Dr. Amold’s frank
Agricultural Education. It is not

If you have further guestions concerning the
future discussions in these pages.

Minneapolis and in th
answers to the questions of cencern to many in
assumed that this closes the subject.
Act, the Editor will welcome them for

1. How does the new Act differ in basic philosophy of vocational edu-
cation in comparison with previotus acts? :

One of the

does not require a co
broadening of instractional pro
distributive education and trade an
vides that ten percent of the Tedera
research and pilot programs. Provision is
students in work study programs to en

oducation. In the beginning 33% percent of the
tion and operation of area vocational

leted or left high school and who are
Hon for entering the labor market.

ated must be used for the construc
schools for persons who have comp
" available for full-time study in prepara
The new Act also provides for the establishment of a limited number of
residential ‘vocational schools. Emph
for persons who have academic, socio-econo

2. Do you feel that th
recommendations for the

of 1963

FErom Dr. Arnold

ant Commissioner for Vocational. and Tech-
ns about the Act for readers of this mag-

VA meetings in

basic differences in the new Vocational Education Act in

by the President’s Panel of C onsultants?

When the Act is fully implemented throughout
meeting the expectations as seen by
Tt is pot anticipated that the amount of funds
atiopal education that can immediately

materially in
Consultants.

make possible programs of voc

meet all existing needs.

3. What do you see as the greatest need for change in most local pro--

grams of vocational agriculture?

The Act s

to be extended and improve
riculture programs must continue to Provi
the needs of those who are preparing for
reatest need for change w
at it will include other agricultural occupa-
e instruction for these off-fa '

engaged in farming. The g
instructional program so th
tons in addition to farming. Th
tural occupations should as far as possible be based upon the
ducted to determine employment peeds in
With this broadening of the instructional program in agrt
d in many comynuni

surveys which are being con

agriculture.

oulture there will, likewise, be a nee >
the occupational experience of the students. In addition to experience I

farming, many students will need to be placed in other agriculturﬂfl

occupations

There is a need for instruction beyond high

for many te

pecifies that existing programs of vocational education are.
d. This will mean that local vocational ag-
de instruction that will meet.
the farm and those who are
iil be to revise the-

comparison with previous acts is that training may be offered which is

designed for persons who have entered or who are preparing to enter any
occupation which is not ordinarily considered
llege degree. The new Act makes possible the
grams in agriculture, home £Conomics,
d industrial education. The Act pro-
1 funds be used for conducting
made for funds to be used by
able them to complete their

professional and which

Federal funds appropri-

asis is given to vocational education
mic or other handicaps.

¢ implementation of the Act is fulfilling the .
improvement of vocational education as seen

as a part of their instructional program.

chnical occupations in agriculture.
R | L

school to prepare persons
It is hoped that it will be.

I T P T Py SChOOlS-

the Nation it will assist
the President’s Panel of -
provided will’

ties to broaden
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“The greatest need for change in most programs of vocational agricul-

o is a necessity of adapting the instructional program to meet the
road agricultural needs of the students. The new Act eliminates the
requirements that instruction be given only for those who are preparing
for work of the farm or the farm home. This makes possible the develop-
Jiient of programs of instruction which can serve effectively young people

nd adults who have entered or who are preparing to enter an occupa-
‘tion which requires individuals to have a knowledge of agriculture.

'5. How do you see a teacher of vocational agriculture fitting info the
“geross the board” approach on vocational education in « local program?

* The teacher of vocational agriculture can be of unusual service in high
_school by providing instruction in agriculture as a part of the total voca-
‘onal education program in the school and community., We know that
there are many occupations such as in the farm machinery distribution
field where there is a need for a knowledge of agriculture, information
nd experience in office work, instruction in salesmanship and in some
“cases adequate knowledge concerning the maintenance and overhaul-
ing of farm machinery and equipment. In training programs which are
esigned to meet the needs of such persons the teacher of vocational
dgriculture may need to serve on a team and work along with other
ocational educators to provide the instruction needed.

6. As you know, many programs of vocational agriculture are in small
“high schools with little or no other vocational education programs. How
0 you think such a program should be redirected?

'As the question implies, there are many small high schools where
erhaps the only vocational subjects offered are home economics and
cational agriculture. It is, therefore, necessary for the teacher of voca-
tional agriculture to provide the agricultural instruction for those inter-
sted in agriculture and perhaps instruction in general shop work for
sther students. It may be advisable in many such communities to employ
individuals who have bad adequate occupational experience to supple-
fnent the instruction for students who are preparing for off-farm agricul-
tural occupations and perhaps for other vocations as well. In some
situations it may be advisable for the local teacher of vocational agricul-
tire in small high schools to serve part-time as a coordinator for other

cational programs in the community. It is recognized that it will be
impossible for these small high schools to fully meet the needs of all of
the students for instruction in vocational education. This is one of the

ay__aﬂable in all States, then it is hoped that students in the small high
schools who have been motivated in an occupation such as in agricul-
ure may have the opportunity to attend an area school for the additional
training needed which cannot be given in the local community.

7. What areas of research should receive priority in vedirecting training
in agricultural occupations? '

Leaders in agricultural education are to be commended for the pro-
gressive studies that are being made in more than forty States to determine
e competencies needed in the various agricultural occupations. After
ese occupations and the competencies needed by employees are deter-
mined, then it is advisable to follow up with the development of appropri-
ate curriculums that can provide the training needed for persons who desire
-enter these occupations. The area of research should deal with produc-
on, processing, and distribution of agricultural products as well as the
Tvicing occupations related to agriculture. While planning broadened
grams of agricultural education, adequate consideration must be given
places where students may obtain employment. Instructional programs

erally appropriate for farmer training in the past.

(Continued on page 21)

ot he limited to the needs of the small, local community as has been

Letters
to the Editor

Dear Cayce:

Congratulations upon your selection as
the new Editor. Know that you will do
an excellent job, Let me know if I can
be of help fo you.

Froyp Jonnsow,
Vice-Pres. AVA

Thanks Floyd. This letter and the

article are both very helpfull

Dear Cayce:

As you are taking on the job of editor
of the Ag. Education Magazine shorily,
thought I'd get an item to you for pos-
sible publication, This should help give
you a backlog of materials or some early
experience in rejecting them.

Best wishes,

Sincerely

]. C. ATHERTON
Professor

Agricultural Education

Thanks Jim. I see you still believe in
letting me “learn to do by doing.”

Dear Mr. Scarborough:

1 appreciate very much your letter and
in compliance with the request, I am
enclosing a glossy print as well as a copy
of a recent address that I made to the
American Vocational Association dealing
with matters of great concern to all edu-
cators. I will endeavor to provide you
with some special material for your pub-
lication prior to your deadline, but in the
event that I am unable to meet your
schedule in this regard, please feel free to
use excerpts from the attached material.

With kindest regards.

Sincerely yours,
Carn D. Perxms, M. G,

Your cooperation is greatly appreci-
ated. You are a friend indeed to voca-
tional agriculiure.

Dear Cayce:
' Tl txy.
Thanks,
Ricaany H, Wouson,
Associate Professor
Department of
Agricultural Education
‘This is the shortest letter yel received.
Has all the essentials.

Dear Mr. Scarborough:

With the passing of the 1963 Act, we
felt we should restate to our teachers
what we felt should guide a Vo-Ag pro-
gram. Most of the principles are the same
tut adapted to the new emphasis on
training for an occupational objective.
We have changed or recommended a
change in the set-up for Vo-Ag to in-
clude specific courses such as plant sci-
ence, animal science, rural leadership,
farm management, farm machinery re-
pair, farm construction, electricity, ete.,
after the first year of basic agriculture.
Hence, the guiding principles.

1. R. Peppicorn
State Supervisor
Nevada

See the article in this issue.
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A Challenge

Agriculture and the New
Vocational Education Act

FLOYD JOHNSON, Vice President, AVA

Future Bright k

Vocational Agriculture
and the 1963 Act

M. D, MOBLEY, Executive Secretary, AVA

If Creative

.« « All workers in vocational -ed-

Floyd Johnsen

FpiTor's NoTE:

No peison in Agricultural Education
has been closer to the development of
the Vocational Education Act of 1963
than has Floyd Johnson, As the only
member of the President’s Panel for Vo-
cationa] Education directly from Agri-
cultural Education, he saw first-hand the
developing ideas for the 1963 Act. As a
member of AVA Fzecutive Commiitee he
was close to the problems involved in
the passage of the Act, especially keeping
Agriculture in the new vocational pic-
ture, Thanks Floyd.

The Vocational Education Act of
1963 was the type of legislation
leaders in our field had worked for
years to get enacted into Law,

Many leaders in the field of vo-
cational education in agriculture
consider the Act as the most com-
prehensive vocational measure that
has become law in the history of
our Nation. They feel that the Act
has and will continue to result in a
greatly expanded and improved
program in vocational education in
agriculture throughout the Nation.

What are the implications of the
Act to vocational education in Ag-
riculture? The Aect provides for
more flexibility in the program, It
broadens the base of instruction in
vocational agriculture. The early
Acts placed certain limitations on
instruction in agriculture. The new
Act is broad enough to permit in-
struction to all groups of people in
agriculture who have the need, the
desire, and the ability to benefit
from such training, '

The Act amends the Srmth—
Hughes and George-Barden Acts to
permit instruction for occupations
which require a knowledge and
skill of agricultural subjects. It
states that “any amounts allotted
(or apportioned ) under such titles,
Act or Acts for agriculture may be
used for vocational education in
any occupalion involving knowl-
edge and skills in agricultural sub-
jects, whether or not such occupa-
Hon involves work of the farm or
of the farm home, and such educa-
tion be provided without directed
or supervised practice on a farm.”

This part of the Act does not
eliminate any desirable features of
the program in vocational agricul-
ture developed through the years.
It simply makes it possible to ex-
pand and improve the program in
keeping with cuorrent needs of
agriculture.

Since the passage of the Act
leaders in our field have provided
dynamic leadership in developing
new designs and dimensions for the
program in vocational agriculture.
Tremendons progress has been
expanded and improved. This
trend will and should continue,
However, many challenges remain
ahead for our program.

What are some of the challenges
ahead for vocational agriculture?
Agricultural is now taught in about
one-half of the secondary schools in
the United States. Many schoals do
not provide vocational agriculture
programs where they are needed
and wanted. In a six state study
made for the panel of consultants
on vocational education only 45
per cent of the secondary schools
offered courses in vocational agri-
culture. This is a serious challenge
which must be met, Leaders in our
field must devote more of their time
and attention to helping meet cer-
tain challenges. Some of these chal-
lenges are as follows:

+« « All workers in vocational ed-
ueation in agriculture must con-
tinue to do everything within their
power to help further implement
the provisions 6f the Vocational
Fducation Act for 1963 which will
expand and improve the program.

. The high standards devel-
oped for vocational education in
agriculture through the years must
be maintained and applied to the
expanded and improved program.

. All leaders in our field must
assume the responsibility to help
bring about desirable and neces-
sary adjustments in the program
which will meet the needs of the
various groups of people to be
served in the technological age
ahead.

ucation in agriculture must join
hands to help secure the kind of

support from school officials, ad-.

ministrators, counselors, faculty
members, students, governmental
leaders, and the lay public which

will firmly establish a desirable
public image toward our program,

. . Pilot programs in agricultural
education of an exploratory, ori-
entation, and guidance nature must
receive greater emphasis in the
years ahead.

... Teacher training departments -

at the colleges and universities
must be expanded and strength-
ened,

.+ « Current leaders in agricul-
tural education must pursue a
planned program of personal and
professional improvement to pro-
vide the dynamic leadership
needed for the expanded and im-

proved program in the immediate.

future,

. Desirable high school stu--

dents must be encouraged to select
careers in agricultural education in
order to provide leadexrs for the ex-

panded and improved program in

the years ahead.

... Research in agricultural edu-
cation must keep practices abreast
of scientific, economic, and social
changes. -

.+« Teaching aids and instruc-
tional materials must be kept
abreast of techmical advances in
agriculture.

.. » Cooperative programs involv-
ing agriculture and one or more
areas of vocational edncation rust

be created where these would pro--
vide effective learning. experiences. .

in preparation . for agriculture or
other areas of employment.

. . « Appropriate leaders in our
field must devise ways and means
by which teachers of agriculture
will have time to teach and certain

necessary detail work reduced to a.

minimum,

(Continued on page 19)

i The Vocational Education Act of
1963 which was signed into law on
December 19, 1963, by President
Lyndon B. Johnson is the most
comprehensive vocational educa-

'approved by Congress in the his-
fory of our nation. It authorizes
Targer sums of money and author-
izes use of funds for more occupa-
tional fields than'any other previous

nder provisions of the Act,

onomy in planning and develop-
ing programs to meet the particular
needs of each state. This is the first
comprehensive vocational educa-
tion act that authorizes a lump sum
“money to be allotted to each
state with the authority left in the
hands of state officials to determine
the phases of vocational education
or which it will be used. The law
does earmark some of the Federal
funds for specific uses. The U. S.
‘Commissioner of Education is au-
thorized to use 10% of the funds
appropriated each year for grants
for vesearch, training programs, ex-
perimental, developmental and
pilot programs. One-third of each
ate’s allotment, prior to July 1,
1968 and at least twenty-five per-
ent each year thereafter, must be
used for area vocational education
programs. All Federal funds under
the new Act must be spent for
vocational training that fits individ-
als for “gainful employment;” and
“percent of George-Barden home
economics funds must be spent for
-oriented training, The Smith-
ghes and the George-Barden
s were amended as follows:

(b) any amounts allotted (or
~ apportioned) under such
titles, Act, or Acts for agri-
culture may be used for vo-
cational education -in
any occupation involving
knowledge and skills in ag-
ricultural subjects, whether
or not such occupation in-

fion measure that has ever been *

_ricultural subjects.”
states are given-almost complete.

volves work of the farm or

of the farm home, and such
education may be provided
without directed or super-

vised practice on a farm.”

This makes legal the use of any
and all vocational funds under old
acts, and the new 1963 Act for
training, which has often been re-

ferred to as “occupations related to

farming,”—i.e.,, occupations “in-
volving knowledge and skills in ag-
This opens a
whole new “Pandord’s Box” for vo-

“vocational education in Agricul-

ture.

It is my opinion that vocational
educators in agriculture have not
yet realized the full significance of
this amendment to the basic acts.
Such training has been provided as
part of vocational education in ag-
riculture in many schools and in
many stales over a period of years,
This is evidenced by the fact that
in two states (Virginia and Geor-
gia) where comprehensive studies
of former students of agriculture
have been made, these states have
uncovered facts that I do not be-
lieve are generally known by the
people . . . especially those who in
recent years have gone out of the
way to crilicize vocational educa-
tion in agriculture and to urge re-
duction of the program. The Vir-
ginia study shows that of 9792
former students who had studied
vocational agriculture for one or
more vears only 1.27% were unem-
ployed. The Georgia study—in-
volving 9293 former vocational
agriculture students—shows only
0.89% of those who had studied vo-
cational agriculture one or more
years were unemployed. Such stud-
ies should be made in every state
and the facts made known to the
public. Unemployment among
young workers in the nation as a
whole is about fifteen percent.

The above facts indicate that Vo-
cational Education in Agriculture,
as carried on in the states of Vir-

M. D. Mobley

ginia and Georgia, has offered
training that fits students for em-
ployment in a number of occupa-
tions in addition to fitting them for
the occupation of farming. States
that fail to develop sound adequate
vocational programs in agriculture
under the Vocational Education
Act of 1963 will certainly be selling
the program short. In planning
such programs, it is most important
that vocational agriculture and
other vocational leaders should
keep in mind that it was definitely
the intent of Congress that voca-
tional education in agriculture
should be further developed—es-
pecially in those occupational fields
“involving knowledge and skills in
agricultural subjects.”

The Vocational Education Act of
1963 was approved by National
Congress by an overwhelming
majority—twenty-one dissenting
votes in the House out of 435 and
four dissenting votes in the Senate
out of 100. This certainly would
not have occurred if it had been the
intent of Congress for vocational
education in agriculture to be
neglected.

A careful study of the Vocational
Education Act of 1963 reveals six
major implications for the further
development and improvement of
vocational education in this coun-
try. They are as follows:

1. Congress is determined to
have vocational education pro-
grams in the future geared
more closely to labor-market
demands than they have been
in the past.

2. The Act provides for training
in all types of occupations ex-
cept those professional occu-
pations requiring a baccalau-
reate degree.

3. The programs are to be de-
signed for people of all levels
of ability—from the least able
to the most able.

(Continued on page 14)




A New Charter

The Meaning

for Agricultural Education

The 1963 Act

H. M. HAMLIN, Visiting Professor in Education, North Carolina State,
and Consultant in Agricultural Education, Ohio State University

Do we in agricultural education
recognize that we have in the na-
tional vocational education act of
1963 a new charter for our program
potentially much more far-reaching
in its consequences than the Smith-
Hughes Act of 19177

Are we to repeat our experiences
following the adoption of the
Smith-Hughes Act? I was a teacher
of agriculture when this Magna
Charta of vocational education was
adopted. My generation never un-
derstood its full implications, We
soon narrowed to a splinter the
program possible under it and
passed our narrow conceptions on
to the next generation. I have re-
marked frequently in recent years
that the Smith-Hughes Act was a
great act; we ought to try it some-
time.

The New Act Provides Enforcement
of its Provisions

Viewed in one way, the 1963 vo-
cational education act is the Smith-
Hughes Act with teeth. The Smith-
Hughes Act said: “The controlling
purpose of such education (voca-
tional education) shall be to fit for
useful employment.” The 1963 act
says “vocational education means
vocational or technical training or
retraining . . . to fit individuals for
gainful employment . . . in recog-
nized occupations.” In another con-
text the 1963 Act says that the
funds must be used to provide
“training or retraining . . . which is
realistic in the light of actual or
anticipated opportunities for gain-
ful employment.”

The difference is that the new
act provides for evaluations each
five years which will discover
whether its provisions are being
observed. Individuals entering a
training program are now required
to state their occupational inten-
3o Qhota vennvie +a the DY fee of

individuals have entered the occu-
pation or cluster of occupations in
which training has been received.
Tt is not only possible but probable
that reimbursement will be denied
many high school departments of
vocational agriculture whose grad-
nates enter agricultural occupations
only in limited mumbers.

The framers of the new legisla-
tion, warned by experiences under
the Smith-Hughes Act, have sought
to avoid the wholesale evasions
that have occurred under that act.
It is to be expected that the old
cries of “federal control” will go
up from the states and the school
districts and that political influ-
ences may dissuade the Office of
Education from wusing its full
powers. The best advice, however,
is to conform to the very clear
provisions of the act. It’s safer and
more honest.

Service to Clientele Unserved under
the Smith-Hughes Act

The second major difference in
the 1917 and the 1963 acts is that
the new act broadens the clientele
to be served. It indicates clearly
that we are expected to provide
appropriate education for all non-
professional occupations for which
specialized training is needed. It
includes adults, college-age stu-
dents, students in “regular” voca-
tional classes in high schools, and
students of high school age who do
pot fit into the “regulax” programs.
In addition to serving those we
have traditionally sexrved, we are
expected to contribute to the edu-
cation of “persons who have com-
pleted or left high school and who
are available for full-time study in
preparation for entering the labor
market” and “persons with academ-
ic, socio-economic, and other hand-
icaps that prevent them from suc-
ceeding in the regular vocational
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Contributions io Education in
Occupations Not Included in the
Traditfional Clossifications

The new act expecis services to
many occupational groups hitherto
unserved. As we have discovered
in our studies of “agricultural oc-
cupations other than farming”
many of these do not classify in
any one of the traditional group-
ings but require contributions from
educators in agriculture, business,
distributive, health, home econom-
ics, and industrial education. They
are the property of no one group. -
Vocational educators will have to
regroup themselves and learn how
to work together if their new re-
sponsibilities are to be met.

Regrouping has already occurred -
in the U. 8. Office of Fducation. It
is being effected in some universi-
ties and some state departments of
education. Vocational education in -
the area schools is under one man-
agement, Directors of vocational
education are being employed in
many local school systems. Those -
who are trying to stop this regroup-
ing are attempting to defeat the:
stated purpose of the 1963 act. It is
unlikely that.they will succeed.

New Impetus to the Development
of Area Schools

The 1963 act will speed the de-.
velopment of area schools (junior
and community colleges, vocational
schools and technical institutes) by
providing large amounts both for
buildings and for operation. As.
these schools develop all over the:
country, adaptations of local schools
to the new area schools will have to .
be worked out or they will become
supposed “natural enemies.”

Utah has already set up 2
mechanism for integrating the pro-
grams of the two types of institu-
tions. In parts of California pro:
grams are jointly planned and

It should be understood that,
tiowever well the area schools de-
velop, the local schools have a role
in preparing for occupational com-
petence more comprehensive and
ore exacting than any local school

U HA

ever fulfilled. They have six

major functions related to occupa-
{ional education:

They must provide the basic
education fundamental to oc-
cupational training and com-
petence.

They must provide guidance
about occupations and occupa-
tional preparation.

They must provide adequate’
programs in the practical arts
from the nursery school
through the high school which
will contribute to eccupational
choice and occupational educa-
tion. '

They must provide programs
leading to employment  for
those who leave school at or
before high school graduation.

They may well provide in the
later years of high school in-
troductions to occupational
families within which special-
ized training will be taken later
in colleges or area schools or
which will lead directly to em-
ployment after high school.
Numerous schools in the
United States are offering three
10 five options in agriculture
for high school juniors and sen-
jors in such fields as farming,
agricultural - business, agricul-
tural mechanics, and ornament-
al horticulture.

. They can provide much of the

education in agriculture needed
by the adults of their districts,
particularly if they are aided,
as they should be, by the area
schools.

There is evidence here and there
at, as the local schools begin to
fulfill these broad functions, talk
bout discontinuing the teaching of
griculture ceases; enrollments in
igriculture rise; and the compen-
ation of teachers of agriculture
Icreases.

Funds for Research, -
" Development, and Training

Perhaps the most distinctive fea-
tire of the 1963 act is its provision
that 10 percent of the total funds
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shall be used for research, develop-
ment, and training. This special
fund starts at more than $11 million
and goes to $22 million in the
fourth year. Commissioner Keppel
has said that this fund provides a
precedent that he hopes will he
followed in all future federal legis-
lation for education.

Local and area schools, as well as
state departments of education,
universities, and non-profit private
agencies may draw upon this fund.
We must avoid classifying this fund
as a research fund. Three-fourths of
the proposals thus far received have
been for development and training
projects, the kind most acceptable
and practical for teachers and
supervisors,

Funds Can be Used by Colleges,
Private Schools, and Private
Non-3chool Agencies

No longer do the local public
schools bave a monopoly of federal
funds for vocational education.
Funds may be used by junior and
community colleges and by four-
year colleges in programs that do
not lead to the baccalaureate de-
gree. Private as well as public
schools are eligible. Schools and
colleges may contract with private,
nonprofit enterprises to conduct
training programs,

No Requirement of
Supervised Farming

States and school districts may
continue to require supervised farm
practice but it is not necessary fo
have it to secure federal funds.
Reverting to the language of the
Smith-Yughes Act, the 1963 act
says: “Any amounts allotted . . .
may be used for vocational educa-
tion in any occupation involving
knowledge and skills in agricul-
tural subjects, whether or not such
occupation involves work of the
farm or of the farm home, and such
education may be provided without
directed or supervised practice on
a farm.”

This provision by no means neg-
ates the desirability, or even the
necessity, of supervised work ex-
perience. The new requirements
and the machinery set up to en-
force them demand that whatever
experiences are necessary in prep-
aration for an occupation shall be
provided. The test is rigorous: Has
the trainee had the experience
necessary to function well on a job?

Arrangements for work experi- .
ence may vary. In a few cases all of
it may be provided at a school. But
all students must ultimately meet
the requirement of successful em-
ployment on a job and they will
not meet it unless they have the
practical experience that goes with
the job.

Other New Provisions

For the first time national funds
may be used by the states for
“periodic evaluation of state and
Iocal vocational education pro-
grams and services in the light of
information regarding current man-
power needs and job opportunities.”

Fach state plan for vocational
education must indicate coopera-
tive arrangements with Employ-
ment Security.

Vocational guidance is included
as a part of vocational education
and funds may be used to provide
it.
Work-study programs may be
provided for needy students with
financial aid up to $350 per year
ordinarily and up to $500 a year in
exceptional cases. ‘

Funds are available to construct,
equip, and operate residential
schools.

National, State, and
Local Cooperdation Implied

The 1963 act is a national act and

encourages a national viewpoint re-
garding occupational education,
not the provincial practice of train-
irig only for the occupations prac-
ticed in a community.
Tt expects more of the states than
the Smith-Flughes Act expected. A
state program is more than ever
required, particularly in locating
area schools rationally and in in-
troducing training programs for
groups not previously served.

The gravest danger now is that
some states will default in their
responsibilities. They can, if they
wish, continue outmoded programs
and Tose the advantages they could
gain from accepting new funds.

There can be failure in the school
districts, too, because the local peo-
ple do not understand the new
possibilities. Forty-eight years of
experience under the Smith-
Hughes Act warns us that many
communities are likely to use only
partially or not at all the oppor-
tunities that have been provided
them.

{Continued on pege 17)




James R. Peddicord

Guiding Principles for the
Implementation of New Programs
of Agricultural Education

JAMES R, PEDD|ICORD—State Supervisor, of Nevada

HOWARD H. CHRISTENSEN—Teacher-Educator, University of Nevada

T. A. BUTLER—Assistant Professor of Agri. Mechanies, University of Nevada

Purpose of the Principles: With
the addition of the Vocational Ed-
ucation Act of 1963 to the already
established voecational Acts, it is
necessary to establish new policies
and procedures in the administra-
tion and operation to enable us to
provide the best training program
possible to meet the interests,
needs, and abilities of all students
who can benefit from such educa-
tion. These guiding principles are
for the purpose of assisting admin-
istrators, vocational agriculture
teachers, and others to plan pro-
grams to meel the needs of their
students. The State Supervisor of
Agricultural Education and the
Teacher-Educators at the Univer-
sity are most desirous of offering
assistance in planning these pro-
grams.

Statement of Principles for Plan-
ning Programs in Vocational Agri-
culture:

1. There will be a closer relation-
ship between services in vocational
education, but our job in the future
will be directed toward the train-
ing of students for employment in
those fields which are related to
agriculture. We will still be con-
cerned with those students who
need, and can profit by, the instruc-
tion we are capable of providing.

2. Our primary aim should be to
provide instruction in those select
areas within our capabilities that
we might train for vocational com-
petencies. The vocational agricul-
ture program cannot be all things
to all people. Vocational education
must be geared for those persons
wha can profit from it,

3. Our program should, for its
objective, be broader in scope than
past programs, but should include
training for college-bound students,
the student who can benefit from
less than a college degree or tech-
nician’s program, as well as stu-

dents who are going directly into
employment upon graduation from
high school. Our goal should be to
help every student in our classes
reach his greatest educational po-
tential,

4. The supervised work experi-
ence program for students is still
basic to all voecational training. It
is, and will still be, necessary for
all vocational agriculture teachers
to include practical work experi-
ence programs for students. The
type of programs may be changed,
but the emphasis will be to give
students practical supervised  ex-
perience on the farm, in related
agricultural occupations, or other
means. This will still make the sum-
mer programs for teachers impor-
tant and a necessary part of the
total program. It will be expected
that reports will be made of prog-
ress made in work experience
programs.

5. Class instruction in vecational
agriculture should stress the man-
agerial as well as the operational
phases of vocational training in all
instruction. Time spent in the de-
velopment of skills should not cur-
tail the important training for man-
agerial competence.

6. The instructional class time in
every department should be pro-
portionately balanced between ag-
ricultaral science and mechanies.
In all departments each year
there ‘should be instruction pro-
vided in bhoth agrienltural science
and agricultural mechanics.

7. The leadership training in the
FFA organization should be a basic
part of the total program of each
department. Each department
should have an active FFA chapter.

8. Classes in agricultural science
should emphasize basic principles.
This should be more practical than
that offered in formal academic
classes. The primary aim of voca-

tional classes should be the appli- -
cation of scientific principles. Ag-

riculture is largely applied biology;
for example, classes in agricalture

science should supplement and

build on biology classes.

9. In mechanics classes instruc- -
tion in farm machinery, manage-

ment, repair service, and operation,
should be of primary importance
and should be the central core of
the mechanics program. Every de-
partment should obtain the facili-
ties and equipment to adequately
teach this area,

10. Other important areas of in-

struction in agricultural mechanics

should include:

a, Structure, encompassing con- .

crete, masonry, electricity,
electric motors, ete.

11. Programs in farm mechanics
should be for periods of 90 to 120
minutes in length so that time will

be available to train students for -
. a vocational objective. Fewer long-

er periods of time per week for
farm mechanics are more beneficial
than many short ones.

12. Fwvery department should

plan a basic first year program to
include all students, The primary

purpose of this course should in-
clude those units of subject matter
which are common to the entire .
program of vocafional agriculture .

such as:
a. Agricultural occupation study

with selected information on -

employment.
b. Leadership training and F¥FA
organization

c. Record kceping—elemen‘tary‘

farm management

d. Supervised work experience

programs
e. Organization into farm me-
chanics and safety

f. Planning—drawing and ele- .

mentary design of projects
{Contimied on page 19)
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" In recent months we have been
itnessing an incorning tide of sup-
port for vocational education.
Never in our nation’s history has
ore been greater interest in good
vocational programs than at the
‘present time. This offers us a great
challenge and a great responsibil-
ity. .
“Just a few years ago the atten-
tion. of both laymen and educators
was focused on training scientists
and engineers—often at the neglect
of other important segments of ed-
Yication. Vocational education  in
Yoriculture has received its full
‘share of serious, sometifnes un-
justified, criticism, In my opinion,
the image of vocational agriculture
Al continue to improve as we
‘faake necessary adjustments in in-
“Structional programs in terms of
‘the broader concept of the indus-
try of agriculture. Some progress
|ié being made in this direction but
“much more needs to be done.
The Vocational Education Act of
963 provides for expanded and
proved programs in a great vari-
of occupations, This legislation
ovides more Hexibility in the
erall program of vocational edu-
-cation. Tt encourages programs in
.miany new areas including joint
programs between the vocational
.séivices,

Purpose Of The Act

The purpose of the Vocational
Education Act of 1963 is to author-
ize federal grants to states to main-
in, extend and improve existing
rograms, develop new vocational
education programs, and to provide

t-time employment through
ork study programs. The law is
written so as to provide vocational
lucation for persons of all ages
nd: all educational levels below
& baccalaureate degree. This in-
ides high school students, those
ho. have completed or discon-
mued their formal education,
105¢ who need to up-grade their
; those who need to learn new

As Seen By a State Supervisor

" Highlights and Suggestions

JULIAN M. CAMPBELL, State Supervisor, Virginia

skills and those who have special
educational handicaps.

The Act authorized the annual
appropriation of sizable sums of
money nationally, totaling up to
$925 000,000 by 1967, and each
year thereafter. These funds are in
addition to funds for vocational ed-
ucation which are made available
by the Smith-Hughes, George
Barden and other vocational educa-
tion acts. In addition, the Act au-
thorizes appropriations for certain
work-stady programs and residen-
tial schools.

In the months and years ahead
we can expect to see greater co-
operation among workers in voca-
tional education at all levels. The
Vocational Education Act encour-
ages close coordination. Leaders in
agricultural education will, how-
ever, play a major role in imple-
menting provisions of the State
Plan, specifically as it pertains to
programs in agricultural education
at all levels.

State Plans

For the past several months,
state and federal officials bave
been reviewing the new regulations
that will govern the future admin-
istration of federally supported vo-
cational programs under the Act.
Each state is in the process of pre-
paring and revising the State Plan
for administering and conducting
the total vocational education pro-
gram in the state. The State Plan,
an agreement between the U, S.
Office of Education and the state,
may be thought of as an instrument
or plan to get the job done. The
Plan may be revised or amended
from time to time in order to meet
specific needs within the state.
~ In addition to the State Plan, an
annual program of activities is de-
veloped by each state in which the
state outlines its projected activities
for the year in all phases of voca-
tional education, The program of
activities for the state includes the
following: (1} Current and pro-

J. M. Campbe

jected manpower and employment
needs; (2) Programs for different
groups of persons to be served at
various educational levels, such as,
high school students, post-high
school students and persons who
have already entered the labor
market; (3} Estimated number of
students enrolled in the programs
and estimated number completing
these programs during the year;
(4) Locations of programs in the
state; (5) Adequacy of existing vo-
cational education facilities in the
state; (6) Plans for constructing
area vocational education facilities;
(7) Adeguacy of teaching, super-
visory and teacher training staff;
and (8) Current year plans for
strengthening programs of voca-
tional edncation.

Suggested Procedures and Activities

The following are some sug-
gested procedures and activities
which leaders in agricultural edu-
cation and school administrators
may consider in providing for the
needs of students in vocational ag-
riculture in accordance with the
provisions of the Vocational Edu-
cation Act of 1963 and other legis-
lation affecting vocational educa-
tion.

Vocational Agriculture for Per-
sons Attending High Schools. Main-
tain, extend and improve existing
programs by:

Providing needed shop and class-
room equipment and facilities.

Providing specialists for the
preparation of teaching materials
and teaching aids such as refer-
ences, workbooks, filmstrips and
color slides.

Expanding instruction in special-
ized fields, such as; ornamental
horticultare and floviculture by
providing special training for exist-
ing teachers, providing new posi-
tions and by providing equipment
and facilities for conducting these
new programs. Classrooms, shops
and greenhouses  should be pro-
vided where not already available.

(Continued on page 20)
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so determine the types of teacher of the enrollees and their level of in agricultural education. The con-
ucation programs needed and instruction. Such programs 1 cern must be to improve the pro-
the standards and requirements to probably be of varying lengths fessional preparation programs,
pe used to develop and maintain ranging from 2 few weeks to as both pre-employment and in-serv-
orograms of such character and ef- much as four years. And, they will ice, and to prepare an adequate
ficiency as are required. call for teachers with different supply of competent teachers and
The “framers of the Act’ gave kinds of background and training. other professional workers for nor-
emphasis to a broad-based pro- It will also call for a flexible pro- mal replacements and needed ex-
gram of vocational education, They ~gram of teacher recruitment and pansion. If programs of vocational
‘also stressed the need for programs preparation which will encompass agriculture are to be of high qgual-
‘of high quality and made provi- the over-all need. Regardless of the ity, mediocrity will have no place
sons for developing and maintain- length and nature of cach program, in teacher education. There must
ng such programs. The Act says it is expected to be of high quality. be an increased concern about the
that a State’s federal allotment may It must have a competent teacher. competence and performance of all
‘pe used in accordance with its An understanding of the situation professional personnel in vocational

tate Plan for the purpose of should make clear the direction that  agriculture. .
agricultural education should take Teacher educators must develop
Ancillary services and -activi- and indicate some of the new op- high standards to be used to eval-
ties to assure quality in all voca- _portunities in teacher education unate professional accomplishments
‘ that are emerging in. agricultural and the effectiveness of teacher ed-

al

New Opportunities
for Teacher Education

CARL LAMAR, Teacher Education, University of Kentucky
New Dimensions fo Agricultural Education

Carl Lamar

The 1963 Vocational Education market; (3) persons who have al- education services, greater coopera--
Act gives “new dimensions” to ag- ready entered the labor market and  tion between the services, and the
sicultural education. Thus, it pres- who need training or retraining to revision of pre-employment and in-
ents new challenges to those con- achieve stability or advancement in  service programs of teacher educa-
cerned with teacher education. The employment; and (4) persons who tion. '
“new opportunities for teacher ed- have academic, socio-economic, or The distance between “black and.
ucation” appear to be almost un- other handicaps that prevent them white” can be great and the “gray
limited. They are bound to tax all from succeeding in the regular vo- zone” in between, too often, be-

“providing:

resources that can be brought to cational education program.” comes hazy and hard to interpret, tional education programs, such .
bear on the emerging preblems in Persons in all of these categories Here we can have a program that " ps teacher training and super- education. ucation programs. We must not
VO%LOnal agicdmi . Ea‘r:i be fc;:fm;l in aglriculture andcan s clearly agricultural or we can vision, program evaluation, spe- Some Essentials for High Quality E)]sti fllghfi) of the éiedtmaéed 1effort
o new Act makes possible a find gainful employment in agri- have one that falls almost entirel . monstration and experi- at has been made to develop a

Y - ciol demonstration P The challenge abead for teacher (o 4 4heoretical Foundation for vo-

mental programs, development edycators in a ricultural education . P .

of instructional’ materials, and appears to be Eexibﬂity in program %UOnal deducatmn. in agr 1§u1tuire,
State administration and leader-  development, teacher recruitment, © I];Be to c&)ntam:ie to ‘ iﬂe op
~ ship, including periodic evalun-  and teacher preparation, The over- a su d§tantlai:le bo 3{} o 1 eory
tion of State and local vocational  riding emphasis is on high quality regarding  the h't%ac ing-. eairmng
education programs and services performance and practical results. Frocess upon Wb 1cb prgcuca pex-
in light of information regarding  Serious study needs to be given to ?rrrfanceﬁmust © 'fse : ourdc?}?_
current and projected manpower the evolving manpower needs of t1r}11u11n gle orts nlmsftl e tolw(zia.r N
needs and job opportunities.* the agricultural industry, including s¢ ft}nar J (.:Ontt]i? Ot cnl?iw el ge, ex-
When attention is focused on the employment opportunities, occupa- p{;(l)ceess sllrcl'll .Z dea(‘:si nf- ;fﬁliﬁlg
‘magnitude of the agricultural in- tion requirements, and the voca- IaJn d é’lsé dewlfeiol mel{?tmofo cater ug1:
dustry that is now encompassed by tional education needs of present ght into sclf pconce ” gorf ofes-
the 1963 Vocational Education Act, and prospective workers. Basic in- 0 o Tlence. Wepmust bI:acome

broad-based program limited only culture. It must be realized that the in the province of another voca-
by the vision, ability and determi- changing complexion of occupa- tional education service, such as
nation of administrators and teach- tions and the changing needs of husiness and office education, but
er educators responsible for pro- people preparing for employment the students need some knowledge .
gram development and implemen- in these occupations call for a new gnd skills in agricultural subjects. -
tation. In a “Declaration of Pur- assessment by each of the voca- In the latter instance, the students
pose,” the Congress made clear tional education services of its ca- have an occupational objective in
that federal grants shall be author- pability and responsibility in serv-  an office occupation, but they may
ized to assist the States to: ing the needs of persons preparing  be enrolled in an agricultural class
Maintain, extend, and improve for given occupations. For ex- to secure part of the vocational ed-
existing programs of vocational ample, preparation for farming to- ycation they need. This calls for
education, to develop new pro- day calls for competencies that ynderstanding, cooperation, and
grams . . . 50 that persons of all might easily be classified under goordination between services. '

ages in all communities of the business education, distributive ed- Across-the-Board ad the changi . a . . ded d .
) . . A . ging vocational edu- formation 1s neece to determine p : ,
State . . . will hgvta ready access 13:31’{1011, or mﬁﬁs,hilah edu:atmn, as As the needs of students move _cation needs of agricultural work- what programs of vocational agri- E?;e :aliltllii ;1; dﬁﬁinéi?ﬁﬁfﬁ?eg
to vocational training or retrain- Well as agricuitura’ SCuoa 1o0n. from one end of the occupational - efs in industry, one gets some culture should be developed and P . &
; : results of practical effort.

“notion of the urgency for programs what teaching personnel should be Theory and practice must be
of high quality that meet the needs, recruited, trained, and maintained more clo);el inteprate 4 both in pro-
“interests, and abilities of persons at a high level of competence. fessional ]):(e aragtion and in 1:1)'ac-
~seeking the several levels of em- A “master plan” needs to be de- . Pattfrnspof teacher e ducla:ﬁon
Joyment. The changing structure veloped by each state to comcep- 4™ e doveloped to pro-

ing which is of high quality, The 1963 Vocational Education  c.o1¢ toward another end, the com-
which is realistic in the light of Act has opened the door for voca- plexities of program plar,ming de-
actual or anticipated opportuni- tional education to service the velopment, and implementatio,n in-
ties for gainful employment, and n,eeds of workers in the entite ag-  yense, However, within the broad
which is suited to their needs, in- ricultural industry excluding pro- g9 of vocational education each -

terests, and abilities to benefit fessional workers who need a bac- pyoblem should find a solution f ‘the agricultural industry, like tualize the over-all responsibilities .4 Iv and . lati
from such training.! calaureate degree. The Act states Tpic would seem to imply that any other industries, is providing of teacher education and to serve v;u e ea;r )tzh an con(timuous re ahson-
The purposes of vocationel edu- that: there is going to be a greater need employment opportunities for a de- as a guide for program develop- E P o hjelf Ty anc pra ctice. Stu-
cation provide new opportunities Any amount allotted . . . for jn the future for “Divisions of  Greasing number of unskilled and ment, implementation, and evalua- ent teaching, Inter nship teaching,
for teacher education, while at the agriculture may be used for vo-  Teacher Education in Vocational | sormi-skilled workers and for an in-  tion. In the structuring of such a and full-time teac_hmg must bedcon-
same time they reaffirm some con-’ cational education in any occu- Fducation” in which all vocational ‘creasing number of skilled workers plan, teacher educators in agricul- centra:ted more _dH<?ctly towar ?he
tinuing responsibilities. The new pation involving knowledge and  education services are represented.: and technicians. tural education have many things COnSCIous appllca.tion of lea}”nm_g
emphasis is on purposes rather than skill' in agricultural subjects, This would give opportunity for. 1f the agricultural industry is to  in their favor. They have a rich theory if the quality of t'eachmg 18
on vocational education services. whether or not such occupation cooperative effort in the develop be adequately supplied with com- background of experience to draw to be jmproved. Our entire .profes-
However, it does not minimize the involves work of the farm or of ment of broader-based teacher ed-. petent workers, from the agricul- upon which has accumulated over ?“mal staf? must approac}} SRV
importance of the vocational edu- the farm home, and such educa- yeation programs and other ancil- - tiral technicians to the unskilled a long period of time. They also ice e.duc.:atlon as a fact o_f life in the
cational services in carrying out ~ tonmay be provided without di-  lary services. T workers, and if persons of all ages have new resources made available continuing effort to achieve profes-
the purposes. It does say that the rected or supervised practice on  n the strict interpretation of the i all communities of the state; by the 1963 Vocational Education sional excellence.

primary function shall be to serve a farm.? 1983 Vocational Education Act; hose needs, interests and abilities Act. All of these resources should New Opportunities

the Vocationgl education needs of The implications of this broaden- State Plans for Vocational Educa- clate to agricaltural occupations, be “keyed in” on the problems of . Teacher educators have the lead-
all persons in all communities of ing purpose of vocational agricul- tion shall provide pre-employment ré to have access to appropriate teacher education. ership responsibility in developing

ocational instruction, then there A sound program of teacher edu- pre-employment and in-service ed-
wist be developed many types of eation is basic to the development ycation programs for vocational
rograms in vocational agriculture. of an effective program of voca- agriculture. However, the prepara-
'he curricula, organization of tional agriculture, The responsi- tion of teachers and other personnel
lasses, and teaching procedures  bility of teacher education must be must be the responsibility of the
et e armranriafe to the nature to serve all professional personnel (Continued on page 22)

the State. These persons are identi- ture have not been fully explored and in-service teacher education
fied as: (1) persons attending high with regard to teacher education or programs to the extent necessary t0
school; (2) persons who have com-  program development, Obviously, provide an adeguate supply ©
pleted or left high school and who there is need for some re-orienta- qualified teachers and other voca:
a1 e fare fulltime studv in  Hon of responsibilities, perhaps tional education personnel. It shall
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Three Big Questions
for the Summer

GERALD HAMILTON, Teacher, Kingsley, Michigqn

Sooner or later every teacher of
vocational agriculture bears these
questions with respect to his sum-
mer program:
done?”, “Why will it be donet”,
and “How will you do it?”,

1 began to plan my summer by
compiling a calendar of activities.
First, dates of activities already
scheduled were listed such as Dis-
trict  FFA Leadership Training
Camp, FFA camping trip to Can-
ada, the Annual Conference for
Vocational Agriculture Teachers
and personal vacation time.
With these and other such
activities in their proper place on
the calendar, there remained one
week in June, three weeks in July,
three weeks in Aungust, and one
week in Septernber for farm visits,
local farm field days and tours,
work in the school forest, and meet-
ings with the county agent, local
forester and soil conservation per-
sonnel, as well as work on my fil-
ing system and classroom instruc-
tion plans for the coming school
year. My mnext step consisted of
making a list of necessary duties,
Priority was given each item on the
list with the most important being
put at the top. At this point a con-
ference was arranged with the
superintendent so that any sugges-
tions he might have could be in-
corporated into the plan. As a
result my list of summer activities
took form as follows:

1. Meet with Agricultural Exten-
sion Agent to obtain schedule
of local field days and tours for
the summer and plan to attend.

9. Install Agdex filing system,
Priority was given to this be-
cause an orderly, easy to use
system would save valuable
time later, particularly during
the school year.

3. Allocate time for wvisils to atb
least six students per week.

4. Make at least three adult farm-
er visits each week, parents of
students visited included.
These were considered impor-
tant to help arouse interest in
an adult farmer class planned
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5. Review instructional units and
materials for classroom activi-
ties. Order necessary bulletins,
supplies and new items for
August delivery. | :

6. Reserve dates for films and
filmstrips.

7. Read professional journals,
books, and farm magazines. Set
aside at least four hours a week
for this.

8. Compile a list of local resource
personnel for use in instruc-
tional activities next school
year, .particularly for the
planned adult class,

9. Go over school forest with Soil
Conservation Service man and
the local forester to prepare a
management plan according to
their recormmendations. Include
plans for use of the forest by
the biology and science classes
as well as the vocational agri-
culture classes,

10. Lay out areas in the school
forest for student instruction in
forestry, biology, science, etc.

11. Work with FFA members dur-
ing summer meetings in plan-
ning activities for the coming
year, '

12, Assist in establishing a new
lawn around new school
facility.

Armed with this list the remain-
ing eight’ weeks on my sammer
calendar were scheduled simply by
doing the top priority items first.
In the case of farm visits, which
could not be done in one day or
in one week, ample time each week
was earmarked as visitation time
so that they could be spread evenly
over the summer. ‘

Referring back to the three ques-
tions asked at the beginning of this
article, I now felt that I could give
anyone who might ask them a
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why, L90

M. D. Mobley—
(Continued from page 7)

4. Vocational education will be
developed in all kinds of in-
stitutions — comprehensive
high schools, specialized vo-
cational high schools, area vo-
cational-technical schools and
insttutes, junior colleges, and

four-year colleges and univer-

sities.

5. The new law provides for
evaluation of the program at
least every five years,

6. Attention is heing given to re-

search and demonstration pro-

grams.

It is my prediction that within

ten years we will be expending in
this country a total—including fed-
eral, state, and local funds—of ap-
proximately $2 billion annually for
all phases of vocational education,
This is essential—if we are to meet
our nation’s manpower needs.

In the United States there are
thousands of small high schools
that will be with us for many years
to come. For financial and other
reasons these schools cannot offer
comprehensive trade and industrial
and other programs of vocational
education. They can offer sound
worthwhile programs in agriculture
and home economics—including
training to fit individuals for oc-
cupations “involving knowledge
and skills” in agriculture and home
economics subjects. State officials
who ignore these facts and peglect
programs of vocational education
in agriculture and home econom-
ics will be doing their states and
many people a disservice. '

" Then Vo-Ag programs in Hori-
culture must be developed in all
our large cities, Those that are al-
ready in operation are rendering a
great service. Highly specialized
Vo-Ag programs must be devel-
oped as part of the offering in area
vocational-technical education pro-
grams. A few states have already
taken steps along this line.

The Vocational Education Act of |

1963 offers much in the way of ex-
pansion of vocational education in
agriculture. '

The future of vocational educa-
tion in agriculture in this country
is bright, if those who are responsi-
ble for its operation will think BIG
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People and Programs in
~ Vocational Education

acational Education

~ Attending High School—

_ Not Attending High School—
Available for full-time study in prep-

aration for entering the labor market

STI1. Already in the Labor Market—

Need training or retraining o con-
tinue or advance in employment

_ Unable to take Regular Programs—.
Prevented from succeeding in voca-

tional programs because of socio-

econ-ed or other handicaps

Programs for the People

Suited To: ]

Needs, Interests, and Ahilities

. For Actual or Anticip'ated Gainful

Employment

Those in High School

The first group listed in the Vo-
cational Education Act of 1963 in
" the statement of purpose {Section
1) as well as in the use of funds
(Section 4) is the high school
group. All vocational education pro-
grams are to be realistic in light of
the anticipated opportunities for
gainful employment of these high
school students. Furthermore, these
" high-quality programs are suited to
the needs, interests, and ability of
these young people so that they can
benefit from the training.

Now, this would seem to raise
‘the specific question, “What is
high-quality, realistic vocational
. education for teemagers in high
school?” The short-cut definition of
- vocational education as “specific
fraining for a specific job” will not
“suffice in this case. Many of these
high school students are, and should
“be, years away from entering the
labor market. Other criteria are
needed for vocational education
programs for high school youth.
The concept of vocational maturity
seems to offer a sound basis for
developing criteria for programs of
vocational education for “those in
high school.” But not much is heard
of this. Rather, we jump to DOT or
-elsewhere to find “the answer.” But
“this really the answer for high
chool vouth? — Editor

Will Our Plight Be A Poor
Man’s Program?

C. D. BRYANT, Teacher Education, North Carolina Stafe

For years now agricultural edu-
cators have lamented the point that
money and power could cure our
ills, whatever our ills were felt to

" be. All we've heard is “that’s a good

idea, but where does one get the
money to implement it?” We seem
to be a people blessed with ideas
but a people lacking means to carry
them out. Perhaps the 1863 Voca-
tional Act will find us out.

There are those who believe that
it was not money but the ability to
communicate with our fellow man
that prevented us from accomplish-
ing our goals. Our communications
should improve for with money we
can add buzzers to owr phone net-
works, purchase recording devices,
and even invest in inter-communi-
cation sets. No doubt our secre-
tarial help will multiply as will our
other staff resources. Who knows
some of us might even venture into
closed circuit TV and see how the
“guy on the other end of the line
looks as we propose to him. In a
technological sense weo will im-
prove with dollars.

Yet the basic question remains—
just how good will we be as com-
municators? What about us ... will
we be improved? Most of us have
had phones for years. We have
written thousands of letters about
our program functions. Books have
been written about our philosophy
and why it's best among the Iot.

‘Some of us have even gotten

around to writing a magazine arti-
cle or two. Most of us have little
trouble talking hours upon hours
about our programs and what they
do for society. Yet with all this we
must confess that most people out-
side our own clique know little
about us, who we are, what we do
and why we do it. If you don’t be-
Lieve this how about asking the
man on the street the next time he
crosses your path?

Those of us who have worked
with student teaching over the
years find it strange that general
education people are beginning to
find out and to -write about off-
campus full-time student teaching.

C. D. Bryuni

We say, “heck, we've been doing
that for forty plus years.”

Those of us who bave followed-
up beginning teachers wonder why
it is that our breed is the only one
doing it. By the way, principals
wonder about this, too! So do some
beginning teachers!

And as if this wasn’t enough, our
ideas about continuing education
in and at public secondary schools
hasn’t caught fire either, In fact,
community colleges are growing up
every where to make sure this func-
ton takes place.

The idea of supervised practice
(learning beyond the classroom) is
our baby too. We wonder why we
and the elementary teachers are
the only ones that are activity cen-
tered, claiming that the here and
now is important for tomorrow.

Why is it we have gone all this
distance alope? How many friends
do we have that we have made
along the way? Where are they?
Are they in seats of power or
among the weak? Can we influence
them any better today than we did
yesterday?

Perhaps what we need most is a
close look at ourselves, Can we as-
sume the new roles we've asked for
with the skills associated with our
old roles? Can the gifted at scrib-
bling letters shift gears to an
efficient dictator over the recorder?

Our greatest need may be job re-
training for ourselves. Certainly the
need is for flexible people, people
who have “four in the floor” so to
speak. We say more education will
do the trick for others. Will the
same apply to us? Perhaps so if we
are to escape being known as the
“poor man’s rich program.”




A study of the status of nontrans-
fer agricultural education in Cali-
fornia junior colleges in 1964
revealed some interesting informa-
tion about this little understood
area of the California educational
system.

Although California is the lead-
ing agricultural state and has over
seventy junior colleges, less than
twenty offer any training in agri-
cultare. Only ten offer special
courses that are not intended to

1THFE, AGRICUL
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Agricultural Education

in Junior Colleges

California Plan _
RALPH M. VORHIES, Crops Department, California State Polytechnic College,

San Luis Obispo

new programs and facilities being
established at the junior colleges.
Two or three of the colleges have
designed special two-year programs
to meet the needs of the nursery
industry in their service areas.
Modesto Junior College and Mount
San Antonio are the best examples
of this new vocational approach.

A survey of former nontransfer
students from the junior college ag-
ricultural programs at eight col-
leges, revealed that about half of

Terminal Programs

half of the former students felt that
a four-year course would have
helped them even more than the
two-year curriculum.

Of the limited number of em-
ployers surveyed, 69 per cent in-
dicated that they considered the
junior college training to have been
of value and would hire such stu-
dents again. Fifty per cent stated
that they had hired the students
because of their college training.
About one half of these employers

(Continued from page 9)
The first responsibility of the ag-

ticultural education profession with
fespect to the act is to insure that

the state and local officials respon-

“sible for decisions regarding poli-
‘cles and programs are fully in-
formed of the new possibilities.

* Needed Programs of Agriculivral
Educetion That Connot be Financed
with Federal Funds

Since 1917, most of us have

“thought that agriculture can be
" taught only with federal financial
" assistance. However, it has always
been obvious that not all that is

required for occupational compe-
tence in agriculture can be aided

- by federal funds. These funds can-
* not be used to teach the essential
 elementary school subjects or the
" non-vocational subjects in the high

- school subjects labeled “yocational”

“which are really in the field of prac-
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aided program will, of course, be
needed in financing the expanded
program now possible and more
of these funds will be nceded. Ap-
preciated programs of agricultural
education in the bigh schools which
are no longer reimbursable can be,
and probably often will be con-

. tinued with state and local financ-

ing.

Our practice has been in striking
contrast to practices in some other
areas. There are 40,000 teachers of

industrial arts in the country whose
work has never been federally
aided. Business education has been
taught without federal funds in al-
most every high school in the coun-
try. There is a great deal of unaided
home economics education in the
junior high schools and the ele-

mentary schools,

As specialized occupational edu-
cation, the type subsidized by the
1963 act, moves into the upper
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advantage of it.-Part of the dif-
ficulty is, of course, traceable to

“delays in the U. S. Office of Edu-

cation while reorganization there
was taking place.

Many state boards have proved
unequal to their new responsibili-
ties. State departments of education
and state higher institutions are
short of needed personnel for new
and revised programs.

The leadership in the state offices
has a heavy responsibility in plan-
ning and supervising pilot pro-
grams, preparing course sugges-
dons for fields in which we have
never taught, and leading the local
districts to adjust their policies and
procedures to the new opportuni-
ties they have.

Vocational education in the uni-
versities will take on new dimen-
sions as specialists in the behavorial
sciences join vocational education
in federally aided research, de-

velopment, and training projects. .
There is now money and there is
interesting, fruitful research to
command the interest of specialists
in velated fields. Other institutions
are finding, as Ohio State and
North Carolina State have found,
that their power structures are
highly interested in the new funds
and the new programs possible.

Excessive specialization and iso- o
Jation on the part of those who Y
work in each of the traditional
felds of vocational education in
the state departments and the uni-
versities must be broken down.
This breaking down will come in-
evitably as we enter new areas of
occupational education in which
no service has established a mo-
nopoly.

years of high school and into post-
high-school institutions, a vacuum
in the early high school years must
be filled with various forms of prac-
tical arts education including non-
vocational education in agriculture,
business, distribution, and home
economics as well as industrial arts.
Simultaneously, we should move
into the junior high schools and the
elementary grades with appropriate
programs in agriculture and the
other practical arts.

"There are nonvocational types of
education in agriculture to be of-
fered adults also. We have pro-
vided some of it in landscaping,
flower and vegetable culture, pest
control, and other areas for persons
who do not earn their livings in
agricultural occupations. These
programs are out as reimbursable
programs but they should be ex-
panded, not discontinued.

The basic concept that we must
get accepted is that occupational
education is a function of a school
system, not a function of a depart-
ment or a group of departments;
that the federal government aids
segments of it, and that the states
and the school districts must pro-
vide all of the funds for other
segments. .

felt a four-year degree would have
made the employee more useful in
the job he was presently doing.

This study led to the following

conclusions:

1. Agricultural education in Cali-
fornia junior colleges has been
quite successful in the area of
transfer education for students go-
ing on to four-year colleges, but in
general the nontransfer students
have been neglected.

9. Courses in technical agricul-
ture have been of value to formexr
pontransfer students and were rec-
ognized as valuable by students
and employers alike. This is in-
dicated by the employer’s willing-
ness to hire students from the pro-

_gram and to advance them.

3. The placement and follow-up
of nontransfer students in agricul-
ture has been given minimal at-
tention. A need also exists for some
curricular changes to better fit
these students for agricultural jobs
where their rural background and
training would be fully utilized.

4. Agricultural technician train--
ing programs similar to those re--
cently started at Modesto Junior
College and Mount San Antonic

" tical arts since they do not com-
monly lead to employment in jobs
related to the training received.
High school agriculture in many
schools has been an exceptionally
fine example of the practical arts,
but it should be so labeled. There
are many in the junior and senior
high schools who will never pursue
agriculture as a vocational subject
‘but who need appropriate agricul-
tura! edncation provided as a spe-
“cial subject or as an ingredient of
‘other subjects.

Instead of using a part of our
‘state and local funds for nouvoca-
- tional education in agriculture, we
‘have commonly mixed the state and
“Tocal funds with federal funds and
“spent all under the federal regula-
tions, In some cases state and local
funds are five to ten times the fed-

them were from high- school voca-
tional agriculture classes. Forty per
cent of them had expected to con-
tinue at a four-year college and an-
other 50 per cent expected to finish
the two-year program when they
first enrolled. Actually only 25 per
cent had finished the junior college
course and none had yet trans-
ferred to a four-year school.

Upon leaving junior college the
students entered various work areas
as shown by the accompanying
chart. A total of 65 per cent entered
agriculture or related fields and 35
per cent non-related fields. A study
of their employment history
showed good stability and reason-
able salary advancement.

transfer to a four-year college.
These ten vary greatly in size and
scope of training offered. One of
the junior colleges has 12 agricul-
ture teachers and several others
have only one or two. The average
was four and four-tenths teachers.
The largest department had over
200 majors and the smaller omes
less than 40,

It is difficult for the smaller
schools to offer anything other than
courses that are intended to trans-
fer to a state college or the univer-
sity. In many cases these courses
can not be related too closely to
the agricultural problems of the
local commurnity and do not meet
the needs of terminal students well,
The namber of junior college agri-
cultural students who actually con-
tinue with a four-year program
varies greatly from college to col-
lege but rarely exceeds 50 per cent.

New Achievements in Agricultural
Education are Now Possible

Reports from across the country
indicate that there are many who
already realize that the new voca-
tional education act opens a wide
array of possibilities. Not as many
seem to be aware that it must be
supplemented by state and local ac-
tions and by funds to provide the
agricultural education needed that
cannot be financed by federal

the programs we have in many
high schools, we shall have to set
aside state and local funds for non-
cational programs.

= If a state is to receive funds
under the 1963 act, state and local
expenditures for federally-aided
Yocational education must remain
at least equal to those made during
the fiscal year, 1962-63. It is im-
ossible to use state and local funds

Very few of the programs re-
ceived federal funds under the old
Smith-Flughes program, and few
carry on a project program for their
students, However, the two or
three that do have such programs
are doing an outstanding job.

Some of the colleges now find
themselves surrounded by the

growing cities and are having a dif-
ficult time justifying the high
priced land they are using for ag-
ricultural instruction.
The increasing interest in orna-
I L - - PR

Most of the former students felt
that their junior college training
had helped them advance faster
and farther than they could have
done without it. The technical ag-

riculture courses were thought to
1o B 1t maveF balefill Ahevit

College have much value. They are

based on and meet local agricul-:

tural needs of the community.
These programs also fulfill impor-
tant needs for junior college agri-

cultural students not planning to.

francher to a four-vear college.

hitherto used to finance a type of
vocational agriculture” that is no
nger reimbursable. New state and
ocal funds must be found.

The state and local funds that
ave been used in the federally-

Tooling Up for the New Program
at the State Level

Although the new legislation was
long imminent and has been in
force for more than a year, the
states are not yet ready to take full

funds. Specialized occupational ed-
ucation for which the act provides
will fail unless it is undergirded by
comprehensive, high quality, basic
education which it is the responsi-
bility of the states and localities to
(Continued on page 21)
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ple were not prepared, and were
not being prepared, for gainful
employment in the economic af-
fairs of life. At that time the obvi-
ous need in agriculture was to pre-
pare “present and prospective
farmers for effective careers in
farming.” Farming vocations con-
stituted the bulk of employment
opportunities in agriculture. Farm-
ing was largely the primary con-
cern in agriculture up to the be-
ginning of World War IL

[eadership for New Programs

CARL LAMAR, Teacher Education, University of Kentucky

Editor’s Note: Those associated with agricul-
tural education should take ex-
treme pride in their accomplish-
ments during the years from 1917
to 1963—46 years of service. The
leadership in agricultural education
has been justly recognized by lead-
ers in vocational education and in
other areas of education, by the
Congress, and by prominent lead-
ers elsewhere as the one vocational
education service, above all others,
which has provided the dynamic
leadership in vocational education
that has enabled it to emerge as a
professional group with stature
and prestige and highly regarded
throughout this nation and the
world. The record shows that it has
been strongly supported by Con-
gress on an ever-increasing level
because of its avowed purposes and
continuing efforts to serve the vo-
cational education needs of peo-
ple at all levels of interest, hack-
ground, and ability in this country.

It is wnisual to run twe articles by the
same author in one issue. Carl Lamar
was asked to prepare the article on im-
plications of the 1963 Act on Teacher
Fducation, When that came this article
was also sent. It seemed too good for
you to miss. Thanks Carl.

What is the proper role for lead-
ers in agricultural education in this
era of evolving change? How well
are we reading our “Crystal Ball'?
These are rapidly changing times
in all areas of human endeavor.
The pressing demand is for ag-
gressive forward looking leader-
ship by capable people who have
vision, dedication, and a pioneer-
ing spirit—the kind of leadership
with which agricultural education
has been abundantly blessed down
through the years.

Agricultural education can il af-
ford any semblance of negative
leadership now or in the forseeable
future. The needs of the moment
cannot  tolerate leadership that
wants to rest its case on past
laurels and defend the status quo.
Defensive leadership is doomed to
defeat and if tolerated, the pro-
gram must suffer, The crying needs
for a high quality broad-based pro-
in agricultural education
should not be shackled with road
blocks that delay full speed toward

Changes Bring Challenges

Starting in the early 19407 the -
complexion of our entire way of
life has been changing at an ac-
celerated pace. The “space age”
has caused the interests, aspira-
tions, and concerns of people and
governments to become more pro-
nounced. The plight of the “have
nots” in our society threaten the
favored position of the “haves”
The inevitable solution is adequate
attention to the
welfare of all people regardless of
race, creed, national origin, or eco-
nomic status. Attention is focused
on the significance of an adequate
economic base in enabling people
to share in the so-called “Great
Society.” Every individual who is
capable of learning should be pre-
pared for a vocational pursuit that
will enable him to make his maxi-
mum contribution to the society of
which he is a part and at the same
time allow him to share in the good
things that society has to offer.

Acceptance of this point of view,
has brought to the fore front the
realization that today, more than
ever before, education stands be-
tween a man and gainful employ-
ment, It has become a major con-'
cem of government, local com-
mumities, and individuals. The need
for vocational education as con-
tinuing education in the life of an
individual must become a concern
of educational leadership. Prepara-
tion for job entry, retraining for a
new job, refresher education %o
keep abreast of changes in one’s
present job, and upgrade training
for advancement and promotion
must all be the concern of educa-
tors in vocational education who
will be expected to plan and main-
tain effective programs to satisfy
these needs.

T Lo Temiiim X ot pvie

socio-economic

As we reflect on the situation
that confronts us, there are many
reasons why we should accurately
assess the accomplishments of the
era just ended. We should be ex-
tremely grateful for the high qual-
ity competent leadership that has
been attracted to this area of public
service. We should also be grateful
for the leadership that has been de-
veloped through this program and
to those who have caught the in-
spiration to help furtber its cause.

Our early leaders in agricultural
education had very few guidelines.
They were called on to blaze a new
trail and develop a new program.
They had the responsibility to de-
velop a theoretical foundation for
vocational education in agriculture
which is essential for any sound
program, Theirs was the task to
develop a basic philosophy and
formulate the aim and objectives to
serve as guidelines for program de-
velopment and evaluation,

All that these people had to go
on was the realization that people
in this country should be prepared
to earn a livelihood if they were
going to have the opportunity to
enjoy a good life and contribute
of others. Then, as

We must devote all of our re-
sources to the development of a
program of vocational education in
agriculture that js geared to the
“pulse beat” of a rapidly changing
social and economic order. If we
are to take our rightful place in the
pattern of things that will shape
the future, then we must get into
the “main stream” of what is going
on in the world about us. We must
evolve a program that serves the
vital educational needs of people
interested in and concerned about
agricultural occupations.

The 1963 Vocational Education
Act marked the end of an era in
vocational education. It also laid
the foundation for the development
of a new and more challenging era.
These events tend to frighten cer-
tain people, discourage some, and

to the welfare
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.1 education was mnot adequately The evolving changes in ggricul— Floyd Johpson—-— .

geared to the evolving needs of ture did not occur over night. It (Continued from page 6)

“ur national econmomy. Tt was too was an evolutim'l t.hrjtt came abou’c .. The need to establish more
rrowly defined and support, for through a multiplicity of uz\l/‘;era%i multiple-teacher departments must
the program, financial and other- tions. The passage of the Morrill 1. et

ise, was far too meager. Voca- Act in 1865 which created _the statle Tt s imperative for leaders at
tional agriculture was gtill oriented a.gricultural and mechanical col W Jovels in our fel d to become
the aim and objectives of a pro-  leges and subsequent growth legis- o positive and less nogative in
gram designed to serve the agri- lation related to agncultur?f acoepting the challenges which lie
oglture of the 1920’s and 1930s. brought together the forces of oy g pgricultural education.
Too little attention bad been given science, research, and educatlog s in agricaltural edu-
.to the tremendous change that was which produced the‘ products of Ca‘l.'.i('j)l’.l e e eemfuse the new
evolving in the agricultural indus- technology, automation, comrmer- O o the reorgaization going
y. The over-all structure was cinlization and speciahza’aon. Thes‘e B within the Vocaﬁonal—Technical
d the internal com- developments have led to drastic O ion of the U. S. Offico of

changing an . )
‘plesion of occupations within the changes in almost every aspect of Bdtion.
... All leaders in our field must

indastry was undergoing rapid human. endeavork.l They ha;ve. been
“warisiion. This process within ag- responsible for the restructuring ot :
-Eiﬁf’zure remaigs dynamic and the agricultural industry. They have join hands with AVA, NVATA,

i 3 i ocational associations, an
i i led to new demands for vocational state v :
teadens agiioultura! Wh—— others in their efforts to secure the

must get geared to a pattern of education. ;
ontmﬁinggassessment of the agri- These developments call 'for. a gece.ssaryﬂlseupfg;afg iixgﬁggd :;1:1
oultural industry, and program  progressive program of continuing 1131310:;11 inf O
‘planning, development, and imple- education that is geared to 2 d.y_ educa g .
mentation in light of the vocational pamic and  ever-changing soclO- .
education needs of the industry. - economic environment. It is in this  James R. Peddicord—

It is imperative that the leaders setting that we must “address on : (Gontinued from pree 10)
in agricultural education bring selves as we consui‘er NengPPf)r" g. Uses of equipment
" into sharp focus the exact structure tunities for V',?cahonal ucation I Painting o ‘ .
of the agricultural industry in- in Agriculture. i. Tool reconditionivg, identifi-
cluding all levels of employment ) cation of tools and supplies
; o . New Pioneers . hould be organized
rom the top scientist, engineer, or 13. Courses should be org

professional to the lowest unskilled If agricultural education, in the for students after completing 'the

worker. A job for every man and  grerging era, is to serve the voca- asic course with a central objec-

‘every man qualified to hold down  igonal education needs of the agri- tive and in specialized units on 2

an acceptable job must be a major  oyltural industry as well as it has year or semester basis, such as

‘concern of our society. If the ag-  done so in the era just ended, lead- plant science, farm gas engines,

ricultwral industry is to be ade- o in agricultural education must  apimal science, ete. This would

quately staffed with competent ,cquire the same kind of vision, de-  provide opportunity for students

people, leaders in agricultural edu- sire, dedication, and capability that ith special interests to enroll, in-
ation must assume a Major ¥espon-  characterized the leaders who have  dluding girls.

sibility in serving the needs of the  .grried wvs to this point. Our task 14. Hach course should be
- industry. It is said that “luck i8  ghould not be greater than theirs. planned so that subject matter will
‘when preparation meets OpPPOT-  Qur challenge should be consider- Lo distinct from other courses, and-
tunity,” The evolving changes in  ahly more because the scope of the . o dent who completes 4 years in
“the agricultural industry are open-  yndertaking is ‘broader, the de- . tional agriculture will have
ing the door to “new opportuni-  ands and needs of the people are complete training.

t_i_es,” Vocational education Pro-  pore pressing and the agricultural 15, Creater emphasis both by the
grams oriented to the needs of the jndustry is becoming increasingly teacher and guidance counselor in
agricultural  industry  xmust. help more complex, A clear concep- g, ool should become more
people get prepared to teke ad- yglization of the “New Chalenges - v a1 at the high school level
vantage of these opportumnities. Ahead” will help, because a vision | Tiq. e those students who can
Informed people recognize the of the ends sought helps to fllumine profit by the training and to prop-
oundness and offectiveness of the the direction and nature of the arly guide and counsel students in-

rogram of vocational agriculture  steps to be taken. to courses best suited for them.
‘that has evolved since 1917. 1t has _ 16. Curticular arrangements
ZI?ladg a significant con.txﬂ;utl‘on tg should be devised which will per-

he development o'f agricu tm(; an nit students to take a combination
improvement of life on the larm. ' of vocational courses of greatest

has also contributed to the com; & O i for them,

ercializati d specialization o .

: minngZEantf; (fgfei;iﬁlcaﬁon of 17. There should be coop_eratuﬁl
FS 3 3 . . t .

he agricultural industry into what with othe.:r gervices in usnragj .eac,c

. ers, equipment, and facilities to

0w referr as agricaltural
é‘lpaﬁloerfl:ii%t;tlo farm gand non- best prepare students for occupa-
N tions,
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Julian M. Campbell—
{ Continued from page 11}

Providing pre-employment in-
struction, such as, general mechan-
ics and farm machinery operation,
adjustment and maintenance where
the need exists and where this type
of instruction is not available at
present.

Providing opportunities for stu-
dents to gain supervised practice
activities or work experience either
from their home farm, school farm
or in an agricaltural business other
than production agriculture.

Providing cooperative joint pro-
grams in agriculture distribution.

Vocational Agriculture for Per-
sons who have completed or left
high school and are available for
full-time study in preparation for
the labor market. Encourage estab-
lishment and expansion of post
high school programs by provid-
mng:

Agricultural technicians training
in area schools.

New teaching positions.

Specialized training for teachers.

Facilities and equipment.

Specialists to prepare instruction-
al materials and coordinate the pro-
grams.

Vocational Agriculture for Per-
sons who have already eniered the
lebor market and who need frain-
ing or retraining to achieve sta-
bility or advancement in the occu-
pation.

Instructional programs should be
improved and expanded for young
and adult farmers. Specialized
courses of instruction for young
and adult farmers may be offered in
farm management, operation and
care of farm machinery, tractor
maintenance, use and care of elec-
tric motors, arc welding, and per-
haps livestock and crop production.
Specialists may be needed to assist
with or conduct the above courses,

Specialized training may be pro-
vided for groups in agricultural
businesses other than production
agriculture, such as, farm machin-
ery service men, seed, feed, fertil-
izer and chemical dealers.

Providing Ancillary Services.
Through the provisions of the Vo-
cational Education Act of 1963
qualified personnel must be avail-
able to provide appropriate serv-

curriculum materials, state admin-
istration and leadership, program
evaluation and research.

The present and emerging pro-
gram of vocational education will
require greatly increased numbers
of qualified teachers to implement
envisioned programs in agricultur-
al education.

A sound program of vocational
guidance is an essential part of an
effective vocational education pro-
gram. Vocational guidance pro-
grams can be strengthened
through vocational guidance in-
stitutes for local counselors and by
providing vocational guidance ma-
terials,

If the needs of students enrolled
in agriculture in the future are to
be met, instructional programs in
vocational agriculture will have to
provide more breadth and depth in
light of the many changes taking
place in the industry of agriculture.
More basic units that have applica-
tion to all segments of agrieulture
will be taught. In certain depart-
ments of vocational agriculture,
particularly those in or near urban
areas, greater emphasis will be
placed on ornamental horticultare.
Supervised farming programs will
continue to be the backbone of
supervised practice, but more stu-
dents will be in agricultural place-
ment for their work experience,
either on a farm or in a related ag-
ricultural business. Teaching units

and basic unit lesson plans should

be prepared to help teachers
strengthen their instructional pro-
grams,

An adequate state administrative
and supervisory staff is necessary
in order to conduct an effective
comprehensive program in agricul-
tural education. As present pro-
grams are expanded and new
programs developed, additional
merbers will be needed in order to
provide needed assistance and ade-
quate supervision.

Evaluation is an-essential part of
any educational program and
should be an integral part of any
Jearning situation. The Vocational
Education Act of 1963 gives em-
phasis to the need for program
evaluation by providing for peri-
odic reviews of all vocational edu-
cation programs.

Research, demonstrations and
pilot or experimental programs are
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grams. The Vocational Education

Act of 1963 authorizes the use of -

funds for research activities and
provides that at least three percent
of funds will be used for ancillary
services, one of which is research.
In order to implement these pro-
visions of the Act, an adequate re-
search stafl must be provided to
plan and conduct needed research
projects and to assist with the cor-
rect interpretation and application
of research findings.

Construction. Encouragement
should be given to the construction
of adequate and appropriate facili--
ties for vocational agriculture
where needed and justified in com-

prehensive high schools and other

institutions that qualify as area
vocational education schools. The
Act authorizes the use of federal
funds on a matching basis to as-
gist with the construction of area
vocational schools,

State and Local Influence -

The application of ideas pres-
ented above will vary somewhat
from state to state depending upon
the provisions of the individual
State Plans. I have only covered the
highlights, however, detailed treat-
ment of the various phases of the
Vocational Education Act of 1963
will likely be covered by other
writers in this and future issues.

Alibough the federal funds are
being made available in increasing-
ly larger amounts, state and local
school boards will continue to raise
the bulk of the funds neceded for
vocational education. The speed
with which present programs are
expanded and new programs
lauriched will depend a great deal
upon state and local boards of ed-
ucation and the administrators re-
sponsible for carrying out the
policies of these boards.

Through the years, programs in
agricultural education have been
adjusted rather readily to the new
technologies that have been devel-
oped. Future programs in agricul-
tural education must continually be

adjusted to the changes taking -

place in our schools and communi-
ties. Teachers of vocational agri-
culture working together with other
leaders in agricultural education
must and will define the objectives
and determine the future of agri-

I TR . (R S U U . S
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W. M. Arnold

{ Continued from page 5)

say that vocational agriculiure will not-be a

8, There are some who ot L
ot of vocational education in the years ahead. Do you share this view?

1 do not share this view. Farming is one of our most important indus-
es and will become more important in the years ahead because of the
pid growth in the population of our Nation. Even though the number
- of farmers is declining as farms become larger, this does not mean that
farming is less important. There will always need to be adequate pro-
srams for those who have entered and for those who are preparing to
onter farming, The broad field of agriculture which includes farming
" offers Tnany opportunities for insthructional programs in agriculture in the
' years shead. Instructional programs that have been offered in this field
inder the Manpower Development and -'Training Programs have b'een
“quite successful, Training programs for occupations such as a.rbomstsl;,
forestry aids, aids in the farm machinery field, and employees in horti-
culture have all. been successful. The placement record in these classes

has been excellent,

9. A couple of questions about the reorganization of the D:VT]?I. Ob-

wviously, the reorganization was 0 make a more effective organization for

implementation of the Act; but as you know, there are some CONCETns:

a. One is as to the accessibility of consultation with program specialists.
How does this seem to be working out?

b. The other reason that you get so many requests from the field is
that we do not know who else to ask! Will you be able to keep up
with all of these requests?” :

Nine regional offices are being established throughout the Nation to
make available consultative help to the States. It is planned to provide
“an adequate staff in each of the regional offices that will be competent
“to assist the State staffs in the development of programs of vocational
education to meet the needs of the people as directed under the Voca-
ional Education Act of 1963, This regional staffing is now in process and
ts effectiveness cannot be measured until the service is available.

10, Some of us in teacher education at the colleges and universities
feel the need for better communication with the DVTE not only for our-
“selves but for the deans and other administrators with whom we y}ork.
Do you see any way that direct communication can be made available
“'to people in vocational education at the universities?

The Division of Vocational and Technical Education in the U. S. Office
of Education is in the process of developing a staff that should be com-
“petent to provide the leadership needed by institutions that offer teacher
- education. Strong leadership will be provided in such areas as research,
pilot programs, curriculum development, program planning, evaluation,
undergraduate and graduate programs. Some of these services are not
yet available, but they will be soon.

ers take in the immediate future?

- Teacher educators ¢
ing provide an adequate supply of voca

“structors who may be employed because o

“courses. One of the challenges faced

“structors needed and in planning for
grading of these persons.
e-examine their curriculum in th

n conducting studies, hea
tion, directing pilot programs, an -
pidly expanding program of vocational education.

11. What new directions should teacher edueation for vocational teach-

an serve vocational edacation effectively by help-
Honal instrmctors. This will make

it necessary to conduct recruitment programs and to help upgrade in-
f their occupational experience

but who have not had adequate instruction in education and related
by teacher education immediately
_is that of sharing in the determination of the number and types of in-
the recruitment, training and up-
Tt is necessary for teacher educators to
e terms of the new direction and respon-
Act. Teacher educators must continue to share
ding improved programs of vocational educa-
d in providing strong leadership for a

...... Y

H. M. Hamlin—

{Continued from page 17)

provide. With appropriate use of

all available federal, state, and

local funds, we could:

Serve a vast new clientele.

Increase enrollments in agricul-
ture greatly.

Add persomnel in agricultural ed-
ucation, some of it specialized.

Provide appropriate programs of
agricultural education in communi-
ties that now think them unneces-
sary.

Teach more who have made in-
telligent occupational choices.

Secure better basic education as
a foundation for training in occu-
pations that are becoming ever
more difficult and complicated.

Make agricultural education
more important in the public mind
because it is serving more people.

Join vocational educators in
presenting a united front instead of
secking support for agricultural ed-
ucation alone.

Train for agricultural occupa-
Hons wherever they exist instead
of training for a community.

Develop more thorough training
programs and continue training as
needed throughout life.

Provide specialized programs for
low-income farmers, managers of
agricultural businesses, maladjusted
high school students, and many
other groups.

Introduce appropriate education
in agriculture into the training of
many who are preparing primarily
for occupations called “industrial”
or “commercial.”

Use research development, and
trajning funds to test new ideas and
spread promising ones instead of
relying on trial and error to de-
velop and propaganda to spread
half-baked ideas and practices,




Carl Lomar—

{Continued from page 13}
whole profession and in-service ed-
ucation programs must be designed
to serve everyone in the profession
if the objectives of agricultural ed-
ucation are to be attained.

Teacher education may be pro-
vided through institutions of higher
education . approved under the
State Plan for this purpose or by
State staff members assigned to
render such service. This calls for
effective leadership, cooperation
and coordination of all persons,
institutions, and agencies assigned
responsibilities for this function if
the State program of vocational ag-
riculture is to be properly served,

Research Development
and Demonstration

Opportunity now exists for the
development of research, training,
and demonstration programs that
may be used to secure objective in-
formation and basic understanding
needed to assure quality in teacher
education programs. The next dec-
ade should be marked with an end-
less parade of experimental efforts,
demonstration projects, training
programs, and research endeavors
—all designed to improve teacher
education. We must learn to con-
centrate research and development
efforts upon the basic needs of peo-
ple whether the role is teaching or
learning, Our problem is to con-
ceptualize and practice those skills
and attitudes which will yield ac-
ceptable results.

New patterns of teacher educa-
tion, new devices, new techniques,
and new instructional materials
should be developed, checked out
in experimental sitnations and,
when accepted, demonstrated so
that widespread understanding and
use will be assured. Opportunities
in this area should challenge our
best efforts. An important step in
giving direction to programs and
organizing resources for program
implementation is the collection of
background materials and data
needed for practical decision mak-
ing, What are the possibilities
here? There are several possibilities
that should be checked out.

The new Act gives emphasis to
the development of instructional
materials and to program evalua-
tion, Presumably, the intention is
to improve the quality of programs

Meatioh all  necihla aventcioe Na
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doubt, instructional materials and
other teaching aids should be de-
veloped and properly used. New
patterns of training teachers such
as internship teaching after stu-
dent teaching should be explored.
Core programs in certain areas for
all vocational education teachers,
team teaching within a service and
across service lines, and the use of
educational technology related to
programmed instruction based on
the use of non-human learning re-
sources, such as television, tape re-
corders, films, teaching machines,
computers, and the like should re-
ceive attention. If they contribute
to the improvement of instruction,
the facts should be known and dis-
seminated.

There are new relationships
which should be developed. They
are long over due in teacher educa-
tion and if properly established
should provide exciting opportuni-
ties for agricuttural education. The
different vocational education serv-
ices should find many common
problems and interests as they
focus attention on the six purposes
of the 1963 Act. As these purposes
are considered, teacher education
in vocational education will surely
become a more unified group. Vo-
cational education will need to be-
come more closely aligned with
other phases of education and with
other disciplines as common inter-
ests and problems emerge.

Proof of the Pudding

The measure of effective pro-
grams in vocational education must
be the quality of the product—how
well they are faring in the “world
of work” and in-their social en-
vironment, Provision is made for
the development of vocational
guidance services and cooperative
arrangements with the public em-
ployment service in the State,
Proper relationship with. these
services should yield the informa-
tion and cooperalion needed to as-
sure the development of realistic
programs of vocational education
in the light of actual or anticipated
opportunities for gainful employ-
ment and the needs of people who
should be enrolled in the program.

Here teacher education has an
opportunity and a responsibility. It
has the opportunity to obtain ob-
jective information from local
sources that should help to keep

tannhor ranaration NTraoraTne 11T

rent with the needs at the “grass-

roots.”
~ Wide Angle View

Teacher education must take a
“wide angle” view of the agricul-
tural occupations to be served, how
the four different groups of people
are to be served and where the
vocational eduncation programs
shall be offered. Wherever they are
offered, if they come under the
State Plan for Vocational Educa-

tion and under the Supervision of -

the State Board of Education, then
teacher education has a responsi-
bility to help staff the programs

with competent well-trained teach- .

ers, Under the 1963 Act, the pro-
grams may be offered in several
kinds of schools, including a spe-
cialized high school, department of
a high school, technical or voca-
tional school, or a department or
division of a junior college, com-
munity college or university. De-
partments or divisions of schools
must provide vocational education
in no less than five different occu-
pational fields and they must be
under the supervision of the State
Board of Education to qualify for
federal support. Teacher education
in agricultural education should be
alert to the possible development
of vocational-technical agriculture
programs in such schools.

The development of vocational-
technical agriculture programs in
post-high school institutions, and
development of pre-employment
and in-service teacher education
programs to staff these programs
and the same kind of responsibility
to the academic, socio-economic or
other handicapped groups poses
two of the greatest challenges to
teacher education in agricultural
education in the next decade.

1 Vocational Education Act of 1-96'3,

Public Law 88-210, 88th Congress, . R.
4955, December 18, 1963, Section 1.

2 Ibid., Section 4(a).
3 Ibid., Section 10.
4 Ibid., Section 4{(a).

It was my good fortune to par-
ticipate in a conference of the
‘North Central Region at Des
* Moines, Towa in 1928 when con-
tacts were made with the Meredith
Publishing Company, which ex-
pressed interest in providing a pub-
lishing service on the non-profit
basis for such a magazine. With ap-
proval of the Agricultural Educa-
tion section of AVA the first issue
: of the Magazine. consisting, of 16
. pages, was published in January
1929.* Thirty-seven volumes have
- since been published, which must
* constitute some sort of a record
for professional journals which
carry no advertising.

Policies for the operation of the
Magazine for the first year were
vested in an Editing-Managing
Board, which chose H. M. Hamlin
from Towa State College as the first
Editor. . E. Moore, lowa Director
of Vocational Education was des-
ignated as Managing Editor and
7. M. Smith, Indiana Supexrvisor, as
Secretary-Treasurer. In addition,
the Board appointed three special
editors—II. R. Groseclose, Virginia,
Tuture Farmers of America; R, W.
Gregory, Purdue University, Pro-
fessional Organizations; and W. A,
Ross, Wyoming, Farm Shopwork.

The basic structure for operation
{ the Magazine has changed but
‘little over the years, Personnel of
“the Editing-Managing Board is
“designated on a rotating basis by
“the Agricnltural Education section
“of AVA and submits a report to
the Section at the annual conven-
“tion of AVA. The scope of the
‘Magazine, however, has expanded
onsiderably. A section on Methods
was added in January 1930, with
further expansions during the sec-
ond year to include .Supervised
“Practice, Part-Time and Evening
Schools, Research, and Book Re-
views, The structure thereafter be-
came rather stable for several years
except for adjustments in title des-

e second volume was terminated in
Une after six issues, in order that suc-
ceeding volumes might conform to the
al vear.
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The Agricultural Education
Magazine—1925-1965

' GEORGE F. EKSTROM, Teacher Education, The University of Missouri, Columbia

ignations involving certain of the
areas—viz, Farm Mechanics and
Farm Shop, Farming Programs for
Supervised Practice, and Farmer
Classes for Part-Time and Evening
Classes. A section on Supervision
was added in 1945,

A. K. Getman at Cornell and
R. W. Gregory at Purdue initiated
a series of articles dealing with
“Contributions of Leading Ameri-
cans to Education” beginning with
the September 1932 issue. The
series was thereafter reprinted in
bulletin form. A second series of
special contributions was reprinted
in 1938 under the title, “Whither
Agricultural Education.” Stll a
third series, concluded in 1940, was
reproduced as “Contributions of
Leading Americans to Agriculture.”

Some deviation from the section-
alized organization of copy was in-
itiated in 1946, with emphasis de-
voted to the special-feature idea. In
1950 regional representatives,
charged with responsibility for so-
liciting copy by geographical areas,
were substituted for the subject-
matter designations.. In addition,
there are four editors assigned to
cover special areas-—Teachers, Book
Reviews, Vocational Division (U. 5.
Office) and Research. The immedi-
ate past editor has encouraged pres-
entation of pros and cons on con-
troversial topics under the caption,
“Both Sides of the Issue.”

There has been but one change
of publishers of the AcricuLTURAT.
FEpucaTioN Macazing. During the
spring of 1947, the Meredith Com-
pany indicated the pressure for ex-
panding major printing obligations
wag such that they felt it necessary
to discontinue printing the Maga-
zine. The FEditing-Managing Board
was confronted with the immediate
problem of locating a new pub-
lisher and was successful in nego-
tiating a similar arrangement with
Interstate Printers and Publishers
at Danville, Hlinois.

The publication of thirty-seven
volumes of the AcnicvrruraL Epu-
caTION Macazing without support
of advertising bespeaks for the role

Sihict

G. F. Ekstrom

of the professional publication
among workers in Agricultural Ed-
ncation. The cooperation of the
entire personne!l in vocational edu-
cation in agriculture-—readers, con-
tributors and staffs, has made pos-
sible the medium for exchange of
ideas and the recording of accom-
plishments.

EDITORS:

H. M. Hamlin, Iowa State College,
January 1929—March 1930.

Sherman Dickinson, University of Mis-
souri, April 1930—March 1932,

Carsie Hammonds, University of Ken-
tucky, April 1932—March 1935.

Roy A. Olney, University of West
Virginia, April 1935—March 1939,
{at Comell University beginning
July 1938)

H. M. Byram, Michigan State College,
April 1939—March 1942,

0. C. Aderhold, University of Georgia,
April 1942--March 1944,

W. F. Stewart, Ohio State University,
April 1944—June 1946.

G. F. Ekstrom, University of Missouri,
July 1946—June 1949,

W. IH. Martin, University of Con-
necticut, July 1948—June 1952.

W. A. Smith, Cornell University, July
1952—June 1957,

A, H. Krebs, University of Ilinois,
July 1957—June 1961.

T. W. Gandy, Auburn University, July
1961 June 1962,

Ralph J. Woodin, Ohio State Univer-
sity, July 1962—June 1965.

Cayce Scarborough, North Carolina
State University, July, 1965—

BUSINESS MANAGERS:

7. M. Smith, State Supervisor, Indiana
January 1929—June 1931,

W. F. Stewart, Ohio State University,
July 1931—March 1943,

G. F. Ekstrom, University of Minne-
sota, April 1943—June 1846,

W. H, Martin, University of Vermont,
Tuly 1946—-June 1949.
{ at University of Connecticnt begin-
ning October 1946).

Mark Nichols, State Supervisor, Utah,
July 1949—June 1952,

Byron ]J. McMahan, State Supervisor,
California, July 1952—June 1935,

Henry Ross, Texas A. & M. College,
Tuly 1955 January 1957.

Hemry TenPas, Oregon State College,
February 1957—June 1962,

T. L. Faulkner, State Supervisor, Ala-
bama, July 1962—




Congressman Perkins is serving
his eighth consecutive term in the
United States House of Representa-
tives from the Seventh Congres-
gional District of Kentucky; ranking
Democratic Member of the Tlouse
Fducation and Labor Committee;
Chairman of the General Subcom-
mittee on Education. As Chairman
of the ranking Education Subcor-
mittee, Congressman Perking spon-
sored and brought to a successful
vote the Vocational Education Act
of 1963 which has expanded the old
and inaugurated a new Federal
program for vocational education.

Congressman Perkins obtained
his early training and education
as a farm boy in rural, Knott
County, Kentucky. As a school
teacher and part time farmer, he
operated a small farm which he
still owns. His continued interest in
agriculture is reflected in the fact
that he continues to operate his
own home farm in a small way and
now owns another farm, which he
optzrated on a somewhat larger
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House of Representatives.
duties have cut back on his agri-
cultural activifies, but not his in-
terest in the problems faced by the
farmers. ' ‘

He has actively supported the
expansion of the agricultural voca-
tional education program along
with other vocational education ac-
tivities. He considers agricultural
vocational education as the prin-
cipal hope for our farmers due to
the fact that farmers. have been
slow to accept new methods and
many of their problems are related
to the fact that new types of farm-
ing, including specialized farming,
have made it quite diffieult for the
old style all-around farmer to con-
tinue his operations. .

He is the author and sponsor of
the Youth Conservation Corps, as a
means of providing employment
and training for young men who
are unemployed and out of school.
The Corps would be employed in
conservation work in State and Na-
tional parks, public lands, and for-

ests. 'The major provisions of the
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Leader In Passage
of Vocational Education Act of 1963

the President’s anti-poverty legisla-
tion. '

He has been an outspoken ad-
vocate of student aid programs in-
cluding Federal scholarships, work
study and student loans, and is the
author of the work-study program
in the Vocational Education Act
of 1963 which was also included
for students on the college level in
the amendments to the National
Defense Education Act, October
1964,

Through Congressman Perkins’
insistence in the House of Repre-
gentatives and his work as a con-
feree on the House-Senate Confer-
ence Committee on the 1964
amendments to the National De-
fense Fducation Act, federal fi-
nancial assistance to elementary

and secondary schools was ex-.

tended from the subjects—science,
mathematics, and modern foreign

languages to include Fnglish, -

Reading, History, Geography, and
Civics. He is also one of the spon-

sors of the Appalachian Develop-
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August, 1965

Declaration of Purpose

“ __ TO.MAINTAIN, EXTEND, AND IMPROVE
EXISTING PROGRAMS —
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TO DEVELOP NEW PROGRAMS, SO THAT

PERSONS OF ALI, AGES IN ALL COMMUNITIES
WILL HAVE READY ACCESS TO

HIGH QUALITY, REALISTIC,

VOCATIONAL TRAINING OR RETRAINING
{In Light of Actual or Anticipated
Opportunities for Gainful Employment)
SUITED TO THE NEEDS, INTERESTS AND ABILITIES
(Of these Persons). ”

— Vocational Education Act of 1963/

A preliminary survey of attitudes and practices of 100 elementary school principals was under-
taken. Thirty per cent responded. The results presented below are, therefore, not to be considered

indicative of any trend, only suggestive.
It is quite clear that the elementary school principles who responded to this survey enthusiastic-
ally endorse the instituting of broadly based vocational education programs for the elementary

school.
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