Stories

in

‘Pictu res

Pictures are needed’ for “Stories in Pictures”
(this. page), Dr, Gilbert 5. Guiler, photo editor,
requests pictures fram recders of this magazine.
Please send your pictures to him of 2120
Fyffe Road, The Ohio State University, Colum-
bus, Chio.

Chio Young Farmer Wives show baking awards at Young Former and
Wives Camp. :

Farm, University of Arkansas, Main Experiment Station.

David Mosher, Greenwich {Center) receives cerfificate and checks for  Awards. for outstunding achievement are presen ot the annual

$200 and $100 from Joseph Perrigo, Weare, New Hompshire, National  Arkansas Association FFA Awards dinner. :
FFA Vice President, for being nomed State FFA Star Farmer of 1965, .
Bruce Emanuel (of right) Greenwich, teacher of agriculiure and FFA Photo —R. C. Haynie
adviser to Mosher looks on during ceremony of 40th Anrnual FFA

i b Welimn Naw York. PFHOTG BY Chatles Anna, Alexander

ted

.l_chlgw Teachers of Vocational Agriculture preparing o unit of instruction on small gas engines.
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- | Editorials

What is a Local Program?

The “local program” has been the center of attention in vocational agri-
* culture through the years, Apparently everyone who has given thought to
* the matter will agree that the emphasis on the local program has been a
~ strong point, perhaps a key point in the development of vocational agricul-
ture programs throughout the country. This emphasis upon the local
situation, while using the problem-solving approach (as Ray Cardozier
- discusses in his Guest Editorial) may account for the many effective pro-
grams in vocational agriculture. : o
The emphasis upon fitting the program in vocational agriculture to the
local community can be supported from a number of viewpoints. The
sociologist, the psychologist, even the philosopher would find the local
view comfortable and fitting for developing educational programs for and
. with the people concerned. Certainly, basic democratic principles are
~ javolved in working with local people in developing local educational
| programs.
~ We seem to be on the side of the angels in giving emphasis o local
programs. So, what's the problem? Well, there have been a number of
problems all along and apparently they are increasing. One of the major
questions around for some time, but only recently examined closely by
* leaders in vocational agriculture, is this: Are the educational needs in dif-
: ferent local communities as different as we have thought? This question
- can be examined and answered from a number of different viewpoints.
These vary from the view that each individual has his own special needs to
that of seeing that everyone everywhere has the same hasic needs. Appar-
- ently, we have decided, until recently, that all programs in vocational
- agriculture should operate in the same framework but that programs within
: this framework should be tailored to fit the needs of the local community.
- For example, through the years, a “complete” program in vocational agri-
“culture included boys, voung farmers, and adult farmers — regardless of
‘the local situation. Traditionally, one teacher did all of these things, includ-
“ing deveéloping the curriculum and teaching materials for all of these
“groups as well as recruiting and holding members. Some studies have
- indicated that this is a rather large order, and frequently a very frustrating
~situation for the conscientions teacher of vocational agriculture.
. Changes in school systems through consolidation and otherwise, as well
as rapid changes in agriculture, have caused us to re-examine this emphasis
upon local programs tailored for a particular community. Some are de-
<. veloping and using statewide courses of study, Within these courses are
~specified units to be taught at certain grade levels without regard to the
~local situations. Again, the Guest Editorial raises some questions about
~ this approach, and points to some of the implications for ineffective
teaching, ,
. The position taken here is that the question needs full discussion from
all those concerned, including teachers of vocational agriculture. Other
leaders are reminded that there are different levels of “seeing” this problem.
For all educational programs there are the national, state, and local levels.
In vocational agriculture, there is still another level between the local and
“the state, represented by the district supervisor. Leaders at these levels
need to raise the same basic question, Just how different are the problems
in my district from others in the state? How different are the problems at
the state level than in other states? ‘
o .It would appear that the “answer” (?) lies in the direction of identifying
high priovity educational needs of local people. This can be done only
through careful study of economics, education, population, and other exist-
Ing conditions within the school community. In most cases this information
18 not available, Use of census figures, except as background material, may
even be misleading. Then, use of curriculum materials prepared elsewhere
2y be used in developing effective educational programs with the local
people. ¥urther guidelines are needed for the participation of leaders
Dove the local level,

— Cavee Scarhoroiioh

Theory
and

Practice

Cayce Scarhorough

More on definitions. Maybe we
mean concepis, as suggested in an
earlier editorial. At any rate, many
are concerned about the terms we
are using. Rightly so. It is difficult
enough to communicate when we
are using the same term in the same
way. Some have suggested that Dr,
H. M. Hamlin’s definition of Occn-
pational Education is “too broad.”
(See this column, August issue.) It
appears to me that this is a case of
using a term in different ways. Ham-
lin’s definition would seem to be in
terms of resulés, That is, it educa-
tion contributes to occupational
choice, competency, or advance-
ment, then it is occupational educa-
tion, However, if you are trving to
identify Occupational Education in
advance, then it would seem that
some limitation would need to be
put on the term. Would the fol-
lowing be specific enough for
identification, yet not be too nar-
row?

Occupational Education: educa-
tion that is designed to contribute
to occupational choice, competence,
or advancement.

No takers on the offer of space in
these columns to explain the devel-
opment- and use of the term mod-
ules.

Gil Guiler says that he is getting
lots of pictures but not enough good
uns! Does this challenge anyone?

Graduate assistantships are in-
creasing in many colleges and uni-
versities, both at the master’s and
doctoral levels, Further information
on availability will be in next
month’s magazine. I would urge
teachers and others to give consid-
eration to full-time graduate study.
Problems, of course, but rewarding
to any professional educator. Why
don’t you try #t?

{C Aantmited an nevd maoal
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Theory and Practice
(Continued from page 123)

An item in The Farm Index, Auv-
gust, 1965, explaining the reasons
for the big jump in educational level
of farmers, should have implications
for adult farmer programs, It was
as follows:

The most striking change in edu-

cational level between 1940 and
1960 occurred in the case of farmers
and farm managers, where the pro-
portion of high school graduates in-
creased from 19 per cent in 1940 to
59 per cent in 1960. Three major de-
velopments are behind this change:
{1) Declining numbers of farms and
farmers — small, marginal farms,
especially tenant farms, are being
steadily abandoned. (2) Increasing
mechanization and capitalization of
agriculture — young men entering
the ficld must have a high degree of
technical and administrative skill.
(3) Increasing accessibility of
schools to rural youth—school
busses and paved roads have elimi-
nated one drawback of farm living.

Cayce Scarborough

News and Views
of the Profession

“The Executive Committee of the
Agricultural Education Division of
the AVA has named a special com-
mittee on Professional Personmel
Recruitment which is to report at
the Miami Convention. Vice Presi-
dent Floyd Johnson says that most
states have experienced difficulty in
attracting and retaining well-quali-
fied teachers in all areas of agricul-
ture and particularly in Agricultural
FEducation. Johnson says that the
NVATA and the Land Grant Col-
lege Association can cooperate in
meeting the problem. Members of
the Committee are— Walter Bomeli,
Michigan; Wenroy Smith, Pennsyl-
vania; M. M. Botto, Kentucky; C. C.
Fustace, Kansas; Lowery H. Davis,
South Carolina; and Ralph J.
Woodin, Ohio, Chairman.

Professor Allen LeBlanc, Univer-
sity of Southwestern Louisiana, died
suddenly of a heart attack on Au-
gust 7. He was a graduate of LSU
(B.S. 1932, M.S. 1945) and had
been in teacher education at U.S.L.
since 1946, He had been head of the
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Guest Editorial

" Is Problem Solving

Passe?

V. R. CARDOZIER, Teacher Education, University of Maryland

Where is the vocational in vocational agriculture?

This is a query about the direction of teaching in vocational agriculture.
For years — since the beginning of federally aided vocational agriculture

— much of the teaching, probably most, was

centered about solving real life problems.

problem centered. It was
Teachers taught pruning fruit

trees, slaughtering hogs, laying out terraces — all aimed at developing the
knowledge, skills, understandings and abilities required to accomplish

these functions.

Now we see curriculum changes with units like

horticultural science,

dairy science, agricultural chemicals. Shades of 19011 Are we deceived or
do we see on the horizon a return to mastery of subject matter as the ob-

jective in vocational agriculture?

Recent discussions of curriculum content in vocational agriculture ap-
pear to be surely oriented toward the subject matter, with little direct
vocational or job orientation. We hear talk about clusters, about preparing
for wide ranges of jobs. No doubt this is possible. But does it require that
we abandon that highest of motivation for learning in vocational agricul-

ture, i.e., learning how to do something and understanding it? The virtue

of the problem solving approach is that it shows th

e learner that what he

learns is useful, that it leads directly toward the ability to solve his problem
or do something in which he is interested. Some curriculum plans remind

us of Dr. Carsic Hammonds™ story of the

how to get a good stand of oats is a problem.

teacher who announced that -
*Today boys, our problem is oats.” Oats is not the problem. For some boys,

The main objection to teaching directly for j ob competence is the tend-
ency to orient on skills only, while ignoring the knowledge and under-
standings necessary for intelligent decision making. Yet good teachers of
agriculture throughout the country have long used the problem-solving
approach to interest boys in those learnings which involved all of the sub-
ject matter that would be included in a strictly subject oriented unit. Thus,
good teaching with the problem solving approach used a unit on “pruning
fruit trees” to teach a great deal of subject matter which related not only

to pruning fruit trees but to

fruit production, arboriculture, and other

questions related to plant life. Those who criticize the problem solving ap-

proach (ie., in the true context of problem solving,
skills oriented, simply

questions in an academic unit) as superficial and

not simply asking

reveal their lack of understanding of the true value and use of the method.
No doubt problem solving has been abused, but on the other hand, no

one has discovered a better way to interest boys and girls in what they are

studying than to relate that study directly to life, and best of all, to relate

the study directly to real life problems that these boys and girls face and

recognize.
_ Subject matter training, preparation for clusters

of occupations with no

training oriented toward specific occupations, and hence having little or
no problem reality for boys, may fall far short of the goal. The fear may be
unwarranted but it suggests that over the horizon there are curricula an

programs in vocational agriculture that will be loaded with subject matter

but thoroughly dull for the learners. Will we walk

into vocational agricul-

ture classrooms that used to hum with activity and interest in learning to
find dull, uninteresting lectures on subjects, althongh agricultural in con-

tent, that have little or no meaning to the pupils?
What is the answer? It is not clear, and this art
offer a solution at this time. Instead, the intent is

cle does not propose to
to call the attention of

everyone concerned with curricular changes in vocational agriculture to

this threat with the hope that the needed curriculum changes can be made

without resulting in vapid instruction.

o~ S Y,

Dr. M. D. Mobley, noted voca-
tional educator, will retire at the
end of this month following 15
years as executive secretary of the
American Vocational Association,
Instrumental in promoting and
strengthening vocational education
and securing favorable legislation
for all fields, Dr. Mobley was suc-
cessful in protecting the interests of
vocational agriculture in many in-
stances. He was concerned constant-
ly with the relation of agriculture to
the nation’s well-being.

During hearings prior to passage
of the Vocational Education Act of
1963, Dr. Mobley appeared before
both House and Senate committees
dealing with the proposed legisla-
tion. His testimony included:

“The wvocational agricultural teachers
of this nation have meade one of the
greatest contributions in the world . . . by
making our preseni farmers so efficient
that we do not need so many of them on
the farm., :

“The point I am coming to is this: We
all admit that we don’t need as many
farmers in the future as we did in the
past, but the ones we do have, if they are
to make a decent living for themselves
and their families, . . . must be betler
trained than farmers of the past, because
farming is more complicated today then
ever before in the history of the world.
“One other point I would like to make.
“A great deal of effort is being made
and has been made over a period of 10
years, in light of this exodus . . . from
farms to the cities, in the selection of peo-
ple who go into training for the cccupe-
tion of farming.

“In other words, we are not trying to
enroll all the farm boys. We know that a
Iot of them will leave the farm, but the
great majority of those who are enrolled
in vocational agriculture are the ones
who will most likely remein on the farm.
They must be well trained. . ..

“The point 1 am trying to make is,
" that though we have many leaving the
- farms, those who are receiving vocational
. agriculture, in the great majority of cases,
. are the ones who are likely to be manag-
- ing our farms in the years ahead and we
[ eannot stop training them.”

Dr. Mobley’s agriculture back-
ground makes him conversant with
- the problems and needs of the farm-
~er and the vocational agriculture
“educator,

"THE AGRICULTURAL EpUCATION MAGAZINE, December, 1965

Dr. Mobley receives a pen from President Johnson at the signing of the Vocational Education

Act of 1963,

A mative of Paulding County,
Georgia, he was born and raised on
a farm and graduated from the Dal-
las (Georgia) High School in 1919.
He served as principal of a two-
teacher country school in his home
county and later earned his B.S.A.
degree from the University of
Georgia in 1923. For the following
two years, he taught vocational agri-
culture in the public schools of his
state,

During 1928-29, Dr. Mobley or-
ganized the Future Farmers of
America in Georgia and was made
state advisor for the group at the
initial state convention. He held that
post until July 1, 1950, when he was
selected honorary state advisor.
Georgia’s FFA camp on Jackson
Lake was developed during this

V. R. Cardozier
{Continued from page 124)

culture?

- It has become obvious that curriculums in vocational agriculture must
chapge. Farm production oriented instruction, alone, will no longer suffice.
. .'.rralning in the wide spectrum must be offered to those pupils who want
1t .The question is: Can we make these changes without completely sacri-
cing the teaching practices which many agricultural educators and
Ed_}llcational psychologists consider the real key to success in vocational

time. In 1940, he was chosen “Geor-
gia’s Man of the Year in Agri-
culture” by the Progressive Farmer,

‘When Dr. Mobley left his post as
Georgia’s State Director of Voca-
tional Education in 1951 to assume
the duties of AVA’s executive sec-
retary, an editorial in the Atlanta
Journal stated:

“One of Dr. Mobley's most fruitful
fields of service in Georgig has been the
Association of Future Farmers of Ameri-
ca, which he organized in this state. He
has had the vision to recognize that
young people remaining on the farm must
be well-schooled if they are io improve
their economic status; and, further, he
sees clearly that those leguing the farm
need industrial training as they invade
the urban labor market.”

Prior to being named state direc-
tor, he served his state as teacher,
teacher trainer, state supervisor of
vocational agriculture and assistant
state director. He holds a M.S. de-
gree from Cornell University and
LL.D. from Piedmont College.

Best wishes from all in Agricul-
tural Education go with Dr, Mobley
as he retires. '

— Floyd Johnson
AVA Vice Pres. for Agriculture
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The Need For Evaluating
State-Level Influence in Local
Program Planning

H. G. BEARD, Associate Professor, Education-Rural Sociclogy,
N. C. State University; formerly, Administrator, Agricultural Education,
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// Planning Local Programs-
* to Meet Interest and Needs

HAROLD L. NOAKES, Associate, Bureau of Agricultural
Education, State Education Department, Albany, New York

Since the beginning of vocational

agriculture near the turmn of the cen-
tury, there have been dramatic
changes in the nature of agriculture,
Farming has become more. highly
mechanized and scientifie.. More
and more of the work of the farm is
being provided by agricultural serv-
ices and agencies off the farm, In
addition, there has been a rapid in-
crease in the services dealing with
the processing, packaging, distribu-
tion and marketing of the food and
fiber produced on the farm.

“The local or area agricultural pro-
gram should reflect these changes.
The selection of courses to be of-
fered is influenced by the occupa-
tional opportunities in the area and
by the needs and interests of stu-
dents to be enrolled. :

Many statewide studies have been
completed which provide an excel-
lent picture of the employment op-
portunities and training needs in
agricultural occupations in these
states. In addition to statewide occu-
pational information, it is helpful in
program planning 10 have data
available for employment opporiun-
ities available each year in the field
of agriculture as well as employ-
ment trends in the school area.

A study? of off-farm agricultural
occupations in New York State re-
veals that high school programs in
‘agriculture must- be expanded to
meet the demand for agriculturally
trained persons.

A question is frequently raised by
a school administrator relative to the
interest of students in agricultural
occupations. Generally this is be-

cause he considers agriculture and

farming to be synonymous.

A number of studies have been
made in New York during the past
year to determine the interest of stu-
dents in grades 8-10 in five agricul-
tural occupation groups. The table
gives the results of three of these
studies involving over 6,700 stu-

1farold R. Cushman, Virgil E. Chris-
tomenn and Carry R. Bice. A Study of

dents and 22 schools cutting across
rural, suburban and urban areas of
the state. It is recognized that all
students indicating an interest in
agriculture will not actually enroll,
however, experience hasproven that
a significhnt mumber will enroll
when a variety of courses are avail~
able.

Among the first choices of occu-
pational groups, boys consistently
placed Conservation, first; Agricul-
tural Mechanization, second; Farm
Operation and Management, third;
Ornamental Horticulture, fourth;
and Agricultural Business, ffth,

A new pattern for agricultural
oducation has emerged in New York
which is particularly well adapted
to meet the program needs of area
schools and multiple teacher de-
partments. The instruction in this
emerging pattern falls into four gen-
eral categories including (a) Agri-
culture in grades 7 and 8, (b)
Agriculture in grades 9 and 10, (c)
Agriculture in grades 11 and 12 and

(d) post high school education in
agriculture,

Agriculture in Grades 7 and 8

Agriculture at this level is one of
the exploratory courses in practical
arts, It aids in the development of
appreciations of agricultural pro-
cesses and provides opportunities
for students to make a start in de-
veloping mechanical and scientific
skills inagriculture. Students should
be provided opportunities to explore
the broad field of agriculture and to
gain an understanding of the role of
agriculture in our modern society.

1t is not anticipated that students
will arrive at a decision relative to
the selection of a vocation during or
at the completion of agricultural
courses on the 7th and 8th grade
level. However, it is recognized that
the knowledge and experiences

Summary of Student Interest in One or More Agricvltural Occupation Grou

of Mew York State — 1965

Students
Surveyed

12 Oneida-Madison County Schools 3611 887 508 1396 38.7
7 Jefferson County Schools 2265 573 269 842
198 86 284 34.3

e e oAb @ohan]é

gained in such courses Can be of real
value to students in aiding them in
arriving at a decision relative to con-
tinuing an agriculture course in high
school.

Agriculture in Grades 9 and 10
During the first two years of high
school, agricalture students will
gain an understanding of the eco-
nomic importance of agriculture
and an appreciation of the occupa-
tional opportunities in the vatious
fields of agriculture, They will be
given opportunities in the class-
room, laboratory, shop and field to
gain appreciations and understand-
ings in the science of crop pro-
duction, livestock production, soil
management and mechanics as ap-
plied to the various fields of agricul-
ture. They also develop skills in
these arcas and learn to apply these
gkills to obtain vocational compe-
tencies. They will also be prepared
for specialized agricultural courses
in the 11th and 12th grades.
Students who do not continue ag-
riculture after grade 10 will receive
credit for the courses completed and
will have received vahiable instruc-
tion and preparation for life as 2
voter, taxpayer and consumer of
agricultural commodities. They will
have learned a store of agricultural
knowledge and have an understand-
ing and appreciation of the role of
agriculture in our modern lives and
the application of economic and
scientific principles to the produc-
Hon, processing, distributing and.
marketing of food and fiber. Ex-
periences will have been gained and
skills developed in growing crops
and livestock, agricultural mechan-
ics, conservation of natural re-
sources and accepting a leadership
role in society. This instruction will
be directly useful to those who go
(Continued on page 140)

ps — Three Areos

students indicating
1st Theice i Agriculture

Boys Girls Total %

B30

nent

37.2 .
27 6

H. G Beard

This article is on the seeming
paradox of vigorous state-level ef-
forts to promote local program
planning in vocational education.
First, an attempt will be made to
show the heavier state-level hand
in local program planning  affairs.
Secondly, 2 report will be given of
a most preliminary effort to evalu-
ate these increased state-level
acHvities. :

A Principle

In dealing with program plan-
ning problems related to the chang-
ing occupational mix, wherein
traditional vocational education
services are experiencing overlap-
ping and gaps in efforts, the Sep-
tember, 1965, issue of Agricultural
Education Magazine offered edi-
torially the following principle:
Try to ascertain the vocational
education needs of the people in
the local school district, adults as
well as these in school. Then, de-
velop the program of vocational
education which will come neax-
est meeting these needs.

A Problem

The present writer has ohserved
‘that state-level leaders in vocational
.5 education (directors, supervisors,
 teacher educators and state board
‘members) have engaged in a re-
. cent flurry of activity to actively
and directly assist in Jocal program
- planning, Indeed, there have been
widespread state-level efforts to en-
 courage true local program plan-
~ning according to the principle just
quoted. There are several reasons
for this increased activity.

Generally, there is renewed in-
terest in and emphasis upon vo-
cational education, Also, there are
prediences. The state-level leader-
ship is committed to maintain, ex-
tend, improve and redirect local
programs of vocational education
by policy statements contained in
new State Plans for Vocational Fd-
cation, 'These plans were writ-
n in the eanitit of providing: voca-

and Aciing State Director, Vocational Edueation,

tional Education “so that persons of
all ages in all communities of the
State . . . will have ready access to
vocational education which is real-
istic in the light of the actual or
anticipated opportunities for gain-
ful employment, and which is
suited to their needs, interests, and
ability to benefit from such train-
ing.”*

As a federal policy, the state-
level leadership is required to file
annual projections of local programs
including, among other kinds of in-
formation, analysis of groups of per-’
sons to be served, analysis of job
opportunities and manpower needs,
geographical variations in job op-
portunities and groups to be served,
comparative data on vocational edu-
cation programs to be offered, and
expenditures by purposes. Two
other circumstances related to in-
creased state-level activity in local
program planning are the mandated
1988 federal eovaluation and the
emergence of non-public school
agencies in the vocational education
field.

With this increased activity at the
state-level for local program im-
provement, with all its potential
blessings, one big problem is: How
can a heavier state-level hand se-
cure greater local initiative and re-
sponsibility which constitute the
sine gua non of local program plan-
ning?

Since the students, the teachers,
the administrators and the teaching-
learning situations are necessarily
and heavily involved in state-level
proposals, it seems judicious to se-
cure local evaluations for at least
two reasons. First, such evaluations
should improve the proposals, espe-
cially relating to local adaptations.
Secondly, local evaluations seem
necessary to develop the require-
ments for cooperative efforts in pro-

1public Law 88-210, 88th Congress, Ap-
proved December, 1963, Section 1.

North Carolina

gram improvement between local,
state, and federal levels.

An Evoluation Study
In January, 1964, the North Caro-
lina State Board of Education
adopted the following policy on
local program planning:
In adherence to the principle of
local initiative and responsibility
in the improvement of education-
al opportunity and performance
among situational variables in the
several administrative units in the
state, a plan for vocational educa-
tion should be developed by and
for each administrative unit.?
This idea of a local plan along
with guidelines for developing a
local plan were sent to local ad-
ministrative units. In addition,
several more specific program plan-
ning concepts were proposed under
the general heading of A Suggested
Pattern For Vocational Education.
A study® was made to secure local
evaluations of the local plan con-
cept and two representative pro-
gram planning concepts from the

“suggested pattern for vocational -

education”, namely, introduction to
vocations (a new course in occupa-
tional guidance) and revised voca-
tional agriculture curriculum (a
new organization of instructional
content in vocational agriculture).
The approach of the study was to
measure the meaning assigned to
the new concepts by local school
personnel. Differences in meaning
were determined between the new
concepts and comparable tradition-
al concepts, individually and by
{Continued on next page)

s“Reorganization of Relationships Be-
tween the Division of Vocational
Fducation and Secondary School Ad-
ministrative Units,” Minutes of the North
Carolina State Board of Education,
Raleigh, January, 1964,

SH. Q. Beavd, A Study of the Meaning of
Selected Program Planning Concepis In
Voeationgl Education, Unpublished Doc-
tor's Thesis, - Cornell University, Ithaca,
New York, 1965,
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{Continued from page 127)
cluster, and between the new con-
cepts and concepts on experimenta-
tion and inservice education which
were proposed as having a requisite
relationship to the new concepts
(requisite to the implementation of
the new concepts). -

Method
A semantic differential was con-
structed and administered tora 20
per cent random sample of teachers
of vocational agriculture in North
Carolina to elicit judgments on the
meaning of the program planning
concepts under study. Judgments
were elicited for the factors of mean-
ing of evaluation, potency and
oriented activity. The semantic dif-
ferential was administered to suth-
jects in group interviews. Compari-
sons by individual concepts for each
factor of meaning employed the #
test. The Wald-Wolfowitz two-sam-
ple runs test was used to make com-
parisons by cluster of concepts.
Findings
On the basis of the meaning of
individual concepts, it was found
that: (1) there were no differences
in the meaning assigned to the new
concept a local plan for vocational
education and the traditional con-
cept a local plan for vocational agri-
culture, indicating that unified local
plamming in all occupational fields
and for all vocational education
services, and local planning on the
traditional basis of vocational agri-
culture are equally good, strong and
dynamic; (2) there were differences
in the meaning assigned to the new
concept introduction to vocations
and the traditional concept iniro-
duction to agricultural occupations,
indicating that unified efforts in in-
siructional vocational guidance and
counseling through a course called
introduction to vocations are poorer,
weaker, and less dynamic than the
traditional approach to guidance
and counseling in vocational agri-
culture; and (3) there were differ-
ences in meaning assigned to the
new concepl revised vocational agri-
culture curriculum and the tradi-
tional concept vocational agricul-
sure 1, II, IIT and IV indicating that
reorganization of instructional con-
tent in vocational agriculture be-
ginning with a basic agriculture
course followed by occupational
specialty courses is better, stronger
- -1 N I
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We Can’t Neglect Our
Young Farmers

Recently we
have heard much
about the devel-
opment of new
programs in ag-
ricultural educa-
tion parlicularly
in the area of
offt-farm agricul-
tural occupa-
tions, Undoubt-
edly, this is proper and most of us
have jumped on the bandwagon even
though belatedly in many instances.
In our enthusiasm to develop some-
thing new we should be careful to
not abandon important segments of
our work such as the young farmer
program.

Young men entering farming make
up a vital group. True, they are small
in number but they will have a tre-

william R. Bingham

tional content organization of vo-
cational agriculture I, II, 111, and
v,

On the meaning of concepts by

cluster, it was found that: (1) there
were no differences in the meaning
assigned to the cluster of new con-
cepts and the cluster of traditional
concepts, and (2) there were no dif-
ferences in the meaning assigned to
the cluster of new concepts and the
cluster of requisite concepts. These
findings by cluster of concepts, each
cluster taken as a whole, indicate a
lack of differentiation in meaning
between the cluster of new concepts
and the cluster of traditional con-
cepts, and a general compatibility
in meaning of the cluster of new
concepts and the cluster of requisite
concepts. Actually, it was found that
a closer semantic relationship ex-
isted between the new and tradi-
tiona! concepts and between the
new and Tequisite concepts than ex-
isted among the new concepts.

Conclusion

Additional study of the new con-

cepts and their implementation is
needed. However, these preliminary
findings suggest that more intensive
local evaluations were needed in the
developmental stages. Likely, such
loeal evaluations would have im-
proved the proposals individually

e A e Eem At MPASTITT

WILLIAM R. BINGHAM, Teacher Education, University of Kentucky, Lexington

mendous impact on the future of ag-
riculture and of our entire economy,
They must be well prepared for the

-important role they will play and to

be able to meet the challenges they
must face. We as teachers and lead.
ers need to be familiar with these
challenges in order to give proper
assistance. :
Probably the first challenge to
consider is that of establishment in
farming. Getting started in farming
nowadays is usually considered to be
more difficult than in former years,
Old timers say that all they needed
to farm was a team of mules, a
grubbing hoe, a sack of seed corn, a
few tools, and a willingness to work,
This may have been true but even
then it was usually a long and diffi-
cult road to really become established
with a good home and farmstead.
~ Perhaps it is no more difficult to
become established today. Granted,
it takes a lot more to farm but there
are a lot more resources for young
men to draw from today than in
former years. We should help them
draw on those resources and chart a
proper course.

Securing a Base of Operations
Two key things in establishment
are a base of operations and capital.
A base of operations causes us to
think immediately of land. Land is
an important item but is relatively

less important than formerly, The

young man must make land serve
him rather than him serving it. Some
lapd is not worth owning. 1 once
heard a farmer refer to a field as a
“strong piece of ground.” A neigh-
bor replied that it would have to be
to hold up all the rock in it. -

A young farmer’s time is valuable.
He must produce 4 lot of bushels for

each day’s work. He is in competition -

with people who de. Therefore he
must spend his time on high capacity
land. He would be better renting and
getting one-half from 150-bushel corn
land than getting all from 50-bushel
land. ' .

During the past three years it has
been my privilege to serve as a judge
in" helping select the outstanding
young farmer in our state. A devel-

{Continued on page 137)

ANTHONY MUMPHREY, Dean,

Has the basic philosophy of voca-
tional agriculture chariged? Does
training present and prospective
farmers still continue to command a
respectable position as an aim of
vocational agriculture programs?
Are we expanding our aims to in-
clude new training programs re-
sulting in more profitable employ-
ment of youths as well as adults?
What objectives are serving as
guideposts for today’s vocational
agriculture? Who should participate
in local program planning? These
are the basic questions being asked
- by some educators (vocational as
well as academic) who are directly
concerned with the occupational
guidance of youth. Any of these in-
quiries can be adequately answered
!)y a thoroughly planned program of
instructional activities in vocational
agriculture, :

Who is Responsible?

Planning the local program, al-
though being the primary responsi-
bility of the teacher of vocational
agriculture, should involve the guid-
ance counselor, principal, key farm-
ers and local successful business/ or
industrial leaders. Such a group
cpuld serve as an invaluable, effec-
tive advisory council in program
planning. These individuals are im-
portant not only because their train-
ing and experience are worthy
contributions to the analysis of the
occupational needs of youth but be-
cause some actually share in the
~utilization and evaluation of the
final product.” Education has long
been criticized for not having had
the dialogue essential for the proper
coordination of education with busi-
ness, induastry, and others concerned
with the employment of youth. Bas-
ically, these individuals contend
that, seemingly secondary school
Students in all curriculums are being

¢ given to the kind of preparation
hich will be of immediate use to
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- Some Suggestions For
Planning Local
Programs

Louisiana State University at Eunice

those who will enter into the “world
of work.” Much of. this misunder-
standing and lack of articulation
could be averted if the proper liai-
son is effected with regard to the
initial planning of programs in voca-
tional agriculture.

Need for Basic Knowledge
and Work Experiences

Recent studies in vocational agri-
culture conducted throughout the
United States, reveal the need for a
basic knowledge of agriculture for
all individuals planning job entry
into businesses and industries allied
to agriculture as well as those en-
tering professional agriculture.
Leaders in agricultural businesses
have repeatedly indicated that in
many instances, they have not been
selective in employing the agricul-
turally trained individual. More ob-
vious has been the fact that the
non-agriculturally trained are com-
peting favorably with the agri-
culturally trained for jobs in
agricultural business and industry.
Is there a difference in the employ-
ment characteristics of these indi-
viduals? This situation should be a
matter of great concern to those who
plan programs of vocational agri-
culture,

Equally important in program
planning are the correlative work ex-
periences to be provided for those
who will enter farming, as well as
those looking to business or industry
for employment in the broad, agri-
cultural complex. These work ex-
periences, coupled with a sound
basic instructional program and
wholesome leadership activities
through the Future Farmers of
America, could make the difference
as far as those individuals who plan
to be employable when they com-
plete secondary school.

Implementation Necessary

Drepared only to enter higher educa ‘S i
ed - ;- Some leaders in eduecati
tion; limited attention appears to / ' on aro of

the opimion that more research
should be conducted before pro-
oram changes are effected in onr
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Anthony Mumphrey

pu-blic school system. The opinion of
this writer is that leaders in voca-

tional agriculture should implement

more of the research they have on
hand, as well as continuing needed
studies. Teachexs of vocational agri-
culture cannot wait 6 locate all the
facts before initiating some planned
changes in their programs. Many
vocational ‘educators are already of
the opinion that cwrrent programs
are too far behind research findings.
Most educators, however, will agree

that research is vital and should &~

K

maintain a safe, relative lead in vo-
cational agriculture program devel-
opment,

Evalyation and Follow-Up Essential

Evaluation is essential to maintain
an effective program, It should be
welcomed and initiated by the local
teacher and should involve all indi-
viduals who participated in the ac-
tual planning of the local program
as well as others who have an active
interest. The criterion “Is the pro-
gram meeting the occupational
needs of youths as well as adults?”
should be examined and evaluated
systematically. Redirections of the
program mnecessarily follow a good
evaluation.

The final proof of the effectiveness
of the program is the answer %o the
question, “What are the graduates
in vocational agriculture doing?”
What their employers think of their
initial occupational performance is -
of mo less significance than the prop- :
er placement of the individual, '

Educators would do well to
follow the progress of their constitu-
ents in their initial employment,
with the idea of evaluating sugges-
tions from employers for further im-
proving the effectiveness of voca-
tional agriculture programs.

This kind of action will not only
insure a more effective program but
will justify the expenditure of addi-
tional funds for the purpose of train-

ing individvals for more useful
emmnlovment
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Making Vocational Agriculture
a Truly Community Program*

SELZ C. MAYO, Head, Sociology and Rural Sociology,
Nerth Carolina State University
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s _ ARLYNN D. ANDERSON, Research Assistant,

A Community Surveys Mkh;gl:;s sf::n:rj:::: the size of their
Its Agricultural Future

farms and 24.5 per cent stated plans
What are the opportunities for en-

munity and each organiza-
tion in fact has an informal
organizational system — in-
formal groups run the aver-
age community. We must
[earn it; we must understand
it; we must work with it.

3. Social ranking structure of the

for increasing livestock numbers.
The main crops grown on irrigated
farras were cereal grains, alfalfa or
try into farming?
This was the problem that was
studied in Dolores, Colorado, in

mixed hay and some corn. It was
an effort to determine just what

farm and ranch entry possibilities”
there would be from 1962 to 1965
for the 28 vocational agriculture.
graduates of Dolores High School
entering the world of work during,
that time. Entry possibilities were
determined at the different levels of
status on the agricultural ladder,
what the different possibilities were
and how many of these actually ex-
isted.

The survey included 46 farms and
ranches that were believed to be
economic units. An economic unit
was determined as one which would
provide sufficient economic return
to support the operation and pro-
vide for reasonable further estab-
lishment, The farming area in which
these units were located included
dry-land farms, diversified opera-
tions, irrigated units, livestock op-
erations, specialized crop producing
units and orchards.

Rainfall 15 Inches

The success or failure of farming
in this Southwestern part of the
state depends on water, particularly
rainfall. Because of the nature of the
terrain a large portion of the tillable
land cannot be irrigated. Respon-
dents interviewed indicated a range
of crop success from one out of
seven to three out of five years on
dry-land units, and only a stightly
better average on the irrigated units.
With these conditions prevailing

it can readily be determined what
the attitude toward ranching and
farming might be. Yet, sons of these
farmers and ranchers, and other
boys, had enrolled in vocational
agriculture when it was started in
the Dolores school system in 1958.
Since that time there had been a
steady increase in the enrollment. At
the time the first students to com-
plete the full four years of voca-
tional agriculture were graduating,
vocational agriculture itself was fac-
ing a real crises, Some careful, but
ot action was needed to re-

Arlynn D. Anderson

Survey Planned to Siudy the Need

It was decided that in order to
deal with the problem in a realistic
manner a _carefully planned survey
was ‘necessary. To get the study
under way a list of respondents was
made, This was accomplished by
using the telephone directory, pre-
vious personal visits and by employ-
ing the knowledge and services of
the students emrolled in vo-ag
classes. The original list included all
of the possible farms and ranches
that would most nearly fit the de-
sired pattern of the study. The de-
cision as to whether the unit was an
economic one was left to the respon-
dent. As soon as it was determined
if the farm or ranch was an econom-
ic unit of production it was added to
the final list.

Contact was made prior to the
actual visit in an effort to assure that
it was agreeable to make the inter-
view and not infringe upon the op-
erators’ time.

Of the final 46 respondents it was
discovered that 34 were owners, four
were in farm managerial positions,
three were partners, three were
sharecroppers, onewasa cash tenant
and one was a crop-share tenant.
The farms were categorized accord-
ing to size to compare the distribu-
Hon of the different status levels of
the operators interviewed and the
numbers in each size category.

Cood farm management practices
werenot in evidence on many farms.
Liabor-economy relationships were
believed to be the underlying tactor
affecting the size of the farm owned.
Most owners were found on farms
that could be operated with family
labor.

The fact remains, however, that
some of the farms included in the
study were producing at top level.
This was specifically noted when it
was discovered that 67 per cent of
the partnerships were on farms that
were less than 640 acres in size.

The average size of the farms

e W

discovered that orchards of less than

40 acres were hot helieved to be

cconomic units. Most of the smaller
farms in the study were orchards.

A few acres of cash crops were
noted on irrigated units, but in no
case, with the exception of the
orchards, were they emphasized to
the point of being a main source of
farm income, The crops grown on
these units were grown to feed the
livestock.

Small focks of sheep were mainly
on farms that were smaller than the
average while cattle, both breeding
and fattening, were found on farms
that were larger than the average.
Only two swine herds were found.

Principal dry-land crops -grown
were discovered to be wheat and
Pinto beans. Livestock numbers on

dry-land operations varied, but the

majority of the livestock noted were o

stocker cattle and these were usually
found in lownumbers. The livesteck
on either the irrigated or the dry-
land units studied, with the excep-
tion of the larger commercial beef
operations, were not consistently. a
part of the annual or long time plan.

Opportunities Discovered
By summarizing the information
at this point of the study it ‘was
concluded that there were oppor-
tunities for jmproving farming con-

ditions, but these opportunities did -

not mecessarily exist on farms or
ranches where students of voca-
tional agriculture lived or had
associations.

Full-time and part-ime oppor-
tunities for entering farming or
ranching were determined and
grouped according to the period
during which they occurred, These
opportunities and their number are
listed in Table L

e

TABLE 1. Oppotiunities for entering farming
and ranching. ot different status
levels on the agricultural ladder.

1962 1963 1964
and and and

operator Status 1963 1964 1965 Total
Owner 2 .5 7 14
laborer 4 2 3 9
Partner 5 1] 3 8
Cash Tenant 0 1 2 3
Sharecrepper 0 1 1 2
Managet 1 0 0 1
P e o n 1 0 i

A teacher of Vocational Agricul-
ture has in my, opinion, three tools
available with' which to make his
program a iruly community pro-
gram. The first of these tools is the
training, experience and mature
judgment of the teacher himself. In
this discussion this tool shall be
taken for granted as it runms as a
thread through this entire discus-
sion. There is ample evidence that
many and perhaps most Vo-Ag
teachers have exercised these ele-
ments in such a way that rural com-
munities have been enriched almost
everywhere — communities in your
state and in mine,

~ Research is a Basic Tool

The first basic tool available o
the teacher of vocational agriculture
with which to make his program a
truly commmity program is fe-
search, As blunt as it may sound at
first, 2 Vo-Ag teacher cannot teach
or conduct his program effectively
without a deliberately planned pro-
gram of research within his own
community. His research has to be
more than casual or highly selected
observations about his community.
What I visualize is a well developed
and systematic program of research.

I suspect that what many of you
are saying or thinking at this mo-
ment goes something like this—

But, if T carry on a research pro-
gram, when will I have time to do
my job of teaching?” But, this is my
point, you cannot do an effective job
of teaching and changing the com-
munity environment without the re-
search, So, in reality, community
research is as much a part of your
total job as is the actual conducting
of your classes.

The research envisioned here is
of two major types. The first type
might be called research for com-
munity understanding. Here the
teacher endeavors to gain an under-
standing of the community as a

~ basis of policy formation within the

framework of the educational sys-

- tem of which he is a part. The sec-

ond type of research viewed here as

P
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necessary to making his program a
truly community program might be
labeled tentatively as situational re-
search. These are specific situations
which will enable the professional
person to implement the general
p.olicies with specific recommenda-
tions. You will, of course, recognize
that one significant part of the latter
is the well developed problem-solv-
ing through research approach in
teaching,

- Lel's now turn our attention to an
analysis of, or at least a pointing up
of, some of the basic elements in-
volved in both types of research.

A. Research for community un-
derstanding (adopted from Sanders,
Irwin T., Making Good Communi-
ties Better, Lexington: University of
Kentucky Press, 1953. Pp. 8-26)

Since there are 50 many aspects of
or elements in the understanding of
the community, it is necessary to be
selective, For the purpose of this
discussion, five basic areas may be
stressed, .

1. Leadership structure of the

community.

a. All communities have a lead-
ership strocture.

b. No one is a born leader — it
is a Jearned process.

c. Certain leadership traits do
not hold good for all com-
munities.

d. We must learn the types of
leaders confided in by com-
munities,

e. This structure is in a process
of constant change.

2. Kinds of social organization in

the community.

a. All people have a system for
getting things done. We must
learn this and use it in so far
as possible in order to
achieve the best results,

b. There are all sorts of formal
organizations in our com-
munities. We must learn who
makes up the membership
and what functions are being
performed,

c. We must understand the
leadership structure of each.

d. In addition to these formal

community,

a. Every person and family fits
into a ranking system or hier-
archical strecture in the com-
munity,

b. This system is expressed in
many ways and by various
names — for example, town
people, no-goods, solid citi-
zen, landowner, tenant, mill
people, ete,

¢ In some communities “who

- you are” is more- important
than what you are,

d. These rankings are deter-
mined by a host of factors —
age, sex, color, occupation,
income, length of residence,
family background, religion,
etc.

e. The Vo-Ag teacher must
learn and understand these
rankings and the basis of the
rankings if he wants to work
with all these groups. He
must understand the relation
of each to the other.

f. This, too, is a dynamic struc-
ture and undergoes change.

4. The social pressure system in

the community.

a, Every community and organ-
ization has a system for pres-
suring individuals to conform
to accepted standards of be-
havior and also of punishing
for nonconformity.

b.In some areas praise goes a
long way, while in others it
is confused with flattery and
received suspiciously. Put-
ting one person in the lime-
Light may make others en-
vious and less cooperative;
while in others people are
pleased when one member
receives a great deal of rec-
ognition.

¢. If the Vo-Ag teacher is seen
too often in the presence of
certain people, he is auto-
matically rejected by others
in the community. Social
pressure may be quite great
in a2 community.

5. Systems of social values in the

community.




Organizing for
Research and Development

LLOYD J. PHIPPS, Teacher Education, University of lilinois

If we are to meet the research and
development needs discussed in the
November issue of the “Agricultural
Education Magazing” in the article,
“Research and Development Need-
ed in Agricultural Education,” we
must get better organized for re-
search and development. All or

some of the following activities -

should be undertaken. (Some states
have already utilized many of the
suggestions I am about to mention.)

1. Research and development com-
inittees should be established at
all Universities preparing voct-
tional teachers. These committees
should have representatives from
all content areas in vocational ed-
ucation plus access to copsnltants
from subject matter felds. Teach-
er educators in agriculture can
profit from participation on such
commmittees, Such participation
will broaden our educational hori-
zons and keep us from being too
provineial. ‘ )

9. “Egrmarked” time should be. de-
voted in agricultural education
staff meelings at Undversities to
the planning and analysis of re-
search and development projects.
“Faymarked” time should also be
devoted at supervisors” stafl meet-
ings to the planning and analysis of
research and development projects.

8, Joint meetings of teacher educa-
tors and supervisors, with teacher
representatives, should be regular-
Iy scheduled for the exclusive
consideration of research and de-
velopment.

4. Vocational agriculiure teacher
associations at both the state and
national levels should be encour-
aged to establish research and
development commitices and to
devote edequate ttme at associg-
tion mectings to research and
development,

5. The joint state staff of feacher
educators and supervisors should
establish special ad hoc research
and development commitlees as
needed. These special committees
should report to the joint staff.

6. Supervisors should encourage the
establishment of a vesearch and
development commitiee with
membership from dll vocationgl
education conteni aregs. Agricul-
ture education supervisors shonld
be represented on this committee
for the same reason given for the
representation of teacher educa-
tors in agriculture on University
vocational education research and
development committees.

7. The supervisory 'sta)? in agtf»icul-

a7

mittees to advise regarding re-
seqrch and development programs
needed. Mr, Guthrie, Chief of Ag-
ricultural Education in Ilinois,
has utilized the services of indus-
try committees in {1) ornamental

“horticulture, {2} agricultural ma-

chinery and equipment, and (3)
agricultural supply. Their use has
been very worthwhile.

. Teacher educators and. supervisors

should encourage action research
among teachers, We have often
educated and supervised teachers
of agriculture with such a “tght
rein” that we have virtually elimi-
nated all their initiative and
imagination, We are too prone to
tell teachers what will not work
instead of listening to their plans,
and providing supporting encour-
agement to conduct action Te-
search, We have played “God”
and have used the vocational edu-
cation acts and the state plans
for vocativnal education as clubs
to stifle action research and to
maintain the statas quo. We have
often “worshipped at the feet of
tradition”. The result has often
been the loss of departments of
vocational agriculture in many
areas where agricultural education
is of vital and growing importance
— notably the urhan areas. For ex-
ample, in Hlinois the Woodrow
Wilson Branch of the Chicago
Junior College established for
1065-66 a vocational agriculture
program in the orpamental horli-
culture field at the 13th and 14th
grade levels. This development is
{aunched after many schools sur-
rounding Chicago dropped their
vocatonal agriculture programs
because their service area had be-
come almost completely urban.
Encouragement of action research
and a more extensive research and
development program, which is
now possible because of the Voca-~
tional Education Act of 1963, may
have saved some of these depart-
ments of vocational agriculture,
and their teachers could now be
making - their contributions in
eliminating the unemployment
problern of this urban area.

. Agricultural educators should de-

velop policies that will promote
the freedom of reseavchers. The
best way to stiflc cffective and
productive research is to interfere
with the freedom of researchers.
Good research workers do not
work effectively and frequently re-
fuse to operate in an administra-
tive “straight jacket”. Some may
abuse their freedom, but their

number will be few, It is a small
T SR R g |
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10. Agricultural educators should en-
courage vesearch by individuals.
Individuals are, after all, the only
ones that can do research, We
should not insist that all or even
most research fit into = state
“mold” for research. Remember
that good researchers are difficult
to “harness” into a mnatiomal,
regional or state program of re-
search. .

11. Delegate responsibility for a re-
search project to o definite person.
1 am completely disenchanted
with group research projects, co-
pperative research projects, re-
gional and national research
projects. They lead to COmpronse
in design and to mediocrity. We
can have effective research co-
operation, however, as Duane
Nielsen and other promoted such
cooperation in the thirty-nine
states that conducted the studies
of nonfarm agricultural job op-
portunities. There was a common
objective, but each researcher was
free to design his study as he
wished.

12. Encourage and support both proj-
eot research and program end
development research. Project re-
search is an essential ingredient of
any total research and develop-
ment program, Excessive reliance
on project research and develop-
ment, however, often stifles
initiative and innovation among
yesearch workers, Program re-

search provides a leavening in- i

gredient for a total program of
research and development. It as-
sists in the prevention of the
excessive bureaucracy and regi-
mentation that may accompany
project research and development,
it provides “hard” money in con-
trast to the “soft” money for proj-
ect research and . development.
“Hard” money is needed to estab-
lish and maintain an adequate
staff of research and development
workers.

Who initiates action? Everyonse
must accept responsibility. It is too
important to be neglected. The first
step in initiating action is the de-
velopment or revision of administra-
Hve machinery, perhaps along the
lines just mentioned. Do not worry
ahout the funding of research and
development projects. If you get

your administrative machinery for -

promoting and developing research
projects developed properly, and if
you obtain well designed research
proposals, funds to support your
proposed research will be available
and more funds are on the way, Our
main task is to get “geared up” for
good research and development.
The meeds and opportunities are
available. The only limitations are
our enthusiasm, imagination and
ability as research workers and ad-

Our program is what we will it to
be. Success or the lack of it depends
upon our attitude, inferest, desires,
efforts, and plans. Failure to use
these means that we have automat-
jcally willed that the program be
sterile and we have doomed it to
mediocrity,

Evolving concepts of agricultural
education and the extensiveness of
the task require usage of the best
brains and efforts of the community.
Habit and complacency make it dif-
ficult to release cutmoded practices
and philosophies and to venture into
needed new and unexplored areas.

Although there are no assurances
that success will be automatic, there
are certain practices which will en-
hance the likelihood of satisfactory
attainment, As the program of edu-
cation in vocational agriculture is
devised to meet current needs, it
seems that the following procedures
have merit and should be consid-
ered:

1. Survey needs of the communi-
ty. An analysis of current operations
in the light of community needs is a
step toward advancement. One of
the problems frequently facing a
group of evaluators is that of locat-
ing the source of weakness in the
program, Is it the result of a poor
plan, or has the implementation
been mediocre? There is & possibili-
ty also that it may be the result of a
combination of these.

Vitality of the program needs to
be renewed. The so-called “cutting
edge” of vocational agriculture
requires sharpening. Often evalua-
tions are made piecemeal or frag-
mentary upon the bases of physical
facilities present and the personality
of the teaching staff. Admittedly,
these are important, but they are of
a secondary nature. The prime fac-
tor is the quality of educational
services rendered and the extent of
these services.

Questions which need answering

-include:

a., What does the community
need in the way of agricultural edu-
cation?

b. To what extent is the current
program meeting educational

. > )
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Buﬂding a Dynamic VO~Ag
Program |

J. C. ATHERTON, Teacher Educafian, Louisiana State University

¢ Is there sufficient community
involvement in the program?

d. Is the local program flexible?
Is it reaching all it should serve?

e. Is the program comprehen-
sive?

f. FHow does the quality of in-
struction rate?

Answers to ‘these and similar
questions are needed so that empha-
sis may be focused upon vital or
critical points. This survey may in-
dicate that there are many problems
to solve, however, it is likely that
the greatest one will be inertia.

9. Determine objectives and set
goals. The program of education in
vocational agriculture embraces
many things. Some elements should
be given higher priority than others.
Through this process emphasis may
be assigned to the more important
activities,

Consideration, planning, and im-
plementation are required for suc-
cessful operations. These have the
potential for improving every phase
of the educational program. New
approaches may have to be utilized
in order to make provisions for large
segments of the community. With
the broadening vision of agricultural
education evolving, it is difficult to
fathom the extensiveness of a com-
prehensive, dynamic program,

Goals must be clear and definite.
Techniques for achievement should
be included. All activities planned
should be educationally centered.
As a general rule we do only those
things we plan to do except that
occasionally outside pressures may
force us to engage in a few addi-
tional activities, Since this is the
situation, it behooves the teacher to
outline a long range comprehensive
program which centers attention
upon the direction that seems de-
sirable.

Education and . leadership are
fundamental ingredients of the task
of the teacher of vocational agricul-
ture. An effective program will in-
clude a balance between the two;
neither aspect should be neglected.
The plan should be “tailored” for the
individual community as each has a
degree of uniqueness which should
1 . manncodrized Thic herameoe cii1ite
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obvious when one visits several
school communities.

3. Schedule the essential activi-
ties throughout the year. For best
results the work should be coordi-
nated into the overall calendar of
the community school. Maximum re-
sults require that there be an appro-
priate allotment of time, facilities,
energy and finances,

Reaching the people of the school
community will involve a variety of
activities, techniques and of timing.
Formal classes during regular
school hours will enroll only a por-
tion of the prospective clientele. The
timing must fit the local community.

The extensiveness of the task to
be done is appalling, but when
properly planned and scheduled it
does not appear insurmountable.
Scheduling of activities permits the
instructor to plan more wisely and
to use time effectively. It is possible
that at times one has neglected cer-
tain essentials because some other
aspect was more appealing, Exces-
sive time spent on one enterprise,
farm mechanics, contests or shows
are examples of this, Certain areas
may be less glamorous, but this
does not diminish their value nor
the need for instruction in them.

4, Involve the public in the pro-
gram. Improved living is the fore-
most goal to attain through the
instruction in agricultural educa-
tion. 'To bring about changed lives,
the people of the area must be in-
volved. Through this involvement
plans devised may be translated into
action. Citizens of the community
should be active in all phases of the
program . . . planning, execution,
evaluation, and replanning.

Fach community should decide
upon the approach to make in pro-
gram development. It seems that
best results are attained when there
is a planned program which in-
cludes a variety of educational and
community leadership activities.
The people should be involved in
the fulfillment of these responsibili-
fleg. :




A. D. Anderson
{Continued from page 130}
No attempt was made to analyze
the reasons for the trends that might
be indicated, such as the evidence

supporting increasing numbers of

opportunities for owners.

The part-time opportunities dis-
covered by years indicated a great
demand for agricultural laborers; an
average of 179 per year. Tt was noted
however that work for part-time
laborers was only seasonal and that
periods of actual employment were
usually no longer than two to three
weeks in seasonal crop work such as
hoeing and shocking beans, haying
or picking and sorting apples. Most
of the apple work is done by women.

The one important finding relat-
ing to part-time opportunities was
that there were entry possibilities
for six part-time sharecroppers, five
crop-share tenants and one part-
time manager. These levels of entry
were recommended by many of the
respondents as being a way to be-
come established in farming or
ranching ideally and economically.
The fact thatthere were many small-
er tracts of land discovered that
were not considered to be economic
units, supported the belief that a
young man wishing to become es-
tablished could take advantage of
any of the parttime opportunities
discovered and lease some aeddi-
tional land to supplement his farm-
ing program.

Recommendations

There are a number of other
factors that would help ascertain if
a young man could become estab-

lished in farming, but it was de-

termined thal opportunities were
available for the vocational agricul-
ture graduates. .

It was discovered that expanded
and more intensive instruction and
practical experience in developing
soil plans, crop rotations, crop-kive-
stock balances, capita] investment
calendars, equipment utilization,
Jabor needs, annual and long-time
plans and farm home relations, for
high school and post-high school
groups alike, was needed in order to
take advantage of the opportunities
discovered, Some of the graduates
were taking advantage of the op-
portunities. Two had entered part-
nerships on a full-time basis during
the course of the study. Others were
enrolled in college, preparing to re-

A Study of . ..
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Teaching Loads and Teacher
Duty Assignments

.. . In Multiple-Teacher Deparimenis

B. C. BASS, Teacher Educatio

Two of the problems with which s

n, Virginia Polytechnic’ Institute

upervisors and teachers of vocational

agriculfure have been concerned for many years are teacher loads and

teacher duty assignments in multiple-teacher departments.

Yn an effort to collect information to be used in dealing with these prob-

Tems, a study was made of the 196
multiple-teacher departments of voc

4-1963 teaching loads of teachers in
ational agriculture in Virginia and of

the extent to which the duty assignments in these departments had been

-satisfactory.
Data for this study were gathere

d by means of a questionnaire. The

teachers in 55 (77 per cent) of the 71 multiple-teacher departments of
vocational agriculture in Virginia supplied information for the study during
March, 1965, There were 123 teachers employed in these 55 departments.
‘ Findings
Two of the teachers worked full time with young adult farmers and the
other 121 teachers taught 2 total of 6,797 high school students during 1964-
1965. This was an average of 56.17 high school students per teacher, Six

of the teachers taught an academic
study hall. :
Relative to the length of teaching

class and one was responsible for a

perjods, 45-minute periods were used

in only one (2 per cent) of the departments included in this study. Fifty-

minute periods were used in 13 (24 p

er cent ), and 55- or 80-minute periods

were used in 40 (74 per cent) of the departments.
The teaching loads of the 121 teachers in terms of high school class
periods taught each school day during 1964-1965 were (not including out-

of-school groups):

1 teacher taught 2 periods per school day

7 teachers taught 3 periods per school day

- 70 teachers taught 4 periods per school day
35 teachers taught 5 periods per school day
8 teachers taught 6 periods per school day

191

The 123 teachers were scheduled

(Two other teachers worked full time with out-of-school groups).

to supervise students projects and do

planning each school day as follows:
8 teachers had no periods scheduled for supervising and planning
36 teachers had one period scheduled for supervising and planning
70 teachers had two periods scheduled for supervising and planning
6 teachers had three periods scheduled for supervising and planning
1 teacher had four periods scheduled for supervising and planning
9 teachers worked full time with out-of-school groups

123
An average of 1.73 school periods

A

per teacher were scheduled for super-

vising students’ projects and planming.

The data in Table 1 reveals the

teacher departments in which responsibility for

assigned to one teacher or shared by
ing the used arrangement “highly
“unsatisfactory.”

It may be seen that the number of departments reporting on the duties
ing TV programs, to 55 reporting on
classes and supervising the projects of
f the duties listed were not per-

formed in some departments. For example, some departments did not op-

varied from 18 reporting on present

such duties as teaching high school

students. It should be noted that some 0

BT T ——

proportion of the reporting multiple-
each of certain duties was
all teachers and the proportion report-
satisfactory,” “fairly satisfactory” or
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TABLE 1. Proportion of mulfiple-teacher departments of vocafional agriculture in Virginia in
which responsibility for each of certain duties was assigned 1o one or shared by all
teachers and the extent the arrangement had been satisfactory.

(Note: Not all 55 departments reported on each duty)

Reporting depart-
- ments in which
Duties

Reporting departments in

which the arrangement

agriculture students.,

V7T U P, o0 ] 1

responsibility was: hatt heen:
{Hote: The namber in parenthesis Assigned  Shared Highly Fairly Un-
at tie end of each item is the ta one by all satis- satis-  satis-
sumher of departments reporting.) teacher  teachers factory factory  factory
3. Teach high schoal vocational
agriculture classes (55).....ov.oiiranens — 100%%6* - 85% 15% —
2, Visit farm and work projects of :
high school voc. &gr. students (85).cannuen — 1009%* 1% 25% 4%
3. Prepare students for and halp '
conduct FFA contests (55).......00ccaen 5% 95% 74% 26% —
4. Conduct livestock jmprovement
project (Ex.: Sears bull project) 41)..... 24% 75% 68% 329 —
5, Serve as advisor fo the local
FEA chapier {53)..ceuvenisvrannar v 57% A3% 75% 23% 2%
6. Teach farm mechanics to high
schoo! voc. agr. siudents (83)........... 9% 919% 83% 15% 2%
7. Teach general mechanics o students
net enrolled in voe. agriculture (40).... 50% 50% 85% 15% —
8. Organize and conduct classes
(includes visiting farms of
members & preparing class reports)
for: (a) Adult farmers (45}, ....oceueirnns 36% 64% 53% 5% 2%
{b) Young farmers (Bl)........coovvvrnnn 3%% 61% 54% 14% 2%
9. Teach fartn machinery maintenance -
and vepair classes (B0}, ...ocovennivanins 22% 78% 70% 26% 4%
10. Counse! students (includes
recrulting students) (58). ... ...ciiiiiiien 2% 98% 63% 35% 2%
11. Secure, organize & file subject matter
(teaching materials) (B3).......oiviaens 15% 85% 48% 48% 4%
12. Departmental correspondence (54)........ 28% 2% 56% 20% 4%
13, Organize and use an advisory council (42).. 7% 93% 44% 54% 2%
14, Conduct classes in foad
production and conservation (7)......... 33% 67% 6% 44% —_
15. Supervise the operation of the
school community cannery (30}..........- A7% 53% 64% 36% _
16. Evaluate the local program of
vocational agriculture (53),.......ocevrnas — 100% 64% 349 2%
17. Publicity
a. Write news articles (50)..... 0% 70% 54% 42% 4%
b. Present radio programs (40)... 15% 85% 65% 30% 5%
c. Present TV programs (18)........... 33% 67% 61% 33% 6%
d. Present school assembly programs (39).. 21% 79% 69% 28% 3%
e. Prepare FFA fioat for -a parade (30}.... 17% 83% 71% 29% —
f. Prepare FFA or departmental exhibits {50) 22% 78% BEY%: 34% -
g. Conduct a county or community fair 29 7% 93% 58% 42% —
18. Prepare reports
a. Inventory of equipment, books,
and teaching aids (54)....cvuveriianen 22% 78% 71% 27% 2%
b. Requisition for reimbursement '
for cannery (29) ..icsiienninaareronn 62% 38% 84% 16% —_
¢. Annual program of work for
the voc. agr. department (85).......... 20% 80% 71% 27% 2%
d. Statistical report—schedule
of £lasses {B8). ... .ieriiiaiisanaiaes 22% 78% 84% 16% —
e. Quarterly activities repert {(58}....... 11% 89% B0% 20% —_
f. FFA dues, order for record
books, pins, efc. (B5)....eeeveeairias 45% 55%. 83% 17% —
g. FFA chapter program of work [£1:) T 44% 56% 73% 25% 2%
h. Teaching, Calendar {55)......vovvrvre- 7% 93% 77% 23% —
i. Preliminary report, high
school students (B5).....vevernsnsoens 25% 75% 81% 17% 2%
j. Follow-up records of former students (55) 35% 65% 749% 24% 2%
k. Final report, high schoo! students (55).. 27% 73% 77% 21% 2%
i FFA state tarmer degree applications (51) 69% 31% 73% 27% —_
m. American farmer degree applications (28} 59% 41% 69% 31% —_
n. Final FFA chapter report (54).........s 46% 549 7% 23% —
o. Applications for FFA
Foundation & other awards (51).. ., 43% 57% 639% 7% —_
p. FFA camp reservation requests (50).... 40% 0% 74% 26% —_
9. Forestry Camp scholarship '
applications (48). ... c.cveirrrciaanne 29%, 71% 74% 26% —
r. Summary of the Year's Work (55)...... 25% 75% 1% 27% 2%
s. Prepare and Submit FFA Contests
Entry Forms {(58)......cverecrensranas 28% 72% 79% 219% —_

*One teacher in each of two departments worked full time with out-of-school
groups. All other teachers in the 55 reporting departments taught high school voca-
tional agriculture classes and visited farm and work projects of high school vocational

The arrangement used for accomplishing each of the 43 kinds of duties

was “unsatisfactory” in only a few cases (not over 6 per cent ) in connection

with 99 of the 43 duties on which information was gathered. It is note-

worthy that a large majority of the duties were shared b

- the respective multiple-teacher departments and that the teachers con-
sidered this teamwork to be “highly satisfactory.”

y all teachers in
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Letters to the Editor

Dear Cayce,

I shall be pleased if you can find some
of the poems good enough to have a
place in the Agricultural Education
Magazine. We might even try for a spe-
cial number when that need arises.

Retirement is just what we had thought
all along. Plenty to do and a lot more we
want to do or wish to do or wish we had
done. One soon forgets the check and
learns to operate on a new level.

Best wishes on your job as editor of
the AgEd Magazine.

Sincerely yours,

A. J. Paulus,

Professor Emeritus
University of Tennessee

Cet started on that “special”, Dac, and
thanks for letiing us use some of those
already published. CCS.

Dear Cayce,

Congratulations for accepting the new
responsibility of Editor of the magazine.
It certainly must be a privilege and an
honor to have your name added to the
list of editors of the AgEd Magazine
along with the ofher outstanding leaders
who have been editors. I know that you
can meet the challenge.

1 have another new Vo Ag department,
my third since coming here 28 yeats ago.
The department doesn’t wear as well as
the teacher, does it?

Best wishes,
Daryl Sharp,
Vo Ag Teacher
Minster, Ohio

Editor's Note: One of the rewards for
being editor is to hear from old friends.
Yes, 1 do feel honored. Minster has been
fortunate to have your long tenure there
as teacher.

Dear Cayce, : :

1 am not sure which month this article
fits best, if at all. Probably one of your
tough jobs as editor is telling friends that
their articles are unacceptable, either be-
cause of composition or topic, or at least
telling them that the article needs re-
writing. Flease don’t be reluctant to tell
me what I should do.

Best wishes,
V. R. Cardozier
University of Maryland

Editor’s Note: Right, Ray. However, a
bigger problem is getting the articles in
the first placel Yours was so good until
it has the Guest Editorial spot this
month, THANKS.

Dear Cayce:

Tnclosed is an article, prepared by one
of my graduate students and myself,
which may be of value in one of the fu-
ture issues of the Agricultural Education
magazine. .

Let me commend you on the excellent
copy which has been included in the
magazine, I feel that you are doing a
goad job of selection and management,

1 hope to get some more contributions
{or our area very soon.

Sincerely yours,
R. ]J. Agan
Kansas State University

Thanks Ray, your cooperalion is very

helpful — CCS
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An appraisal of mechanical and monager-

ial activities for . ... .
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Curriculum
Construction and
Course Planning in
Farm Power and
Machinery

In view of the rapid expansion in °

farm mechanization, it is generally
agreed among agricultural educa-
tors that the time has arrived for the
reassessment and evaluation of agri-
cultural mechanics instruction,

A study was conducted in Ala-

bama to provide descriptive
evidence for the appraisal of me-
chanical and managerial activities
being performed on farms as a basis
for program planning in farm power
and machinery for secondary school
departments of vocational agricul-
ture and undergraduate teacher ed-
ucation programs in institutions of
higher education.*
Design of the Study

In order to resolve the central
problem, the study involved the col-
lection and analysis of data and the
development of conclusions based
on: {1) twenty-nine selected me-
chanical and managerial activities
(shown in Table 1) being performed
in farm power and machinery on
two hundred twenty-eight progres-
sive Alabama farms and (2) the
opinions of two hundred twenty-
eight farm operators, ninety-two
teachers of vocational agriculture,
seven teacher educators and twelve
commercial educational representa-
tives in Alabama as to the relative
value for farmer acquisition and use
of the selected activities in farm
power and machinery to farm oper-
ation.

Findings

The data collected revealed many
differences in the activities being
performed on farms, and the acqui-
sition values expressed by the indi-
vidual contacted. The findings
regarded as of major importance
were:
*Richard A. Baker, “A Comprehensive
Study of Three Selected Areas of Farm
Mechanics as a Basis for Curriculum

Construction and Course Planning.” { Un-
nublished Dactoral thesis. Oklahoma

1. The data definitely indicated that
both the mechanical and managerial ac-
tivities were extremely valuable for farm-
er acquisition and use.

2, In general, there was a relationship
between the performance of the manage-
rial and the recent trend mechanical ac-
tivities by the farm operators and their
age, level of formal education and degree
of participation in secondary school voca-
tional agriculture.

3. The farm operators interviewed
were less qualified to perform the recent
trend mechanical and managerial activi-
Hes.

RICHARD A. BAKER, Teacher Education,
Auvburn University, Alabama

Richard A. Baker

4. The farm operators interviewed

were performing the activities that they
.were qualified to perform.

5. There was a relationship between
the ability to perform the mechanical ac-
tivities and the operator’s age and farm-
ing experience.

8. There was a high agreement among
the farm operators, teachers of vocational
agriculture, teacher educators and com-
mercial educational representatives with
regard to those aclivities receiving high
and low acquisition and use values. The
agreement among the respondents for

some of the aclivities befween the highs

and lows varied.

Teble 1. Mean Values and Ronks of Selected Mechanies) and Managerial Activifies in Farm
Power and Machinery s Indicated by Farm Operators, Teachers of Vocational Agri-
culture, Teacher Edueators and Commerclal Eduvcational Representatives.

Farm Vo-ag Teacher commercial
Dperators Teachers Educaters Etfue. Rep. Combinen

Activities Yalug» Rank» Value! Rank Valne Rank Value Rank Yalue Rank
AdJusting farm machinery .

under field conditions 2.88 1 253 4 271 1 254 4 2,66 1
Tractor preventative '

maintenance ) 2.79 4 2.62 3 2,71 I 2.27 8 2.60 2
Setting up farm machinery 2.85 3 2.35 9 2.43 7 2.36 6 250 3
Diagnosing and making minor

machinery and equipment .

repair 2.60 9 2.63 2 2.57 4 209 12 | 2.47 4
Adjusting a tracfor cluich  2.62 7 S 210 18 1.57 22'-’«" 1,10 247 245 5
Calibrating planters and "

seeding drills 248 16 216 18 2,43 7 264 2 2.43 ]
Determining the power, labor

and machinery reguirement )

for a farm enterprise 250 14 2.28 13 228 10 283 3 2.42 8
Servicing a cooling system  2.86 2. 235 9 228 10 2.18 10 2.42 B
Servicing a fuel system 268 #A 23 9 271 [1° 181 15 241 10
Determining the capacity of . .

farm machinery 2,60 9 210 18 214 14 2,82 .1i 241 10
Servicing an igpition system 254 11 2.36 8 2.57 4 173 16 230 12
Determining the cost involved

in owning and operating

farm machinery - 184 27, 223 14 257 4 2.45 5. 230 12
Calibrating power spravers 2.30- 273 210 18 242 9 218 10 225 14
Using the arc welder 253 12 285 <1 228 10 127 21 223 15
Planning a machinery - :

reptacement program 243 19 1.99 22 214 14 2.27 8 221 16
Diagnosing the needs for major

machinery and equipment

repair 246 13, 223 14 2,00 18 201 12 219 17
Adjusting tracter brakes 249 15 214 17 2080 18 200 14 2,16 18
Hardsurfacing plow-sharos )

and cultivator sweeps 235 21 233 12 214 14 127 21 202 19
Painting farm machinery 219 24 248 5 1.71 20 145 18 1.96 20
Using the oxyacetylene o

welder 2,39 . 2d) 1.60 29+ 214 14 136 20 187 21
Replacing tractor brakes 244 17 185 24 1.57 22 145 18 1.82 22
Constructing labor-saving - ;

equipment 242 20 247 . 6 171 20 064 29 1.81 23
Adjusting engine valve e

tappets 261 8. 1.78 25 143 24 118 23 1.75 24
Replacing a tracter clutch 244  17- 1.97 23 143 24 100 25 173 25
Calculating pulley speeds 1.98 26 - 1.64 27 e85 29 1.54 17 150 26
Complete one cylinder engine

overhatl 184 28 204 21 143 24 0,91 26 155 27
GComplete cverhaul of farm

-machinery 205 25 172 26 114 28 0.82 27 1.43 28
Comptete fractor or power .

unit overhaul 174 29 162 23 128 27 073 28 134 29

* Description of arithmetical values: 0.00 to 1.00 low, 1.01 to 2.00 medium, and 2,01

to 3.00 high

o N

W. R. Bingham
{Continued from page 128)

oping pattern seems to be that of
young men providing their own
home, machinery, and equipment,
and then renting land for the major
portion of their farming operations.
This puts them in the place of a
manager rather than that of share
cropper even though the land oft-

times wag rented on a share rather

than a cash basis.

This appears to be a good pattern,
It will help the young men avoid be-
coming hermed in with an operation
that is too small, or will scon become
too small which often occurs after
purchasing a faym. An illustration
from the viewpoint of a landlord
will help verify this idea. Upon re-
tirement my father-in-law first rented
his farm as a total unit to a young
man. It included a modern home, six
acres of tobacco (approximately
$12,000 annual gross) and a total of

R. A. Baker
(Continued from page 136)

7. In general, the teacher educators
and commerciol educational representa-
tives expressed a higher value for the
acquisition and use of the managerial ac-
tivtties than the farm operators and
teachers of vocational agriculture.

Summary and Conclusions
To the extent that the samplings
were representative and the data
collected and opinions expressed
were accurate, the following con-
clusions seem justifiable:

1. Teachers should consider farmer
opinions in their school service area per-
taining fo the importance and appropri-
ateness of farm power and machinery
activities to be included in the curicu-
lum. This i particularly true for those
activities beyond the essential basic sub-
‘ject-matter and skills.

2. Teachers of vocetional agriculture
should consider the personal chardcteris-
tics and economic conditions of the farm
population in the school service area
when planning educational programs in
farm power and machinery.

3. Considerable emphasis should be
placed on developing abilities and under-
standing in form power and machinery
with emphasis on maintenance service
and adjustments. :

4. Considerable emphasis should be
placed on the aspects of farm power and
machinery management.

5. Gonsiderable emphasts should be
placed on the teaching of mechanical
theory along with perfection of manipu-
lative skills.

6. The mechanical and managerial ac-
tivities being performed by farmers along
with the opintons of teachers of voca-
tional agriculture, commercial people and
specialists should be used by teachers of
oocationgl agriculiure to establish a pri-
ority classification for the instruction to
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240 acres of mainly class I and class
11 tand. This by most any measure
would be a good operation in Ken-
tucky but the young man quit farm-
ing and went into another type busi-
ness, Next year the tobacco, along
with the rest of the kand, was rented
to a proven young man that was al-
ready raising fifteen acres of tobacco.
The house was rented to a factory
worker. This arrangement has been
successful to both the landlord and
tenant and incomes have increased.

The other important item for es-
tablishment is capital. The securing
of it is greatly facilitated when the
young man has a base of operations
and has made a definite commitment
to farming. Lending agencies are
ready to provide the capital when
they are convinced he has the capac-
ity and the character fo carry out a
good program. A young man should
start early in developing a credit
rating with a reliable lending agency.
This idea again fits in with the secur-
ing of a home. Money spent on a
modern new home that is adequate
is a sounder investment than money
spent on the purchase of low capacity
land. Lending agencies are realizing
this fact.

Technology is another major chal-
lenge, What is technology? It is atra-
zine, MH 30, stilbesterol, anhydrous
ammonia, performance testing, elec-
tronic controls, hybrid tobacco, anto-
mation, and many other similar de-
velopments.

Sometimes farm folks get discour-
aged (as all of us do) and tend to
rebel against all of this change. How-
ever, the young farmer must be up-
to-date on such developments and
even more important, he must siay
up-to-date. No matter how well in-
formed he is he must realize he can-
not stay that way without further
study. Just let him “sit on the stump”
for awhile and agriculture will go
off and leave him. The young man
must accept continuing education as
basic for staying abreast or ahead.

- The young farmer program must help

him develop this philosophy and
make it a reality,

Production of Abundance

To me the production of an abun-
dance for our society is another chal-
lenge that the young farmer faces.
Americans have the highest standard
of living of any nation now or at
any time in history, American farm-
ers played a major part in making
this so.

Tn the United States onlv 18 per-
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cent of the average family income
after taxes is needed to buy {ood. In
Britain it takes 30 percent, in Italy
45, and in Russia approximately 60,
The 18 percent in the U. S. provides
a much higher guality diet than any
of the others. Americans have 82¢
out of each dollar after taxes to buy
the many goods and services that
they want and need,

Farmers should be proud of this
great accomplishment and young
farmers must produce efficiently to
belp make this continued abundant
life possible.

Another important challenge facing
young farmers is that of providing
leadership and stability for their com-
munities, their State, and Nation,

Leadership is needed within agri-
culture. The percent of farm people
in our nation has decreased, This
small group that remains is of ex-
treme importance. Qur entire society
depends upon their continued ability
to produce the needed food and fiber.
Yet their number is so small that
they will not be heard in the devel-
opment of governmental policy unless
they are stable and have good leader-
ship. Young farmers must be equipped
to provide that leadership.

Intelligent and enthusiastic leader-
ship is also needed in other areas.
School systems are undergoing rev-
olutionary changes in many rural
areas. If local people depend com-
pletely upon school administrators to
develop the educational program
their community should have, they
are likely to come up short. Young
farmers have an obligation to see
that educational programs meet their
own and their children’s needs.

County planning and zoning, the
development of cooperative rural wa-
ter systems, and youth programs are
important areas that are literally cry-
ing for leadership that good young
farmers can provide. -

The Young Farmers Foamily
The final and possibly the most
important challenge I would suggest
is that of developing wholesome home
and family life. Many people would
contend that the institution of the
home is in danger of breaking down.
I do not think it will but all agree
that it undergoes considerable stress
and strain in our modern affluent
society. Rural young families have
an advantage in this area. They can
be together more as a unit than can
their urban cousins.
{Continued on page 139)
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Suggestion for—.

’f Choosing and Using

Consultants

. —in Program Planning

HAROLD M. BYRAM, Teacher Education, Michigan State University

Many of the recent studies that
have been conducted to determine
the needs for area vocational educa-
tion programs have made use of
consultant services. Previous to
those it has been a less common
practice to call in consultants in con-
nection with local program revi-
sions. Planning procedures have
been changing, as teachers of agri-
culture and their administrators in-
creasingly express a desire for
expert or specialized help in local
program planning. This call for help
can be explained in part by the
seemingly drastic changes in objec-
tives and curriculum that bave re-
cently been under consideration.

Some may want a candid reaction
from 2 “disinterested” person to the
program of vocational agriculture
as it has been. Others are probably
searching for ideas to consider in an
effort to adapt the program in their
school to new needs. More research
on agricultural occupations has
been conducted in the past five
years than probably bad been done
in the preceding twenty years. As

the findings of these studies are ana-

lyzed one may wish that help were

available to interpret them in terms

of the program for a given com-

munity. .
;. Selecting A Consultant

¢ A consultant may be defined as a
pérson from outside the school staff
and its clientele that might be af-
fected directly by decisions; who
has had experiences and/or educa-
tion that qualify him to give advice,
inforrmation, interpretations and/or
suggestions regarding alternative
courses of action or procedures;

and /or who has skill in helping pro-
fessional people to identify and
work through their problems to a
satisfactory solution. Some persons
cualify as consultants who are in or
near the community, or are in the
regional offices of state agencies or
organizations. Others may be found
in state offices of agencies, of state-

I Y TR SN SRR PR IO B

~ The regional offices of state and
Federal agencies have staff mem-

‘bers with an understanding of labor
market trends, of unemployment

information, and of some training
programs. The field service staffs of
the Cooperative Extension Service
and U.S.D.A. Soil Conservation
Service have had special experi-
ences in agriculture that help to
qualify them as consultants. There
are many business, industrial, and
agricultural associations that have
management and/or supervisory
personnel, some of whom would be
in a position to have access to, and
should be able to supply pertinent
information.

Members of the vocational educa-
tion staffs of state departments of
public instruction and of. teacher
education institutions are being
called on increasingly to provide
consultant service in program plan-
ning. Sometimes a person may be
needed who has a general back-
ground, or at least knowledge in
several vocational education fields.
In other instances it may be appro-
priate to utilize the services of a
subject matter or occupational spe-
cialist who is not a professional
educator,

Some questions that would be
well to consider when choosing a
consultant are: Does the person
possess knowledge that we need?
Does this person have a set of values
that we ought to consider? Has this
individual had some experience that
we would like him to share? Does.
this person have expertise in some
line of work? Can this consultant
help us to identify our problem?
Can he help us to choose among sev-
eral alternative courses of action? Is
thre person disassociated from ap-
proval responsibilities or sanctions
that might hamper him in fulfilling
his true role as consultant?

Specific activities of consultants
might include:

— Meeting with a staff committee to
U e merkleme 0 be chitdied
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supplying information to help in

their solution.

—~Assisting in the development, use
and/or interpretation of a data
gathering instrument to be used in
getting ready for program revision,
and in adapting an imstrument to
data processing equipment.

—-Assisting in determining how to
analyze, summarize, and interpret
data. : ;

—Meeting with an advisory committee
in evaluating the current program.

— Providing sources of curricular and
other materlals that may be needed.

—Reporting changes and developments
i other local programs observed.

Preparing to Utilize
Consultant Service

The value of a consultant in pro-
gram plaming will be determined
in no small degree by his under-

standing of what is to be expected
of him and the local preparation
that precedes his visit. This writer
can recall too many instances in his .
own experiences as a consultant,
and of those reported to him, where
neither of these conditions was satis--
factorily met. In these instances the
effectiveness of the consultation pro-
vided could have been at least dou-
bled had there been an adequate
understanding by the consultant of
what was wanted of him,

The consultant should be advised
in advance of the problems being
dealt with, and those with which he
is expected to help. If the specific
problem is not readily identifiable,
and help in identification of the
problems is desived, then adequate
background information should be
supplied in advance. It would be
quite helpful, in any case, for the
local teacher or admindstrator to in-
dicate the specific kind of advice,
information, or other assistance that
is expected. If, for example, reaction
to considerable local data on agri-
cultural occupations is desired these
should be supplied him in advance,
so that he may study them.

7 Local Administrator
Throughout this discussion refer-
ence has repeatedly been made to

- Y
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(Continued from page 138)
the local administrator. This is for a
purpose, The problems to be dealt
with should be an official concern of
the school administrative authority.
Unless this authority is committed
to sanction of action that may be ex-
pected, or to administrative recog-
nition of the results of program
planning deliberations the services
of a consultant might be wasted, or
at best could turn out to be largely
academic in character. As Goodlad
has so aptly put it: “It is a cruel}
waste when officials permit or even I‘
encourage efforts to change, know- |
ing full well in advance that they :
are committed to a certain policy |
of procedure regardless of the/
change ultimately to be recom<
mended.”? The administrator prob-
ably should be the person who
makes the official requests for the
consultant’s service, and should be
prepared to work with him and the
teacher, as well as with a committee
or staff from the local situation.

Use Consultont Early
Aspreviously indicated, a consult-
ant may be desired who would work
with a staff committee, or citizens’
committee or other group. In such

~ instances it would be well to invite

the consultant to early meetings of
such groups. Experience has shown
that initial identification of a con-
sultant with a group is very helpful
for early definition of and explora-
tion of a problem. Rapport and con-

fidence in the consultant needs to

be developed from the start, If the
consultant is the right kind of per-
son for the assignment he would be
very helpful in guiding the dynam-
ics of the group as it works.

The consultant should be briefed
on the “climate” or local setting of
the planning endeavor. For in-
stance, if there are controversial is-
sues these should be made known to
him so that he could decide whether
(a) toavoid them, {b) to supply in-
formation to aid in settling them, or
(c) to take a position with regard
to them, Or, perhaps the local ad-
ministrator may ask him to take one
of these courses of action, and
shounld so inform him.

It is important that local person-

*John I. Goodlad, “The Consultant and
In-Service Teacher Education.” Chapter
VIII, Inservice Education, Fifty-sixth
Yearbook, Part 1, National Society for
the Study of Education, Chicago, Illinois,
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nel make a schedule and plan their
own activities so as to be free from
regular duties or activities at the
time agreed upon for consultant
work. This is not always easy, and
usually will require provision for
released time in the daily schedule.
Program planning is too important
an activity to relegate it to the cate-
gory of an “after school” or evening
time assignment. Most consultants
would prefer not to work evenings.
Atany rate, arrangements should be
made for unhurried consultation,
free from distraction.

Finally, the teacher, or someone
on the school staff should keep a
record of matters that have been
discussed. These ordinarily would
include recommendations by the
consultant, and/or tentative deci-
sions made as a result of consulta-
tions regarding next step to be
taken in program evaluation, plan-
ning, or development.

Evaluation of Consultant Service

It is taken for granted that an
evaluation of consultant service
should be made by those using it.
Most consuliants would be inter-
ested in an expression from teacher
and administrator regarding their
work, if it might lead to improve-
ment of their effectiveness. An eval-
uation may alko help those who use
consultants to prepare for better
utilization of consultants in the fu-
ture,

An evaluation should be followed
by an appraisal of the extens
to which these purposes were
achieved. Informal discussion by

those involved locally could be di-
rected toward such an appraisal,
and then be written up for inter-
ested persons,

S. C. Mayo
(Continued from page 131)

a. Social values are the key to
understanding a community.
If we know what the people
in a certain area consider the
most important things in life,
we know their social values.

b. Peaple are going to evaluate
our program in keeping with
their scale of values. If our
program has little connec-
tion with what they think
important, we are in for a
difficult time.

¢. We must learn and under-
stand these systems of social
values. If our program is
to be accepted we must inter-
pret it and explain it in terms.
of values of the community.

(To be concluded next month)

W. R. Bingham
(Continued from page 137)

We as workers in agricultural ed-
ucation should encourage them in de-
veloping their home and family life.
Emphasis should be given to setfing
family goals, both for the near fu-
ture and on & long-time basis. Our
encouragement should help them de-
velop moral and spiritual values of
life.

Young farmers need our continued
help in meeting them. If we do our
part, 1 believe they will do theirs
and live up to the fine record of out-
standing farmers that have preceded
them.

B. C. Buss
(Continued from page 135}

The degree of satisfaction reported with the teacher assignments for
accomplishing each of the 43 kinds of duties was summarized separately
for departments where the duty was assigned to one teacher and compared
with the degree of satisfaction reported in those departments where the

duty was shared by all teachers, No si

gree of satisfaction reported.

gnificant difference existed in the de-

_ Summary
In 2 majority of the multiple-teacher departments of vocational agricul-

ture in Virginia most of the 43 kinds o

£ duties investigated were shared by

all of the teachers and the teachers considered this arrangement for most
of the kinds of duties to be “highly satisfactory.” However, in some depart-
ments the arrangements for accomplishing some of the kinds of duties were
reported to be only “fairly satisfactory” (see Table 1) and in a few cases
were “unsatisfactory.” This indicates that while the supervisors and teach-
ers have worked out satisfactory teacher assignments for accomplishing:
most of the duties in their respective departments, much work still needs
to be done in some departments to improve the degree of satisfaction withe
which the assionments of some of the duties are accepted by the teachers.




H. L. Noakes
(Continued from page 126)

into farming or related occupations

upon completing school.

Agriculture in Grades 11 and 12

Prior to the end of the second year
of agriculture, each student will be
aided in the selection of a program
in agriculture to be completed dur-
ing the 11th and 12th year in prep-
aration for the vocation of the
student’s choice. The variety of
courses available will depend on the
interests and needs of studenits, size
of school or area served, facilities
available and number of teachers
employed. :

A comprehensive program in agri-
culture in the 11th and 12th grades
will include at least five areas of
agriculture. These will include the
traditional course centered around
training for farming and in addition
courses to train for entering posi-
tions in agricultural business, ag-
ricaltural machinery repair and
service, ornamental horticulture and
conservation.

Post High School Opportunities

in Agriculture

For many students, agricultural
education in high school is not their
terminal education. A wide spec-
trum of opportunities lies before
students completing specialized in-
struction in agriculture on the 11th
and 12th grade levels. A follow-up
study of the June 1964 graduates
completing major sequences in agri-
culture revealed that one-fourth of
these graduates went on to full-time
study in institutions of higher edu-
cation.

Students with agricultural train-
ing, plus the necessary courses
required for college entrance, will
find opportunities unlimited in agri-
culture after completing the require-
ments of a professional or technical
degree,

A continuing program of instrac-
tion will be provided out of school
youth and adults engaged in or pre-
paring for farming and off-farm
agricultural occupations. Such in-
struction will enable students to
continue their education and there-
by advance in their chosen fields.

This program in agricultural edu-
cation geared to the needs and in-
terests of both boys and girls, ex-
tending from grade seven through
post high school programs should do
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Preparing—

Low Cost Oveljhead
Transparencies

—In Color, Too

sen

A. K. JENSEN, Teacher Education, Clemson University, =
. Clemson, South Carolina A. K. Jen

. The value of the overhead projector as a teaching aid is one of the most
highly appraised tools of our day. The availability and production of
transparencies is sometimes another question.

Commercial transparencies are limited, and they are costly. Even many
of the commercial materials that the teachers can use to prepare their
own transparencies are expensive and some are time consuming, '

The cost factor does not have to be an important factor any longer. Time
of production of teacher made transparencies is still a factor. Many trans-
parencies can be produced as easily as any simple chart or diagram pro-
duced on paper or on the chalkboard. It involves a small materials
investment and a bit of initiative.

Here is the Process

First, decide on materials, Select one or twe types of plastic, a good
drawing pen, India ink, a clipboard, a small Tee square, one or two small
triangles, and some china marking pencils. There are a number of sources
of plastic. Evaluate them in terms of their usage to you. ' :

Reprocessed X-Ray film can be used with china marking pencils, India
ink, or the yubber cement lift process that will be discussed in the article.
Tt can be purchased in quantities of 100 10” x 12" sheets for $4.00 or 1000
10 x 12" sheets for $25.00 plus postage or shipping charge. It is available
from the Johnson Process Company, 80-88 Front Street, Elizabeth 1, New
Jersey. _

Another plastic which has proven extremely useful is Trycite, Two
thickness are desirable, .003 gauge and .005 gauge. Both thicknesses can
be used with India ink and china marking pencils. The .003 gauge can also
be used with a “Thermofax Secretary” copying machine. The .005 gauge
is usable in the rubber cement lift process. The .003 can be used in the
rubber cement lift process but only with extreme care. The .005 gauge is
t0o heavy for the “Thermofax” process. It can be purchased in minimum
quantities of 555 sheets of .003 gauge Trycite precut to 8% x 11 inches for
$10.06 plus postage from Plastic Suppliers, P. O. Box 85, Blackwood, New
Jersey or 104 Cole Street, Dallas, Texas.

China marking pencils can be used to develop transparencies in advance
oras you teach. They take the place of chalk and a chalkboard. They project
as black on white. They do not store too well and fine detail is difficult to
obtain,

A variety of felt tip pens are also available and are quick and easy to
use. Some are permanent while others can be removed.

India ink will produce excellent transparencies. A good drawing pen
such asa KOH-I-NOOR Rapidograph with a 2% or 3 point is excellent when
using India ink. It can be purchased as a fountain pen and it is always
ready to use. Ordinary steel point drawing pens are also acceptable. Plastic
inks of various colors are also available for these pens from most drawing
supply stores.

In using India ink or plastic inks, obtain a 15" clipboard and square off '

the end. Then using a small plastic Tee square and triangles, most any type
of drawings, graphs or charts can be drawn directly on the plastic. The
triangles can be raised off the plastic to prevent ink blots by ghiing small
strips of cardboard on the underside.

The use of simple gnides under your plastic also assists production. An
ordinary sheet of lined paper assists one in obtaining uniform spacing,
lettering and straight lines. Graph paper assists in making graphs and
charts. Several such simple guides are available in most any office an
e 1o bondem ke ermond and Senrnve nradiieton.
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In producing this or any type of transparency, keep the lettering neat,
as simple as possible and at least % inch high. This can be read in any size
classroom by every student. Type size lettering is frequently too small for
many classroom applications.

In using ink it is important to keep your plastic perfectly clean. The
faintest amount of perspiration on the plasticacts as a coating of oil and the
ink will not adhere to the plastic. To avoid this, start at the top, and with
a sheet of ordinary paper between your hand and the plastic sheet, move

.

down. This process soon becomes very simple to manipulate.

#Thermofax Process”

The “Thermofax Secretary,” found in many school offices, produces a
very quick transparency. Using Thermofax transparency plastic, most black
and white originals in pencil, typewriting, or printing can be reproduced in
a matter of seconds. Black inks containing graphite, such as India ink, also
reproduce well. A process £0 reproduce from color originals is also available
with special papers and equipment. The Thermofax process is fast and
produces = high quality, though somewhat expensive, teaching transpar-
ency.

We have used the .003 gauge Trycite to advantage with the “Thermofax
Secretary” providing the original from which one reproduces the trans-
parency is in India ink or printed, Trycite does not reproduce well from
pencil originals. The cost of the Trycite is approximately % that of the com-
mercial Thermofax plastic. It is not equal in quality to the commercial
Thermofax plastic, but where costs are important, a very satisfactory re-
production can be obtained. We have used many such transparencies on
the state-wide basis with good results. The secret is to prepare or select a
good original.

1f one is selecting a printed original, avoid excessively fine lines and small
print. Bold lines and large bold print reproduce well. If you are making
the original, use India ink or the special Thermofax ink. Again use % inch
letters.

~ The plasticis laid on top of the original and fed into the “Thermofax Sec-
retary” in the same manner as with the commercial product. Always use the
“laminating film card” as backing as a precaution against etching of the
belt. In a second or two, you have the transparency. ‘With this process,
multiple copies can be produced from a single original.

You may have to experiment with the best heat on your individual
“Thermofax Secretary.” We find that a setting for Trycite is usually more
toward the “darker” setting than it is for the regular material, Some
machines have to be warmed up a bit, and at times when you are producing
2 number of copies at one time, you may have to change the setting toward
the “lighter” mark.

This process is limited to the “Thermofax Secretary” only. It does not
apply to other Thermofax copy machines such as the “Dry Photo-Copier.”

Color Lift Process

There are many times when one would like to be able to project a
particularly good colored picture from a magazine or some similar publi-
cation. There are several commercial processes which can be used. These
usually involve rather costly tools and materials.

It is possible to make transparencies from such pictures with rather
limited materials. The process will take some practice. The original copy
will have to be sacrificed, but if the transparency is made with care, it will
be permanent.

The process involves the use of rubber cement and color pictures printed
on a clay base paper. This is the glossy paper one finds in many of our
magazines and other printed publications. Since the ink is printed on this
clay base, this procedure removes only the ink from the picture. News-
paper pictures are not printed on clay base and thus will not work in this
process. One can determine if a picture is printed on clay base by moisten-
ing a finger and rubbing over the margin area of the picture. If 2 white film
is left on the finger, you can assume the picture is on clay base.

The materials needed for this process are plastic sheets, rubber cement,
large flat pan or cookie sheet, and a thinner for the rubber cement.
P 7 o PO . T Y.y |

H. L. Noakes
{Continued from page 140}

of schools and to improve the eco-
nomie situation of the areas served
by such programs.

Specialized Courses Described

Agricultural business will provide
the agricultural training required
for entrance into agricultural sales
and service positions. The primary
areas of instruction will include ag-
rieultural business, finance, insur-
ance, law, selling, record keeping,
business management and other
areas appropriate to the field.

Agricultural mechanization will
provide training in agricultural ma-
chinery maintenance and repair for
entrance positions with various
equipment agencies. Instruction will
include the operation, adjustment,
maintenance and repair of power
units such as tractors, tillage and
harvesting equipment and lawn and
garden equipment.

Farm production end manage-
ment will continue to train students
for farm employment, operation,
management and ownership. Areas
of instruction will include farm
management, farm production of
animals and crops, soil and water
management and farm mechanics.

Ornamental horticulture will train
for entry positions in floriculture,
landscaping, nursery work and park
and grounds maintenance. Princi-
pal areas of instruction include
greenhouse operation, nursery plant
production, fHlower arrangement,
landsoaping, equipment repair and
maintenance and business practices.

Conservation will provide train-
ing for entry positions in the broad
field of conservation. The primary
areas of instruction will include for-
estry, wildlife management, water
management, development of re-
sources for outdoor recreation and
mechanics related to the field of
conservation.

Appropriate agricultural experi-
ence programs will be required of
all students enrolled in these
courses. This experience may be
gained with an agricultural business
farm, greenhouse, forest or other
which is appropriate to the student’s
training program. Some of the ex-
perience may be gained under con-
trolled conditions on a school farm,
land laboratory or forest, and in the
shop, kaboratory or greenhouse.
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/" Young Farmer Committee
Advises on
Purchase of Farms

JOHN F. JUNSCHKA, Vo-Ag Instructor, Winona, Minnesata

What arc the opportunities for
young men who have a sincere de-
sire to become established in farm-
ing in your area? Boys in high school
and recent graduates face a major

decision whether to become estab-
lished in farming or a related occu-
pation.

Prospective young farmers need
to know the number of farms that

A. K. Jensen

{Continued from page 141)

For plastic, the reproduced X-Ray film is most acceptable, though the
005 Trycite will work if you are cautious. The rubber cement thinner used
may have to vary should you use other plastics.

Use ordinary rubber cement. Buying it in at least quart size containers

seems to be the most practical.

With both the Trycite and the reprocessed X-ray film plastic, we have
found that the best thinner is IN Hexane. This is a very combustible ma-
terial. Tt must be handled with care. Store it ina cool dark place, and make
sure that you keep it away from any source of flame. Hexane can be
obtained from most chemical supply houses if it is not available from your

local chemistry classroom.

When using this process, be prepared to make a number of transparen-
cies at a time. The process involves the following steps:

1. Thin one part of fresh rubber cement with two pasts of Hexane. This should
result fn a water thin cement, Anything thicker will result in the formation of
bubbles, Keep this cement in a tightly capped container hetween use. If the
cement is old, you may have to use more Hezane in order to reduce it to a water
thin consistency. It must drip off the plastic without forming ripples or bubbles.

2. Pour the cement into a low, flat pan or cookie sheel. Then quickly fake yonr
sheets of plastic and draw them down onto and through the cement so that
ane side of the sheet is thoroughly covered with cement. Let the excess drip
off. Hang each up to dry. A spring clip clothes pin works well as a device for
hanging these sheets up from a line. Do as many sheets as you can use at one

time.

3. Take each picture to be lifted, and in the same manmer, apply the cement to
the ik side of the picture. Let it drip off, and hang it up to dry. Both your
picture and the plaste should be covered with a very thin uniform coat of
cement. Any ripples or bubbles at this point will yemain in the final trans-

parency.

4. When the cement on the plastic and the picture has thoroughly dried, place the
two cemented susfaces together. This s a critical point in the procedure. Once
the two come in contact with each other you cannot separate them, Thus, you
must place them together properly on the first attempt. Start by applying one
edge of each together. Then with a rubber roller, roll the picture down on the
plastic, being careful to avoid wrinkles and air bubbles. Wrinkles and air
bubbles are difficult, if not impossible, to remove and will skow up on the

completed transparency.

5. Place the plastic with the picture cemented to it in a pan of cool water for ten
0 Bfteen minutes. Then carefully peel off the paper backing on the picture. Be
sure you do not scratch the cement coating in this process. You will notice a
coating of white clay remaining on the ink side of the transparency. Carefully
wash this off with cold water and a light rubbing motion of the hand. Hang

your transparency up to dry.

6. When the transparency has thoroughly dried, spray it with a Hght coat of
transparent acrylic spray. This can be purchased in a pressurized can from most
paint stores. ‘This brings out the color and apparently increases the translucency
of the transparency. When spraying is complete, clean the nozzle of the spray
can by inverling the can and spray for two or three seconds in this position or
until only propellant passes through the nezzle. It is” important that you use
caution during this step. If too much spray is applied, dull spots can appear
on the transparency. If you are using Trycite, too much spray will actually
dissolve and distort the plastic, Reprocessed X-Ray film is not affected by the
spray and is thus the most satisfactory plastic for this process. Allow your

transparency to dry.

7. The transparency is ready for use. If you desire, you can frame it or mask
out unsightly edges due to the overcoating of rubber cement, Placing another
. - . 1 - . I . - - ~

John F. Jrctrauschkq

will be available. These individuals
also need guidance, reassurarnce,
and advice from reliable sources to
help them obtain a suitable start.
Help is also needed to secure credit
to finance an economically sound
farm. :

Minnesota has taken the initiative
in starting an organized program
to help these young men to start
farming. A pilot program involving
six communities in northwestern
Minnesota in 1961 got the project
started.

Winonas Agriculture Advisory
council decided to learn more about
the project and invited a roral area
development specialist, who works
as part-time state coordinator for
the program, to speak to our group.

The Winona Agriculture Advisory
council decided that they would
take the responsibility of getting the
program started and would act as

the local Winona Young Farmer .

Committee. This committee consists
of five farmens, five husinessmen, the
county agent, Vocational School
director, along with the area vo-ag
coordinator and the two local vo-ag
instructors. _

The local committee decided fo
survey the local farming area to de-
termine the availability of farms and
also needs and opportunities for
young men to become established in
farming. A list of all the farms was
obtained from the county A.S.C.
office.

The following is a summary of

the results from the farm survey: -

1. The average farm size of the
Winona School area is 253
acres with 114 tillable acres.

9. The average age of the Wi-
nona farmer is 52.7 years.

3. Seventy-nine percent of the
farm operators own their
farms. Thirteen percent farm
in partnership with eight per-
cent operating as renters.

4. Twenty-cight percent of the
farm operators plan to retire
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J. F. Junschka
(Continued from page 142}

in 0-5 years and sixty-one per-
cent after 10 years.

5. Seventy percent of the opera-
tors who had an opinion stated
that they would be willing to
sell their farm on a contract
for. deed. Twenty-eight per-
cent would sell for cash and
another two percent would sell
on deed with fust mortgage.

This study showed a definite need
for young men to enter the farming
occupation in.the Winona school
area. The total number of farm op-
erators in the Winona school area is
approximately 800 farmers. Con-
sidering the probability that 25% of
these farm operators are on units
not sufficient in size and quality to
produce an adequate income for a
full-time farmer would reduce the
number of farms to 600. The in-
crease in the farm size and decrease
in the number of farms would give
us a very conservative figure of 500
farms in the Winona school area.

The study shows that 40% of the
farm operators plan to retire within
the next ten years. At this rate, we
would need twenty farm replace-
ments per year in the Winona school
area. Some figure the average farm
- operator farms for forty years. Using
the forty-year basis, the Winona
school area still needs 12.5 mew
farm replacements each year.

How Plon Operates

A good strong Young Farmer
Committec could help locate farms
and help young men to become
established on some of these eco-
nomically sound farms. The State
Young Farmer Committee could
serve as a source of information and
advice for prospective Young Farm-
er Committees in each local com-
munity. Young men who have a
sincere desire to farm can contact
their local Young Farmer Comuit-
tee for information concerping avail-
able farms. The local Young Farmer
Committee in turn can secure a list
of available farms for sale or for rent
in their -area. The local committee
can help these young men find a
source of credit to finance their
farming operations. Advice and e
little supervision by interested com-
mittee members can be very valu-
able for a young man starting to
farm. A complete set of farm rec-
ords and record analysis at the end

n - . I T

young farmers. This is the best tool
that the farmer has in evaluating
his results and progress on the farm
and upon which he can base his
future decisions.

A good example of the operation
of the Winona Young Farmer Com-
mittee was illustrated in the spring
of 1964. A local young farmer was
renting a farm and looking for an-
other farm to purchase. The Winona
Young Farmer Committee advised
against the purchase of one farm
due to the need for a completely dif-
ferent set of buildings to facilitate
his dairy operation. The Committec
advised the purchase of a 160 acre
farm with 120 tillable acres. The lo-
cal bank agreed to finance the young
man for a down payment on the

" farm in addition to his personal

property loan as a result of the rec-
ommendation of the local Young
Farmer Committee.

Another big factor which con-
vinced the banker to furnish the
credit was the complete set of farm
records with analysis which the
young farmer had for the year of

7963 This young farmer had joined

the local farm management class in
1962, which is a part of the adult
farmer education program of the
Winona agriculture department. He
attended classes in 1963 and ana-
lyzed his farm records at the close of
1963. These farm records and analy-
sis were very valuable in estimating
possible returns and success on the
new farm,

The Winona Young Farmer Com-
mittee has Jooked at seven available
farms. The committee has helped
two young farmers purchase farms
and worked with another who
couldn’t come up with the needed
down payment.

Tocal credit personnel are very
happy to see a young man show
them his actual farm production
costs and returns. Farmers who keep
accurate records and analyze their
farm records don’t have to use aver-
age figures to try and determine
their return above feed costs, crop
yields, machinery and power costs,
and labor returns. These farmers
have their own actual production
figures which tell the story of the
farming operation on their home
farm.

This country must have good
farmers in the field of agriculture
today. The efficient farmer is the one
who will survive, A good farmer
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records and analyze these records
to evaluate his progress.

Banks, Production Credit Associa-
tions, and Farmers Home Admin-
istration are backing the Young
Farmer Program and farm manage-
ment instruction.

An active Young Farmer Com-
mittee can provide the guiding hand
for young men interested in farm-
ing. These young men with the aid
of records, farm management in-
struction and record analysis can
assure a community of the continu-
ance of the family type farm.

This new exponding, self-locking bolt takes a
nylon (polypropylene) wedge in lis slotted
shank. The first few threads of the bolt are
fapered to allow the nut fo be started easily,
but after the first few turns the bolf meets the
resistance supplied by the wedge. The result is
a tightly locked bolt resistant to loosening by
vibrotion, Contact Hareld V. Jones, Halco
Instrument Company, 115 North Market Street,
Champaign, llincis for more information.

A. D. Anderson
(Continued {rom page 134)

It was recommended that voca-
tional agriculture become more
inclusive, not only in regard to sub-
ject matter, but in regard to whom it
is made available as well. Many of
the part-time positions discovered,
especially in the orchards, were
filled by women. AH part-time labor
needed employment during the rest
of the year.

The needs discovered not only
supported continuation of vocation-
al agriculture education, but that
there was still 2 need to train farm-
ers and ranchers too. However, in
view of the fact that women perform
many specialized jobs there should
be instruction offered to more ade-
quately train them, and other agri-
eultural workers, for the specialized
wrnrl that thev nerform.
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Hextun, Colorade school superintendent, Buford Plemmons assists in frylng “Rocky Mountain Gilbert S. Guiler

Oysters,” for a Vo-Ag Dad’s night hosted by the local Board of Educailon (Photo by lrving Ohio State University
Cross)

Skifls in electricol wiring are tavght in the wariculture shop under
the supervision of the teacher. (Phote by Paul Hemp}

The best of living conditions wre provided for sow-and litlers by voca-
tional agricullural students in Missouri. Hot water, heated concrete
floor, infra red lamp and guatd rails provide protection to newhorn
plgs. : ' '

Rohert Peterson and Bruce Frederickson, seniors at Minneapolis Reosevelt High School, receiving instructions
in vse of landscope equipmeni, recently purchosed for use in the horticulture work experience program
inificted by the Minneapolis schools this year. B

In the background is o part of the greenhouse that serves as o luboratory facility for instruction in the
horticulture program conducted by Mr. Luke,

Featuring

Guy Green, Route 1, Marysville, is pictured with his retary hoe trans-
porter fhat he made in Vocational Agriculiure Mechanics. Shown on

. i i .
Joel Kritzman demonstrating skills and abilities acquired in the voca- the rear of the vehiclo is the “Safety Reflector Emblem” required on - : : ~ ~ k E P
Bancl aariealnral moshenicre chmm 20 Tmwre POl ctn Las A orcrmern all farm eauvioment when heing transported on Ohio highways at night. G - Or Xperlence rograms




