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_ Editorials
Graduate Study

Many of the issues in graduate study are ably explored by Ray Cardozier in his
" article this month, He speaks plainly of many problems, for institutions
well as teachers and others concerned. It would be a _professional service,
beliove, if you would read this article carefully, reacting directly to Ray or
ough a follow-up article in this magazine. Surely, we must come to guips with
ome of these issues. .

My purpose here will be to examine the issue of Graduate Study in a little
iffsrent setting. That is, how do we in Agricultural Education “see” graduate
qi for ourselves? How does our attitude and action toward graduate study
mpare with other educational groups? ' ‘

“iaems clear that the greatest increase in graduate study in recent years has
e from people in Cooperative Extension. From apathy and lack of concern
aduate study on the part of many leaders as well as county persomnel, they
‘e.moved into a very encouraging {some even suggest “mrm-twisting”) role,
pating in graduate study. This applies to state-level personmel as well as
ounty leaders. In some states the changes in attitude and in numbers of people
ved in graduate study have been phenomenal. A recent survey of State Ex-
on’ Directors about the future of graduate study revealed that all Extension
srsonnel would be expected to hold graduate degrees in the very near future.

N

et e

ere has also been a noticeable change in the content or subject matter in
of the graduate programs, particularly at the master’s level. That is, a shift
m the “practical,” “immediate-answer-to-my-problems” type of courses fo pro-
rams designed to develop understanding of theories and principles underlying our
blerins. Such a change does not always come easy, especially to those of us who
¢ made a major issue of having everything practical and of immediate use.

is: gets us into philosophy of education and. canmot be pursued here, except
_state once more that to overdo the practical in study is to shorichange the
ducational process. To devote graduate study entirely toward helping solve present
bléms makes about as much sense as limiting the study of agricullure to what is

oing on in a local community. In fact, this is not really possible in these days,
ecause even the most local problem is greatly affected by influences outside the
mmunity, whether this be a personal problem or one in farm management. Simi-
concentrating on your present job as a basis for graduate study is too
iiig: So, the teacher who goes into a graduate program expecting to get mate-
that he can use directly in his teaching program will be disappointed. Any
while graduate program must have higher aims.

y doesn’t a larger percentage of teachers of vocational agriculture do graduate
dy? Many very good personal reasons can be given. These sound valid untl so
v teachers have shown that they are of questionable validity by going ahead to
udte school in spite of perfectly “good” reasons for not doing so.

at about the supervisors and teacher educators? Well, the teacher educater
esn’t really have much choice. At the college and wuniversity his rank, fguratively

tually, is closely tied to his graduate study. Apparently those in teacher edu-
ation are interested in graduate study or they would not enter this field, since the
demand is clear, whatever the motivation. This does not seem to hold for the super-
s. At least, relatively few of them have chosen to seek graduate degrees beyond
& master's and some in years past did not go beyond the bachelor’s degree. Some
suggested that doctoral programs do not meet their needs as supervisors.

‘greduate study on a continuing basis, Not necessarily on a degree basis,
Hats another matter. Of course, this must be on a part-time basis most of the
tme, ‘while pursuing full-time work. However, it is strongly believed that when
Ing graduate study for a degree that most of the program should be done in
1df_3_1198 at the college or university. To get a master’s degree by driving in for
la 5es in the afternoon or evening is to miss much of the value of graduate study.
Lhe: availability of many more graduate assistantships, as indicated in the listing

month, will help make full-time study available to more teachers, See the state-
t by Richard Cobb in this issue. .

How long has it been since you were in a graduate course?

Cayce Scarborough
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Theory
and

Practice

Cayce Scarborough '

The editorials in The Progressive
Farmer on the evolving role of the
county agent have been wvery interest-
ing. One of these asked, “Is Your Cotn-
ty Agent on the Way Out?™” I wonder
if they received a lot of letters of pro-
test from county agents. And, I wonder
what our response will be when the
editors raise similar questions about the
role of the teacher of vocational agri-
culture.

Speaking of the PF, they too have
been suggesting that our terminology
may need up-dating. Note the follow-

ing:

Do Farmers Need a New Title?

#l Everybody is getting new titles these
days, “Janitors” are now “custodians.” “Ped-
dlers” and “salesmen” are now “sales con-
sultants” or “representatives,” Truck drivers
have become “machine operators.” Every
college wants to be called a university, And
so the name-changing game goes.

Perhaps agriculture should get in the act.
Cotton, wool, and mohair producers could
introduce themselves as “fiber producers.”
A rancher or feedlot man could call himself
a “food animal producer.” Those who de-
pend on grass or forage could dub them-
selves “cellulose producers.” Already, hog-
men call themselves “pork producers.”

I¥’s something to think aboutl

~ Driver Education people are suggest-
ing that teachers need to have experi-
ence in the areas of their teaching, “Too
many driver educators have to tell stu-
dent drivers how to pull out of a skid
without ever having done it success-
fully themselves,” says Gus Whitehurst
of the National Safety Council OXK,
O.K. We have been advocating this sort
of teaching of teachers for a long time.
However, there must be a limit to this
idea somewhere, for teachers as well as
preachers.

(Continued, next page)
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(Continued from page 147)

An interesting story, “Woodlands
Classrooms” in Union Camp’s quarterly
Contact published last summer. Tt tells
of the forestry program operating in 43
Georgia schools, classes as well as the
school forestry labs.

Did you see the recent announcement
from Cornell that, EDUCATION DE-
PARTMENT DROPS “RURAL”
TITLE? So, an old landmark disappears.
The announcement stated, in part, “The
new name reflects the present scope of
the ~department. Emphasis has been
shifting from the training of teachers
for agriculture, science and elementary
grades, to research on educational prob-
lems.” It was noted that training of
teachers would continue, and recog-
nition of a changing agriculture was
indicated by stating, “In the field of ag-
riculture, secondary school courses have
been expanded from farm operation
and management to include others
serving the large portion of the agri-
cultural industry which is not on the
faym.”

Orville Thompson

Orville Thompson is completing his
term as Chairman of the Editing-Manag-
ing Board of The Agricultural Education
Magazine. As chairman for the past three
years, Dr. Thompson has led the mem-
bers of the Board in becoming more ac-
tive in the afairs of the magazine. Dur-
ing his term of office the magazine has
improved in appearance as well as in the
financial situation, Operating policies of
the Board have been revised and up-
dated.

Dr. Thompson is head of the Depart-
ment of Agricultural Education, Univer-
sity of California, Davis.

How do you like this letterhead?

FRED E. LAY TEACHERS OF AGRICULTURE W, HAROLD HUGHES

Department Of Agricultural Education

Tabkor City High School
TABOR CITY, NORTH CAROLINA VOCATIONAL AGRICULTURE
FUTURE FARMERS OF AMERICA

ADULT FARMER EDUCATION
YOUNG FARMER EDUCATION

Fred Lay is former president NCVATA and Harold Hughes is in his first year teaching,

Twin brothers completed doctoral graduate study at University of Wisconsin,
An article by one of the Matteson twins appears in this issue, one by the other
will be in a later issue. Walt Bjoraker says that they are identical twins and
people have difficulty knowing which is which!

I hope that 1967 will be the best year yet for you and yours.
' Cayce Scarborough
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NEWS & VIEWS

Dr. J. Y. Terry has recently flled the
position as teacher trainer in Vocational
Agricultural Eduéation at Louisiana Paol
technic Institute at Ruston.

Graduated from Louisiana State Uni-
versity June 2, 1941 with Bachelor
of Sciences in Vocational Agricultur

Received M.S. in Vocational Agricul-
ture from L.S.U. June 2, 1952;

Awarded PL.D. in Vocational Ag :
culture from L.5.U. January 26, 196

Taught Vocational Ag. in Winn Par-

ish from 1945-1960; was Area Super-':

visor for Vocational Ag. State De-
partment of Education 1960-84; was
Executive Assistant for Voc. FEduca:
tion, State Department of Education
1964-66.

Agricultural Education staff in the
H.S. Office {Messrs. Hunsicker, Lacey
and Foltz) met with key representatives
in the Department of Labor, Depa
ment of Agriculture, HEW and the B
reau of Census on developing plans for
implementing a Nation-wide survey o
“Projections of Hmployment Opportuni
tigs and Training Needs in Agricultu
—1975.” Representatives from all parti
ipating departments were enthusiasti
about making such a study and weri
convinced that it should have numbe
one prority among other agricultura
studies. Fach department will provi
one person to serve on a developin
committee and it will be appointed :
larger advisory committee comprised 0

representatives from agricultural trade’.

organizations, farm organizations, manu
facturing associations, National Acade
my of Sciences, as well as the partic
pating government agencies. H. N
Hunsicker was asked to work with D
Otto Legg and Mr, Bernard Yabroff 1
developing a small 4(c¢) project to proz.
vide funds for designing and implement:
ing a larger project. 1t was agreed that
it was imperative that the study be
gotien under way immediately as there.
was a definite need for the information.
by workers concerned with agricu}tmﬂ]
employment in all departments.

H. N. Hunsicker, Paul Gray, Otto Legg
and Phil Teske conferred with Dr. Har-

old Binkley, Head Department of Agri- .

cultural Education, University of Ker-
tucky in designing a training prOPOSﬁ}

for State leaders in agricultural educa-

tion to improve the FFA as a teaching
device.

+1t ACRIGULTURAL EDUCATION Macazing, January, 1967

~.

This principle is widely supported in
many universities, especially among
graduate faculty in the basic arts and
sciences, and including a sizeable per-
centage in education: On the other hand,
many gracduate faculty take the position
that any teacher who has completed
minimum requirements for the bache-
lor’s degree should be admitted to grad-
uate school and given an opportunity to
pursue the mastei’s degree. Some also say
that if the teacher applies himself and
works to the best of his ability, he should
be assured of receiving a master’s degree.
It is pointed out that further study is
essential for teachers, not only because it
is required in many states for continued
cestification, but it is necessary il teach-
ers are to grow and improve profession-
ally.

¥. R. Cardozier

he topic is not one in which every-
¢ vitally interested, Yet, to someone
ining or planning graduate study,
qssues merit serious examination.
. perhaps, than most people realize,
us professors and various institu-
ions have differing concepts of the
atire of graduate study.

Tt:is not the purpose here to present
e “correct” view concerning any issue;
v definition there is no correct view
oricerning an issue. The purpose is to
. tify the issues and to present dif-
ferent points of view, with the rationale
inderlying each.! This discussion deals
gely with graduate study leading to
“master’s degree.

Teachers who do not qualify for ad-
mission to a graduate school that has
high admission standards can qualify
for admission on a special student basis
at most institutions. Teachers in this
category counter that they consider it
discrimination if their fellow teachers
receive the master’s degree for a given
amount of graduate study while they
receive no degree for the same number
of credits of post-bachelor’s study. In
addition, they add that many courses
which they need as teachers are open
only to graduate students, and if they
cannot be admitted to graduate school,
they are excluded from these courses.

__W:ho Should Do Graduate Study?

The first issue involves who should
¢ admitted to graduate schools—that is,
dmitted for graduate study with the
jasfers degree as the objective, as co-
to admission for course work
Most graduate schools require
hose admitted show evidence of
tential for success in scholarly work.
normally means a grade point
dge well above the minimum for
ation from college. In most insti-
ions, ome is required to have a mini-
muni grade point average of “C” for
graduation with a bachelor’s degree.
However, most institutions require an
erage of “B” in all course work com-
pleted for the master’s degree. Those
ha require a “B” average or close to it
admission to graduate school argue
that if an individual has fallen very far
hort of a “B” average in undergraduato
‘l‘dY, he cannot be expected to achieve
B_” average in graduate level courses,
Y _?_1011 are presumably more advanced
and in which greater ability is required.

inservice Training
or Graduate Education?

Part of the admissions question in-
volves the nature of graduate study.
Historically, graduate schools have said
that graduate study should be oriented
toward scholarship, i.e., the acquisition
of knowledge of greater depth and com-
plexity than can be acquired at the un-
dergraduate level. It should aim for
greater specialization in the discipline.
The study was supposed to lead to the
development and understanding of
principles and theories, rather than prac-
tice only, which tends to characterize
most undergraduate study in profes-
sional fields.

+Credit is due Dr, A, H. Krebs for some
‘the points and rationale. See Chapter XI,
_duite Programs for Teachers of Agri-
re,” which he prepared for the forth-

ing book on Teacher Education in Agri-
.lt_we.

2 114 N B >
_('lﬂle term “professors of education” in-
Udes professors of agricultural education.

149

ISSUES IN GRADUATE STUDY

vvevv....For Teachers

\ V. R. CARDOZIER, Teacher Education, University of Maryland

As teachers began to return to col-
lege for further education, there devel-
oped an opposing point of view which
views the master’s program from the
standpoint of professional improvement
of the teacher for his job, rather than
mastery of a body of knowledge.

This was stimulated by certification
requirements and  salary  schedules.
While research has not yet established
conclusively a positive relatonship be-
tween graduate study and teaching per-
formance, most people accept the prop-
osition that teachers who pursue fur-
ther study are likely to become more
effective than those who do not. Boards
of education, in a desire to reward im-
proved competence, but lacking adequate
measures of teaching effectiveness,
chose to reward additionally those
teachers who complete a master’s degree
or equivalent,

The implication that study resulting
in the master’s degree would gualify the
teacher to do an improved job of teach-
ing, plus the extra pressures for graduate
study placed on teachers, caused some
graduate faculty members in education
to view the master’s degree and the pro-
gram leading to it differently from their
colleagues in the basic arts and sciences,

What is the difference between in-
service fraining and post-graduate ed-
ncation? The difference is not always
precise; however, most professors would
probably accept the premise that in-
service training is concerned largely
with operational problems faced by
teachers in their own classrooms and
teaching situations, while post-graduate
education is based on gaining an under-
standing of the principles and theories
of the discipline and may or may not
include all of the problems which
teachers currently face in the classroom,

Some professors of education® con-
sider inservice training as the best type |
of study for teachers. Further, that if
this is what is needed most by teachers,
this should be the content of master’s
programs. On the other hand, some
professors say that the courses and study
should be intellectually beyond what is
expected at the undergraduate level

{Continued, page 150)
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Issues in Graduate Study
(Continued from page 149)

One of the proponents of essentially
the inservice training position is Dr. J.
B. Conant, formerly president of Har-
vard, In his book, The Education of
American Teachers, Conant says that
for the master’s degree “courses should
be allowed for credit toward the 350
semester hours whether or mnot the
cowses are of an elementary nature,
provided they are’clearly courses needed
to increase the competence of the teach-
er.”

Recent changes in the objectives
and content of vocational agriculture
have resulted in many teachers being
faced with teaching in which they have
had little or no preparation. Most teach-
ers have found it necessary to pursue
additional study. For many, the need is
clearly for elementary, mnot graduate,
courses. In  herticulture, for example,
it might mean courses that are taken
hy sophomores and juniors in college.
According to  Conant’s principle, a
program consisting of courses at this
level should be acceptable to the mas-
ter’s degree if it meets the teacher’s pro-
fessional improvement needs.

Many deans of graduate schools have
deplored the fact that graduate students
are permitted to take junior and senior
courses as part of their master’s programs,
They have also questioned whether
graduate professors were requiring the
level of knowledge and understanding
that should be achieved in post-graduate
level study.

Some professors have pointed out that
their institution is committed to accept-
ing for graduate study all teachers who
have graduated from college and that
their master’s program is oriented to-
ward meeting the inservice training
needs of teachers, With those commit-
ments in mind, the faculty would be un-
fair in expecting all teachers to pex-
form at a level expected in a rigorous
graduate program. In short, the pro-
Fessors should expect to scale down the
expectations of performance to the level
that can be achieved by all teachers
who enroll in the master's program,

In the debate on who should be ad-
mitted and whether the master’s program
should be inservice training oriented
or scholarly in nature, professors of ed-
ucation, and especially those in agricul-
tural education, are faced with loyalties
“not faced by other professors. Profes-
sors of edueation identify closely with
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the staff of state departments of educa-
tion, who are interested. in seeing toach-
ers attain master’s degrees, At the same
time, agricultural education depart-
ments are not extensions of state depart-
ments of education but are integral parts
of the universities and colleges and bear
the same responsibility for excellence
in scholarship and standards of graduate
study as do professors of history, en-
gineering, and other disciplines of
study.

Education or Agriculture?

Should a teacher major in agricultural
education or in a -technical agriculture
feld while pursuing the master’s degree?
Most have majored in agricultural ed-
ucation; some have also included a minor
or at least some supporting course work
in agriculture. This probably has been
due to availability of courses at times
when teachers could enroll in them meore
than any other factor.

This issue seems not to be influenced
much by whether the substance of the
master’s program is inservice training
or post-graduate education. In gither
case, additional study in each field is
doubtless defensible. One exception is
the Master of Agriculture, a new pro-
fessional degrec found in several insti-
tutions, This degree usually allows great
freedom for the individual to select
courses predominantly in agriculture,
but alse to include some courses in
agricultural eduvcation, which the in-
dividual feels will be of most value to
him. This may include -one course in
each of several different felds in agri-
culture. It is truly inservice training
oriented, designed to permit the teach-
er to fill gaps in his prior training, with
few restrictions as to formal graduate
status of courses.

The more typical major in agricul-
ture consists of concentration in one ag-
vicultural field such as agricultural
cconomics, horticulture, animal science,
or some other, frequently supported by
minor courses in another field, which
may be agrcultural education. Those
who support this alternative point out
that a teacher who has hroad training
in agriculture at the undergraduate
level is wiser to concentrate in one field
at the graduate level and develop enough
competence in that subject to become an
expert on it in his community.

Another view says that the agricul-
ture teacher is a professional teacher and
through his graduate study he should
further improve his mastery of his field—
teaching., This does not exclude the
study of agriculture as a part of his
graduate study.

hey point out that the teacher is
i researcher and does not need to
Jevelop the ability to conduct scientific
oatch. Many programs leading to the

'f include a course in understanding
woational research, and papers are
“iad for the degree which are aimed
at causing the teacher to study the
Titerature on one or two topics in depth
4t he can gain skill in doing the
of library study that he should do
eni faced with professional problems.

Many teachers of agriculture major’
in guidance, administration, and other:
felds. In most cases, they do so primaxily-
because of desire to prepare for a po-.
sition in guidance or administration and:
not primarily to improve their compe-
tence in teaching agriculture. This de«
cision is based .on another professiona}:
objective and outside the purview of
this discussion. ;

Which Degree?

Historically, Master of Arts and:
Master of Science were the only masters’
degrees offered by graduate schools,
These were usually referred to as schol-:
arly or research degrees.

Those who support the thesis for the
erminal master's degree see advantages
t for the teacher who never expects
nduct another scientific study. By
planning and conducting rescarch at
the. level required for the thesis, the
individual will gain an understanding
of vesearch that cannot be gained
throtigh studying about research. Further,

nderstanding will help him to de-
lop. the ability to analyze critically the
ality of research both in education
and the social sciences and in agricul-

As more teachers began pursuin,
masters’ degrees, some institutions de.
cided that other kinds of programs Jead-
ing to masters’ degrees were needed for
professional practitioners. Among the
better known ones are the Master of
Education, Master of Agriculture, Mas-
ter of Vocational Education, Master o
Agricultural Education and more re-
cently the Master of Arts in Teaching.

On Compus or Off
Campus Study?

At most institutions, M.A, and M.S
degrees require a minimum of 24 s
mester hotirs of course work plus a thesi
The M.Ed., M.V.Ed.,, M.Ag,, and MLAT
generally require 30 semester hours;
without a thesis. However, at some in
stitutions, they require a field study, es=
say or seminar paper. i

The M.A.T. program, made famou
at Harvard, is not widely available in
agricultural education, The first MAT,
programs were considered pre-profe
sional in character and were designed
for graduates in liberal arts who wanted
to become teachers. They went imme-
diately following graduation into the
M.AT. program where they spent a
year or more taking education courses
and student teaching. Some of the more
recently developed M.AT. programs
differ little from typical M.Ed. programs.
In at least one case the M.AT. is de-°
signed for teachers and the M.Ed, for:
supervisors, administrators and staff-
specialists.

i’ his aforementioned book, Conant
ys, concerning the master’s program,
that “no credit toward the degree should
given for extension courses or courses
taken: on campus while the teacher is
igaged on a full-time teaching job.”
Thé teacher who has taught a full day
ot physically and emotionally pre-
pared’ to attend a late afternoon or
ght'class and profit most from it. It
is further limited if the professor also
¥més to the class following a full day of
ork;
While it may be true that most of those
‘take late afternoon and evening
ourses do so for expediency, many pro-
fe8s0rs point out that there are some
d- yeasons for them, particularly if
t-campus. This is especially true for
yurses for an inservice training nature
hich little or no use of the library
volved. For example, a course in
; _l}lation of vocational agriculture pro-
grams might well be taught in a school
“tt_mg in or near a vocational agriculture
epartment. A course in the practice of
__..001 public relations might better be
_t_a;;g_};t in a typical community where
_ I problems and typical resource peo-
ple-could be called upon rather than on
niversity campus, far removed from
typical situations,

Thesis or Non-thesis?

More masters’ degrees in education,
including agricultural education, —aré
awarded without, than with, the thesis. -
Tn many schools of education, the num-’
bers of masters’ students are so great
as to make impractical the thesis pro-
gram. Many professors and teachers
feel that the mon-thesis program more
nearly meets needs of teachers who do
not expect to pursue the doctorate.

n_dependent work on problems of
Cem is common in many masters
ams. The value lies in the fact that
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teachers tackle problems found in their
own teaching programs, In studying and
solving them, teachers not only solve a
problem that may be important to them
and thejr programs, but gain skill in
solving problems which will be wuseful
in their teaching.

Those who question “special prob-
lem” courses argue that they are fre-
quently poor substitutes offered in in-
stitutions where the enrollment is insuf-
ficient to provide an adeguate selection
of course offerings. Further, they add,
too often a “special problem” is simply
a spurious way to “earn” graduate cred-
its, that the study often involves the
kind of activity which a good teacher
should be doing as part of his regular
teaching duties. Frequently, the learn-
ing—the only basis on which college
credit can be awarded—is minimal or
non-existent, or limited to findings which
have ephemeral vahue,

Which Institution?

Should one pursue the master’s degree
at the same instjtution where he received
the bachelor’s degree or at another in-
stitution? Most professors advise going
to another institution, which means going
out of state for most teachers, but not
all support this view. Still others advise
that the individual take at least part
of his work at some other institution.

Many teachers do not consider it
practical to go out of state to study for
the master’s degree, principally for
financial reasons. Others feel that they
know the faculty of their own state uni-
versity and feel wmore secure there,
while they do not know what to expect
at another institution.

Some professors argue that there are
valid reasons for studying in state. They
point out that by doing so, the teacher
gains further understanding of the phi-
losophy underlying the vocational agri-
culture program as it is conducted in
that state, and is able to work in great-
er harmony with supervisors and fel-
low teachers.

Other professors argue that by at-
tending another institution, the teacher
will gain ideas and concepts from other
professors of agricultural education. In
addition, he will gain much from as-
sociating with teachers from other states.

Paid Leave for Graduate Study

In some states, teachers are required to
earn a master's degree or the equivalent
in advanced undergradumate study with-
in a period of years following their en-
trance into teaching, ¥or the teacher on
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a 10-months appointment, the problem
is not great. But for the teacher of agri-
culture on a 12-months appointment,
it creates a problem.

The school system is reluctant to per-
mit him to leave the community and
pusue graduate study in the summer
on a pay status while teachers on 10-
months pay basis do so without pay.
Most teachers do not want to lose sum-
mer income by taking leave without pay.
In addition, as some teachers have point-
ed out, if one takes off four full summenrs,
administration justifiably can ask whether
summer employment of the teacher is
essential to the conduct of an effective
vocational agriculture program.

Few teachers take leave from the
school to pursue the masters degree.
In some states graduate assistantships
have been established specifically to
encourage teachers to take leave and
pursue graduate study. Many teach-
ers feel that the difference between the
stipends for the graduate assistantships
and their salaries are too great to justify
their accepting a graduate assistantship.
A few school systems have sabbatical
leave plans whereby a teacher can se-
cure a leave at part pay after six years
of service. This, coupled with a grad-
nate assistantship or fellowship, makes
leave for study more atiractive.

Post Master’s Study

Many school systems include in their
pay scale provision for salary increases
for teachers who complete a planned
program of 30 semester hours beyond
the master’s degree. To mest this need,
many institutions have developed special
programs with requirements appropriate
to the professional needs of those en-
rolled. These are identified by various
titles: Advanced Degree in Education
(Ed. A}, Advanced Master of Educa-
tion (AM.E,), Advanced Graduate
Specialist (A.G.S.), Advanced Master of
Arts in Education {(AMAZE.) and
others. None requires a thesis.

Since they are not recognized degrees
of graduate schools, the graduate faculty
is not as much concerned about the
standards and level of instruction in those
programs. Most of the issues faced in

the master’s program, however, also

apply to the “Specialist” programs.

The Doctorate
Should a teacher pursue the doc-
torate? Insofal' as is kmown, no insti-
tution offers a doctoral program specific-
ally designed for, the classroom teacher in

{Continued, next page }
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FROM A GRADUATE ASSISTANT

RICHARD A. COBB, Graduate Assistant

Department of Agricultural & Extension Education
New Mexico State University

Formerly Agriculiure Teacher, Zephyrhills, Florida Howing i a listing of assistantships,
lowships and part-time instructor-
‘aynilable for graduate stady in
sicaltural education, 1667-68, This is
don a survey of all insHtutions

ing programs of graduate study in

The graduate assistant holds a unique
position in the university structure. He
i on the mezzanine in the two-story

The assimilation of teaching appara-
tus utilized in more effective classroom
presentations through the innovation of

. 7 B . R A - . . A . .
framework of student and faculty OVB}hfi&d prcpechon m‘flterlals, eleotn_c cultural _edncation  in the United
As seen by undergraduates, the Crad, teaching devices, and jmproved dupli- »s. However, not all institutions
Asst, is an incompetent part-time Jec- cating machines expose the graduate Parg eyed gubmitted reports.

assistant to experiences applicable to
future use.

turer, whose radical grading system
and inability to answer even the most
rudimentary problem, has become a
major nemesis (along with aaditorium
television and standardized exams) in
the machinery of a university.

s survey was conducted under the
‘as of the American Association
of Teacher Educators in Agriculture.
jvimary purpose of this listing is to
“those who are interested in pursu-
¢ graduate study in agricultural edu-
“to become acquainted with the
antships and other aid available
institations which offer programs of
radnate study.

t should be pointed out that the sur-
equested institutions responding o
only aid available to agricultural
dijcation graduate students. Ceneral
id available to all students in the in-
tion, is not reported here.

Further benefit is gained through
participation in the development and
defining of research problems pertain-
ing to the graduate’s specific areas of
intevest. Exposure to new disciplines of
thought and theories of teaching estab-
lished by vesearch projects accentuate
present and future challenges to be
realized.

Most professors picture the grad as-
sistant as a hybrid—one-half student,
one-fourth secretary, and the rest a
mixture of delivery boy, card catalog,
floundering tesearcher, test grader, and
_occasionally, a teacher.

The graduate assistant witnesses a
dimension of the college and his major
department not experienced by other
students. Ife absorbs the “backstage
philosophy” involved and integrated in-
to the planning, preparation and pres-
entation of course material

Finally, the graduate assistant main-
tains an informal working contact with
professors within the college depart-
ment and gains new insight into the
thoughts and feelings of educational
leaders.

Dita provided are in the following

of assistantship  (number
able); number of months available
iifing year; beginning month of em-
sloyment; amount of work expected,;
thly remuneration and ather con-
iderations such as remission of fees;
whether aid is for master’s, advanced
fate program, or doctoral. students;,
source of funds if other than university
of §tate; and the 1967 deadline for ap-
' ation. Slight variations in this pattern
are due to the nature of the data pro-
d by reporting institutions.

“BETTER MOUSE TRAP"—Miss
Piped Piper of 1966 holds a new ultra:
sonic device developed for ridding food
handling plants, warehouses and store
of rodents. Successfully tested in grain
warehouses, the unit is now being ma
keted in the U.S. and Canada by Har
Carter Co., Minneapolis, Minn. Weigh-
ing only 12 pounds, the device pnet-
matically generates an Intense pulsating,
high frequency sound only audible to
rodents. These portable wmits, opel
ating on 115 Volts, are placed at doors:
and openings where rodents are apt 1o
enter. This sets up a “sound barricade”
preventing the rats and mice from enter
ing. Hart-Carter says tests prove 85% to
1009 effective. The company points out 2
that government figures place the an-
pual food-stuffs losses in the U.S. by
rodent damage at over two billion

doHars.

to a degree may not result in comparable
salary,

Issues in Graduate Study

(Continued from page 151) Many professors and school adminis-
srators contend that the doctorate is not
designed for the classroom teacher.
They point out that the depth and level
of knowledge required for the doctorate
is not consistent with the demands of
teaching in the elementary or secondary
school. Instead of pursuing the doctorate,
which is depth oriented in a field, the
teacher would gain more by pursuing
study in related subjects which will
give him breadth and result in his be-
coming better informed and a better
classroom teacher, Critics further argue
that elementary and secondary teach-
ers who complete the doctorate more
often do so for the prestige and pay
than because the additional learning
will help them to become better teach-
ers.

the elementary and secondary school.

However, many boards of education
have included the doctorate in their
_salary schedules for teachers, thereby
implying that they think doctoral study
is desirable, at least for some teachers.
Gome teachers who have the ability to
perform at the level expected of doc-
toral students have completed doctoral
programs, although they prefer to con-
tinue in secondary school teaching. They
reason that since they planned to pur-
sue study comparable to the doctorate
in terms of time and effort to be ex-
pended and since they felt capable of
achieving the doctorate, they chose to
do so. They are further motivated by
. the increased salary that will result
while comparable study not leading

University of Arkansas

®Research assistantships {3); 9 mo.
and 12 mo. (2); September; 1/4
e; master’s (2), doctoral students
(8); $125 per mo. for master’s students,
$2OQ-$250 for doctoral students; tuition
mitted; apply by March 1.

FEIlnwships (2); 12 mo.; Septem-
er, 1/4 time: $150 per mo,; master’s
) doctoral students; apply by July 1.

L .

= CO_mplled by V. R. Cardozier, teacher
“,%"‘tmn, University of Maryland for
y EA Dr. Cardozier is chairman of The
ublications Committee.
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University of Connecticut

eRescarch assistantship (1); 9 mo;
September; 1/2 time; $283 per mo.;
master’s or doctoral students; apply by
March 1.

Cornell University

eResearch assistantships (5); 12 mo.
June or September; 1/2 time; $9225-$275
per mo,, tuition reduced; master’s or
doctoral students; state and Federal
(USOE and Hatch) grants; apply by
March 15.

e(General assistantships (3)}; 12 mo.
June or September; 1/2 time; $225 per
mo.; master’s or doctoral students,;

apply by March 15.

Fast Texas State University

eAgsistantships (4) lab assts.,, 2, and
lab instr., 2; 12 mo.; June (2), Septern-
ber {2); 1/4 time; lab and teaching
assistants; $250 per mo; master’'s stu-
dents, one sponsored by industry; apply
by July L.

University of Illinois

eResearch assistantships (2); 9 mo.;
June or September; 1/2 time; $250-
$300 per mo., tuition and fees remitted;
master’s, doctoral or advanced graduate
certificate students; apply by August 1.

oResearch assistantships (2); 12 mo.;
June or September: 1/2 time; $250-
$300 per mo., tuition and fees remitted;
doctoral and advanced certificate stu-
dents; apply by August 1.

oResearch assistantships (4); 9 mo.;
June or September; 1/4 time; $125-
$185 per mo., tuition and fees remitted,;
master’s students; apply by August 1.

Towa State University

eResearch assistantships (2); 9 mo.;
September; 1/2 time; master’s or doc-
toral students; $277 per mo., reduced
tuition; supported by Iowa Agricultural
Experiment Station; apply by April L

Louisiang  State University

eResearch assistantships (8); 9 mo;
September; 20+ hrs. per week; $250 pex
mo., reduced tuition; master’s or doctor-
al students; apply by July L.
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ASSISTANTSHIPS AVAILABLE
FOR GRADUATE STUDY IN
AGRICULTURAL EDUCATION 1967-68°

University of Maryland

#Research assistantships (4); 12 moy
June or September; 1/2 time; $260 per
mo., tuition remitted; master’s, doctoral
and AGS students; apply by May L

sFellowship (1); 12 months; Sep-
tember; $200 per mo. + $500 per de-
pendent per year, tuition remitted; doc-
toral students; funds from USOE grad-
uate research training program; apply
by April 1.

sNational FFA Fellowships (4); 10
mo.; August; part-time experience in
National FFA Office; $300 per mog;
master’s or advanced graduate students;.
sponsored by Massey-Ferguson, Inc.;
apply by May 1.

Michigan State University

eResearch assistantships (8); 9 mo.
(summer employment available); Sep-
tember; 1/2 time; $333 per mo.; out-
ob-state tuition waived; doctoral students
preferred; supported Dby vo-tech ed.
R & D unit: apply by March 1. '

eAssistantship (1); 9 mo.; Septem-
ber; 1/2 time; $289 per mo., out-of-
state Fuition waived; doctoral students
preferred: supported by Rural Man-
power Center; apply by March 1.

ePart-time instructorship teaching ag-
vicultura) mechanies (1); 9 mo.; Sep-
tember; 2/3 time; doctoral students
preferred; $417 per mo, out-of-state
tuition waived; funds from Agricultural
Engineering Department; apply by
March 1.

ePart-time instructorship in agricul-
taral education (2); 9 moy September;
1/2 time;  $333 per mo., out-of-state
tuition waived; doctoral students pre-
ferred; apply by March 1.

University of Minnesola
 eResearch assistantships (2); 12 mo.;
July; 1/2 time; $500 per mo., reduced
tuiton; master’s or doctoral students;
apply by April.

oTeaching assistantships (2); 12 mo.;
July; 1/2 time; $266 per mo., reduced
tuition; master’s or doctoral students;
apply by April.

University of Missouri

eResearch assistantships- (2); 9 mo-
September; 10 hrs. per weel; $250 per
mo.; doctoral students preferred: apply
by April

(Continued, page 154)
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Assistantships Availoble
(Continued from page 158)

Montana State University

eResearch assistantship (1); 9 mo.;
October; 5 hrs. per week; $50 per mo.,
tnition reduced; master’s students,

oPeavy Fellowship (1); 9 mo.; any-
time; 9 hrs, per week; $150 per mo,;
master’s students; supported by Peavy
Co.—Group Foundation, Mimmeapolis;
apply by March 1.

University of New Hampshire
®Teaching assistantship, power and

machinery (1); 10 mo.; September;
1/2 time; $240 per mo., tuition re-
mifted; master’s students; apply by
January.

North Caroling State University
_.*Research assistantships (7); 12 mo,;
September; 1/2 time; $225 per mo;
master’s students; apply anytime,

Ohiv State University

*Teaching and research assistantships

{6-8); 9 or 12 mo.; June or September;
15 hrs. per weeck; $242-$292 per mo.,
out-of-state tuition waived, regular tu-
ition waived for teaching assistantships;
~doctoral students; 2 supported in re-
search coordinating unit; apply by
March 1.

Oklahoma State University

eTeaching assistantships (2 ag. ed,,
1 ag. mechanics); 9 mo.; September;
1/ time; $275 per mo., out-of-state
tuition remitted; doctoral students; ap-
ply by February 15.

Pennsylvania State University

¢ Assistantships (2 teaching, 10 re-
search); 12 mo.; June or September;
1/2 time; $288 per mo., fivst year, $312
second year, tuition and fees remitted;
master’s or doctoral students; apply
February 1.

Purdue University.

oResearch assistantships (2); 10 mo.;
September; 1/2 time; $250 per mo.,
reduced fees; master’s students; apply
by April 1.

_eInstructorship, inservice teacher train-
ing (1); 12 mo.; July or September;
1/2 time; $350 per mo., reduced fees;
doctoral students; apply by April 1,

Rutgers University

eResearch assistantships (8); 12 mo.;
July; 1/2 time; $230 per mo., tuition
remitted; master’s or doctoral students;
apply by April 1,

oScholarships  (4); 10 mo.; July;
$166-$416 per mo.; apply by Aprl 1.
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Sam Houston State College

o ahoratory assistantships; 9 mo,;
September; 4 or 8 hrs. per week; $56
or $112 per mo.; master’s students; ap-
ply by September 1.

Texas A & M University

eTeaching assistantships (4) and
fellowship {1); 9 mo.; September; 1/2
time; $250 per mo, first year masters,
$275 second year master’s or doctoral;
master’s or doctoral students; apply by
Aprl 1,

Tuskegee Institute

*Research assistantships (2); 9 or 12
mo.; September; 1/4 time; $200 per
mo., reduced tuition; master’s students;
apply by April 1.

Uiah State University

eTeaching assistantship (1); 9 mo.;
September; 1/2 time; $200 per mo.;
master’s students; apply by September 1.

Virginia Polytechnic Institute

sTeaching assistantship (1); 9 mo,;
September; 1/2 time; $280 per mo.,
out-of-state fees remitted; master’s stu-
dents; apply by March 15.

Virginia State College

#Asgistantships (2); 9 or 12 moy
June or September; 1/2 time; $135-$165
per mo.; master's students; supported
by Division of Graduate Studies and
Research; apply by April 1.

Washington State University

oFellowships (2); 9 mo.; September;
$333 per mo.; master’s students; sup-
ported by State Board for Vocational
Education; apply by March.

oFellowships (8); for 8 weeks sum-
mer session; June; $300 per mo.; mas-
ter’s students; supported by State Board
for Vocational Eduecation; apply by
March.

University of Wisconsin

°Research assistantships (2); 12 mo.;
July or September; 1/2 time; $257 per
mo.; out-of-state fees remitted; master’s

or doctoral students; apply by Febru-
ary 15.

Wisconsin State University—River Falls

sTeaching assistaniships (8-12); 9
mo.; September; 1/4 time; $200-$270
per mo., reduced tuition for out-of-state
students; master's students; apply by
April 1.

Letters to the Editor

Dear Cayce:
I was interested in The Bio-Ag. Ed, ye

port in the September issue of the’
magazine. The entire profession needs:
to be alerted to activities such- as these
being undertaken by The Biological:
Sciences Action Committee on Agricul:

tural Education. I hope you will con

tinue the effort to identify groups whe'
regard-’
- ing Agricultural Education and keep us
informed. There is much happening
that is not being communicated to ou

are making recommendations

total profession,

By the way, who formed this committee”

and what are the other six action com
mittees?
Sincerely,
Gerald R. Fuller
Assistant Professor

University of THinois

Thanks Jerry, maybe some other in

terested people can answer your last:

question, CCS

Dear Cayce:
I was
“Suggestions for Improving Teacher Re
cruitment” by Clifford Nelson and G
R. Cochran in the November Ag E

Magazine. The only suggestion 1 would:

have for its improvement would be tha

the headline might well have read:

“Minnesota Sets an Example in Recruit
ment for the Nation.”

The strength of the Minnesota proced
ure les in the involvement of 300 teach

ers who devoted a half day of their 1966
summer conference to the development
of appropriate procedures for recruiting
an adequate supply of high-quality.
teachers of vocational agriculture, Who-

else but classroom teachers can give u

the answers, and who else but classroom
teachers have direct contact with some

of the best potential teachers of agri
culture for our next generation?

The Professional Personnel Recruitment
Committee tried in the last year to call
to the attention of the profession the
need for a recmitment effort. The type
taken place in
Minnesota is exactly what we have tied
some twenty
states have organized recruitment pro-.
grams underway. We hope that this xe-"
port of the Minnesota program will offer.

of activity which has

to stimulate. To date,

useful ideas to them.

Please send me one hundred reprints of _
this article for the use of our committee.

Sincerely, 7

Ralph J. Woodin, Professor
Ohio State University and
Chairman, National Committee

Professional Personnel Re_oruitment

glad to see the article entitled

Where there is no vision, the people
sh? (Proverhs 29:18) is an ancient
‘put it has current application in
the field of Vocational Agricultural Ed-
ation.

Technological advancement and ac-
Jerated sociological change require
that  vocational agricultural education
be updated. The 1963 Vocational Act
sqult of this change and recognizes
it makes provisions for an expand-
ogram of training for employment.
‘heré is a demand by the lay public
4t ‘there be continuous updating of
o' educational program, There is an
rgency also to be sensitive to current
isblems as well as those of the [uture.
This ‘should be followed with a variety
of ideas on methods for solving them.

Past, Present, Future

‘Every phase of the educational pro-
gram needs to be examined and
planned. All activities should be sched-
d with the means of implementation
set. forth, This is, or should be, an or-
dariized effort whereby the planners at-
temipt to look into the future, to antic-
ipate. needs and conditions, and to
thei: make decisions relating to the
care for these needs. This facilitates a
prehension of the task to be done
Wdiof how the various facets of it
tribute to the overall educational
sctive, Immediate and long-range ef-
ots’ of various activities are given
considered attention. -
It has been said that a program suc-
eds or fails in proportion to the thor-
ughness of the planning and prepara-
tion put into it. It is easy to drift into
situations and find oneself largely at
the mercy of circumstances. Determin-
- what to do prior to doing it will
iminate this problem to a remarkable

he vocational department is contin-
ually ventwing into the futwre. As it
makes its decisions day by day it is
__forming and building that future. Even
2 lack of planning influences the future.
ere there has been no planning,
Convenience of the moment and ex-
pediency will determine actions and
Liere will be no clear cut path charted
;.ﬂ}l'ough the wilderness of problems re-
lated to job preparation and job ad-
cement. There is a great likelihood
t much time and energy may be
ont on jtems of minor significance
_}:;ﬂe essential activities are slighted or
Verlooked entirely.

j. C. ATHERTON, Teacher Education, Louisiana State University

When the vocational department has
formulated a program projecting ahead
several years, it is in a position to better
focus all its energy and efforts on the
implementation of its chosen course of
action,” The day-to-day activities are
attuned to these plans which act as a
guide for all ‘short range decisions.

Teacher’s Role

The teacher should have a degree of
latitude in the development of the indi-
vidual educational program. However,
the local community has the right to
expect that the work in vocational ag-
riculture is planned and that it is up-
dated periodically as conditions dictate.

The teacher with the assistance of
others should think through his pro-
gram and then be able fo outline it in
a clear manner. He should examine the
facts, visualize what they mean, and
then plan a cowrse of action based upon
this information. Detailed planning per-
mits the individual to examine alter-
native courses of action and to antici-
pate problems prior to the time they
manifest themselves. In- the long 1um,
selecting the elements of the program
of work can be made on an intelligent
hasis,
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J. C. Atherton

Suggestions and activities should be
able to stand the scrutiny of critical
persons. Procedures, objectives and
programs should profit by being ques-
tioned if this results in a careful analy-
sis of the operations. Through this pro-
cedure there is opportunity to clarify
items and possibly throw new light
on the situation, Consideration should
be given to the opinions of each mem-
ber of the planning group so that all
points of view may be given due con-
sideration prior to a final decision
evolving. It is essential to think things
through prior to proceeding full speed
ahead.

Planning for the sake of planning is
of no great value. It can be a means
though of keeping a program viable
and preventing the teacher from be-
coming complacent. It gives one a vis-
ion of things as they might be or as it is
desired that they be.

{Continued, page 161)

Gordon Anderson, Chancellor of the California Delia Chapter of Alpha Zeta, welcomes Cal Paly’s
new vice-president, Dr. Robert Kramer, to the Agricultural Education Chapter as pledges and future
teachers, Jerry Meyers and William Tella hold vp the banner.
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A Look at Some Who Quit Teaching

#* This was part of a larger study com-

vide adventure, be relative free of su-

pervision). The former agriculture

most of the respondents as they exited
teaching. About equal numbers were

_—— -

Prof. Agriculture

pleted at Michigan State University to dis- ’feachers were asked to what ex-tent any  ttracted to school administration, busi- > 2 — Prof, 2 —= Service Occupation
cemn those factors which contributed to th- job or career would have to satisfy each ss, and professional agriculture jobs. - Sehool I____——-'B — Back 1o College.__T‘:2 — = N.V.CRT.
career development of former vocational of the t : ents i der for it D> 8 SRR TSt N =] = Self Empioyed 1 —= Higher Ed. {Teaching)

fonal f the ten statements in order lor it A much lower percent eéntered mnon- Tl — e RV.CRT. \ ? —= School Adm.

teachers. The research reported herein was
performed pursuant to a contract with the
U.S. Department of Health, Education and
Welfare, Office of Education, under the pro-
visions of the Cooperative Research Program,

to be an ideal job requirement. Follow-
ing this, they were asked if these ideal
job requirements were met in teach-
ing.

vocational classroom teaching as they °

left agricultural teaching.

(Continued, page 158)

No.n-Vocu!Eonui Classroom Teaching

FIGURE 1

CAREERS OF 70 FORMER AGRICULTURE TEACHERS

TABLE 1
BASIC CAREER DATA ON FORMER VOCATIONAL AGRICULTURE TEACHERS
JOHN F. THOMPSON, Teacher Education, University of Wisconsin
. . 29 careers
Hugi}es 9956) has _stated that a teachers possessed a much higher de- 42 careers
galt':eer is a2 “sort C‘I)f Lﬂﬂmng adestment gree of educational attainment than did 55 careers
etween man and the various fact ' ther - .
o and his vrofessional world ac SS Oli the fathers, Forty percent of the moth- &1 careers
P - world.” Such - eps. but over 62 percent of the fathers 71
a concept of a career with its ‘running ; . careers
adjustment’ suggests that a career is possessed less than a high school edu- John F. Th N
s & i : 5 . ohr F. Thompson A 11 §
dynamic rather than static, that actions caﬁ'on. Nearly all (86 percent) of ,t,he ' Years ff?r Star m.g o Teac
are sometimes inconspicuous rather °5F icultare tea(_}hers came from families The former agriculfure teachers were Began 01 02 03 04 05 0é o7 08 s 10 11 12 13
than always being obvious, and that a who engaged in blue collar work. found to have high self-expression and:
career is continuous through time, This people-oriented  values, the extrinsic 4
runming adjustment is not ambiguous  Career Choice and Educational History ~ values were somewhat lower and th same school 48 0 20 12 4 3 3 2 z 2 2 0 ¢
behavior, but is a series of intra- . other values were very low. Peopls ching different school g 14 16 14 11 3 2 2 1 1 0 o
related actions which may be analyzed. hT.eac}?'ng v;as the ﬁl""'tf Oafup?tional oriented values were rated highest fo '
. * . . . choice for 57 percent o e former teaching, followed very closely by the 0 3 7 ? 16 16 15 14 14 10 10 1 n
0 Thlsf study ‘}fash designed to discern’ agricultwre teachers. Only 24 percent Se]f_exp%ession values. There was some or sales 4 5 7 13 12 12 14 10 10 10 9 M
ose factors which contributed to the had decided to definitely b I : 2 7 0 14 10 9 1 é 4 2 2 2 2
career development of lected or a cided to definitely become a doubt on the part of the former agr ] |
pment of a selected group  teacher by the time of high school - s if their insic val 0 1 ! ! 1 1 o o N 0 0 0 0
ff r 1 rienl culture teachers if their extrinsic values
of former vocational agriculiure teach- graduation. The typical former a ricul- ; . 0 ] o ] 1 1 1 i 1 0 0 0 0
ers who: graduated #r Michi P g could be met in teaching, but there )
State Ut S,t o 1 95§om ichigan  ture teacher did not enter a teacher . ms no doubt that the other values 0 0 0 0 0 0 1 2 2 2 2 2 3
19%3 n(-lwellglﬁy mh 4 1956’ 1958; education program until the third year wcould not be met in teaching. : ducation ieaching 0 0 0 o .0 1 1 1 0 3} 0 o o
0 and 1961; who began to teach  of college. The reasons that the respond- gher ‘éducation non/teaching 1 1 0 0 0 1 1 1 1 1 ! 1 1
agncult{_lre immediately after college ents gave for choosing teaching as a Hi 3 3 4 4 2 1 o 0 0 0 0 0 0
graéuat;jon; W}%O taught for one Or more  profession were characterized as being Employment Ristory _ non-vocational 0 4 2 2 2 3 4 4 4 1 2 2 2
)t/}claa}i,' | 11} f‘(; 605 \iele not teaching i for a reward that teaching offered to The complete set of career data on 3 3 2 0 0 0 0 0 0 0 0 0 0
& 1a fo o : or‘1g1tu$n?1 tYPe ea-  them or for a demand that it would the former agriculture teachers is shown 0 1 ] ] 0 0 0 0 0 0 0 o 0
;‘3?11' intormation was 8211 ered in the make upon them (Mori, 1963). Six in Table I Following these data hori 0 0 0 1 0 0 ° 0 0 ¢ 0 0 0
o dowmg clalteg'o;:es. (1) background  gources of the demand or reward were zontally, it can be seen that: (1) after’ 1 ! ! ! 0 0 0 0 Q 0 0 o 0
ﬁlﬁ - persm&a ::ln 0”?3’(1‘;}1:}1.(2) career jdentified. Nearly all (92 percent) of teaching one year, 93 of the former:
c 011ce !'m e 305‘20113 istory, (3) the former agriculture teachers chose agriculture teachers changed jobs, (2)
;V,(TH values, and (4} employment his- teaching for the rewards that it would the peak exit rate was after four years:
oy offer them. The source of the rewards of teaching, (8) nearly all had left by
During the five selected years, Mich. V&S ‘interpersonal for 50 percent and  the time they had obtajned & years o
jgan State University graduated 206 ph}fsmal for 17 percent of the former teaching experience, and (4) 66 per
persons qualified to teach voeational agriculture teachers. Eighty percent of cent of the agriculture teachers had all:
agriculture. 12 } . the respondents started a Master's De- of their experience in one school. JOB 2 JOB 3 JOB 4 JOB 5 IOB 6
agriculture, 129 or 62 percent of which . . i :
bogan fo teach immediately. For gree program before the end of their 1 ,
& : meciately. Forty seven  frgt year of teaching, and 40 (56 per- One may also check down the cok 4 Business :
_(36 percent} of the 129 are still teach- cent) completed the program before umns to see what happened to those_-_ 7 School Adm, ————— = 1 Prof.
ing and 11 (9 percent) were unac- they left teaching. who left teaching. For example, of the / ; giﬁ:‘}'ﬁcm:__,% 2;»?.1};:&2: Fd: Morteachina)
counted for which resulted in 71 ca- 93 who changed jobs after one yea 23 — School 2"'5—__:-5 Prot. Agriculture
Ireers being analyzed. of teaching gniy 14 had left teachiﬂg, %] lilness »————————»= 1 School 3 ] ——= School 4 —— 1 —— Business
Work Values Nine had s’imply Changed to teach ag—' \:l Higher Ed. {Teaching)—s-1 Business
; 1 Service Occupation
Background and Personal Information The respondents were given ten riculture in another school. Four had. 1 N.V.CR.T.*
Approximately three-fourths of the statements W}".J]-.Ch represented four dif- entered a business or sales joh, three : " oo 1 verr 1 .
respondents were born to rural par- ferent sets of job values (Mazson, 196}). had returned to college, etc. : : ¥ALRT — ™ Business
ents while 24 percent were bom to '(The“e f‘ets _Of val}uei wewdse ];;.eﬁgemin Job mobility for this group was also heol 1 —-— 10 —» Schoal Adm. —— | —————— Business
suburban or city parents. A general 1:18‘8' 5peo1ad ta‘.ex'l sl anc @ 11 A(is’ t; limited. Figure 1 indicates that nearly.
shift in residence occurred during the Cledtllje :ﬁ o11%1nab),h1318 olee-onm‘%f? all of the former agriculture teachers hool 1 12 Busi ; . ?':'C'IR'L
time span from birth to high school nga ) E;.l PCOPA(?’ .G? ep. » GXGICISG 1 13 three or less jobs (including teach~ = e — - Szr\?iote ocr:prunon 1] —= N.V.CRT.
attendance, as 94 percent attended high el %S P), extrémtc .(ealn m.{éney, ing). The typical pattern was to retain
school while living in a rural area. The PV efS:atuj an dplgstlge, 11’“’"‘(3 2 the job that was taken as the person /2 — = Schaol 2 2 — = Business T — = NV.CRT,
mothers of the former : ~ secure future), and other values (pro- ; _ ; ) _ 1 = Business
8 e former agriculture left teaching. No occupation attracted 5___M.Immy_/"'! Bock o College | o School Adm.
1
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A Look at Some Who Quit Teaching
(Continued from page 156)

The Miller-Form Career Pattern Para-
digm (1949) is a research instrument
used to describe career stability. It
states that a career has three phases,
These phases are initial, trial, and
stable. The initial phase of the teacher’s
career was defined as a job taken for
only one year immediately after college
graduation, the trial phase for two years
or any job taken after the initial stage,
and the stable phase is entered when
a job is held for three years. The vari-
ous I-T-S combinations have been found
to reveal 14 patterns. Seven of these
have been characterized as secure and
the other seven as insecure career pat-
terns. Thus, a secure career is possessed
by those persons who do not change
jobs frequently,

Sixty-eight percent of the careers of
former agriculture teachers were class-
ified as reflecting a secure career pat-
tern. The predominate secure pattern
was type seven (T-S) which was held
by 38 percent of the former agriculture
teachers (while 23 percent held the
type one pattern, which is characterized
by one or more secure phases). Ap-
proximately three-fourths of the inse-
cure career patterms were type twelve,
which reflects a career that had entered
a stable phase prior to its current trial

phase (S-T).

Summary

Former agriculture teachers had very
stable careers. They moved infrequent-
ly while teaching and were likely fo
have only one or two jobs after leaving
the agriculture classroom. They came
from rural, blue collar families which
typically had a high school or less edu-
cation. Most of the former agriculture
teachers decided on teaching as a ca-
reer only after they entered college.
They were found to have high self-ex-
pression and people oriented values and
teaching satisfied these wvalues,
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The Rural Box

Most of the heads of poor rural
families are able-bodied men.
Some, especially the younger
ones, can be trained and can
move to jobs wherever avail-
able.

But those over 45 years of
age—who comprise about half
the family heads—have only
limited potential for retraining

and wugration. These men,
and their families, are [re-
quently termed  “boxed-in”

rural residents.

On the basis of 1959 data,
it was estimated that 2.8 mil-
lion lowsincome rural family
heads were boxed-in; 1.7 mil-
Hon were not. About 1.8 mil-
lion of the first group weve
farm people.

In 1964 Congress passed the
Feonomic Opportunity  Act
which provided grants up to
$1,500 per family to help this
group boost incomes. These
grants can be used to (1) ac~
quire or improve real estate or
reduce mortgage indebted-
‘ness, (2) operate or improve
the operation of a farm, (3)
participate in cooperative as-
sociations, and (4) finance
non-agricultural enterprises.
Loans up to $2,500 per family
are also available for financing
nonfarm businesses. -

The Farm Index.
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TROEH, FREDERICK and PALMER, ROBERT
Introductary Soil Science, The lowg
Stafe University Press, Ames, lowa
1966. pp. 95, Price $2.50

The manual is intended for labora
tory use in a college course in basic soi
science. Contents covered gives the stu

E

peed, and how much soil loss can b
considered tolerable as well as an under. :
standing of variability in soils and o Da
the pattern of occurrence of soils. Ma
terfal on the chemistry, physics, ai
biclogy of soils, soil conservation, soi
swrvey are also thoroughly covered.

Many helpful photographs.
and drawings, plus a handy supplemen
tal reading list, should make this paper
back a good reference to the student:
in a beginning soils course. The author
present their material in a manne

B Matteson

the post high school experiences
e graduates differ relative to the
Gt of high school vocational ed-
i received? If so, do these dif-
tces purport the value of the high
61 vocational educational programs?

Recently a study was conducted by
Department of Agricaltural and
fision Education, University of
Wiseonsin, in an attempt to shed some
on these and similar questions.

which allows the student lo maste cific relationships were studied
otherwise abstract topics such as so tween the amount of high school
profiles and horizons, soil texture and: tional education (in this study

ghi school vocational agriculture and
dustral arts were considered as voca-
nal education) received by the grad-
¢s and the nature of their {1) initial
ployment, (2) employment survival,
b advancement, and (4) job

cation exchange capacity.

Mr. Frederick Troeh is an assistan
professor of agronomy at Iowa State
University; Mr. Robert G. Palmer is an.
extension agronomist at Oklahoma Stat
University. '

Guy E. Timmons
Michigan State University -

e subjects for the study were the
1959:60 and 1960-61 male graduates
én high schools in Northeastern
onsin who had pot attended col-
or as much as two years and had
ore than six months of active
v service. Of a sample of 874,
were 310 respondents (83%).
graduates had lower than aver-
chelastic  ability and possessed

than average Henmon-Nelson

On the average, they had com-
d four units of high school voca-
] education.

DEVLIN, ROBERT M., ‘‘Plant Physiology.
430 Park Avenue, New York, Ne
York 10022: Reinhold Publishing Col
poration, 1966. Price: $11.00.

The authors indicate that this is a
beginning text for college students in:
the field of plant physiology. As such;:
it should be a valuable reference book
for post-high school students who ar
preparing for work in farm crops,
greenhouse work, nursery work, or i
horticulture, at the technician level The:
book is organized in 22 chapters ar:
ranged in 7 parts as follows: Intsoduc-
tion, Water Relations, . Carbohydrate:
Metabholism, Photosynthesis, ~Mineral
Nutrition, Plant Growth Hormones, an'(_i
Growth and Development. The text 18
well illustrated with sketches, graphs,
and some charts. Each of the chapters
contains a fairly extensive bibliography
dealing with the content of the chalf-
ter in which it is included. Dr. Devlin is
associated with the University of Massa-
chusetts. :

Findings

he occupations reported by the
uates were scored by the use of an
fpational prestige scale developed
by the National Opinion Research Cen-
- On this scale, the upper fourth of
occupations scored above 75 and

10. obtained initial post high school
Clipations ‘of a higher prestige level

f This report is based on a Ph.D. Disser-
ton conducted in cooperation with the
DL of Agricnltural and Extension Edunca-
and the Center for Studies in Voca-
1 aud Technical Education, University

Raymond Clark _
Michigan State University.
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Employment Experiences of Graduates From

High School Vocational Educational Programs

G. R. MATTESON, Asst. Prof, Ag. Educ,,
State University, River Falls, Wisconsin

and

W. T. BJORAKER, Prof. of Ag. Educ.,
University of Wisconsin, Madison, Wisconsin *

than their father’s employment were more
frequently those who had received fewer
than four units of vocational education.
The fathers of this group were less likely
to be farmers and usually were in oc-
cupations with, bigher prestige scores.
Moreover, these graduates placed greater
value on their commercial courses and
less value on mathematics, industrial
arts and vocational agriculture courses.
Graduates who had completed three
units or less of high school vocational
education more [requently migrated
from their home community than other
graduates.

Employment Survival

In comparison to graduates who had
more extensive vocational education,
graduates who had completed one year
or less of high school vocational ed-
ucation more frequently (1} had held
only one full-time job since high school
graduation, (2) were enrolled in formal
educational courses, and (3) desired to
enroll in a formal educational institution
within the next five years.

Job Advancement

As was the case with their initial
employment, graduates who had com-
pleted three units or less of high school
vocational education generally had
employment with higher prestige scores,
and this employment was more likely
to be dissimilar to their father’s occu-
pation than was the case with graduates
who had completed four units or more.
These graduates also had fathers who
were employed in occupations with high
prestige scores. Furthermore, the data
revealed that graduates who had com-
pleted three units or less of high school
vocational education {as compared to
graduates who had completed four
units or more) were more likely to
report that summer employment while
attending high school and out-of-school
organizations had an influence on their
present employment selection. They were
more lkely to feel that their high school
mothematics, industrial arts, and Eng-
lish courses - and their high school
education as a whole, had less value
in preparing them for their present
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W. T. Bjoraker

employment, They did, however, believe
that their high school commercial courses
had more value in preparing them for
their present employment than did the
graduates who had completed four
units or more of high school vocational
education.

Job Satisfaction

Graduates who had completed ome
unit or less of high school vocational
education (as compared to those grad-
vates who completed two units or more)
tended to feel (1) less secure in their
present employment sitnation, (2) less
satisfied with their promotional pos-
sibilities and the training programs of
their present employment, and (3) less
satisfied with the job as a whole. Note-
worthy was the fact that graduates who
had completed six units or more of high
school vocational education tended to
express greater dissatisfaction with their
present salary and the duties and tasks
which they were asked to perform in
their present employment situation.

Concluding Remarks

Generally, the number of umits of
high school vocational education com-
pleted by the graduates had little in-
fluence on the graduates post high school
employment experiences. This finding
was explained, at least in part, by the
fact that all but seven of the graduates
had enrolled in some high school voca-
tional education. Therefore, the com-
parison of the employment experiences
of graduates who had not enrolled in
any high school vocational education
with those graduates who had enrolled
provide results of limited wvalue.

Accepting the premise that high school
vocational educational programs are of
value to an individual in his post high
school employment experiences, it seems
reasonable to assume that greater wvari-
ation in post high school employment
experiences would have been found if
graduates who had not enrolled in any
high school vocational education pro-
grams had been compared to graduates
who had completed several units of
high school vocational education.
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Much has been written and spoken
about the need for ¢mality educational
programs. Modern buildings, fine equip-
ment, exciting instructional tools and
materials, imaginative and innovative
programs do not guarantee its attain.
ment. The need and the importance for
understanding what constitutes a good
teacher have long heen axiomatic in
teacher education. The need for suc-
cessful begiming teachers coupled with
the current short supply of teachers
and the increased demands for more
technical competence and more qualities
of professional leadership, in the trainee,
to get the job successfully performed,
scems to magnify the teacher training
problem to overwhelming proportions.

Role Perception Important

In spite of the diverse complexities
of the problem and a need for 2 more
knowledgeable “technical and profes-
sional man,” one of the limiting factors
of success for the beginning teacher of
vocational agriculture may hinge upon
his role perception for the teachers
position. “Especially cogent are the re-
ports of situations in which the absence
of the opportunities for learning to en-
act roles appropriate to defined positions
leads to deviant conduct”™® Further-
more, it seems logical to assume that
if a beginning teacher holds a role per-
ception greatly varying from that of the
successful exverienced teacher of vo-
cational agriculture, for the teacher’s
position or any area or areas which the
teacher performs, he will need additional
assistanice to compensate for this dif-
ference in role perception. If such a
relationship is found to exist, the teach-
er training institution would be rendered
fruitful data needed to deter from the
beginning teachers “the traumatic ex-
periences which cause many promising
prospective teachers to withdraw from
the profession after the first vyear.”s

‘"Hollis Elbert Todd, “A Role Analysis
of the Perceptions of the Beginning Voca-
tional Agrienlture Teachers and Their Pro-
fessional Difliculties in Role Performances.”
( Unpublished Ph.D. dissertation, The Qhio
State University, 1965).

*Thendore R. Sarbin, “Role Theory,”
Handbook of Social Psychology, ed. Gardrer
Lindzey {Reading, Massachusetts: Adcdison-
Wesley Publishing Company, 1954), p. 227.

*Albert H. Shuster, Ir., “Supervision and
the Non-Professionally Trained Teacher,”
Educational Administration and Supervision,
49 (May, 1956), p. 283.

*James D. McComas, “The Role of the
Teacher of Vocational Agriculture as Per-
ceived by Selected Ohio Teachers and Their
Administrators” (Unpublished PhLD. dis-
sertation, The Ohio State University, 1962).

® Ibid.

"This discourse inchides only a small seg-
ment of the study.
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THE BEGINNING TEACHER

OF VOCATIONAL AGRICULTURE

Role concepts contrasted with successful experienced tedchers 17

HOLLIS E. TODD, Assistant Professor of Sociclogy, David Lipscomb Coliege,
Nashyille, Tennessee (formerly Yo-Ag. Instructor, near Galion, Ohio)

The study sought fo miwor the be-
ginning teachers’ image of the vo-
cational agriculture teacher’s position in
light of the previously identified suc-
cessful experienced vocational agriculture
teachers,t To facilitate the contrasting
of role perceptions for the vocational
agriculture teacher’s position as viewed
by successful and beginning teachers, a
role perception instrument developed by
McComas® inchading 77 role definition
items for the following expected areas of
performance in the total vocational agri-
cultire program was utilized: (1) rela-
‘tionships with school and administration,
{2) classroom teaching, (3) teaching
farm mechanics, {4} developing farming
programs, {5) advising the FFA,- {6)
young and adult farmer programs, (7)
physical facilities, (8) public relations,

ministrator’s role in the vocational agric

seventy-seven items

role expectations felt for each item
definitely should not—5.
Beginning teachers

experienced teachers realized an ov
all significant agreement for the elev

similar to that of the successful

(9) professional improvement, (10) a :

ture program and (11} guidance ang
counseling. The scale used to rate the
included in the

schedule in the eleven areas reflected

follows: Definitely should—-1, Should—g
May or may not—3, Should not—4, and

and  successful’

areas or a rank-order correlation of .78%2:
as indicated in Table 1. The data fur
ther indicate that the beginning teach
ers tole expectations for the following
areas in particular were significantly

perienced teachers: (1) relationships

th  school and adminigtration, {2}
g and adult farmer programs, (3)
Jarice and counseling, (4) devel
" farming programs, (5) teaching
Jhechanics, and (6) classroom
ng. -
the other hand, the two teacher
nips: perceived less than significant
woment for: (1) public relations,
9y professional  improvement, (8;)
hysical facilities, (4) administrator’s
yocational agriculture program
5) advising the FFA.

“Conclusions and Implications
of the Study®

following conclugions and im-
cations evolved from the study rel-
va to the teacher of vocational agri-
ture and the pre-service and in-ser-
“training programs of the Depart-
it of Agricultural Education.

ag

1:'Role perceptions of the beginning
ichers studied were basically inter-
lized for the teacher's position, that
they entered the local vecational
culture department with a reasonable

¢ teachers should continue to develop
deistanding of the vocational agri-
ire teacher’s position through con-
ng the balance of activities and

TABLE 1

A COMPOSITE RANK CORRELATION BY AREA CONTRAST OF THE BEGINNING

TEACHER AND EXPERIENCED TEACHER OF YOCATIONAL AGRICULTURE

xperiences  with  sufficient fexibility
wwever, to adjust to emerging changes
e program,

he Department of Agricultural Ed-
1cation should continue to research and
valuate the present program through
“studies and graduate research—to

Rank-Correlation

rive: divection to needed changes in the
ining program,.

- Beginning teachers held role per-
ptions for the teacher's position very
ilar to the successful experienced
chers which further substantiates
egree of internalization for the teach.

teachers of vocational
agriculture could be given further ori-
itation and assistance during their
field experience for those areas in which
cginning teachers differed most from
experienced teachers in role perceptions,
public relations, professional im-
Tovement, the administrator’s role in
e vocational agriculture program and
lection and use of physical facilities—
While selected administrators could he
nvolved to ‘further orient the trainee
he administrator’s role i the local

é

Areas Between Teacher Level of
Groups Significance
Guidance and counseling 975 05
Physical facilities 970 N.S®
Young and adult farmer
programs .829 .01
School and administrative
relationships 915 01
Dovdaging faming w0 s
Teaching farm mechanics 723 05
Advising the FFA B55 N.S.?
Classroom teaching B572 .05
The administrator’s role 556 N.S8.2
Professional improvement .386 N.&*
Public relations 314 N.S.*
Composite Correlation for all Areas 782 01

*Using the .05 level, no significant relationship was found between the
- groups for the areas.

teacher

Yocational agriculture program. Co-
Oberating teachers could shave in this
\8istance, i.e., through provision of sup-
plemental experiences for the trainee
‘these areas of needed emphasis.
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Program Planning
(Continued from page 155)

A planned program serves as a guide
for the teacher, a constant reminder of
things to be dome. It also serves as a
basis for appraising the work. The school
faculty, school administration and the
general public can see what is included
in the local educational program in vo-
cational agricalture.

Action Must Be Planned Too

Devising a course of action through
planning does much to insure the suc-
cess of the instructional undertaking, It
is a means of outlining the program so
that it may be visvalized in its entirety
and 5o that measures may be taken to
insure its fulfillment. Through this pro-
cedure it is possible to build an excel-
lent thoroughfare between dreams and
desires on the one hand and realizations,
A cowse is charted outlining the ob-
jectives and the ways and means for
reaching them.

Long range planning includes a va-
riety of activities. It begins with an idea
or desire on the part of the vocational
teacher or a member of the school
system or the community, Someone has
to “spark” the idea. Once it has been
decided to project the program, an eval-
uation should be made of the vocational
activiies and the needs of the com-
munity. Trends should not be over-
locked. Then major purposes of the
vocational program need to be set forth.
Phases for implementation or the ful-
filling of these objectives is the next
step. It is essential that a means be
devised for measuring progress toward
the objectives.

The major problem is one of seeing
the need, defining objectives and then
making decisions based wupon these
goals. To keep current it is essential
that planning be continuous with modi-
fications in operations resulting when
better wavs are discerned for fulfilling
the mission.

Attention should be given to the re-

sources available—their potentials and
limitations.

Projections of several years duration
include much more than just devising
a plan. There must be a continuous
program of implementation and up-
dating of the plans. This incorporates
planning, evaluating, and replanning
with modifications being made as dic-
fated by the circumstances.

" Stevs to observe in program development
include:
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. Determine the problems to attack

. Secure the facts relating to a specific
need

Organize and visualize the information

. Identify possible solutions

Determine a logical course of action

. Plan steps to be implemented

. Implement the plans

. Replan when the situation requires it

Cognizance of pitfalls and difficulties is
basic to planning,

CNDURW O

The current status of the program
must be understood as it is the point
of departure for any changes that may
be projected. Then once the destination
or goals have been formulated, it be-
comes a problem of bridging the gap
between the current stiuation and what
is desired.

Guide_s to effoctive committee work in
planming are:

L. There is a mutual respect for each
member of the group

2. Opinions of each member are sought
and respected ‘

3. Agenda for commmittee meetings is an-
nounced prior to the committes meet-
ing

4. The committee meetings follow ac-
cepted methods of parliamentary law

5. Important matters are frequently stad-
jied by subcommittees prior to fnal
action being taken by the council

8. The chairman for the council is open
minded and fair in his actions

7. Subcommittees set up to investigate an
issue are not bypassed

8. The actions of the council are accepted
and supported by all members

Council meetings may be dynamic,
lively and interesting or they may be
dull, lstless, dry and apparently at the
point of death. The group makes the
difference. The chairman and the exec-
utive committee (usually composed of
the council officers) have the major re-
sponsibility of providing guidance and
enthusiasm,

Summary

Teaching deserves and demands ade-
quate preparation. Long-range planning
is essential for best results from the
educational program in vocational ag-
riculture. It assures comprehensiveness
to the work. This is a means of conserv-
ing time as well as filling each hour
with more wseful activity. Important
elements can be pinpointed and hit-or-
miss activities eliminated. It permits the
individual or group to stand back and.
take a “long look”™ at the educational
program. An overall perspective gives
the group opportunity to visualize the
place of the various phases of the vo-
cational program in the total scheme of
job preparation. The appropriate allot-
ment of time and resources becomes
more meaningful. There can be designed
a proper balancing of activities.
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favorable Comments by Students

PILOT PROGRAMS
IN AGRICULTURAL OCCUPATIONS

—The design and some lessons learned in Kentucky for use in pregram development

Jiere were times when I was needed
"It home and the program interfered
with my parents’ plans
Program is too short

part of the teacher

A waste of my time because of the

it was taught
et to do the job 1 thought

HAROLD BINKLEY, Teacher Educator, University of Kentucky
W. C. MONTGOMERY, Assistant Director of Agricultural Education, Kentucky

was hard .

One dollar an hour is not much pay
for labor .

Did not have time to study

Hareld Binkley W. C. Mantgomery

Sixty-five agricultural supply bus
inesses were surveyed. The survey had
good state-wide coverage—each teacher
educator surveyed in a different sup
visory district coordinating his work with:
the supervisor of the distriet. i

The sixty-five businesses employed
90 individuals—49 individuals needed
competencies in feeds; 73 needed com hie' majority of the cooperators were
petencies in seeds; 70 needed compe ry pleased with the program. Only one
tencies in fertilizers; 73 needed compe “the fifteen cooperators felt that his
tencies in agricultural chemicals; 89 ainges were not an asset to his bus-
needed business competencies; and all isand worth what he paid them,
90 needed certain general competencies: Ive of the cooperators rated their
o ainees “better than average” compared
th other employees with similar back-

Student evaluation of the programs ounds. Thirteen of the cooperators
ranged all the way from most helpful ought their trainees were excellent
interesting and, challenging where the ective employees.
programs were good, to not thinking’ '
much of the program in cases wher
students were not placed for supervised
practice or where students were given
only menial tasks to perform. :

Most students thought the course
content was good; a few thought there
was some undue repetition in seeds,
feeds, fertilizers, and agricultural chem:
icals. :

Kentucky has had many capable Determining the Competencies Needed
students taking vocational agriculture
who did not, for one reason or another,
attempt to become established in-farm-
ing. Likewise, there have been many
farm boys who did not take vocational
agriculture, who should have, because
they, their parents, school people and
others thought that the training would
lead only to farming.

The people in vocational agriculture
and the people in agricultural business
in Kentucky have known for a long
time that abilities m farming developed
through training in vocational agriculture
are definite assets to those who enter
other agricultural occupations, In ad-
dition, there has been a very keenly
felt need for training programs in agri-
cnltural ccoupations other than tarming.
Thus the joint staff in agricuttural edu-
cation felt the need for pilot programs
to point the way for developing news
programs under the 1963 Act.

Most of the unfavorable comments

1d- not have emerged if there had
e a good understanding developed
“purpose of the program and how
to operate.

Agricultural business concerns selling
feeds, seeds, [fertilizers, agricultural
chemicals, and other agricultural sup-
plies were visited and studied to deter-
mine the competencies needed. The man-
agers or assistani managers were inter-
viewed in terms of competencies needed
by individual employees in the businesses.
Three basic questions were asked re-
garding each kind of employee:

What does this man do in the business?

What would you like him to do bet-
ter than he is now doing?P

What would you like him to do, which
he cannot now doP -

As these questions were answered,
notes were made of the jobs named and
comments made. Leading questions were
asked to get at certain areas of com-
petencies that tended to be overlooked by
the managers, A survey instrument was
developed from the comprehensive list
of competencies named by those inter-
viewed. The instrument consisted of
six major areas with the number of com-
petencies in each area as follows:

Number of

Competencies
49

sperator Evaluation of the Programs

Student Evaluation of the Programs :

Favorable Comments by Cooperators

Valuable experience getting to meet
nd handle people in a business at-
mosphere

‘Good instructor to work with
Instructor was very much interested
“in the boys

Program is very good

The whole program is strong

General Design of the Pilot Programs

Tt was decided to limit the piloting
to preparing 12th grade students of vo-
cational agriculture tor “job entry” in
agricultural-supply ~ businesses which
sell seed, feeds, fertilizers and/or agri-
cultural chemicals, If an agricultural
business sold one or more of these sup-
plies it could meet the merchandise
requirements of a training station—the
more it sold the better.

The instructional program dealt with
class work followed by supervised prac-
tice in agricultural-supply businesses.
The class iustruction included these
units: 1) opwortunities in agricultural
pccupations, 2) orientation io the troin-
ing program, 3) agricultural mathe-
matics, 4) human relations and per-
sonality {raits, 5) store skills, 6)sales-
manshin and selling, T) merchan-lising
feeds. 8) merchandising seeds, 9) mer-
chandising fertilizers, 10) organization
of distributive businesses, and 11) mer-
chandising agricultural chemicals.

Two hundred hours of supervised
practice was set up as the minimum for
each student to secure during the school
vear,

Competency Area
avorable Comments by Cooperators

Favorable Comments by Students

1, This has been a very busy and a most
rewarding year

2. Enjoyed this year much
previous years N

3. Leamed more about what the future
in agriculture holds for me

4, Gained valuable work experience -

5 Of the three years of agriculture, 1
learned more and enjoyed this year
the most

6. This year of agricultwre I had to
study more, but enjoyed it more

7. We now have a better chanee o g¢

8

9

Feeds
Fertilizers 49
Agricultural chemicals 48
Business 41
Seeds 38
General 25

In the areas of feeds, seeds, fertilizers,
agricultural chemicals, and business,
the competencies were broken down
into: (1) understandings, (2) knowledge,
and (3) abilities, The “general compe-
tencies” area dealt only with abilities.
Fach competency was evaluated by
each interviewee as: ‘“very helpful”
“helpful,” or “of litde value.”

Fach staff membher (supervisor and
teacher educator) surveyed five agri- 10.
cultural businesses which sold (and/
or rendered service in) feeds, seeds,
fertilizers, or - agricultural  chemicals.
A survey form was completed on eachr
kind of employee in the business. Ex-
amples: 1) manager, 2) sales clerk,
3) field or farm representative, 4) ser-
vice man, 5) bookkeeper, and 6) handy-
man. :

‘We had a considerable amount of
‘damage from breakage

Work hours should have been better
arranged

Boys need to be more confident and
" Jess afraid to mect the public

.. Penmanship very poor

‘Boys are too young and immature to
put in responsible positions
Managers of agricultural businesses
‘should participate in the class instruc-
on at school

Most of these deficiencies can be
ortected by teachers in their instruc-
18l programs—by placing emphasis on
$e matters in the class at school fol-
d by supervision of the practice
the places of business.

more than

a recommendation for a good jo

. Developed confidence in myself—
am a hetter boy

. Helped me more than any other clas

1 have taken in high school _

Learned to deal with the public and

how to talk to people :

. The unit on human relations and p
sonality traits helped us to understand
people better ] Lo

. Developed confidence in dealing with:
people . :

. Developed sales ability :

. Leamed to use equipment and ma-
chines in the store L

. Learned how to stock a store and
how to sell

Teacher Evaluation

The four pilot teachers thought the
gram of preparing students for “job
" in agricultural-supply businesses
‘as ‘good. They felt a need for more
M€ to prepare and develop lesson plans
instructional materials, o arrange

No concern for student success om-

AICULTURAL EDUCATION MAGAZINE, January, 1967

for adequate iraining stations, and for
supervising the practice of the students.

The pilot teachers were asked to rate
the importance of working with school
administrators, guidance counselors, ag-
ricubtural business comcerns, parents
of prospective students, and prospective
students. Their rating of the need for
working with all groups named ranged
from “important” to “very important.”

Three out of four teachers thought
it was “important” to “very important”
to: 1) discuss the program with coun-
selors, and 92) to keep counselors
abreast of the program throughout the
year. '

All teachers thought it was “important”
to “very important” to hold meetings
of parents of students to secure an un-
derstanding of the program. They also
thought it was “important” to work both
with students and parents at home to
further develop an understanding of
the program.

The teachers felt that their advisory
committees were “important” in: 1) se-
curing an understanding of the pro-
gram, 2) determining course content,
3) securing work stations, 4) establishing
emplover relations, 5) developing public
relations, 6) securing interest of school
administration in the program, 7) es-
tablishing working hours and duties of
students,

.The teachers felt it was “very impor-
tant” to work with the employers both
individually and in groups in developing
the training stations. By “developing
training stations” is meant securing a
complete understanding of the program
to include the kinds of supervised prac-
tice desirable for students o partie-
ipate in, with increasing responsibility.

All teachers thought it was “very
important” for the teacher to carefully
prepare students for their interviews by
working with them in class on how to
dress, how to talk, how to handle them-
selves during an interview, and what
to do in terms of follow-up. The teach-
ers felt it was “important” for the teach-
er to arrange for acceptable training
stations. All four teachers felt it was
“very important” that cooperating em
plovers should select, after interview,
the students they want to work in their
businesses.

Three of the four teachers felt that
200 to 300 hours of supervised prac-
tice was adequate to prepare students
for “job entry” in agricultural-supply
businesses. The teachers felt that a stu-
dent should work from 20 to 40 hours
in a business, to get oriented and ac-
quainted with the job, before a “sea-
sonal rush” started.
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Of the 47 students enrolled in the
pilot programs: 46 received supervised
practice with 31 receiving adequate
experience in the several jobs in the
business (or department) in which they
worked, Eight students performed rou-
tine or menial tasks most of the time. The
teachers felt that on the average eaclr
student should, after getting oriented to
his job, receive ome hour of supervision
for each 20 to 30 hours of supervised
practice.

Teaching procedure differed with the
teacher. A breakdown of teaching time,
using different procedures was as fol-
lows:

Teacher

H1L #2 #3 #4
Percent of Time
75 80 60 20

Procedure

Problem solving

Demonstrations 0 15 10 25
Resource people 5 10 5
Rehearsing 5 15 10 20
Role playing 5 10 10 30

Most of the units of instruction were
rated good. In response to effect of
program on other school work the
range was: no noticeable change in 13
students, some improvement in 10 stu-
dents, and marked improvement in 24
students. In response to question on ef-
fect of program on personality traits:
one student showed mno mnoticeable
difference, 18 showed some improve-
ment, and 28 showed marked improve-
ment.

Developing Understanding a Must

Two chief concerns in starting new
programs in agricultural occupations
should be: 1} to set them up on a sound
vocational basis, and 2) secure a good
understanding of the program on the
part of school administrators, other school
people, men in agricultural business.
(the cooperators), the parents, and the
students. A thorough understanding of
the purpose of the program and how it
is organized is a must if people are to
cooperate and support the new program.

Some Events that Indicate Need
for Understandings

One teacher made arrangements with
a cooperator for a student to have an
interview {unknown to the student). The
teacher had the student go down and
call on the man, The student went down,
having forgotten the name of the
man be was to see, asked a helper if
they had a job. The helper said there
was no job open—that there was not
enough work to keep the present help

(Continued, page 164)
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Pilot Programs
(Continued from page 163)

busy. The student came back to class the
next day and said to the teacher, “There
is no job at the store,” so the teacher
analyzes what happened and they start
all over.

One student was placed in an excel
lent agricultural business. His parents
bought an extra car so he would have
transportation. When he got the car,
he got a girl; when he got the girl, he
felt obligated to take her off the school
ground for lunch; this was against
school policy; he got expelled; in order
to get back in school he had to ride the
Tus to school; thus no way to get to work
and be lost the job. When the teacher
contacted the cooperating employer and
asked if he could use a student the an-
swer was, “I believe not” Thus, the
loss of a good training station.

Center for Research and Leadership Development
in Yocational and Technical Education

Ohio State University
980 Kinnear Road
Columbus, Ohio 43212

Title or Descripton

. Policy and Administrative Decisions in Introducing Vocational
and Technical Education in Agriculture for Off-Farm Occu-
pations (for boards and administrators of local schools, area
schools, & colleges)

. Vocational and Technical Education in Agriculture for Off-Farm
Occupations (for counselors, teachers, board members, and
administrators at all levels)

. Summary of Research Findings in Off-Famm Agricultural Oc-
cupations

. Planning and Conducting Cooperative Occupational Expericnce

One Saturday in another store the i Ol am, Amsivaltire

assistant manager was in charge. He told
a student to load a truck. The student
said, “T won't do it, you didn’t hire me.”
Thus, this training station was lost.

One teacher let three students enroll
in his special class who had good farming
programs and whose fathers were oper-
ators of large farms. He felt, the train-
ing would be good for them. As a result
when things “got moving” on the farms
the students were needed there, and
this was also the same time the cooper-
ators had really planmed to make ef-
fective nse of them. Thus a problem
emerged and hurt the teacher’s re-
lationship with these cooperators.

. Occupational Guidance for Off-Farm Agriculture {for guidance
counselors and students)

 Horticulture - Service Occupations (course outline and twelve
modules}

. Agricultural Supply - Sales and Service Occupations (céurse out-
line and twelve modules) :

. Agricultural Machinery - Service Occupations {course outline
and sixteen modules)

. Agricultusal Chemicals Technology {course outline and cight
modules}

. Organizing to Provide Agricultural Education for Off-Farm
Qccupations (Of primary value to state staffs when working
with groups plamming programs in off-farm oceupations. This
consists of 18 mimeographed sheets from which transparencies
can be made.)

Additional Things Learned

Cooperators desire to have the stu-
dents do their supervised practice dur-
ing the busy seasons of the year. ¥For most
part, agricultural businesses in Kentucky

enjoy a bus.y season in the fafl, again worked from 7 to 10:30 am. and were FISHER, W. B., editor, A Dictionary o
-f:round Christmas, but the peak season 5" ool the rest of the day. Other Naiural Resources and Their Principd
is Webruary thmug.h May. To place students started to work at 12:30 each Uses, 44-01 21st St., Long Istand City;
student for supervised practice when day, the agricultural an d other classes New York, 11101; Pergamon Press

“husiness is moving” serves two mutually had been met for the day. Inc.. 1966, $2.50.
supporting purposes: 1) provides the : :

cooperators with extra help when they Careful selection of students in March . m ¢
need it, and 9) provides meaningful of the junior year, securing parent ap- a dictionary with an alphabetized list 0

cooperating employers well ahead of more important resources there is a df?

time cnables the teacher to help all scription of the conditions of growth 2
students work out their elass schedules in climate. The authors state that “no natt
April or May of the coming year. It is
important to meet the needs of the co-
operators.

to be done,

Many agricultural businesses who used
one student the first year were willing
to take two students during the busy
season the following vear, provided one
student could work in the morning and
another in the afternoon, One pilot teach-
er arranged for his class to meet from
11-12 each day. Thus, several students

real commercial value has been ornitted.
The book should be a valuable refer

Raymond M. Clark

This paperback book is in the form of

supervised practice when there is work proval, determining the needs of the mnatural resource ferms. In the case of .th.t_a_--

ral resource in the world that is of anx

ence in vocational agricultural libraries..

Michigan State University

alden, Howard T., NATIVE INHERIT-
ANCE: THE STORY OF CORN IN
MERICA, Harper & Row, Publishers,
Mew York, 1966, pp. 199, $6.95

"o anyone who entertains any doubt
satcorn is America’s most important
Homic crop, this book will allay such
bt The book should have a place
ery FFA chapter library or voca-
. agriculture reference shelf. All
s who work with corn in any way
d find it extremely enlightening and
iteresting.

he content iraces the history and
eding of corn in America from its
is, and elaborates in detail its food
| “non-food uses. Much attention is
1 to hybridization, processing of
into starch and its derivatives as
as other food and industrial prod-
distilling, uses of cobs, and pop-
© A penetrating chapter dealing
“a look into the future of corn’s
al position in the American food
duction scene concludes the book.
shiould be emphasized that this is
- publication dealing with the cultural
practices of corn production, but rather
omplete discomrse on corn following
toduction.

Hilding W. Gadda

South Dakota State University

nciples, Equipment, and Systems for
Corn Harvesting, Williom H. Johnson
and Benson J. Lamp, published by
Agricultural  Consulting  Associates,
¢., Box 330, Wooster, Chio, 1966,
price $9.95 pp. XIV - 370.
This excellent reference book consists
thirteen chapters packed full of tech-
‘8]’ and usable information concerning
ort. Harvesting Systems. It merits a
place in every Vocational Agriculture
paitment Ybrary for use by teachers
‘students where corn harvesting is

dorie,

The book s well illustrated with pic-
€y, figures, and tables. The content
may be more suitable for teacher’s ref-
orence and University personnel than
general use as a classroom book for high

tire, However, it should be a valuable
trence for technician level training
Vocational Agriculture students in
4 Vocational and Technical Schools.

BOOR ~~__
REVIEWS =

RAYMOND M. CLARK
Michigan State University

school students of Vocational Agricul- -

\

Well documented research and per-
sonal experiences by the authors has
heen included in this book for all ag-
riculturalists from the techmical worker

- level to the scientific farmer.

Gilbert 8. Gailer

Associate Professor

Agricultural Education Department
Ohio State University

EXPERIMENTAL HUSBANDRY FARMS,
EXPERIMEMTAL HORTICULTURE STA-
TIONS, Sixih Progress Report, British
Information Service, 845 Third Ave-
nue, New York, 1945, pp. 69, $1.30
This is a bulletin.style publication

containing results of recent agricultural
production experiments at experimental
husbandry farms and horticulture sta-
tions in Great Britain. About 45 pieces
of practical experimental work are re-
ported, 25 of which are in the horti-
cultural field, Also included is research
dealing with on-farm production agri-
culture, both crops and livestock. The
content is abridged in a practical man-
ner, necessitating a minimum amount
of reading.

Mechanical harvesting of fruit, prun-
ing trials, direct seeding of vegetables,
and soil sterilant experimentation are
typical examples of the work included,
many of which have practical applica-
tion to American agriculture. Teachers
and students in vocational-technical
horticulture programs would find this
booklet relevant and helpful. The in-
spiration for much of the research is
basically the same as that representing
problems giving rise to muich American
agricultural research.

Hilding W. Gadda
South Dakota State University

MOORE, JOHN R, and WALSH, RICHARD
G., Market Structure of the Agricultural
Indusiries, lowa State University Press,
Ames, lowa, 1946, pp. 412, Price
$6.95
Presented in this bock is a compre-

hensive and up-to-date view of the ag-

ricultural industries in relation to their
diverse and evolving market conditions,
Market Structure of the Agricultural

Industries looks penetratingly and in-

cisively at the actions of the agricul-

tural  industries, measwres their impact
on the economy and questions whether
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existing federal controls are helping in-
dustry to maintain an equitable distri-
bution of power acting in the larger
public' interest.

Fourteen experts have each contrib-
uted a chapter in which each has ex
amined his sector in detail and with
lucidity. The result is a many-faceted,
lluminating book—and one certain to be
widely read and discussed.

The fourteen chapters deal with:
grain procurement, ice cream, apple
processing, fertilizer, fluid milk, vege-
table processing, baking, soybean proc-
essing, mixed feed, cotton, broiler
chicken, meat packing, food retailing
and farm machinery.

This book will be read with fascina-
fion by those concerned with economic
questions.

Mr. Moore is Associate Professor of
Agricultural Economics at the Univer-
sity of Maryland, Mr, Walsh is Associate
Professor of Agricultural Economics at
the University of Nebraska. These two
men serve as- co-editors of this book.

Guy E. Timmons
Michigan State University

THE NATIONAL FARM INSTITUTE, Whai's
Ahead for the Fomily Farm, lowa
State University Press, Ames, lowa,
1966, pp. 156, Price $3.50
Fourteen agribusiness leaders collabo-

rated in the writing of What's Ahead

for the Family Farm? These fourteen
men represent a broad span of agriocul-
tural occupations, from dirt farmer to

" government official. They make varied

and penetrating predictions about the
family farm of tomorrow,

This book is an outgrowth of the
30th annual National Farm Institate
held each vear in Des Moines under the
sponsorship of the Greater Des Moines
Chamber of Commerce, the Towa Stale
University Center for Agricultural and
Fconomic Development and other lead-
ing agricultural and business organiza-
tions and the farm press.

The varied styles of writing and view-
points expressed by the writers makes
for interesting reading, Students and
others interested in the subject cow-
ered, should find this a highly informa-
tive prediction reference.

Guy E. Timmons
Michigan State University
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BOOK REVIEWS

Business Procedures Used in the Agri-
cultural  Services, Ohio Vocational
Agriculture  Instructional  Materials
Service, 201 Agricultural Administra-
tion Bldg., 2120 Fyffe Road, Colum-
bus, Ohic 43210, 1966, 175 pages,
Instructional Manval-$2.50 Test ond
Answer Supplement-$1.00

Business Procedures Used in Agricul-
tural Services is a manual prepared by
Mr. Hairy Plank, Ohio Teacher of Ag-
riculture and former manager of a feed
and grain business. The manual is de-
signed for students interested in agri-
cultural business supporting production
agriculture, as well as for students plan-
ning to return to production umits.

The Chapter headings include:

a, Maintaining and Inventory of

Merchandise :

b. Determining the Selling Price of
Merchandise

c. Monthly statements and Service
charges

The manual is based on accounting
principles and systems common to the
feed and grain business and is a work-
book type format with a separate test
and answer supplement. 1t is well writ-
ten and shows the touch of one who hag
been actively engaged in providing ser-
vices for production agriculture. It is not
a self-contained unit but is intended to
supplement a semester or full:year
course in Agri-business.

James Hannemann
Michigan State University

EDLIN, HERBERT L., “Know Your Coni-
fers.”” New York, 845 Third Avenve,
10022: British Information Service,

1965, Pages 56. Paper Cover. Price:
$1.00.

This publication by the British For-
estry Commission is an 8 1/2 by 11
size publication dealing with identifica-
tion of coniferons trees. The booklet is
very well illustrated with drawings and
photographs, together with a brief de-
soription of each species of iree, show-
ing "its growth characteristics and ma-
jor' uses. While -this is a British publica-
tion, all of the trees illustrated may be
found in some location in the United
States.

Raymond M. Clark
Michigan State University.

Heart of the automated feeding sys-
tem developed by the University of
Illinois is a control panel, made by the
Genera! Flectric’s General Purpose Con-
trol Department, Dr, E. F. Olver (at
left), of the university’s Agricultural
Engineering Department, and Dr, K. E.
Haxshbarger of the Dairy Science_ De-
partment discuss operation of the sys-
tem which may revolutionize dairy cat-
tle feeding.

Specially designed for this applica-
tion, the GE control panel combines
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circuit design and device selection
and arrangement into one coordinated
unit, The panel includes nine magnetic
motor starters, 33 relays, 19 selector
switches, eight potentiometers and two'!
pushbuttons, as well as SCR’s, current’
transformers, timers, circuit breakers,
ammeters and numercus diodes, capaci:

. nod horticulture held at Ohio State University, June 15 to July 5. left to right, Dr. Ralph 1.
tors and resistors.

din, Depuriment of Agricultural Edvcation, Directer of the workshop; Caorl Tetemier, Ir., of the
Bage. School of Horticulture, Chicogo; William Ruth, Mentor High School; and €, H. Henning,

At right, the conveying auger coming ¥ of the Schoo! of Horliculture at Niagara Falls, Oniario,

from the feed processing center can be:
seen leading into a feed bunk. A 40 by
60-foot free stall shed is located in the
far background.

Themes for the Agricultural
Education Magazine

April-June, 1967

" April — RESEARCH EMPHASIS

Progress report on emphasis on research as a result of 4{c) and other funds’:
for research. Major areas of research done and in progress, as well as trends
in type of research being done. Reports from the Centers for Research and”
Development. How have the pilot programs done? Stories of successes and
problems. Most promising organizational patterns for research. :

May — THE ¥FA — FOR 1928 or 19687

Objectives of the FFA—then and now. How is the FFA heing changed to =
meet the changing high school program? How does the Future Farmer
organization meet needs of those not now mor planning to farm?P Examples :
of modern programs for modemn needs. Relationship to teaching program. Re-
search in FFA. Reports from National Officers. Trends and outlook for FFA.

June — INNOVATIONS IN SUPERVISION

Major changes in supervision at the state and district level. How has 1‘01}3 '
of supervisor changed? Relationship to administrators and teachers. Commuii-

cations problems and procedures.

Send your copy to one of the Special Editors or directly to the Editor

three months in advance. THANKS! — CCS.

Donald Haight {left] presents 10 year certificate fo John Elderkin while Daniel Basselt holds his
cerlificate af center. Presentaiion was made af the Annval Professional Improvement Conference and
Meeting of the Association of Teachers of Agriculture of New York, Pholo by W. W. Sharpe, New York
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nerbert Jruece, Jr. B
Tegensy Traingl Az, EBd.
(plieze of cducation

Iintverslty af Kentucky

405065
fecingion 1040

" Stories

in Pictures

GILBERT 5. GUITER
Chio State University

(More pictures pages 166-67)

vocational agriculture. The teuchers are: Carl Vinyard, Seuth Newton, ond Llary Graves, Washingion.
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Dr. James Clouse, Agriculiural Education, Purdue University, presenting some materials and informatien

February, 1967 Number 8

Nebraska Ve-Ag Teachers walching o demonst
tion of the Eutcloy Process during an In-Servics
Training Program.

: T(';eqtht?rs of vocational agriculfure from Georgio and Alabama participatéd in an in-service training program to prepare them in pulpwood production.
el eargia 1eucl3ers are now conducting pilo! programs in their respective schools. An evaluation of this program will be made the end of the year for the
.e"_Pmeni of similar and permanent type programs for the future. Photo by Bryant,

concerning graduate work with some teachers Of--_

Featuring RESPONDING TO CHANGING NEEDS

1917 .0 50th ANNIVERSARY . . ..............1967
T1st National Vocalional Act




