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Computers play an increasingly important part in research in agricultural
education, Ralpk J. Woodin (right] of The Ohio State Uriversity .and
Warren Noland, a gradvate student, examine o print-out at The QOhio
State University Computer Center,
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~ Our Image: A Clear or Distorted Reflection?

The decade of the sixties is charac-
terized as the beginning of an era of re-
newed interest in vocational and tech-
nical education. Certainly this decade
has seen a rejuvenation of vocational
cducation in agriculture. What is the
image of vocational and technical edu-
cation conjured up by this renewed in-
terest in occupational education? And
of particular importance, is the Image
of agricultural education such that it
will be a significant part of the new

here are indications that the popular image of voca-
and technical cducation includes only slight reference
ocational education In agriculture. For example, the

065 summer study at the Massachusetts Institute of Tech-

ology, which had as its purpose “to generate fresh, un-
raditional and uninhibited ideas for vocational and technical
ition,” did not involve a single participant whose area

of specialization was agricultural education. The final re-
port of the summer study includes only one reference to
anything remotely connected with agricultural education—a
unit on garden maintenance In a suggested junior high
school curriculum, The recommendations of the M.ILT,.
group should not be taken lightly, for it is this same technique
of summer study that was employed successfully by M.LT. in
initiating the PSSC high school physics program some ten
years ago.

If agricultural education is to continue as a prominent
area of vocational and technical education, a program must
be developed that is compatible with the image of a broaden-
ed program of occupational education. The image others
have of vocational education in agriculture may very well
be an accurate reflection of what vocational agriculture
is. Tn any event, the image others hold reflects what we
communicate about the nature, purpose, and scope of
agricultural education. We should pay more attention to
what we communicate to others about education for occupa-
tions involving knowledge and skills in agriculture,

: {Continued on next page)

est Editorial . . .

The term image is fairly illusive, It
can be defined in various ways. One de-
finition, given by Webster, is that image
is “a mental conception held in common
by members of a group and symbolic of a
basic attitude and orientation.” This def-
inition seems to be applicable to the way
it is used with respect to agricultural
education or other education programs.
= People in agricultural education know
s W. Beamer  that it is important how parents, school
administrators, educators other than vo-

maleducators, present and former students, and the
hlic generally perceive vocational agriculture programs.
they: perceive these programs as being second class—as
imping bin for students who may not be succeeding in
cade ic studies (problem youngsters) ? Or, do they hold
hie image that the scudent engaged in a study of vocational
lture s simply following an alternate route to suc-

ufus W. Beamer is Head of the Department of
cabwon, Virginia Polytechnic Institute.

The Changing Image of Agricultural Education

cess—respectable, equal and often preferred to the so called
academic or college preparatory route? It makes a dif-
ference—a big difference as to which of these concepts
is accepted, and fortunately, more and more people are
moving to accept the latter concept.

There is much evidence available to support the position
that the image of vocational education in agriculture has
changed immeasurably in the past five years. The change has
been drastic, almost revolutionary, and this can be said
of all vocational education,

The great stimulus for change was derived from the
Vocational Education Act of 1963. This Act gave new mean-
ing, scope, and status to all of the vocational fields. It made
it possible for vocational agriculture to modernize its in-
structional programs; to establish new programs; to build
new facilities and to equip these facilities with appropriate
teaching equipment; to engage in research and to establish
pilot programs; and to hold training institutes for up-grading
its personnel. All of these things have helped to improve
programs in agricultural education, and thus to improve
its image,

Some concrete evidence which suggests that vocational

(Continued on next page)
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From the Editor . . .

In our writing and speaking we continue to describe
public school education in agriculture primarily in terms
of production agriculture. Following this description we
usually append’a statement pointing out that instruction in
agriculture is also appropriate for persons cmployed in or
preparing for employment in agriculturally related off-farm
occupations, Those who hold an ocutmoded image of
vocational agriculture as education for farming do not
wailt to hear our footnote to the definition. They have
heard what they think or desire to be true, so why listen
further, We must promote vocational education in agriculture
as 1t should be—education for all occupations in business,
industry, and on the farm that involve knowledge and skills
in agricultural subjects.

In most cases descriptions of vocational agriculture are
accompanied by statements indicating farm youth as the
primary group served. Occasionally girls are mentioned as
potential enrollees; however, any mention of instruction
in agriculture for urban youth is an afterthought. Those
who continue to describe the FFA as an organization “of, by,
and for farm boys” do little to enhance, or change, the
fmage of vocational agriculture. A recent announcement
of a proposed nationwide assessment of employment oppor-
tunities in farming and in off-farm agriculturally oriented
businesses stated that the project was concerned with oc-
cupational opportunities for “rural youth.” Shouldn’t we
be developing programs for all persons who can benefit
from instruction in agriculture whether youth or adults,
rural or urban? If so, how well do we communicate this
to others? Similarly, adult and continuing education in
agriculture should receive increased emphasis when we
describe our program to others.

The image of vocational and techpical education held
by many persons includes several stereotypes. For example,
a popular perception is that vocational education is primar-
ily skill training. Many persons view high school vocational
education as terminal schooling for most students. A com-
monly expressed view is that vocational educafion is an nfer-
ior program for inferior students. Technical education is
usually interpreted as education in electronics and engi-
neering related fields. Do these generalizations apply to
agricultural education?

We must be vigorous in our efforts to point out the
unigque features of wvocational education in agriculture.
We must show and tell others that vocational agriculture has
not been in the past, nor will it be in the future, limited
to skill training. We must make it clear that vocational
and technical programs in agriculture attract academically
talented students as well as those whose primary interests
and aptitudes are vocationally oriented. We must emphasize
that there is technical education in agriculture, And above
all, we must stress the value of high school study of agri-
culture as preparation for further study of agriculture
in post-secondary institutions, including colleges and uni-
versities. No other vocational service can match vocational
agriculture in the percentage of its high school graduates who
pursue formal education beyond high school. These aspects
of vocational education in agriculture that do not fit a
stereotyped image of vocational and technical education
should be emphasized in the Image we project,
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We must project an accurate picture of what voca.
tional agriculture is and will be. To what extent is the
image others have of agricultural education merely a re.
flection of the image portrayed by our programs and by our
writing and speaking about these programs? —JRwW

Guest Editorial . . .

Whit are the characteristics of a
v teacher? No attempt will be
made to list the traits of a superior
v in order of importance. Neith-
ill any claim be made that the
s complete. It would seem, how-
that the superior teacher’s quali-
and qualifications would include
he following.
e knows his subject matter. He does
think he knows it all. He is con-
d-about what he does not know.
fervent in pursuit of additional
¢dge through his own never-end-
program of personal and profes-
improvement. He knows enough
mmmand student respect. He learns
- each year than he teaches. He
new knowledge to improve his

cducation (including vocational agriculture) is accepted’
today as it has never been accepted before can be found .
in the writings of people from general education, Two ex-.
amples will suffice to make this point. The American As-

sociation of Schoel Administrators published a book in 1966
entitled, I'mperatives in Education. A total of nine impera-::
tives in education are listed, and the second imperative on the -
list is: To prepare people for the world of work, In discuss- -
ing this imperative, the Commission of Administrators
pointed out that dignity must be attached to all useful

labor; that citizens and parents must come to realize that
over 80 per cent of the young people entering the labor™:
market will be needed in occupations other than the pro-

fessions. The commission indicated that the foundations

fer vocational preparation should be laid in the clementary
school. The second example Is a Report on Occupational

Education in the South, a publication of the Southemn-’
Association of Colleges and Schools entitled, We Shall Not

Rest, This report stresses the need for the Association to give |
more attention and emphasis to the development of vo-

cational education, has a plan for teaching. He has a

lan, a weekly plan, a plan for
yeéar, and a long-range plan for
ast. the number of years agricul-
Sffered in his scheol. His plans
{lexible but only within the limits

gh standards.
He is a thinker and he respects
it. He knows some definite things
_thinking and has the humility
truggler with truth. He has an
o stimulate sound thinking on
t of students, He immediately

Yes, the image in vocational education in agriculture
has changed. Intelligent people everywhere are realizing .
that vocational agriculture is not a dead end; that it is'
really on the move; and that it can be the passage-way -
to fuller development and rewarding careers for a vast num- -
ber of cur young people, '
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FLOYD D. JOHNSON
Teacher of Agriculture
York, South Carolina

grasps the opportunity to  improve
classroom instruction which might de-
velop as a result of some response
from a student. He can distinguish be-
tween an honest question and one de-
signed to obstruct the teaching-learn-
ing process.

He understands and communicates
with students. He remembers what it
was like to be fifteen. He is forever in-
vestigating and learning about the
teen-age mind. He is interested in help-
ing his students and they know his
attitude toward them. IHe knows his
students and their home conditions.
He does not betray a student’s confi-
dence. He encourages his students to
talk to him about their probliems. He
is fair and firm with his students.
Neither does he show partiality, He
does not enjoy punishing students but
will do so when necessary. He lets
students know where they stand. He
returns graded papers to the students.
He gives grades often and helps stu-
dents understand the grades. He ac-
cepts the challenge to assist each stu-
dent in doing the best work of which
he is capable. He attempts to keep
failures to a minimum. He does not
confuse behavior with scholarship. The
educational welfare of his students is
a primary concern of the superior
teacher.

He is a professional. e belongs to
and supports his professional organi-
zations. He participates in the activities
of the professional organizations. He is
first an educator, then a teacher of
agriculture. He becomes knowledgeable
of the total educational program in his
community. He does his part in making
the school in which he works a good
one. He establishes a harmonious re-
lationship with his co-workers. He
might becorne a bit irritated at red
tape, certain reports, bureaucracy,
teacher’s meetings, committee assign-
ments, some school policies and prac-
tices, and differ with some colleagues

Floyd D, Johnson
is President of the
American Voca-
tional Association.
T his article is from
an address given by
My, Johnson to the
Agricultural  Edu-
cation Division dur-
ing the convention
Floyd D. Johnson of the American
Vocational Associa-

tion in Cleveland, December 1967.

on impertant issues, but he goes along
in general with whatever does not
violate his principles. He understands
the school’s organizational needs, its
finances, and its place in the commu-
nity. He is a loyal employee.

He knows and compensates for his
weaknesses. If he cannot speak well,
he is doing something about it. ¥ he
cannot spell, he keeps a dictionary on
his desk. If his discipline is bad, he
is working at it tirelessly. He has a
vision of teaching that is beyond his
present skills, and his ingenuity is end-
less in bridging the gap. He is honest
in self evaluation. He does not give up
in his attempts to improve on a weak-
ness.

He has a sense of humor. He appre-
ciates the real humor that is essential
to human thought. He enjoys a good
laugh and permits laughter on the
part of students when appropriate.
e discriminates very carefully be-
tween humor which is constructive and
a part of the meaning of life and false
humor which is cynical, destructive,
and humiliating. e is not unduly
dignified nor inflated with his own
authority.

He uses resources efficiently. He sup-
plements his teaching with the best
and most up-lo-date instructional
materials available. He has an effec-

(Continued on next page)
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A Dynamic Area of Vocational and Technical Education

ELIZABETH J. SIMPSON

University of lllinois

Agricultural education is one of the
most dynarmic areas of vocational and
technical education. The potential for
the growth and develepment of agri-
cultural education is limitless as it re-
sponds to the challenges presented to-
day by some of the social problems
facing the nation and the world.

Areas of Concern

Production agriculture in the United
States remains an area of concern and
concentrated attention. There are two
hundred million Americans to be fed-—
this is certainly a challenge! True,
with a higher level of technical know-
ledge, fewer persons need to be en-
gaged in production agriculture. But
these must be people with the technical
know-how and managerial abilities to
make use of the expanding knowledge
of the field.

We, in the United States, have a re-
sponsibility for responding to the needs
of the developing countries of the
world. In these countries, education
for appreciation and acceptance of
technological developments for food
production and for contributing to the
production of food are basic needs. We
must train the agricultural technicians
who can work with and in the develop-
ing countries, using what is there,

——
T

adapting, creating, and originating in
order to help solve food problems. Cer-
tainly, this poses a problem for agri-
cultural education. And, I submit that
the field is only beginning to respond
to the challenges inherent in this prob-
lem.

New Challenges

The field of agricultural education
faces many other new challenges, along
with its traditional ones:

® the development of competencies

in occupations related to farming
and its related service area

the development of knowledge and
abilities in occupations of a non-
farm agriculture-related nature,
such as ormamental horticulture,
urban park management, small
animal laboratory technology, and
other applied biological service oc-
cupational areas

the development of competencies
in the conservation occupational
areas, such as forestry and tree
services

the development of competencies
in such fields as fish farming

the development of emerging areas
such as ocean farming and the har-
vesting of the vegetation of the
seas '

Dr. Elizabeth [. Simpson is Acting
Chairman, Department of Vocationgl
and Technical Education, University
of Hlinois, She is the immediate Past
President of the American Vocational
Association.

® the development of alternatives

to urban migration through more:

rural occupational opportunities
and educational programs to pre.
pare for these.

The Future
These problems and challenges sug-

gest needs for curriculum revision and
program development at all levels: sec-

ondary, post-secondary, adult, and pro-
{egsional. Consideration of possible so-
lutions to the preblems and challenges:

brings Immediate recognition of the
need for greater cooperative effort

among all of the substantive areas of

vocational and technical education,

And, this is a mighty challenge to all
of u§ in vocational and technical edu-
cation.

As I see members of our own staff

in agricultural education at work and -

as I observe others in the field through
my work with the American Vocation-

al Association, I am not only hopeful

about the future of agricultural edu-
cation, I am optimistic.

To Be A Superior Teacher (Continued from page 221 )

tive filing system for materials. He will
use the method of teaching which will
enable him to be most effective in
communicating with his students. To
a degree he might even be innovative
in his approach to teaching. He will use
other people in developing and carry-
ing out a total program of instruction
in agriculture in his school and com-
munity.

He will develop a program for all
people who need training in agriculture.
He will develop a program of instruc-
tion in vocational agriculture for all
people in his area who have the need,
the  desire, and the ability to benefit
from such training. The program de-
veloped will be in keeping with present
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and future needs of agriculture.

He values time. He plans his work,

He will be punctual in his work and
will give an accurate account of his
time for the number of months employ-
ed. He will not hecome so involved in
other activities that he allows them
to interfere with his job as a teacher
of agriculture. He will prorate his time
for his job, family, church, and com-
munity. He will find enough time to
be a useful citizen in his community.
He will be on call to render service
at all times.

He gives credit to others. He will ar-

range for appropriate appreciation and
due credit to be given to those who
have contributed to the development

of the total program in vocational

agriculture in his community.

He has a sense of values. He will be
a God-fearing man dedicated to ser-
vice. There will never be any doubt
mn the minds of those who know him
best concerning his attitude toward
the importance of agriculture to the

life they live. He will be happy and
content with the work he is doing.
However, he will continue to be con-
cerned. He will recognize that problems
exist and opportunities for service are
available for which he has not found

the answers. Yes, -finally, he fully

realizes that “a teacher affects eternity;
he can never tell where his influence -
stops.”

THE AGRICULTURAL EDI}CATION MAGAZINE

image which one perceives is
- apt to be significantly influenced
ne’s experiences. Since my experi-
include four years as a student
vocational agriculture in high school
dten years of teaching vocational
priculture, the image which I see may
vell ot be representative of admini-
Stors. In the event it is not, then
s 1 jay not of itself be strange. This
of ‘conflict has made all of us keen-
ware of the many differences of
inion prevalent in our midst, and
i capable of deciding just which
mion is the most valid? Despite the
k of agreement among us, the ad-
miingtrator must activate the decision
g process. Consequently, image
fes important, and it is apprepri-
fot' all of us to re-evaluate our

Teachers Determine Image

his administrator is firm in the be-
that any program in education
051 apt to reflect the skill of the
inel who are conducting the pro-
y the very nature of the man-
~which the program of vocation-
cation in agriculture is conducted
locality, the teacher has be-
e dominant factor in determin-
the image of the program at his in-

| school. An experienced prin-
Orice suggested that the teacher
ional agriculture has the great-
atitude of any teacher in determin-
¢:image of his program. This
pal felt that the teacher of vo-
al agriculture could develop a
ensive program, one that would
15: skill and his time schedule,
~the other hand he could be
“with the very minimum pro-
t seems to me that this has in-
- Dten the situation as I have ob-
ed it in vocational education in

THE TEACHER --

- The Dominant Factor In Determining Image

E. A. COX, Superintendent
Maury County Schools

Columbia, Tennessee

agriculture. The ifmage varies a great
deal, but with the composite picture
showing more strength than weakness.

Some Aspects of Image

One of the most favorable aspects to
me has been the degree of concern
shown by most teachers of vocational
agriculture for the individual student
in his own specific situation. Despite
concerted effort on the part of many
people in education, secondary teach-
ers have not yet readily accepted the
idea that they have major responsi-
bility for planning and conducting an
educational program really geared to
meeting individual differences for all
children. Though the image of the
teacher of vocational agriculture is a
variable one in this regard, it is never-
theless considerably brighter than is
the image of many other groups of
secondary teachers.

Another part of the image which
the writer views is the general utiliza-
tion of the problem-solving approach
to learning in contast with decided
emphasis upon the memory, or feed-
back process. Too many of the prod-
ucts of our educational system have
not developed the skill of thinking
through a problem to its logical con-
clusion. Although we again find great
degrees of variation among teachers
of vocational education in agriculture
as it relates to the use of the problem-
solving technique, the skill seems to be
more effectively used by this group
than by some other groups,

A third facet of the image relates
to the local teacher of vocational edu-
cation in agriculture as he has reacted
to curriculum change. The hierarchy
in this field seems to the writer to have
been hesitant to change from the tradi-
tionally stated narrow ocbjectives set
forth in early legislation. Although this

point of view has tended to permeate
the total working force, many teachers
on the firing line reacted to the needs
of the people enrolled in their courses
in vocational education in agriculture.
In reacting to these expressed and ob-
served needs, the local program began
to move from the major emphasis on
production to a diversity of endeavors,
which covers a great variety of pro-
grams today that were not envisioned
a few short years ago.

Narrowing The Gap

At a time when innovation seems
to be the dominant motivation, the
writeir has the belief that emulation
may well be the key to major improve-
ment in education. As indicated above,
there is too much variation in the
image which we see. In vocational edu-
cation in agriculture, as in all of edu-
cation, there is too big a gap between
the best and the poorest teacher.

H. N. Hunsicker {left], Chief of Agricultural
Education, U.S Office of Education, and Floyd
D. Johnson, vecational agriculture teacher,
York, South Caroling, were initiated as
Honorary Members At-Large by The Fraternity
of Alpha Zata. The ceremony. was performed
during the 1957 convention of the American
Vocational Association,
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Nathanie] A.
Sheppard

We need to consider some key ques-
tions in light of the “new” wvocational
education in agriculture before at-
tempting to cite what can be done to
improve the image of the FIPA.

®* Does the image of the FFA need

improving ?

® Is the FFA promoting agricultural

education?

® What can we do as agricultural

educators to change FFA activities
to match the changing curriculum
in agricultural occupations?

* How much emphasis should he

placed on the FFA?

I shall not attempt to provide the
answers to all these questions. But
when speaking of the FFA’s image,
these and many other questions are
pertinent and need immediate consider-
ation. Let me make my position clear,
however, by saying that the answer
to the first question is a resounding

({3 ¥

yes
Creating a New Image
The image of the FFA must be im-
proved! Most FFA contests are orient-
ed toward production agriculture and

the degrees are based largely upon
farming proficiency. 'The emergence

NATHANIEL A, SHEPPARD

Instructor of Agricultural Education

Tuskegee Institute

of programs for nonfarm agricultural
occupations has prompied the need
for a new itnage not only for the FFA
but for agricultural education as well.
iWe must create a new image! We
should continue to use the FFA for
its strong points, namely—motivation,
rewards, and leadership, The FFA is
not the total wvocational agriculture
program but an integral part of the
program. Ilow can we improve its
image?
® Use the letters FFA but change
the words TFuture Farmers of
America to Future Farmers and
Agriculturalists or some other
term.
Initiate awards to boys and girls
in Jocal chapters for nonfarm oc-
cupational achievements.
Sponsor local contests that are
not provided by the FFA founda-
tion. :
® Accept young women into mem-
bership.
We must begin the move to improve
the image of the FFA on the local

level. Hopefully state associations will
launch programs which will result in

a nationally improved image of the
FFA.

There is little need to list the nany

advantages FFA has provided as an -

integral part of vocational agriculture.
One aspect of the FFA which most of
us fail to realize is that it has helped
to motivate many boys who were poten-
tial dropouts to stay in school. How-
cver, with the emphasis on education
for nonfarm agricultural occupations,
we should be able to help even more
boys and girls.

The Time is Now

We must begin to make changes in
the FIFA to meet the demanding needs
of today’s youth. We cannot live on

past laurels. There is a two-fold danger

if we do nothing: Agricultural occupa-
tions programs will be in jeopardy, and
a second youth organization will emerge
for students interested in nonfarm oc-
cupations.

Since the enactment of the Voca-
tional Education Act of 1963, an analy-
sis of publicity about vocational agri-
culture and FFA would probably show
that local schools have not been capital-
izing on changes taking place in the
vocational agriculture curriculum. The

FFA must not only undergo sufficient

change but must also inform others
of its new program and activities if

Recently T had
the experience of
sitting  across the
desk. from a rather
disturbed and ar-
ticulate county su-
perintendent of ed-
ucation as he me-
thodically flogged
what he referred
to as his “prime
pooped-out pro-

» . vyocational agriculture,

y the devil is it,” he snapped

‘warmed up to his subject, “that
pecple in vocational agriculture
- have the good sense to realize
~is happening to you? Can’t you
hat you are in trouble? Why just
mmonth I had to practically beg
of my best principals not to phase
their vocational agriculture pro-

Accustomed as 1 was to this type of

after having spent a number

Pt

ears in supervisory and teacher

ion work as well as having the

vantage of being on a first name

th the saperintendent, T forth-
ut on my very best paternalistic
e and said, “Now Fred, let’s not

mhotional about this. Sure, T admit

have a few rough spots here
ere in your vocational program,
has every other administrator.
ust got to work a little hard-
:some of your fellows, and in

EL)

there is to be any impact in communi- .
cating a new image. Some of my col-

leagues have advocated doing away

completely with the letters FFA, getting

a new name -and set of letters, re-

structuring the organization, and de- nking that he would run out of
veloping a new emblem. This would - 1 i o few minutes, “then you tell
be quite a transformation; maybe it - What s wrong with vocational
is the right step to take. T will not de- Ttare?” '

bate this drastic viewpoint, but I'll re-

peat my position on the matter: The

image of the FFA needs improving

and something must be done, not in

two, three, or five years but now, this
day, this time,

time!” he roared, “why you've

lmost fifty years of program ex-
ce now to get the gshow on the
ad, How much time does it take?’

right then, Fred,” T replied,
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ill never forget his answer. The
¢ that T think of it, the more sig-
ant and ominous it seems to be-
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ardon! Your Image s

JAMES H. HUTCHINSON
Teacher Education

Louisiana State University

come, 1 still have a sharp mental pic-
ture of the venerable school adminis-
trator as he looked directly at me and
said slowly, “The trouble with voca-
tional agriculture is that too many of
your men fail to realize that they are
not living in the same world into
which they were professionally born.”
And T knew instantly, and rather
ashamedly, just what he meant

My mind has returned time and
again to this man’s opinion of our
problem as I observe and benefit from
the astonishing advancements occur-
ring in American agriculture almost
daily, Yet I am also reminded, all too
frequently, when observing faltcring
vocational programs, that there are
teo many whose testimony to the pub-
lic seems to be stop the world, I want
to get off!

And “get off” some have. In essence
they tried to accommodate “‘stone age”
thinking, concepts, and educational
practices to a “spacc age” agriculture.
And it didn’t work! Then they wonder
why thelr feeble attempts to “patch”
up their ofd programs with “ouchless”
band-aids only result in failure after
frustrating failure,

So The Story Goes

So the story of vocational agriculture
goes. At one time it was the 24-carat
shining image of a dynamic, changing,
Hexible, functional high school program
designed to go straight to the heart of
problems encountered by farm youth.
Tt was a dream come true for those
noble planners and innovaters of an-
other day. In all too many instances
now the dream has turned into a
nightmare, The shining image has be-
come somewhat cloudy in some in-
stances, and downright tarnished in
others — a thing to be kicked and
bandied about by dissillusioned and
disgusted  school administrators and
school patrons.

It has become more and more evi-
dent that the “main highway” leading
to “pooped-out programs”’ is to be

Showing

found 'in the tarnished image which
some workers in vocational agriculture
reflect of their programs. These are
the ones who almost never recognize
the deadening quality of static pro-
grams, no matter how good they are
today.

A Scientific Age

Life In a scientific agricultural age
demands skills and disciplines not re-
quired in the primitive agricalture of
only a few years ago. It also depends
upon the development of moral char-
acter, social responsibility, and political
competence. As a practical matter,
howcver, in the life of vocational
agriculture workers the problem of
food and fiber moves up to the head
of the line. And not just the produc-
tion of this food and fiber, but of equal
urgency now should be the processing,
transportation, and marketing of these
products. No wvocational agriculture
teacher can afford the luxury of re-
sisting innovation by excluding these
activities in program planning and
exceution for space age agriculture,

Certainly, we have passed the point
where we can feel secure in the ade-
quacy ‘of existing programs, mecthods,
lesson units, and professional prepara-
tion. These things must constantly suc-
cumb to the onslaught of new findings
as revealed through scientific, almost
ruthless, evaluation and self-evaluation.

When farm machines started to re-
place muscles, inspiration started to
replace perspiration. To live by the
sweat of one’s brow is no longer a
virtue in itself. Thinking has become
important, Unfortunately, there are
some of our number who have not yet
begun to realize the irresistible force
of ideas. So they continuc to do busi-
ness at the same “old stand” in the
same “old way” by teaching outmoded
skills via obsolete methods to students
who continue to become expert in
extmet “jobs.” '

(Continued on page 227)
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THE PROGRAM OUR COMMUNITY NEEDS

Board members really wonder what
the community wants. Here arc a few
statements I have heard recently that
indicate the concerns of some persons
about the vocational agriculture pro-
gram.

From a successful commercial farm-
er and school board member: “F wish
they would throw out the outdated,
meamingless projects, and ‘the yellow
project book, and teach these boys
more of the business planning and
analysis  phases of farming”

From a city friend: “Why spend all
this money teaching boys to be farmers
when we have too many farmers now?”

From a high school principal and
guidance counselor: “We help the
agriculture instructor meet his quota
of students by sending some of the
boys who don’t have college potential
to his classes.”

From a young farmer from another
state: “1 hope the older, more iradi-
tional FFA advisors don’t cause a split
among vouth in agricullure by prevent-
ing a name change in that group so
that it would include all youth in the
expanded vocational agriculture pro-
gram.”’

William C. Jen-
nings farms 740
acres in central
Chio — 650 acres
of which are in con-
tinvous corn. He is
a past-president of
the Ohio Young
Farmers Council,
the state organiza-
tion of young farm-
ers, He is a mem-
ber of the board of education in his
local school district. This article is from
a talk presented by Mr. Jennings to the
Agricultural Education Division during
the convention of the American Voca-
tional Association, December 1947.

William C.

Jennings
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A School Board Member Describes

WILLIAM C. JENNINGS
Trinway, Ohio

What the Community Wants

I think the greatest tragedy in Amer-
ica today is that people dor’t really
know what they want. Consequently
communities don’t know what they
want. As vocatiopal agriculture teach-
ers, school administrators, and school
boards : try and plan for the future,
they must not only ask “what does the
community want” but also “what does
the community necd?” And here we
tread on pretty treacherous ground
because what we think we want and
what we nced are not always the same.
And so we have new board members
elected, new teachers hired, adminis-
trators replaced, and hecause many are
willing to sacrifice prestige, a raise in
pay, or even their job, communities
change and become better places to
live, to work, and better places to
educate our children,

The program our community wants
will be basically similar to that of the
sixties, “We don’t want too much
change from what we had when we
went to school. If it was good enough
for me, it is good encugh for iy kids.”
The community will still want the FFA
and an adult farmer class, or Adult
Farmer Card Club, and perhaps a
200-bushel corn club,

What the Community Needs

But what about the program the
community needs? This is the chal-
lenge of the future. Our high school
program must change just as drastically
as farming changes, If farming is to
change n.ore in the next ten years than
it has in the past ten years, then our
high school program must change
equally. One government report says
by the late seventies, 40 per cent of
those now farming wifl have to get out
and that the average price for corn
will be 85 cents per bushel with other
farm products at proportionally lower
prices. If this is true, then our high
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school program will have to be geared
almost totally to those students who
go inte agricultural careers other thap
production agriculture or farming.
We need a “Survey of Agriculture”
course where the guidance counselor
encourages all students to take this
course as an clective to acquaint all
students and future citizens with this

greatest American industry. Our proj--

ect system must be upgraded and
changed, not done away with as some
suggest. Our program needs to be

gearcd to the needs of the community, -
not their wants. When advisory hoards .

are selected, include one farmer, one
implement dealer, one nurseryman,
onc banker, one guidance counselor,
not five of the old time highly re-
spected farmers of the community.

"The Challenge

The real challenge for teachers is -

in connection with the adult education
program. Young farmer programs—

for those who have taken the time, .

effort, and patience to establish them

—are among the most rewarding of -

any teacher’s experience.

These programs have been rather .

hard to establish and keep going be-
cause there are fewer and fewer young
farmers. Those that are left arc ex-
tremely busy. So to attract them is a
real challenge; but if you don’t have
one going and you are not afraid of
the extra work and challenge, get one
started. If you have a young farmer
program, as a young farmer I thank
you for your interest in us, but I
must warn you not to think that be-
cause your program is successful that
it does not still present a challenge.

The day is gone when the voca- -

tional agriculture teacher teaches an
adult course, or even 10 per cent of
it. You can’t be an expert in the many
fields that make up the business of
farming in the future. Your role in
the future is as an organizer of the

group; you help the group to get ex-

< to teach sessions that deal with
#m’ problems; you are the correspon-
secretary; you provide the meet-
‘place; you get the answers to
ific problems. Young farmers for
‘most part are innovators and if
“accept their challenge, they will
you up-to-date and on top of
piculture. Have you run out of
45?7 IHow about a meeting taught
ybur local landscaper open to all
izens of the community. You've
‘d of rural-urban days. This is a

tistirig to this one idea might be your
veatest challenge.

ith all our modernization of pro-
ns—production programs, educa-
tial; programs, vocational programs
there is one challenge and oppor-

tunity that stands out from all as we
look ahead and try to give the com-
munity what it wants—rather what it
desperately needs!

There are several attributes that our
forcfathers had when most of them
were farmers and in basic agriculture.
These attributes made our nation great.
Somchow as we have fewer with farm
backgrounds, we also have fewer men
with these attributes. Our challenge
today is to take youth from nonfarm
backgrounds and instill in them some
of these so badly needed attributes:
The patience it takes to see a new born
calf grow into a champion, not over
night, but in due time; honesty, where
a handshake is as good as a fourteen
page legal document; hard work, the
willingness to give an honest day’s
work for an honest day’s pay; and
faith in God, where we in farming see

the miracles of creation take place
almost daily. -

A Charge to Teachers

If somehow the most important men
in agriculture—the vocational agricul-
ture teachers in our high schools—can
develop a program that will interest
the brilliant as well as the average
student in a career in agriculture; if
he can make adjustments in his pro-
gram that will meet the wishes and the
needs of the community; if he can
accept the fact that agriculture is more
than farming and convey that idea to
his students; and finally, if he can
instill in his students the attributes
that scemingly come from working
closely with basic agriculture, then he
has truly met the challenges of the
future.

Reaction to Change

The zooming, constantly accelerating

s in agriculture is the reality
ith which we will spend the rest of
e lives. Whether it will make us
solete at age thirty or pioneers of
ss at age seventy depends on
we react to change. Once upon
€, and not too many years ago,
tience, middle-age, and a good
ry were adequate substitutes for
king, Tn today’s world much ex-
nice becomes ohsolete almost as
it is accumulated. The modern
the modern vocational agri-
ure. teacher, the modern high
vocational student must use
tive thinking to find new answers
W problems every day.

nology in agriculture is going
t:it has created a new proverb,
“works, it is obsolete. Agricul-
celectronic marvels, its newest
105t sophisticated machinery, its
botent chemicals, are all like
8 newspaper-—they will be out-
ate tomorrow when the next edi-

don! Your Image Is Showing (Continued from page 225)

Yesterday’s newspaper finds itself
relegated to cither the archives or the
incinerator. Yesterday’s teaching units
and methods should face the same
alternatives—but do they?

We Must Begin The Campaign

Because of the changing nature of
today’s world of work in agriculture
and because of its revoluticnary im-
plications, we must begin a massive
campaign to create a new image for
our profession, And I would suggest
that the major responsibility in accu-
rately perceiving the future and ini-
tlating plans and programs is not a
job for wvocational agriculture persons
alone, It must be shared with other
educators, businessmen, laymen, and
students. It must be a team effort!

As we look to the years ahead, we
can be absolutely sure of one thing:
This unending story of creation, inno-
vation, and change will exert its most
telling influence upon that field which
we represent, vocational education in
agriculture, and upon you and me and
our colleagues as we strive to prepare
the nation for the full impact of life

in a changing world with an exploding
population,

Our job then—yours and mine—is
obvious, Only by planning well today
can we expect to focus in on the
1980°s, the 19390’s, and even the year
2000, Tt will not be casy because we
have only moving targets to shoot at!

o ———t————

Jumes Durkee fleft), NVATA Past-President,
presents the '"NYATA Qutstanding Service and
Cooperation Award” to Arthur Hyde, Presi-
dent of A. O. Smith Harvestore Products, Inc.,
Arlington Heights, [linois. The presentation
was made during the 1967 NVATA Convention
in Cleveland, Ohio.




Vocational Agriculture Faces A Challenge

T. CARL BROWN, '.Supervision

“North Carolina Department of Public Instruction

Probably, the trend toward speciali-
tion in depth both at the high school
adult levels has only just begun.
¢ there not many other occupational
oas in which a knowledge of agri-
ure or a specialized aspect of agri-
fture will be required? Where will
fial training be given for those who
andscape, plant, and maintain
-prounds for the increasing number
homes needed by an affluent society?
hat about parks and recreational
as—many of which should be pri-
tely owned and operated? There are
y instances of farmers whose in-
e results primarily from catering
portsmen through the production
aintenance of wildlife, fish, and
{er sports. Vocational agriculture
th its facilities and personnel in
her education, research, and state
upervision should see many more op-
rtunities which would not occur to
iese in other fields.

The nonfarm agricultural occupa-
ns: and related occupations require
more detailed examination than
he given here. Specifically, what
hese occupations? Have job anal-
s and job descriptions been made?
1at kinds of training are needed to
pare boys and girls for these jobs?
are these jobs classified in the
nary of Occupational Titles? Tf
e agricultural knowledge and skills
eeded in related occupations, are
0 primary or incidental? What
1 knowledges and skills are needed
thich should be taught by other ser-

A few years ago, I saw my friends
in agricultural education in the pecu-
liar position of being apologetic for
having done an effective job. Agricul-
tural education has earned major credit
for the phenomenal reduction of man
hours required per unit of production
of agricultural commodities. 'To be
sure, other agencies such as the U, §,
Department of Agriculture, Land
Grant Colleges with experimental
farms and extension agents, and state
departments of agriculture did much
of the experimental work to improve
methods, materials, and equipment.
But, knowledge amounts to little until
it is implemented and practices are
improved on a wide scale. Teachers of
vocational agriculture carried the mes-
sage to millions of boys and parents on
[arms over the nation.

until it become all too apparent that
the small farm with little equipment
simply could not compete with mech-
anized farm businesses on a large scale.

With the passage of the Vocational
Education Act of 1963, unnecessary
shacklés were removed from agricul-
tural education, Tt was my pleasure to
serve as a member of the AVA com-
mittee drawing guidelines for this Act
and to have a small part in removing
those restrictions,

T. Carl Brown 45
Vice President for
Distributive Educa-
tion of the Amer. -
ican Vocational As-
soctation, He is
State Supervisor of
Dustributive Educe-
tion, North Caro-
lina Department of
Public Instruction.

T. Carl Brown

The Future Is Bright

zation in addition to basic information
on agriculture?

® More depth in agricultural edu-
cation may be required instead of a
broad pregram for many people.

At the present time, I submit that
the future is anything but bleak for
agricultural education, not even for
production agriculture or for the
people it serves. Listed below are
some of the reasons why I believe
agricultural education faces a real
challenge for improved service in the
future rather than diminution or dis-
appearance from the high school,

® Even in this time of high agri-
cultural productivity in this country,
surpluses  have largely disappeared,
especially surplus foods,

® With the rising world population,
alarm over further population explo-
sion, and the accompanying scarcity of
food and predictions of famine, there
will be need for far greater production
of foods and other basic materials
which come from farm, forest, and
sea. Will we not soon see the time
when the exporting of food products
in order to assure world peace must
take precedence over exporting of
arms?

® There is now a shortage of quali-
fied agriculture teachers to fill posi-
tions in one and two year post-high
school institutions,

A Decade of Crisis

The decade preceding the passage
of the Vocational Education Act of
1963 appeared to be one of crisis for
agricultural education. Teachers were
disturbed by the fact that fewer boys
were enrolling in vocational agricul-
ture. An ever smaller percentage of
those enrolled in vocational agriculture
were going into farming or into closely
related agricultural occupations. Lead-
ers in the field recognized the contin-
uous reduction in the percentage of the
working population engaged in agri-
culture and the movement of farm
families to citles, The movement to

" consolidate small schools with a teach-
er of vocational agriculture in each one
resulted in fewer high schools and
fewer teaching positions. There were
mountains of surplus farm products
which could not be moved into con-
sumption. Through the Future Farm-
ers of America, high morale had been
developed and farming as a way of life
in addition to a means of making a
living was advocated very successfully

® The constant changes and inno-
vations in agriculture require contin-
uous education for adult farmers and
for veterans.

® Employment in nonfarm agricul-
tural oceupations and related occupa-
tions offers a challenge to woark with
other voeational services to develop the
maost effective instructional programs
for youth preparing for these occupa-
tions. : '

Trend Toward Specialization Friction Inevitable

The Vocational Education Act of
strengthened vocational educa-
0, provided a means of expansion,
-ﬁd':_bmadened the challenge to voca-
0al: education., At the same time,
vever, removal of the restriction
Ing agricultural -education to work
farm and requiring farm proj-
cTemoving the restriction on dis-
fhiitive education to part-time coop-
¥¢ courses in the high school, and

The new approach of agricultural
leaders toward curriculum has been
forward looking and innovative. We' 1,
have seen the emergence of specialized
courses on production of swine, poul-
try, produce, small grains, and in
horticulture, forestry and other fields.
One exception in practice is noted.
People who know, still see little dif-
fercnce between an industrial arts shop
and agricultural shop in many schools.

® The emergence of specialized ag-
ricultural occupations demand special-
ized agricultural education. Agriculture
is becoming more and more specialized
rather than being diversified on one
farm, even a large one. Will this re-
quire different preservice and inservice
education for teachers with a speciali-
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"It is as unredlistic to expect the teacher of vocational
_agriculture to teach business competencies as it would
be to expect the teacher grounded in distribution to
each vocational agriculture.”

limiting home economics to use funds
only to prepare for gainful employment
has led to internal frictions between the
various vocational education services.
Probably, it was inevitable that friction
between people and between services
would arise, but the Act had to be
broadened and made less restrictive in
order to assure the preparation of boys
and girls for all occupations in a con-
stantly changing society. These prob-
lems will be resolved if people in all
scrvices talk to each other instcad of
about each other. Obviously, there are
major occupational areas for which
each service alone is responsible and
others which require joint planning and
efforts.

There are cogent reasons why efforts
by any vocational service to establish
programs and teach in another occu-
pational area should be questioned.

The Act of 1963 amending earlier
Fedceral acts, discontinuing the ear-
marking of funds, and permitting
more flexibility in program planning
emphasizes the need for competency
of teachers and the development of
occupational competencies in students,
With reference to agriculture, para-
graph 104.61 and 104.62, Rules and
Regulations, emphasizes “agricultural
subjects” and that the occupation be
one which “requires competencies in
one or more of the primary areas” of
agriculture, Clearly, the intent is for
vocational agriculture and for other
services to concentrate on teaching the
knowledges and skills relating to their
own occupational areas,

Teachers Are Specialists

The strength and reputation which
vocational education has achieved is
based primarily on the fact that teach-
ers have been specialists, Understand-
ing both theory and practical applica-
tion they have been able to develop
occupational competencies in students.
In most teacher education institutions,
a major in agricultural education re-
quires from forty to fifty semester hours
in the substantive field. A teacher pre-

paring for distributive education in a
university normally must have almost
the same number of hours in the area
of business administration and in most
cases also have supervised business
experience. Can the average teacher
prepare in both fields?

If teachers are to become generalists
instead of specialists, both studenis
and vocational education will suffer.
We may as well turn over the respon-
sibility for vocational education to gen-
eral education.

The terms “work” and “work expe-
rience” are not synonymous with the
cooperative program in distributive
education which uses, as one technique,
on-the-job training facilities in market-
ing businesses. Far more is involved in
making this a unique educational ex-
perience. Any teacher could learn very
quickly to place students on part-time
jobs in the business community. But
the effective teacher-coordinator must
also teach the marketing discipline in-
cluding marketing, operation, business
organization, sales promotion, econom-
ics, selling, merchandising, and product
or service technology, The teacher must
also know the various fields of business
and the language of business to develop
with the employer a training plan for
cach student receiving on-the-job train-
ing. It is as unrealistic to expect the
teacher of vocational agriculture to
teach these competencies as it would
be to expect the teacher grounded in
distribution to teach vocational agri-
culture. Someone has aptly said, “One
can no more teach that which he
doesn’t know than he can return from
where he hasn’t been.”

Guidelines for Cooperation

The American Vocational Association
has adopted a statement on “vocational
integrity” -and has also approved and
published (American Vocational Jour-
nal, October, 1967) a joint statement
by a committee made up of represent-
atives of distributive education and
agricultural education relative to joint
responsibilities and cooperative work-
ing relationships in administering, su-
pervising, and implementing effective
programs for those youth whose occu-
pational goals require competencies in
two or more areas. 1f we lmplement
these guidelines, the child and soclety
will be the benefactors. Is there any
other reason for existence of our pro-
fession??
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Some Ideas About The

~ Image of Vocational Agriculture

Change in vocational agriculture is
an emerging force of this decade. The

demand for the teacher of agriculture .

to remain alert and flexible in this
contemporary shuffle is essential. Yet,
these changes do not have to detract
from the panorama of the whole of
agricultural education nor do they
eliminate our past and present suc-
cesses. Ours is a success story brought
about primarily by the teacher with
unprecedented federal funds and cura-
tive programs remaining secondary.
Perplexing only is that our story is not
fully understood. This is tragic. Voca-
tienal agriculture is meeting its chal-
lenges with great effectiveness and is
slowed only by mediocrity of individual
standards.

It is blind folly to think that a
teacher of agriculture can cast himself
in the routine pattern of the other
faculty members in his school system.
In no program is it more evident that
we must do more, not simply in the
amount of time spent, but also in the
effective use of this time in achieving
well defined goals. These must include
a favorable projection of our vocation-
al education image. Contributing to
this projection are the following ideas
that, in my opinion, develop continuity
and foil eriticism,

Standards of Excellence in the
Classroom

First, T feel it is imperative that each
teacher maintain a high standard of
excellence in the classrcom. Utmost
stress should be placed on high stand-
ards of English and mathematics in
teaching agriculture. Once these high
standards are established and the stu-
dents challenged, school administrators
and guidance departments will readily
allow all students, including those in
the high honor groups, to be scheduled
for your classes, It sounds trite, I know,
but the chief motivating force for these
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teen-age boys and girls is not teacher
personality, but enthusiasm for the
spirit and pure joy of agriculture. In
every aspect of this field we are dealing
with one of the most fundamental and
truly creative industries in the world.

. Coexistent with these high standards

and enthusiasm is presentation of sub-
ject matter to encourage retention of
what has been taught. Tnstruction must
be handled in such a way that the
material will be remembered for future
occupational experiences, not simply
for final examinations.

Future Farmers of America
Organization

Educators whom T hold in the high-
cst esteem have told me time and again
that one of the best things we have
going for us is the Future Farmers of
America organization. FFA should be
synonymous with vocational agricul-
ture education but basically, T feel, it
should be kept out of the classroom.
All students in a local program should
be dues-paying county, state, and na-
tional members. Let this become “mat-
ter of fact” so that the one or two
hestitant ninth grade students, who
we know will in the future gain much
from the organization, will not initial-
ly be negative and reject membership.
For the teacher, the FFA is a tremen-
dous educational tool that he can use
to provide opportunities for his students
to operate at many levels, according to
their abilities and needs. The FFA
also is dedicated to developing leader-
ship in young men. To foster this
fundamental objective of leadership,
the FFA creates many situations for
the members to express themselves
hoth orally and on paper. Furthermore,
it s an additional channel for the
teacher to develop strong personal re-
lationships between himself, his stu-
dents, and their parents. Community
activities should be an integral influ-
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Bruce W. Emanuel (right), the author of this
article, was presented an award of life mem-
bership in the American Yocational Associa-
tien during the 1947 convention in Cleveland.
Hamilton Hicks, Jr., educational director of
the d-Con Company, makes the presentation.
Mr. Emanvel is the vocational
teachér of the 1967 Star Farmer of America,

ence, too. For example, last year our
chapter donated over $1,100 to worthy -

organizations. Such projects help our

local image, but efforts and results

must be communicated.

Public Relations

A well-planned program of public:

relations will aid in winning public
acceptance and support, without which
vocational education cannot exist. Pub-
licize the activities of your program
through your local newspapers. Stories
about new and innovative units will

stir public interest in modern voca-

tional agriculture. Use well planned
pictures of students in active learning
situations whenever possible.

The FFA plays an important part.

in your public relations program. FFA
awards are available in many areas and
provide an important goal for students.

The awards recognize hard work tc°
achieve success under a planned pro-
gram carefuily guided by the teacher. .
These awards should be well publicized

through all available media.
(Continued on page 235)

agriculture.

V. B. Hairr

What is the image of vocational
feulture? Has It really changed
ing the past few years? What fac-
are largely responsible for any
ge in the image? No doubt these
imilar questions are on the minds
all involved in the profession of
ational agriculture,

THE FORMER IMAGE

ances are that most persons in the
on of wvocational agriculture
ill ‘agree the image of the program
s'at a low ebb only a few years ago.
bably the image was the worst it
‘been during the many years of the
gram. Many, including school ad-
trators, students and lay people,
Ught of vocational agriculture as a
of the past and stated it had [ul-
d-its purpose. They openly stated
since the number of farmers had
rcased the program of vecational
ture was now of minor impor-
“and needed in only a small per-
e of our secondary schools. Many
- administrators were ready to
he program aside and implement
£F programs they considered to be
- designed to meet the needs of

_ administrators were
“kind to the program and were
le toward continuing the pro-
until the teacher retired or con-
on presented a more favorable
ortunity to change to another pro-

Still others, and fortunately a
tity, realized the importance of
onal agriculture and the role it
ld.play in the curriculum for meet-

e educational and vocational
ceds of the students. Much credit is
= Hiese school administrators for the
Mulus they provided in kelping bring

A New Image for

Vocational Agriculture

Y. B. HAIRR, Supervision
North Carolina Department of Public Instruction

about needed changes in the vocational
agriculture program and the ecreation
of a new image.

THE NEW IMAGE

What is the image of vocational
agriculture today and how does it dif-
fer from the image of a few years ago?

The program has returned to first
class status with those in North Caro-
lina who are familiar with the course
offerings and the flexibility of the pro-
gram to meet current and developing
educational and vocational needs of
students. No longer are many school
administrators, guidance counselors,
teachers and others looking at the
program as a dumping ground for
the problem and disadvantaged stu-
dents, Instead they see the program as
one with definite purposes and objec-

tives no longer limited to teaching

production agriculture, ‘They view the
program as an essential element in the
educational process provided by the
public school system for providing
trained personnel for employment in
the agricultural segment of the econ-
omy. Recently a school superintendent
in a system that consolidated several
of its small high schools into one large
high school without solicitation stated
that in his opinion the agricultural
education program, taught in high
school as it is now designed, is not
excelled by any other program in meet-
ing the vocational needs of students.

In order to ascertain the thinking
of the public and realize the image
vocational agriculture is developing in
North Carolina, a sampling of opinions
was recently taken among several school
superintendents, principals, agriculiural
business people familiar with the pro-
gram and students enrolled in agri-
culture,

A summary of these opinions is re-
presented by the following statement:
“When our people see and understand
the new look in vocational agriculture
which is geared to assisting young
people in becoming better prepared
for the vocations in which they will
earn their livelihoods, then criticism
will cease, and enthusiasm will demand
still more programs.”

Although the number of persons con-
tacted was probably net large enough
to make the resulis statistically valid,
we believe one can imake a safe as-
sumption that the image has really
improved greatly within the past few
years, :

FACTORS RESPONSIBLE FOR CHANGE

What factors are largely responsible
for the change in the image?

Needless to say the Vocational Edu-
cation Act of 1963 provided the legal
basis for change. Belore this date,
Federal regulations had a tendency to

-stifle efforts to update and redesign

programs to meet current and develop-
ing needs. The Vocational Education
Act of 1963 not only provided the
latitude and opportunities long needed
by the program, but it also provided
the stimulus needed in the form of a
mandate that programs shall be pro-
vided to meet the occupational needs
of students. As important as the Voca-
tional Education Act of 1963 might be,
we must not overlock the fact that
those in the profession of vocational ed-
ucation in agriculture realized the need
for redirecting the program in many
cases and were willing to accept the
challenge of developing a program that
once again places vocational agriculture
at the forefront in vocational education.
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Perceptions of Others—

An Indication of Qur Role

Business executives, politicians, and
others carefully consider the opinions of
the public when charting their courses
of action. Why shouldn’t we consider
our public’s opinions in developing vo-
cational agriculture programs? As there
is no single design or role for vocational

agriculture that can be applied on the-

national level, each state and each
local community must through careful
study and planning develop an agri-
cultural education program that will
meet its needs.

Traditionally, programs in vocational
agriculture have been based upon the
needs and interests of the people ser-
ved. This Is still the goal in program
development. But who are the people
to be served and what are their needs
and interests? The perceptions of oth-
ers, paticularly those intimately in-
volved, should provide an indication of
the role to be assumed by vocational
agriculture. It seems logical that who
administer programs of vocational agri-
culture, those who conduct the instrue-
tional programs, and those who receive
the instruction should have some defi-

This article reports
the results of the
author’s doctoral
dissertation, ““Per-
cepiions of School
Administrators, Vo-
cational Agriculture
Teachers, and
Members of the
Lay Public Con-
cerning the Chang-
ing Role of Voca-
tional Agriculture in Mississipp”
which was completed at Cornell Uni-
versity in June, 1967. Dr. Carl E.
Beeman s Assistant Professor of Ag-
ricultural and Extension Education,
Umigersity of Florida.

Carl E. Beeman
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nite opinions concerning the role of vo-
cational agriculture. A study of these
opinions can prove to be very useful
in Improving an existing program of
vocational agriculture.

{

THE STUDY

This article reports the results of a
study which had the purpose of com-
paring the opinions of three groups—
school administrators, teachers of agri-
culture, and lay citizens—concerning
the role of vocational agriculture. A
basic assumption of the study was that
the respondent groups, who were re-
cognized as both community leaders
and as being knowledgeable of the
agricultural education program and its
needs, could provide an indication of
the clientele to be served, their needs
and interests, and thus the role of vo-
cational agriculture within thé state.
Although data were collected within
Mississippi only, the study has impli-
cations for surrounding states and other
regions as a result of the jury used in
developing the instrument used for
collecting data.

The sample for the study consisted
of 20 per cent of all the schools offer-
ing wvocational agriculture in Missis-
sippi. The schools were selected at
random and were stratified to show
any differences of opinion duc to
geographical regions or size of school.
The respondents consisted of 55 school
administrators, 61 vocational agricul-
ture teachers, and 220 members of the
lay public. Slightly over 89 per cent
of the respondents completed and re-

"Many school administrators and vocational agriculture
tfeachers objected rather strongly to admitting girls . . .
while the lay public supported ir strongly."
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program.”

trongly to admitting girls into the vo-
stional agriculture program while the
public respondents supported it very

Vocational agriculture should pro-
ide an educational program and serve
[l out-of-school persons employed or
gaged in an occupation, including
bs or groups related to agriculture,
i require competencies in agricul-
e.

turned questionnaires that indicated
the degree of their agreement or dis-
agreement with cach of sixty-four
statements.

Generally, the respondents indicated °
more disagreement concerning the in-
school program than they did concern-
ing the out-of-school program. How-
ever, there was a strong consensus of
opinion, indicated by agreement of a
large majority of the respondents in
all three groups, regarding the role of
vocational agriculture. '

ORGANIZATIONS

It was agreed by a majority of all
ndents that the FFA should he
‘integral part of the vocational agri-
ture program and be the major in-
ool organization involving the voca-
nal agriculture department and
er. However, the vocational agri-
ture teacher should be as involved
extra curricular organizations
n the schools as are other teach-
Activities of the FFA chapter, par-
ularly judging contests, should be
phasized more on the local level to
olve actively all chapter members.
Although significant disagreement
sted, particularly in the lay public
‘ vocational agriculture teacher
oups of respondents, the majority of
espondents agreed that the name
he FFA should be changed to a
me that would be more indicative
e total vocational agriculture pro-
m, taking into consideration the off-
v aspect as well as the farm aspect
e program.

parate classes of young and adult
ters should be combined into one
. Out-of-school class or group di-
ns should be made only according
biect interest.

CLIENTELE

That vocational agriculture must
provide programs for and serve off-
farm agriculture was supported over-
whelmingly by all three groups of re-
spondents. The respondents agreed that
some form of agriculture, although not
necessarily vocational, should be offer-
ed at the seventh and eighth grade
levels.

While significant differences of opin-
ion existed (most disagreement occur-
ring within the administrator group),
a large majority of all respondents
agreed that the vocational agriculture
program should be open and serve all
students regardless of their residential
background and/or sex; that separate
class should be provided on .the basis
of academic ability; and that special-
ized programs of vocational agriculture
such as ornamental horticulture and
agribusiness should be extended to in-
clude schools where vocational agri-
culture is net presently taught. Many -
school administrators and vocational
agriculture teachers objected rather

INSTRUCTIONAL PROGRAM

LE_SS disagreement existed among the
ondents regarding the instruction-
fogram of vocational agriculture
in any other area of the study.

rong consensus of opinion indi-
l'that a complete instructional pro-
1 in vocational agriculture should
5t of at least four years of in-
tion, be based on a statewide core
ram adapted to fit local agricul-
‘Needs and interests, and be broad
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The majority of all respondents agreed that the name
of the FFA should be changed to a name thot would
‘be more indicative of the total vocational agriculture

enough to prepare students for entry
into several agricultural occupations.

The first year of instruction should
be exploratory or general in nature and
include basic instruction in plant, ani-
mal, and soil science, and agricultural
mechanics. The second and succeeding
years of instruction should be in one
or more specialized areas.

Respondents alse  indicated that
specific titles, indicative of the course
content, should be used for agriculture
classes rather than the conventional
Agriculture I, II, I1I, and IV. How-
ever, significant difference of opinion
existed as approximately one-third of
the vocational agriculture teachers ob-
jected to this change. .

Respondents were in high agree-
ment that experience programs, being
an integral part of the instructional
program, should be required in some
form of all vocational agriculture stu-
dents. School land laboratories should
suffice for such experience.

Instruction in farm mechanics should
include concrete and masonry, welding,
plumbing, electricity, farm power, farm
machinery, and carpentry. The de-
velopment of skills and abilities in the
various areas should be emphasized
rather than the construction of in-
dividual student projects.

The adult education instructional
program should be organized on a unit
basis with instruction given in short
intensive periods such as four hours
per week for eight weeks. The in.
structional program should include
units designed for both on- and off-
farm agricultural workers. The agri-
cultural avocational needs and interests
of adults should be considered in the
adult educational program.

ORGANIZATION AND ADMINISTRATION

The respondents judged vocational
agriculture to be an integral part of
a well-rounded educational program.
While they believed vocational agri-
culture offered the low-achiever or

under-achiever a challenging and prac-

tical course of study which stimulated
a renewed interest in learning and
helped to reduce scheool dropout of
such students they also stressed that

enrolhnent in  vocational agriculture
should be elective to any student with
enrollment of the academically talent-
ed not being suppressed. Interest and
need of the student, rather than aca-
demic ability, should be the controlling
factor for enrollment in the vocational
agriculture program.

To allow for specialization of work,
and thus an cnriched program, mul-
tiple teacher departments should be
established where possible. To keep
programs abreast of changes in needs
and interests, formal surveys in the
school district should be made and
analyzed at least every five years. This
would prove to be an invaluable aid
in program planning.

Well equipped land laboratories and
shops should be provided for the ex-
clusive use of vocational agriculture
departments. To underscore the value
of laboratories and shops, the respon-
dents suggested that laboratory periods
of greater length than regular class
periods be provided at least once each
week for agriculture classes.

As indicated previously, it was the
opinion of the respondents that agri-
culture should be offered at the sev-
enth and eighth grade levels. However,
the respondents believed age fourteen
or the ninth grade to be most appro-
priate for beginning students of voca-
tional agriculture.

Adult education, on-job instruction,

FFA, and other esgsential activities re-
ceived strong support from the re-
spondents. They suggested that teach-
ers should have some released time for
on-job instruction and supervision of
hoth in-school and out-of-school stu-
dents. Such activities should be con-
sidered as part of the teacher’s regular
load. :
The use of an advisory committee
in program planning and development,
the submission foe school authorities of
a yearly planned program of work,
and either a daily or weekly travel
agenda for the time spent in on-job
instruction and supervision was deem-
ed essential by the respondents.

A FINAL WORD

For a program to have the full sup-
port of the citizenry of a community,
area, state, or nation, 1t must meet the
needs and interests of these citizens.
The perceptions of others, particularly
those intimately involved, should be
carefully analyzed and considered
when developing programs.
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The Image Held by Others Raises This Question —

HOW WELL DO WE TELL OUR STORY?

RALPH E. BENDER

Teacher Education

The Ohio State University

This statement implies that vocation-
{ agriculture is limited to the prepara-
n. of farmers, that there aren’t
gh opportunities available in agri-
re, and that students in vocation-
agriculture should be studying some-
¢ else. The speaker assumed that
f the 907,000 persons enrolled in
cational agriculture were high school
with. He did not realize that 400,000
{hiis number were young and adult
mers, Perhaps he had no reason for
ing that the total figure used in-
ded other than high school youth,
h though he was a former teacher
ocational agriculture. In a letter
Dr. Jordan, the writer learned
he had secured the enrollment data
the U.S. Office of Education.
‘indicates the need for having facts
d figures about our program analyzed
he point that others will not be
terpreting them,

There is evidence that the image
of vocational education in agriculture
is not satisfactory. Too many are criti-
cal of the program. The reasons for
this situation are not known. It must
be recognized, however, that people
learn to know vocational agriculture
by what they have experienced it to
be through observation and participa-
tion. In some cases the poor image
may be due to inferlor programs or
inadequate information, Undoubtedly,
biases and prejudices enter into judg-
ments and conclusions made.

Personnel in the profession have been
guilty in not telling the story of vo-
cational agriculture. We have limited
too much of our comnmnication about
the success and new developments to
ourselves, We have been negligent in
securing, analyzing, and disserninating
significant facts to the lay public and
particularly to decision and policy
making groups. It isn’t any wonder
that some of what is said and written
about vecational agriculture is offen-
sive or uncemplimentary,

They were developed without an-
ticipating the wvast changes in tech-
nology and the consequences of this
technology to rural people. Instead of
combating low incomes of rural people,
these. programs have helped to create
wealthy land owners \while largely by-
passing the rural poor,

Washington, D.C., on November 14,
1967. The printed presentation, “People
in Changing Rural America—What Ts
Ahead?”, like the other publication
cited, was widely distributed through-
out the United States. Included in the

_ presentation was the following:
The writer pointed out through a

letter to the chairman of the Advisory
Commission that it is reasonable to
expect such summary statements to be
based on a presentation and analysis
of information, Therc was no mention
of the scope and content of vocational
agriculture in the document, even
though there was a chapter devoted
to “Education—THelping People to Help
Themselves.” Undoubtedly, some gen-
eral observations and/or point of view
about our program prompted this kind
of a summary.

The above statement in the report
was all the more damaging,” in the
judgment of this writer, because of the
number and quality of the people who
had unanimously approved the report.
The chairman of the Commission was
Honorable Edward T. Breathitt, Gov-
ernor of Kentucky. The other twenty-
four members included presidents and
deans of colleges, editors of magazines,
professors of agricultural economics,
sociology and education, presidents of
national television networks and broad-
casting companies, a president of a
labor unicn, a minister, representa-
tives of foundations, and a farm owner.
No one on the Commission was specifi-
cally related to programs of vocational
education, '

In planning for the development of
human resources in rural areas, the
goal should be to provide people with
opportunities to develop their full social
and sconomic potential whether they
remain in the local community or leave
it. Then the rural labor force can meet
the employment standards — education
and iraining, responses to question-
naires, test scores, and favorable im-
pressions at interviews — of urban-type
emplovers.

In this regard, we feel that wvoca-
tional training should be viewed as a
supplement to, not a substitute for, a
sound basic educa,tlon However, voca-
tional training is very important to
many yvoung people and the vocational
education program in rural schools
should be realistic and geared to the
kinds of employment opportunities that
are likely to be available in the future.
This means that major changes must
be made in many schools where the
vocational programs still revolve solely
around agriculture. .

In 1960, for instance, in 27 States,
there were 438 enrollees in daytime
vocational agriculture classes per 100
adeguate opportunities in on-farm oc-
cupatmnsl While the wvocational edu-
cation programs of many schools have
been modified to some extent following
the Vocaticnal Education Act of 1963,
the changes are still not adequate. In
fiscal 1966, approxnnately 907,000
youth were enroiled in vocat}onal ag-
riculture, the largest number smcc the
begmmng of that program in 1917
This is three-fourths the number in
the trades and industry program or the
office occupations program. The Iatter
two programs are those which most

“rural youth wifl find their livelihood.

In fact, about 82 per cent of our
projected total labor force in 1970
will be in white-cellar and blue-collar
categories.

Dr; Jordan referred to census data
projected 3.9 per cent of the em-
nient force in 1970 as farm work-
farmers, and farm managers. It
ed that he assumed that the
ification of white collar workers
ding professional, technical, man-
i clerical and sales workers and
blue collar group including crafts-

foremen, and others did not in-
ide’ anyone who was engaged in
ticultural occupations other than
g, This classification of census
ormation does not relate the oppor-
s in agriculture, Therefore, it is
portant that such data be analyzed
tly. In Ohic, Dr. Herbert Brum
und: that in addition to 3.7 per cent
ged as farmers or farm workers
gre were 5.3 per cent of the employ-

orkers in nonfarm agricultural
cupations.?

INACCURATE INTERPRETATION

Recently, the writer noted state-
ments in two publications of national
scope and significance that were wun-
desirable interpretations and observa-
tions about vocational agriculture, The
publication, The People Left Behind,
a 160-page repert of the National Ad-
visory Commission on Rural Poverty
issued September 1967, included the
following two paragraphs in the sum-
mary section:

INADEQUATE OBSERVATION
Some of our rural programs espe-

cially farm and wvocational agriculture
‘programs are relics from an earlier era.
They were developed in a period dur-
ing which the welfare of farm families
was equated with the well being of
rural communities and of all rural
people. This no longer is so.

The other observation of the writer
was an address by Dr, Max F. Jordan
of the Economic Development Division,
USD.A., at the 45th Annual Agri-
cultural Outlook Conference held in

— Herbert Brum, Now-Farm Agricultural

1James D. Cowhig and Calvin 1. Beale, Na _Oyment Oﬁportumiws and Training
“Voecational Agriculture Enrollment Oppor- e lfn Ohio, Ph.D). Dissertation, Depart-
tunities,” The Southwestern Social Science cI)J Agrlculturai Education, The Ohio
Quarterly 47(4):413-423, March 1967 mVEl”SItY, 1964,
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Some ldeas About The Image of Vocational Agriculture

{Continued from page 230)

Student Guidance

A vocational agriculture department
must justify itself also by its enroll-
ment. In most school systems, low
enrollment is regarded by the admini-
stration and taxpayers as providing
very expensive ceducation in terms of
per pupil cost. The question will be
raised as to whether or not small class
size indicates a general lack of inter-
est in the course. Talk with eighth
graders informing them of the courses
of study and opportunities available
Become acquainted with students in-
terested in agriculture, and through
talking with them and their parents,
counsel individuals to follow this in-
terest through high school vocational
agriculture courses. Rapport with the
guidance counsclor is essential in this
area, Remember that the only requi-
site for admission of a high school stu-
dent is his sincere intervest in agricul-
ture.

Interrelated with this is an aware-
ness by the teacher of exactly what
opportunities are available for his grad-
uates. The teacher of agriculture should
have a strong feeling of responsibility
for each student taking his courses con-
cerning occupational placernent or fur-
ther guidance for enrolling in college.
A recent study estimated that there
would be 4,800 jobs available in off-
farm agricultural occupations in New
York state each year in the foresceable
future. Present numbers of graduates
cannot begin to meet this demand.

The study also pointed out that there
are over 230 job titles in different oc-
cupational families that involve know-
ledge in agriculture., I am convinced
that the teachers who are best in-
formed on aids such as this study have
stronger convictions and greater en-
thusiasm for their programs.

Record of Achievements

The results of follow-up surveys of
graduates are Important because they
show that vocational agriculture pro-
duces young people for whom there is
a demand in the agricultural world.
How many other fields of education
can claim records as outstanding as
ours? And, more important, how many
agriculture teachers are aware of these
figures, and use them in communicat-
ing with the public?

In my own school, 46 per cent of
the vocational agriculture graduates
over a six-year period are employed
on farms or in related occupations;
26 per cent attended full-time school
after graduation, with all but two of
these. continuing their studies in the
field of agriculture. Better yet, during
the past two years Greenwich’s agri-
culture department has had over 90
per cent of its graduates affiliated with
some phase of agriculture.

A follow-up study of 4,576 boys and
29 girls who were vocational agricul-
ture graduates from 250 schools in New
York state from 1964 to 1966 revealed
that only 0.8 per cent were unem-

{Continued on page 238)

CREATING THE CORRECT IMAGE

Something must be done by the pro-
fession to help create a correct image
of vocational education in agriculture,
This is a national, state, and local prob-
lem, Fveryone engaged in the profes-
sion should be involved., There is no
one best way; however, it appears that
leadership and coordination are need-
ed at the national level in collecting,
analyzing, and disseminating appropri-
ate information concerning our pro-
grams in vocational agriculture. Inas-
much as the U.S. Office of Education
does not have the necessary resources

to accomplish this task, the American
Vocational Association must assume
this responsibility. A start has been
made through Operation Impact. This
project should have the support of
everyone in vocational education,

Each state should have a public in-
formation program with cmphasis upon
working with teachers in conducting
the kind of program that creates the
correct image. Local teachers have not
been helped enough in articulating and
communicating their programs in a
complete and dynamic manner. More
of our resources should 'be used for
this important task,
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Never before in history have farmers
substituted capital for labor as rapidly
as we presently observe. Implications
of this trend will affect all agencies
dealing with the rural segment of our
economy. When one recognizes the in-
tensive farming practices now heing
employed, it is obvicus that those
business and industiries which are a
function of land and capital will con-
tinue to increase even as the number
of farmers continues to decline. Specifi-
cally, the sales of such items as fertili-
zer, chemicals, feed, and machinery
will continue to show an increase in
the foresecable future. As these busi-
nesses and Industries produce for and
sell to a hetter educated, specialized
customer, it becomes necessary for
them to employ persormel who are
equally well educated and specialized.

A Broadened Program

Agricultural businesses and industries
secking potential labor and manage-
ment personnel are interested in the
pool of talent made up of boys with
an agricultural background who can-
not or do not desire to engage in farm-
ing. Students who accept the challenge
of agricultural business are able to
capitalize on their agricultural back-
ground. By properly updating train-
ing at the local level, vocational agri-
cultural programs will be able to in-
crease student interest In agricultural
careers by the development of training
programs geared to the broad range
of occupaticnal opportunities.

The idea of providing instruction in
vocational agriculture for students who
are not prospective farmers may be
alarming to many teachers. We be-
lieve a broadened program of vocation-
al agriculture provides an opportunity
for boys who would have returned
to the farm a few years ago but now
find the “home place” marginal as a
productive unit. To this extent we are
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not training a new student, but in-
stead we are finding a new, more real-
istic role for the same type of indi-
vidual. The agricultural education pro-
gram which seeks these boys and trains
them in agricultural business occupa-
tions as well as in modern business
methods  develops  prospective  em-
ployees who can relate to the farmer
and his problems and thus serve his
employer and customer well.

A Flexible Program

Our experience indicates that the
program which offers greatest flexi-
bility includes selected elements of the
basic vocational agriculture course of
study and related business training
which is supplemented by intensive
supervised field experiences in busi-
nesses whose management is sympa-
thetic with the goals of the program.
These businesses which support the
field experiences of the boy become
learning laboratories, which are med-
ern and progressive. They often are
far more adaptable and flexible than
any school sponsored, simulated ex-
perience could be. Careful guidance of
the boy and constant evaluation of his
needs are necessary to make optimum
use of the work stations available. The
image that the job is primarily a teach-
er-learner experience rather than an
employer-employee situation needs to
be carefully cultivated.

Post-High School Education

Even with the support we have en-
joyed from our local community, we
believe additional post-high school edu-
cation is a necessary step In a boy’s
preparation. Again, we find no con-
flict with our traditional concept of
vocational agriculture since more boys
are finding college necessary before
starting to farm and we have histori-
cally followed up our so-called “ter-
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'_ea W. Cox

Voeational horticulture at  Virgie
gh' School originated as a segment
the vocational agriculture course of
dy. The program began with stu-
its drawing plans for landscaping
ew homes in the community.
ey followed this by setting the plants
seeding the lawn area. The follow-
ar students drew plans for land-
ping the school grounds. They were
nted, approved, and money was
oted to do the landscaping. The class
sed the plants and set them ac-
dinig to plan. This again was a fol-
up of clasg instruction.

The landscaping of the school
s created an interest in the com.-
imity. With more new homes being
each year, the demand for the
" talents became greater. At the
ime a greenhouse operator asked
t:boys be prepared for greenhouse
k. A change in the vocational agri-
ture course of study was indicated.

Yocational Agriculture Instructor J. David Me-
Cracken [left}] and Guidance Counselor Dan
Mallare review the qualifications of a pro.
spective candidate for agricultural business oe-
cupational fraining at Charles City Community
Senior High School, lowa.

minal” training with young farmer and.
adult farmer programs. A post-high
school program is merely recognition of
the fact that a higher degree of -train-
ing and specialization is necessary in
the world of today.

We find the local community col-
lege and vocational schools to be excel-:
lent sources of post-high school educa-
tion. The philosophy and orientation of
those responsible for programs of Feed
and Fertilizer Marketing, Agricultural
Mechanics, Farm Management, and
Elevator Management make them in
effect post-high school vocational edu-
cation in agriculture. We note also

Developing the Program

In 1965 workshops in ornamental
culture were sponsored by the Ken-
ky Department of Education and

Tniversity of Kentucky. This stimu-
ated us to do some serious thinking

FRED W. COX, Principal

and

WALTER ELLISON, Teacher of Agriculture

Virgie, Kenfucky

about teaching vocational horticulture.

The following summer the teacher
of agriculture at Virgie High School
{Walter Ellison) was invited to parti-
cipate in an ornamental horticulture
ingtitute held at the University of Illi-
nois. This proved to be a valuable ex-
perience, During the institute a course
of study in ornamental horticulture was
developed. This new program gave the
students training in lawn establishment
and maintenance, plant science, plant
identification, landscape drawing and
maintenance, and nursery work. As a
part of the program, boys are employ-
ed by a local nursery part-time for oc-
cupational experience.

Flowers Bring Color and Comment

This past spring the horticulture
class conducted flower-trial beds on the
school ground. The two beds measur-
ing 100/ x 6 each were sponsored by
the school and were part of a cooper-
ative project conducted at twenty
schools. The beds were built beside the
highway across from the school. One
bed was planted to assorted annuals
and the other to chrysanthemums. The
effect was tremendous! The annuals
were in bloom from June until Novern-

an increasing number of local business-
men and progressive farmers attending .
adult education programs in agriculture
to keep abreast of current farming
practices and problems. We encourage
our agricultural business students to
adopt a program of continuing edu-
cation upon employment. In the world |
of today, no program can be terminal
New knowledge is created tog rapidly.
Flexibility to meet the needs of indi-:
vidual students must keep pace with -
changing occupational opportunities.

(Continued on next page).

ern Programs —

The Challenge

Ogressive leadership in the field
icultural education has updated
and encouraged flexibility in the
m. Many local instructors have
£ Deen willing to face the new image
d tomote it within their communi-
tes. The traditional image of vocation-

ulture holds that the program
* vasically designed to train boys to
€0 to the family farm. This image

Modern Image (Continued from page 236)

is often carried by school administra-
tors, counselors, boards of education,
the community at large, and perhaps
most unfortunately, by many farmers
and vocational agriculture teachers.
Teachers must meet the challenge of
updating the instructional program in
the local community, They must also
scek to promote the new image to
create public awareness and support
of the broadened structure of vocation-
al agriculture.

Walter Ellison

ber, and the chrysanthemums were in
bloom from August until November.
Many tourists and local people stopped
to enjoy the flowers and take pictures.
We also had many nice compliments
given to the scheool by letter and in
person. This would seem to be the icing
on the cake as it did much to improve
the image of the department and the
school in the comimunity.

A field consisting of ten acres owned
by the school board has been turned
over to the agriculture department for
development as a land laboratory.
Plans have been initiated for a part
of this field to be used as a school
nursery. The collection of native ma-
terials such as rhododendron, laurel,
dogwood, redbud, and hemlock is al-
ready underway.

The Results

Vocational horticulture has  had
many desirable effects upon our com-
munity:

® It has prepared boys for employ-
ment. )

® More homes have been effectively
landscaped than in any of the other
nine school coemmunities in cur county.

® We have one of the nicer school
grounds in the county.

® It has created opportunitics for
independent business in horticulture
within the community.

* Tt has helped to develop higher
cultural and social standards within our
scheol and community,

Through the comhined efforts of
those in agriculture and administra-
tion, we were able to make this adapta-
tion in cur program. We believe that
it has improved our department of
agriculture and our school, and that
as a result, ours is a better community.
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The great changes taking place in
agriculture, the shifts in population,
and changes in sources of income have
created conditions which are inter-
preted by many to indicate a need
for change in the program, philosophy,
and policies of vocational agriculture.
Change for the sake of change, with-
out determining what should be
changed and the direction in which
the change is to take place, is un-
sound thinking,

Formulation of policy and execution
of the local program of vocational ag-
riculture is under the direct supervi-
sion of the local school administrator
and board of education. Parents in
the local school district also have a
very important part in the vocational
agriculture program for it is they who
ultimately support the program.

What is Expected at the Local Level?

This article reports the major find-
ings of a study conducted in New York
State to determine the expectations of
school administrators, school board
presidents, and parents of vocational
agriculture students concerning select-
ed aspects of the vocational agriculture
program. In general there was very
little difference in the expectations ex-
pressed by the three groups. The major

expectations expressed by the groups
are as follows:

Role of Vocational Agriculture. Not
only is the traditional function of
training for farming to continue but
vocational agriculture is expected to
provide a basic foundation of knowl-
edge and skills that prepare students
for occupations in businesses closely
related to farming.

Supervised Fxperience. Persons at
the local level realize that many stu-
dents in vocational agriculture will not
come [rom farms nor will they have
realistic possibilities to become engaged
in production agriculture. Supervised
farming programs were recognized as
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Expectations Of. The Vocational Agriculture Program

LEC P. HERNDON
Teacher Education

University of Nevada

DAVID POTYER
Teacher of Agriculfure

Clearfield, Utah

s sure that many teachers have
ame discouraged with the problem
llment in vocational agriculture,

that time, ninth graders were trans-
ferred from the school cutting enroll-
ment somewhat. This year there are

This article is based on Dr. Leo P. Herndon’s doctoral dissertation, “Expectations
griculture Program as Fxpressed at the:
Local Level in New York State,” which was completed at Cornell University iq
1966. The study involved responses from 165 school administrators, 127 school”
board presidents, and 272 parents of vocational agriculture students in 178 high
schools offering vocational agriculture in New York State,

of Selected Aspects of a Vocational A

120 students enrolled and we now have
two teachers of agriculture. Our high
school program this year includes two
classes of Animal Science, one class of
Seil Science, two classes of Basic Ag-
ricultural Mechanies, one class of Con-

ave experienced this problem for
‘past six years and have found a
“dolutions that have surprised me.

The Setting

community of Clearfield lies

essential for students preparing  for
production agriculture; however, there
was a reluctance on the part of the
persens responding to require nonfarm
boys, especially those whose goals were
not refated to production agriculture,
to complete supervised farming pro-
grams. It was indicated that these
students should be provided supervised
work experiences in businesses closely
related to farming.

General Education. Local people,
especially school administrators, recog-
nize that many students are not inter-
ested in agriculture as a vocation but
are interested in agriculture courses
for personal intcrest. There was agree-
ment that courses in agriculture should
provide general education which is
valuable to students other than those
who will pursue a vocation in agricul-
ture, )

ween Salt Lake and Ogden, the
rgest cities in Utah only forty
‘apart. Prior to 1956 there was
‘one high school in the county.
tional agriculture had always
sen offered in this school. There are
v five high schools in the county.
arfield High School, the third high
ol to be built, opened its doors to
-and tenth graders in 1960. After
discussion and in spite of the
- of some administrators, I was
n June, 1961, as the first—and
ly the last—teacher of agricul-
at Clearfield High School. Sev-
ersons told me that I would not
job long and that I could ex-
‘at best, six or scven students
ischool opened.

struction and Conveniences, one class
of Engine Technology and Power Me-
chanies, and a two-hour Horticulture
and Landscaping class. So something
must have happened—what?

Young Farmer Education. Adminis.’
trators, board members, and parents’
recognize the need for providing edu.’
cational programs to assist young
farmers to become established and to°
progress in farming. There was a
greater diversity of opinion concerning
provisions for systematic continuing
education programs in agriculture for"
adults, '

What Happened

Our department has not been con-
cerned only with getting a large num-
ber of students in vocational agricul-
ture. We want students who can bene-
fit from the study of agriculture. Voca-
tional agriculture has mever been a
dumping ground for poor students in
our school.

I believe a teacher should conduct
the vocational agriculture program as
it has been outlined and do the best
job possible of developing a total pro-

Success Depends Upon Local Support.

The success of any local program is
directly dependent upon its acceptance
and support by people at the local:
level. People accept and support pro-
grams they think and feel are worth-
while. So in developing future pro-
grams it is imperative that local
people’s reactions to a program of
vocational agriculture be known.

The Present Program

persons who will inform others about
the program. Or a more direct way of
saying this is that there are other per-
sons who will help in “selling the vo-

er a busy summer, school opened
“fall of 1961 with sixty-one boys
d in vocational agriculture.
‘that time enrollment in wvoca-

Some ldeas About The Image of Vocational Agriculture

(Continued from page 235)

ployed. This compares with the well
known 11 per cent unemployment
figure for all high school graduates in
the nation. In the more rural states
with less competition from the urban
centers, I am sure the record is even

.more favorable.

State, regional, and national surveys
and studies of the employment status
of vocational agriculture graduates re-
veal a favorable image for agriculture
training in high schools. Fach of us
should take the responsibility for learn-
ing the facts and putting them to ef-
fective use.

Conclusion
If agriculture is to remain a dynamic
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cational agriculture program”.

I have found the following groups
to be very helpful in informing others
about the vocational agriculture pro-
gram.

— present students

~— former students

— guidance counselors

~— adult farmers and parents of stu-

dents

— persons in the community who

have had contact with our pro-

‘agriculture continued to in-
sountil there were a total of
even boys enrolled in 1964. At

part of our society, it must have an
abundant supply of trained person-
nel. Vocational education in agriculture
fulfills this need. The challenge is ex-
pansion of current programs and the -
emergence of new ones. Tt must main-
tain and balance itself through the
efforts of the individual teacher. New
programs should solidify existing de- -

. gram
partments and develop greater variety — administrators

of vocational needs. All teachers must : — other vocational teachers
work together to strengthen the whole * — faculty

of agriculture education. Enrichment -

This list is not complete, however,
these are the primary groups that
inform others about vocational agri-
culture.

ance counselors should he informed about
'Poses and qctivities of vocalional agri-
210 this picture counselars ot Clearfield

ool confer with a vocatienal agricul-
shident ¢oncerning his occupational goals,

and success are our responsibility, and
the sharing of ideas and achievements
projects a true image to all segments:
of our society. :

gram. When this is done, there are.

Esaforming Others Ahout Vocational Agriculture

Adult education is an effective way of inform-
ing others about all phases of vocational agri-

culture. Clearfield High School vocational
agriculture teachers Robert Jensen [seated on
left] and David Potter standing in back} meet
with a group of adults to plan an adult course
on the care and management of horses.

Some Suggestions

Persons who are acquainted with
the vocational agriculture program
will inform others about the program
whether the program is good or bad.
I offer the following suggestions for
developing a program that will result
in desirable “selling of vocational ag-
riculture” by others.

— Develop a program designed to
serve the purposes for which vo-
cational agriculture is intended.

— Acquaint  your
with the program.

administrators

—— Involve counselors in the pro-
gram.,

-— Take the advice of others in the
field; their experience is wvalu-
able.

— Make the program interesting
but tough.

— Teach what needs to be taught.

— Keep up-to-date professionally.

— Be willing to try something new.

— Have some fun getting the job
done; the FFA can be more en-
joyable if we organize and su-
pervise rather than trying to do
all things ourselves.




Terrariums prepared by vocational floriculiure students at Jacksen High Schooi Mlchlgun,
as part of their laboratory experience. {Photo by Walter McCatley)

Fertilizer demonstration experiments prove to be an effeciive teaching
technique in Kansas vocational agriculture departments, {Photo by
Winegar)

fornia.
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Closed circuit television is used af the Umversny of lllinois to help prepare teachers of vocational agriculture. Students in agricultural educuhon
and their instructor, Paul Hemp, are observing a conference between a farm machinery dedler and a teacher of vocational agriculture.

GILBERT S. GUILER

Ohio State University

The first woman student teacher in agriculture from Umversﬂv
California at Davis instructs a cless at Yuba City High School,
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