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GILBERT S. GUILER
Ohio State University

There is no substitute for o summer home visit if the teacher wants to make his leaching
relevant to the home situation. {Photo by Earl Wineinger, Kansas)

i

D. B, Sheffield [right), teacher of agriculture at Rock Ridge High Schooi, Wilson, North Caroling, supervises a class of adult farmers during «

course on Small Engine Repair. Charles Barnes [left] is the special instructor for the course,

Recipisnts of 30 Minute Club awards in Montana in 1

Westlall, and Luther Lofum, Teachers of Agriculture; Max Ambersan, Teacher Educator, [Phote by Maex Amberson)
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}'rom the E.diror Cee

Agricultural educators in general,
and high school teachers specifically, can
rightfully be proud of the emphasis given
to the individual needs, characteristics,
and interests of students in planning and
conducting instructional programs in
agriculture. But i3 this student-centered
approach to teaching and learning suffi-
cient to insure that agricultural educa-
tion will meet its responsibility to serve
“persons with special needs”? I doubt it.
o Generally, “standard brand” programs
of vacational and technical ecucation in agriculture, whether
v high school students or adults, offer little to those “per-
sons who have academnic, socio-economic, or other handi-
caps that prevent them from succeeding in the regular
vocational education program.”

“If we were to describe by commonly accepted standards
the 'most successful high school programs of vocational
agricuiture, a good bet would be that these programs are

J. Robert
 Warmbrod

Editorials

Onlookers or Active Participants?

also the most selective in terms of who is enrolled. The
disadvantaged may not be prohibited from eorolling in
these programs, but through a self-selection process the
results are little different than U they were. The under-
achiever, the student with little or no encouragement from
home, the student who is not motivated, and the potential
dropout do not generally elect regular programs of voca-
tional agriculture, for thesc programs and activities have
little relevance to them. Conversely, if we were to describe
the least successful high school programs of vocational
agriculture, chances are that a high -percentage of these
programs serve as the school’s “dumping ground” for those
categorized as youth with special needs. In most schools,
the “dumping-ground student” is probably an accurate
operational description of those students we label as dis-
advantaged. Tsn't it true that traditional programs of
vocational agriculture have not served. well those students
who have been “dumped into” the program?
I believe a careful analysis will reveal that persons
{ Continued on next page)

Guesf Editorial . ..
A New Dimension in

Since its inception, agricultural cdu-
cation has served persons with special
needs in all instructional programs—

. whether programs for in-school youth,
young farmers, or adult farmers. Agri-
cultural educators recognized early that
enrollecs have varying characteristics and
that some of these characteristics, espe-
cially those described as handicaps or
disadvantages, necessitate special teacher
assistance during organized instruction,

i supervised study, and supervised practice.

Thﬁ' rather frequent practice of high school principals

gmng 'students with special needs to teachers of voca-
1-"agr_lc'u1ture verifies the fact that vocational agriculture
tradition of paying special attention to students and

_.n'_et;d's. Further evidence of- the ‘agriculture teachers’

Clal':_§5§_1stance to students are the numerous cases where

arren, Jr,

e W I:Var?'en, Jr.is Program Of{ficer, Vocational and
¢chnical Education, Region I1I, U, S. Office of Educa-
th?‘lﬂtt&fﬂiﬂe, I]”ginia

MBER; 1968

Agricultural Education

teachers have helped students to be successful when other
teachers, principale, and sometimes parents saw little chance
for the students. Past concerns and performance of persons
in agricultural education clearly indicate that students who
were not or could not benefit in regular programs were
provided for by individual teachers of vocational agriculture.

The Vocational Educational Act of 1963 gave new
impetus and significance for the development of programs
for persons who have academic, socio-economie, or other
handicaps that prevent them from succeeding in regular
vocational education programs. This new dimension of
vocational education has been received with growing accep-
tance by vocational agricultural cducators,

Annual reports from the various states indicate that
in 1967 the following activities are being undertaken in
agricultural education: special activities for individual stu-
dents in regular classes; separate classes for persons with
special needs; the employment of teachers who are special-
ists in teaching persons with special nceds; and the estab-
lishment of pilot and demonstration programs. Reports
indicate that approximately 9,880 special needs students

(Continued on next page)
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From the Editor . . .

who are academically, socially, economically, culturally,
mentally, or physically disadvantaged are primarily on-
lookers rather than active participants in current, regular
programs of vocational education in agriculture. ITigh school
programs emphasizing meaningful supervised experience
programs have little attraction to students who have no
facilities at home for a project, to students who are not
readily employable, and to students who get little or no
encouragement, financially or otherwise, from home. The
contest and awards program of vocational agriculture and
FFA have by-passed the student with special needs. Tt
would be difficult indeed to argue forcefully that the pro-
gram and activities of the FFA are attractive to or effective
with students other than the mainline enrollee in voca-
tional agriculture. Adult education programs for both
farmers and nonfarmers are geared almost exclusively to
the innovators and early adopters. How many adults in
the laggard and late majority groups have you taught re-
cently? Are the developers of post-secondary programs of
technical education in agriculture paying rruch attention
to the disadvantaged? '

So what are our alternatives? The articles in this issue
arc explicit on two counts. First, persons with special necds
are not one group but many subgroups with varying char-
acteristics, needs, and levels of aspiration. So there is a
need for not one but several special education programs
in agriculture. And second, special education programs in
agriculture are successful when designed for specilic groups
of persons whether for high school students, post-high school
students, or adults.

It would be folly for us to expect to accomplish the
task with present programs, staff, and facilities. What iy
needed are new programs designed for specific groups, not
watered-down, regular programs. New programs must pay
particular attention to the needs, characteristics, and aspir-
ations of those served and to their potential for employ-
ment, The development of special education programs will
require more teachers who are specially prepared or have
special talents for teaching and working with specific groups
of disadvantaged persons. Adding the responsibility for
special education in agriculture to the load of the present
teaching staff, particularly in schools with cne-teacher de-

partments of agriculture, is almost certain to be less than

successful.

Several articles in this issue peoint out that the dis-
advantaged are frequently underachicvers, are weak in
reading and in verbal skills, and have limited facility in
the use of numbers. Note that these characteristics relate
to gencral education. The implication is that special edu-
cation programs in agriculture must involve other teachers
in the school. The vocational agriculture teacher cannot
conduct successful programs alone. More emphasis should
be placed on developing a school’s program of special edu-
cation involving instruction in agriculture rather than the
agriculture department’s special program. Similarly, many
of the characteristics of the disadvantaged are related to
family characteristics and situations. Perhaps more cmphasis
should be placed on involving the entire family in special
programs.

To serve adequately the disadvantaged, schocls must
provide facilities and instructional materials for agricultural
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education to a greater extent than in the past. Laboratory
facilities and provisions for sheltered and simulated occu-
pational experience are necessities for-students who have
no home facilities for occupational experience and for
students who cannot be employed as studen{-trainees. Spe-
cialized facilities are needed for students with mental ‘and
physical handicaps. Regular instructional materials are no
more suitable to the special-needs student than is the regu-
lar program of vocational agriculture,

Instructional programs in agriculture—applied plant,
soil, and animal science and related mechanics—are effec-
tive means of serving persons with special needs. To fulfill
our responsibilities to these persons, we must provide special
instructional programns rather than offering the regular vo-
cational agriculture program to different groups. —JRW

Guest Editorial . . .

were receiving one or more services not provided for stu-
dents enrolled in regular vocational agriculture classes in
1967. There were approximately 4,320 students enrolled
in special classes o vocational agriculture for persons with
special needs. Programs are being developed for all groups
of persons with special needs: the physically handicapped;
the mentally rctarded or those with brain damage; the
slow learners; those from environments that are not con-
ducive to learning and where education is not adequate;
and those who have been excluded from the mainstream
of American society based upon national or ethnic origin.

From what vocational agriculture has done, is pres-
ently doing, and plans to do, there is ample evidence that
the challenge has been accepted and that serving youth
with special needs is of particular concern to vocational
agricultural educators and administrators, "The most recent
evidence of the acceptance of this challenge was the em-
phasis given to programs for persons with special needs
during the National Cutlook Seminar on Agricultural Edu-
cation held in St. Louis in May, 1968. I believe that voca-
tional agriculture accepts its full share of the educational
responsibility to persons with special needs and will fulfill
its share of that responsibility by reclaiming this vital seg-
ment of our nation’s human resources.

THE COVER PICTURE
Mr, Jonas Johnson, instructor in landscape horticulture at the
George Washington Trade School, Detroit, Michigan, supervises
Gregory Boswell as he operates @ hand edger in one of the
schoel's courtyards. Students in the landscape horticulture class
take care of the school grounds. The George Washington Trade
School provides educational training for students from the entire
city of Detroit, [Photo furnished by Edwin St John, Supervisor
of Agricultural Education, Michigan Department of Education.}
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WE MUST SERVE THOSE BEING NEGLECTED

Since the begin-
ning of public vo-
cational education
in 1917, there has
been a continuing
effort to provide
vocational pro-
grams to meet the
changing needs of
individuals in a
changing society.
However, there has

“T. L. Faulkner

beer: no concerted effort to meet the
needs of those students who fail to fit
‘the: general pattern of studies in our

ublic schools and who cannot succeed
in tegular programs,

SPECIAL NEEDS

ocational Ieaders and teachers have
gled to prevent their programs
ot becoming the “dumping ground”
hose students who could not con-

Jorni’to the general pattern of educa-

In doing so, rather stringent quali-
ons were developed  frequently
h prevented less able students from
ering existing vocational programs.
turn, few atternpts were made to
dapt vocational or occupational train-
0 fit the needs and abilities to
ose. excluded or to develop specific
ational programs for them.
Any society which hopes to remain
tonig and viable must make efficient
se ofall its resources. One of the
aluable resources of any society
s people. We have long been con-
1 about the waste and destruction
fatiral resources, but only recently
& become particularly cognizant
the dangers of exploitation and waste
hun}an resources,
ur' founding fathers viewed educa-
one of the most effective means
Muring the individual a produc-
Place in society, However, with
e advent of g technological-based

TEMBER, 1958

T. L. FAULKNER, Supervision
Alabama Department of Education

economy, the less able and poorly pre-
pared individuals have fallen behind.
Education in general hag failed to help
this group to -becomie productive mem-
bers of a changing society.

Over 35 million Americans are below
poverty level. Unemployment is a major
problem among these groups of less
able, low-income workers. The many
references to unemployment cite the
lack of education and skills as the
greatest drawback to employment for
these individuals,

SPECIAL PROGRAMS
The 1962 report of the President’s

Panel of Consultants was one of the
first national efforts to delineate the
problems of a group labeled as “youth
with special needs.” It was from this
report that the Vocational Education
Act of 1963 cvolved, which charged
vocational education with the responsi-
bility of providing special programs for
persons who have academic, soci-eco-
nomic, or other handicaps that prevent
them from succeeding in the regular
vocational education programs,

We can no longer tolerate this waste
of human resources in our expending
economy. We can no longer overlook
the dropouts from our schools. Every
student who desires vocational and
technical education must be offered the
best that our educational system can
provide. If we reject the disadvantaged
student, or offer him only an education
so general that it will leave him un-
prepared to enter the world of work,
we shall be responsible for his disillu-
sionment with education. We can no
longer ignore the rise of juvenile de-
linquency. Young people learning noth-
ing, going nowhere, with no skills with
which to claim a job, with no one to
care what happens to them, and with
no road to opportunity, are a rebuke

to the inadequacy of our educational
system, .

But vocational agriculture cannot
solve this problem alone. All vocational
education and all other educators must
work together in the formulation of
programs. Community social service
agencies should be called upon where
personal problems are involved or
where it 1s necessary to obtain a better
understanding of the environment from
which many of these students come.
Industry and labor must be asked to
give their support,

WHO ARE THE NEGLECTED?

Who then are the socio-economic-
ally handicapped youth of the United
States? In general, they arc the chil-
dren of low-income parents who live
in our affluent society but do not share
its benefits, To draw a composite pic-
ture of these young people would be
impossible. Each is an individual with
his own aspirations, capabilities, inter-
ests, and dreams. But common to them
all and setting them outside the main-
stream of American life is the limita-
tion on their opportunities to develop
their abilities to the fullest. This limita-
tion in most cases is the result of their
family, educational, and occupational
background,

Persons with special needs include
youth and adults who have one or
more of the following characteristics:
low income; poor ecducational back-
ground and preparation; poor health
and nutrition; family heads are semi-
skilled or unskilled and frequently un-
employment; isolated from cultural,
educational or employment opportuni-
tics; emotional and psychological prob-
lems which are not serious enough to
require constant attentlon or institu-
tionalization; lack of motivation for
obtaining an education or acquiring

{Continued on page 59)
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A PROGRAM FOR SLOW LEARNERS

DONNIE L. HARLAN and J. W. GRIMES
Teachers of Agriculture

Rogers, Arkansas

We have 200 students enrolled in
vocational agriculture at Rogers High
School. Tt was our feeling that the
program was not meeting the needs
of several of our students. Our study
of the situation and conferences with
the principal and counselor led to the
establishment of a program designed to
meet the needs of students with handi-
caps that prevent them from succeeding
in the regular voecational agriculture
program and in other courses in the
school.

A NEW PROGRAM
We felt that students enrolled in the
special program should not be referred
te as persons with “special needs.” We
decided to call the new program Co-

In the. Coordinated. Shop program students
tearn “the” proper adjusiment and use of the
bench grinder. This student is using the geinder
to sharpen a twist drill. (Regers Daily News
Photograph}
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ordinated Shop. The program is or-
ganized to provide instruction in areas

that are of ‘particular interest to stu-

dents. i

Ihstruction in shop serves as the
stimulus for the program in helping
students discover their interests, Other
courses are then coordinated to the
shop program. When a student indi-
cates an interest in a particular area,
instruction in English, mathematics,
and science is coordinated to this inter-
est. Students show a response to this
type of teaching and are very enthusi-
astic about the program. Many of them
begin to see, perhaps for the first time,
how English, mathematics, and science,
as well as shop, are of value in every-
day life.

The program is designed to accom-
plish three specific purposes:

—To help students who- are mentally
and academically slow to participate
with students of their own peer group.

—To help students overcome the
poor attitudes they have developed as
a result of failure by providing oppor-
tunities for achievement in areas -that
are of interest to them,

—To introduce staclents to the world
of work by providing training in fields
in which they can become successful,
self-supporting citizens.

SELECTION OF STUDENTS

The teachers of agriculture, the
junior high school principal, and the
counselor have the responsibility of
selecting students for the program. It
was agreed that students selected would
be those who were failing or had failed
the ninth grade and had unfavorable
attitudes toward the school, teachers,
and other students,’

We found that many of the students
possessed one or more of the following

J. W. Grimes Deonnie L. Harlan

characteristics: poor self-image, low
reading ability, limited vocabulary and
poor specch habits, engaging in non-
purposeful activity much of which is
disruptive, slowness in the performance
of intellectual tasks, indifference to re-
sponsibility, poor health and poor
health habits, and limited expericnces
in the home environment and in con-
tacts with social, cultural, and govern-
mental institutions, '
Since many of the students were slow
learners thereby making a great deal
of individual instruction necessary, we
decided to keep the class relatively
small in size. Sixteen students were
selected to participate in the Coordi-
nated Shop program the first year.

THE INSTRUCTIONAL PROGRAM

Our next task was to decide on the
content of instruction and the learning
experiences that the students would re-
ceive, Students in the Coordinated Shop
program are enrolled in English, mathe-
matics, science, physical education, and
vocational agriculture, We decided that
a cooperative teaching situation was
most desirable with one teacher re-
sponsible for directing and coordinat-
ing the program and other teachers for
teaching the specific areas in which
they are best qualified. The vocational
agriculture teacher wag selected as the
coordinator of the program.

The instructional program includes
the following areas:

—Communication skills:  reading,
speech, and composition.

—Mathematics:  fundamental skills
and practical problems.

~—3cience: measurement, problem
solving skills, health, and safety.

—Vocational agriculture: animal,

plant and soil sciehce; human rela-
tions; employer-employee relationships;

THE AGRICULTURAL EDUC.A:TION MAGAZINE

ind seeking employment.

_ Vocational shop: tool identifica-
'tibn, shop safety, woodworking, mason-
vy, plumbing, sheet and cold metal,
‘alectricity, tool sharpening, power me-
‘¢hanics, arc and acetylenc welding,
wagoline engines, surveying, and draft-

2

We do not attempt to make welders,
‘carpenters, or scientists of our students.
We feel, however, that through the
cooperative teaching effort we can mo-
{ivate students and help them become
Better students and citizens.

SOME RECOMMENDATIONS
The program is very successful. We

- have the following recommendations

for schools considering a similar pro-
gram.

—Keep classes small, not over twenty
students per class.

—The selection of students must be
flexible for not all students with special
needs fit into a program of this type.

—A student should not be forced
into the program but should be en-
rolled because he has a desire to do so.

—Teachers of students with special
needs should posscss characteristics such
as the following:

® competence and skill in subject
matter and field of specialization,

® interest in working with young
people who have special problems.

® special training or knowledge for
working with the disadvantaged.

® ability to reinforce slow learners
and to refrain from responding
only to students who respond to
the teacher.

® patience to work with slow learn-
ers. :

® willingness to use instructional
materials and teaching techniques
geared to the understanding of
students,

® ability to work with other staff
members to increase the effective-
ness of the program.

‘We Must Serve Those Being Neglected

Continued from page 57)

ob skill; dependent on social services
‘to. meet their basic nceds; or have
physical or mental handicaps.
‘Extremely handicapped persons are
ot/ included among the groups voca-
tiorial education should be serving such
those who are so physically handi-
apped or mentally retarded that they
equire intensive diagnostic and correc-
tive attention from the medical, psycho-
ygical, or psychiatric profession.
It is estimated that 40 per cent of
thé youths who drop out of school are
om: families whose annual income is
ss than $3,000, the level of poverty.
alf: the dropouts leave scheool in the
stid or third year of high school; but
Iiiiost one-fourth do not even reach
igh school. .
Large numbers of young people are
ng school unprepared to find or
‘3. job, It is unrealistic, however,
‘think that dropouts can be elimi-
ated completely, There will always be
€ students who leave school as soon

uld- take unusual measures to help
iese students develop standards, values,
nd habits which lead to responsible
mature adulthood. This involves
ersonal and academic develop-
iNE The schools will need to use every
ossible medium and method of instruc-
on. Difficulties in reading, communi-
ation;- and comprehension will have
be overcome. Bach student’s progress

EPTEMBER, 1948

should be judged by his own rate of
achievement. Educators should en-
courage every student to develop his
talents to the fullest so that he may
later put them to effective use. They
should apply tests devised to measure
potential rather than the tests that have
been applied to measure intelligence.
They should give each student the in-
dividual care, attention, and guidance
he needs. ‘
There arc at least four ways in which
schocls can work to alleviate this situ-
ation, First, identify potential dropouts
and counsel them so that they under-
stand what it will mean to their future
if they leave school before they receive
a high school diploma and have some
skill to offer a prospective employer.
Second, provide special classes for such
students, give them the remedial help
they need to acquire some basic occu-
pational skifls, and teach them the
social skills required in applying for
a job and the attitude and conduct
expected of employees on the job, in-
cluding the ability to take orders and
to get along with fellow workers.
Third, develop work-study programs
to help meet the financial needs of
these students to allow them to stay in
school. This procedure has the added
advantage of allowing them to get
experience in the world of work while
receiving teaching and counseling from
the school. Finally, the school can en-
courage dropouts to return, whether
they have left school recently or aré
now adults, This would involve creat-
ing a climate of acceptance as well as

offering the courses needed and making
available counseling they might require
or request,

YOCATIONAL AGRICULTURE PROGRAMS

This brings us now to the difficult
decisions in planning a state or local
program for students with special needs.

In what grades will vocational agri-

culture courses be offered for those

students?

How will classes be scheduled?

Who will teach these classes?

It is said that additonal funds will
solve our problems. T do not think we
will ever have sufficient funds to cm-
ploy additional teachers in all schools
for this instruction. This would almost
double our budget for vocational agsi-
culture since over 90 per cent of our
programs are still one-teacher units
throughout the nation.

Tt seems to me that the alternative
is that most of the instruction in agri-
culture for students with special needs
will have to be done by present voca-
tional agriculture teachers. The larger
school systems should employ additional
teachers if and when possible,

The public and Congress are expect-
ing vocational education to come up
with a practical training program for
students with special needs. The pres-
sure and demands for us to comply are
getting stronger every day, They expect
us to serve successfully those now being
neglected. 1 predict that we will com-
ply with this challenge and responsi-
bility, ‘
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AN EDUCATIONAL PROGRAM FOR
DISPLACED FARM WORKERS

ROBERT C. HAYNIE, Teacher Education
Agricultural, Mechanical and Normal College
Pine Bluff, Arkansas

Two programs for
post-high school
students and young
adults who have
special needs are
conducted at the
Agricultural, Me-
chanical and Nor-
mal College, Pine
Bluff, Arkansas.
The program for
regular post - high
school students is funded partly by the
State Department of Education under
the provisions of the Vocational Edu-
cation Act of 1963. The Displaced
Farm Worker Training Program is
funded partly under the Economic Op-
portunity Act.

Both programs are designed to help
farm and rural people develop interests
and abilities for work in occupations
requiring less than a bachelor’s degree.
Another purpese is to encourage and
prepare persons for continuing study
and training beyond high school, Since
the Displaced Farm Worker Training

Rebert C. Haynie

Program deals with the more academic-

ally and socio-economically handicap-
ped persons, that program will be de-
scribed in this article,

Displaced Farm Workers

The Displaced Farm Worker T'rain-
ing Program. is intended to provide
basic education and vocational training
for 75 to 100 seasonal farm workers.
Many of the displaced farm workers in
the training program are the third gen-
eration of destitute farm tenants. The
{raining program participants are from
the Arkansas - Mississippi Delta Area
where pockets of poverty and hunger
exist. These students are not very far
removed from a fixed attitude on the
part of a power structure who believed
that sharecroppers did not need educa-
tion and training. Such disadvantaged

&0

students were destined from birth to
have special needs that could not be
met through regular educational pro-
grams,

The need for the program is a result
of the rapid mechanization of the farm-
ingi industry in Arkansas. For all of
their lives, thesé workers and their
parents have spent about one-half of
every year as tenants. Before the mini-
mum wage was extended to farm work-
ers, the farm owners provided shelter
and food the year round for these sca-
sonal workers and assessed them for
these services during the growing and
harvest seasons. Because the planters
must now pay the minimum wage, the
workers are no longer able to spread
the benefits over the long unemployed
period. The planters are finding it
more feasible to hire trained mechanics
and machine operators thus leaving the
untrained and ungkilled workers no
means of income,

The farm workeys, who formerly
worked only during growing and har-
vest seasons, now find themsclves al-
most completely unemployed. This situ-
ation makes them the most disadvan-
taged persons in their particular com-
munities.

The Program at A.M. and N. College

In organizing and conducting the
Displaced Farm Worker Training Pro-
gram, the Gollege asked residents of the
communities invoived to aid in the
identification, recruitment, and selec-
tion of trainees. As the program devel-
oped, local residents worked on advisory
committees to determine areas of in-
tense need and necessary program
changes. Where it is possible to do so,
local residents are given employment
in the actual conduct of the program.
The public assistance programs in the
communities of the participants are
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urged to make available health and
welfare services.

The program is conducted as a resi-
dential program at the Agricultural,

Mechanical and Normal College, Fow-

ever, the occupational placement of the
trained workers will be as near to
their homes as possible. This aspect of
the program is being coordinated with
on-the-job training programs under the
Manpower Development and Training
Act and with Neighborhood Youth
Corps prograims.

Program of Instruction

The instructional program designed
to meet the nceds of the displaced
farm worker includes:

—Basic  education: communication

skills, human relations, and agricul- *

tural mathematics.

~—Vocational - training:  agricultural
mechanics, ornamental horticulture,
agribusiness, auto body repair and

painting, automobile mechanics, ma- -

sonry, carpentry, electricity and elec-

tronics, welding, tailoring, practical

nursing, and secretarial training.
—Consumer education.

The most important need of the
participants is employment. The suc-
cess of the program depends on basic
education which prepares the young,
displaced farm worker for vocational
training, The mass displacement of
tenants from farms where they have
made a living for many years on a
subsistance level makes it mandatory
that someone become concerned to the
point where help is given not as a hand-
out, but as an opportunity to develop
skills that can make these cx-farm
workers and their children self-suffi-
cient.

This participant in the Displaced Farm Worker
Training Program is enrolled in Auto Body Re-
pair and Painting. New 30 years old, he
dropped out of elementary school in 1954 to
drive a tracter, The trainee, his wife, and their
eight children live on a subsistence allowance
of $40.00 per week during the training pro-
gram,

"Hardin County, Tennessee, began its
War On Poverty” in 1951 when the
ommunity of Walnut Grove was select-
‘&d for special consideration. The first
Hiove came with the consolidation of
il one-teacher schools into one large
emnentary school. To help weld the
several smaller communities into the
& new community, the county super-
endent of public Instruction instruct-
‘T. 1. Bell, teacher of vocational agri-
' Iture at Central ngh School, Savan-
ah, Tennessee, to “go to Walnut Grove
show those folks how to make a

ing.”

WHICH CROP

A community survey showed that 250
ms had an average annual gross
‘ash income of $768.00. The reasons
or the low net returns were many.
The highly eroded soil of coastal plain
rigin was basically unproductive. The
dniber had practically all been cut
luring World War II and there was
ttle: suitable land for pasture or feed
1 Qp"productlon
The redeeming feature of the exist-

F“"m rs of the Walnut Grove community work-

ing’at grudmg machine of o receiving
n,
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Realistic Adult Instruction Pays in Many

A J. PAULUS

University of Tennessee

ing soil was that it warms early in the
spring. It was also responsive to ferti-
lizer and therefore suited to truck
crops. Which crop would depend upon
available markets.

SOME POSSIBILITIES

The first new crop selected was straw-
berries. At once an adult program was
started giving detailed instruction on
planting, fertilizing, cultivating, har-
vesting, and selling the crop. For sev-
eral reasons, among which were high
costs and delayed returns, the venture
failed to succeed.

After mare study, okra was selected
as the cagsh crop for the community.
With a grower’s contract in hand and
ready to sign, Mr. Bell began another

serics of adult classes on the produc- -

tion and marketing of okra, Fifteen
farmers enrolled and agreed to try one
acre. The yield was good, the price was
high, the market was there, and all
growers along with Mr. Bell were
happy. The next year 150 acres were
grown with equal success and satis-
faction. The same was true for the
third year. But the fourth year no
buyer was interested in offering a satis-
factory contract. Some other cash crop
had to be found to take the place of
okra.

ANOTHER POSSIBILITY
After much more study and many
contacts, pimento peppers offered the
best growers contract. Mindful of their

success with okra, as many as 100 pros- -

pective producers turned out for the
adult classes on the production and
marketing of peppers. Since 1956 an
average of $50,000 has been brought
into the community from the sale of
peppers. With rising production and
prices it is estimated that this annual
income may more than double. Pro-
duction has now spread into the ad-
joining county where T. C. Story,
teacher of vocational agriculture at

Collingwood High School, is provid-

Ways

Dr. 4. [ Paulis s
Emerttus  Professor
of Agricultural Ed-
ucation, University
of Tennessee, Knox-
ville.

A. J, Paulus

ing-instruction and supervising market-
ing.

To insure united effort and to pro-
duce a uniform product for the market,
a Truck Growers Association was form-
ed, This cooperative serves as the mar-
keting agency. The only requirement
for membership is to grow peppers ac-
cording to instructions.

SOME RESULTS

The added income has brought about
many changes in the social, educational,
and economic Iife of the community.
New churches, stores, and houses have
been built, Old dwellings have been
replaced with attractive modern struc-
tures. Some 60 percent of the houses
have been built in the last five years.

The county superintendent says,
“There has becn an increase in school
attendance from Walnut Grove., The
children arc actually learning faster
due to hetter home and health condi-
tions, The drop-out rate has decreased.
‘Requests for free school lunches have
dropped 70 per cent” The county
supervisor of instruction notes many
improvements in the Walput Grove
community: the children are more alert
in school, a larger number are going
on to high school, and the cooperation
with the school is improving.

Basic education classes for adults
have bcen taught in the community
for two years. They are drawing stu-
dents from twenty to sixty and more

(Continued on page 63)
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Education for Farmers with Special Needs

LOWELL A. GOUGH and HAROLD R. ROWE
Research Coordinating Unit for Vocational Education

As is true in other parts of the
nation, an overwhelming number of the
persons with special needs who lve
in Kentucky are far removed from
crowded city ghettos. To varying de-
grees, they are deprived socially, psy-
chologicaily and physically, but most
of all they are economically deprived.
Unlike the urban poor, the rural poor
frequently own at least some real estate
and more frequently they are likely to
have strong psychological and emotion-
al ties to the small strip of land which
they either possess or share.

Tt hag been shown in Kentucky that
a number of small farm owners and
share croppers tend to have net annual
incomes of less than $1,200. From time

to time some of these farmers abandon .

rural living and migrate to a city in
scarch of employment, but more often
than not they remain on the farm and
fail to obtain sufficient income to pro-
duce an adequate level of living for
their families, Their children seldom
receive either an adequate diet or a
high school education. When the chil-
dren become of employable age, they
are likely to migrate to a city in search
of employment.

This article reports the results of a
Manpower Development Training Act
pilot project which suggests a feasible
and partial solution to the rural pov-
erty problem and consequentially a
partial alleviation of the urban poverty
problem. The programs were conducted
in the Somerset, Kentucky, area.

The Pilot Project

The primary goal of the educational
programs were to raise the farmer’s in-
come above the poverty level and there-
by to improve his level of living. The
trainees for the courses were selected
by a group of county extension agents,
vocational agriculture tcachers, Soil
Conservation Service technicians, and

42

University of Kentucky

Farmers Home Administration super-
visors,

All applicants for training were men
with the special need—poverty. 'The
typical applicant for training had four
dependents, an annual income of less
than $1,200, a sixth grade education,
and' few skills on which to rely in order
to make an adequate level of living as
a farmer. ,

Specialists from  the University of
Kentucky studied the resources of the
area and recommended that specialty
farming be introduced because the area
is particularly suited to fruit and vege-
table crops. It was thought that some
of the farm owners and operators in
the Somersct area could profit from
the addition of fruits and vegetables to
their farming programs,

Courses Offered

Preparation for change in farming
crops began with a MDTA course that
was designed to train peach growers.
Another course trained a class to grow
green beans, cucumbers, and tomatoes.
In addition, some trainees learned how
to operate profitably greenhouses for
the purpose of growing tomatoes and
watermelons., In another course the
trainees learned to grow blackberries,
blueberries, and strawberries. An im-
portant part of all of the courses was

instruction in the use of services of
government agencies and participation
in marketing cooperatives.

In a typical course trainces are pro-
vided 33 weeks of instruction both in
the classroom and on the traineeg’
farms, The trainees were taught ways
of increasing productivity and ways of
increasing business efficiency. Among
the topics taught are the introduction
of new crops such as fruits, berries, and
vegetables into a small farming oper-
ation, Other topics include farm and
home planning, money management, ef-
fective employment of family labor,
land wuse, marketing procedures, and
production of a home food supply. An
important aspect of the courses was that
all trainees practiced their learnings as
a group on each trainee’s farm and
they practiced solving their farming
problems cooperatively.

Evaluation of the Program

Interviews with the vocational edu-
cation program coordinator, the area
farm labor representative, and the
course instructor with an analysis of
the course outline identified farming
practices that are indicators of expected

changes in the behavior of trainees-

that could result from the instructional
programs. Using this list of expected
outcomes, interviews with nineteen

Harold R. Rowe

Lowell 4. Gough and Harold R. Rowe
are assoctate research specialists, Ken-
tucky Research Coordinating Unit for
Vocational Education, University of
Kentucky. This article is based on “4
Study of Factors Associated with Oui-
comes of MDTA Agricultural Edu-
cation Projects in the Somerset Area,”
a research project conducted by the
Research Coordinating Unit.

Lowell A. Gough
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trainees in one course indicated the fol-
lowing outcomes. )

@ The average net imcome per trainee
increased from $618 before the course
to $2,200 by the end of the secor}d
yéar after the course. The increases in
et income ranged from $200 to $4,200.
he increases show that generally the
objective of the course was more than
realized ; however, some of the trainees’
incomes improved more than others,
The total gain in combined net
ihcomes of all trainees was $30,050 by
the end of the second year after the
sourse. The total allocation of funds
for the course was $35,505; therefore,
"8_4.6 per cent of the allocation was
tecovered by the end of the second
j}'ear after the course,

The trainees whose increase in net
onme was above the median after the
‘¢ourse had adopted significantly more
desirable planning activities than did
those trainees whose increase in net in-
oine was below the median.

The trainees whose increase in net
jncome was above the median after the
ourse had adopted significantly more
desirable farming practices than did the
‘frainees whose increase in nct income
Avas below the median,

©® Another significant difference was
seen in the degrec to which the trainees’
‘new farming practices were adopted by
neighboring farmers. The trainees
whose increase in net income was above
the median noticed a larger number of
elfects on other farmers than did the
trainces whose increase in net income
was below the median.

Willie Sheppard {right), a father of 12 who is enrclled in @ MDTA farmer training course, shows
his strawberry plants to Howard Selvidge, farm labor representative for the Kentucky Department
of Economic Security. The production of strawberries raised Mr. Sheppard’s income more than
$1,000 last year, {Photo by Louisville Courier-Journal}

® All trainees expressed a need for
further training in specialty farming
practices and the need for an opportun-
ity to work continually with other farm-
ers to solve their current farming pro-
blems.

Summary

It is evident that ways and means
for solving the rural poverty problem
are necded. The general farmer train-
ing programs conducted under the
MDTA in the Somerset area of Ken-
tucky are good educational investments.

Similar programs should be continued
and enlarged, In addition, experimenta-
tion with other approaches to solution
of the rural povetty problem are need-
ed,

In the words of cne MDTA general
farmer trainee, the training is “just like
a fire—it is helpful if you put it to use.”
In the absence of continuing education,
the trainee who has managed to rise
above the subsistence level may fail to
put his learnings to use effectively and
he may ncver fully develop to his maxi-
mum potential.

‘(Continued from page 61)

Bell {standing], Teacher of Agriculture
:and” County Director of Vocational Education,
_.S'chmn_ah. Tennessee, and T. C. Story, Teacher
°f_' Agriculture ot Collinwood, Tennessee, check
cords af a receiving station where farmers
market pimento peppers.
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years of age, Three of the tcachers
grew up in the community.

While the people in Waklnut Grove
give first credit to Mr. Bell for bring-
ing about their “new way of life,” they
have learned to appreciate the various
local fact-finding and servicc agencies
for their contributions to the program.
For example, the Soil Conservation
Service for the soil map of the county
which was widely used in adult classes;
the ASCA for help in conservation and
practices; the FHA for providing loans
and plans to repay them; the county
agents for group and individual con-
tacts; and the local supply cooperative
for making materials available at low-
est possible prices.

SELF-HELP AND COOPERATION

In summary, we have here the story
of a community caught in an economic
squeeze and a teacher of vocational
agriculture who dedicated himself (o
finding a way out. Behind him was a
school system willing to adjust to meet
the real needs of a special segment of
its service area. Backing the school pro-
gram were local agricultural fact-find-
ing and service agencies ready to lend
an cffective hand in determining real-
istic objectives and in providing facts,
materials, and credit to a people ready
to do their part for a better living in
their community. It is a story of self-
help and cooperation which just might
inspire others.
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WORKING AS AN AGRICULTURAL MISSIONARY

Hondurans are starving! The ones
that really pull at your chest are the
children, Swollen bellies, the sign of

starvation or a heavy infestation of

worms, is a commuon scene in Honduras,
but a scene that never becomes easy
to look at,

There are vast opportunities in Hon-
duras for agricultural education. Eighty
per cent of the population is engaged
in agriculture. Practically all of these
persons stilf praLtlce a shifting agri-
culture called “slash and burn’ where
a piece of jungle is- cleared, burned,
planted, harvested, planted again, har-
vested and than abandoned. They use
two Implements—a machete and a
pointed stick. No animals are corralled;
chickens, hogs, horses, and cows all
roam at will throughout the villages
sharing equally the house and kitchen
table with the family. This system
makes vegetable gardening impossible
as well as continually reinfesting with
worms the houses and yards where
the children play.

A DIRECT APPROACH

One approach to agricultural edu-
caticn being used in Honduras is the
direct approach; an agriculturist teach-
ing the persons who will actually use
the information. An example of this
approach is a onc-week vegetable gard-
ening workshop held in Laka. It was
typical of several held in Honduras
during November and December of
1967. '

Men from twenty different villages
attended the workshop. Walking is their
only means of transportation, so many
of them walked four or five days.

Laka is a Mosquito Indian village of
fifteen families. This village is located
on a small sand dune of 100 yards
square rising out of the swamps and
lagoons  of northeastern Honduras,
There are an cstimated 10,000 Mesqui-
to Indians living throughout this vast
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GARLAND E. GINGERICH
Teacher of Agriculiure
Millersville, Pennsylvania

arca in similar villages with less than
two persons per square mile,

During April and May of 1967 the
rivers that feed the swamps and la-
goons destroyed their rice crop which
is one of their staple crops. F]oodlng
is becoming an anmual occurance in this
area,of an emerging coast line. Their
other staple, bananas, is being attacked
by a new disease—moko, There are no
known controls for moke disease, only
resistant varieties. But resistant varieties
are not available to the poor campesino.
The fruit companies that have develop-
ed resistant varieties need all they can
reproduce for their own plantations.

WHAT WAS TAUGHT

In an effort to get the people to
switch from a shifting agriculture to one
of more permanence the following were
taught about vegetable gardening: se-
lecting a sitc for a kitchen garden of
1,060 to 1,500 square feet; making a
compost pile from kitchen and animal
wastes not presently being used; im-
portance of garden vegetables in- the
dlet, soil preparation including turn-
ing under a cover crop and preparing
a fine seed bed; storing seeds to keep
them viable; proper planting depths
and distances; garden management
practices: dlsease control; insect con-
trol; weed control; and starting seed-
lings in a scedbed,

A learning by doing method was used
i teaching each of these steps. By the
end of the week a compost pile and a
model garden had been planted.

THE RESULTS
The illiterate Mosquito Iaclians re-
sponded to this type of instruction.
Forty-year old men eagerly helped make
the garden. They actuaily pushed each
other out of the way with such com-

ments as, “Let me turn the soil for the .

teacher so T know that I am doing
it right, T will have to do it when I
get back to my wvillage” and “Let me
plant that seed, I never planted a seed
before in my life.” At the end of the
workshop each person was given a
package -containing fifteen different
vegetable seeds' of the type that were
planted during the workshop.

Recently a professional photographer
making a world-wide trip photograph-
ing activities of agricultural missionar-
ies found the best garden he had seen
growing in Cauquira. It had been
planted and cared for by one of the
men who practiced the skills learned
at the workshop in Laka,

ANOTHER APPROACH
Not all agricultural education in
Honduras is with ilfiterate Indians, A
second approach is being tried in the
San Pedro Sula area of Honduras.

Garland E,
Gingerich

cultural Missions,

New York 10027.

During the 1967-68 school year, Garland E. Gingerich was
on sabbatical leave from his bosition of teacher of agricul-
ture, Penn- Manor High Scheol, Millersville, Pennsylvania.
Duying that period of time, Mr. Gingerich served as an
agricultural missionary in San Pedro Sula, Honduras (Central
America). He served as an agricultuval education adviser
for a coordinated effort by three church groups to promote
community develofiment on the novihern cost of Honduras.
The project was administered by Agricultural Missions, Inc.,
New York. Persons interested in shovi-term or long-term
work as an agricultural missionary should contact:

Ine.,

Agri-

475 Riverside Drive, New York,
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mmunity leaders are very interested in
crning hew skills during @ vegetable garden-
“ing workshop.

With this approach the agriculturist
fains a corps of people who in turn
1 teach those who will actually use
‘the information. For this approach lay
gaders are commissioned by their
‘¢hurches as lay volunteer agricultural
xtension agents. These are literate men
‘and women representing thirty different
‘comumunities.

The volunteer extension agents en-
‘tolled in a one week training session
during December 1967. At this work-
shop they were taught how to work
‘with others, how to be a change agent,
how to do things democcratically, as
well as technical agricultural skills in-
cluding vegetable gardening and poul-
“try, rabbit, and goat management. They
learned how te conduct a community
wide latrine program by actually doing
each of the steps from recognizing it as
7 a problem to getting community inter-

“est and cooperation to constructing a
model latrine. Every effort was made
to build an esprit de corps in the
group,

By the end of the one week training
~ session they had become inspired and
v dedicated. They were anxious to try
-/ their hand at being “change agents”
2 in their own communities. When the
- volunteers received their certificates at
the close of the workshop they were
making comments such as, “These ‘grin-
goes’ have shown me how to live like
and be a Christian.” “Gringo” is used
by Latin Americans as a loving and
endearing term as well as a slam.

The volunteers were challenged to
= get the people of their communities
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Individual instruction on how te plant garden
seeds is given during a workshop in Honduras.

to fence areas of 1,000 to 1,500 square
feet for gardens. All in their villages
who fenced an area and agreed to give
10 per cent of their garden produce
to a community wide Thanksgiving
Service would receive enough good
seeds to plant their garden. This 10
per cent offering of food will be given
to orphanages or other charitable insti-
tutions.

ADDITIONAL TRAINING

During the month of January a one
day workshop was held for the exten-
sion volunteers. At this workshop in-
struction was given in how to plant
and rnanage each of the fifteen vege-
tables included in the package of seeds.

At this stage of the training it was
important to find out if the extension
agents had become change agents. Were
they able to convince the people of their
villages to fence an area for a garden?

They were! Nearly 500 packages of
garden seeds had been distributed. Ad-
ditional training was given to each of
the volunteers during January with
visits to each one in his own commun-
ity. Visits that permitted help with the
real problems they were encountering.

A similar schedule was planned for
the teaching of poultry management
during the month of February. During
the one day workshop the volunteer
agents were instructed how to make
a simple chicken coop from local mater-
ials and how to brood and manage
chicks, They were urged to show the
people of their villages the need. to
pen their chickens and build similar
coops, to show the need to feed the
chickens a suggested ration, and to re-
turn one dozen hatchable eggs to the
extension agents who in turn will use
them to start other projects. Any per-
son meeting these conditions would
receive cnough Rhede Island Red
chicks to gtart a flock of chickens. They
have responded with nearly 500 requests
for starter chickens. Similar educational
programs are planned for rabbits and
goats.

AGRICULTURALISTS NEEDED

Everyone involved with the pro-
gram is convinced that the training of
local people is possible and makes a
professional agriculturist more effective
because it permits him to reach more
persons. However, in large areas where
few literate people can be found, a dir-
ect approach is required although it
is less efficient.

The main problem is securing pro-
fessional agriculturists. Agriculture Mis-
sions, Inc. is constantly seeking people
with an agricultural education back-
ground to teach these kinds of pro-
grams, Opportunities that vary in length
of service from one or two months, to
one year, or a life time.
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David A. Hamilten

During this decade many studies
have been directed toward identifying
students who have special needs. The
disadvantaged, the deprived, and the
handicapped continue to be subjects
of discussion which aim at providing
programs which will correct, compen-
sate for, and help to solve the prob-
lems occasioned by these deficiencies.
Prerequisite to planning or implement-
ing such programs is the necessity for
identifying the specific needs or short-
coriing of the students for whom help
is intended,

Identifying Handicapped Students

In identifying educationally handi-
capped students so that a positive ap-
proach toward aiding them through
vocational agriculture may be made,
we must realize that many factors are
mvolved—many deficiencies are pres-
ent. Too often, the student who does
not achieve is labeled as “slow” or of
“low intelligence.” In reality, intelli-
gence is not the only determining factor.
Students of average, above average, or
below average intelligence may be edu-
cationally handicapped. To pinpoint
the educationally handicapped student,
Johnson! designates the student who is
not achieving at or near his intellectual
potential, ,

The educationally handicapped stu-
dent has an obvious lack of facility in
the basic skills, Weaknesses in language
skills are evidenced in oral and written
vocabulary and grammatical usage.
The student’s attention span is also
very short. Most do not read adequate-
ly. These weaknesses, when occurring
together, affect all areas requiring read-
ing and communication skills as well
as problem solving ability. The inci-
dence of deficiency in only one of these
skills may not affect mechanical com-
petence. Lack of any or all of these
skills usually causes the student to
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DAVID A. HAMILTON, Dean
School of Agriculture and Home Economics
Tennessee A. and |. State University

score lower on group intelligence tests
than other members of the group who
are not lacking in necessary skills.

i
. Other Factors

Pgor environment, cultural depriva-
tion, and lack of -educational stimula-
tion are often factors causing low aca-
demic achievement. Frequent failure
fo succeed in school work stifles the
student’s ambition to strive for success.
Absence of a variety of stimuli in the
home to which the student could re-
spond results in impairment of his basic
learning equipment.

Substandard enviromments in most
instances produce students with char-
acteristics of apathy, withdrawal, and
passivencss; or anger, frustration, and
resistance. Hostilities toward school
programs and personnel are built up
that flare into open rebellion as the
most active evidence and failure to do
school work as passive resistance.

Limited educational opportunities
are often found where homes are widely
scattered, communication is poor, and
schools are substandard as to physical
plant and equipment, curriculum offer-
ings, and instructional activities. Re-
gardless of a student’s intelligence or
environment, if his opportunities for
educational experiences and training
arc insufficient, educational handicaps
will result,
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Not Enough

These four factors — intelligence,
basic skills, environment, and educa-

tional opportunities — are interrelated,

Marburger? injects the “common de-
nominator: not enough.” We enumer-
ate not enough information, not
enough variety of stimulation. The stu-
dent reflects this. He is poorly prepared
and poorly motivated for school. School
seldom seems important to him, there-
fore he does not achieve commensurate
with his potential.

Obviously some significant adjust-
ments need to be made. Students who
upon investigation or observation por-
tray evidence of being educationally
handicapped can not be expected to
survive educationally, nor to become
viable components of the society of
which they are a segment unless special
help is given to them. Well planned,
innovative, and functional programs of
vocational agriculture could be a de-
cisive factor in aiding such education-
ally handicapped students,

1 G. Orville Johnson, Education for
the Slow Learner. Englewood Cliffs,
New Jersey: Prentice-Hall, Incorpo-
rated. 1963,

2 Carl L. Marburger. “Considera-
tions for Educational Planning.” Edu-
cation in Depressed Areas. New York:
Columnbia University, 1963,
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¢ Students enrolled in colleges of agri-
ulture or in high school vocational
igriculture programs who are interested
1 agricultural mission scrvice frequent-
y need help in preparing for this work.
Teachers likewise need to know how
5 best advise and help these students
o reach their vocational objective.

+ Agricultural missionaries preparing
o serve overseas neced competence in
echnical agriculture as applied to the
ountry where they will work, In ad-
ition they should be familiar with the
‘ustorns and needs of other nationals.
They need to know how to get along
“with the rural people, fellow workers,
and personnel with other agencies.

PREPARATION FOR WORK AS AN
AGRICULTURAL MISSIONARY

Agricultural missionaries recommend
‘that agricultural education should be
‘strongly considered as a major for the
“potential agricultural missionary be-
‘cause of the latitude allowed in selecting
“courses and the importance of extension
and education in mission work, It has
“been found that extension education is
‘an effective agricultural education pro-
- gram in missions due primarily to the
 individual nature of the teaching and
i work among the adult farm population
in helping themn learn productive and
" efficient farming.

In an effort to learn more about
" the preparation needed for work as an
» agricultural inissionary, questionnaries

JOHN L. STEVA and WILLARD WOLF
The Ohic State University

were sent to 197 agricultural mission-
arics and rural devclopment workers
in twenty-one African countries south
of the Sahara Desert. The major find-
mgs of this investigation are reported
in this article.

SKILLS AND UNDERSTANDING NEEDED

From a list of twenty, agricultural
missionaries listed the following as the
five most important skills and under-
standings for pre-service education of
missionaries.

—Learning the native language (especi-
ally after being assigned to a coun-
try.)

—Developing local ledadership,

—Adjusting to local beliefs, customs,
and living conditions.

—Improving local crops, seeds, soils,
animals, tools, and controlling plant
and animal diseases.

—Cooperating with government agen-
cies.

After one term of service as a mis-
sionary, the agricultural missionaries
indicated the most important skills and
understandings were developing local
leadership and improving local crops,
seeds, soils, animals, tools, and control-
ling plant and animal diseases.

Almost all of the agricultural mission-
aries’ wives were involved in activities
in addition to homemaking. The most
common role was directing or helping
with women’s work,

SOME GUIDELINES

The following guidelines should pro-
vide direction to those preparing for
agricultural missionary service. But as
one missionary warned, they. do not
insure success. ' :

—Have an understanding attitude to-
ward other people’s customs. _

—Learn the new language as quickly
as possible, Effective communication
will help with the work,

~—Develop leadership ability to help
people to determine their needs and
to help themselves meet these needs.
Recognize the natives’ intelligence,
even though some are illiterate. An
outsider ‘should not be a dictator;
some but not all of his ideas will
work. The local farmers know when
the rains come, what plants grow
best, and local conditions,

—Tearn to involve local people in de-
cision making; they are more likely
to accept new ideas when they parti-
cipate in decision making,

—Be able to use a variety of methods
in teaching. If funds are low, train
volunteer farmers in teaching meth-
ods to multiply the tofal teaching
effort.

—Develop an understanding of im-
proved tropical agricultural practices
including soil conservation.

—Have an understanding of the geo-
graphy and the history in the coun-
try.

(Continued on page 69)

Willard Wolf

John L. Steva received his M.S. degree in agricultural educafion from The Ohio
State University in March, 1968. The study upon which this article is based was
directed by Dr. Willard Wolf, Professor of Agricultural Education. Mr. Steva was
appointed in June 1968 as an agriculturalist by the United Church Board for World
Ministries, Following a five-month orientation period in Stony Point, New York, and
six months of language study in Costa Rica, Mr. Steva, his wife, and their three
teenage children will be in Honduras, Central America, for five years under the
sponsorship of the United Church of Christ.

John L. Steva

SEPTEMBER, 1958

&7



Future  accom-
plishment is based
upon past success.
Most people will ac-
cept this statement,
yet many schools
continue to permit
students to enter
and remain in pro-
grams where they
are destined to have a series of unsuc-
cessful experiences. For these students
the school and the school program is
frequently an ordeal that must be ac-
cepted i they are good students or
rebelled against if they are not. Unfor-
tunately, the plight of the student may
not come to the attention of the school
until he is identified as a slow learner,
an underachiever, or a potential drop-
out. How could any student who is not
involved in a program to meet his
needs ever hope to be a rapid learner,
a high achiever, or a happy student?

A Look at the Problem

The supcrintendent of the Warsaw
{Illinois) Community Schools and the
teacher of agricultural occupations in
the school became concerned about the
needs of some students who were enter-
ing the agricultural occupations cur-
riculum. The students were benefiting
to some extent from the instructional
program, but they needed special at-
“tention if their needs were to be met.
These students lacked skills in reading,
writing, and arithmetic. Their attitude
toward school was poor, Something
needed to be done to help these stu-
dents with special needs,

Robert W. Walker

A, Cooperative Effort to
Solve the Problem
A request for assistance to the Di-
vision of Agricultural Fducation, Uni-
versity of Illinois, lead to the funding
of an experimental project by the
Tllinois Research Coardinating ~ Unit.
The project is a cooperative venture
between the Warsaw schools and the

48

Meeting Special Needs of Students Through
Vocational-Centered Laboratory learning

ROBERT W. WALKER, Teacher Education

University of lllinois

University of Iflinois, The project is de-
signed to develop, implement, and eval-
uate an experimental program specifi-
cally to meet the needs of slow learners,
underachievers, and potential dropouts
—students who have dropped out of
the normal educational stream because
they lack competencies in certain basic
skiils. The main objectivé of the pro-
gram is to change the attitude of the
student toward school and learning so
that they want to Jearn and achieve.

The responsibilities of the Warsaw
Community schools for the project in-
clude: the identification of boys with
an interest in applied biological science
‘and agricuiture who are slow learners,
underachievers, or potential dropouts;
the selection of boys for the program;
the development of a land laboratory
that provides an educational environ-
ment comparable with the interests of
slow learners and underachicvers; and
the implementation of a course of study
designed to focus on applied biological
science and agriculture.

The responsibilities of the University
of Illinois for the project include: con-
sultant to the Warsaw schools for the
development of the agriculture-oriented
vocational facility; the development of
the educational program, instructional
materials, and teaching plans; and the
evaluation of the program.

Implementing the Project

Twelve boys were selected to partici-
pate in the program in 1967-68, The
project was named “The New Oppor-
tunity Program.” It was anticipated
that without a name the class would
be labeled by students and faculty mem-
bers. With the use of Walker's Argi-
cultural Interest Inventory, interest in
animals, plants, machanics, and out-
door activities was determined to he
present for all boys. All of the boys
were identified by the guidance counsel-
or as underachievers. Many of the boys
had a history of poor attendance. In

gencral, their attitude toward the school
and their teachers was poor.

An attractive four-room rural school
building located on one acre of ground
which is next to a l4-acre woodlot was
chosen to serve as the land laboratory.
Two of the four rooms are in the base-
ment, The building is located approxi-
mately four miles from the high school
near the Mississippi River. The wood-
lot is on high ground permitting a
spectacular view of the valley.

Three staff members are involved
in the project part-time: the director
of the project who is an agricultural
occupations teacher at Warsaw High
School, a second agricultural occupa-
tions teacher, and an English teacher,
In addition, the guidance counselor and
a reading specialist assist as a part of
their regular dutles.

The Curriculum

Instruction is offered in the following
arcas:

—Applied biological science and ag-
riculture: animal scicnce, horticulture,
basic mechanics, forestry and conser-
vation, recreation, and FFA,

—Mathematics and finance control:
computational skills and problem solv-
ing.

—Commanication: lstening, speak-
ing, writing, reading, and human rela-
tions.

—Physical education.

Applied biological science and agri-
culture are taught at the land labora-
tory by the teachers of agricultural
occupations for three hours cach day.
Transportation to the laboratory is by
bus. Mathematics and finance control
are also taught at the laboratory.

Communications is "taught at the
high scheol building for one hour each
day by the English teacher. Her former
experience in working with youngsters
with special needs in Philadelphia,
Pennsylvania, enables her to acquire
the respect and admiration of each boy
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oys enrolled in the program prepare to incu-
ate egags as a part of the insfructional pro-
gram conducted at the land laboratory.

hrough the instructional program. The
nglish teacher skillfully weaves the
ctivities of the boys into her instruc-
ol on comununications. At the end
{ the school day, the students partici-
ate in the regular gym classes.

Purposeful Activity

- Each of the boys has an opportunity
o demonstrate that he can achieve and
e successful. But first he must want
to become involved in some learning
‘activity that he enjoys and accepts as
‘being something worth accomplishing.
At the land laboratory he performs
‘many worthwhile tasks for which he
“receives praise and encouragement. One
of the major concerns of those conduct-
“ing the project is to make it possible
or the student to develop a backlog
of successful experiences to cope with
years of failure and frustration en-

countered in a traditional program. The

key to adjustment is enjoyable, pur-
posceful activity that facilitates accom-
plishment and the desire on the part
of the student to continue additional
activities.

Learning activities center around the
rabbits, chickens, brood sow and litter,
and groundhogs kept in the basement
of the school. Flowers are grown in the
classroom. Bees are studied in an ob-
servation hive. Nature trails have been
located in the woodlot and the students
serve as guides for clementary children
to explain interesting land forms and
show off their plot of native prairie
grass. Practical projects are constructed
in the shop to learn basic skills.

There is time for fishing in the Mis-
sissippi. The fish arc prepared and
served in the land laboratory kitchen.
All students enrolled are members of
the FFA and participate in its leader-
ship activities,

What Are the Results?

Now we come to the most important
questions. How are the boys progress-
ing? Are they learning rapidly, achiev-
ing at an acceptable rate and changing
their attitude toward school, teachers,
and learning activity?

They are and the changes taking
place are very cvident to those involved,
First, the students come to school. Their
attendance record is exceptional which
indicates that they want to come to
school, Sccond, they enjoy the program
in which they are actively engaged.

- (Continued from page 67)

—Recognize the importance in com-
munity development of maintaining
clean air, water, and recreation areas.

—Be able to sclect crop varieties so

that the people have an ample supply

of good, nutritious food with con-
cern also for yields, disease resistance
and markets.

:—Understand the importance of mark-
eting, processing facilities, and stor-
age,

—Know the agencies from whom one
may receive help; for example, highly
trained specialists for irrigation proj-
ects and building dams.

—Use caution when establishing coop-
eratives or credit societics, Be certain
that managers are well-trained and
honest so that members are capable
of functioning propetly.
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Preparing for Work as an Agricultural Missionary

—Be able to plan long range problem-
oriented programs with the people.
These are better than self-centered
crash programs of a short duration.

—Be able to demonstrate the Chris-
tian way of lifc as a Christian ambas-
sador exercising patience, humility,
perseverance, conviction, and a sensc
of humor,

SOME RECOMMENDATIONS

Individuals preparing for agricultural
mission service should understand and,
if possible, experience methods of good
teaching by working with high school
and lay people in the adoption of ap-
proved practices. The potential agri-
cultural missionary should have the
ability and understanding to develop
a program in community development
through the procedures similar to those

The land laboratory facifity and grounds used

in the instructional program. [nstruction in
applied kiological science apd agriculture s
taught at the land laboratory facility.

They understand the reason for per-
forming each activity, and they work
at their highest level of capability. Each
student participates and f[ecls that he
is making a worthwhile contribution.
He wants to cooperate. And third, he
enjoys school. He likes his new teachers
because they like him. He readily ac-
cepts and responds to the attention
showered upon him.

All persons involved in the project
are encouraged with the progress made
by each student. Fach student is anxious
to continue into the second year of the
two-year project; and if the behavieral
changes continue to take place, there
is no doubt that they will be ready to
enter a vocational-technical program
designed to develop further knowledges
and skills that will qualify them to
enter the world of work and become
good citizens.

_ . - ol $

used by the agricultural extension ser-
vice,

Progpective missionaries should learn
of other agencies that could provide
help in conducting a local program.
A prospective missionary should con-
tact people from the country where he
will serve who are now on furlough
in this country. He should learn from
books about the country, its people,
and climate.

The potential missionary should have
his heart and mind set for mission ser-
vice, not for glamor. He and his family
should have examined and arrived at
a family commitment for the work.
They should also keep a very close
affiliation with the organization that
sends them, They should -enter the ser-
vice with serious prayerful thought.
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Vocational Agriculture Helps Meet
the Needs of Homeless Boys

GUY W. FINSTAD, Teacher of Agriculture
Cai Farley's Boys Ranch, Texas

When Cal Farley
began his home for
homeless boys twen-
ty-nine years ago,
agriculture was not
the same as it is
today. As the field
of agriculture has
changed, Cal Far-
ley’s Boys Ranch
has grown and ex-
panded. It began
with half a dozen boys and 100 acres
of land; now there are 350 boys and
over 4,000 acres of land. Agriculture
has become an important part of the
program. Not only does it provide a
working-fearning situation for the hoys,
it provides food for the table. These
boys learn where the food on the table

Guy W, inst

" comes from and what hag to be done

to get it there.

Learning by Working

They have had the opportunity to
start from the beginning as they have
recently clearcd the mesquite and sage
brush from the sandy hillsides, leveled
the area, and worked the soil into a
suitable condition for planting. Irriga-
tion wells have been dug and they arc
learning the importance of water and
fertilizer at the appropriate time.
Grain sorghum is the main crop. There
are also 70 acres of alfalfa and 35 acres
of Bermuda grass.

All of the feed the boys are able to
raise is fed to the livestock, It takes all
they raise and more to maintain a herd
of 55 Holstein dairy animals, 350 beef
cattle, 400 swine, 700 broilers, and 60
horses.

The beef is slaughtered in our
slaughter house by the boys. The fresh
pork and broilers are also butchered
here, but the cured pork is sent to town
for processing, The boys also cut the
meat and cook it for consumption in
the dining hall, which serves an average

70

of 1,200 meals each day. To keep the
dining hall supplied, it takes 100 gal-
lons of milk per day, three beef animals
per week, and 40 hogs per month.

With newly acquired land we hope
to develop a program of raising vege-
tables and put in a cannery, A hmited
amount of vegetables was planted on
an experimental basis this spring.

The boys grind and mix all of the
feed for the livestock. There arc fifteen
different rations, Over 100,000 pounds
of grain sorghum are used in these
rations each month,

A Job for Each Boy

Each boy has a job in helping to
maintain the successful operation of
the home and farm. Fach is assigned
a specific job for which he is respons-
ible. As the size and ability of the boy
increases, so does the job, The boys
are given an opportunity to change
jobs frequently thereby enabling them
to learn a variety of jobs. Each boy
reccives a small salary for his work and
has a bank account. He purchases his
own clothing, school supplies, and per-
sonal needs.

Boys from Many States

The boys living at Cal Farley’s Boys
Ranch come from broken homes across
the United States. We have boys from
37 different states. Most of them have
lived in cities and have not had the
opportunity to experience the joys and
discomforts of farm life. They have
been on the streets with nothing to do
but now they never have to try to find
something to do as there is always
plenty of activity. _

There is time for recreation also.
There is always a baseball game, horse-
back riding, swimming, fishing, and
other activities for the boys to enjoy.
However, the boys learn there is en-
joyment in accomplishment and they

These boys are the proud owners of their
first project animal. Each boy will feed and
care for his animal until it is ready for a live-
stock show or market.

are willing to work hard to receive
recognition and praise.
The boys particularly enjoy their

- project animals, They may buy a calf

or pigs with a loan from the bank. For
many of them this is the first oppor-
tunity they have had to own anything
of value. They are very proud of these
animals and leok forward to the com-
petition in local and statewide livestock
shows,

Vocational Agriculture Program

Training in the vocational agriculture
shop is another phase of the program
that has proven valuable to the boys
in getting a job after graduation from
high school. They are taught welding,
woodwork, concrete, and mechanics.
All the upkeep and repair on the farm
machinery is done in the shop.

The FFA program is another phase

of the program that creates a lot of
enthusiasm and interest among the
boys. The competition among the boys
to be a member of a judging team is
very keen. Through this training a boy
receives instruction in leadership, cit-
izenship, and cooperation that is very
important In teaching him to become
a good citizen.

Boys Ranch has its own twelve-grade
state school system. Vocational agri-
culture is one of many courses offered.
The boys receive the same type train-
ing in the classroom as they would in
any school in the nation. But they
have the advantage of their home being
a supervised laboratory where the op-
portunities for learning are endless.

The purpose in providing a home
for boys who have no home is not only
to feed, clothe, and care for them, but
to help them prepare for the future.
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Greenhouse and Nursery Program

for the Mentally Retarded

EDWARD ORTIZ, Supervisor Greenhouse Program
Vocational Training Center and Workshop
Hempstead, New York

In 1963 the Vocational Training
Center and Sheltered Workshop of the
Nassau County (New York) Chapter
of the Association for the Help of Re-
tarded Children initiated the Green-
house and Nursery Program as an ad-
ditional vocational training area.

The Program

The grounds of the Educational Cen-
ter in Brookville, Long Island, consists
of approximately two acres of land
and a three-hundred-foot greenhouse.
We have established a vegetable garden
and nursery, built a lath house, and re-
paired cold frames, Our tropical room
contains orchids. In the fall we have
Indian corn and pumpkins and in the
winter we make Christmas wreaths. We
grow and sell annuals, geraniums, be-
gonias, coleus, and several varieties of
house plants.

Landscaping is also part of the pro-
gram involving raking, cutting lawns,
‘and maintaining the grounds of a large
estate which houses a nursery school
‘and administration building.

Persons Served

Training the mentally retarded adult
requires repetition of instruction, care-
ful distribution of responsibility de-
‘pendent on the client’s ahility to carry
‘out his assignment, and constant and
paticnt supervision.
¢ Clients are taught safety procedures
‘of gardening tools and equipment in-
‘cluding the lawn mower, planting pro-
cedures and methods, soil preparation,
‘landscape ‘and ground care routines,
‘and proper care of plants and flowers.

n addition they learn about temper-
ature control, watering, weeding, pott-
ing, spraying, planting, sterilizing, pro-
‘Pagation, seeding, and balling and bur-
“laping.

The business-like aspect of the pro-
gram provides the client with a realis-
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tic setting in which he can not only
develop the required work skills but,
at the same time, see the rewards of
his work.

Customers  purchase the flowers,
plants, and. wreaths, Visitors admire
the exquisitely kept grounds and each
client takes pride in his share of the
work. Here is his daily job; here he
is needed; here he accomplishes a task
for which he receives not only mone-
tary compensation but also the know-
lcdge that he has contributed to his
community and is an integral part of
it,

For those who can sustain competi-
tive jobs, selective placement efforts
are made by contracting local com-
mercial landscape companies, privale
estates, county agencies, and private
florists, We have recently placed eight
clients in jobs in the community and
several other boys will soon be ready
to face the demands of a competitive
setting.

The employer for the past two years
of the first client we placed in a com-

Clients putting finishing touch on shrub used in

landscaping a new school

dward Ortiz

petitive position wrote, “I am happy
to say that his work has been most
satisfdctory and he has steadily pro-
gressed and improved , . . We are more
than satisfied.” The success this client
encountered was a source of pride to
the other clients and served as a moti-
vating factor in their future vocational
goals.

Of course, some of ocur clients will
remain in our sheltered environment be-
cause of the severity of their handi-
cap. But, they will continue to be
useful and productive citizens.

A Challenge

When I started my position with this
Association five years ago, I knew I
would be confronted with a great chal-
lenge—instructing the mentally retard-
ed to perform efficiently, While it is
true that much effort, trial and error,
and planning and re-planning, went
into this project, I learned much from
the experience and more from my
handicapped clients. From them I
learned that our disabled population,
just as with any other individual, take
pride in accomplishment, desire success
and work hard to achieve it, and are
capable of taking their rightful place
in our society secure in the knowledge
that they are responsible, capable, and
self-respecting participants.
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Encouraging the Disadvantaged

PHILIP EDGECOMB, Teacher Education
University of Massachusetts

What are the best approaches to help
disadvantaged youth attain suitable em-
ployment? How do we make education
desirable for youth who drop out of
school? The approaches may differ, but
the need is real. Greater emphasis is
needed to help these young people ac-
quire the knowledge, skills, and atti-
tudes for obtaining and holding pro-
ductive jobs.

Some of these students have waited
at the doors of crowded vocational edu-
cation facilities hoping to be admitted.
Others are integrated into regular vo-
cational education programs. Many of
these youth require special programs in
order to overcome their handicaps, Dis-
advantaged youth have a high risk po-
tential for success when they enter
school. Unfortunately, many of them
continue with the high risk potential
when they enter the world of work.
Social, economic and cultural differ-
ences have contributed to their classifi-
cation as students with special neceds.
Perhaps they should be classified as
youth with un-met needs.

SELECTION OF STUDENTS
Schools have accepted a selection
system of dilferentiating between the
high risk and the low risk potential of

‘students, Success potential has been

thought to be based on intellectual
ability. Research has shown, however,
that many of our high risk students
are not utilizing their intellectual abil-
ity. They lack the cultural advantages
and attitudes desired in middle-class
schools. Studies have shown that stu-
dents achieve less when little is ex-
pected of themy, and that achievement
increases when teacher expectations in-
crease. The challenge of succeeding
with the high risk students of the early
1900°’s  helped wvocational education
achieve a position of prestige in our
socicty today.
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We are sometimes questioned con-
cerning our desire fo accept the chal-
lenge of cducating students with special
needs. When vdcational education fa-
cilities betome overcrowded to the
point where we have to reject some
potential students, do we reject the
students with a high or low potential
for success in school? Do we tell the
more gifted or the more disadvantaged
that we are sorry that we do not have
more room? When counseling students,
do we encourage disadvantaged youth
or their more success-oriented class-
mates to enroll in our courses? Are we
afraid that our image will be tarnished
if we enthusiastically emphasize educa-
tion for the disadvantaged? Honest
answers to these questions may provide
some understanding of why it has be-
come necessary to establish special pro-
grams for disadvantaged youth.

ADYISORY COUNCIL RECOMMENDATIONS

The Advisory Council on Vocational
Education underscored the needs of the
disadvantaged in their 1968 report. The
report scems to indicate that the needs
of many disadvantaged youth can be

provided in regular vocational educa-

tion programs. The Advisory Council
recognized also that significant contri-
butions to the education of the dis-
advantaged will require special pro-
grams. o

Two of the Council’s twenty-six
recommmendations pertain  to  special
programs for the disadvantaged. They
recommended that funds and perma-
nent authority be provided to develop
and operate expanded vocational edu-
cation programs specifically designed
for persons who have academie, social,
or other handicaps. Also, the Council
recommended that a Learning Corps
be established on a pilot basis for eco-
nomically disadvantaged youth, partic-
ularly inner-city youth, The Advisory

Council emphasized that more financial
support is needed for both regular and
special programs in vocational educa-
tion,
SPECIAL PROGRAMS IN
YOCATIONAL AGRICULTURE

Vocational agriculture has made
significant contributions to both gradu-
ates and drop-outs in veterans’ train-
ing programs, youth farmer programs,
adult farmer programs, and manpower
development training programs. Now is
the time to select successful practices
and develop new practices that will
interest potential drop-outs while they
are in school,

Many wvocational agriculture pro-
grams accept new students on the basis
of the student’s interest in agriculture.
This has been a successful practice in
the past. However, this practice assumes
that every student has a sincere interest
in some vocational area, and interest
at this age may be based on previous
environmental experiences. A verbal
presentation of these opportunitics to
an eighth-grade class may not be
enough.

The practice of career orientation
classes that have been utilized success-
fully in some schools should be extended
to students who do not enrcll in a
separate class in vocational agriculture.
Agricultural experiences could be inte-
grated into eighth and ninth grade in-
dustrial arts courses in some schools,
Orientation classes conducted cooper-
atively by a number of vocational areas
might provide for the needs m other
schools. .

Cooperative education programs can
provide the reality of the world of work
and basic educational needs for some
of cur youth. Some students may profit
more from this experience than they
would in a completely school-oriented
situation.
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School laboratory programs provide
unlimited opportunities for providing
sound educational experiences for the
disadvantaged. Some students may not
have gained encugh proficiency for co-
opcrative placement programs or regu-

‘lar supervised occupational experience
‘programs. Placement "programs con-
‘ducted on school facilities can help
‘bridge the gap between regular school

xperiences and employment experi-

‘ances. One school has envisioned a
‘public golf course that would be de-

eloped, maintained, and operated by

_vocational agriculture students. Devel-

pment and management of camping
facilities might be another possibility

in addition to the many animal and
laberatory programs that we have had
in the past. Projects at public insti-
tutions other than schools have many
possibilities. There are many opportu-
nities for disadvantaged youth in reg-
ular or special vocational agriculture
programs.

Shared-time programs offer oppor-
tunities for vocational agriculture de-
partments that are Jocated in separate
vocational school facilities. Flexible
scheduling provides opportunities for
nonvocational students to be bused to
vocational school facilities for specializ-
ed courses in flower arranging, lawn
maintenance, or laboratory animal care.

BOOK REVIEWS

JORRECTIVE READING by Miles
. V. Zintz, Dubuque, Jowa: Wm. C.
: Brown Co., 1966. 380 pp. $6.50,
+The author, who is Professor of Edu-
ation at the University of New Mexi-
0, delines corrective reading as “re-
nedial reading practices applied by the
egular classroom teacher within the
ramework of the daily instruction...”
Agricultural education in the high
chools has a commendable record for
eting the needs of pupils who have
ecial needs. Agricultural teachers will
this book provides valuable infor-
mation regarding the way in which
ls who have reading problems may
e identified, means for analyzing the
ading problems, and ideas for help-
¢ each pupil overcome his or her
lem.
While the book is directed toward
elementary school teacher, most
achers of agriculture will recognize
that, they face many of the same prob-
n their classes. Any teacher who
ously interested in meeting the
reading needs of individual
PUpils wifl find parts of this book use-
h It provides practical ideas for a
centeredd approach to both im-
classroom  teaching fechniques
school-wide program for pupils
Special reading needs.

Gerald R. Fuller
University of Illineis
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PLANNING MACIIINERY PRO-
TECTION by American Association
for Agricultural Engineering and
Vocational Agriculture, Athens,
Georgia:  Agricultural Engincering
Center, 1968. 40 pp. $1.40.

This is a revision of an earlicr pub-
lication entitled “Planning a Machincry
Storage Layout” This new title is
more representative ‘of the content of
the bulletin. Planning Machinery Pro-
tection is well illustrated with pictures,
charts, tables, and drawings which is
typical of the work of the American
Association for Agricultural Enginecr-
ing and Vocational Agriculture,

This text would be ideal as a refer-
ence in high school, area wvocational,
technical, or adult education classes in
agriculture. It could be used either in
a course in machinery management or
a course in agricultural business man-
agement.

Chapter titles are: What Protective
Measures Accomplish; What Type of
Machinery Storage to Build; Where to
Locate the Machinery Storage; How
to Determine Space Requirements for
Equipment; How to Determine Build-
ing Size; Where to Locate Entrances;
and What Electrical Installations to
Make.

Curtis R, Weston
University of Missouri

NEW PROGRAMS

Vocational agriculture has provided
students with a wide range of oppor-
tunities in the past. Enthusiastic sup-
port of new programs and extensions
of present programs can provide inter-
esting and vatuable experiences for the
disadvantaged and others in our school
systems. Provision should be made for
integrating the disadvantaged when pos-
sible, but we should also provide special
programs for those who can not or will
not profit from regular programs. Flexi-
bility in stafling, scheduling, and stu-
dent options will help the teacher of ag-
riculture to increase his contributions to
the public school system,.

A GUIDE TO FLOWER ARRANG-
ING IN TEN EASY LESSONS by
Phyllis G. Shields, Newton Centre,
Mass.: The Charles T. Branford
Co., 1967. 117 pp. $4.75

A refreshing addition to the refer-
ence library of a garden club member
18 A Guide to Flower Arranging in Ten
Easy Lessons. The author of this book
is a widely known bluc-ribbon winner
in state and international flower shows
as well as a national accredited life
show judge.

The author, in ten lessons, guides
the novice in floral arranging through
the basic principles of space art govern-
ing good design. In simple language
Mrs. Shields describes the basic prin-
ciples of design and color harmony, the
proper sclection and hardening of
plant material, the choosing of suitable
containers, and the matching of the
theme to the occasion and decor of the
roont.

After each lesson there is a listing of
definitions which the student can enter
into his permanent file reference’ and
an assignment for the student who
wishes to delve more seriously into the
techniques of flower arranging.

Photographs through the book iltus-
trate the wvarious styles of arranging
and the principles employed in their
creation. This is an excellent book for
any school library in which fleral ar-
ranging for the home is included in the
currictium.

Mrs. Alice Dries

Danville Junior College
(Xiinois}
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Guidelines for Developing Vocational Agriculture

Programs for Youth with Special Needs

We often associate youth with special
nesds with the large metropelitan
areas, the inner-city, with specific de-
pressed areas of the nation, or with
various cultural segments of the popu-

lation. It is scldom that we in agricul- .

tural education consider youth with
special needs to be an important con-
sideration for the conduct of programs
in vocational agricuiture,

Rural Youth

There are, however, substantial num-
bers of youth with special needs in
rural areas. In the nen-metropolitan
areas of Ohlo one of every six boys in
the ninth grade were identified as
youth with special needs. This amounts
to over 5,000 rural, ninth-grade youth
with special needs in one state alone.

Serving the educational needs of
rural youth with special needs Is a
problem of considerable magnitude.
While the responsibility for meeting the
educational needs of these students does
not automatically fall to vocational ag-
riculture, vocational agriculture must
assume its sharc of this responsibility
by providing programs for those who
desive and can profit from instruction
in agriculture. It is our duty to de-

‘velop vocational agriculture programs

which are designed to prepare these
students for employment in agriculture
where there is a need and where there
is student interest and ability commen-
surate with the occupation.

-Characteristics of Students

Recommendations concerning voca-
tional education programs to serve
youth with special needs must take into
consideration the characteristics and
background of the students to be served.
When compared with other ninth-grade
students, those ninth-grade students
identified as youth with special needs

74

JAMES B. HAMILTON, Teacher Education

University of Arizona

were found to have the following char-
acteristics:
-—they were nearly a year older
—they were from larger families
—their parents had completed fewer
years of school
—thelr parents’ level of occupation
was lower
—they were more likely to be living
with only one parent
——the head of their household was
frequently not working
—their occupational and educational
aspirations were much lower than
other students,
When compared with other ninth-
grade students, the ninth-grade stu-
dents identified as youth with special
needs were found to have the following
educational experiences:
—their reading level was two grades
lower
—their intelligence quotient was low-
er '
—their grades averaged one grade
lower
—they were absent from school twice
as much
—they participated in fewer school
activities
—they were usually enrclled in gen-
eral or vocational curriculums.

Suggested Guidelines

The following guidelines are suggest-
ed for developing and conducting vo-
cational agriculture programs for youth
with special needs,

“Identify the potential students early
—before they enter high school. If the
program is to be effective it must reach
the youth with special needs before they
drop out of school. The largest percent-
ages of high school drop-outs occur at
the ninth and tenth grade levels; there-
fore, if vocational agriculture is to pre-
pare these students for employment we

This article is based
on Dr. Hamiltow’s
Ph.D. dissertation,
“Youth with Spe-
ctal Needs in Non-
Metropolitan Ohio
High Scheols,”
completed at The
Ohio State Univer-
sity in 1967.

James B, Hamilton

must be prepared to begin no later than

when they enroll in high scheol. Youth
with special needs can be identified
early in school with a fair degree of
accuracy. Although several scts of cri-
teria have been developed for the iden-
tification of the potential dropout,
teachers, guidance counsclors, and prin-
cipals know best which students will
not be likely to achieve success in the
regular school program.

Provide wvocational guidance and
counseling in the jumior high school
years to assist youth with special needs
in making realistic educational and oc-
cupational choices. Prevocational ex-
periences of an exploratory nature di-
rected toward the discovery and de-
velopment of interest and -abilities
should play a vital role in such a guid-
ance program.

The vocational program should be
designed especially for the type of stu-
dents to be envolled. Traditionally pro-
grams of vocational agriculture have
been designed for the average or above
average student who has developed sat-

isfactory communicative, computation-

al, and social skills. Youth with special
needs show a lack in these character-
istics upon which we ordinarily expect
to build in the traditional vocational
agriculture prograrm.

Direct the program toward prepara-

THE AGRICULTURAL EDUCA'I:ION MAGAZINE

on for existing agricultural occupa-
tions which are reahstzc tn the light of
the student’s potential. For some of
ese students the vocational agricul-
PTOgram may Serve as the catalyst
renewed intercst and motivation. for
sater educational attainment. For
most youth with special needs, the
vocational program must prowde the

 vital link between formal education and
full-time employment. There are many

opportlll'lltles for employment in agri-

lture in occupations which do not

tequire high levels of technical knowl-
ge. .

‘Gear academic courses ta the interest

vid-ability level of the student enrolled.

ool administrators indicated that

is might best be accomplished through

integration of courses such as English,

athematics, and social studies within

ocational program. That is, teach

of these subjects in rclation to

as a part of the students’ prepara-

for earning a living. Operation

nd maintenance manuals, parts lists,

catalogs and tax returns could very well

find use as teaching materials in these
COUTSeSs,

Incorporate work for wages as an
integral part of the vocational agricul-

ture program, The supervised occupa-

tional experience program has long
been one of the most valuable aspects
of vocational cducation, for it provides
students the opportunity for reinforce-
ment of learning by putting into prac-
tice what has been taught in the class-
room. Many youth with special needs
are from homes without a father or
without a working father. For those
students whose parents are employed,
parents have relatively low occupation-
al status. When we consider these char-
acteristics of youth with special needs,
then opportunities to ecarn money, op-
portunities for growth in responsibility,
and opportunities for building self con-
fidence and esteem are also important
aspects which should be provided
through the occupational experience
program,

Employ teachers who have special
training or interest and ability to work
with youth with special needs. As in
any educational program, the success of
the program is dependent to a greater
extent upon the individual teacher than
upon any other single factor, The will-
ingness, the desire, and an understand-
ing of the unique problems of working
with the underachiever will be essential
on the part of the successful teacher
of youth with special needs. He must
be prepared to work with the less able
student and with the socio-economically
deprived. )

Dezelop special teaching materials
for use in vocational agriculture classes
for youth with special needs, Teaching

materials and learning activities should

be planned which are consistent with
the lower reading levels, abilities, and
educational and occupational aspira-
tions of these students. Teaching by
demonstration and learning by doing
should characterize much of this in-
struction.
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Vlews
of the

rofession

Austin D. Bynum is

a 1964 graduate of
Oklahoma State
University, He has

taught agriculture

at Arnett and Bea-

ver, Oklahoma, Mr,

Bynum received the
American Farmer

: Degree while in col-
"Evnum tege, Eleven of his
- students have re-
he State Farmer Degree. Mr.
will work toward a Master of
egree in agricultaral educa-

Ri 19ss

Three teachers of vocational agriculture have been named National FFA
Fellows for 1968-69. The fellowships for the FFA Executive Training Program
are provided by Massey-Ferguson, Inc, to make it possible for prospective leaders
to prepare for positions as state executive secretary and other leadership positions
in the FFA. The program includes one year of graduate study in agricultural
education at the University of Maryland plus part-time participation in the
activities of the National FFA Office in Washington, D.C, The work of the FFA
Fellows in the National FFA Office includes becoming acquainted with the
responsibilities of that Office, the National Future Farmer Magazine, the FFA
Supply Service, and other facets of vocational education in agriculture in the

U, S, Office of Education,

received his bache-
lor’s degree in agri-
cultural  education
from Virginia Poly-
technic Institute.
He taught vocation-
al agriculture in
Virginia for several
years before mov-
ing to Florida. For
the past five years
he has taught agriculture in Lake
County, Florida. Mr. Brubaker will
work toward the Master of Sclence

degree.

Lewis M. Brubaker

Lewis M. Brubaker

Harry K. Thornton
holds B.S. and M,
Ed. degrees from
Sam Houston State
Teachers College,
Texas. He has
taught agriculture
at Gustine, 'T'exas,
since 1963. He was
a member of the
board of directors
and district presi-
dent of the Texas Vocational Agricul-
ture Teachers Association. Mr. Thorn-
ton will be enrolled in the Advanced
Graduate Specialist Program,

Harry K. Thornton
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Ignug K Stories

In

Pictures | ' October, 1968

GILBERT S. GUILER
Ohio State University

Students in a Manpower Development and Training Act program at Bay City, Michigan,
learn complete overhaul wund trouble shecting on tracior engines. Jack Menroe (right]

is making a timing check under the direction of instructor Clayton Brice. {Photo by Edwin
St. John, Michigan)

Students enrelled in @ Manpower Development and Training Act pregram in dairy technology at Andrews University, Michigan, recsive class-
room instruction in artificial insemination. {Photo by Neil O. $nepp, Michigan State University)
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