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Editorials

What Impedes Yocational Education?

Will American public education be
any different because of the Vocational
Education Amendments of 19687 Those
persons who describe the Act as omnibus
legislation that provides the basis for a
new approach to education apparently
think that it will. Others proclaim that
if we are to restore relevancy to Ameri-
can education, vocational education must
be given its proper role. These propo-
nents see the 1968 Act as a means of
enhancing the role of vocational educa-

o in our system of public education.

= 1{ these notions about the purpose and place of
tional education in American education are to ma-
erialize, persons other than vocational educators must
ve similar hopes for vocational education and its role
‘public education. If these expectations of vocational
ucation are to be realized, educators in general and
rsons who develop and enact policy for public education

must see the promise and possibility of vocational education
which we in vdcational education expound. One hindrance
to a common understanding of the role of vocational educa-
tion between vocational educators and others is a series
of philosophical and operational dualisms involving voca-
tional education. We in vocational education are rather
adept both at initiating and perpetuating some rather
rigid either-or categories involving wvocational education
which impede its attaining as prominent a role in public
education as we would like to see.

The foremost dualism is that of general education
versus vocational education. This dualism is clearly manifest-
ed when courses are designed as academic or vocational
subjects. The implication, if not the contention, is that
academic subjects are concerned primarily or exclusively
with a person’s general, liberal, or cultural education while
the exclusive concern of vocational subjects is specialized,
practical education. Recently I heard the dualisin expressed
in a very interesting manner when the reason given for a
proposed discontinuance of reimbursement for eleventh-
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svest Editorial . . .

There is no doubt but that the Voca-
ttonal Education Amendments of 1968
will have far-reaching impact upon agri-
cultural education, This impact is being
felt from the smallest rural high school
with a traditional agricultural depart-
ment to the administrative level in Wash-
ington, I3.C. These amendments, which
focus on the needs of people rather than
areas of subject matter, point out the
need for the development of many new
policies identifying and governing the

-of agricultural education.

Occupational education has been given new dimensions
th vertically and horizontally, Vertically, occupational
ation is extended to include programs for the ele-
ditary school, secondary school and post-secondary school
‘college. Policies need to be developed to define the role
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ton, The State Education Department, Albany, New
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priate Spectal Editor.

Second-class postage paid at Athens, Ohie.

Some lIssues Facing Agricultural Education

of agricultural education at each level. Will instruction in
agriculture at each level be offered as a separate subject or
will it be integrated with other occupational fields to form
a multi-occupational mix? This question and many similar
ones will need to be answered and policies developed to
guide emerging programs.

Horizontally, occupational education has been extended
to serve the envircnmentally disadvantaged, the health
handicapped, out-of-school youth and adults, as well as
students who can achieve in regular academic and oc-
cupational channels. Policy decisions will define not only
the assignment of funds to assist in the development of
programs to serve each group but the assignment of pro-
fessional staff as well, :

Policy decisions will need to establish the priorities of
services to be offered as well as objectives to be attained.
High on the priority list will be the development of programs
to serve the disadvantaged and health handicapped wherever
such persons may be found. As evidence of this, 25 per cent
of the funds of the Act are earmarked for such programs.
Agricuftural education has a real challenge to develop

(Continued on next page)
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From the Editor . . .

and twelfth-grade homemaking courses was that these
courses are more for personal and social development than
for vocational development. Can vocational development
be arbitrarily separated from personal and soclal develop-
ment? Yet it is through actions of this nature that vocation-
al educators perpetuate the general education-vocational
education dualism,

Another set of either-or categories which vocatlonal
educators should ye-think has to do with the theory-
practice dualism. The reverence in vocational education
for concreteness, practicality, and experience can easily be
misunderstood by vocational educators and misconstrued
by others to mean or imply skepticism about the abstract,
about the theoretical, and about knowledge. Vocational
educators do little 2o enhance the role of vocational education
by attempting to separate theory from praciice or knowledge
from experience.

The third dualism has te do with the clientele of voca-
tional education. Seemingly vocational educators’ are pre-
occupied with the noncollege-bound, the nonacademically
talented, and now the disadvantaged and the handicapped.
Apparently we assume that the development of a marketable
skill upon graduation from high school is incongruous with
advanced study leading to a professional occupation. One
can easily get the impression that vocational education is
primarily for persons who will be directed rather than
those persons who will be directive.

I wvocational education is to assume its proper role
in American education, we in vocational education must be
concerned with  students’ personal, social, and cultural
development as well as their vocational development. We
must recognize that theory and knowledge are inseparable
from practice and experience. And above all, we must not
equate vocational education with occupational predestination
to directed rather than directive occupations. As we develop
new policies for implementing the Vocational Education
Amendments of 1968, it would be well for us to take an-
other look at the dualisms which impede, in no small way,
the further development of vocational education. —JRW

Guest Editorial

and establish programs to serve these groups.

Particularly challenging to agricultural education is the
problem of meeting the interests and occupational training
needs of urban youth and adults. Policies and standards

" established for traditional rural programs will need to be
studied and modified to provide a wide spectrum of agri-
cultural education at various levels appropriate to urban
areas,

There is increased concern that all students enrolled
in occupational education courses have available work
experience programs related to their fields of instruction.
Policies relating to such programs in agricultural education
should provide for work experience in the off-farm fields

4

of agriculture as well as farming. This also raissg
question regarding the agriculture teacher’s function diriin,
the summer period. In New York State a policy affecgii,
the summer programs of teachers was developed in g
operation with the agricultural teachers association. T
policy provides funds for innovations designed to impro
the effectivencss of teachers of agriculture through i
application of new and more effective ways of serving youik
and adults.

The role of occupational youth organizations ag
integral part of the instructional programs nceds continys
emphasis. For forty years the FFA has provided stude
enrolled in agriculture an opportunity te develop lead
ship and citizenship and to work cooperatively in a purpo
ful group structure. Policies need to be developed to pio
vide flexibility for states to develop FFA programs' ty
mect the needs of all students enrolled in agricultuss
Through such policy development the FFA can grow in
philosophy and service to youth.

The Vocational Education Amendments of 1968 pro
v1de an unparalleled opportunity for agricultural education
to meet the challenges of our prcscnt and future somety
We have only scratched the surface in terms of service tg
many of the groups which need to be served. Constructive
policies at the national, state, and local levels can open
many doors for providing effective service, Are we preparéd
and willing to pass through these doors and meet the ch
lenge presented? If so, agricultural education ecan Iook to th
future with conf1dence

Themes for Future lssues

August Guidanea In Agricoifural Edveotion

September lostructional Programs In ﬁgri’mﬁ#i‘nf&!

‘Mecharics

October Instructionsl

Hortlevlure

FPrograms Ornamental

November Instruefions! Programs

Supplies

December  Instrustonal Programs Agrifzm‘iurdf

Respurces

January Teacher Edvcotion ond Supervision

THE COVER PICTURE

James Troffer I(right), Agriculiural Occupations [nsfruc~
tor af Warsaw [IHlincis] High School, and Paul Fornell,
Manager of the Warsaw Feed Company, observe as Bob
Doyle, a student of agricuffure af Wersaw High Schools
analyzes the profein content of o sample of feed. [Phote
by Robert W. Walker, University of [llinois.)
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Vhile farming and related agri-busi-
s industries in ocur nation continue
represent a substantial part of our
tal economy, the use of new technol-
gy and mechanization have brought
sout tremendous growth and change.
‘order to keep pace, it is only natural
at we will have to broaden our agri-
ural education programs,
‘Traditionally, vocational agriculiurc
45’ been primarily a program of in-
ruction for high school students with
aly limited instruction being given
young and adult farmers. Yet, voca-
onal agriculture instruction for these
ups is and will continue to be
tal to the industry, If we are to accept
istically our responsibility as leaders
agricultural education to provide
ghly skilled and competent personnel
‘meet the needs of the agricultural
ustry, we must accept a new con-
ot of a total program in agricultural
ucation. I suggest that this total
‘ogram must include instruction in the
gricultural discipline starting at the
mentary school grades and continu-
g through four- -year colleges of agri-
llture plus continuing educatlon for
dults,

CLIENTELE

It is my beliel that a profile of the
ientele to be served by an education-
Pprogram in agriculture should look
meth:ng like the following.

‘Elementary Students Grades 1—5.
nstructional units dealing with mod-
~day agriculture as it relates to our
Merican way of life should be taught
Il students at this level. These units
instruction should be developed
intly by agriculture and elementary
achers with elementary teachers do-
g the teachlng and agriculture teach-
serving as resource persons. The
b]eCt matter could be made more

C. M. LAWRENCE, Supervision
Florida Department of Education

meaningful to the youngsters by fre-
quent use of land laboratories, school
farms, and other facilities used in the
regular agricultural instructional pro-
gram.

Middle School or Junior High Stu-
dents, Grades 6—38. These students
should be offercd exploratory or en-
richment pregrams of frem six to
twelve weeks duration and covering
all the major occupational areas in
agriculture. Though all students should
be given an opportunity to participate,
a wvariety of organizational patterns
would probably develop as these pro-
grams become operational,

A fully certified vocational agricul-
ture teacher, working very closely with
other teachers who are providing sim-
far instruction in other occupational
areas, should be responsible for the
instructional program. Thus, the stu-
dents would be provided with realistic
learning experiences to acquaint them
with a wvariety of occupational areas
in agriculture. Again, land laboratories,
school farms, local farms, and agricul-

tural businesses should be used to their

maximum effectiveness.

Secondary Students, Grades 9—10.
A core curriculum, general in nature
and containing basic units in plant
science, animal science, soil science,
agricultural mechanics, and personal
behavioral science should be provided
at this grade level. These courses.should
be elective and open only to those
students who have had proper counsel-
ing and guidance based upon previous
experiences gained in the exploratory
courses. Regularly certified vocational
agriculture teachers would continue to
teach these classes to provide a select
group of students with the basic knowl-
edges and skills common to most agri-
cultural cccupations.

Grades 11—12, Students in grades

C. M, Lawrence i
Director, Agricul-
tural Educaiion,
State  Department
of Education, Tal-
lahassee, Florda.

C. M. Lawretce

11 and 12 who have completed one
or two vyears of basic agricultural
sciences should have the opportunity
to enroll in courses in selected occupa-
tional clusters such as production
agriculture, agricultural mechanics,
agricultural supplies, ornamental hor-
ticulture, and forestry depending upon
their interests and needs. These courses
would be offered on a semester or year-
ly basis and, ideally, should be sched-
uled in multiple periods as a block of
time.

Teachers with experience and train-
ing in specialized areas of agriculture
would be needed to teach these courses.
Upon completion of this program, the
students should have sufficient com-
petencies for job entry or further edu-
cation in a specialized occupation after
graduation from high school. This
same type of instruction could be of-
fered in a regular high school or in
an area vocational-technical center.

Post-Secondary Students. Area voca-
tional-technical schools and junior col-
leges offer an opportunity for specialized
training in agricultural occupa-
tions for post-high school students.
These programs could vary in length
from one to two years and should
provide instruction and learning ex-
periences to develop competencies at

(Continued on page 8)
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AGRICULTURAL EDUCATION:
SOME PROBLEMS, ISSUES AND PREDICTIONS

ALFRED H. KREBS, Teacher Education
Yirginia Polytechnic Institute

-

Of all issues in agricultural educa-
tion, “the right of the public to be
heard,” “the need for a knowledge of
teaching,” “the struggle for identity,”
“leadership in agricultural education,”
and “focus on application” appear to
be of most importance at this time.

For each issue, some facts, some feel-
ings, and some predictions are present-
ed for your consideration,

teachers of agriculture, all of whomn
are assumed to be equally concern
about quality teaching for youth,

The supervisor, in his assessment
the situation, feels that he reall
doesn’t have much cheice. Rathes
than accept a shrinking or non-growth’
program, some supervisors have chose
to seck teachers among those person
technically expert in subject matter
ignoring the lack of preparation i
teaching. The teacher educator views:
the employment of untrained person
nel, even though expert technicians, a
a threat to agricultural education. Th
teacher educator tends to believe i
better to close a program temporarily
rather than risk permanent loss of the!
program because of the teaching an
organizational efforts of the untraine
person. The teacher of agriculture i
also beginning to express himself o
this issue. Some teachers, and thei
associations, have indicated in rathe
strong language their displeasure wit
the employment of unqualified pers
as teachers. Such action represents
threat to their own positions, to their.
drive for better salaries, to their profes:
gional status, and to their drive for or
ganizational unity.

1 predict that the solution w1
probably be the use of the techni(‘:a___
expert in a carefully defined capacity
which will not include the actual di
rection of or decision making regard
ing the teaching-learning process, no
will it include being responsible for the’
actual teaching of a class. The techni
cal expert will perform non-teaching
duties now performed by the teacher:

There is ample evidence nation-wide
of the ultimate effects of failing to in-
volve various segments of society in the
process of making decisions affecting
their lives. By failing to develop lead-
ers, society has been forced to deal
with persons who became leaders be-
cause they were willing to take the
risks involved in sponsoring activities
which made them highly visible. These
new, untrained leaders used socially
disruptive techniques because, in part,
they knew no other way to get the at-
tention of society and the power struc-
ture. Our country is “learning the
hard way” that those persons previous-
ly “left out” of the decision-making
process can also “get things done.”
Agricultural educators should not con-
tribute to this situation by failing to
involve persons who should be served
by the agriculture program.

It is a safe prediction that a continu-
ing failure to provide for communica-
tion with all segments of the public
we are supposed to serve through agri-
cultural education will result in pro-
grams continuing to serve only part
of that public.

onal subject area identification stress
& need for more coordination of the
stal vocational program, the need for
tudent to be prepared vocationally
her than in one field of specializa-
oti, the need to eliminate the com-
ition for students among the voca-
onal areas, the failure of vocational
ication to adjust to changing socio-
coniomic conditions, the failure of vo-
ational education to train personnel
rlabor market needs, the potential
n improved vocational education
t-benefit ratio, the potential for
ore effective use of supervisory per-
shnel, the need for a vocational educa-
' who has a broad vocational orienta-
on, and the need to adapt program
lanhning in vocational education to
e new “management” concept being
nplemented in the U.S. Department
F Health, Education and Welfare.

‘Those persons who faver identifica-
on of vocational fields of service
tess that it is the subject matter con-
nt that unites ali kinds of educational
orkers, that lack of funds and sup-
drt are the real causes of an under-
eloped vocational education pro-
tam, that coordination of vocational
grams is possible with fields of
ervice identification, that students
/ant subject identification, that ad-
ustments have been made within the
ramework of the vocational agricul-
Ure program to prepare youth for a
iety of agricultural occupations,
t economic feasibility has been and
ill continue to be the determining
actor regarding program identifica-
tion, and that specialization will con-
ue to exist regardless of how voca-
orial  education is structured and

The Public’s Right To Be Heard

The first issue which I have select-
ed deals with the method of select-
ing advisory council or consulting com-
mittee members. There is some rather
sharp disagreement within the profes-
sion regarding the kind of person who
should 'serve as a member of an ad-
visory council. At the present time,
much of the literature on advisory
councils contains recommendations on
procedures for selection of advisory
council members which are not sound
if we seek a council representative of
the public and which could lead to the
discovery and development of lay
citizen leadership for education.

The most promising of presently
known procedures is some form of
choosing by lot, a random selection
procedure. Basically, this procedure
consists of developing a list of all per-
. sons eligible for membership based on
certain eligibility requirements. For a
school sponsored departmental citizen
advisory council, these requirements
could be eligibility to vote in school
affairs, being a member of the adult
population served by the department
concerned, and not being a school em-
ployee or board of education member.
The persons to be nominated are then
selected by use of a table of random
numbers, Members are always ap-
pointed from the list in the exact order
in which their names are drawn or
obtained in the randem selection pro-
cedure.

The Need for a Knowledge of Teaching

The second issue is that of the em-
ployment of persons not prepared in
teaching to fill teaching positions. This
issue was chosen because of its potential
for causing disunity among agricul-
tural educators.

The issue has its origin in two very
different sets of circumstances. One
set of circumstances is that resulting in
a shortage of teachers; the other set
is philosophical In nature, dealing with
the helief by some people that the
person who teaches need be expert
only in his subject matter and that
there is no teaching methodology con-
tent. These two sets of circumstances
set the stage for conflict among
supervisors, teacher educators, and

The Struggle for Identity

The third issue selected, and one of
the most explosive issues of the present.
time, is that of maintaining the identili-
cation of the various fields of service
in vocational education. The basic:
arguments for elimination of voca

predict that fields of service
ification will survive the current

THE AGRICULTURAL EDUCATION MAGAZIN Y, 1969

H. Krebs {standing, center}, Professor of Agricultvral Educa-
Virginia Polytechnic Institute, discusses his lecture on “Agricultural
ion: Some Problems, [ssues, and Predictions” with Robert Terry
iited, left] and Lloyd Blanton, graduate students in agricultural
“ tion at The Ohio State University, and Dr. Robert E. Taylor
iiding, right] and Dr. Ralph E. Bender. Dr, Krebs' lecture, sponsor-
i the Graduate School at The Ohio State University, was pre-
to graduvate students and foculty in Agricvltural Education at

hio State University on Februdry 27, 1969. {Photo by Ralph J.

challenge. The human psychological
need for identification, the influence
of subject matter on teaching method-
ology, the fact that teachers are teach-
ers of a subject matter content to
which they have a strong allegiance,
and the practical need for teachers
with' similay subject matier interests
to work together are forces too strong
to be: overcome for any extended
period of time.

Leadership for Agricultural Education

The fourth issue which T have
chosen is that of whether leadership
for agricultural education will be pro-
vided largely through the 1.5, Office
of Education staff or from within the
profession. The issue as I have develop-
ed it deals with leadership in program
philosophy and concept.

Some of the facts of the situation
have already been referred to earlier.
Relevant to thig issue are such facts as
the employment in the U.S. Depart-
ment of Health, Education and Wel-
fare of vocationally inexperienced per-
sonnel to direct vocational education;
the transparent efforts of federal per-
sonnel to use vocational funds for
general education programs; and the
gradual elimination of agricultural
education personnel in the U.S. Of-
fice of Education. Other concerns are
the continuing failure of the naticnal
administration to fund fully public
school vocational education, the mas-
sive funding of vocational programs
through neon-public school agencies;
and the continuing failure of agricul-
tural educators and other vocational
educators to define the kind of leader-
ship needed at the federal level.

We do need agricultural education
personnel in the 1.5, Office of Educa-

tion, The nature of the developing
situation regarding federal support for
education, the trend toward federal
taxing as one source of state revenues,
the influence of national administra-
tion personnel in determining bhudget-

ary recommendations for Congress
and how funds appropriated will be
expended, and the increasing com-
petition for funds for many new pro-
grams indicate the need for able per-
sons in the U.8. Office of Education
to provide coordinating and consulta-
tive services for agricultural educa-
tion.

However, this is only one part of
the leadership structure needed. In
addition, we very much need a high-
ly visible agricultural education leader-
ship within the profession. Needed is
the development of some mechanism
for a dynamic melding of the potential
for leadership in agricultural educa-
tion which rests with our three na-
tional agricultural education associa-
tions. Agricultural educators need,
somehow, to have available to them at
all times state and national data relat-
ing to agricultural education as a basis
for testifying before Congressional
groups. The agricultural education pro-
fession needs a well informed leader-
ship whom the AVA can and will call
to Washington to take to individual
national legislators and legislative com-
mittees.

I predict that the current crises in
agricultural education will result in the
development of a strong national
leadership within the agricultural ed-
ucation profession, and that this leader-
ship will become effective in represent-
ing agricultural education both through
better use of the American Vocational
Association staff and through stronger

( Continued on next page)
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{ Continued from page 7)

direct activity at the state and national
levels.

Focus On Application

We are in a dangerous peried of in-
novation and renovation. We could
easily destroy agricultural education
by our own efforts to strengthen and
preserve it.

Examine, if you will, the tremendous
development in ornamental horticul-
ture. Is it going to be possible, in the
future, to place all of those completing
these programs in ornamental horti-
culture jobs? I think not, and agri-
cultural education is mnot alone with
this kind of problem. For example,
there is already a great fear that the
cosmetology development may be get-
ting out of hand in some states. Ex-

agricultural courses substitute for re-
quired science courses in the high
school curriculum. I 'have observed
some teachers turning agricultural
courses content aside to make certain
the traditicnal science content was in-
cluded.

Consider, if you will, the current
emphasis in evaluation on placement
of vocational program graduates in
jobs carrying the label of the voca-

amine, if you will, the cffort to have

Agricultural Education: Some Problems, Issues and Predictions

tional course completed. All vocation-
al education may soon suffer a hang-
over from this ill-considered criterion.
Consider, if you will, the cffort to
secure the acceptance of vocational
agriculture as a sclence through spe-
cial identification with the teaching of
basic biological principles. Carried to
its logical end for other basic subjects,
this could lead someone who didn't
understand vocational agriculture to
the conclusion that agricultural educa-
tion is not needed because all solid
content is taught elsewhere. Consider,
if you will, the effort at the University
of Maryland to develop the occupa-
tional cluster concept in industrial ed-
ucation, Iromca]ly, the U.S. Office of
Edpcation is paying industrial educa-
tion to develop what is criticized in vo-
cational agriculture — a program
which prepares youth for a variety of
occupations.

All of these developments, and
many others, will be important to ag-
ricultural education. We know we
need to develop a new concept of
basic agricultural Lknowledges and
skills for “agricultural occupations”
as prerequisite learnings for specialized
agricultural options, The idea that all
agricultural teaching can be based on

the knowledge and skill needed 'fg
farming is no longer defensible, =
But our present and future dcpeH
not so much on these new dlrectlon
and innovations as they do on th
teaching of agricultural content 16
application. If we keep our objective
firmly rooted to preparing youth gp
adults for today’s agricultural wegl
emphasizing the development of e
ability to perform tasks adults pey
form to make a living, then we will ng
need to worry about how well our p
gram serves, how well it will be accf:p{
ed, or how well it will measure. u
when evaluated. :
I predict that those vocational
culture programs which survive wilp
be those which relate teaching to the
development of abilities to perfors
tasks adulis perform to earn a livig
Other agricultural courses may, arn
T hope they will, survive as general éd
ucation offerings, but only the occupa
tional task oriented program will sur'
vive as a vocational offering.

It would be propitious if I might
jave the gift of clairvoyance for you
puld then be assured of predictive
tatements characterized by wvalidity,
ccuracy, and confidence. I confess a
ack of perceptiveness in the realm of
orecasting. As a matter of fact I have
lifficulty keeping abreast of what will
appen in agricultural education in
969, let alone the 197(0’s. But in this
~think I am not alone.

We have been provided a plethora
f predictions many of which are based
an extremely limited basis of ex-
erience and knowledge of agriculture
d agricultural education, This has
ed to a sort of in-house discount of
he forecasts by those who have spent
eir professional lives in the field. I
¢call hearing the highest officials in
he U.S. Office of Education insisting
hat the future of all vocational edu-
ation must be charted by gencral edu-

Summary

These five issues are basic to wha
ever future agricultural education ma
have. Success in dealing with the
issues will set the stage for the succes
ful resolutionn of other issues whi
could have been selected.

(Continued [rom page 5)

vocational and technical levels, Pro-
grams in such an institution should be
coordinated by a regular vocational
agriculture teacher, but specialized in-

. struction could be provided by tech-
nically trained agricultural specialists.
Adult Students. Short term special-
ized instructional programs should be
provided in all types of educational
institutions for all adults who are work-
ing full-time in agricultural occupa-
tions and need training or retraining
in order io achieve job stability or ad-
vancement. Selection of courses and sub-
ject matter areas within courses should
be based on the needs and interests
of the adults employed in on-farm
and off-farm agricultural ecccupations.
Ideally, full-time adult agricultural
teachers with competencies and expe-
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A Complete Program of Agricultural Education

rience in the subject matter areas to
be covered should provide the instruc-
tion.

Special Needs Students. The National
Vocational Education Acts make it very
clear that we are obligated to serve
those students “with special education-
al handicaps.” Special programs should
be developed at all levels “for per-
sons who have academic, socio-cco-
nomic or other handicaps that prevent
them from succeeding in the regular
vocational agricultural education pro-
grams.” Programs of instruction should
be developed to assist these persons
to become gainfully employed or to
correct their deficiencies and return
them to the regular vocational agricul-
ture instructional programs,

ators, sociologists, industrial psychol-
gists, econontists, and others with con-
epts based on alleged “wider dimen-
ns,” Much of this guidance is, 1
ontend, immaturely pretentious and
and indicative of a lack of cornprehen-
1on of what vocational education in
griculture is all about,

As we look ahead to the 1970’s, we

WHOSE RESPONSIBILITY?

By now many of you are agree
that such a complete program of agi
cultural education should be planne

The Outlook for Agricultural Education

MILO J. PETERSON, Teacher Education

University of Minnesota

need all the advice and assistance we
can get from whatever source. The
future course is by no means a clear-
cut pattern; several variables must be
considered.

A LOOK OVER THE SHOULPER

If history has any practical value,
it is to help us plan for the future.
What are some of the characteristics
of agricultural education in the public
school system that have been respon-
sible for its growth and development
—or lack thercof? At the risk of being
contradicted I shall cite some examples.

—The project method was a creature
of early vocational agriculture. It was,
appropriately encugh, “discovered” by
others some twenty years later.

—Parent-teacher cooperation, an cs-
sential ingredient of successful vocation-
al agriculture in rural America, was
old hat long before the P.T.A’s devel-
oped effective programs of home-school
cooperation,

—VFrom the beginning a hallmark
of vocational agriculture was the idea
that the local community school must
be a part of rather than apart from
the community 7t purported to serve,

—A product of early scholars in

and implemented, but who has th
responsibility for doing this? I subm
that it is our responsibility! Howeve)
we cannot do the job alone, Ceopera
tion with teachers of general educatio

This article is from a presentation made by

THE AGRICULTURAL EDUCATION MAGAZIN

as well as other areas of wvocatio
education is essential in all phases 0
the planning, Supervisory and teache
education staffs, local coordinators
agriculture programs, and all teacher
of agriculture must provide the leade
ship needed to develop educational pro
grams for all who need knowledges
skills to succeed in agricultural 0C
cupations,

Dr. Peterson to the Agricultural Education
Division during the 1968 convention of the
American Vocational Association. Dr. Peter-
son, Professor and Chairman of the Depart-
ment of Agricultural Education at the Uni-
versity of Minnesota, is a Past-president of
the American Vocational Association.

Mile J. Peterson

(1969

agricultura] education was the concept
that all peeple in the community—
those who would remain to become
the taxpayers, lawinakers, and school-
hoard members, as well as those seek-
ing their future elsewhere—svere equal-
ly entitled to cducational opportumity
tailored to their needs,

—The FFA, whatever its future, has
been a dramatic and successful use of
student dynamics in developing indi-
vidual leadership, citizenship and free-
dom with responsibility. Even now it
is a model for other youth groups.

This is not to say that these ideas,
concepts, and practices had not pre-
viously been promulgated. But in our
time agricultural education has been
the bellwether of advances in phi-
losophy as well as method, This gives us
real responsibility as we look ahead.

WHAT DO WE KNOW?

Research is the lifeblood of any edu-
cational cndeavor, Research provides
the benchmarks against which new
developments are gauged. 1 plead for
more and better research in agricul-
tural education in the 1970's. 1 think
it will come; it must. This necessitates
a tremendous improvement in the qual-
ity and quantity of research efforts in
teacher education departments. But,
that is another subject.

WHAT 15 THE OUTLOOK?

As we consider the outlook for the
197(0°s therc are a few factors to be
considered, First is the increasingly mi-
nority position of agriculture and rural
areas in general, The one-man one-
vote decision of the Supreme Court
has made geographical representation
a thing of the past. Thus the areas
producing new wealth are really minor-
ities in every sense except in contri-
bution.

(Continued on next page)
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(Continued from page 9)

Effective Communication

for more effective communication and
public relations. I predict we will meet
this challenge through a variety of
channels. This prediction is based on
what might be a precarious, three-part
assumption.

First, those engaged in agrmultural
education will have the initiative and
imagination to grasp the new dimen-
sions of programming without losing
the permanent values of cstablished
vocational agriculture programs. Sec-
ond, other fields of service in vocation-
al-technical education will recognize
their inter-dependence with vocational
agriculture  and utilize the best
ingredients of all programs, The third
consideration involves the necessity of
recognizing the dual functions of pro-
gram homogenization while simuita-
neously maintaining the specialized ex-
pertise of each field of service.

Entreprencurship

The next decade of agricultural edu-
" cation will see increased emphasis on
training the entreprencur. This will
be a more difficult accomplishment in
the future because most high school
students will be trained for employ-
ment in off-farm agricultural occupa-
tions, Thus we need te give priority to
high quality occupational experience
programs. This extension of the con-
cept of supervised farming programs of
production agriculture to off-farm
agricultural occupations will constitute
a significant aspect of agricultural edu-
cation in the 1970

‘ Oeccupational Establishment

In my crystal ball is another shape
of things to come. It has to do with
the immediate post-high school edu-
cational programs for persons inter-
ested in the wide and wonderful world
of modern agriculture. Here my outlook
is perhaps more a prayer than a pre-
diction.

It is high time we addressed our-
selves to the problem and process of
occupational establishment. We have
historically taken the unrealistic posi-
tion in the pre-1960 days that we
were training boys only for establish-
ment in farming. But in reality we

For agricultural education this calls

The Outlook for Agricultural‘ Education

stocked our post-high school young
farmer classes with young men already
on farms. Too few of us zeroed in on
the challenge of identifying occupa-
tional or establishment opportunities
and processes. Too few of us maintain-
ed a roster of young men who needed
help in locating opportunities, arrang-
ing adequate sources of financial back-
ing, and working through the complexi-
ties of the establishment process. This
will be easy to accomplish in off-farm
agricultural occupations where the ob-
jective is Immediate placement in a
wage earning job. In a plopri(‘taw
venture such as farming or running a
horticulture business the challenge will
be greater. But it must be done!

Let us keep in mind the fact that
without well managed, profitable farms
there will be no opportunity or need
for the distributive, sales, service and
processing agricultural industrial com-
plex.

Emerging Areas

There are some emerging areas-that
look iike winners. Let me itemize a
few of them.

The farm business management jpro-
gram. I cite this to dramatize the fact
that spokesmen for farmers, the men
on the land, are getting scarce. It may
well be that vocational agriculture will
be the segment of public education
identifed most closely with production
agriculture. Who speaks for-the farmer?
We do!

Off-farm  agricultural occupational
training. We are off and running.
Training programs for those engaged in
the business of agricultural chemicals,
feed, seed, fertilizer processing and
distribution, and agricultural machinery
equipment and power servicing and
sales are making good progress.

International education programs in
agriculiure. Here is an area in which
I expect to sec expansion limited only

by the availability of qualified person-

nel. Just ag our government has turn-
ed toward vocational education to help
solve its manpower problems, so have
the governments of developing coun-
tries bcgun to realize that without an
agriculturally liberate population on the
land, absorption of new technology is

an idle and wasteful dream.

Vocational horticulture. Thig seems
to be a long neglected program 5
is finally being recognized. The nyl;.
million dollar horticulture lndustry ¢
compassing such diverse occupat
opportunities as inspectors for stife
highway depariments (roadside pl
ing), garden centers, nurseries,
meanagement, landscaping, i
groundskeeping, flower shops, and yo
name-it present a challenge for whigl
we in vocational agriculture should b
scverely censured by reason of our ng
glect. Let’s remedy that. 1 'pI‘LdICt we
can do the job if we are as img
inative and capable as I have always
sald we were,

Metropolitan agricultural education.
Some may rule this out as an area of
our responsibility, I do not. Do yoy
know how many thousands and milliong
of people, both young and old, have
never seen a cow and think milk (‘omes
from a cardboard carton?

Some vears ago I wrote an article
for a trade magazine in which I d
picted the consternation precipitated

by the appearance of a strange animal;
later identified as a cow, that wandered:

onto a runway of the Minneapolis-St;
Paul airport. At the time I thought
it was funny; now I think it is tragic,
Certainly we in agricultural education
have a Iespon51b1hty of highest priority
to bring an understanding and ap:
preciation of the role of agriculture in
our lives. At the least there should be
a real effort to give elementary and
junior high school students a chance
to understand something of the source
of their daily bread—to say nothing of
their latest sweater fad.

High school vocational agriculture
and the FFA. Many of us are suffering
a bad case of the heebie-jeebies as we
survey the current scenc. There is not
the slightest doubt in ryy mind that the
high school FFA program will survive
and prosper. In the recent past it has

suffered from its own success. As Lo

understand the situation, the Congress
does not intend to degrade vocational
agriculture in order to build up other

aspects of vocational cducation. The in-

tent i3 to improve and expand all vO-
cational education,

Another Feature

There is one sad and disljii"itiflg
feature in the picture. Unless the U.5.
Office of Education comes to grips

THE AGRICULTURAL EDUCATION MAGAZlNE

the realities of human neceds for
iand fiber and gives agricultural
ieation in the public schools a chance
: gorous growth we are in trouble.
cannot predict what will happen in
471970’s, ‘but I sincerely hope that
me policy and administrative prac-
s will undergo a 180-degree tumn.
Sicultural education must be a visible
i viable part of the U.S. Office of
.d‘ﬁcation. We mist do our part to
qeé. that this is done.

SUMMARY

People will continue to cat and
ear clothes. An essential and increas-
mgIY significant part of the education-
al aspect of production of food and

fiber will be recognized as a primary
responsibility of vocational agriculture.
This will be due, in part, to the pre-
occupation of universities and colleges
with aspects of agriculture less related
to the direct and immediate needs of
the man on the land, This in no way
suggests that what universities and col-
leges are doing is not appropriate. It
means a rcalinment of educational
rescurces and missions.

Vocational agriculture, like all voca-
tional education, must produce a favor-

able benefit-cost ratioo We must do

the research and tell the story.
During the 1970°s the image will

change. Agricultural education will

emerge as a comprehensive education-

al program ranging from farm business
management, to horticulture, to inter-
national programs, and to agribusiness
of every kind. Area schools, middle
schools, high scheols, colleges, and uni-
versitics will all be involved. At the
high school level we will sce a great
increase in multiple teacher depart-
ments,

Agricultural education will offer pro-
grams for people of all ages in all
communitics. The use of sophisticated
machines and methods will help make
this possible.

If this sounds optimistic it is be-
cause I have faith in the future, faith
in our ability to preduce the teachers,
and faith in the future of agriculture.

OIL. PHYSICS by Helmut Kohnke.
New York: McGraw-Hili Book Com-
pany, Inc., 1968, 224 pp. $10.50.

- 'This bock is well written and up to
date in the basic essentials of soil phys-
cs. The first chapter presents the im-
portance of this emerging agronomic
science and  discusses the role of this
ciencé in obtaining a complete under-
tanding of plant production. The phys-
cal aspects of soil are given their cor-
rect perspective with the other soil

technically written, persons with ele-
tentary background in chemistry,
physics, mathematics, and soils should
have little difficulty in understanding
the material. Each chapter presents onc
Important aspect of soil physics, The
chapters deal with the physical com-
onents of soil water, composition,
tlays, structure, organic matter, air,
Smperature, color and physics as a
factor in soil management. Some of the
aterial is rather technical, but the
]ast chapter on using knowledge of soil

ULY, 1989

BOOKE REVIEWS

GERALD R. FULLER, Special Editor

‘University of Yermont

physics in soil management should be
easily understood by persons with a
background in soils. This chapter pre-
sents the practical aspects of soil phys-
ics in plant production.

The book would have limited usc in
a secondary cducational program. It
should certainly be used as a reference
by any teacher of agriculture who of-
fers agromomic instruction. Selected
units of the book could be used as a
reference by secondary students in help-
ing them understand the physical as-
pects of seils as they relate to practical
plant production. Students on the
secondary level will not have had the
necessary scicntific  background for
comprehension of the technical content

of the book.

The hook’s greatest utility would be
with advanced undergraduates in a
baccalaureate program and with be-
ginning graduate students. It could
also be used in junior colleges if the
students are training for employment as
soil technicians and have the appro-
priatc background in related subjects.

John D. Tedd
The University of Tennessee

FARM BUSINESS MANAGEMENT
by E., I». Chastain, Jr., Joseph H.

Yeager, and E. L. McGraw. Auburn,

Alabama: Auburn Printing Com-
pany, 1968, second edition, 175 pp.
$2.50.

Faym Business Management is a
paper bound volume with a central
objective to present a nucleus of in-
formation — principles, concepts, and
problems — in farm business manage-
ment in a very readable approach.
This is a revised version of the book
which was published in 1962, Brevity
throughout provides the reader with
a great deal of factual information on
every page. The book is divided into

" twelve  chapters: The Management

Challenge; Agriculture as an Industry;
Getting Started in Farming; Selecting,
Appraising, and Buying a Farm; Credit
and Its Wise Use; Prices; Marketing;
Farm DBusiness Analysis; Farm Reor-
ganization; Farm Lahor and Mechan-
ization; Family Resource use Alterna-
tives; and  Fconomic Development.
Each of these chapters deals fully
enough with the subject to convey
basic essentials to the reader. The book
contains a generous number of tables
and figures. Brevity and clarity are
evident throughout this book.

This publication can be used as a
textbook for high school classes of
agriculture as well as for post-high
school classes. The authors are well
known staff members of Auburn Uni-
versity, Auburn, Alabama.

C, O. Loreen
Washington State Umversxty
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'.etiilg the agricultural education
seds of its clientele through the devel-
sment of comprehensive local plans.
What should be the nature of agricul-
taral education in your state and com-
dunity five years from now?

IMPLICATIONS FOR AGRICULTURAL EDUCATION —

Manpower Requirements

The Vocational Education Amendments

" Up to five million dollars are made
vailable annually to the Secretary
f Labor to assist vocational education
ersonnel in financing national, region-
], state and local projections of man-
_power needs. Agricultural education
ersonnel will need to work with in-

ROBERT E. TAYLOR
The Ohio State University

What are the implications of the Groups to be Served
1968 Act {P.L. 90-576) for agricultural
education? It is difficult to discuss the
implications with assurance at this time
since administrative regulations and in-
terpretations have not been finalized.
Historically, these interpretations and
applications have been even more sig-
nificant than the legislative base from
which they were derived. Secondly, 1

lay in meeting these training 1 ' . . .
pray £ g needs. ssure that agricultural training needs

re determined in sufficient detail to
rovide definitive data for planning at
1l levels. Precise data should be useful
n developing programs for clusters

Perhaps the most fundamental im-
plication is that agriculture is not men- .
tioned, nor is any other occupaticnal Providing access to vocational edus
service area. The primary emphasis of  cation is stressed. That is, these groups.
thesé amendments is on groups of of people must have “access to voca- nd specializations within agriculture
people—not occupational areas. These  gnal programs which are of high" t the high school and post-high school
groups to be served include: high schoal quality, realistic in light of actual or vel.
students (including programs to pre- anticipated opportunities for gainful ‘
have some doubt a3 to the propricty parc themm for advanced or highly ‘employment and. s.:u‘ited 1o their n'e'eds,_
of the question, George Santayana, in Sfflued POSt-S_f!COHdal"Y vocational-tech-  {nierests and ablhtIES‘.” We can mfer_-
his Life of Reason states, “Those who nical education); Jpersons who have  that a person’s residence, ‘rural or

completed or left high school and who  yrban, should not determinc whethe
are available for study in preparation oy not he has the opportunity to pres
for entering the labor market; persons pare for a carcer in the broad agricu
who have already entered the labor (yral field. Will urban residents have
market and who need training or re- ,p opportunity, to prepare for an agri-

Access

ocational Fducation Broadened

i 'What is “fundable” vocational edu-
ation has been broadened and extend-
d. Not only does it provide for specific
rograms designed to prepare individ-
als for gainful employment, it sup-
orts pre-technical programs specifical-

cannot remember the past arc con-
dermned to repeat it.”’

Traditionally, agricultural cducation
and vocaticnal education have sub-

ividuals conducting these studies to '

stituted legislation for a viable educa-
tional philosophy. Too frequently our
actions scem to be attuned to the
interpretations and implementations of
the Act. It became our beacon and
guide. Legislation was static, adminis-
trative regulations became fixed, where-
as an educational philosophy should be
dynamic and far more pervasive.

Properly in the minds of many, the
fundamental] question is what should
be the nature and character of agri-
cultural education in the United States
and in what manner can the support
and impetus available through the Act
contribute to this, needed program?
Agricultural education in the United
States must be more than legislative
prescription. Are we going to repeat
the mistakes of the past or will we view
new legislation with a fresh perspective?

With, these concerns and reservations
in mind, let us proceed tc examine
some of the major implications of the
amendments. It should be noted that
it is almost impossible to indicate
specifically what are new areas of em-
phases and what are continuations of
emphases that were initiated with the
1963 Act,
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training to achieve stability or advance-
ment in employment; persons who have
S0ClOECONOMES,
handicaps that prevent them from suc-
ceeding in the regular vocational edu-
cation program; and persons who have
handicaps and who need special edu-
cational assistance or require a modified
vocational education prograi.

The emphasis is on flexible, imagi-
nafive approaches to meeting the oec-
cupational preparation needs of these
groups utilizing the resources and com-
petencies of a wide range of institu-
tions and agencies, Assuredly, agricul-
tural education has a wvital role to

cultural occupation in your state?

Annual and long-time state plans are:
required—not the adminisirative docu-
ments of the past that have been mis-

" labeled as plans, but realistic educations
al plans that identify employment op-
portunities, training needs and specific:
ways and means ol assisting individuals
to qualify for employment or to advance
in their chosen vocational and techmi-
cal fields. There is a new opportunity
and responsibility for local communities:
to devise more effective approaches for:

Robert E. Taylor is Director of The Center for Vocational.
and Technical Lducation and the ERIC Clearinghouse o0f:
Vocational and Technical Education and Professor of Ag-
riculiural Education at The Ohio State University. :

Robert E. Taylor
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:1;'; designed to prepare high school
youth for entry into post-high school

rograms. It also supports individual
nd group vocational guidance and
ounseling. This connotes a greater
oncern for the problems associated
ith career choice and development.
ch vocational guidance and counsel-
ng would not necessarily be restricted
o the professional counselors. A more
ignificant role for vocational teachers
indicated.

valuation

" Increased funding places additional
mphasis on accountability for the out-

‘comes of vocational programs. Both
annual and long-term evaluations are

mphasized. Therefore, there is a new
ense of urgency to secure more ac-
urate employment oppertunity fore-
asts, develop definitive educational ob-
ectives, and to maintain placement
nd advancement records of students,
urther, we need to devise means of
valuating the outcomes of agricul-

tural education instruction beyond the

aditional percentage employed in
reas trained, What are the other con-
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"Traditionally, agricultural education and vocational

educafion have substituted legislation for o viable educa-

tional philosophy. Agricultural education in the United

States must be more than legislative prescription.”

comitant values and benefits of ef-
fective and efficient vocational instruc-
tion? What are our objectives in this
regard?

Fconomic models are gaining in-
creased prominence in the evaluation
of educational efforts. No longer are
the questions “Ts this vocational pro-
gram doing some good? Is it of some
benefit?* The relevant question is “In
relation to all the alternative uses of
these funds, is this vocational program
yielding the greatest return to the in-
dividuals enrolled and to society?
Cost effectiveness in conducting train-
ing programs and cost-benefit ratios
based on program costs and anticipated
returns to individuals and society will
have an increased weight in evaluating
agriculture and other vocaticnal pro-
grams. Is the “pay off” greater for a
high school preduction program than
for a special program in horticulture
for the disadvantaged? Greater than
a technical program in agricultural
equipment or adult farmers? How do
the benefits compare to possible pro-
grams in health or the emerging tech-
nologies? What is the evidence?

Advisory Councils

Increased emphasis, leverage, and
even power has been assigned to staie
and national advisory councils on vo-
cational education. Provisions are made
for funding staffs to assist them in
gathering hard data and in making
the reviews of program plans and the
evaluation of accomplishments that are
required. They also are to advise state
boards on policy development and the
preparation of reports. In delineating
the compositions of these councils, the
basic rationale of the Act again comes
through; namely, personnel represent-
ing groups of people to be served and
the institutional capacities for meeting
these needs, such as community colleges
and secondary schools, rather than oc-
cupational areas. Agricultural educa-
tion personnel will need to cooperate
with staff members of these councils

in securing “hard data™ on the needs
and accomplishments of agricultural

education programs.

Funding

While the Act authorizes expendi-
tures appreaching four billion dollars
over the next four years, it should be
rémembered that these are authoriza-
tions and not appropriation levels.
Each Congress will decide the level at
which the authorizations will be fund-
ed. Also, it is quite probable that this
will be on a selective “line” basis

rather than a uniform percentage cut-

ting across all sections of the Act. A
more specific implication for agricul-
tural education is that categories by
service area are no longer identified
for funding, and a new group of cate-
gorics hag been introduced as “set
asides.” These “set asides” account for
40 per cent of the state grant and in-
clude programs for post-high school,
the disadvantaged, and the handicap-

~ped. Programs in these areas have

first priority on funds,

Unless there are substantially in-
creased appropriations over the pre-
vious year (at least 75 million), it is
quite likely that federal funds for
traditional agriculture programs will be
reduced, since the “set asides” are
Congress’ priorities for areas of em-
phasis and are the first to be served.

Allocations of funds (reimburse-
ment) within the state are not to be
on a uniform basis. Funds are to be
allocated on several criteria including
need and ability to pay. There is a
strong implication that to attain equal
educational outcomes among various
groups to be served, unequal funding
will be required. This places a tremen-
dous burden on leadership personnel
to develop a sound rationale for deter-
mining educational needs and to de-
velop a solid data base for planning
and making decisions on differentiated
support levels for various programs and
locales.

(Continued on next page)
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Implications for Agricultural Education

(Continued from page 13)

Organization and Staffing

The new emphases on groups of
people to be served and varicus in-
stitutional levels for conducting pro-
grams give rise to guestions concern-
ing the most effective organizational
structure for administering vocational-
technical education at all levels. One
of the most fundamental questions is
whether agricultural education leader-
ship personnel will remain “in line”
and administer funds, or whether they
will become consultants and work with
teachers and others upon request, with
the reimbursement moneys channeled
through a different administrative
structure,

Other concerns in this area are
where will the additional talents and
specializations nceded for providing
leadership in the development of co-
operative programs, work-study pro-
grams, residential schools, working with
the disadvantaged and the handicapped
be found, and how will they be inte-
grated into the organizational struc-
ture? What will be their relationship
to occupational specialists? Who will
be responsible for developing  long-
range comprehensive plans for voca-
tional and technical education?

Cooperative Programs

IF'unds are available for cooperative
programs to stimulate the further de-
velopment and expansion of vocational
programs utilizing cooperative arrange-
ments to assist young people in secur-
ing meaningful work experiences and
to help reduce the artificial barriers
separating work and education. Such
programs imply a more active involve-
ment and participation "of employer
groups, and they are especially signifi-
cant for the development of off-farm
agricultural occupation programs. Pro-
visions are made for work-study pro-
grams for vocational education students
who need employment to continue their
vocational training,

Curriculum  Development

Funds are available to the Commis-
sioner of Education to use in making
grants or contracts for a variety of
purposes concerned with the develop-
ment, testing, and dissemination of cur-
riculum materials for new and chang-
ing occupatioral fields. This includes
not only the development of materials
but identifying and adapting instruc-
tional materials from other agencies
and sources such as the Department
of Defense and training personnel in
curriculum  development. What new
and emerging occupations in a agri-
culture have national implications for

curriculum development?
[

Exemplary Programs and Projecis

Provisions are made for exemplary
programs up to three years’ duration.
This provides means of stimulating,
through federal support, demonstration
programs aimed at strengthening the
bridge between school and earning a
living. Such programs may be con-
ducted by states, local educational
agencies, non-profit organizations or
institutions, or through contracts with
public and private groups, including
business and industrial concerns.

Exemplary programs should em-
phasize means of broadening individ-
uals’ awareness of career opportunities,
should utilize cooperative work study
as a means of bridging the school-to-
work gap, and assume responsibility
for placing graduates. There is a strong
implication for elementary, pre-voca-
tional, and intensive group and in-
dividual guidance. It is anticipated
that districts funded for such pro-
grams would assume responsibility for
maintaining the program after the
three-year grant. 4

The Act provides for schools to
demonstrate the feasibility and de-
sirability of residential vocational
schools for certain youth of high school
age. The major emphasis is on large

"The primary emphasis of the amendments is on groups
of people — not occupational areas. A person’s residence,
rural or urban, should not determine whether or not he has
the opportunity to prepare for a career in the broad field

of agriculiure.”
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urban areas having substantial 1
bers of youth who have dropped out's
school or are unemploved. o

aptive in meeting the requirements
i the Act, other institutional capaci-
ies can be utilized.

"More effective relationships are need-
4 among service areas and between
scational and general educators. Pro-
edures must be devised whereby voca-
ional teachers from several occupa-
ional areas may contribute to the
proficiency of an in-

Research and Training

One of the significant modification
in this part of the Act is that 50 pe
cent of the funds is to be distribyte;
directly to the states, with the balang
reserved for the Commissioner’s vgg '3
funding projects and activitics of ny
tional significance. This should enah]
agricultural educat_ors and other group
to secure funds at the state level {5
rescarch, development, and trainii;
needed to bring about changes, redirise
tions, and modifications in progranis
Research Coordinating Units are g
be funded through allocations to th
states. Provisions are made for tha
dissernination of research and related
information. '

Another titfle of the Act provides
funds for training and developmert
programs for vocational education per:
sonnel. These include leadership devel:
opment awards for prospective teach:
ers, administrators, and specialists. Ex
change programs, institutes and othér
devices aimed at improving and main-
taining technical competency of in:
structional personnel are included.

(_;_Cupation al
i"_kidﬂal.

mplications for Planning

“What then are additional implica-
ions for agricultural education? Per-
éips the most fundamental and per-
asive implication is the need for
rther clarity of our educational
hilosophy to guide the development
f'a comprehensive program articulated
vith other public and private elements.
his implics, too, more sharply defined
ducational objectives with perfor-
jance goals that go beyond the pro-
ram objectives that we have had in

_The emphasis and need for compre-
ensive long-range planning cannot be
verstressed. We should think in terms
f a “total systems approach” to plan-
ing agricultural education within a
tate, Perhaps this is more accurately
escribed as a subsystem since agricul-
gral education must relate to other
lements in vocational education, gen-
ral education, cooperative extension,
rade associations, and employer
toups, The systern should provide a
teans for identifying employment op-
portunities and training nceds for all
roups to be served—production, off-
arm, post-high school, adult and young
armer, semi-professional (technical),
pecial needs students, rural residents,
rhan residents, general education in
griculture, as well as vocational needs
- agriculture. Further, the role of
arious institutional groups within the
ates such as the comprehensive high
chools, technical institutes, and area
ocational schools need to be identified
o that high-quality, realistic programs
‘are available to all. Effective interface
gtween the various institutional groups
ithin the specific subsystem and with
ther elements of public and private
ystems should be effected. Such an
pproach should identify the agricul-
ural education needs of all groups of
Cople and at all levels, kindergarten
hrough the graduate school both vo-
ational and general. In essence, it

Program personne] should exploit 1
search and development investments in
vocational and technical education. Not
only those that will evolve from thé
new Act but those that have bee
funded previously. The ERIC system
publications—-Research in Education
which includes the inputs of all clear
inghouses, Abstracts of Instructional
Materials in Vocational and Technical
Education (AIM), and Abstracts
Research and Related Materials in
Vocational and Technical FEducation
(ARM)—should be useful tools i
this regard. :

Relationships

The emphasis initiated in the 1963
Act is continued in the amendments;
For example, emphasis is retained ol
close cooperation with state employ:
ment scrvices and other groups relating
to manpower, planning, developmen
and training. Further provisions ar
included whereby states can confrac
with private groups and organization
for a wide range of services. Clearly
the implication is that if the public.
schools are not sufficiently flexible ant

“The most fundamental and pervasive implication is
the need for further clarity of our educational philosophy
tfo guide the development of a comprehensive program. The
real implications are embodied in the attitudes, understand-
ings, and insights of leadership personnel as they view the
Act as a means, not an end, foward serving the occupational

needs of people.”

should be concerned with designing an
articulated multi-level system which s
open-ended, enabling individuals to
proceed to the next level of education
yet be able to spin out at certain
levels to cnter employment. It should
have effective feedback loops for eval-

uation and permit individuals to re-.

cycle through subsystems for the ad-
ditional training necded for advance-
ment or general development.

In developing the instructional sys-
tem; we should examine the possibilities
of “modularized” multi-media instruc-
tional packages with specific bechav-
ioral objectives designed to attain an
acceptable level of performance on a
discrete segment of a job or job clus-
ters. Such modules could then be or-
ganized and sequenced in various ways
to contribute to a variety of occupa-
tional programs. Interstate coopcra-
tion and coordination should be utilized
in developing such instructional mate-
rials.

The systemm should be concerned
with the total career development of
an individual, This would transcend
such vocational development tasks as
developing an awarcness of the world
of work, identifying and utilizing sour-
ces of occupational information, secur-
ing exploratory and tryout types of
experiences, and means of gaining a
better understanding of himself in re-
lation to his intercst, capabilities, and
aptitudes. Career planning and voca-
tional training are essential elements in
the continuous-spiral curriculum, Rec-
ognizing that education is a lifetime
process, continuing opportunities for
career development both in relation to
planning and acquisition of specific
occupational competencies should be
available throughout a person’s life-
time.

Such a systems approach is monu-
mental in proportion. Initialty, it ap-
pears almost overwhelming., However,
such a complete planning process is
urgently needed. We must devote the
necessary resources to develop such a

system. We must not plan it alone.
We must involve appropriate educa-
tional groups and other outside insti-
tutions and agencics.

Impiicaﬁons for Leadership

It is recognized that it is precarious
at best to predict or to indicate im-
plications of such a pervasive and far-
reaching proposal as the 1968 legisla-
tion on vocational education. In addi-
tion to the limitations of perception,
space constraints do not permit a
comprehensive treatment. Most Im-
portantly however, it is recognized that
the real implications remain yot to be
written. The real implications are not
embodied in the Act, but are embodied
in the attitudes, understandings and
insights of leadership personnel as they
view the Act as a means, not an end,
toward serving the occupational needs
of people. The real implications will
be determined by our actions.

It should be noted that this legisla-
tion and the evolving administrative
regulations provide freedom and flex-
ibility to unleash the creative talents
of teachers, local communities, and
others to develop relevant programs.
The Act is not restrictive; it is not pre-
scriptive; it provides new opportunities
for responsible leadership. We must be
concerned with meeting the occupa-
tional training needs of all groups. No
longer can we remain alool to the
special needs of the disadvantaged, the
handicapped, and others. We must de-
vise programs that will permit these
individuals to gain the dignity that
comes with economic sufficiency and
effective citizenship.

Congress has removed most of our
traditional excuses. It has placed in-
creased accountability in the Act and
will monitor developments to determine
the real impact of programs on major
social and economic problems. Agri-
cultural education in consort with
others can play a significant role in
this exciting and rewarding develop-
ment, ’
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Agricultural Education in 1980
— A Look Into the Future

0. E. THOMPSON, Teacher Education
University of Califernia, Davis

The future of agricultural education bility of preparation of young men for ture, which historically have been .-
has never been brighter. It will be a  production of food and fiber, vocational popular and ignored, arc going to
different kind of agricultural education agriculture now assumes responsibility force us and others to look at the
from that of the forties, fifties and for preparation for occupations in food seciology of agriculture, The sociolog=
sixties, How bright this future is, is up processing and services to agriculture  ical costs of the movement of ruraf
to us. and farming as well as programs deal- poor to the cities are now of national

There is much confusion about the ing with the wise use of the resources concern, Someone must determine if

education.” 1 suggest the following a departure from the concept of agri- farm offset the economic disadvantages
definition, Agricultural education is culture we once held and which, un- Wil the social unrest in the large i
the blending of the applied natural fortunately, still prevails in some areas spread to the small rural towns? Somi
sciences of agriculture with the applied today.
behavioral sciences of education, 1 see Agriculture has and will continue to  the future of vocational agriculture
this blending accomplished by the fave an increasing demand for trained closely tied with sociological ag well as
agricultural educator who has extensive 0 cors. Tt is recognized that low-skilled technological development,
preparation in the agricultural disci- jobs will be replaced by those recuiring Perhaps change accurately describes
plines, and in addition, is characterized higher level of skills. Retraining will the future. But let us not discard tha
by his knowledge and understanding 1. , requirement in most agricultural ~Which has been good. We must develop
of the teaching-learning process. This occupations as it will be in most non- the ablity to recognize when something
definition becomes quite important as agricultural occupations. There is no 18 obsolete and then have the courage
we look ahead, foreseeable decrease in the need for (0 drop it or redirect it toward new

The Future agriculture who have in addition a and the resources to meet new chal-
In spite of the tremendous sociolog- specialization in one of the applied lenges, vocational agriculture‘ will. have
ical problems which bombard edu- Sciences. _ a brilliant future. I_f not, it Wﬂl_ be
cation from every angle, agricultural The task ahead for agricultural edu- consumed by other fields of cducation.
C(.:luca,tion _finds itself in a rather en- cation is extremely challenging. Prob- The Context
viable position for several reasons, It lems to be solved and unanswered . :
deals with food essential to every mem- questions will plague us at an acceler- No one can question the fact that
ber of society; it deals with a dynamic, ated rate. The biological and physical
expanding industry which has a built-  sciences with which we work are mak-
in need for employees with special ing excellent progress in the solutions
skills. Starting not many years ago of the technical problermns of agriculture.
from the somewhat restricted responsi- However social problems in agricul-

points are clear. _
—As agriculture assumes a broader
definition — that of responsibility for
the land, water, and air problems which
influence aesthetic as well as produc-
tion of food and fiber -- many new
occupational areas emerge,

This article is taken from a paper presented by Dr. Thompson
during the 1968 Southern Region Research Conference in Lo
Agricultural Education held at Oklahoma State University. —Demand for agricultural products
Dr. Thompson is Professor and Chairman of the Department Wil increase substantially and these

of Applied Behavioral Sciences, University of California, ™Must be produced without any ap-
Dauvis, preciable increase in acreage.

— Farming will take on more and
more of the characteristics of big

O.E Th .
empsen business, The operator-manager mMay
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meaning of the term “agricultural of land, air, and water. This is quite the sociological benefits of the small

teachers say it is already there. I see

persons with basic preparation in objectives. If we have the imagination:

progress is being made in production:
agriculturc. As one looks at the broad:
spectrum for which agriculture educa-
tion prepares workers, the following:

ease the fand from a holding company,
egotiate with the union for his em-
loyees, rent the equipment, and bor-
ow operating capital. The operator’s
nly inputs may be the making of
pmanagement and opcrating decisions,
He may rely heavily upon the com-
uter for assistance in this function,

—The need for semi-skilled and

" highly skilled workers and technicians

with preparation in agriculture will
ontinue to Tncrease as the business of
arming and agriculture matures.

—There will be a continued mi-
ration of rural youth to the urban
nvironment as the propoertion of the
vark force in production agriculture

—Agricultural rescarch is capable of

-solving the current and future technical

roduction, processing, and distribution
roblems of modern agriculture. Re-
earch on the solution of the social
roblems in agriculture has hardly

Agricultural Education in the 1980°s

The job of the agricultural educator
n blending the applied sciences of
griculture with applied behavieral
ciences will become increasingly com-
lex as the clash between technology
nd human values becomes intensified.
The following implications for voca-
ional agriculture warrant attention.

® Initially the only objective of vo-

ational agriculture was preparation
or a carcer in farming, While this will

- continue to be a function of vocational

griculture, more and more of the
rogram will be preparation for spe-
lized jobs in the agricultural com-
lex, The traditional course structure

cof Ag I II, TII, and IV is already

giving way to many diverse kinds of
rograms, Students preparing for cer-
ain jobs in agriculture may take a
our-year program. The first two years
may be an introduction to agriculture
with, the special skill preparation con-
entrated in the third and fourth year.
Preparation for other jobs may take as

JULY, 1969

"'The task ahead for agricultural education is exiremely
challenging. We must develop the ability to recognize
when something is obsolete and then have the courage to
drop it or redirect it toward new objectives.”

little as a few weeks or a semester.
More of the instruction in agriculture
may move from the classroom to farm
and agricultural businesses. o

® The philosophy of change must
permeate all vocational programs. Stu-

dents must be conditioned for the real

world of work where technological
obsolescence  will be common and
where some form of retraining to re-
main employable will be required at
practically all levels of employment.

® It is highly probable that the
present in-school organization for vo-
cational agriculture will not be ade-
quate to meet the new challenges. The
great diversity of -occupations in agri-
culture of the future may demand a
breadth of knowledge beyond thdt of
the agricultural educator, The cmphasis
may have to shift from that of the
specialty such as agriculture to that of
individualized programs. The task of
preparing for an occupation may be-
come the responsibility of a team of
vecational educators,

® There must be more effort to im-
prove teaching programs in agricul-
ture, Is sufficient attention being given
to adapting agricultural subject mat-
ter to programmed instruction, modu-
lar scheduling, flexible scheduling,
computerized Instruction, learning ac-
tivity packages, and other systems de-
signed to improve the efficiency and
effectiveness of teaching? With a
changing clientele and breadened ob-
jectives, traditional approaches of
teaching may become obsolete.

* Facilities for new programs will
need to be flexible so preparation for
various kinds of occupations can pro-
ceed simultanecusly within the same
class setting, This will call upon in-
genuity to bring together the latest
techniques in scheduling, automated
teaching, individualized instruction, and

differentiated staffing,

® If we truly believe in the value of
the FFA, there must be experimental
programs to determine how this pro-
gram can be adapted for the new
clientele in high school agriculture. The
FFA program which has been highly
successful with the traditional voca-
tional program has little or no appeal
for the student who is enrolled in one
of the short-term vocational pregrams
which does not involve a supervised
home practice or experience program.
The students object to being identified
as farmers, when the occupation for
which they are preparing may have
no contact with the production of
crops or livestock. Furthermore, prac-
tically all the incentive programs, de-
grees, and awards in FFA still center
around productive projects.

* Quality work experience, a recog- .

nized part of the preparation for farm-
ing, must be provided for all occupa-

tional education programs, Too often

work experience includes only the
placing of the young man or woman
on a job with the assumption that the
student is learning simply because he
is on a job,

® The expansion of instruction In
agriculturc in two-year colleges and
post-secondary . technical schools will
continue to create many problems for
the high school program not the least
of which is competition for teachers.
What should be the relationship be-
tween high school and post-high school
education in agriculture? Should all
vocational education be in post-high
school programs? Do we need a defi-
nition of function between the two
levels of programs? How can problems

of articulation be mediated?

® Vocational agriculture must take
a larger responsibility for occupational
preparation for disadvantaged youth.
Many of these can qualify for city jobs
in the service occupations such as
park maintenance, landscaping of pub-
lic and private buildings, freeway
landscaping, and many others which
deal with plant sciences in cne form
or anocther., The vocational agriculture

{ Continued on page 19)

"The years ahead will be interesting but not as com-

fortable as in the past. Our role as educarors will become

much more critical than our role as agriculturists.”




soulture programs provide instruc-
s in arboriculture.

The range of competence needed in
plant science field is very broad.
“extends from the production of
Pgnts in ornamental horticulture to
ilie design problems involved in using
ese plant materials. Several questions
vise. Does a floral designer need in-
ruction in the basic principles of
ant production as part of a program
floral design? What are the compe-
tencies needed in businesscs that are
volved with artificial plants and
flowers? How do we provide instruc-
iion for employees of the camps and
cnic grounds? Is the plant science
ea a curriculum cluster or would
her divisions be more realistic.

THE URBAN FRONTIER IN VOCATIONAL AGRICULTURE

PHILIP L. EDGECOMB, Teacher Education

University of Massachusetts

science students? Does. small animal;
work appeal to rural youth who mil
grate to the city, or does more pro:
motional effort need to be directed’
toward urban youth? A realistic ap-
praisal of the small animal care cluster:
is needed by a cooperative team of em-.
ployers, employees, and educators. .

The development Small Animal Businesses
of agricultural ser-
vice businesses in ur-
ban areas may re-
quirc a total redefi-
nition of the main
thrust of vocational
agriculture  during
the next decade. The
orientation of agri-
cultural industry and
the society which it
serves is changing at a rapid rate.
Modern homemakers utilize more gad-
gets for their lawns and gardens than
most farmers needed to support their
families prior to World War II A
drive through a suburban housing de-
velopment affirmg many of the changes
in non-commercial, avocational agricul-
tural. Many of these changes require
new and unique services from commer-
cial agricultural businesses,

The changes are not only in the
gadgets involved. ‘They delve deeper

The small animal caretaker area is
onc of the potential emerging clusters
for urban vocational agriculture pro-
grams. The survey in Boston revealed
275 businesses tHat involved small ani-
mals or other pets. This pumber of
busiriesses does not include many of
the large stores with pet departments
or the approximately forty hospitals
and laboratories that employ small
animal caretakers. Tf vocational agri-
culture is willing to assume a more
active role in the small animal field,
then a thorough investigation of the
competencies needed by these establish-
ments should be explored.

.The plant science field is a large
ea, and it will continue to expand.
Tt is a very complicated area that
volves both production and non-
production specialities. It would be
fficult to conclude that a one-man
lant science department could pro-
de for all of the competencies needed
by the range of specialists in plant

Large Animal Businesscs

An exploration of urbhan opportu-
nities for personnel who work with 5
large animals raises other curriculum
questions. The survey in Boston re
vealed 62 businesses in Boston {cattle:
and horse dealers, zoos, horse trainers,
race tracks, and riding academiecs} that
have a decidedly different emphasis
than livestock businesses in rural’
areas, For example, the riding acade
mies and race tracks provide unique
agricultural opportunities. Whe in vo-
cational education has the respons
bility of preparing personnel for riding
academies? Should we teach prospe

Philip L. Edgecomb

Agricultural Mechanics Businesses

The 180 agricultural mechanics
businesses identified in the survey em-
phasize small equipment. Many large
stores have garden centers and an
even larger number of stores sell lawn

The small animal cluster of occupa-
tlons provides a good example of some
of the problems that new urban pro-
grams can create. What are the formal
technical education needs of instruc-
tors? Are these technical needs being
met by agricultural colleges? Should

" instruction for

mowers. Who is responsible for instruc-
tion in the small equipment area?
Most vocational agriculture programs
concentrate on the operation, care and

"maintenance of equipment. It may be

that major engine repairing, the sharp-
ening of reel lawn mowers, and re-
lated areas is more aptly included in
trade and industrial education. If vo-
cational agriculture does assume more
extensive responsibilities in this area,
it will be essential to investigate the
sources of pre-service technical In-
struction for prospective teachers.

Agricultural Products Businesses

Te is difficult to find a single in-
structional cluster in the agricultural
products area which included busines-
ses having to do with fruits, vegetables,
meat packers, pouliry, produce, grain,
and dairy products. The largest area
of agricultural products inveolved
marketing. It is probably the most
complex of all the agricultural services
that are concentrated in urban areas.
Several distinct instructional clusters
are obviously involved. For example,
employees of meat
packers or meat wholesalers would be
an extreme from the produce area. It
may be that this is an area in which
vocational agriculture should not be
involved. An analysis of the compe-
tencies needed would help to designate
who in wvocational education is re-
sponsible. If vocational agriculture

does assume responsibilities in this
area, the problem of laboratory ex-
periences, teacher selection, and pre-
service technical education arise.

Problems and Challenges

The wurban frontier poses many
problems and challenges. The voca-
tional agriculture programs in the
Boston area and in areas surrounding
other major cities have already ac-
cepted many ol these challenges. Ap-
proximately 753 per cent of the voca-
tional agriculture programs in Mas-
sachusetts are within commuting dis-
tance of the metropolitan Boston area.

Individualized or multi-track teacher
education programs in many states are

- helping to supply teachers for develop-

ing programs in specialized agricultural
areas. Cooperative externships in in-
dustry are helping to provide relevant
occupational experience for teachers in
new areas, Additional emphasis will be
placed on program ventures that re-
quire industry-education cooperation.

‘Increased cooperation among the vo-

cational areas will be needed to pro-
vide some of the instructional needs of
both the secondary school programs
and teacher education programs. It is
anticipated that the changes in the
agricultural services found in urban
areas will accelerate. A continuing
investigation of urban agriculture will
broaden the frontier of wvocational
agriculture.

prospective tcachers have practical ex-
periences in a pet business or a small
animal laboratory? Can we assume
that practical experience with farm
animals could be substituted for
experiences with the pet shop or labor-
atory? Would we be willing to sub-
stitute practical experience with small
animal businesses for practical farm
experience when we evaluate the qual-
ifications of the prospective vocational
agriculture teacher - who desires to
teach dairy and livestock management?

tive students how to tide and how t
instruct persons learning to ride in
addition to the care and management
of horses? What are the qualifications
needed by the vocational agriculture
teacher? What are the instructional
alternatives for high school students
who enjoy agriculture and suburban:
living ?

into the agricultural services demanded
by a society that hag more leisure time
and greater financial resources than at
any time in the past. The problem of
analyzing the needs for vocational agri-
culture is compounded in urban areas
because unfamiliar agricultural occu-
pations emerge and a shift of emphasis
occurs in some of the traditional agri-
cultural services.

This changing thrust of agricultural
services 1s accented by a brief review
of agricultural businesses listed in the
vellow pages of the telephone direc-
tory of Boston, Massachusetts, The
survey does not provide a comprehen-
sive analysis of all activity in that area
but it does provide a basis for raising
significant policy development questions
in respect to instructional programs,
teacher selection requirernents, and
teacher education programs as they re-
late to the unique problems of urban
and suburban areas.

teacher has the technical knowledge
and the know-how to prepare persons
for these occupations,

® Vocational agriculture should
Play an important role in bridging the
gap between technological advance-
ment in agriculture and social change
mn the community. Mechanization in
“agriculture contributes to rural poverty
in many areas through the elimination
of jobs for low-skilled farm laborers.
Perhaps vocational agriculture could
ke a more active role in preventing
chnological  obsolescence  through
carly identification of jobs which are
on the decline and retraining of these
otkers before they become unem-

Plant Science Businesses

Plant science services needed in
urban areas have probably received
greater emphasis by agricultural edu
cators than any of the emerging agr-
cultural occupations. More than 900
plant science businesses were  liste
from the survey in Boston. Many:
programs of study have included in
struction in landscaping, nursery oper-
ation, and greenhouse management.
Additional emphasis is being placed on
floral arrangers and golf course spe:
cialists. Several specialized vocational

The classroom program and prac-
tical experiences of high school students
may also be quite different from ocur
conventional livestock programs. For
example, would experience in judging
dairy animals be appropriate for a stu-
dent who plans to work with labora-
tory animals or pets? Should a school
have a small animal laboratory for in-
structional resources just as the green-
house becomes a laboratory for plant

¢ The concept of professionalism
which is strongly exemplified in vo-
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for drastic revision, Collective bargain-
ing and negotiated working conditions
are becoming common in public edu-
cation, While this has not affected
any of our programs yet, we see more
and more reluctance on the part of
teachers to devote the long days and
weekends to their jobs. T predict that
in another ten years teachers will be
under contracts which will specify
standards for working conditions and
hours. Deviations from these standards
will result in extra pay or penalty.

Interesting but Uncomfortable

The years ahead will be interesting
but not as comfortable as in the past.
By necessity we may have to accept
long hair, the electric guitar, sandals,
and the mini skirt. The era of delayed
gratification, thrift, Puritan morality,

respect for the law, and acceptance.of
the establishment and the work ethic
may be over. Since most of us built
our lives around these principles, it is
only natural that we revolt at having
these principles challenged.

Agricultural education has a respon-
sibility to help direct technology. In the
process, agricultural education must
go forward and it will thrive if we keep
alert to change. Our role as educators
will become much more critical than
our role as agriculturisis, I see a signif-
icant role for agricultural education
in the alleviation of the social unrest
sweeping the country, I see agricul-
tural education playing a wvital role in
the prevention of world famine, It is
a great challenge, and I am confident
that agricultural educators are up to
“that inspiring task.” ‘
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An Action Report —

ADVISORY COUNCILS IN AGRICULTURAL EDUCATION

The importance of involving lay
people in the activities of our education
system is well illustrated by the plan-
ning and operation of the post-secon-
dary agricultural occupations program
at Illinois Central College, East Peoria,
Illineis. Illinois Central College is a
new comprehensive junior college lo-
cated in the agricultural and industrial
complex of Central Tlinois. The active
involvement of lay people; through or-
ganized advisory councils, is a vital
link in our ever changing educational
system.

Lay people were actively involved in
the formation of Illineis Central Col-
lege. The formation of the College was
predicated on the findings of the Tri-
County Public Junior College Steering
Committee and its special subcommit-
tees having to do with Population and
Enrellment, Educational Program and
Curriculum, Building and Site, and
other related areas. The data collected
by the Educational Program and Cur-
riculum Committee indicated that agri-

culture should be included in the in- -

structional program of the new college.

The Advisory Council

We consider the organization of the
Agricultural  Occupations  Advisory
Couneil a must in planning and initiat-
ing the agricultural occupations pro-
gram at Illinois Central College. Both
of us had previous expericnce in work-
ing with advisory councils as high
school teachers of agriculture, The or-
ganizational meeting of the Agricultural
Occupations Advisory Council was held
in August 1967, one month after we
were employed to initiate an agricul-
tural occupations program at Iilinois
Central College.

Webster's New Collegiate Dictionary
defines advice as a “recommendation
regarding a decision or course of con-
duct” It also states that to advise is
“to give advice,” and that an adviser
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is one who “has or exercises the power
to advise” An advisory council must
function within the Hmits of these
definitions,

The Tllinois Central College Agri-
cultural Otcupations Advisory Council
has delined its primary purpose as to
interchange ideas for the purpose of
developing an improved understanding
of the district’s agricultural needs, This
interchange of ideas may take place be-
tween the Councdl and the Tlinois Cen-
tral College Board, the college’s ad-
ministration and staff, organized groups
interested in agriculture, individual
citizens, and students. A sccondary pur-
pose of the Council s to provide a well
informed lay group to excrcise leader-
ship in translating into action the re-
sults of the best thirking in the dis-
trict for a broad educational program
of agricultural occupations within the
college framework,

There are eightcen members on the
council including two women. The
members serve a three-year term with
six new members sclected annually.
Original members of the council were
selected by the agricultural staff and
college administration from a list of
potential candidates. The list of poten-
tial members was developed with the
assistance of agricultural busincssmen
in the college district. Geographic loca-
tion, occupation, experience and
achievement, interest in education, and
ability to serve were a few of the many

characteristics considered in the de.
velopment of the final list of possible

charter members and alternates. Only .
twenty persons had to be contacted tois
secure the original membership on the:

council.

An occupational breakdown of the

council membership is as follows: o
high school teacher of agricultural o
cupations; one home extension .ad:
visor (Cooperative Extension Service) |
one farm operator; and fifteen agr
cultural businessmen and women in-

cluding representatives of banks, equip=

ment companies, seed producers, heavy
equipment manufacturers, breweries,
utility suppliers, electrical contractors,
research facilities, livestock and grain
marketing firms and associations, and
ornamental and landscape nurseries. :

Organization

The organizational meeting of the
Council was held in August 1967. At
the second meeting of the Council one
month later a Constitution and By-
Laws Committee was appointed by the
Council’s chairman, This subcommit-
tee met in October, and during the
third meeting of the Council in No-
vember 1967 the constitution and by-
laws were presented, discussed, and
approved.

The Council’s constitution and by-
laws provides for four standing com-
mittees:

—Constitution and By-Laws for the
purpose of reviewing and evaluat-
ing annually the decument and
making  recommendations  for
changes to keep the document
current and in line with changes
encountered in program develop-
ment,

—Program Planning which has the
charge to assist the agricultural
staff of the college in identifying
needs, develeping curricula, im-
plementing data collection, and
gaining local and state approval
of new programs.

—Training Program Development
which is to assist the staff in locat-
ing possible employment centers,
establishing methods for evalu-
ation of employment programs,
and recommending changes in
present training programs.

— Fwvaluation which is to establish
guidelines for departmental evalua-
tion and annually evaluate achieve-

_ments and actions of bhoth the
Agricultural Occupations Division
of the College and the Advisory
Council.

_ Activities
- One of the first lessons learned by
the staff in the summer of 1967 was

Af the programs were to be successful,
that the help of lay people was need-

William Martinie

William Martinie and Wayne Samp-
son are Director and Instructor, respec-
tively, of Agricultural Occupations at
Hllinois Central College, Fast Peoria,
1inois.

ed in the development of curricula as
well as in many other areas.

One of the Council’s first activities,
after writing the constitution and by-
‘laws, was to develop a long-range plan
for implementing imstructional pro-
rams. Following study by the Coun-

Wayne Sampson cil’s Program Planning Committee and
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The eighteen member Ag-
ricultural Occupations Ad-
visory Council at lllinois
Central College includes
men ond women who are
engaged in o variety of
agricvltural occupations,

discussion at council meetings of sur-
vey and other information, the follow-
ing recommendations for program im-
plementation were made:  1968-69
TFarm Mechanics Technology; 1969-
70 Agricultural Marketing; 1970-71
Conservation Option; 1971-72 Horti-
culture Option. These recommenda-
tions were made providing that iore
detailed and complete survey data
substantiate the need for the programs
and that there are employment oppor-
tunities available to graduates.

Work began immediately by both
staff and council members in securing
information showing a need (or lack
of need) for the Farm Mechanics
Technology program. A survey instru-
ment was prepared, a survey made of
the college district, and a summary
report prepared. Following careful
analysis of this data, the Advisory
Couneil sent to the College’s adminis-
tration and board a recommendation
to implement the Farm Mechanics
Technology program. This program
was implemented in the fall of 1968.

By this time the council members
had gained a greater understanding of
their function and purpose, were more
familiar with the junior college phil-
osophy and with other council mem-
bers, and were aware that two major
activities had been attempted and suc-
cessfully completed. This provided stim-
ulus for Turther action,

Information was needed for the pro-
posed Agricultural Marketing option.
Data were collected and summarized.
The Council recommended that this
option be established. Data are current-
ly being processed regarding the Horti-
cultural option.

Continuing education is an integral
part of the agricultural occupations

program at Illinois Central College,
Winter short courses were offered dur-
ing the 1967-68 school year. The Coun-
cil was instrumental in selecting the
course offerings. During the 1968-69
school year an Agricultural Forum was
co-sponsored by the Cooperative Ex-
tension Service, University of Illinois,
and Illinois Central College. Enroll-
ment was limited to 68 persons due to
the . available space. Average atten-
dance was approximately 60 for eight
sessions held during February and
March, 1969. Council members. served
on the Planning Commitiee and as-
sisted in many other ways in this
joint venture.

The business experience of many of
the council members provides much

" information for the agreements and

forms currently used in conjunction
with the occupational expetience phases
of the various programs. In many in-
stances contacts that needed to be
made with non-council businessmen
and production personnel were more
easily made due to the assistance of
council members. The publicity that
council members are able to give to
the program is of ne small consequence,
as is also true of the feed-back they
collect in their own communities and
businesses.

Benefits

Evaluation of instructional programs
is a never ending process. Since expe-
rience is the ultimate teacher, a great
deal was learned during the first year
of operation which resulted in many
changes. After nearly two years of
operation it is evident that change will
be the “name of the game” in junior
college programs. A continuing fune-
tion of the council and staff will be to
evaluate present programs and recorm-
mend changes that are educationally
sound.

To those who have had no experience
with advisory councils, the time and
effort that is needed to cstablish an
effective council seems to be greater
than the anticipated benefits. Time
and effort are necessary; but for these,
there is no substitute. However, the
benefits that can be derived from a
functional council are essential to a
program of agricultural occupations.
Lay participation in many education-
al activities should be actively sought
by educators at all levels.
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The Policy and Planning Committee
of the Agricultural Education Division,
AVA, met in Washington March 5-8,
1969 with the Agricultural Education
Advisory Committee and the AVA
Departmental Planning Groups. The
committee gave attention to the de-
velopment of programs that should be
emphasized during the next year.

It was agreed that the theme for
the Agricultural Education Division®s
program at the AVA Convention in
Beston should be “Opening the Door
to the 70%.” New programs being
initiated and conducted to meet needs
of those engaged in off-farm agricul-
tural occupations are to be featured.

Attention was given to the further
development of a public information
program initiated in March 1968, A.
. Krebs, chairman of the Division’s
Public  Information Committee, re-
ported that plans are underway to
establish public information commit-
tees in each state. Ralph Woodin,
chairman of the Personmnel Recruit-
ment Committee, indicated that ap-
proximately 300 more teachers are
being prepared now than two years
ago. A current project of the Person-
nel Recruitment Committee is the de-
velopment and distribution of a new
brochure and poster. NVATA will
sponsor a career booth at the 1969
National FIFA Convention.

Operating policies of the Agricul-
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Policy and Planning Committee
Agricultural Education Division, AVA

tural Education Division were review-
ed and suggestions for revision were
agreed upon. Present plans call for a

discussion and adoption of the policies
at the AVA Convention in Boston.
The new policies provide for a larger
Policy and Planning Committee, repre-
sentation on AVA Department com-
mittees, and new procedures for se-
lecting members on the committees of
the Division.

Members of the Policy and Planming
Committee of the Agricultural Educa-
tion Division are: '

William G. Smith, President, NVATA

Tom Devin, Immediate Past President,
NVATA (Representative to AVA De.
partment on Secondary Education)

POLICY AND PLANNING COMMITTEE Al
RICULTURAL EDUCATION DJVIS
{Seated, left to right] Tom Devin,

Lowery H. Davis, Secretary,

ucation Division, AYA: Ralph

dent, Agricuftural Edveation Division
Thurston L. Faulkner, NASAE; Wi”i'um g

Smith, NVATA. (Standing, left to right] Jyj; i

Carfer, Program Chairman of ‘
vention; James Durkee, NVATA; C, . Séq
borough, AVA Program of Work and Res
tions Committee; A. H. Krebs, AATEA; O
Thompson, AATEA; Dale C. Aebischer, NAS
Committee members not pictured are Jamae

"Wall, NVATA: L. C, Dalton, NASAE; Eqpi

Knebel. AATEA. [Photo by Ralph [ Woodiy

James Durkee, Past President, NVATA
(Representative to AVA Department
Special and Related Services) B

Thurston L. Faulkner, President, NASA

{Representative to AVA Department on

Post-S8econdary Education}

Dale C. Achischer, Immediate Past Presi
dent, NASAE (Representative to AVA
Department on  Supervision and Ad
ministration) -

L. G. Dalton, Past President, NASAE - s

Orville Thompson, President, AATEA

{Represeniative to AVA Department on

Teacher Education) - B
Earl H. Knebel, Immediate Past President
AATEA (Representative to AVA De
partment on Research and Ewvaluation
Alfred H. Krebs, Past President, AATEA

(Representative to AVA Department on
Adult Education)
James Wall, Executive Secretary, NVATA
Lowery H. Davis, Sccretary, Agricultural
Education Division, AVA .'
Julian Carter, Program Chairman for
Boston Convention :

C. C. Scarborough, Member of AVA Procii

gram of Work and Resolutions Comm
tee

Ralph E. Bender, Chairman, President of
Agricultural Education Divigion and Vice
President of AVA :
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Farmers Union Policy: The Nation-
1 Farmers Union at their annual con-

“vention in Hot Springs, Arkansas,

nanimously adopted a strong policy
support of proper identification for
ocational agriculture at the mational
avel and for keeping the Future

“Farmers of America as an integral part

f vocational agriculture. James Wall,
xecutive Secretary, represented the
VATA at the convention.

* % Kk ok

Agricultural Education Division Ad-
isory Committee Resolution: The
dvisory Committee for the Agricul-
ural Education Division, AVA, at a
ccent meeting in Washington, D.C.
nanimously passed a resolution re-

questing the Board of Directors of the

‘American Vocational Association to

take proper steps in an effort to get

ecent policy of the U.S, Office of

Education pertaining to youth organi-

ations rescinded. The resclution also

WARDS TO TEACHERS OF THE 1968 FFA
QUNDATION AWARD WINNERS, Karl D,
handler (center] of the Charles Pfizer Com-
any presents checks for $500 to each of the
eachers of the 1968 FFA Foundation Award

“Winners, Teachers receiving the awards are

left to right] Clayten Olson, Detroit Lakes,
innesota, Dairy Farming; R. E. McCormick,

-Rock Falls, Hlinois, Poultry Farming: C. D.

oberts and A. T. Thompson of Sugar Greve,
irginia, Livestock Farming.

AULY, 1949

News of NVATA

JAMES WALL

Executive Secretary

called for identification of personnel
in agricultural education in the U.S.
Office of Fducation. The complete
text of the Advisory Committee’s
resolution is on page 306 of the June
1969 issue of The Agricultural Edu-
cation Magazine.
* k kX

The Public Information Committes
of the Agricultural Education Division
needs help. Semeone in each state
should be responsible for providing the
committee with facts and current in-
formation. Please send the name of
your state association Public Informa-
tion chairman to Dr. A. H, Krebs,

" Professor of Agricultural Education,

Virginia Polytechnic Institute, Blacks-
burg, Virginia 24060,

State associations are encouraged to
tell the story of vocational agriculture
and the FFA, The story needs to be
told to peisons other than agricultural
educators. Far too long, we have pre-

parcd wonderful materials for com-
municating with ourselves.

The national committee needs ideas
for articles, small publications, or other
forms of communications which will
help in reaching various audiences.
Specifically, the committce needs to

. know the idea, who is to be reached

by it, and how the idea should be de-
veloped, Send your ideas and materials
to Dr. Krebs. He will take it from
there,

* * k%

A Department of Education and

Manpower Training: Write to your
Congressman for a copy of H. R. 6171,
a bill to establish a Department of
Education and Manpower Traiming.
This bill would give Cabinet status to
education, Perhaps this could be an
answer to the bureaucracy that now
exists in the Department of Health,
Education and Welfare, :
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|
Don Woody (left) . of the Sears Foundation presents 30-year watches to James Wall
{second from lelt), NVATA Executive Secretary, and M. G, McCreight, Professor of Ag-
tieultural Education at the University of Nebraska, Ted Ward (right] was the recipient of
the OQuistanding Nebraska Teacher Award presented by the A, O. Smith Cerporation.
(Photo by Roy Equall)

ROBERT W. WALKER
University of lllinois

Ed Carter {center}, Teacher of Agriculiure at Albert, Oklahoma, receives an AVA Life
Membership Certificate from Hamilion Hicks, Jr., Educational Director for The d-Con
Company, as the vocational agriculture teacher of the 1968 FFA Star Farmer of America.
Tom Devin {left], Past-President of NVATA, observes the presentation. {Photo supplied by
Wenroy Smith)

August, 1969

Foreign students attending the University of Wisconsiy
visit the farm of Kenton Giese at Loganville, Wiscon:
sin. Mr. Giese received the American Farmer Degree
in 1952, [Photo by John F. Thompson) ¥

Harold Anderson {left) presents $50 book feflov-::
ships provided by the Alpha Tau Alpha Chapter at’
Colorado State University to Pat Trve and James
Knight, seniors in Agricultoral Education. [Photo by
B, Harold Anderson) L

The Wardenville {West Virginia} FFA Chapter pre-
sents @ memorial af the communiry's Warden Lake in
memory of a lecal citizen who aided in developing
the recreational area. (Photo by John H. Aylor) k
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