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Foreign students aitending the University of Wiscorsty
visit the farm of Kenton Giese at Loganville, Wiscon:
sin. Mr. Giese received the Americon Farmer Degreq
in 1952, [Photo by John F. Thompson) 5

i
Don Woody [left] . of the Sears Foundation presents 30-year watches to James Wall
(second from lelt), NYATA Executive Secretary, and M. G, McCreight, Professor of Ag-
ricultural Education at the University of Nebraska, Ted Ward (right) was the recipient of
the Quistanding Nebraska Teacher Award presented by the A, O. Smith Corporation.
(Photo by Roy Equall)

ROBERT W. WALKER
University of lllinois -

. Harold Anderson {left}) presents $50 book fellow
ships provided by the Alpha Tau Alpha Chapter af
Colorado State University to Pat Trve and Jamss
Knight, seniors in Agriculfurel Education. {Phota by
B. Harold Anderson) L

o

Ed Carter {centet], Teacher of Agriculiure at Albert, Cklchoma, receives an AVA Life i )
Membership Certificate from Hamilton Hicks, Jr., Educational Director for The d-Con  The Wardenville {West Virginia) FFA Chapter pre-
Company, as the vocational agriculture teacher of the 1968 FFA Star Farmer of America.  sents @ memorial at the community's Warden Lake i
Tom Devin {left), Past-President of NVATA, observes the presentation. (Photo supplied by memory of a local citizen whe aided in developing:
Wenroy Smith) the recreational area. [Phote by John H. Aylor] ’
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ance and counseling as a [unction of
vocational education since the George-
Barden Act of 1946. Even though vo-
cational guidance was enhanced consid-
erably by the Vocational Education Act
of 1963, its implementation in the sec-
ondary schools has heen Hmited almost
exclusively to the employment of voca-
tional counselors whose role consists pri-
marily of dispensing information about
o occupations and advising students who
do not plan to attend college. The Vocational Education
Amendments of 1968 expand the concept of vocational
uidance and counseling to include facilitating students in
~making occupational choices through group instruction as
well as through individual counseling, In addition, the pro-

J. Robert
Warmbrod

plary programs and projects indicate that the general
- purpose of these programs is to broaden the occupational

Editorials

isions of the Act authorizing earmarked funds for exem- -

Vocational Education and Career Exploration

aspirations and opportunities for youth. Specifically men-
tioned are projects designed to familiarize elementary and
secondary school students with occupations and the require-
ments for careers in the various occupations.

One frequently proposed means of implementing these
new dimensions of vocational guidance and counseling—
group instruction as well as individual counseling, aiding
students in occupational decision-making, and familiarizing
students with occupations—is pre-vocational courses for
junior high school students. These courses are needed, but
if our efforts to aid students in exploring and becoming
acquainted with occupations or in making realistic occupa-
tional choices end here, we are either ignoring or missing
the point emphasized by the writer of the guest editorial
that vocational development or occupational decision-
making is a process not an event, . :

Traditionally, it has been emphasized that the primary
purpose of vocational courses at the high school level is
preparation for employment rather than occupational orien-
tation and exploration. I propose, as an adjunct to courses

{Continued on next page)

Guest Editorial . ..

Again, it seems that suggested guide-
lines developed by a committee have
become requirements for official report-
ing from the states. This seems to be the
case with the reporting of enrollment in
vocational agriculture classes. From a
listing of Imstruction Areas in Agricul-
ture we now have Categories for Re-
porting Envollment.

What happened? An able Ad Hoc
Comumittee for Agriculture worked to
: help standardize terminology as we
‘moved into new teaching areas. (See The dgricultural Ed-
_-u.cation Magazine, November 1966, for the names and a
bicture of this committee.) In that issue of the magazine,
Glenn Stevens gave the details of the project and listed the
areas with explanations. Here is a key statement: “When
published, the list will be intended to be used only as a

 Cayce Scarborough

re

Cayce Scarborough is Professor and Head, Department of

Agricultural Education, North Caroling State University,
'Raleigh_
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Tell It Like It Is

guide by the individual states. Adjustments to meet regional
needs should be made. The instruction areas in agriculture
tentatively are being suggested also as the classification for
reporting individual student occupational objectives” Tt ap-
pears that the latter part of that statement has been imple-
mented while the flexible part has been lost.

The purpose of this editorial is to suggest that to use
the eight categories as occupational chjectives for all stu-
dents enrolled in vocational agriculture is to require some-
thing that teachers and students cannot do accurately and
truthfully. Furthermore, it is a requirement that lacks sup-
port for validity in what is known about vocational develop-
ment, vocational maturity, and occupational choice. The
theme for this month is “Guidance in Agricultural Educa-
tion.” Certainly we should try to follow the best that is
known in vocational guidance,

Although the recognized experts in the field of voca-
tional development, vocational maturity, and occupational
choice differ, as in most fields, in their approaches to this
matter they agree almost completely that occupational
choice is a process rather than an event. Furthermore, there

(Continued on next page)
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From the Editor . . .

designed specifically to familiarize students with the world
of work, that we admit openly that the primary value of
vocational courses for many high school students is that of
occupational exploration and orientation and an aid in
occupational decision-making. T contend that some voca-
tional courses in high school that serve well some students
as preparation for employment can, at the same time, scrve
effectively other students as a realistic means of orientation
to and exploration of the world of work. I suspect the more
perceptive students have been using vocational courses as
carecr exploration for years,

If we accept occupational orientation and exploration
as legitimate purposes of high school vocational courses,
some of the traditions of vocational education must be
questioned. Tirst, it means that vocational courses cannot
be dichotomized as either pre-vocational instruction or
preparation for employment. For some students it may be
either or both. Sccond, it means that we no longer give
lip service to the myth that students electing vocational

courses in high school have finalized their 'occupational |

choice. Then students’ occupational objectives can be re-
corded for what they are—tentative, in many cases—rather
than a major criterion for later use in assessing the effective-
ness of instruction. Third, it means that many students may
enroll in specific vocational programs for only one year or
one semester rather than completing an entire sequence of
courses in one area of vocational education. And finally,
it means that the major criterion for evaluating vocational
education must be broadened to include factors other than
the percentage of graduates employed in the occupation
corresponding to the vocational course of last enrollment.
" The most effective programs may be those which aid stu-
dents in appraising their abilities and potential, those which
allow students to explore several occupational areas, or
those which motivate and help prepare students for further
study beyond high school, including study in colleges and
universities,. —JRW

Themes for Futurs Issues

September Instructional Programs in Agriceltural
Mechanics

October Instructional Programs in Oreomental
Horticulture

‘November lnstructiona! Progroms in Agriculfural
Supplies

December Instructional Programs in Agricultural
Resources

January Teacher Education and Supervisicn

February  Insiructional Programs in Agricultural
Products {Processingl
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Guest Editorial . . .

is general agreement that the 14-year old boy is not ready ) :

and should not be expected to make a specific choice of his

life’s occupation, To be planning on an agricultural oceu- -

pation at all would be specific enough at this stage. In fact,

if we are going to have categories, there should be one

about that general for the l4-year old getting started in
an agricultural class. So, the nature of occupational choice—
as it is and as it should be—is against such specific categories

at least for the first year or two, s

Then, at the other end of the reporting process we '_
are in for trouble. Already, one table from the U.S. Office. .
of Education shows that 86 percent of the enrollment in -

vocational agriculture classes in 1966 was in one cate-
gory—Agricultural Production. (Yes, 1 know that it has
been said that this includes adults too, but subtract those

and you still got a lot of students headed for farming, This

is strong ammunition for our critics.) It seems doubtful
that the figures on enrollment toward occupational objec-

{ives can ever be accurate or meaningful unless we can

work out some plan for reporting by the only two people

who can #ell it like it i—the teacher of vocational agricul-
ture and the student who is enrolled. 1t would even be -

difficult for these two to be accurate unless listing a specific
occupational objective in a category accepted by the state
and national office is part of the process of enrollment. To

make this make sense to the student, the courses open to -
hitn must be ted closely to the occupational objective. -

Even here, flexibility must remain and allowance made for

changing his mind, (This is part of good guidance.) Even

all of those who enroll in a specific couse ke auto me-

chanics courses do not make auto mechanics, sometimes -

less than half of them do. :

Once more, lef’s not get caught in the same trap that

we did and stayed caught too many years. Placement in

. farming was a wonderful occupational objective for some

of the boys enrolled in vocational agriculture, but not all.
We can make the same mistake by insisting that all boys
{(and girls in those states recognizing the female species)
who are enrolled in vocational agriculture classes are going

to pursue an agricultural occupation, and furthermore that

we know which category that this will be. If we must have
categories, let us go back to Glenn Stevens’ statement that
these should meet regional and state needs, rather than
meeting eight USOE categories, Or, we could settle for
the three that Harold Byram suggested years ago—Agricul-
tural Production, Agricultural Business, Agricultural Profes-
sion. This is about as close as the teacher and his teenage
students can come to an occupational choice and still tell
it like it is! '

THE COVER PICTURE

Thurston Kirk {right], Director of the Peti} Jean Vocation-
al-Techaical School, Morrilfon, Arkansas, familiarizes
prospective sfudents with the field of ornamental horticul-
ture. [Photo by James H. Sheppard, Arkansas Depariment
of Educationl
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The teacher of
agriculture can
play a key role in
guiding students
toward a mean-
ingful career choice
in agriculture. This
aspect of the agri-
culture teacher’s job
is perhaps more
important now
“than ever before in the history of agri-
“cultural education. No longer can it be
“taken for granted that a farm boy will
‘talke over the home farm when his
father retires, for there are fewer and
fewer opportunities available for farm
placement. On the other hand there
-are more off-farm opportunities in agri-
‘culture than ever before. In fact the
‘opportunities in this segment of the in-
“dustry are increasing at a rapid rate.
© Also, there are some non-farm indi-
‘viduals who can and should find a
‘place in agricultural employment. The
teacher of agriculturc, by training and
‘experience, is more familiar with the
complex array of job opportunities in
agriculture than any other member of
‘the high school staff. Therefore, he
‘must assume his responsibility as a
= member of the guidance team if inter-
“ested students are to find their place

in the agricultural world of work. If
this responsibility is not accepted, then
the entire industry of agriculture will
suffer.

The Guidance Team
. An ellective guidance team should
. consist of the guidance counselor, the
. teacher of agriculture, and the par-
- ents of the student concerned. In order
for this team to function effectively,
the guidance counselor must have a
thorough understanding of the local
program of agricultural education.
The teacher of agriculture must ex-
Plain all aspects of his program to the
‘guidance counselor. Some ways of ac-
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S. C. BROYLES
Teacher of Agriculture

Culpepper, Yirginia

complishing this include: offer to assist
in explaining your courses to prospec-
tive students, wvolunteer to conduct
tours of facilities for entering students,
maintain lines of communication with
teachers " and counselors in feeder
schools, and invite counselors to visit
classes informally to observe activities.
Guidance counselors whe understand
our aims and cbjectives can do much
1o strengthen our program. The teach-
er of agriculture must also work very
closely with parents. In most instances,
parents ldck the necessary career in-
formation to assist their children in
choosing a career.

If we are to influence our students,
we must first gain their confidence.
This is sometimes difficult, but if by
our actions and associations with stu-
dents and parents we can show that
we are genuinely interested in their
welfare, they will in most instances
follow our leadership. As we gain their
confidence and as we come to krow
their capabilitics and interests, it be-
comes easier to guide them in the right
direction. This process may well con-
tinue throughout high school.

Career Orientation

On the application for enrollment
in agricultural education, which I re-
quire all students to complete, 1 ask
each student to list his first, second,
and third choice of a career. This in-
formation provides a basis for initiat-
ing a study of career exploration and
orientation. As we analyze the various
careers, we consider aspects such as
personal qualities needed, preparation
needed, earnings to be expected, work-
ing conditions, opportunities for em-
ployment, and status of workers. Each
student is encouraged to do individual
research as these studies progress. In
conmection with this study, it is de-
sirable to bring in local representatives
of certain occupations or professions,

The Teacher’s Role in Guidance

such as a local veterinarian, to provide
first hand information relating to the
occupation. '

It is becoming increasingly difficult
because of the complexity of agricul-
ture and the vast number of occupa-
tions prevailing to select an occupa-
tional objective; however, if all
members of the guidance tcam have
worked diligently, it is to be hoped
that each student will be able to state
an occupational objective by the time
he completes the second basic course
in agriculture. At this point the indi-
vidual should be able to make an in-
telligent choice of one of the agricul-
tural options that will best serve his
interests and needs,

Preparation for a Career

Options such as Production Agricul-
ture, Agricultural Business, Conserva-
tion and Forestry, Agricultural Ma-
chinery Sales and Service, or
Ornamental Horticulture might be
offered as the need is established. It
is realized that few departments would
offer all of these options; however, it
seermns desirable that most schools con-
sider one option other than production
agriculture. Study in one of the op-
tions will provide further training in
agriculture for those who plan to seek
cmployment or placement in one of
these areas upon completicn of high
school as well as for those who plan
to continue their training in a post-
high school agricultural course in a
college or university. The student who
for one reason or another is not able
to select an occupational objective by
the end of the second year in high
school will not be able to avail him-
sclf of the opportunity to make the
best use of the resources at his dis-
posal in preparation for entering into
gainful employment or continuing his
formal training.
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School and Gommunity Resources _
Aid Teachers in Guidance and Counseling

Many specialized personnel, social
agencies, and special services are avail-
able within most schools and com-
munities. The services offered by thesc
personnel and agencies can be of much
assistance to teachers and of great
benefit to individuals served by the
teacher of agricultural occupations.
What are these specialized personnel,
social agencies, and special services?
What do they have to offer? How
can the teacher of agricultural oocupa-
tions help his students by referring
them to the specialized services that
are availahle?

The preceding gquestions represent
some of the problems and concerns of
conscientious teachers. Teachers have
many guidance responsibities to per-
“formn in helping students to make im-
portant decisions which affect their
lives. They must help and guide stu-
dents toward becoming useful citizens.
They must also help students make
decisions regarding their cccupational
and educational goals. In addition,
teachers have an Impertant role to
fulfill in providing guidance to stu-
dents regarding their personal and
social adjustment problems.

Few teachers of agricultural occupa-
tions are fully qualified or have the
time to help students in each of these
areas. However, within the school and
community, many specialized person-
nel are available to help individuals
who need assistance. Teachers should
be familiar with these sources of as-
sistance and should know how to refer
individuals to them. In this rmanner,
teachers will be performing an impor-
tant guidance role.

Why are Referrals Necessary?

The need to refer individuals to
specialists iz apparent due to several
trends in vocational education and in
society. With the advent.of the Voca-

30

ALFRED J. MANNEBACH, Universify of Kentucky

Teachers of agricultural occupa-
ions should be aware of the specialized
. programs and personnel available
within the school system. Teachers
."ghould not hesitate to refer students
“in their agricultural occupations classcs
“fo the specialized persennel in the
_school. In addition, agricultural occupa-
“tions teachers should be willing to co-
operate with the personnel who are
concerned with the special services
cprogram and to teach agricultural
“subjects to those students who have
“heen identified as having special prob-
“lems. Agricultural instruction involy-

and
RITA C. MANNEBACH, Social Worker

ing plants, animals, mechanics and
> business may be of therapeutic, mone-
: tary, or cultural value to many stu-
“dents. Many students with special
problems have an interest in agricul-
“ture and the motivation derived from
‘studying agricultural subjects can be
~of value to them.

Alfred ]. Mannebach is Assistant Pro-
fessor of Education in the Research
Coordinating Unit at the University of
Kentucky, When this article was writ-
ten, Dr. Mannebach was an Instrucior
in the Agricultural Education Division,
University of Ilinois. Mvrs. Mannebach
was a School Social Worker in the
public schools of Champaign, Illinois.

A. J. Mannebach Rita C. Mannech.

. Services Available in the Community

Services Available in the School

The teacher should first be aware
of the help available from the spe-
cialized personnel or services in the’
school. The ‘teacher should have a:
good relationship with the guidance
counselor. Many educational problems
of individuals can be solved by solicit-
ing his help, Problems of an occupa-
tional nature should be referred to the™
vocational counselor, if one ‘is em-:
ployed in the school system, or to spe-
clalists in varying occupations. Indi-
viduals who may have auditory or
visual defects or other physical or
hygiene problems should be referred
to the school nurse.

A student who presents a serious .
personal or social adjustment problem
should be referred to the social worker -
in the school. The soctal worker can
help the student cope with his problem
or, in turn, can consult with the school
psychologist or recommend the services
of some non-school agency or person-
nel. The social worker is the best
source of information concerning the
special services which might be offered
in the school and community. Special
classes for the mentally retarded, the
emotionally disturbed, and the physi-.
cally handicapped are available in
some public schools and in specialized
private or state agencies within many .
communities. :

Teachers should alse be aware of
.the help that they can receive from
‘personnel and agencies within the

tional Education Amendments of 1968,
teachers of agricultural occupations
have a mandate to serve persons with
special needs. Programs of agricultural
occupations must be expanded to serve
the academically, socially, economical-
ly, and culturally disadvantaged and
the physically and mentally handi-
capped. Teachers will be teaching a
more diverse group of students than
in the past. The range of students’
needs will be greater. ‘Therefore,
teachers must know where to obtain
the specialized help for the individuals
who have special needs.

“cles at the local and state levels exist
“to help individuals or families who are
disadvantaged or who have special
eeds. Financial assistance, health and
mental health services, legal counsel,
ocial programs and recreational fa-
Jcilities are available in most com-
‘munitics. It is the role of the teacher
0 be familiar with these services and
o know how to use them, either di-
ectly, or through the assistance of the
-social worker in the school or com-
-munity. The individualized attention,
nstruction, and guidance received
hrough specialized programs should
‘help students remain in school and
- become mmore useful individuals in so-
ciety,

. A broad range of programs exist to
elp individuals with their problems.
Many programs in the community
rovide financial assistance for the
‘needy. Such financial assistance may
be necessary to help a student remain
.in school. The food stamp program is
-designed to allow needy families to
‘obtain a discount on food purchases.
The school lunch program provides
meals for pupils wnable to pay. The
local governmental agency may pro-

When to Refer

A referral is made when a teacher
is confronted by individuals who have
problems which are beyond the com-
petency of the teacher, Making re-
ferrals is one of the important but
often overlooked guidance services of
a teacher of agricultural occupations.
A referral is the directing of people to
sources of information or to specialized
sources of help. In many cases the
teacher will continue to work with
the person needing help as well as with
the personnel or agency to which the
persen has been referred. The role of
the teacher is to help or to seek help
for individuals whe have special,
unique, or complex problems.

THE AGRICULTURAL EDUCATION MAGAZINE AUGUST, 1989

‘vide temporary financial aid to the

needy while applications for aid from
other agencies are heing processed.
State programs of public aid, sub-
sidized partially by federal funds, pro-
vide old age assistance, aid to de-
pendent children, aid to the blind and
aid to the permanently and totally
disabled. 'Temporary financial assis-

-tance may also be provided to the

needy by private and benevolent orga-
nizations, churches, Good Will Indus-
tries, the Salvation Army, women’s
clubs and fraternal organizations.

Adjustment Problems

Many students have adjustment
problems or are emotionally disturbed.
Many times emotional problems also
exist in their families. There may be
a need for marital counseling or fam-
ily therapy. Emotional problems may
be handled by personnel in mental
health clinics or mental health zone
centers. Some hospitals have excellent
psychiatric wards. Problems involving
more than one individual may be han-
dled by personnel! from family service
agencies. Many churches provide less
specialized social services and most of
them are non-sectarian in practice.
Clergymen can be consulted regarding
certain problems. Child guidance clin-
ics are available in certain communi-
ties, If the teacher of agricultural
occupations is aware of thesc services,
he can refer or obtain help in referring
individuals with adjustment or emo-
tional problems to the proper agencies.

Public health agencies are available
in some communities to provide ser-
vices to crippled children and to pro-
vide maternal and child health services
to those who cannot afford the care of
private physicians. The physically
handicapped can also receive counsel-
ing, rehabilitation, and possibly finan-
cial assistance through programs of
vocational rehabilitation.

As programs of agricultural educa-
tion expand to serve the disadvantaged
and become established in the urban
areas, more students studying agricul-
ture may be involved in juvenile de-
linquency and crime. The juvenile
division of the police department pro-
vides special help for youth in trouble.
In addition, the Legal Aid Society in
most communities provides a lawyer
or legal services to those who can’t
afford to pay a lawyer for legal ser-

vices. Such services offer information
and advice regarding the rights of in-
dividuals.

Agricultural occupations teachers
can assist many students to cope with
their adjustment problems by helping
them to become involved in recrea-
tional and social activities. Teachers
should not overlook recreational and
social activities as a means of prevent-
ing maladjustment or as a method of
remedial treatment for youth of all
ages. Organized recreation helps indi-
viduals relate in a group, overcome
some degree of deprivation, and pro-
vides a more conducive atmosphere for
use of leisure time.

Students need to be informed of the
activities of the YMCA and the Public
Park District. Such organizations may
have excellent recreational and social
activities. Youth organizations other
than the 'FA may be interesting to
some students. Teachers should work
with others to enhance the pupily’
interest in Boys Clubs, the Boy Scouts,
4-H Clubs, and other church and
community organizations. Many times
the interest in such activities shown
by the teacher will encourage students
to participate and excel in certain ac-
tivities in which they are interested.

Summary

There are many specialized person-
nel, organizations and social agencies
which are ready, willing and able to
agsist individuals who have problems
that are beyond the competency or
area of responsibility of the teacher
of agricultural occupations. Teachers
should be aware of the services which
exist in their communities and direct
needy individuals to them,

Referrals should not be looked upon
by teachers as manifestations of per-
sonal or professional inadequacy, but
as constituting a regular, acceptable
technique of guidance. The teacher
must realize that he cannot be of di-
rect assistance to every individual; he
cannot be all things to all people.
However, if he 1s aware of the social
services and sources of help available
within his community and develops
good relations with personnel in vari-
ous agencies, then he will expand his
effectiveness as a teacher and will pro-
vide a needed guidance service for his
pupils, :
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CAREER DAY IN AGRICULTURE

A, W. HEIDEMAN
Teacher of Agriculture
East Wenatchee, Washington

There are many schools that hold
career days for students who are in-
terested in attending college. School
counselors have only general informa-
tion about job. opportunities and job
requirements with little of this infor-
mation pertaining to occupations in
agriculture. In many schools informa-
tion about careers in agriculture is
presented primarily in vocational agri-
culture classes.

We have all heard for several years
of the many job opportunities in agri-
culture for college and vocationally
trained men and women. Late in 1967,
I was discussing with the sales man-
ager of a horticultural firm the prob-
lems he encountered in employing
persons with a knowledge of agricul-
tural chemicals. Before our conversa-
tion had ended we decided that there
should be a Career Day in Agriculture
for high school students enrolled in
vocational agriculture, agricultural me-
chanics, power mechanics, and hy-
draulics. These students should be in-
formed of the career opportunities in
their respective areas. We thought the
best source of this information was
persons who were actually engaged in
the various agricultural occupations.

The Program

T presented the proposal for a Ca-
reer Day in Agriculture at a sub-
district meeting of agriculture teachers
with the result that the career day
program was planned to include stu-
dents from vocational agriculture de-
partments in five high schools. We
selected eighteen different vocational
areas and invited experts from each of
these areas to present career informa-
tion. The wvocational areas included
agricultural and extension education,
agricultural research, communications
and writing, agricultural equipment
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repair and sales, agricultural fieldmen,
food processing, forestry, fruit inspec-
tion, sced and feed sales, veterinary
medicine, and real estate and banking.

Each of the 396 students attending
the cateer day attended four different
sessions. The program was first con-
ducted in April 1968. It was held at
the Tree Fruit Experiment Station of
Washington State  University. The
speakers for the career sessions were
asked fo emphasize three points: en-
courage students to stay in school;
impress on students the need for fur-
ther education; and acquaint them
with the occupational area.

We asked the speakers to include in
their presentations the following
points: kinds of jobs in their area of
specialization; responsibilities of work-
ers; abilities, education, and other
qualifications needed; where the job
is done and working conditions; op-
portunities for advancement; on-job
and other training needed; starting
salaries and salaries for experienced
workers; benefits such as vacation, sick
leave, insurance, and fringe benefits;

The Head Fieldman for an
apple production firm talks
with students attending the
Career Day in Agriculture.
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was the recipient of
one of the NVATA
Career Orientation
Awards presenied
at the Nationgl
Convention in Dal-
las, December 1968.

A, W. Heideman

and the rewards and satisfactions of
the jobs. In each session time was re-
served for questions and discussion.

Pamphlets and other literature
about the various occupations were
made available to all students. Stu-
dents from the ninth through twelfth
grades attended the career day pro-
gram.

Evaluation

Fach student attending the program '.

and each speaker was asked to com-
plete an evaluation sheet. Over 90
per cent of both the students and

speakers indicated that the program -

should be continued. One-half of the

students indicated that they would like

to attend sessions about other careers.
The speakers were well pleased with
the interest and participation of the
students.

The program is now planned on an
annual basis. There is interest from
other students to be included. We
plan to include some science students
so they may be informed about em-
ployment opportunities in and related
to agriculture.

1 feel that the dropout problem
could be partially solved if more high
school teachers would take more time
to talk with and counsel students.
Most students drop out because “they
don’t like school” This means that
they cannot understand the subject,

_ they do mnot like the teacher, or that

they cannot socially adjust to the
other boys and girls. Could not most

~of these problems be solved if the

teacher could talk and work individ-
ually with his students? I fecl that
they could and I will attempt to ex-

© plain why the agriculture teacher has

an exceptional opportunity in being
able to work closely with students,

The Agriculture Teacher as Counselor

An agriculture teacher is consulted
continually by students asking for ad-
vice and counseling, These counseling
requests are in the vocational, social,
and educational areas. Why do the
students consult the agriculture teach-
er about their problems more than
they consult most other teachers of
the school? There are several impor-
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TED GREGG, JR., Sierra College

Rocklin, Cul?fomia

tant reasons which explain the unusual
student-teacher relationships which ex-
ists between most agriculture teachers
and their students.

The agriculture teacher has a rather

unique situation in that many times
he meets with students two class peri-
ods or more a day rather than just one
period. In addition the teacher’s re-
sponsibility for supervising experience
programs and projects involves several
important aspects in the area of coun-
seling. The teacher sees the home, the
parents, and the conditions under
which the student lives. He meets the
parents, talks with them, and learns
of the parent-student relationship. The
parents and students learn to respect
a good agriculture teacher and his ad-
vice.

The agriculture teacher is able to
observe the student on an informal
social basis through the FFA, There

- are fairs, committee meetings, judging

teams, and many other activities which
offer the agriculture teacher an op-
portunity to get to know and help his
students individually.

Ted Gregg, Jr. {left) su-
pervises students in the
laboratory. Mr. Gregg s
Chairman of the Resocurce
Secience ‘Depariment, Sierra
College, Rocklin, California,

" The Teacher of Agriculture as a Counselor

The agriculture teacher must realize
that he is certainly not a qualified,
trained counselor in any sense of the
word. However, a good agriculture
teacher should be better gqualified to
give limited counseling than wmany
other teachers of the school. The agri-
culture teacher has seen and knows
about the student’s home, he has met
and talked with their parents, and he
has worked with them socially through
the FFA, dances, sports, and other
school activities. He' learns of their
academic problems by talking with the
student, talking to the other teachers,
and observing the student in his
courses,

Generally students will not hold
back or twist information given the
agriculture teacher since a good,
friendly relationship has been estab-
lished. This is often a serious problem
of the school counselor since he is
strange to the student and is many
times delegated disciplinarian duties
by the school. A good agriculture
teacher will take time to listen, try to
understand, and atterapt to help the
student solve his problem.

Counseling

Tt is often difficult for a teacher to
determine where or when his counseling
should terminate. The first thing that
the teacher must consider is his back-
ground and training in counseling. The
guidance and counseling courses a
teacher has taken and practical experi-
ence will tend to indicate when the
teacher can give help to the student
and when he should refer the person
to a school counselor or psychologist.

A second point to consider is the
amount of experience the teacher has
had in teaching. A beginning teacher
is in no position to give much counsel-
ing primarily due to a lack of experi-
ence with students and a lack of ex-
perience on all phases of teaching.

(Continued on page 35)
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Educational Aspirations and Expectations

of Vocational Agriculture Students

Each year many high school seniors
make one of the most important de-
cisions of their lives. They decide to
either continue their formal education
beyond high school, enter the world
of work, or go into military service.
We know that education is one of the
major keys in attaining one’s occupa-
tional expectations, If an individual
makes wise educational choices based
upon his abilities, both he and society
benefit. However, if he makes unwise
educational choices based upon some
factor or factors in his background or
preparation, he and society suffer.

Counseling Students

There are indications that differ-
ences exist between the educational
aspirations and cxpectations of voca-
tional agriculture students and non-
vocational agriculture students. The
enumeration of the factors associated
with these differences could be ex-
tremely valuable in counseling students
about educational choices. A knowledge
of these [actors can provide persons
who counsel students with the tools
to assist each individual in attaining
his maximum educational potential.

Research was conducted to provide
vocational ecucaters in general, and
agricultural educators in particular,
with insights into the educational as-
pirations and expectations of rural,
male high school seniors and to focus
upon the related factors which play
an important role in the educational
aspirations and expectations of seniors.
Data were obtained from question-
naires administered in 1967 to male
seniors in thirty-three Mississippi pub-
lic high schools that offered vocational
agriculture programs. This article re-
ports the responses of 400 boys who
had received one or more years of in-
struction in vocational agriculture and
117 boys who had no instruction in
vocational agriculture.
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Educational Aspirations
and Expectations

Ag the accompanying table illu-
strates, seniors who had participated
in one or more years of vocational ag-
riculture instruction generally indi-
cated lower educational aspirations and
expectations than those who had not
participated in vocational agriculture.
Note that higher percentages of seniors
in the non-vocational agriculture group
aspired to and expected to receive
bachelors’ or higher degrees. On the

other hand, higher percentages of

seniors in the vocational agriculture
group aspired to and expected to com-
plete three vears or less of college,
vocational or business school training,
or no formal training beyond high
school. Investigation of the differences
between the individuals’ educational
aspirations and expectations revealed
that a higher percentage of seniors
with vocational agriculture instruction
reported no difference between their
aspirations and expectations than those
without vocational agriculture instruc-
tien.

James F. Shill is As-
sociate  Professor o
Agricultural Educa-
tion and Co-Director
of the Research Co-
ordinating Unit,
Mississippi. State
University,

James F. Shill

Family -Tnfluence

_ The effect of the family énviron-
ment upon seniors’ educational aspira-
tions and expectations was examined
- to determine some possible reasons for
vocational agriculture students indi-
cating lower educational aspirations
and expectations than non-vocational
agriculture students. The following
findings about the family environment
of the vocational agriculture students
could well be factors that atiribute to
the differences in educational aspira-
tions and expectations between the
two groups.

Educational Aspirations and Expectations of

High School Seniors

Aspiration Level

Expectation Level

i Many vocational agriculture se-
niors came from larger familics having

‘Jower incomes. These families felt they

ould not finance as high a level of

“formal education as the families of
* non-vocational agriculture seniors.

—Many parents of vocational agri-
culture seniors had lower levels of
formal educatien than parents of non-
vocational agriculture seniors,

—Many parents of vocational agri-
culture seniors placed less emphasis
upon formal education, gave their sons
less encouragement toward continuing
their education, and actually desired
lower educational levels for them than
parents of non-vocational agriculture
seniors.

—Vocational agriculture seniors
tendec to be more negatively affected
by an unfavorable home environment
than nen-vocational agriculture seniors
in similar situations.

Peer Group Influence

The peer groups of the geniors were
scrutinized to determine factors that
attributed to the differences between
the educational aspirations and expec-
tations of the two groups of seniors.
Two of the major factors identified
which could contribute to the lower
educational aspirations and expecta-
tions of vocational agriculture seniors
are:

—Many vocational agriculture se-
niors were influenced to a greater ex-

tent by their peer groups than were
non-vocational seniors.

—Many vocational agriculture se-
niors had educational aspirations and
expectations more closely aligned to
their immediate peers than non-voca-
tional agriculture seniors. -

School Influence

Undoubtedly the school atmosphere
exerts a tremendous influence upon
an individual’s educational aspirations
and expectations. This influence may
be negative or positive. The following
findings resulted from an attempt to
detect factors in the school environ-
ment which contributed to the differ-
ences in educational aspirations and
expectations between vocational agri-
culture and non-vocational agriculture:

—More voeational agriculture se-
riors set their educational objectives
while at a lower grade-level and at an
carlier age than non-vocational agri-
culture senjors. Perhaps they made de-
cisions before realizing the benefits of
additional education. .

—More wvocational agriculture se-
niors indicated they could be influ-
enced to a greater extent in their edu-
cational aspirations and expectations
by teachers than non-vocational agri-
culture seniors.

—More wvocational agriculture se-
niors made lower grades and subse-
quently ranked lower in their classes
than mnon-vocational agriculture se-

niors.

—Most vocational agriculiure se-
niors were more realistic in their edu-
cational aspirations and expectations
when compared with their academic
abilities than were non-vocational agri-
culture seniors.

Implications for Teachers

One of the strongest implications of
this research is that vocational agri-
culture students receive less encour-
agement from their families and peers
toward continuing their education be-
vond high school than do non-voca-
tional agriculture students. The influ-
ence of the - school could be used to
offset in some degree the negative
family and peer influence if vocational
agriculture tcachers and other school
personnel are aware of the situation.

Seniors who participated in voca-
tional agriculture implied that they
could be influenced to a preater de-
gree in their educational aspirations
and expectations by teachers than
scniors who had not. This implics that
vocational agriculture teachers along
with other school personnel could do
more to increase students’ aspirations
and expectations. Teachers should ac-
quaint students with educational pro-
grams they may enter after high
school, emphasize the benefits of con-
tinuing formal education, and point
out methods by which students can
finance additional formal education. -

Level of Vocational Non-Vocational Vocational Non-Vocational
Education Agriculture  Agriculture  Agriculture - Agriculture
{percent) { percent)
College {Ph.D.) i9 34 2 7
College (M.S.) 9 29 6 ‘ 26
College {B.S.) 23 24 24 39
College (three years or less?) 20 9 21 14
Vocational school 11 2 15 3
Business school 5 — 3 2
None beyond high school 13 2 27 9

aln Mississippl most post-secondary vocational programs are located in junior colleges.
Many seniors checking this category will enrcll in vocational technical programs,
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The Teacher of Agriculture as @ Counselor

(Continued from page 33)

However, each year adds confidence
and knowledge of people in general
and young people in particular. The
agriculture teacher must also remem-
ber that his primary job i3 that of
teaching agriculture, and that he can-
not allow counseling to take a major
portion of his time so that it inter-
feres with the teaching or in keeping
up with the most recent developments
in the field of agriculture.

The problem is beyond the ability
of the teacher many times. The teacher
must be willing to refer the more seri-
ous cases to the scheol counselor or
psychologist. The teacher must realize
that limited training in counseling
could cause greater harm than good
in some situations.

Improving Ability to Counsel
A good teacher should never be
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satisfled with the work that he is
doing and should always be striving
for improvement. This should relate
to all phases of teaching, including
the counseling of students. First, ef-
fective counselors must understand
thernselves. They must define their
goals and values and clear up all seri-
ous conflicts within their own thoughts.
In order for a person to respect others,
he must first respect himself and ac-
cept himself and his set of wvalues.
The second step in becoming a better
counselor is to increase the interest in
cach stadent and develop a true re-
spect for every student. The teacher
must take time to work and talk with
the students who need help. The agri-
culture teacher must also maintain
close contact with school counselors
and develop as many ideas and absorb
as much information as possible. The

agricubture teacher and the counselor
can certainly benefit from each other.
These people can exchange informa-
tion on students, and the agriculture

teacher can receive the benefit of the

counsclor’s professional training in
proper counseling procedures.

Another important way to improve
is to take courses in counseling and
study about counseling whenever pos-
sible. This is probably the best way
to develop proficiency in counseling.
1l a person has the opportunity to take
courses from and observe trained
counselors, it would be extremely benc-
ficial.

A teacher who Is truly interested in
his students can improve himself in
many ways. The important thing is
the desire to work with and help
students. ‘
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OCCUPATIONAL ORIENTATION: A Specialized Program

The Occupational Orientation Pro-
gram at Ligonicr (Pennsylvania) Val-
ley Senior High School was developed
to provide specialized training for a
group of students generally not ade-
quately served in a comprehensive high
school. The need was defined for an
instructional program for a group of
students who probably will not further
their education with any type of train-
ing on the post-high school level. Gen-
crally, these students arc not earolled
in an area vocational-technical school
because of a lack of interest or be-
cause they do not meet the academic
standards of the school. In some cases
the problem is of a social nature in
that the student is not willing to leave
classmatcs of the high school for that
part of the school day spent in techni-
cal or vocational instruction. In some
cases students are rcluctant to attend
the arca school because it interferes
with participation in athletics. How-
ever, most students in the occupation-
al orientation program are not active
in the extra-carricular activities of the
school.

The Setting

In developing the occupational eri-
entation program it was felt that three
elements were nccessary for helping
students: adjustment activities; skills
in speaking, writing, and arithmetic;
and pre-occupational training, The
program was not made the responsi-

ROBERT E. GRIFFITH, Teacher
Ligenier, Pennsylvania
and
G, FLOYD DYE, Area Supervisor

Somersed, Pennsylvania

bility of any one department of the
school. A team approach was taken
to include business education, home-
making, and vocational and practical
arts. The occupational orientation pro-
gram started with pre-occupational
training with the program developing
clusters of skills for jobs in the com-
munity, .‘

The community served by the school
district is a residential resort area with
no industrial development. The busi-

nesses in the arca are those dealing’

with services to people. Summer es-
tates and amusement installations
abournd in the area. Maintenance of
buildings and grounds, ornamental
horticulture, fish hatchery manage-
ment, and masonry work are a few
examples of the types of employment
in the area. Factory work is available
at industrial areas within a twenty
mile radius.

The Program

The program was started in 1965
The classes are elective and meet for
one 50-minute period each day for
the first year and for a double period
during the sccond and third years. The
facilities used for the program are a
new shop and classroom originally in-
tended for a vocational agriculture
program that was transferred to the
area vocational-technical school.

With the assistance and suggestions
of an advisory committee of business-

vanid.

Robert Grifith

Robert E. Griffitl is the teacher of the
Occupational Orientation Program ai
Ligonier Valley Semior High School,
Ligonier, Pennsylvania, G. Floyd Dye
is Area Supervisor, dgricultural Edu-
cation, Pennsylvania Department of
Public Instruction, Somerset, Pennsyl-
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Instruction in small gas engines is included in
the shop skills phase of the Occupational Orien-
tation Program. ’

men and other citizens, a four-part
instructional program was developed:
Business and Industry; Plant Science;

Shop Skills; and Sanitation, Drainage, .

and Conservation. The unit on busi-
ness and mdustry makés maximum wvse
of the resources of the community
made possible through the cooperation
of the County Extension Service and
thelr Town and Country Business Pro-
gram. Through publications, speakers,
and field trips, job opportunities are
presented to students in the area of
estate management, public utilities,
banking, retail food marketing, coop-
eratives, advertising and promotion,
insurance, and other businesses and
industries in the community.

The units in plant science are pre-
sented through the use of as much
practical experience as facilities per-
mit. Golf courses arc visited on field
trips and a groundkeeper used as a
speaker and resource person. The
school facilities are used also.

Shop skills comprise 70 per cent of
the program. Each student becomes ac-
guainted with the skills in cold metal
work, soldering, oxyacetylene welding,

{Continued on page 40)
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Occupational QOrientation
(Continued from page 36)
glazing, arc welding, carpentry and

woodwork, tool fitting, plumbing,
water systems, concrete work, small

gas engines, machine repair, electricity,

sheet metal work, lathe operation, and
forging. Demonstrations are an inte-
gral part of the shop instruction, Al
students complete at least one project
to take home. The instruction in sani-
tation, drainage, and conservation in-

volves the use of school facilities and -

experience with practical problems.

Benefits

We feel the course is an important
addition to our high school curriculum.
It provides special training for a group
of students previously neglected. It
provides students the opportunity to
obtain a marketable skill. Employers
are more willing to hire a student who
has completed the program and pay
a higher wage than for a beginning em-
ployee without the training. The occu-
pational orientation program serves a
group of students who are likely to re-
main as citizens of the community.

Guidance counselors feel that the
program can reduce dropouts in that
it creates interest on the part of stu-
dents to remain in school. . The pro-
gram gives students an opportunity to

become acquainted with occupations

and skills which, in turn, increases
their desire to remain in school by
allowing them to participate actively
in a part of the school’s program.
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As teachers of vo.
cational agriculture
we are faced with
problems of evaluat-
ing the achievement
of students. We must
try every [feasible
method to measure
students’ achieve-
ment accurately and
completely. But we
find many problems when we attempt

W. L, Lawrence

Evaluating Students’ Achievement

W. L. LAWRENCE
Teacher of Agriculture

Sparr, Florida

to evaluate the progress of students.

How can a teacher accurately evalu-
ate a student’s achievement and iden-
tify differences in achievement among
students who have different potentials
and motivations? [ have tried a num-
ber of techniques with varying success.
The following approach seems to work
best for me.

Use Several Criteria
The key appears to be the use of

as many evaluative criteria as possible.
By all means, some criteria other
than performance on tests and exami-
nations should be used. Even though
my plan of evaluation does include
tests and examinations, I try to use
students’ performance in a variety of
situations to help in getting an accu-
rate appraisal of their performance.

In addition to examinations, 1 use
the following techniques in evaluating
stadents’ achicvement: other written
work such as definitions of words in
the course of study and other words
used throughout the year; projects of
students; home assignments including
a home farm survey; completeness and
accuracy of record bocks; and perfor
mance in solving problems such as
figuring board-fect in lumber. Such a
procedure means more work for the
teacher, but it docs not penalize stu-
dents who do not perform satisfactorily
on tests. i

FOLLOW-UP OF GRADUATES
AIDS IN PROGRAM REVISION

PONALD LARUE, Teacher of Agriculture
Monroe City, Missouri

Since the passage
of the Vocational
Education Act of
1963, many changes
have been made in
- vocational agricul-
ture. This means
that tcachers must
be alert to the
changes in occupa-
tions in their com-
munities. It also means that vocational
agriculture teachers must keep in con-
tact with graduates as onc way of eval-
uating the effectiveness of programs.

Moenroe City is a town of 3,000
located in an excellent agricultural
area of Northeast Missouri. There are
both livestock and crop farms in the
school district. Since 1966, enrollment
in the high school has been approxi-

Donald L ue

AUGUST, 1969

mately 400 students. In the early fif-
ties enrollment was about 200 students.
Enrollment in vocational agriculture
has increased from 45 to 80 students
at the present time. Since 1921 when
vocational agriculture was first offered
at Monree City High School, there
have been only three teachers of agri-
culture.

Follow-Up of Graduates

One approach used to help decide
what changes were needed in the vo-
cational agriculture program at Mon-
roe City was a follow-up survey of
graduates. Some 240 graduates who
had completed two or more years of
vocational agriculture during the per-
iod 1941 to 1968 were contacted.

The survey showed that 30 per cent
of the graduates were farming. Of

the more recent graduates, 1960-1968,
15 per cent were attending a college
of agriculture or had graduated from
a college of agriculture. About 25 per
cent of the graduates were working in
construction and other trades in the
mumediate area. The survey indicated
that seven out of each ten graduates
were following a wvocational trade
which may have been started in high
school.

Using the Survey

The data about the occupations of
former students were part of the in-
formation presented to the administra-
tion and schoo] board for appraisal of
the local program. In addition, much
discussion was held with farmers and
businessmen concerning the need for
more adult education. '

The result was the addition of a
second teacher of agriculture who de-
votes one-half time to the high school
program and one-half time to adult
cducation. Additional agriculture
courses were developed to give more
depth to the curriculum. The follow-
up survey of graduates was a signifi-
cant factor in strengthening our voca-
tional agriculture program, '
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Is There a Relationship?

Achievement in College and Vocational Agriculture

JOHN P. STROUSE, As

Colleges of Agriculture in the na-
tion’s universities enroll many students
who have completed one or more
years of vocational agriculture in high
school. Numerous studies have demon-
strated that students with a vocational
agriculture background achieve as
well or better academically in colleges
of agriculture and graduate in larger
percentages than their counterparts
who did not study vocational agri-
culture in high school. One of the
landmark studies in education, The
Fight Year Study, revealed that *no
single pattern of high school subjects
can be considered indispensable for
the preparation of students for col-
lege,” yet many administrative and
guidance personnel question the valve
of vocational agriculture as a part of
a student’s preparation for college.

The Study

The purpose of our study was to
compare graduates having and not
having vocational agriculture in high
school with respect to the percentage
graduating from the College of Agri-
culture. The study included 565 male
students who entered as freshmen in
1957, 1958, and 1959 and graduvated
on schedule from the College of Agri-
culture at Purdue University.

The following data indicate the per-
centage of the entering {reshmen in
the College of Agriculture who gradu-
ated on schedule.

Number Years Vocational Percent

Agriculture in High School Graduating
None 27
One 26
Two 36
Three 45
Four 44

The percentage distribution of enter-
ing and graduating students catego-
rized with respect to vocational agri-

42

RALPH R. BENTLEY, Research Specialist
Purdue University

and

Ball State University, Muncie, Indiana

culture background is shown in the
accompanying chart. It can be clearly
seen from this chart that there i a
distinct difference in the percentage
distribution of entering and graduating
students with respect to vocational ag-
riculture background. The three and
four-year groups gain proportionally,
while the others lose or remain con-
stant.

Some Questions

These data suggest that future en-
rollment in «colleges of agriculture
might decline without the benefit of
high school vocational agriculture. It
can be argued that vocational agricul-
ture maintains students’ interest in
agriculture and encourages those who
are capable to prepare for agriculture

sistant Professor of Education

professions. The question of why stu-

dents in colleges of agriculture who
have taken vocational agriculture in

high school are more likely to graduate
remains unanswered., Two explana-
tions seem plausible. Probably the most
defensible explanation is that the ex-
perience and training students receive
in high school vocational agriculture
instills in them the desire to achieve

a vocational goal. In Indiana, for ex-

ample, the structure of most programs
of vocational agriculture is such that
about midway through high school
students are encouraged to make a
tentative choice of their area of con-
centration such as agriculture mechan-
ics, agriculture business management,
or production agriculture. Perhaps
this relatively early identification of a

PERCENTAGE DISTRIBUTION OF ENTERING AND GRADUATING PURDUE
AGRICULTURE COLLEGE STUDENTS GROUPED WITH RESPECT TO HIGH

Vocational

Agriculture

Background
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road vocational goal encourages per-

“sistence.

The second possibility is that a pro-
gram such as vocational agriculture

‘attracts those students who possess the
“attribute of persistence. More specifi-
“cally, do vocationally oriented or ca-

reer-minded students who delineate
their vocational aspirations by select-
hg o more specialized curriculum in
high school already possess this quality
of persistence or dedication?

Several other confounding variables
probably enter the picture. Some

studies reveal that former vocational

agriculture students who attend col-
leges of agriculture had higher grades
in high school than those having little
or no vocational agriculture. One
might also question whether students
with a weak background in agricul-
fure possess the necessary aptitudes
and interests to compete at the college
level on an equal basis with former

vocational agriculture students.

Whatever the cause, several studies
have shown that students having more
vocational agriculture credits in high
school not only tend to receive higher
grades in colleges of agriculture but
also are more likely to graduate. Cer-
tainly, a good deal of credit for stu-
dents continuing their education in
agriculture at the college level must
go  to the wvocational agriculture
teachers,

Competition in the show-ring takes
time. Fitting and showing livestock
sometimes cuts into valuable time for
classroom Instruction. Seome persons
argue that students’ participation in
fairs and livestock shows detracts from
their chance to get the instruction they
need. Some organizations advocate
that students not be allowed to be
away from classes to exhibit animals
at fairs and shows and that such activi-
ties be Iimited to weekends.

Many vocational agriculture teach-
ers, 4-H Club leaders, and other adults
come to the defense of students’ par-
ticipation in livestock shows. They
claim that the time spent outside the
classroom does not harm the student
but, in fact, helps the student get a
well-rounded education.

Showing Livestock
and Attending College

To throw some light on this ques-
tion, I studied the relationship be-
tween showing livestock while attend-
ing high school and later enrollment
in and completion of college. During
the pericd from 1941 to [965, 250
of my vocational agriculture students
at Checotah (Oklahoma) High School
have participated in the Muskegee
Junior Livestock Show.
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Livestock Shows Provide |
Useful Learning Experience

NEILL LEFORS
Teacher of Yocational Agriculture
Checotah, Oklahoma

Sixty percent of the 250 students
who had participated in the livestock
show during high school later entered
college. This compares favorably with
the 20 percent of graduates of small
high schools in Oklahoma who enter
college and with the 45 percent of
graduates from large high schools who
enter college. For the period 1961 to
1965, 83 percent of the high school
students who participated in the live-
stock show entered college. During the
same period of time, 36 percent of all
gradvates of Checotah High School
entered college.

The study also showed that during
the 1941-1965 period students who
exhibited livestock three or four years
while in high school attended college
in higher proportions than students
who only exhibited one or two ycars.
Of those exhibiting only one year, 30
percent entered college; of those show-
ing two years, 48 percent entered col-

lege; of those showing three years, 79

percent entered college; and of those
showing four years, 86 percent entered
college. ‘ ,
Eighty percent of the students who
showed livestock and later entered col-
lege had completed college when the
study was conducted or were still in
college. Less than 6 percent of the stu-

Neill Lefors has
taught vocational ag-
riculture in Oklaho-
ma for 36 years, the
past 30 years at Che-
cotah  High Schosl.
He is a past Presi-
dent and pasi Sec-
retary of the Okla-
homa Vocational
Agriculture Teachers
Association.

Neill Lefors

dents entering college dropped out dur-
ing their first year. This is in sharp
contrast to the report that the typical
Oklahoma college loses approximately
42 percent of the freshman class.

Some Conclusions
Perhaps these findings help explain

why livestock shows are popular with

parents and businessmen in the com-
munity. They realize that the training
received in planning ahead, accepting
responsibility, cooperation, leadership,
and sportsmanship in addition to live-
stock production and management is
invaluable in the development of stu-
dents,

Exhibiting livestock is one way
through real learning situations to
motivate, inspire, and develop students.
If a student has an outstanding aca-
demic record, why not let him gain
additional experiences - by exhibiting
livestock? We expect these students
to do more. Producing, fitting, and
showing livestock are opportunities for
additional learning experiences. Stu-
dents with lower academic records ean
benefit from these learning situations
also. I believe teachers and students
are justificd in participating in live-
stock shows. These activities provide
live experiences for teaching.
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What Influences Students |
to Become Teachers of Agriculture?

What factors influence persons to
prepare o teach vocational agricul-
ture? In an attempt to answer this
question, opinions were sought from
fifty-six freshmen and juniors at North
Carolina Agricultural and Technical
State University and North Carolina
State University and from thirty first-
year teachers of agriculture in North
Carolina. Persons completing the opin-
ionnairves were asked to rate the degree
of influence each of thirty-three fac-
tors had on their decision to prepare
to teach wvocational agriculture. Per-
sonal information was obtained for an
investigation of the influence of these
factors on their decision to enter a
teacher education program.

® The Influence of People

The three groups—college freshmen,
college. juniors, and first-year teachers
—rated the factors “self,” “high schocl
vocational agriculture instructor,” and
“father’” as having the greatest degree
of influence on their decision to pre-
pare to teach vocational agriculture.
College freshmen indicated - that their
mother and brothers had a great deal
of influence on their decision. College
juniors and first-year teachers indi-
cated that college professors had a
great deal of influence on their de-
cision to prepare to be teachers. Per-
sons listed as least influential in their
decision to become teachers were high
school principal, high scheol counselor,
and state and national FFA officers.

® Influence of Other Factors

The three groups indicated that the
following factors had the greatest de-
gree of influence on their decision to
prepare for the profession of teaching
agriculture.

— Desire to work with farm people

— Experiences in farming or other

agricultural occupations

-— Desire to work with rural youth
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Florida Agriculiural and Mechanical University

— Opportunities for employment in
agriculture '
— High school vocational agricul-
ture courses
— Security of agricultural occupa-
tions :
College freshmen rated the FFA as
having' a greater influence on their
decision than did college juniors and
first-year teachers. High school voca<
tional agriculture courses were rated
lower by first-year teachers as a fac-
tor influencing their decision than it
was by college freshmen or juniors.
Factors rated ag least influential in
their decision to prepare for teaching
included university career days, high
school career days, visiting an agri-
cultural college or university campus,
information provided by state voca+
tional agriculture teachers’ associa-
tions, and brochures and catalogues
provided by universities.

® Influence of Personal Factors

The following factors were indicated
by the college students and first-year
teachers as having a positive influence
on their decision to prepare for teach-
ing agriculture,

~— Farm and nonfarm experiences

— Area lived in most of life

— Officer of local FFA

— Years of high school vocational

agriculture

— Father enrolled in adult or young
farmer class : -

— Mother enrclled in adult or
young farmer class

— Occupations  of
mother

father and

® Some Recommendations

Vocational agriculture teachers and
high school guidance counselors should
make use of persons who have the

greatest influence on the career choices -

of individuals. In addition to the indi-
vidual student, this study revealed that
parents, vocational agriculture teach-
ers, and college professors should be
involved in advising students about
career opportunitics.

Teacher education staffs and state

vocational agriculture tcachers’ asso-
ciations should provide information on
career opportunities in teaching to high
school teachers and counselors,

Iigh school teachers of agriculture
should include a unit on career oppor-
tunities, including opportunitics in
teaching, in vocational agriculture
courses.

Teachers should realize the influ-
ence parents have on the career choices
of students. One way for teachers to
develop pood working relationships
with parents is to encourage their en-
rollment in adult courses.

J. D. Brown

This article is based on J. D. Brown’s M.S. thesis, “An An-
alysis of Factors Which Influenced Freshmen and [unior
College Students and First Year Imstructors of Vocational
Agriculture in North Carolina in Their Decision to Prepare
te Teach Vocational Agriculture,” which was completed at
the University of Maryland in 1968. Mr. Brown was a Na-
tional FFA Fellow at the University of Maryland in 1967-68.
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-. Résearch with the Strong Vocational Interest Blank —

One of the major problems facing
young people today is that of making
an occupational choice. One of the
tools available for helping students
make suitable occupational choices is
the interest inventory or test.

In using such an instrument the
interests of students taking the test
are compared to the interests of people
already involved in certain occupa-
tions. Thus, the student receives some
indication of how his interests com-
pare with the interests of those in-
volved in an occupation he may be
considering. Interest is certainly not
the only personal characteristic to use
in advising students; but it is a very
important consideration.

The Strong Vocational Interest
Blank is an interest test which is very
widely used. The study reported in
this article was concerned with the
Strong Vocational Interest Blank and
was carried out in cooperation with
the Center for Interest Measurement
Research located at the University of
Minnesota.

The Criterion Groups

The responses of those who com-
plete the interest test are compared
to the interests of criterion groups
from many different occupations. It
is important that the criterion group
used accurately reflect the interests
of the people invelved in a particular

ccupational Interest

DONALD W. PRIEBE, Teacher Education
Nerth Dakota State University

occupation.

The sample of persons for estab--

lishing the new ecriterion group was
drawn from farmers enrolled in the
Minnesota Farm Business Manage-
ment Analysis program  operated
through the local wvocational agricul-
ture departments, There were 235
farmers in the group who werec en-
rolled in sixteen schools. These farm-
ers completed a research version of the
Strong Vocational Interest Blank. Only
farmers who had farmed at least three
years and who indicated that they
liked farming were included in the
group. If an interest test is to be of
value it must reflect the interests of
those who are satisfied with their
occupational choice,

The mean age of the new criterion
group was 41.3 years. The mean num-
ber of years of school completed was
11.4 for the new group. Grade 12 was
the highest grade completed by 132
of the 235 farmers, Only eight of the
235 men had received a college degree.
This 18 in sharp contrast with the
1936 criterion group of farmers, three-
fourths of whom were college gradu-
ates.

The Two Groups Compared
The two groups were scparated by
32 years of time and 3.2 years of edu-
cational level as measured in mean
years of school completed. The intercst

Donald W, Pricbe

T'his article i based on Donald W, Priebe’s PR.D. dissertation
completed at the University of Minnesota in 1968, On July
1, 1969, Dr. Priebe was afppointed Professor and Chairman
of the Department of Agricultural Education, North Dakota
State University, Fargo,
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profiles of these two groups follow the
same general pattern but show many
large and significant differences.

The 1968 farmer group exhibited
a higher degree of interest in agricul-
ture, outdoor, and mechanical activi-
ties, The 1936 group scored much
higher on  scales involving working
with people. On the new basic scales,
the 1968 group had lower scores on
scales rclated to educational level. The
newer group exhibited a very low de-
gree of interest in activities involving
writing.

These differcnces reflect the large
difference in ecducational level between
the two groups. This difference was
cne of the major reasons for carrying
out this.study.

Interest profiles of the highest and
lowest income sub-samples were com-
pared also. There were very large dif-
ferences in income between the two
groups. There was a striking similarity
between the interest profiles of the
two groups on both the basic and occu-
pational scales. The interests of the
farmers in the high and low income
groups, as mecasured by the Strong
Vocational Intcrest Blank, were not
significantly diffevent.

A new farmer occupational scale
was also cstablished. This involved
the selection and weighing of the items
on the test which most distinguished
the interests of the farmer from those
of men-in-general. This scale is used
in scoring part of the test. The item
content of the new farmer scale is
considerably different from that of the
old scale.

The new farmer criterion group will
soon be incorporated in the occupa-
tional scales of the Strong Vocational
Interest Blank. Information regarding
this new group will be available in the
Handbook for the Strong Vocational
Interest Blank to be published in late
1970 by the Stanford University Press.
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ORIENTATION TO

CAREERS IN AGRICULTURE

ELDON R. SCHNAKENBERG
Teacher of Yocational Agriculture
St. Charles, Missouri

Francis Howell High School is lo-
cated in a suburban area in St. Charles
County, Missouri, twenty-six miles
from St. Louis. One hundred-twenty
students are enrolled in vocational ag-
riculture,

In this suburban area where land
prices and taxes are high, it is be-
coming increasingly more difficult to
become a farmer. Students are there-
fore looking for careers in the field of
agriculture away from the farm, A
great deal of emphasis is being placed
on agribusiness opportunities in the
vocational agriculture program.

Career Orientation

Since nearly half of the graduates
in vocational agriculture start a career
in an agribusiness job, I spend a great
deal of time in planning and develop-
ing career information and on-the-joh
training in off-farm agricultural occu-
pations. Instructional units pertaining
to agricultural careers are taught pri-
marily during the first two years of
the vocational agriculture program.
Part-time jobs for occupational experi-
ence related to agriculture are ar-
ranged for students,

. Eldon R. Schnaken-
berg was the recipi-
ent of one of the
- NVATA Career Ori-
entation Awards pre-
sented at the Na-
tional Convention in
Dallas, Dec. 1968.

Eldon Schnakenberg
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Instruction

Four units on agricultural careers
are taught during the freshman year.
Units on The Agricultural Industry
and You, Considering Modern Agri-
culture, and Career Opportunities in
Agriculture give students knowledge
about the broad ficld of careers in
the agriculture industry. Each student
is asked to make a tentative choice of
an agricultural career. In the fourth
unit, Preparing for a Career, students
are given guidance in the steps to fol-
low in getting ready for the first job.

During the sophomore year the fol-
lowing lessons on careers are taught:
Reconsidertng  Our  Career Plans;
Finding Out About Awvailable Jobs;
Getting a Job; Improving Language
Skills; Improving Arithmetic Skills;

- Developing a  Winning Personality;

Getting Alohg with Fellow Workers;
Getting' Along with the Boss; axd
Getting Along with Employers, Co-
workers, and Customers.

Several sets of references on agri-
cultural careers are used in the class-
room. Various agricultural career films
arc used and field trips are taken. A
ficld trip was taken to a major feed
manufacturer’s research farm where
the company’s educational director
gave an excellent presentation on ca-
reer opportunities in the feed industry.

A file of litcrature and brochures
has been set up on agricultural careers
in the vocational agriculture depart-
ment which is used extensively by the
students. Juniors and seniors use this
file in securing information on careers
they are considering.

Occupational Experience

After classroom instruction and the
student is sixteen vyears of age, an

An activity of the agricvltural career orienta-
tion program at Francis Howell High School,
St. Charles, Missouri, is work during the Christ-
mas vacdtion period in the branch warehouse
of o major farm equipment company.

effort is made to get students placed
for occupational experience in the ag-
ribusiness occupation in which they are
interested. This off-farm occupational
experience s usually in addition to
a farming program if the student lives
on a farm. Students presently have
part-time jobs in the fields of horti-
culture, farm equipment, feed, seed
and fertilizer, and other agricultural
service occupations,

Many students are interested in the
farm equipment field. To help acquaint
students of the large number of op-
portunities in this area of agriculture
the school has an agreement with one
of the major farm equipment com-
panies to employ approximately thirty
students for one week each year. Dur-
ing the past three years some thirty
students have been employed four days
during the Christrnas vacation in the
company’s branch warehouse in St
Louis Gounty. The students have
taken the yearly inventory of over
32,000 different tractor and machinery
part items valued at ncarly one mil-
lion dollars. During this period of em-
ployment the district sales manager
talks to the group at various times
about opportunities in the industry
and the preparation a student needs
for success in these careers.
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Are Vocational Agriculture Students Different?

GILBERT A. LONG and JOEL H. MAGISOS

The ©Ohio State University

Many vocational agriculture teach-
ers probably feel that the students in
their classes are different from other
students in the school. Many may
have specific ideas about how their
students are different. This article re-
ports some major findings of a study
conducted at Washington State Uni-
versity which permits some compari-
sons between students enrolled in voca-
tional agriculture with students who
were not enrolled in vocational agri-
culture.

Sophomore, junior and senior stu-
dents in sixteen Washington high
schools offering vocational agriculture
which were located in communities
having a population of 10,000 or less
were asked to complete questionnaires
concerning their educational and occu-
pational aspirations and related fac-
tors. The 600 students (all of whom
were hoys) completing the question-
naire were divided into three cate-
gories: Vocational Agriculture Stu-
dents—those who indicated that they
would have taken at least four semes-
ters of vocational agriculture by grad-
uation and that they were active in
FFA; Non-Vocational Agriculture Stu-
dents—those who indicated that they
would not take any vocational agricul-
ture in high school and that they were

WALTER L. SLOCUM
Washington State University

not active in FFA; and Intermediate
Students—those who indicated that
they would have studied vocational
agriculture for at least one semester
but for net more than three semesters
before graduation and were not active

in FFA.

Background of Students

'Not surprisingly, vocational agricul-
ture students were much more likely
to have a farm background than the
other students. Sixty-six per cent of
the vocational agriculture students, 28
per cent of the intermediate students,
and 24 per cent of the non-vocational
agriculture students lived on farms.
Farming was the principal occupation
of the fathers of 52 per cent of the
vocational agriculture students, 22 per
cent of the intermediate students, and
17 per cent of the non-vocational agri-
culture students. While these data
show that a rural farm background is
frequently a characteristic of vocation-
al agriculture students, they also show
that many vocational agriculture stu-
dents do not have a rural farm back-
ground.

Occupational Aspirations
Of the students who answered the
question “What occupation do you
think you would like when you are

At the time the research reported in this article was conducted, all authors were
members of the faculty at Washington State University, Pullman, Washington.
Gilbert A. Long and Joel H. Magisos were teacher educators in agricultural edu-
cation in the Department of Education; Roy T’. Bowles and Walter L. Slocum
were facully members in the Departiment of Rural Sociology. Currently Mr. Long
is @ Ph.D. candidate in the Department of Agricultural Education and Dr.
Magisos is Information Specialist at the Center for Vocational and Technical
Education, both at The Qhio State University. Dr. Slocum is Professor and
Chairman of the Department of Rural Sociology at Washington State University,

Dr. Bowles is a member of the faculty of the Department of Sociology, Trent .

University, Peterborough, Ontario (Canada).
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ROY T. BOWLES
Trent University, Canade

thirty years old?” 19 per cent of the
vocational agriculture students, 6 per
cent of the intermediate students, and
2 per cent of the non-vocational agri-
culture students said they would like
to be farmers or farm managers. Of
the students responding to the ques-
tion “What is the job that you think
you will actually have when you start
to work full-time?” 18 per cent of
the vocational agriculture students, 12
per cent of the intermediate students,
and 4 per cent of the non-vocational
agriculture students said farmer or
farm manager. Vocational agriculture
students were less likely than the other
two groups to either aspire or expect
to enter professional or technical occu-
pations. Vocational agriculture stu-
dents were shightly more likely to fecl
that they could enter the occupation
to which they aspired.

Educational Aspirations

The commitment of the vocational
agriculture students to agricultural
pursuits is reflected in the planned
major of those who intend to go to
college. Twenty-nine per cent of the
vocational agriculture students listed
agriculture as their intended major.
No more than 3 per cent of the other
groups listed agriculture as their in-
tended major field of study.

The educational aspirations and ex-
pectations of wvocational agriculture
students tended to be slightly lower
than mnon-vocational agriculture stu-
dents but slightly higher than inter-
mediate students. When asked how
much education they would like to
get, 75 per cent of the vocational agri-
culture students, 70 per cent of the
intermediate students, and 80 per cent
of the non-vocational agriculture stu-
dents wanted to attend college. These

(Continued on page 49)
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GERALD R. FULLER, Special Editor
University of Vermont

TEACHING IN A JUNIOR COL-
LEGE by Roger H. Garrison. Wash-
ington, D, C.: American Association
of Junior Colleges, 1968, 26 pp. $1.50
each, $1.00 each [0 to 99, 50 cents
each 100 or more.

This book explains the challenges,
problems, and opportunities for teach-
ers in the junior colieges, The aims
and demands of instructors in junior
colleges are markedly different from
those in four-year colleges. There are
no generalizations for junior colleges,
since they offer a variety of programs.

The author has an excellent back-
ground for writing this publication. He
i1s an cxperienced teacher, administra-
tor, and writer. He was at Westbrook
Junior College, Portland, Maine, at
the time of publication. His exact and
direct way of presenting ideas and
material makes the book interesting to
the reader. The publication is brief, yet
covers many of the essentials with re-
gard to teaching in a junior college.

The book is especially valuable for
teachers contemplating employment in
junior colleges as well as for teachers
and administrators now in the junior
colleges. It has wvalue for high school
teachers and teachers in the senior col-
leges in telling the story of the junior
college and its place in higher cduca-
tion. The explanation of aims, phi-
losophy, and students will give readers
an idea of what the junior colleges can
do for many young people in America.
The author also touches on services in
continuing education, adult programs;
and other phases of junior coilege pro-
grams. He does not go into detail in
describing the difference between the
technical curriculums, transfer cur-
riculums, certificate programs, and
adult education. This would be es-
pecially valuable to many readers.

Howard Sidney

Agricultural and Technical College
Cobleskill, New York
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THE POLICY PROCESS IN AMER-
ICAN AGRICULTURE by Ross B.
Talbot and Don F. Hadwiger. San
Francisco, Galifornia: Chandler Pub-
lishing Company, 1968, 370 pp.
$10.00. ! .

The primary objective of this refer-
ence is to develop a broad conceptual
framework whereby students in intro-
ductory courses in agricultural cconom-
ics and policy can see why and how
one important area of public policy
has developed and changed over dec-
ades. The book is designed to provide
a structure for analysis rather than
a definite set of answers, It can be
a very useful tool for those who ard
concerned about individualg, ideas, in-
terests, institutions, and issues as they
relate to food and fiber policy, The
reference includes a number of tables,
charts, and maps which can be easily
interpreted by students and aid them
in drawing their own hypotheses. The
authors’ general thesis is that policies
have come about through the inter-
action of “five I's”: Individuals have
Ideas and Interests from which develop
Issues that are resolved within and
between Institutions.

The authors of this book have had
wide and varied experiences in the
area of farm policy. Professor Talbot
was a Fulbright Research Scholar,
European Economic Community, Brus-
sels, Belgium in 1964-65 and is cur-
rently Chairman of the Department
of History, Government and Philoso-
phy at Towa State University. Profes-
sor Hadwiger is an Associate Professor
at Jowa State University in the De-
partiment of History, Government and
Philosophy. In 1956-57 he was a Con-
gressional Intern and in 1965-66 he
was a Research Scholar in the U. S.
Department of Agriculture.

This reference would be most ap-
propriate for students enrolled in a

farm management or a farm policy

course in a junior college. Tt could’

also serve as one of the references for
a teacher who was teaching farm policy
at the junior or senior college level.

It is an up-to-date, easily understood
reference which deals with an issue
that is of current interest in American
agriculture.

John T. Starling
The Ohio State University

FOUR METHODS OF DOING
BUSINESS by Ron Henrichsen,
Fort Dodge, Iowa: Farmers Region-
al Cooperative, 1968. $16.00. (In-
cludes student handbook, teacher’s
guide, teaching aids, and bulletin
board display).

This packet of teaching materials in-
cludes both a “Student’s Handbook”
and “Instructor’s Guide” with supple-
mentary teaching aids. It is cleverly
done and should prove a very useful
teaching reference; The supplementary
aids including numerous transparencies
and a student game are not only use-
ful but should stimulate further
creativity on the part of the teacher as
well as being an inspiration to students.
The bulletin board display materials
will be effective in instruction and are

well adapted to use as part of a depart-

ment or school display.

This material was preparcd and pub-
lished by the Farmers Regional Co-
operative, Fort Dodge, Iowa, The ma-
terial was assembled through the
services and expertise of a highly
qualified I'lanning and Advisory Gom-
mittee composed of authors and practi-
tioners in agricultural education, gen-
eral education, and university level
instruction, _

The material appears to be well
adapted to the high school level. It
could be used effectively at the junior
college level for quick review or intro-
ductory purposes in this subject area.
It could readily be adapted for in-
dividualized student study or program-
ed instruction,

H. H. Burlingham
California State Polytechnic College
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ADVANCES

IN PRODUCTION
AND UTILIZATION OF QUAL-
ITY GOTTON: PRINCIPLES
AND PRACTICES by Fred C. El-
liott, ¢t al. Ames, Towa: The Iowa
State University Press. 1968, 532

pp- $8.50 :

This book is the result of a sympos-
jum sponsored by Chevron Chemical
Company in collaboration with the
National Cotton Council of America.

 The seventeen chapters range from a

discussion of cotton as a crop to new
developments in the utilization of cot-
ton. Each chapter is authored by an
individual considered to be a specialist
in the subject matter,

Charts and figures are given to show
the trends in cotton production in all
cotten-growing areas of the world, The
morphology and physiology of the
cotton plant is presented by both il-
lustration and discussion. The latest
practices in cotton production, harvest-
ing, and ginning are treated extensively.
In the concluding chapter the develop-
ments which are taking place in the
cotton industry to make cotton more
competitive with synthetic fibers are
given comprehensive coverage.

The conciseness in which the subject
matter is presented makes this book
an excellent reference. It is adequate
for use as a text in college level cotton
production courses. The material is not
too technical for use in vocational agri-

culture post-high school classes for stu-
dents interested in becoming technical-
ly competent as technicians in the
cotton industry. As indicated in the
preface, this book should also be of
interest to industry and college agron-

omists, entomologists and pathologists, -

agricultural engineers, fertilizer and
agricultural chemical dealers, cotten
buyers and ginners, college extension
workers, vocational education teachers,
and agricultural writers,

Obed L. Snowden .
Mississippt State University

EDUCATORS GUIDE TO FREE
TAPES, SCRIPTS, ANDD TRANS-
SCRIPTIONS by Walter A. Wit-
tich. Randolph, Wisconsin: Educa-
"tors Progress Service, 1968, Fifteenth
Edition, 167 pp. $6.75.

The purpose of this publication is
to assist the teacher to arrange excit-
ing, interesting, and useful learning
experiences in the classroom. The Guide
provides a professional information
service devoted exclusively to selected
free tapes, scripts, and transcriptions
currently available from industrial, gov-
ernmental, and philanthropic organi-
zations.

While there is no specific area labeled
agriculture, several of the listings would
be useful to the teacher of agriculture.
These listings include: recent develop-
ments in plant science and agricultural
chemicals; manpower; students with
special needs; conservation, natural re-
sources and recreation. The “Tape
Adventurers Service” is continued in
this edition whereby groups of students
between the ages of six and 18 from
different geographical areas may obtain
ideas and information related to a
course of study by means of an ex-
change of tape recordings.

The 1968 edition contains an up-

dated series of tapes on current na-

tional and international issues in addi-
tion to a series on governmental serv-
lces and on various foreign countries.
The educational level of the listings
range from elementary to adult; many
of these materials may be utilized for
individual as well as group study.

The author has had wide experience
in this field. Currently he is Director
of the Fast-West Communication Cen-
ter, University of Hawaii. Formerly he
was professor of Audiovisual Eduea-
tion at the University of Wisconsin.
This well-organized guide should be
located in the school library to pro-
vide teachers with new media learning
resources to help achieve usefu curricu-
lum goals,

‘David F. Shontz
University of Rhode Island
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Are Vocational Agriculture Students Different?

(Gontinued from page 47)

percentages include those planning to

attend junior college. Forty-seven per’

cent of the vocational agriculture stu-
dents, 43 per cent of the intermediate
students, and 51 per cent of the non-
vocational agriculture students said
they expected to graduate from col-
lege.

Vocational agriculture students ap-
pear to be different from others in
their patterns of seeking and reacting
to advice. Sixty-three per cent of the
vocational agriculture students, 50 per
cent of the intermediate students, and
49 per cent of the non-vocational agri-
culture students said they had dis-
cussed their educational and occupa-~
tional plans with one or more teachers.
Vocational agriculture students also
showed more responsiveness to school
counselors, Forty-eight per cent of the
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vocational agriculture students, but
only 39 per cent of each of the other
two groups said that the counselor had
influenced their plans. This suggests
that vocational agriculture students
are more receptive to information and
advice about their educational and
occupational plans than students who
are not highly involved in the veca-
tional agriculture program.

Some Implications

There are differences between voca-
tional agriculture students and other
students in the same high schools. Vo-
cational agriculture students are more
likely to have farm backgrounds, to
select farming as an occupation, and
to indicate plans to study agriculture
in college, The high incidence of col-
lege plans among vocational agricul-

ture students indicates that students
who are interested in farming and
agribusiness are aware of the impor-
tance of a college-level education for
commercial agricultire.

While other factors no doubt enter
in, these findings suggest that the vo-
cational agriculture curriculum may
lead students to cheose occupations in
the field of agriculture. Some of the
findings have implications for guid-
ance, Vocational agriculture students
were more likely than others to be
certain that they could enter their
chosen occupations. They were also
more likely to he receptive to informa-
tion and advice about their educa-
tional and occupational plans. It is
possible that these differences result,
at least in part, from the nature of the
vocational agriculture program.
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WHY DO STUDENTS ENROLL
IN VOCATIONAL AGRICULTURE?

GENE CLAVER

Teacher of Yocational Agriculture
Bayard, Nebraska

Each year many high school stu-
dents enroll in wvocational agriculture
to increase their knowledge of pro-
duction agriculture or off-farm agri-
cultural occupations. Some students
enroll because of the influence indi-
viduals have on them. Others enroll
because of observations they have
made about the vocational agricultural
program. Some students enroll because
of the perceptions they have concern-
ing vocational agriculture.

1

Factors Influencing Enroliment

I undertock a study to determine
what factors high school students
would indicate for electing or not
electing to enroll in the first year of
vocational agriculture. Ninety-two per-
cent of the students electing vocational
agriculture anticipated that they would
like shop work; 83 percent thought
they would like FFA activities; 79 per-
cent said that they would enjoy par-
ticipating in supervised farm projects;
while only 51 percent anticipated that
classroom  activities would be enjoy-
able,

Fathers and vocational agriculture
teachers were indicated by the stu-
dents enrolling in vocational agricul-
ture as the persons having a high de-
gree of influence of their enrollment.
Mothers, close friends, brothers, and
close relatives were also indicated as
having -a relatively high degree of
influence on students’ enrollment in
vocational agriculture. Non-vocational
agriculture students indicated that no
person exerted much influence on them
not to enroll in vocational agriculture.

Parents were the persons who had
the greatest influence on both voca-
tional agriculture and non-vocational
agriculture students in choosing the
specific course of study. Friends exerted
considerably more influence on voca-
tional agriculture students than they
did on non-vocational agriculture stu-
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dents in choosing a course of study.
Parents and the vocational agriculture
tcacher were the only individuals who
encouraged a high percentage of voca-
tional agriculture students to enroll in
vocational agriculture,

Eighty-ome percent of the fathers of
vocational agriculture students had
favorable attitudes toward wvocational
agriculture while only 33 percent of
the fathers of non-vocational agricul-
ture students had faverable attitudes.
Comparable percentages of mothers
having favorable attitudes were 635
percent and 29 percent, respectively.

Vocational agriculture teachers were
listed as the primary person acquaint-
ing students with the vocational agri-
culture program. Fifty-nine percent of
the vocational agriculture students and
13 percent of the non-vocational agri-
culture students indicated that the pro-
gram had been explained to them by
the vocational agriculture teacher.
Fair projects and shop projects were
reported as the vocational agriculture

and FFA activities most frequently ob-,

served by students before they enrolled
in high school,

Implications

Because students expect to enjoy
shop work and TFA activities to a
greater extent than classroom or super-
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Glen Claver

vised project activities, vocational agri-
culture teachers should attempt to
make the latter two areas more inter-
esting.

In designing an orientation program
the wvocational agriculture teacher
should include parents, brothers and
close friends of prospective students
since these individuals have a strong
influence on the student.

Guidance counselors were indicated
as having encouraged very few stu-
dents to enroll in wvocational agricul-
ture. A satisfactory guidance program
should be developed between the guid-
ance counselor and the vocattonal agri-
culture teacher to encourage those stu-
dents to enroll who would benefit from
the program. Since few students were
acquainted with the vocational agri-
cultural program through the guidance
counselor, it appears that counselors
may not be familiar with the program.

Parents, siblings, close friends, and
close relatives are doing a very effec-
tive job of explaining the vocational
agricultural program to students. Stu-
dents having brothers who have previ-
ously taken vocational agriculture are
more inclined to enroll.

The observing of vocational agri-
culture activities appears to.play an
important role in a student’s decision
to enroll in vocational agriculture.
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‘ATA-USOE  Committee:
“necessary? What must be done? What
- do American agriculture, business, in-
“dustry, and educators intend to ac-
“complish?

Following is a brief summary of the
aims, goals and objectives of the NV-
What is

o Re-establish the identity of Voca-

‘ tional Agriculture (Agricultural Edu-
“cation) in the U. 8. Office of Educa-
- tion in the following ways:

— Inciude Agricultural Education
on the Office of Education or-
ganizational chart.

— Place the National FFA Advisor
anid the FFA Executive Secre-
tary on the samc Agricultural
Education staff in the Office of
Education organization structure.

— Have the two Agricultural Edu-
cation staff men (who are also
National FFA Advisor and FFA
Executive Secretary) devote full
time to Agricultural Education
including the broad new voca-
tional arcas,

— Expand the Agricultural Educa-
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News of NVATA

JAMES WALL

Executive Secretary

 Agricultural Education, FFA, and the USOE

tion staff in the Headquarters
{Washington, D. C. office) by
at least one full-time person in
addition to the two full-time
men mentioned above.

— Expand the employment of re-
gional personnel to work in Ag-
ricultural Bducation in the re-
gional offices for all states.

— FEstablish  specific, sound,- and
practical working relationships
hetween the regional staffs and
the headquarters staff with free
and wuninhibited full communica-
tions (one sound team relation-

ship).

® Secure national recognition beyond
question that Vocational Agriculture
and FrA are non-separable—that FIrA
is an integral part of the teaching and
instructional process.

¢ Rescind the Office of Education
policy statement of December 6, 1968
in order that the important role of
youth organizations as a genuine part
of education may be re-established.

Tom L. Devin {left]), 1968 NVATA President of
Dumas, Texas, presents a eitation to the Hon-
orable Roman C. Pucinski, U. S, Congressman
from Illinois. The presentation wos made during
the Natienal Convention in Dallas, December,
1968,

Art Stone ([third from left) of the New Hol-
land Division of Sperry Rand Corporation pre-
sents NVATA = CAREER ORIENTATION
AWARDS to five teachers of agriculture during
the National Convention in Dallas, December,
1968, The teachers received an expense paid
trip to the Convention for the career orientation
programs they conduet, Teachers receiving the
awards are {from left to right): A. W. Heide-
man, East Wenatchee, Washington; Gordon
Morrison, Council Grove, Kansas; Keith R.
Carlson, Belmond, lowa; Eldon R. Schnaken-
berg, St Charles, Missouri; Jack C. Cole,
Marshall, North Carolina.
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Teachers of agricultural occupations who super-
vise student teachers and administrators from
cooperating schools attend o  cosperating
teachers’ conference at lllinois State University,
{Photo by Kenneth James, lllinois State Univer-
sity at Normal}

Number 3

September, 1969

ROBERT W. WALKER

University of IHinois

Richard Weldan, Teacher of Agriculture, Eaton, Colorade, sfficiently organizes materials for
agricultural mechanics, Project plans, clean-up duties, and announcements are tacked on
these hinged panels. {Photo by Paul J. Foster} .

Yocational Agriculture teachers from Indiana
and Cambria counties {Pennsylvania] attend «
two-day diessl clinic conducted by personnel
from the Tractor and Implement Division of Ford
Motor Company. (Photo by Willis Bechtel, In-
diana Evening Gazette)
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