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Agricultural business students at Joliet {(Hlinois) Ju-
nior College examine weed seeds, (Photo by Max
Kuster, Joliet Junior College}
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Robert W. Walker [standing right}, University of Hlinois, falks with a group of students 4
Joliet [I“inois) Junior Collene about !i-e,r_rit_ich need  er aaricolteral aecunnbiang:
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Frank W. Adams, Teacher of Agriculture af Douglas,
Arizong, conducis an adult course in welding and
machinery repair. [Photo by Frank W. Adams)
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A portion of the approximately 200 persons who af- Paul Hemp (seated left), Chairman of the Agricultural Education Division, Unn_lersmé&_
tend the annual fish fry sponsored by the East Texas llinois, and Lloyd Phipps [seated right} Chairman of the Yocational and Tecimth| ‘1’
State University Collegiate FFA go through the serving  cation Deparfment, visit with agricultural education students from The Ohio‘Stdte Univets!
line. [Phote by G. R. McCarver, East Texas State  who visited the University of lllincis during an Agriculiural Education Society membe e
University) : change. [Photo by Robert W. Walker) ‘
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The broadening of vocational agri-
culture to include instructional programs
in agricultural supplies and services
brought to focus some dimensions of pro-
gram development not previously ex-
pericnced by agricultural educators.
Some of these new and different concerns
can be categorized under the general
heading of school-industry cooperation
in planning and conducting instructional
programs.

Prior to the broadening of vocation-
tion in agriculture to include instructional programs
agricultural production, agricultural educators’
swith non-farm business and industry personnel at
al.state, and national levels were limited frequently
ytations of funds for contest and award activities.

ocal level it was not uncommon for teachers’ and
st “contacts with businessmen to consist primarily of
anual campaign for selling advertising space for the

Editorials

School-lndustry Cooperation

FFA calendar or for a special edition of the local newspaper
during FFA week. Most agricultural educators were quick to
recognize that school-industry cooperation in developing
and conducting instructional programs in agricultural sup-
plies and services demanded roles for business and industry
other than financial benefactor and publicity agent. The
newly formed scheol-industry partnership not only created
new roles for business and industry relating to instructional
programs but created new demands on the school’s personnel
for involving business and industry in a systematic program
of occupational education,

Agricultural educators soon began to draw upon the
resources of agricultural business and industry in planning
and conducting new occupational education programs
oriented toward the non-farm sector of business and in-
dustry. Both high school and post-high school teachers of
agriculture found that business and industry personnel were
indispensable in the school-industry partnership. But it also
became evident quickly that business and industry neither
fully understood its role in the partnership nor had ready

{Continued on next page)

r Edirorial . . .

The objective of the specialized
courses approach is a noble one—to meet
better the anticipated needs and desires
of students. But the answer to this prob-
lem is much more complicated than
just giving a fresh look to vocational
agriculture by identifying specific sprigs
of agricultural content as separate
courses.

The following is quoted from a high
school evaluation report submitted by
: committees from state and regional ac-
agencies. “The solution to mecting pupil needs
wiys accomplished by adding courses but rather,
gested in the guiding principles of the Evaluative
: 10 adapting the instruction of the required program
dividiial pupils.” As T see vocational agriculture, the

ush® approach to providing a proliferation of
* agriculture courses for high school pupils will

R. “Miller is Associate Professor of Agricultural

4t Notth Garolina State University, Raleigh.

Some Questions About Specialized Courses

probably not produce the anticipated results..

Many factors found in successful vocational agriculture
programs are often missing in the new approach, The worst
blunder is the assumption that content is the crucial element
in the vocational program, The critical distinction between
general education and vocational education has been the
firocess.

What has happened to the vocational process under the
new approach? Class size has enlarged to-the extent that
student involvement in small group work, field trips, and
doing activities is seriously curtailed. Problem solving and
supervised study are almost history. The total enrollment
per teacher has risen, especially in the larger consolidated
schools. Numbers of classes per day per teacher have risen
from a model of four to five or six. There is no school
time left for the teacher to hold conferences with individuals,
make home visitations, or develop occupational work ex-
perience plans with student employers. Individualized in-
struction has been driven from the model of a vocational
agriculture program. '

Why was the new approach attempted? There has been

(Continued on next page)
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From the Editor . . .

answers to the many perplexing questions posed by agri-
cultural educators.

In retrospect, it is interesting that we ever assumed
that persons in business and industry could answer difficult
questions such as what should be taught, sequence and
length of courses, selection of students, and the nature
and duration of on-job training. Another assumption which
had to be questioned was that employers and supervisors,
who had little if any expericnce in conducting formal and
systematic on-job tralmng for their own employees, could
provide and supervise systematic occupational experience
for students without a great deal of assistance frem the
school. :
So the realization that personnel in ‘business and in-
dustry do not have all the answers accentuates the impor-
tance of the school’s role in the school-industry arrangement
which 1is necessary for successful instructional programs
in agricultural supplies and services. To illustrate, let
us take the question of what should be taught high
school students enrolled in a course in agricultural supplies
and services. When a group of teachers raised this question
with a panel of agricultural businessmen, the businessmen
replied, “I want a boy whe is . . . willing to work . . .
cooperative . . . sincere . . . able to apply common sense
to what he is doing . . . able to decide what'to do . . .
willing to dig in and find out . . . interested in my business

. able to do everything.” How helpful are these responses
in developing a course of study? The point is that business-
men are not curriculum designers. They must be used as
advisers and consultants, but the use of businessmen in
that role makes the teacher’s task more complicated and
involved than simply asking the question about what
should be taught.

But that is precisely. the crux of the issue—that to
involve personnel in business and industry in planning and
conducting instructional programs complicates the tasks of
teachers, The success of instructional programs in agricul-
tural supplies and services depends to a great extent upon
the experiences of teachers in using the resources of business
and industry in designing and conducting instructional pro-
grams. Teachers of successful programs have demonstrated
that personnel in business and industry want and need
assistance in learning how to work cooperatively with the
school. ‘

Both the school and industry have appropriate and
unique roles in developing and conducting instructional
programs in agricultural supplies and services. The role
of business and industry is that of adviser and consultant.
The role of the school includes providing leadership for the
development and conduct of programs that require school-
industry cooperation, We should keep foremost the idea
that instructional programs in agricultural supplies and
services are the school’s program rather than programs
designed to serve primarily the specific interests of business
and industry—JRW
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_ tional agriculture teacher, often the only vocational ed

“teacher who most often accepted and helped those studen

Guest Editorial

proper concern for more vocational education in
public schools. But some sought to raise the quant;ty
other vocational education by reducing vocational agri
ture! The leadership in vocational agriculture counfeye
with a flashy-type, specialized subject-matter approach t
appealed to school administrators. Some students respon
to the newness, the apparent variety of offerings, the
facilities, and the new enthusiasm which often accompame
the new program.

Vocational teachers in high school have strug
gince the beginning of vocational education as a ming
group within an academically oriented faculty. The v

of the more obvious trends in
sits has been the active partici-
i business and industry in the
education. This participation
sion as it has heen regarded
quartels—was at one time con-
cash contributions either in the
\f scholarships or for creation of
45 that would ultimately and
benefit the industry involved.

however, we find industry
ing: not only the cash but the
" and expertise to aild in
and establishing specific
‘Agribusiness regularly hires
om education including vo-
griculture teachers and Ph.-
n, industry makes available
ation not only the expertise
ividuals have acquired in edu-

tion philosopher in the school, faced the challenge of
veloping acceptance of vocational education by the facul
and administration. The program became effective in mj
ing needs of students interested in agriculture because
teacher had the ideal framework to do the job. The
riculum was flexible, the youth club afforded sell-h
the field experience provided opportunity for realism
practicality, and the responsibility for providing an a
education program benefited the adults, the school, and
teacher.

The vocational agriculture teacher had the size
clags and the number of classes that enabled him to d
planning and supervision necessary to build individualiz
programs of instruction. He knew more about his studs
their parents, and the community resources than oth

teachers. The vocational agriculture teacher was the
t, techniques of mass mar-

ationwide scale, and com-
ations. which involve not just a
jviduals but actually millions

whom we now classify as having special needs.” Yet, m
of his other students were successful in college and caree
The vocational - agriculture teacher has an enviable ré
of meeting individual differences through his flemble
comprehensive instructional program.

What needs to be done? The speciality courses will
meet the needs of students with interest in the broad:
of agriculture. Support the tested vocational frame
of at least six months of supervised practice in a realist
life-like, employment environment. Provide smaller cla
fewer classes per teacher, youth organizations, and
and money for adequate teacher supervision. New prog»
must develop within a sound vocational framework i
are to contribute to vocational choice and competency.

ndustry Involvement

Corapany, an -agribusiness-
as an involvement which
“‘beyond the boundaries of
the firm’s headquarters.
mpany’s mills, terminals, sales
i other facilities are nation-
ore, in blending industry
ation to reach young persons
ecessary to think in national
-Tegional terms.

blend of industry and education
interchange between the two
the success of Peavey’s
Ypportunity in  America-—
C8% . program now in its sec-
‘e program is being used
orty_ states. In Minnesota,
kota, South Dakota, and Mon-
as contributed greatly to the
gr1culture curriculum,

THE COVER PICTURE ;
Supervised occupational experience in a local agricultd
business firm is oan essential phase of the vocational d
culture program in agriculfurel supplies af Minot. fNO
Dakotal High Scheool. Vocational agriculfure teachers:
Minot, Curtis Norenberg and Maynard Iverson, were um_
the first teachers in Nerih Dakota fo develop this fype
program. {Phofo supplied by Ernest L. Dedlton, No
Dakotal
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ustry Assists Vocational

GARY RUNNING

Minneapolis, Minnesota

The Need
The idea for Youth Opportunity in

America—Agribusiness, pointing out to
young people there are promising ca-
reers in agribusiness, was born in 1966.
Like all programs of its type, it came
into being because of the need by in-
dustry and education for career ma-
terials and information on agribusiness.

First came the recognition of indus-
try’s need. This was pointed out most
forcibly when personnel recruiters found
that today’s young people had a dis-
torted view of the agribusiness complex.
Young persons, the recruiters found,
thought of agribusiness as old-fashion-
ed, out-of-date, and completely lack-
ing in relevancy or dynamism.

Second was a state of mind that
existed within the agricultural com-
munity. The fact that production agri-
culture could no longer provide op-
portunity for all the young people who
desired to remain on the land was well
known. But what was not well known
or understood was the fact that agri-
business could easily provide career op-
portunities for young persons in vast
numbers.

In interview after interview the
plaint went something like this: “My
parents tell me they don’t want me to
stay on the farm. They want me to be
a doctor, or an engineer, or a research
scientist.” This response came primarily,
from young persens whe lived in

griculture

marginal farming areas where, ad-
mittedly, life in the past had been
harsh.

A third need that extended from
secondary schools through the univer-
sity level came from education, “I
wish,” an educator told us, “that we
could convince parents to quit trying
to make doctors, engineers and research
scientists of all their children. A boy
comes in here and enters pre-med. He
flunks out and becomes discouraged
with the whole educational process.
Then it takes a lot of talking to bring
him around to the idea that he should
stick to that which he knows best—
something related to agriculture and
farming.”

The. Program

During the research phase which
involved consultation with nearly 100
educators and the retaining of profes-
sional education consultants, the pat-
terns for “Youth Opportunity in Ameri-
ca — Agribusiness” were evolved., Tt
became clear that if agribusiness career
opportunities were misunderstood, the
industry itself, working with education,
had the responsibility for correcting the
misunderstanding. That provided the
thrust behind Youth Opportunity in
America—Agribusiness. It was also
evident that the only way to achieve
continuity in presentation over a re-
latively long-term basis was to make

(Continued on next page)

Gary Running, a former vocational agriculture teacher in
North Dakota, is a public affairs assistant in charge of the
Peavey Company’s youth programs. T'he instructional materials
for the “Youth Opportumty in America—Agribusiness” pro-
gram dessribed in this article are available for purchase. In-
quiries should be addressed to My, Running at the Peavey
Company, 760 Grain Exchange, Minneapolis,

55415.

Minnesota
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The Peavey Compunys Youth OPpnrrun
America—Agribusiness” program is 4

to acqua:ni‘ vocational agricufture siudems
careers in agribusiness. :

of Cooperative Work-Education

phase of food and fiber from pred

to consumer, This shifting of iy
gears was necessary, however, to diiy
home to students that career Opportu
ties are abundant in agribusiness it
a background in production a agriculfuy
can be useful elsewhere whether
sales, advertising, marketing, distriby
tion, transportation, manufacturiy
tailing, research, or any of the
phases of agribusiness.

That the program and the apprg
are successful can be measured by ci
ments made by students. Fven:wi
allowance is made for the fact that'y
dents know they must comment
vorably in order to obtain a good g
their remarks indicate that the
sired message is getting throug]
them. Here are some typical exam

—1 dide’t know that there
so many opportunities in agribusr

—*The slides gave us an ide
what education is needed to ge
agribusiness job.”

—“When we get a ]ob we migl
- trained two or three times during

Models in Agricultural Education

FRANK BOBBITT
Michigan State University

the enactment of the Voca-
ducation Act of 1963 agricul-
ation has undergone many
‘One of the major changes
ns to supervised agricultural cx-
rograms which have been
sral part of vocational educa-
agriculture in high schools. No
gricultural educators limit
“programs to supervised
‘Supervised agricultural ex-
grams now include, in ad-
‘supervised farming, occupa-
nce in non-farm businesses
agencies that require agri-
nowledge and skills.

Frank Bobbitt is Vocational Education Specialist in the
Rural Education Center at Michigan State University, This
article is based on Dr. Bobbitt’s Ed.D. thesis, “4 Comparae-
tive Study of Two Concurrent Work-Education Models in
Agriculture,” which was completed at the University of
Hilinois in June 1968,

How Industry Assists Vocational Agriculture
(Continued from page 113)

Frank Bobbitt

program is the two-part slide presenta-
tion. The first part describes general
agribusiness explaining that agribusi-
ness is modern and growing. This part
is designed to motivate young persons
to look carefully at opportunities in

the total effort acceptable to and part
of the educational community, In other
words, it was necessary to render a
service.

Therefore, Peavey ‘Company accept-
ed the advise of educators and based

in Tllinois wusing the work-education
model requiring school released time
job experience may be obtained after and 14 high schools in Tllinois using
school, on Saturdays, and during the the work-education model without
summer. The cooperative work-educa- school released time for on-the-job ex-

tive work-education model without
school released time, all of the on-the-

SRK-EDUCATION MODELS
odels have been developed for

the entire Youth Opportunity in Ameri-  agribusiness. The second part of the life for different jobs ”that might cooperative ‘work-education tion model without the requirement of  perience.
ca - Agribusiness program on the slide series outlines educational require- E:vcn“be knowr.; today. B dents in non-farm agricultural school released time has much to offer EINDINGS
lesson plan concept. Professional ed- ments for different career levels. An ~—“These shides taught me One model, termed coop- teachers of agriculture who are often Attitudes

about agribusiness. Now I know
have to have a high school edi
for jobs and for better jobs you:h
to have education and training beyt
high school.”

If the 1,500 or so manage
oriented, science-oriented, and hig
skilled jobs which go begging each
are filled, if the thousands of
job opportunities which ave ava
in agribusiness attract the intere
the younger generation, then indu
and education will have a real su
story to tell.

faced with seasonal employment prob-
lems associated with many phases of
agriculture. :

ducation by other vocational
quires that students be re-
part’of the school-day so that
btain on-the-job experience.
el for cooperative work-edu-
res that a part of the sto-
oni:the-job occupational experi-
ompleted during school hours
Students partmlpa,tmg in this

pational experience pro-
enerally taught in a separate

attempt is made to appeal to the high
school graduate, the vocational-techni-
cal school graduate, and the college
and university graduate.

uecators helped in the development of
a teaching unit outline divided into
five parts. The first lesson plan is a
synopsis of agribusiness, the second em-
phasizes career opportunities in agri-
business, the third stresses preparation
for an agribusiness career, the fourth
deals with entering an agribusiness
career, and the fifth with advancing
in that career.

A teaching chart is provided [or
classroom use. It is a constant visual re-
minder of the opportunities in agri-
business, a permanently-dmpiayed defi-
nition of agribusiness, and it poses
thought-provoking questions designed
to stimulate interest about attitudes and
habits for growth in a career. Another
part of the program is the Opportunity
Tnterest Test which is designed to as-
sist the vocational agricultural teacher
in motivating students and to help
students ascertain and measure their
degree of interest before and after ex-
posure to the program.

There were no significant differences
hetween the two models for providing
- cooperative work-education regarding
the attitudes of students, teachers of
agriculture, or school administrators
toward non-farm cooperative work-ed-
ucation programs in agriculture.

THE STUDY

This article reports the findings of a
study designed to assess and compare
the educational outcomes of the two
models for cooperative work-education
in agricultural education. More spe-
cifically, the cooperative work-educa-
tion model requiring school released
time for on-the-job experience was
compared to the cooperative work-ed-
ucation model without school released
time for on-the-job experience regard-
ing the attitudes of teachers, students,
and school administrators toward the
occupational experience program in
agriculture. Also compared were the
activities of teachers and students as-
sociated with the non-farm agricultural
occupations courses conducted accord-
ing to each of the two models.

The sample of the study included

A Success Story

A basic change in thinking on the
part of both teachers and students had
to be communicated. Teaching methods
and techniques had been oriented
toward production agriculture for so
many years that some resistance de-
veloped initially to the concept of an
all-inclusive agribusiness covering every

Student Activities

Of the activities students were asked
to react to on the interview schedule,
there were no significant differences
between the two groups of students on
29 of the 44 activities. There were no
differences between students in coopera-
tive work-education programs  with
school released time and students in co-
operative  work-education  programs
without school released time in the
number of:

of agriculture who often
rural schools and are ac-
tpervising students after
during the summer have
z_t__'other model for obtain-
tive  work-education. In
teachers of agriculture
Cessary to provide on-the-job
experiences after school
€ cooperative work-education
___.Qpe'd for these situations
equire that students obtain
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Themes for Future Issues
Instructional Programs in Agricultural Resourc

Teacher Education and Supervision —days students were absent from school

—years students were members of FFA

—athletic teams on which studenis par-
ticipated

—students who had someone at the train-

Instructional Programs in Agricultural Product
[Processing] '

The show piece of the Youth Op-
portunity in America — Agribusiness
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Instructional Programs in Forestry
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students, teachers of agriculture, and
school administrators in 14 high schools

ing station assigned to help them with
problems
(Continued on next page)
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A Comparison of Cooperative Work-Education Models

{Continued from page 115)

——times the cooperating employer provid-
ed materials or help in classroom in-
struction

—cooperating employers who signed a
training agrecment

—teachers who arranged job Iinterviews
for students

—days students were late to wark
—-days students were absent from work

—raises students received

—times teachers helped students
problems connected with the job

with

~—times pupils were rotated to different
jobs at the training station

—times supervisors in training stations
helped pupils solve problems connected
with their jobs

—times cooperating employers explained
activities of the job to students

—students who felt their work schedules
were arranged to provide the best train-
ing situation

—students who had training plans includ-
ing experiences contributing to their
career objectives

—students reporting that the supervised
experience program influenced them
to choose careers in non-farm agricul-
tural eccupations

—students reporting that the supervised
experience. program helped them be-
come aware of the gualifications neces-
sary for success in the careers of their
choice

—students discontinuing activitics because
of participation in the supervised agyi-
cultural experience program

—clubs to which students belong outside
of school

Students enrolled in cooperative

work-education requiring school re-
leased time were not significantly dif-
ferent from students envolled in coop-
erative work-educational without school
released time in the frequency:

—students used the school library

—students received instruction on the
job

—students’ training supervisor helped
them with problems encountered on the
jab

—with which the cooperating employer

helped students become familiar with
the agricultural business or service

—with which participation in the super-
vised agricultural experience program
kept students from attending activities
held after school

Also there were no differences between
the two groups of students in their
grade-point average, in the amount of
money earned per hour, in the percent-
age of the students’ time allotted to ob-
serving others in the training station,
and in the percentage of the students’
work ‘experience that reldated to class-
room instruction.
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Students enrolled in cooperative
work-education without school released
time scored significantly higher on the
foliowing activities than students en-
rolled in cooperative work-education
requiring school released time.

—number of different courses in which

students were enrolled

—number of clubs students belong to in
high scheel

—number of students who held an office
in the FFA

—number of home visits made by teachers

—number of students who had written
training plans

—number of students who felt ,the_ir job
contributed significantly to their oc-
cupational cbjective

‘—number of students who planned to con-
tinue in an agricultural occupation
after graduation

—vpercentage of the students’ trainirfg
plan that had been completed

—percentage of the students’ on-the-job
training activities which related to
their career goal

Students enrolled in cooperative

work-education -requiring school re-
leased time scored significantly higher
on the following activities than stu-
dents enrolled in cooperative work-edu-
cation without school released time.

—number of times teachers made on-the-
job visits .

—number of counseling sessions students
had with teachers

—naumber of teachers who helped stu-
dents plan for post-high school training

—number of months students were em-
ployed )

—amount of money students earmed per
year ‘

—number of hours students worked per
year

Teacher Activitics

The interview schedule completed
for teachers conducting cooperative
work-education with both models in-
cluded 38 activities of teachers pertain-
ing to occupational experience pro-
grams in non-farm agricultural busi-
nesses. There were no significant dif-
ferences between teachers conducting
cooperative work-education which re-
quired school released time and teach-
ers conducting cooperative work-educa-
tion without school released time in the
number of: ‘

—refercnces in the classroom library re-
lated to non-farm agricultural occupa-
tions

—students conducting special projects in
the classroom related to their experi-
ence in training stations

—special FFA contests for studer
rolled in non-farm agriculture
“who invited managers and su-
-+ into the classroom for demon-
observations, and discussion
DE al topics .
“iiho signed a writlen tramming

nt o

dministrators who part1c1pate_d

‘development of non-farm agri-
courses

who indicated that sufficient

s allotted to supervise students

Fraining station

s who used role playing in the

—advisory council members involyve - ottt
non-farm agriculture ved - with whom teachers conferred

wing students’ progress on the

—teachers whoe used FFA as a tey
tool with non-farm agriculture gt

—supervisory visits by. teachers tg t
ing stations to discuss students’ Prog,
with employers :

—job interviews arranged by the (g

—students who had written training

~—students in the non-farm agr
course the teacher persenally iden
and selected -

—~teachers who had an’ advisory 'c'(',

—-agricultural businesses in the comp;
the teacher formally surveyed to def
mine the nced for cmployees in

Teachers conducting cooperative work-
education without school released time
taught a greater amount of agriculture
in the classroom than did teachers con-
ducting cooperative work-education
which required school released time
for on-the-job training.

CONCLUSIONS

There were no differences between
the two models for providing coopera-
tive work-education on a great major-
ity of the activities investigated. The
two models did not differ in regard to

the attitudes of students, teachers, or
school administrators toward the work-
education program in agriculture.

There are more similarities than dif-
ferences between the two cooperative
work-education models. Both should be
retained as options for cooperative
work-education in agricultural educa-
tion. It is very important that teachers
have more than one cooperative work-
education model from which to choose.
This allows educational programs that
meet the needs of students rather than
requiring students to fit the program
that is available.

farm agriculture

—teachers who had a training meetiy
cooperating employers

——times the cocperating employer re
ed students’ progress on the job 't
teacher

——cooperating employers who assigne
dents a grade

— times teachers wvisited the home
students enrolled in mnon-farm. iy
culture :

—parents with whom the teacher
cussed the non-farm agricultural
cupations course before students
rolled

—parents who objected to some ph
of the supervised. experience pro;

harles Saloutes

—schoeol administrators who opposed.
cstablishment of non-farm agricultu
occupations courses

—school administrators who active!
moted the establishment of non-
agricultural occupations courses

—courses in agriculture teachers t:
per day ;

——courses- other than agriculture teach
taught per day )

—“free” periods teachers had per;

—teachers who had problems with-s
administrators in conducting nom
agricultural experience programs:

fteni we hear the word change
guidelines or objectives as to
aseof agricultural education to
We should not overlook the im-
‘of production agriculture.
well managed and profitable
here will be little need for
al programs in agricultural

that a new program of agri-
ccupations at the high school
d be offered as an elective
enior students, With the
anging ideas, materials, and
ds m’ production, it is of great
‘to develop the basic know-
igriculture needed to service
aged in production agricul-

Also there were no differences bet
the two groups of teachers in the p
centage of:

—clags time devoted to solving Prob'l
students encountered on the job
—class time devoted to individual:
struction :
—classroom  instruction that relate
the placement-employment probler

students
— non-farm agriculture students who

members of FFA _ :

:Expanded Program

the: Vocational Education Act
and the 1968 Amendments, vo-
griculture has expanded from
N for farming to include
. for' any occupation involv-
Howledge and skill in agricultural
Many programs or pilot proj-
: been developed to aid in
about change in the cusricu-

ational agriculture. Too few
nvestigate the challenge of

Teachers conducting cooper
work-education according to the mo
which requires school released:
differed from teachers conducting
operative work-education according
the model which does not require sc
released time on the number of:

—_teachers who had non-farm agrict
students participate in FFA conte

—supervisory visits to cooperating:
nesses to observe students at wor
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Developing Instructional Programs in

Agricultural Supplies and Services

CHARLES SalOUTOS, Teacher Education
Wisconsin State University, Platteville

identifying occupational needs and the
opportunities Tor establishment in agri-

“cultural occupations. We prefer to talk
about careers in agriculture. 1 believe

the image of agricultural education will
change to that of a comprehensive edu-
cational program including agribusi-
ness. These programs will be orientated
to non-college bound students with
emphasis on employment in an agri-
cultural occupation.

How do we prepare instructional ma-
terials and develop programs in agri-
cultural supplies to meet the needs of
local communities? We must not over-
look the business world when deter-
mining the competencies needed and
the course outline for instruction. Busi-
nesses conduct many instructional pro-
grams and are willing to share or give
agsistance of both materials and pro-
grams if asked. We should develop a
team approach in education invelving
the business world and the school. Busi-
nesses have many resources which aid
in providing students a business-orien-
tated educational program in the class-
room,

Competencies Needed

In a recent survey of fifty agribusi-
ness employers, the following compe-

tencies were listed as necessary for suc-
cessful employment,

—accept and carry out responsibilities

—have a good attitude toward

customers
—be honest
. —have enthusiasm
—write legibly
-—take orders over the telephone

—use cash register and other office
equipment

—fill out purchase order or sales
slip
- —follow instructions
—practice safety

—make effective use of working time
—aunderstand  agricultural products

and use
—be thoughtful, not forgetful
—make mathematical calculations

accurately

Employers are willing to hire people
who are willing to work. It is both
our responsibility and challenge to pro-
vide the facilities, equipment, person-
nel, and instructional programs neces-
sary to provide a job-skill educational
program for high school students.
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DELEGATE RESPONSIBILITY —
A Necessity for Leadership Development

How many times
have you seen FFA
advisors  clipping
animals at fairs,
constructing fair ex-
hibits,” writing
speeches, filling out
chapter contest
forms, or planning
FFA  banquets?
There are many ex-
amples of this type of activity by voca-
tional agriculture teachers. Is this legiti-
mate work for the FFA advisor? If
the central objective of FFA activity
is to win contests and competitions,
perhaps it is. Tt is not if the main ob-
jectives of FFA are to train for leader-
ship and to serve as a tool for reaching
classroom objectives.

Training youth to lead is a difficult
task. It is made more difficult when
one of the basic principles of vocation-
al agriculture and FFA, “doing to
learn,” is forgotten, The approach of a
good FFA advisor should be to guide
the learning experiences of the students
and not expect the students to do all of
their learning by watching the advisor.

When will FFA members learn more:
receiving a Gold Emblem Chapter
Award from an advisor-prepared appli-
cation or from a Standard Chapter

Clifford L. Nelson

Award application prepared by stu--

dents? When the students of a Min-
nesota FFA chapter rejected their
advisor’s plan for a fair exhibit and
designed a state fair sweepstakes winner
there is no doubt that the FFA mem-
bers profited.

To Delegate or Not to Delegate

The easiest way to work with a FFA
chapter is to be autocratic and to en-
courage student officers to be autocratic
also. It is more efficient and it ensures
that there are few loose ends. It is also
easy to become a “‘doer” and not a
“delegator.” Some chapter advisors

118

CLIFFORD L. NELSON
Teacher Education, University of Maryland

highly praise this type of student of-
ficer.,

The most successful administrators
delegate responsibility and then follow-
up the delegation with supervision.
Stories are legion about school adminis-
trators and school boards that could
not delegate responsibility and sufficient
authority to carry out the responsibility.
We might be developing leadership in
FFA exemplified by the school superin-
tendent who before approving the pur-
chase of a keg of nails, was taken on
a personal tour of inspection by the
vocational agriculture teacher who was
building the school shop during agri-
cuttural mechanics classes.

The school superintendent, FFA ad-
visor, or FFA president who does not
delegate responsibility and authority
keeps close track of all activities, but
this type of leadership limits the scope
of the activities of the leader. The FFA
advisor who does not delegate does
not have time to consider the total vo-
cational agriculture program just as
the school superintendent. who doesn’t
delegate has no time to consider policy
matters that should be his major con-
cermn.

Do You Have Courage to Try?

One must be prepared for problems
wher delegating chapter administra-
tion, When I was the advisor of a
FFA chapter, the chairman of the
school board was not introduced at
the annual FFA banquet although all
other guesis had been introduced. The
oversight was not noticed until follow-
ing the banquet. The FFA president
took the responsibility of making a
persenal apology. Valuable learning
took place because of this experience.
The FFA bangquet and executive com-
mittee made it a policy at future ban-
quets to station one FFA member as
host at each table to make sure that no
one was forgotten.
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45 an adult. Most adults don’t
iecond chance. We can give

Hlow Can You Start?

change FFA chapter operation
ht by delegating all responsibil-
FA officers and instructing them

delegate this to the members
inly not the way to begin. The
oust be gradual. Perhaps the
- etart would be with one FFA
that you work with the exe-
rirmittee in planning. Encour-
sident to delegate the respon-
ne of the other officers. The
ag well as the FFA president
‘to supervise the officer closely.
Jegation can expand if the pass-
thority and responsibility is
Four years might be a reason-
“schedule for converting the
pter to this system of operation.
hing: youth to accept responsi-
often difficult, because in many
only have experience with
tions where adults and teach-
‘allow students any respon-
Teachers of agriculture have
adyintage over other youth ad-
use of the rural batkground
“stidents. Farm youth often have
considerable responsibility in
or-farm animals and crops as

Some advisors might have aceg
panied the FFA president whey
apology was made, but I preferred
leave the responsibility with theis
dent. However, I visited the boay
chairman later in the day, withoy
knowledge of the FFA member, 1
if the officer performed properly,

Youth Can Accept Responsibility

High school youth can and d
cept responsibility at early ages and
many cases perform very credibly. &
only needs to examine the personal
tories of many state and national Sta
Farmers who, because of death o
ness in their familes, accepted
sponsibility for farming operatio
These youth, with the advice and al
mature individuals, like FFA advis
react in a responsible manner.

What do you do if some of you
officers do not perforn the tasks
sighed to them? One of the principles

well as performing regular farm tasks.

What Are the Incentives?

Many FFA chapters have point sys-
tems that assign various values for
performed tasks. When "this system
is well utilized and conceived, it can
be used as a criteria for chapter office
nomination, selecting convention dele-
gates, participants in recreational ac-
tivities, chapter awards, foundation
awards, and contest participation.
When students are rewarded for getting
the job done and those who don’t per-
form are not recognized, it is easier
1o see that future delegation is success-
ful.

The chapter advisor will be content
with the knowledge that he is doing
a better job of teaching leadership.
FFA advisors will be responsible for
ensuring that students have real-life
training in leadership as well as in the
agricultural experience areas of the vo-
cational agriculture curriculum. There
will be a more active and a better FFA
chapter allowing the advisor more free
time to devote to the total vocational
agriculture program.

How Far to Go?

The final responsibility for the con-
duct of the FFA. rests with the advisor.
The FFA members mirror the feeling

the advisor has toward them. If he ‘
does not think the FFA members are
capable of doing something well, they |
won't perform well. Conversely they are
likely to do a good job if the advisor \
has confidence in them.

The teacher is a public employee and
is responsible to his community through
his administration and the school board.
The advisor’s responsibility lies in the
area of keeping the FFA operating
within the bounds of school policies.
However, within those bounds there are
many areas where students can accept
responsibility and authority to perform
tasks, The situation will vary from
school to school and from state to state.
It is always wise to consult the school
administration before undertaking any
major departure from past operating
procedures,

Leadership training is the most im-
portant component that sells FFA.
With the development of more pro-
grams of vocational agriculture where
the emphasis is on areas and occupa-
tions in agriculture other than produc-
tion, there is even a greater need for
ensuring that FFA leadership training
is of the highest quality. We will not
have the best training we can offer
until the FFA teaches leadership the
same way good supervised practice is .
taught—applying knowledge and skills |
in the real-life situation. '

of delegation is to also put the
ciplinary powers into the hands of |
chapter members. Students can be'qu
severe on their peers, and it might
painful at the moment to remove
chapter officer but here again a’
uable lesson might be learned.
There is a saying in one South Ami
can country that “life is an excell
school but there are no holidays.”
we use FFA effectively, this is a i1
for “holidays” There is a heavy pt
to pay in public life when an ad
does not perform tasks or accept
sponsibility when he is in a leaders
position. Whether this position i
the soil conservation board, in a fa!
er organization, or on a school boa
the adult is removed from office
defeated for re-election. If we train:
life-like situations, it is mandatory: t
FFA be operated in a life-like I
ner. It’s possible to demonstrate
price of leadership without damag
the student’s chances for future lead

urpose of the book is to “ser-
ed for information in farm
personal finance.” The. open-
ples are buile upon student
nd' are stated in terms easy
wstand. The brief explanation
Is important to' study finance
e for helping to motivate stu-
ing,

an emphasis on family goals
ctives  throughout the book
lerous. references to the use
asion-making process. Atten-
& _cl_ose tie between farm in-
- Personal living puts the dis-
harmony with actual farm

1969

practice. Examples from farm records
are used periodically to add authentic-
ity to, the text.

The first section on sources of capital
is very general. A following section on
sources of credit is complete and practi-
cal. Credit instruments and financial
terms are described in enough detail
to permit a beginning student of fi-
nance to understand the difference
among instruments and terms. The
importance of farm records and ac-
counts are stressed as a tool for obtain-
ing adequate credit as is the idea that
a potential borrower must have a well
thought out plan if he is to obtain a
loan from most lenders.

In the important section on figuring
the cost of borrowing money, most of
the examples are for -consumption
credit. They center on installment buy-
ing  and simple interest problems of

several varieties. Sections on short, in-
termediate and long term credit pre-
sent good information. The section on
protecting capital provides a brief but
very informative sketch of the useful-
ness of insurance in planning business
and personal finance.

The book is intended for “junior-
senior high school students and high
school graduates.” The material is of
sufficient scope to be very helpful with
junior-senior high school students as an
introduction to the study of finance.
The suggested exercises at the close
of each chapter would assist teachers
in designing learning experiences. The
editor and his contributors are to be
commended for their efforts to bring
an understanding of the complex prob-
lems of capital management to the

middle school age level.

Fdgar Persons
University of Minnesota
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Industry representatives have ac-
tively participated in the agri-business
program at Northeastern Junior Col-
lege -(Sterlmg, Colorado) since the
planning stages in the early 1960’s. The
idea of a combination on-campus and
on-the-job training program for pre-
paring young men for retail sales and
management responsibilities was con-
ceived by two men in agri-business. As
a result of joint conferences of college
and Industry representatives, a thirty-
month program offering options  in
agricultural chemicals, including fer-
tilizers, and animal science for the re-
tail feed business was begun in 1963.
In addition to helping design the pro-
gram, the industry advisory cormmittee
has helped in making revisions to meet
industry needs, in providing informa-
tion and materials for use as instruc-
tional aids, and in supplying guest
lecturers.

First-year agri-business student Dick Proctor of
Delta, Colorado, prepares a bafch of feed during
on-the-job fraining at Burlington Cooperative As-
sociation, Burlington, Oklahoma,
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Industry Involvement: A Key Featur
of an Agribusiness Pro.

ORVILLE E. PIiEPER
Northeastern Junior College
Steriing, Colorade

Options

As a result of seasonal labor re-
quirements in the fertilizer induostry
and students’ willingness to work and
desire 1o learn, a real demand for agri-
business student-trainees has developed.
This demand for trainees and the fer-
tilizer industry’s increasing needs for
qualified permanent employees have
made the agricultural chemicals option
especially popular among students.

The animal science option, originally
intended primarily to prepare students
for the feed business, is placing stu-
dents in additional segments of the live-
stock industry. Feedlots and livestock
auctions have hired student irainees.
Interest has been expressed also by
packing houses. A third option in grain
and feed requiring eighteen months
for completion has recently been de-
veloped in cooperation with the
Colorado Grain and Feed Dealers As-
sociation.

The Program

In the thirty-month programs stu-
dents study on campus for six months
from September until mid-March.
They then work in industry from
March until September. In addition
to providing experience which facili-
tates employment at graduation, this
actual involvement as a regularly-paid
full-time employee offers the student
other advantages. It gives students an
opportunity eatly in their educational
program to experience [irst-hand the
indusiry they are preparing to enter.
This aids mm making a decision about
a career in the field. Students continu-
ing in the program the second year
usually become more enthusiastic stu-
dents because they see a need for study
and can relate classroom topics with
previous work experience. For students

" study. They graduate in

::(_iEgree and are ready for per-
‘einployment.

Job Placement

fi-the- job training phase of the
A gives students experience in
terviewed and in obtaining a
fore’' they have to decide on a
pérmanent employment. Stu-

Orville E. Pis
is Director of Agy
Business at Nort
gastern funior:(

ng'g?: gt e;"_jz ! ncouraged during the fall
ororaso. ¢ obtain jobs for the spring
tauwght '

summer work period. During Jan-
erviews are scheduled on cam-
lacing the remaining students.
- December interested com-

courses in the

Owville E. Pieper
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‘sent information on avail-
udents along with a form which
rhed to request an interview
terviews be conducted dur-
second and third weeks. of
is permits students to be
d by all companies they de-
able to accept or decline job
a reasonable time, During
aining periods since the pro-
ag initiated, students have work-
etéen different states ranging
ash ngton to Ohio to Texas.
:1e year, industry representa-
me from as many as ten
tates to interview students,

with limited funds, the opportunity
earn inoney for school expenses
mean the difference between stayln
school and droppmg out, :
Students learn various aspects of
business. As the season progresse
student-trainee normally has op
tumty to perform many different fu
tions. A first-year student with
fertilizer company normally delivers:
tilizer tanks and spreaders, calibr
applicators for customers, does custo
application, mixes fertilizer blends;
takes soil samples or tissue tests. A:
dent-trainee in the animal scie
phase performs a variety of tasks
learn the various aspects of the’ b
ness in which he is employed. As tim
permits, the student is exposed to o
phases of the company’s operation $U¢
as sales policies, credit policies, and
record keeping system.
In the second year, students 2
attend classes for six months and W
in industry the second six months. DU
ing the second on-the-job tr
perxod work in all phases of the b
ness is continued with increased:
phasis on sales. :
In the third year students return
the campus for a final six month

his  firm
Mdrch-sepfem.
training

Reports

During the training period student-
trainees submit a short monthly report
to the Agri-Business Department and
accurnulate information for a compre-
hensive end-of-summer report. The em-
ployer submits a report on the student’s
performance on May 1, July 1, and
September 1. The employers’ reports
are used as a guide for assigning grades
for the 12 hours credit per quarter.

Student-trainees located within a rea-
sonable distance from the college nor-
mally are visited by the staff at least
once during the ftraining period.
Trainees located beyond a 400-mile
radius usually do not receive a personal
visit. Telephone communication is sub-
stituted in these cases. Students are
urged to call the staff if problems arise.

Financial Support

Development of the agri-business
program was enhanced by a three-year
grant of $43,000 from the W. K.

Kellogg Foundation which partially -

supported it as a pilot project. Various
companies and associations have pro-
vided financial support through scholar-
ships. A $1,500 grant was contributed
by a major oil company to be applied
towardd a greenhouse. Scholarships

ranging from $100 to $500 have gen-
erally been awarded to outstanding

Agri-business  student-trainee  Sandi  Martin - of
Sterling, Colorade, tokes a fertilizer order by
phone during on-the-job training with J. R. Simp-
lot Company at Greeley, Colorado.

students after one year in the program.
Scholarships from some donors are
awarded to beginning students. Since
the beginning of the program in 1963
more than a dozen major industries
and organizations have conftributed
$11,580 in scholarships.

Trade association meetings have
been helpful to students in learning of
new developments. These organizations
have usually been cooperative in not
charging a registration fee for students
enrolled in the agri-business program.

Student Organization

In order to broaden student under-
standing of the industries for which
they are preparing, industry men fre-
quently speak at the weekly dinner
meetings of the Agri-Business Gorpora-
tion of America. This organization,
formed by agri-business students in
1965, is a Colorado chartered non-
profit, educational corporation. It is
hoped that affiliated chapters will be
formed on other campuses so that an
exchange of ideas and experiences bene-
ficial to all can be accomplished.

The interest and participation of
industry personnel has been a major
factor in the success of the agri-busi-
ness program. Although programs pre-
paring students for other segments of
the agricultural supplies field will be
organized differently, the. involvement
of people in Industry seems imperative.
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ht study topics such as the
roach, the attitude of the sales-
4 personality factors. Students
udy references, discuss the
and importance of each fac-
| ‘dévelop some understanding

INDIVIDUALIZING INSTRUCTION IN VOCATIONAL AGRICULTURE

{opic.
ihe class could be divided into
RAYMOND M. CLARK groups according to students’. in-
Teacher Edvcation, Michigan State University 5 or example, one group might
out sales procedures for feeds,
for fertilizers, and another for
ork. To give students experi-
ommunication, some of the
‘might be asked to report to the
iss on their accomplishments
'pa'rt of the unit,

each unit. The objectives should

much more specific and written in'}
havioral terms; however, the introdi
tion to the unit is designed to emphag;

spective occupational objectives when
enrolled in heterogeneous classes.

Recent developments in vocational
agriculture have brought problems of
adjustment and expansion that chal-

lenge our best thinking and ingenuity.
We are rapidly moving from a program
of training for farming, complicated
as that is, to training for farming and
for employment in agricultural busi-
ness. The scope of agricultural business
is almost staggering when the training
needs for this phase of agriculture are
analyzed.

An Approach

One approach to this problem is

illustrated by a series of instructional
units prepared for teachers of agri-
culture in Michigan. During a work-
shop in August 1968, each of ten
teachers of agriculture prepared an in-
dividualized instructional unit. These

student activities, and evaluation Jis

ing these presentations, each
al might prepare a sales pres-
i for a product in agricultural
;iof his interest. By way of
tion, students interested in feed

s would prepare plans for
nstrations and talks and develop
rudies on such topics as analysis
tomers and approaches to be

to students the scope and importan
of the untit as part of the preparati
for employment in their chosen fis
of work. For each lesson suggestions are
given about the scope of the subie
matter, other wsiructional mateita

cedures. Fach instructional unit''i

cludes a fairly extensive list of refe
ences.

teachers and some supervising teachers
tried out these instructional umits dur-
ing the 1968-69 school-year. During
the year we visited the teachers, revised
the units, and prepared audio and
visual materials, The units -were print-
ed and distributed at the teachers’ sum-
mer conference in July 1969. The units
are designed for use by students at the
eleventh- and twelfth-grade levels pri-
marily prior to actual placement on a
job for supervised occupational experi-
ence.

ach student could prepare
‘telated to feed for a specific
animal such as mink, broilers,
COws.

The Problem

Obviously, specialized courses cannot
be organized to meet the occupational
objectives in agriculture of all students.
This would require courses to train
farm managers, herdsmen, machinery
operators, and many others in produc-
tion agriculture and to train salesmen,
service men, foremen, supervisors, and
managers for such businesses as green-
houses, florist shops, nurseries, credit,

Using the Units

Each student in a given class wou
have an instructional manual. All'st
dents may be using the same many
or, more likely, there will be sever
different manuals in the class, -

First, students review and perha
modify the behavioral objectives. Th
they move to the listed studentia

" Units Prepared

‘the workshop, teachers pre-
structional units in agricultural
pss with the following titles.

eer Opportunities

ntation to Supervised Oc-

feed, fertilizer and chemical firms,
garden centers, seed stores, meat cut-
ting, forestry, natural resources, rural
recreation, and many -others. I men-
tion these simply to show the scope of
the wvocational agriculture program
today. :

Also the program in agricultural ed-
ucation has expanded vertically to in-
clude not only high school students but
vocational-technical programs in com-
munity colleges. There is even a move-
ment to expand programs in agricul-
tural education to junior high and
elementary grades as part of an under-
standing of the world of work and as
an aid in career choice.

What does all this mean? We must
devise ways to rmeet in the same class
and course the needs of students with
widely diverse objectives. It seems ob-
vious that we cannot group students

into classes with common occupational

objectives; therefore, we must find
ways to help students achieve their re-
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Instructional Units

We followed a uniform format for
each of the instructional units. Obvious-
ly we begin with a #itle. The units are
oriented toward agricultural business.
We need additional units in other
phases of agricultural business as well
as in all the aspects of production
agriculture. ‘

One or more objectives are stated for

ional Experience Program
nan Relations in Agri-Business
gricultural Salesmanship
nization and Functions of
gricultural Business

ss Procedures

tivities which suggest references, aud
or video tapes, visual aids, laboratg
exercises and experiments, demonstr
tions, and other activities. Students
then helped to plan and participat

work experience programs and int
suggested evaluation procedures. .

~—Teed Sales and Service

—Garden Center

—Fertilizer Sales and Service

—Agricultural Chemicals—Sales and
Service

—TFarm Equipment Sales and Ser-
vice

—Farm Power Sales and Service

— Electric Power Sales and Service

—Florist Shop

Teachers participating in the work-

shop felt that all students should com-

plete the units on Career Opportuni-
ties, Occupational Experience,
Salesmanship, Human Relations, Busi-
ness Organization, and Business Pro-
cedures. In these units student activities
would relate to careers in different
fields. For example, one student might
study career opportunities in farm
equipment, another in garden centers,
and another in chemicals. When these
units are completed, students might
work individually on entirely separate
units — some students in feeds, others
in fertilizers, others in floriculture —
all in the same class.

To maintain a feeling of class or-
ganization, students should be given
an opportunity to present their work
before the entire class or in another
class in the school. Students working
on the same unit could work in small
groups of three or four for role play-
ing activities. For example, one student
might act as a customer who wants to
buy feed and another as the salesman.

‘Note that the customer will need to

know about feeds and to display this
knowledge as he asks questions of the
salesman, 'These activities provide prac-
tice in all of the relationship factors as
well as stimulating a study of the tech-

nical agriculture content.

We have made some progress, but
similar units for other areas of agricul-
ture are needed. Students who want to
be in production agricutture need units
adapted to their particular interests as
well as students who are headed for
agricultural business activities. Units
need to be prepared for -the many
aspects of agricultural business not as-
sociated with sales or service, We in-
tend to prepare many of these units
and to prepare audio and visual ma-
terials to accompany the units so pack-
ages of materials for any appropriate
apricultural unit can be made avail-
ble to fit specific programs,

Rele of the Teacher

Another consideration in using these
instructional materials involves the ac-
tivities of the teacher. This procedure
takes the teachers from the front of
the class where they direct discussion or
lecture, Teachers are placed in situa-
tions where they can stimulate in-
dividual students to learn by doing, to
follow their interests within the limits
of the vocational program, and to en-
courage students to explore many
avenues related to occupational prep-
aration,

There are other aspects of the pro-
gram that need to be considered. Prob-
lems such as occupational experience,
cooperation among teachers and ‘de-
partments in the school, and the avail-
ability of materials and facilities are but
a few. However, the ideas {rom the
workshop may stimulate further de-
velopment of an instructional program
geared to an expanded program of ag-
ricultural education.

How does this work in practice? Th
unit on Agricultural Salesmanship wil
be used to illustrate the procedure.:
suming that all students in the cl:
are to study salesmanship, the entt

Dr. Raymond M. Clark is Professor of Agricultural Educa- .
tion at Michigan State University. The instructional units for
individualized instruction described in the article may be
purchased for 75 cents per unmit (plus postage). Orders
should be send to Donald Cronkhite, Stockbridge High School,

Stockbridge, Michigan 49285.

TY (50¢), 1964; DIAG-
S ING COMMUNITY
:_LEMS {50c), .1966; and
R TEGIES FOR DEVELOP-
NT - ($1.50), 1968 by Desmond
Connor. Ottawa, Canada: De-
pment Press,
C three booklets written by a
gist: from Clornell are directed
cacder who hopes to see some
de in a community. The
ut indicated by the titles is clear

—_

Raymond M. Cle
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and direct. In fact, any criticism would
be that the booklets are “too simple”
if the cormmunity leader has no other

resource books on community develop-

ment. However, those who have tried
to make applications from some writers
in the area of leadership and com-
munity development will find these
booklets a pleasure to read and wuse.
The emphasis in all three booklets
is on the people in the community. The
process of working with people is clear-
ly analyzed in usable form, yet includes
enough theory so that the cormmunity
leader can know clearly why he uses a
certain approach. The presentation and

use of “The Sccial Compass Applied
to the Community” is a great idea for
a community leader.

These three booklets should be of
much value to the teacher of voca-
tional agriculture interested in increas-
ing his effectiveness in the community,
The booklets should help the prospec-
tive teacher grasp the significance of
the community leader as a strategist
for change. The booklets should be an
asset in professional courses concerned
with change in a community and the
role of the professional leader.

Cayce Scarborough’
North Carclina State University
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How effective is your agricultural
sales and service program? FEffective
instruction means that students must
be given opportunities to learn under
conditions as similar as possible to those
found on the job and to practice with,
equipment and supplies used in- real
situations.

School facilities for an agricultural
sales and service program should in-
dlude a classroom with an adjoining
sales-demonstration laboratory. Omne
coniribution of the sales laboratory is
to help create an atmosphere similar
to that - found in local businesses. A
sales laboratory coniributes to the suc-
cess of students in accomplishing the
desired learning outcomes included in
the instructional program.

INSTRUCTION

Stimulating students to do high
quality work and to develop interest in
occupations are prime concerns of the
demonstration area. Procedures and
concepts frequently can be presented
more effectively and dramatically by a
step-by-step demonstration,

The laboratory and demonstration
area allow flexibility in the use of
methods of instruction. One technique
adaptable to the laboratory is role
playing. Role playing gives students op-

Marvin L. Copes is
a former teacher of
agriculture who
conducted a sales
and service option
in the wvocational
agriculture program
at Crothersville, In-
diana.

Maryin L. Copes
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MARVIN L. COPES
Teacher Education, Purdue University

portunities to learn and experiment
with skills ordinarily found in real-life
situations. The technique helps to
broaden ;, students’  understandings,
change attitudes, and increase empathy
with others. Case 'studies are handled
very effectively through the use of role
playing.

The classroom and demonstration
area should be arranged so that every
stadent can observe sales talks and
demonstrations given by students, the
teacher, or resource people. Most voca-
tional agriculture facilities are easily
adapted to this type of arrangement.

EQUIPMENT AND SUPPLIES

Equipment needed for an agricul-
tural sales and service course is rel-
atively inexpensive when compared
with other specialized programs in vo-
cational agriculture. Many of the items
are available through loan or lease from
local business. Equipment and supplies
needed for operating an agricultural
sales and service program include the
following.

Sales Counter. This functional item
in the sales laboratory is used by stu-
dents when practicing salesmanship pro-
cedures. The counter should be portable
with storage space below. Make the
setting as realistic as possible to give
students a feeling of the actual situa-
tion. The counter can be constructed in
the agricultural machanics shop.

Scales. Three types of scales—fan
type with pan, roller type, and hanging
type with pan—are recommended for
developing students’ speed and skill of
weighing merchandise. Scales are avail-
able through local businesses or through
federal surplus.

Cash Register. Cash registers are
needed so students can develop speed
and accuracy in making change and

handling money. Electric and’ mang
registers should be available, Cash
gisters can be purchased or borrovy
or leased from local businesses, =

Sales Tickets and Sales Ticket Regi
ter, Numerous types of sales ticke
are available from local businesses
ne cost. It is essential that studen
be taught the proper techniques s
methods of filling out sales ticks
Sales tickets can be purchased from
local printing concern, also, Lear
10 handle sales tickets through a ¥
ter is desired since most businesses:i
sales ticket registers. Various types’a
sizes of scales ticket registers are ava
able from local businesses or prin
companies.

Merchandise. Local businesses’
very willing to place samples of 1
chandise in the school laboratory.. It
essential that these samples be the '
tual product. Some businesses are wi
ing to place merchandise in the sch
laboratory from their own inven
In these cases, the school is resporisi
for the merchandise. With this arran,
ment inventorying, marking, and: d
playing of merchandise can be studs
and demonstrated. _

Telephones. A teletrainer—two: t€
phones connected to an amplifi
a functional method of teaching &
phone procedures. Teletrainers:
available through the local telepho
company at no cost. :

Tape Recorder. Recogdings of gre
ing customers, sales demonstratio
role playing, and actnal experiences
the teacher and students in evalu
performance. :

Display Area. Shelves, racks, or.
units are needed to display mercha
dise, to build displays, to stock sh el
to inventory, to sell, and to price
terials, The building of a display: af
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al agriculture students in the Sales and
ption at Crothersville (Indiana} High
alo play @ sales demonsiration in the

classroom teaching. Slides can
sed in promoting the sales and

ie Projector. A movie projector

shioyld Be available. It would be help-

ave a 8mm movie camera and
ector.: available for filming sales
t'f_ations and similar activities.
ops can be wsed for individual

ys are readily available from local
Hesses; These materials are generally

hat materials are available
tiesses for advertising purposes.
that are not available can be
students,

head Projector and Transpar-
he overhead projector is one
most functional pieces of equip-
Business forms, application
and other materials can be
! readily to the class. A file of
arencies should be developed in-
business forms, letters of ap-
100, ‘display materials, application
nd  other -appropriate ma-

v

Adding Machines. Business machincs
such as adding machines and calculators
are found in all businesses. Students
should be familiar with these machines.
1t is oflten practical to share these ma-
chines with the business department.

Business Forms. After the course
content has been determined, a de-
cision should be made about what busi-
ness forms are needed. Forms are avail-
able from local businesses. More than
one type of each form is advisable.
Permissicn [or reproduction is suggested
so that transparencies can be made. It
is particularly important that job ap-
plhication blanks used in business he
obtained.

Shadow Box or Display Window.
The use of a shadow box 13 an effective
way to develop a display. The box may
be built in the agricultural mechanics
laboratory. A display window in the
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should be sent to:

Doyle Beyl, Business Manager

Box E115
Madison, Wisconsin 53705
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hall of the school can create interest
in the program. These displays should
be changed [requently, thus giving the
student experience in planning display
techniques in schoof as well as in the
business,

THE REAL SITUATICON

Instruction is more Interesting and
practical when equipment and supplies
found in the real situation are used.
Through a well equipped laboratory,
students see, hear, and perform in a
manner closely approximating the op-
cration called for on the job.

The sales laboratory motivates stu-
dents through practical, flexible, and
[unctional instruction., The lahoratory
can be equipped at little cost. An ef-
fective teacher will use all the tools
available in order to present a more
realistic sales and service program.

v
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Massachusetts, like many New Eng-
land states in the past twenty years,
has put emphasis on technological ad-
vances in business. Like many busines-
ses, the horticulture industry must kecp
in step with the scientific and technical
advances being made since the horticul-
ture industry plays an Important role
in our complex society.

Commercial enterprises and educa-
tional institutions are becoming increas-
ing aware of their obligations to intro-
duce medern distribution methods and
facilities and of the need for qualified
workers in modern business and in-
dustry. The transition of the flower
market is one example where this de-
velopment is taking place. The decen-
tralization of one big market into sev-
eral suburban area markets has already
been achieved to facilitate the move-
ment of floral products. Selling tech-
niques as well as distribution methods
have changed drastically also.

New Program

The Massachusetts Department of
Education through iis Office of Dis-
tributive Education has developed
courses in Horticulture Business Com-
modities and Agriculture Technologies
on the post-high school level at Essex
Agricultural and Technical Institute,
Hathorne, Massachusetts, This two-
| year program introduces three hasic
. qualities needed for employment in
horticulture — knowledge, skills, and
the proper attitude to become a com-
petent worker in a number of fields
related to horticulture,

Each course involves classroom study,
participation through demonstrations,
and on-the-job training, The Horti-
cultural Business Practices course deals
with production, marketing, and distr-
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Preparing Workers for
Horticulture Businesses

WINSLOW G. JOHNSON. Instructor
Essex Agricultural and Technical Institute

Hatherne, Massachusetts

bution of herticultural products so that
the student gains a general view of the
way, this ,industry operates, To increase
the student’s ability to deal with the
consumer, the student studies the phy-
siological, pathological, and Imsect in-
juries affecting plant growth.

After completing the basic founda-
tion courses, a study of conditions af-
fecting oversupply and shortages, sup-
plemented by field trips, is undertaken.
Weekly records of market conditions in
specific commodities are kept to de-
termine current and future trends. An
intense study of the grower-wholesaler-
retailer relationship and its importance
to the general field of distyibution along
with a comprehensive review of garden
center and {loral shop management
practices is included in the instructional
program also.

The program would have little mean-
ing if some attention is not given to
horticultural salesmanship. A study of
the principles of selling and their ap-
plication to agricultural commodities is
essential. Topics such as preparing
sales talks, obtaining interviews, and
demonstrating sales psychology will pre-
pare students for gainful employment.

Employment

Many employers in the horticulture
field still believe in hiring employees
off the street. For the most part these
employees do not appreciate the value
of a trained employee, They fail to
realize that the success of their business
depends largely on what the employee
has to offer, The specialized skills of-
fered by well trained employees will
result in improved customer relations
and service, intelligent decision making,
respensible behavior in the field, and
modern management procedures.

though we do not like to ad-
‘many of us have trouble getting
of students’ supervised prac-
ograms completed at the end of
#:This annual problem came to
when an Agricultural Extension
14t in Farm Management broach-
“idea of using computerized
Wwith supervised practice pro-
vocational agriculture stu-
‘With the help of the farm
' ageifient specialist, we decided to
rogram with ten students to
w computerized records for high
udents’ supervised practice pro-
ould work, .

Winslow G. Johnson [left}, Instructor at E
Agricultural and Technical Institute, supervisi
a student who receives on-job tainingi
garden center.

How It Works

plained the computerized record
n in my vocational agriculture
[he problems of reporting accu-
ords each month were stressed.
ad discussed keeping records by
iter: before, but in only a rather
way; now it pertained directly to
udents selected to participate
cts of corn, soybeans, hay,
_pickles, swine, sheep, dairy, beef,
e N

A facility to apply the proper st
of mind is perhaps the most irp
tant asset a worker has. Much emph
is placed on training in’ this area
Essex Agricultural and Technical:
stitute. The student’s success as’ e
as that of the company he works
will depend in large measure u
proper attitudes. Employers nee
realize that most businesses succed
because of a sale or service. Custo
patronize a business to purchase so
thing, and unless they are served b
competent employee the full poten
of the business is never realized.

The instructional program in ho
culture business at the Essex Agricul
al and Technical Institute is an
to promote greater efficiency in hor
cultural business practices. Hopel
more businessmen will learn to léa
heavily on the pool of trained employees
provided by the Institute to furt
their needs and the needs of the:
dustry.

‘the computerized systemn the
il agriculture department be-
arm. Each student is given a
imber. Each enterprise under a
i iumber generates a report, so
arecord for each enterprise for
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KENNETH M. BAKER
Yocational Agriculture Teacher

Colon, Michigan

each student. The rules {for beginning
and ending reports are the same as for
the preliminary and final reports in a
supervised practice report,

Results of the Program

Keeping records by computer has
given students an incentive to keep
records more carefully and accurately
than they did previously. With the
exception of one student who was on
vacation on the date records were due
to be sent to the compuier center, I
have not had a late report from stu-
dents.

Being somewhat of a dreamer, I had
anticipated being able to complete
easily and quickly records of super-
vised practice programs. This proved
to be an inaccurate assumption. I spend
at least two hours per month consoli-
dating records and filling out the nec-
essary report forms to be sent to the
computer center. However, keeping
records of supervised practice programs
by computer has proved to be a valu-
able teaching aid.

—The use of computerized records
has increased students’ interest in keep-
ing records. Where I previously had to
coerce students to keep records, they
now do so voluntarily,

—Students are highly interested in
seeing the latest report on their

Kenneth M. Baker {seated, left}, Teacher of
Yocational Agriculture at Colon, Michigan, re-
views a report from the computer center with
students who use the computer to keep records
of their supervised practice programs,

eeping Records of Supervised
Practice Programs by Computer

projects when the report is received

from the computer center cach month,

If another student has the same project,
they like to compare reports to see how
well they are doeing.

—I find myself visiting the farms of
students wusing the computer more
often than I wvisit the farms of other
students in vocational agricutture. My
normal routine is to visit each student
once a month, With the students using
the computer, it has gotten to be two
or three times a month depending on
their problems with the records. I have
to pay much closer attention to each
student’s planned program than before

-to insure records that are as accurate

as possible.

—The father of one student enrolied
in computerized record keeping after
he saw what the program was doing
for his son. Another father is interested.

—The records for students using the
computer are much more accurate than
they would be without the program.
Due to having to turn the record m
each month, most students are in the
habit of entering items on the repori
form at the time they buy or sell.

The computer program has worked
quite successfully with ten students. Be-
ginning in September 1969, all students
enrolled in vocational agriculture be-
gan keeping records with the computer
program,

B

:
:
1
1
;
4
|




RESOURCE PERSONS FOR
AGRICULTURAL OCCUPATIONS C(OURSES

LAWRENCE J. VENNER
Woessington Springs, South Dakota
and
ODELL MILLER
Marysville, Ohio

Teachers of agriculture who teach businessmen as substitute, Jay teachers
agricultural occupations courses orient- during the teacher’s absence from the
ed toward non-farm agricultural busi- classroom,

ness and indusiry need to use effectively ~ With the aid of the advisory com-
persons from agricultural business as  migtee of the agricultural occupations
resource persons in the instructional program, obtain the names of persons
program. An idea we recommend for from the agricultural businesses used
enlisting the ald of agri(:ultura] busi- as tlalnjng stations who are Wﬂhn%’ to
nessmen is outlined in this article. meet with the class in the teacher’s
There are several occasions during ahsence. These persons are then asked
the year when teachers of agriculture o meet with the class either at school
are absent from the classroom for other of during a field trip to the business
teaching and professional responsibili-  establishment and discuss topics such
ties. An example is during the annual a5 the following,
NVATA and AVA conventions each
year. The question of what to do with . . ..
vocational agriculture classes during —Applying and interviewing for a
these absences is a real problem, We job
find the procedure presented below to —Employment policies
be very effective for using agricultural —Public relations

—Human relations

ons. They would probably - best
4s.a supplementary reference to
tion dealing with the basic
Lawrence J. Venner ‘ i i als of the area of business

This article describes the winning.
for Region III in the 1968 NV A Alan Kahler
Exchange of Ideas Contest. Iawyern : Towa State University
J. Venner, Vocational Agricy
Teacher at Wessington Springs, Soy
Dakota, presented the idea which:
had obtained from Odell Miller, Vo
tional Agriculture Teacher, Marysyi
Ohio,

—Sales and service in the businas

business | | y David S. Brown. Washing-
—Functions of the business v B C.: Leadership Resources,

'This idea can be used in other ar 179 pp. $9.00.
of vocational agriculture also. We¢ s'a compilation of seven mono~
comnmend the practice as a mean The titles are: Understanding
which teachers can make instructi nagement Function; Communi-
programs more realistic and intere ‘Within The Organization; Plan-
ing to students. s Achieving Goals; Delegating
' haring Work; Organizing The
s¢; Developing Personnel; and

ging. The Changing Organiza-

solving preblems that frequently occur

in these business activities, Problem
B{EBK REVIEWS situations are described in the game
GERALD R. FULLER, Special Editer booklets and the participants suggest
o solutions to these problems both in-

University of Yermont

dividually and as a group. The author
describes each game as a learning

SIMULATION SERIES FOR BUSL device in which several participants
NESS AND INDUSTRY by Frwin confront each other in teams to learn

: o . mor abo t the f i tyiti
Research  Associates, Inc.,, 1968, g organiza-

$2 35 tiomn.

Accompanying the game booklet is

Six booklets comprise this series of an administrators guide. This guide is
publications. Each booklet is presented intended for use by the instructor in
as “a didactic game” dealing with conducting the game and covers the
specific areas of business organization purpose, game procedures, directions,
and management, collective bargaining, scoring, conclusions, and suggested ad-
decision making, equipment evaluation, ditional readings for each game. Play-
Production control-inventory, purchas- ing time for the games range from one
ing, and supervisory skills. The games and one-half to two and one-half hours
provide the learner with practice in depending on the game being played.
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& monographs were designed
p managers by providing them
ta: and guidelines for analyzing
-day  problems, by informing
he results of recent research
perience, and by suggesting

The author is vice-president ‘applications of new manage-
manufacturing at The Wing Compa chiniques and approaches.
a division of Aero-Flow Dynamics rship Resources, Inc. is a group
and teaches economics at Rutgers: versity-hased  behavioral and
is a2 member of the Manufactun enient scientists who have com-
Planning Council of the Amer eir abilities and knowledge in
Manufacturing  Association and tler Improved leadership and
several years has been develq] HEeHizational training and consulta-
simulations for use in economic €0 § to industrial, governmen-
in high schools and for business: or, ‘civic and voluntary Organiza_
industry. ‘ | e essence of these services is

While these materials are desigh i ation of learning and problem
for use primarily by supermsory 0L periences to help clients ful-
sonnel in industry when trainin dual and organizational po-
plovees, they could be.readily adapt .
for use in teachlng at the secdn suggested uses of the Manage-
level or above and in agncultural ed a1y are in management train-
cation in particular. - The conten _ grams, as a means of self-
each booklet deals with each sub o 1 and for background
in such a manner that it can be fon and guidance.
plied to all agricultural businesses, '

{Continued on next ng ine .s-_BO'rlrd of Vocational Education
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NATIONAL INSERVICE TRAINING INSTITUTES
‘FOR VOCATIONAL AND RELATED PERSONNEL

IN RURAL AREAS

The Center for Occupational Education, North Carolina State Uni-
versity, announces a series of institutes designed to produce new models for
the initiation of programs which are aimed ‘at resolving the problems of
providing adequate vocational education and vocational guidance in rural
areas. The seven institutes are designed to deal with problems posed by
the Vocational Education Amendments of 1968, problems of program
planning in rural areas, problems of the disadvantaged, and other problems
facing vocational educators today.

Institutes

The National Inservice Training Multiple Institutes for Vocé,tiozlal
and Related Personnel in Rural Areas is a program offered by the South-
wide Research Coordinating Council, through the Center for Occupational

Education, under the auspices of the U. S. Office of Education. The follow-

ing seven institutes, each held in a different state, will be offered,

e (Coordination of Supportive Services for Vocational Education Stu-
dents in Rural Areas, University of Arkansas, January 26-30, 1970.

® Planning Annual and Long-Range Programs of Vocational Ed-
ucation for Rural Areas According to the Vocational Education
Amendments of 1968, University of Florida, February 2-13, 1970.

®  Modifying Programs of Vocational Education to Meet the Chang-
ing Needs of People in Rural Areas, Auburn University, April
6-10, 1970.

e Txpanding Vocational Education Curriculums to Meet the Needs
of Disadvantaged Youth and Adults in Rural Areas, Mississippi
State University, July 20-31, 1970.

e Rural Area Applications of Vocational Education Innovatlons
Resulting from Rescarch and Development Programs, University
of Tennessee, May 3-8, 1970.

® Orientation to New Concepts and Programs for Career Orientation
in Occupational Education for Students in Rural Areas, North
Carolina State University, June 22-26, 1970.

* Development of Vocational Guidance and Placement Personnel for

Rural Areas, Oklahoma State University, July 5-9, 1970.

Participants

The seven institutes will serve a total of 345 participants from all
services of vocational education and related areas. Participants will be
carefully selected. Each participant will be required to make a formal

commitment 1o use the knowledge obtained from the institute to imple:

ment a project, program, or service based on one or more of the models
developed in the institute. Participants will recelve subsistence allowances
and reimbursement for travel to and from the institutes.

A brochure describing the objectives, outcomes, and procedures for
each of the seven institutes and application [orms may be obtained from: .

Center for Occupational Education
North Carolina State University
One Maiden Lane

Raleigh, North Carolina 27607
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Cooperafive Employment Experience Programs in Rural Cemmﬂih

To move ahead
with cooperative
employment educa-
tion, students must
first be introduced
to a general back-
ground of an in-
dustry before choos-
ing an experience
center. Managers of

C. W. Dalbey local industries
through talks and discussions with jun-
ior and scnior students can indicate the
personal qualifications and academic
preparation necessary to succeed in a
given occupation. Contacts with per-
sonnel in business and industry should
be started well before students make
decisions about their employment ex-
perience. Industry personnel can assist
the teacher in preparing students for
meaningful employment.

Employer and parent meetings are
necessary for conducting successful em-
ployment experience programs. Em-
ployers must understand their obliga-
tion and be assisted in developing
techniques to provide educational ex-
petience for students. Parent’s under-
standing of their responsibilities is
necessary also. There must be an under-
standing about employment time, tran-
sportation responsibilities, wages, and
other factors. Employee, employer, and
parent eetings are often held during
the late sunmumer.

Employment Experience

Major emphasis should be placed
upon the personal factors necessary in
employment. The profit motive as it
relates to employer and employees
should have major emphasis. Young
employers should understand the basic
objectives in the business world. A
strong teacher is necessary to instill
these characteristics.

Employment experience for rural
youth can be supplied by many com-
munities in elevators, feed and fertilizer
plants, farm supply stores, implement
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C. W. DALBEY, Supervision

lowa Department of Public Instruction

er to promote and develop the'
gram, :
—Talks by employers to student
lay adequate foundations for g
ployment. :
—Meetings of employers and pare
to secure mutual understanding
the part played by each party
—Adequate training centers marn

companies, and other farm service cen-
ters. Not all business firms make satis-
factory training centers, however. Most
failures in training centers may be
traced to the general attitudes and
abilities of the employer.

- Follow-up and supervision of stu-
dents is very important to cooperative
employment programs. Adequate su-
pervision requires 'a visit at least once
cach two weeks to insure adequate dents.
growth of both the teacher and the
student. Teachers gather knowledge,
gain insight, and obtain valuable facts
about problems of thé business through
regular on-job supervision. Students be-
come more aware of problems and gain
satisfaction in their work through visits
of the teacher or coordinator.

sonal factors of the student neg
sary for. successful employment |
fore the cooperative experi
program is started.
—Employment hazards, labo
quirements, and insurance co

Successful employment centers have
regular periods set aside for evaluation
and constructive criticism of the stu-
dent-learner’s work. Reports used in
evaluation maust be adequate yet not
burdensome to the job of supervision.

students are protected in cag
accident.

_ ﬁFolllow-up students on the jo
least every two weeks. :
—A cordial, yet businesslike approa

in working with employers on st

dent follow-up.

Successful Programs e
—Exposure to new situations 1

The following points are necessary
for developing successful employment

) job of long duration.
experience programs in rural areas.

—A successful and enthusiastic teach- densome paper work,

by employers interested in- sf

—Major emphasis placed upon: e

age should be checked to be su

kee, Past President, NVATA; and

mmittee. The report of this meet-

ployment rather than one sing

—Adequate reporting without bu

The Third National Young Farmer Educational Institute will be held a
Lancaster, Pennsylvania, December 14-17, 1969. An interesting progra:
including speeches, panels, and tours is planned for young farmers and
their wives attending the institute. Teachers of agriculture, supervisors;
and teacher educators are urged to attend also. The previous nationak

vention. For information concerning the National Institute, contact:

Ivan R. Yost, Chairman

FExecutive Committee

Young Farmer Educational Institute
Route |

Christiana, Pennsylvania 17509

THE AGRICULTURAL EDUCATION MAGAZI

NATIONAL YOUNG FARMER EDUCATIONAL INSTITUTE

institutes for young farmers were held during the annual AVA con:

ews of NVATA

JAMES DURKEE, Chairman
NVYATA-USCE Siudy Commities

Report of NVATA-USOE Study Committee

i Tuly 30, 1969 the NVATA-
I Study Committee met with Dr.
es Allen, U. S. Commissioner of
tion, and Dr. Grant Venn, As-
Clommissioner of the Bureau of
It, Vocational and Library Pro-
5 U. 8. Office of Education. Mem-
" the study committee attending
geting were: Donald Wickham,
int, National Association State
of Agriculture; Orval
U. S. Congressman from
- Phillip Alampi, Secretary, New
Department of Agriculture;
m Stanwood Cath, Executive
ary, National Association State
artments  of  Agriculture; Jim

ture programs and the FFA for many
of the leaders in agriculture.

Mr, McDowell discussed the Aims-
Goals-Objectives  developed by rep-
resentatives of the American Farm
Bureau, National Farmers Union, Na-
tional Grange, National Vocational
Agricultural Teachers’ Association, Na-
tional Association of State Departments
of Agriculture, American Association
of Teacher Educators in Agriculiure
and National Association of State
Supervisors of Agricultural Education.
{See “News of NVATA” in the August
issue of The Agricultural Education
Magazine.) Mr. Durkee discussed the
professional aspect of the committee
report in terms of utilizing both the
experience and organizational patterns
of the New York State Department of
Education. Leadership for areas in ag-
ricultural education such as interna-
tional education, post-high school pro-
grams, teacher education, and youth
organizations was emphasized. Mr.
Cath reviewed some of the concerns

d McDowell, Executive Director,
al FFA TFoundation Sponsoring

follows.

Wickham served as chairman
ointed out the concerns of the
individuals serving on the com-
ce. A review of the merits of the
. and the responsibilities of the
Office of Education under P. L.
vere expressed by Clongressman
sen. Mr. Alampi emphasized the
en of the National Association
. Departments of Agriculture and
eed for agricultural leadership
‘gave credit to vocational agricul-

. OUTSTANDING YOUNG MEMBER AWARDS.
ay McJunkin (right), U. $. Steel, presents Qutstand-
Young Member Awards to [left to right} Jack
PF}F?Y. Albin, Wyoming; Lawrence Yenner, Wessing-
SP"anS. South Dakota; and Billy Harrell, Howe,
:‘during the 1968 NVATA Convention in Dallas.
Tecipienis were awarded on expense paid trip to
Ohvention.

the committee had when they met with
Dr. Venn and Dr, Minear in June.
Dr. Allen was sympathetic to the
concerns of the committee and agreed
to the following: :

—Review the USOE Youth Organi
zation Policy in terms of the re-
sponsibilities of the Office of Ed-
ucation under P. 1.. 740 and the
role of vocational education youth
organizations.

—Use the Aims-Goals-Objectives re-
port developed by agricultural or-
ganizaiions as an agenda with his
staff to determine what recom-
mendations may be implemented.

—Maintain an open door policy with
the committee in terms of meeting
with him in an advisory or con-
sultative capacity.

D, Allen expressed an interest in
the Future Farmers of America. He
questioned some of the possibilities of
the FFA working in aveas such as
VISTA, Peace Corps, and with inner-
city problems. He expressed the desire
to have youth invelved in educational
policy making, Dr. Allen recogmized
the need for visibility in leadership
for the specific services of vocational
education to plan, evaluate, and re-
search problems of common concern
to the various fields of service in the
1.5, Office of Education.

Dr. Venn related some of the prob-
lems in the Office of Education related
by the decrease in the number of staff
for vocational education from 100 to
32. He also discussed the de-emphasis
in leadership for vocational education
in agriculture in the Office of Educa-
tion.
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Minnesota's Governor Hareld LeVander: -
McGraw-FFA strain wild mallard ducks to.
duck hunting in Minnesota. FFA members iy M
sota raise and release over 12,000 mallajds
35,000 pheasants each year. -
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ROBERT W. WALKER

University of illinois

i ke

Dr. Paul Hemp {center), Chairman of the Division of Agricultural Education aff
versity of lllinois, served as chairman of the 1969 Central Region Research Can
held at the University of lllincis July 29-31, 1969. Keynote speaker was Dr. John
[right}, . Director of the Center for Occupational Education at Nerth Caroling Sia
University. Dr. "Paul Marvin [left), Professor of Agricultural Education at the Unive
of Minnesota, will serve as chairman of the 1970 conference. (Phot by Robert W. Wal

Kenneth Herschleb {cenfer), a vocational agric
siudent at DeFovest, Wisconsin, is selected :d
recipient of a plg as a part of the Madison, ¥
sin, Kiwanis Club's annvai pig project. Kennel
flanked by Louis M. Sasman {leer, retired: s
supervisor in Wisconsin, and E. H. Abraham {rig
teacher of agriculture at DeForest, Wisconsiny
by Wisconsin Farm Bureau)

turing— Alsgm—

INSTRUCTIONAL PROGRAMS - RELEVANCE THROUGH VOCATION
. AL EBUCATION
IN AGRICULTURAL RESOURCES by AVA President C. Nelson Grote (page 137)



