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Students at Walkersville High School, Maryland checking shelled corn samples for
moisture. The vocational agriculture instructor, Paul Stull, explains the need for
proper moisture in grain to insure quality harvesting and storage. {Photo by James
Pope, Maryland Department of Education)

This six-man committee met at the National FFA Center in Alexandria, Virginia, to
discuss changes in the FFA National Chapter Award Program. Standing, left to
right: Dennis W. Torrence, Vocational Agriculture Instructor, Appomattox, Virginia;
Harry Schnieber, Vocational Agriculture Instructor, Belvidere, New Jersey, and Paul
Day, State Supervisor, Agricultural Education, State Department of Education, 8t
Padl, Minnesota. Seated, left to right: Harold W, Bullivan, Program Specialist,
Vocational Agriculture, State Department of Education, Charleston, West Virginia;
Billy L. Conner, State FFA Executive Secretary, Texas Education Agency, State
Board of Education, Austin, Texas, and Clifford L. Nelson, Asscciate Professor,
Department of Agricultural & Extension Education, University of Maryland, College
Park, Maryland. (Photo from The National FFA Center)
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David Lee (right), student teachap
Ohio, conducts a judging exercise at ':1'}'
prior to the selection of steers by two mia
the class for their vocational agriculfiis
(Photo by Bruce Baird, Vocational

teacher, Pataskala, Ohio)

Hosticultural students experiment ofi
using the chemical, phosfan, as a heig
(Photo by C. C. Beam, Vocational:]
Tnstructor, Herndon, Virginia) :

A South Dakola vocational agriculill
Boh Johnson, left, learns the parts filiny
a machinery establishment as patt of ant
internship workshop conducted by S50
State University, July 20-27, 1970..
H. W. Gadda, Professor, Agricultural
South Dakota State University)
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Are we moving too slowly in agri-
cultural education? Continuing graduate
study toward a Master’s degree is the
cormmon concept of professional im-
provement for many teachers. Others
think of attendance at 2 yearly teacher’s
conference or an off-campus workshop
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Concrete workshops which are sponsored jointly by the Porfland Cement Associa-
Hon, the Wisconsin Concrete Products Association and the Wisconsin Supervisory
Staff in Agricultural Educetion, provide continuing opportunities for agricultural
instructors to improve their competencies for effective teaching in this area of
instruction, [Photo from Dale C. Aebischer, Head State Supervisor of Agricubtural
Education, Wisconsin].
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as professional improvement.
Agriculture s a viable subject.
Course content should be constantly
_ evaluated, up-dated and revised. Teach-
not continue to present the information they received
¢ undergraduate training perhaps as recent as three
ve 'years previously. Where can the teacher secure
formation? e must have in-service training.
any industries and businesses keep their employees
ate by providing workshops, clinics or training ses-
hin their own organization, Perhaps you are most
with the local automobile dealer who sends his
¢ to a trainng center each year to learn about the
jodels being introduced. Businesses, especially agri-
machinery, chemicals, feeds, fertilizers, and elec~
wer companies, frequently provide personnel and
nt to present technical information needed by
‘of agriculture for up-grading, retraining or
~ knowledge.
] is another method of professional improvement.
miriercial company has sponsored educational tours
ulture teachers to observe agricultural production
sections of the United States. The president of
as a member of a group which toured a section
¢ last summer. Several teachers have accompanied
bers on trips to Europe, South America and Asia.
ny teachers have arranged educational trips on a
mited scope as part of their professional improve-
ave you visited the Agricultural Experiment Sta-
your own, or adjacent, state recently? When was
ost-recent visit to a research farm operated by a
nufacturing company? Did you participate in the
al indusiry conducted by the Chamber of Com-
10 better comprehend the activities of the agri-related
s:0f your commmunity?
cher training institutions must realize that teachers
es in areas other than methodology, philosophy
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ssion, or at other convenient times, to provide
the desired technical information. All of the ma-
ed not be for graduate credit nor organized into
plicable to an advanced degree. The attainment
iced degree in Agricultural Education may not
professional improvement needed by many
. meet present day demands. The new develop-
lant breeding or building construction techniques
Ar more valuable.

ops, clinics or off-campus courses are another
_Professional improvement. Again, the emphasis
to meet the needs of the individual rather than
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PROFESSIONAL IMPROVEMENT

adherence to requirements for graduate credits for an
advanced degree. These workshops, clinics or off-campus
courses should be offered at a time of day when teachers
are free to attend. They should be presented at locations
which minimize the amount of travel required. They should
be organized so the cost of attendance or participation does
not prevent anyone from participation who desires.

Supervisors, or consultants, in the State Department of
Education have a responsibility for professional improve-
ment of teachers under their direction. Many of these
State persennel may not be qualified to provide the desired
technical training, however, they can make the initial
contacts, the necessary arrangements perhaps including
some financing, and organize experiences such as described
in articles.in this issue for teachers in Louisiana and New
York.

As teachers slowly alter their programs to include
more than production agriculture, teacher educators, deans
of teacher training institutions, and state supervisory staff
must modify existing progrems to meet the demands for
new skills, for teaching materials and methods of presenta-
tion.

Dr. Al Donahoo, Executive Secretary of the Minneapo-
lis Grain Fxchange, at a Curriculum Workshop in Bis-
marck, North Dakota in March 1969 stated that many
vocational agriculture instructors were sluggish in up-dating
their curriculum, especially in the inclusion of agri-business,
because of: :

L. Lack of experience in agri-business, and consequent-

Iy lack of familiarity with problems in agri-business,
compared to experience in production agriculture.

2. Delay in changing the pre-service teacher educa-
tion curriculum to prepare individuals to teach
such material,

3. Failure to provide in-service experiences to enable
teachers to secure information not available to them
in their pre-service training.

These omissions result in shallow teaching. They also
result in the teachings of some teachers of agriculture not
being current with the techniques used by the progressive
farmers and industry. Lack of knowledge and experience
also results in many students today not receiving the training
needed because teachers of agriculture have not broadened
their eurriculum beyond the narrow concept of production
agriculture.

An industry that does not keep up-to-date frequently
goes out of business due to competition. Seldom does one
hear of a teacher of vocational agriculture being released
from his position for failure to remain current with develop-
ments. Perhaps the profession would be improved if we
could identify the ‘model in production’ by a teacher in his
classroom. If such were possible, teachers might be forced
to alter their teaching methods and the information present-
ed. Professional improvement is a must! Fortunately, the
leaders in our profession have sought this training on a
voluntary basis rather than being forced by legislation or
competition. Teachers need the assistance of their leaders
today to receive this professional improvement, Why are we
stow in providing it? g




Durham, New Hampshire

the pre-service and graduate phases of their programs. needs. Others continued to serve only the field of vocy
After all, as academicians, they were evaluated by their agriculture.
peers on the basis of resident instruction and published This is the position we find ourseives in to
research with little or no concern or credit for efforts to some states therc exists vocational teacher educatio
assist the practitioner in the field. Yet, teacher educators in  partments made up of two or more fields of vocation
agriculture were concerned about the practitioner and de- cation. In other states, separate institutions are res
veloped programs of in-service education which were con- for vocational teacher education. What direction”
cerned with the beginning and/or returning teacher as provide to assist in this dilemma? We are in an‘exéel
well as the expericnced teacher, position to assist vocational-technical teacher educati
Prior to the passage of the Vocational Education Act fields. By utilizing a systems approach, the: 'fg
of 1963, this concern could be translated into courses and priorities come to the surface: -
workshops dealing with either professional education or Organization . . . Teacher education is one
production agriculture. Multiple teacher departments of vocational education where differences among the
vocational agriculture were the exception and one man services are minimal In a period of tight money
couid supposedly be competent to teach the range of pro- hooves each field of service to forget petty Jjealousie
duction agriculture from apples to zymolysis, including all build on the strengths of the various teacher educat
areas of agricultural mechanics. Anything pertaining to grams. To provide the organization necessary, it i teally believe in the profes-
making a beginning and advancement in farming was fair that a Coordinator of Professional Developmen zations in which you hold
game for the vocational agriculture teacher. Through pointed within the State Department of Educatio Do you supnort them in
natural selection, the agricultural teachers found positions appointment could be a multiple appointment mal 1sations with fellow teachers
in geographical areas where the agriculture emphasized person who assumes this position a member of ¢ rage their membership and
their particular technical competence. tional teacher education department in the st our professional organiza-
Generally, the in-service education problems were solved  person in this position would also be responsible { n do it and at the same
in this era by credit courses for the beginning and returning federal and state monies that are designated for vo up:your school office with a
teacher and non-credit workshop type programs for the teacher education. g piece — one which will
experienced teacher, If the experienced teacher wanted a This organization would provide for comm i dded oppartunity to speak
master’s degree, summer session courses in both professional  and coordination between the fields of service ‘and organizations,
education and technical agriculture were available, Small education institutions. v
states who could not afford to offer graduate programs for Coordination . . . The Coordinator of Pro 3, paddle similar to the
their teachers of agriculture generally recommended a Development would be in a position to know the ddle you have often seen.
nearby state. teachers as well as the competencies of the vario > according to your needs;
When President Johnson signed the Vocational Educa- education programs. Utlizing the reports of sup ~and one-half inches wide
tion Act of 1963, agricultural education found itself in a teacher educators, teachers, superintendents and otll venty inches long may be
new ball game. To some, the '63 Act meant fulfillment of would be aware of the in-service needs of allf L . Shape from a suitable
a belief — to others, it was the death knell of vocational service and could coordinate an overall in-service nd until perfectly smooth.
agriculture. Vocational agriculture no longer was just Ife could coordinate in-service programs as to “the decals, stickers, or em-
training for farming; but included other areas of specializa-  matter, location, etc. with both teacher educatiolt 1Ch. represent your mernber-
tion related to farming. This new -emphasis. of specializa- tions and teachers, thus providing a better Prog onal organizations, Most
tion in the program had its effect in the in-service teacher more teachers. _ ons: will have these, if only
education program. As teachers staried to specialize, work- Policy for the in-service teacher education ead. If they do not, make
shep attendance dropped due to the varied interests of the must be developed by the teacher educators and: 1on to that organization by

264 ) THE AGRICULTURAL EDUCATION. MA

-decoupage varnish and apply several

G U EST E D IT O R I A L ;dfessional Development to meet the unique education, need to develop competency in a systems ap-

e and teacher education institutions there- proach to planning. (This unit is normally taught in a
ust define both roles and responsibilities supervision and administration course.) I question the need
o ducation staffs and the Coordinator of for these same teachers to be required to sit through the
INSERVIGE TEAGHER EBu%A 1 Development for in-service education, complete course in supervision and administration just to

3 : .. Since the field of Agri-Business and receive this unit. The modular approach would allow all
es has become diverse with more and more vocational teachers to participate in those instructional
it is necessary for teacher educators to take areas of need and not be required to complete a Carnegie
at the course content, and the manner in unit credit course. Naturally there is fragmentation of the
William H. Annis, Chatrman - ontent is offered to teachers on an in-service old course concept; however, if people can feel that their
Occupational Education Program ses the content for courses on the needs of needs are being met, they will continue to progress and be-
University of New Hampshire ' nd some of cach course irrelevant to various come better teachers. This approach of short units does

away with the commitment for a full semester or quarter

aditionally have been developed around the which is required for a full course and thus would help
it with each course made up of units of in- obtain higher enrollments. Modules could also, under the
| are concerned with a central theme. This guidance of a graduate commitiee, be utilized as a part of
The importance of a continuing in-service teacher edu- teachers. Evening extension course enrollment in prof jorks well for the teacher; however, if we the requirements for an undergraduate or master’s degree.
cation program cannot be overemphasized, The best of education began to include teachers from all areag:¢ ¢ in mecting the changing needs of our in- The approach suggesied in thig article is not original
pre-service teacher education programs can not adequately tional education. Teacher educators began to disco . we must think of a modular approach with the author, nor will it work totally for all situations.
prepare its graduates for all the situations they will en- many of the in-service necds of teachers of vocation iid provide short term units which meet these It is an approach which will work in some states and pro-
counter in that first year of teaching. Historically, teacher cation were similar. To meet this challenge, som yds. For example, teachers in vocational educa- vide worthwhile coordinated in-service teacher education to
education departments have concerned themselves with educators’ reaction was to change courses tc me iculture as well as other teachers in vocational vocational-technical education in all fields of service.

S.P. 0.

E. L. Bosomworth
Past President, JAVAT
Olney, lllinois

encouraging them to develop one.

3. Having chosen the emblems which
represent your professional organiza-
tions, glue them to the paddle, Smooth
with a rolling pin or other suitable
device, working out any air bubbles
that may be preseni. When the glue
has dried apply varnish.

4. For best results in finishing use
a decoupage effect. To do this, use a

coats at 24 hour intervals, sanding
lightly between applications, One can
stop with a few coats, but 15 or 20
gives the emblems the appearance of
being a part of the wood.

5. For an added effect, you may
wish to place the letters S—P—O on
the handle. The letters cause people to
Inquire, giving you the opportunity to
start a conversation in support of your
professional organizations.

What do the letters S—P—O stand
for? — Support Professional Organiza-
tions!

The author holding his S.P.O. emblem.
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The experience of seventeen Louisi-
ana vo-ag teachers who participated in
the three-week surmmer 1970 “Intern-
ship” indicates that the program offers
promise as a means of in-service rain-
ing on a short-term basis, Four of ‘the
teachers were placed with farm ma-
chinery and equipment dealers and
thirteen with wood-using or forest in-
dustries,

Thirty-one Louisiana vo-ag depart-
ments conducted programs in Coppera-
tive Agricultural Education of various
types in the school year 1969-70. This
was the first experience in a Coopera-
tive Program for many of the teachers.
Through supervisory visits by super-
visors and teacher trainers, it became
evident that the average vo-ag teacher
would need to acquire some new com-
petencies in order to provide the guid-
ance, counseling, and subject matter
needed by Co-op students, In staff
meetings during the year, consideration
was given to several plans for work-
shops or institutes. It was finally de-
cided that a program which would in-
volve vocational agriculture teachers in
active participation in agricultural busi-
ness and industry could provide the
most effective type of training. The pro-
gram is now referred to as an Intern-
ship in Off-Farm Agriculture.

The interns were enrolied for three
hours credit in the LSU Graduate
School except for two who had regis-
tration difficulties. These two were per-
mitted to participate in all activities
with the other teachers. Arrangements
were made to permit teachers to be
away from their regular duties for three
weeks. Most of the local school admin-
istrators were enthusiastic about the
program and some insisted that begin-
ning teachers enroll in the course as a
prerequisite for employment.
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T. 8. Colvin, Director of Vocational Agriculture

State Department of Education
Baton Rouge, Louisiana

Planning was begun for the program
in Jamuary and it was expected that

this would be ample time to prepare
for the internships to begin around
June 15th, Subsequent events proved,
however, that this was barely emough
time to make the necessary arrange-
ments between the schools, the Univer-
sity, the teachers and the business firms
involved.

In a meeting of the State Super-
visory Stalf and Teacher Trainers from
the four teacher training institutions,
it was decided that the teachers would
devote full time to the course, eight
hours per day for three weeks. During

this first year, enrollment would be

limited to those teachers who desired
to enroll for training in one of the
wood-using industries or with farm
machinery and equipment dealers.
These two groups each have a state-
wide association with an executive sec-
retary who was available for assistance
in the program. The executive secre-
taries served as the liaison in planning
details and in coordinating activities
of their groups.

The first step was to contact the
executive secretaries of the Louisiana
Forestry Association and the Deep

Getting acquainted with the paris department

at a farm implement dealership.

teachers enjoyed a wide
jences hoth in farm ma-
ent and the wood-using
One experienced teacher
Jaced in a tractor and equip-
ny asked to be included in
Hle activity during training.
4 the duties required of a
arts helper or clerk, a farm

hanics helper, a farm
echanic, 2 farm machinery
ager and the foremzfn. He
with the tractor equipment
anager and had interviews
gerieral sales manager who
him the duties performed
Joyees, the characteris-
ndividual he sceks for em-
4nd information concerning
otiof the business on a day

South Farm Power and Equip
Dealers to explain the program: |
staff members later met with h
cutive committees of the assoc o
to present the plan for the inter
They were given a friendly hear
members of both boards and an's
ment was reached to proceed wit
internship for the summer of 19
Area Supervisors of Vocational
culture assumed the responsibl_hty
contacting interesied vo-ag te
and obtained an agreement from
of them to participate in the'j
ship program, A meeting in mi
included all prospective enroll
representative from most of the b
firms who had agreed to coopera
members of the LSU staff 4
State Supervisory staff in Voc:
Agriculture. During this meetin
LSU staff presented an ocutline o
training program for each of ih
groups along with pguidelines
would be followed throughout the
ing period. Major objectives of t
ternship would bhe to acquain
teacher with job titles and job des
tions to be found in the ind
business of his choice and to ac
him with the knowledge and
which are involved in many of
jobs. B
Final plans were made at this
ing for the date, time and pla
each trainee to meet the represe
from the business firm in which
would work during the intems}}_l
requirement of the course was 0
teacher to submit a paper at th
of the three-weck period describing
activities in which he participal
an internee and to obtain a li of
titles and descriptions including’
wage rates and working COM
wherever possible. '

cher feels that he will be in
on to conduct a coopera-
i after participating in the
periences. By having first-
dee of what goes on in
rld the teacher no Jonger
“what should be inchaded
ching program. He can identi-
hat are most valuable to
tering a particular occupa-
hecan emphasize the at-
‘a- student should possess
al: behavior pattern that
must develop if he is to make
advance on a job.

e wood-using industries in-
he internship were large cor-

(_irview with the head of
tion, a highly paid execu-
ipressed his interes{ in the

tI':'l:the teacher and the indi-
hom he has been assigned.

nd plants in the State.
ly' the day’s plans included
0 Or so mmles to visit com-
__'tl_Dl’_l_s in distant parts of the
teturn to home base.

hip usually included two
5.2t a paper-mill rotating
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from one department to another in
order to get an impression of the type
of work performed in each. This was
followed by trips to a wood yard to
observe the equipment used to handle
pulpwood and route it into the mill
During these activities, there was little
active participation on the part of
the teacher. He was there as an obser-
ver only, but later was given job de-
scriptions involved in each operation.
The remainder of the time was spent
observing and participating in various
types of wood-land operations. Most
of the trainees experienced tree mark-
ing, used a tree deadener, operated a
log loader, and some used a chain saw
for the first time. Most of the internees
feel that they now can teach the skills
involved in marking timber for thin-
ning, cruising timber and can recog-
nize and identify different species with
considerably more confidence,

.No further group meetings were held
with the teachers after they reported
to the company for training. An LSU
representative visited each firm at least
once during the training program and
on several occasions visited teachers
“on the job.” The Area Supervisor visit-
ed his teachers at least once and the
writer visited three of the firms in-
volved to observe teachers’ activities.

An important fact regarding the at-
titude of industry toward working with
the teachers was revealed when the
firms devoted as much time and effort
to one trainee as they did later to a
group of three or four teachers. In

A trainee and the supervisor at a tree improve-
ment center examine new pine cones on six-
year old grafted stock. Purpose of the center
is to improve quality of trees, improve tfree

growth and determine hetter mothods of

regeneration.

several instances, only one teacher was
assigned to a company and in others
only two were agsigned, However, their
experiences were as varied and extend-
ed over the same period of time ag the
larger groups.

Top level management has taken an
active interest in the internships. One
firm flew in their President and Vice-
Prestdent from another State to be
present for the final interview with the
teachers assigned to their company. All
of the firms involved have offered their
full cooperation for the continuation
of the program, Most have offered to
increase the number of teachers they
will accept for training,

William J. Dodd, State Superinten-
dent of Education, who has been a
strong advocate of cooperation between
the business world and education,
praised the Internship Program as a
practical approach to the in-service
training of teachers of Vocational Ag-
riculture, Superintendent Dodd said,
“The Off-Farm Agricultural Business
Community is favorably impressed with
the fact that this is an action program
which they can see and appreciate. They
regard it as a progressive step which
will provide immediate benefits to the
school and its students.”

Other benefits for Vocational Agri-
culture accrue in a program of this
type. These [irms are hopeful that long
range benefits will be noticeable in
their own company operations in the
way of improved community relation-
ships and possibly through better pre-
pared prospective employees from the
local school system. Another hbenefit
worth noting is the fact that supervisory
staff members and University personnel
have an opportunity to meet with upper
echelon executives and others for an
exchange of ideas. They are able to
give these people a better understand-
ing of our program and its objectives.
especially as it affects the agri-business
community, These contacts may be
important in the future in providing
support for Vocational Education
where needed.

Tentative plans for 1971 call for an-
expansion of the program into other
types of O[fl-Farm Agriculture such as
Ormamental Horticutture, Meat Mer-
chandising and Farm Services. It is
expected that enrollment will be con-

‘siderably larger when these options are

made available, . o
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EFFECT OF SUMMER ACTIVITIES
ON VOCATIONAL AGRICULTURE PROGRAMS

As changes occur in our educational
systems and in agricultural technology,
questions have been raised regarding
continuing emphasis on the summer
phase of wvocational agriculture pro-
grams, These concerns prompted a
study! to determine the relation between
the summer phase and the total pro-
grams of vocational agriculture. A five-
point rating scale (53-4-3-2-1) based on
two sets of criteria was used to make
the comparisons, All vecational agri-
culture departments in Iowa where no
teacher change occurred during the
summer of 1969 participated in this
study,

Seventy-three per cent of the de-
partments which were rated highest on
summer programs were also rated
highest on the total program. Nearly
90% of the departments rated lowest
on summer programs were also rated
lowest on total program effectiveness.
It was found that enroilments in day
school and adult farmer programs in-
creased as the summer program rating
increased. The data revealed that sum-
mer program effectiveness was a re-
liable predictor of total program ef-
fectiveness and is an important and
integral phase of a total program of
vocational agriculture and agribusiness
education.

Another objective was to determine
whether the summer program was posi-
tively affected by specific educational
factors and activities used by teachers
in conducting programs of vocational
agriculture. The factors and activities,
in order of the degree to which they
were positively correlated with summer
programn rating are:
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Departments
Upper 40% 377 185
Lower 40% 201 105

Robert [. Ford, Chief
Elementary and Secondary Career Education Section
Area Schools and Career Education Branch
State Department of Public Instruction

Des Momnes, Towa '

and

Clarence E. Bundy, Chairman
Department of Agricultural Education
Towa State University

. Total number of farm visits made
by the instructor

. Miles traveled by the instructor
during the summer

. Number of Towa Farmer degrees
attained by students

. Total farm visits made in summer
. Number of exhibitors at shows

. Total dollars of labor income earn-
ed by students

. Number of news items and public

relations activities
. Number of participants in speak-
ing contests
9. Day school enrollment

10. Number of educational field trips
taken

11. Number of exhibitors at state fair

It is apparent from data in Table
I that farm visits for on-the-farm in-
structional purposes are essential. Tt
is the opinion of the authors that a
minimum goal of four visits per student
per year, and preferably six, is desir-

“able. If the visits are well spaced, it

would mean only one visit per quarter
{3 months) or 12 in the four years a
student is enrolled in vocational agri-
culture. These wvisits would provide
needed individualized instruction in an
age when individualized instruction is
being emphasized in all areas of educa-

TABLE 1
Average Number of Farm Visits per
Department

Annual Summer

Ames, Towa

tion, not in vocational education’
The high correlation betwes
mer program rating and dollars 6f
income earned by students rew
by data in Table 2 indicates th
portance of summer activities:g
instructor and the occupanona
perience and farrmng programs
students. The impact of a voca
agncu}ture department upon the
nomic progress of the com
should not be ignored when eva
program effectiveness, :

TABLE 2

Added Wealth to Commuﬁ_itz
From Supervised Experience g
Farming Programs

Summer
Program No. of Auve.
Raiing Depts. $/Dept.
37 $33,058
37 27,989
37 21,398
37 19,570
37 15,601

Analysis of the variables al
summer programs revealed th
grams rated 5 compared to pr
rated 1, resulted in the follo

7 timeg as many eXhlbltOI‘S A

state fair E

6 times as many Iowa Farmé

3 times the number of
placed for agribusiness empIUY
experience

2.5 times as many news, rad
television publicity items pre
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5 much new wealth into
unity as a result of su-

sed by instructors as a basis
on of self and program ef-

4l self-evaluation will help

rs place proper emphasis on

ties and techniques in a
educational program. Many
t involved in routine and
es which are comfortable
intetest to them, and neglect
ore mportant to the devel-

the best way to start this
1_xld be to give a brief idea of
th"l.t I did for the six weeks

h Dairylea Cooperative, Inc.
activities were under the
the division manager.

week T attended the Penn-
ssociation of Farm Cooper-
0 Summer Tnstitute at
g State College with 18
ple selected by various New
: cooperatives. Dairylea was
by several youths. One of
£ people selected by me, won
Paid trip to the American

opment of those people whom they are
hired to serve,

It was found that summer school at-
tendance did not significantly affect
the number of summer {arm visits made
nor the summer program rating. This
supports findings of Koene of Wiscon-
sin, who found that the instructors who
attended summer school continued to
conduct a vigorous swmmer program
even though some weeks were spent out
of their communities,

Conclusions

1. A summer program should be de-
veloped and an itinerary submitted
weekly to administrators.

2. The vocational agriculture instruc-
tor must schedule activities and use his
time in the summer as carefully as he
does during the regular school term,
even though it may be less highly struc-
tured.

3. Twelve-month employment and a
carefully planned summer program are
necessary.

George W. Keller

Canajoharie, New York

Institute of Cooperation at Ohio State
University, The Institute assists youth
to develop knowledge and understand-
ing of cooperative businesses serving the
area.

The objectives of the Institute are:

a. to develop the interests of youth
leaders in the future of farmer
cooperatives in their own com-
munity.

b. to assist in the training of young
people for leadership roles in agri-
culture, in cooperatives and in
other community prograins,

The second week was spent between

the Young Cooperator’s conference at

4. Individualized instruction is im-
portant during the summer but group
activities for FFA, young farmers and
adult farmers should not be neglected.

5. FFA activities should be stressed
as an integral part of the vocational
agriculture program to capitalize on the
inherent motivational values.

6. Year-around adult and young
farmer programs are an integral part
of the total agricultural education pro-
gram in the community, They help
keep Instructors up-to-date on chang-
ing technology in agriculture.

7. Vocational agriculture personnel
should cooperate with other community
and agricultural agencies in maximizing
use of community resources in conduct-
ing an cffective summer and total agri-
cultural education program.

*This article is based on a M.S. thesis by Robert
J. Ford entitled: “Relation of Summer Programs
to Total Programs of Vocational Agricultwe in
JTowa."

TEACHER EXCHANGE PROGRAM

Vocational Agriculture I'mstructor

Morrisville Agricultural and Technical
College, the bulk tank truck driver, and
a dairy service man.

The third week was spent in the milk
plant and ice cream plant in the city of
Utica, New York,

The fourth week was at the Vernon
plant of Dairylea where I had the op-
portunity to work with a dairy service
man, one of their contract bulk tank
truck operators, and the manager of the
new soft milk products plant who was
in the process of hiring a staff for this
plant.

The [ifth week was spent at the
Goshen Dairylea mitk plant where one
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million pounds of milk are bottled each
day.

The sixth week was spent with the
manager of a county receiving plant at
Milford, New York and the Utica area
person in charge of Dairylea member-
ship problems.

As you can see, I had a very varied
experience in the milk industry, 1
had the opportunity to observe the job
opportunities present in the handling
of milk from the farm to the consumer.
Also, I was made aware of the problems
connected with meeting Public Health
regulations, sales, unions and hiring.

I would recommend this type of
program for any teacher of agriculture,
State Education personnel, guidance
teacher and perhaps school adminis-
trators. Being able to talk with the
people on the job and the people who
do the hiring gives a person a complete-
ly different outlook on what we should
be doing in education and where we
have failed to recognize what industry
and business want from education.
There is a need for communication be-
tween the work-a-day world and the
educational world. Until educators are
willing to sit down and listen we will
continue to short change our youth
with unrealistic educational programs.

These are the gualifications that the
Dairylea Cooperative are looking for
when they hire a person:

1. Desire to do a job.
2. Willingness to learn,
3. Willingness to work regardless of
the job.
. Able to get along with other
people.
. Respect for authority.
. Able to handle the basic 3 R’s.

The worth of FFA leadership train-
ing was brought forth by management
and worker alike, Many in manage-
ment felt that the FFA was more im-
portant in building the right attitudes
for their workers than the actual class-
room work,

All of the managers were in favor
of a strong supervised work experience
program in agriculture. Most of them
preferred the on-farm type of work
experience regardless of the type of
work that the person may do in the
world of work. They feel that the
farm experience gives the person the
correct attitudes that are so necessary
to be successful no matter what type
of job that person seeks after high
school.
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Most managers preferred a general-
ized type of agricultural course rather
than a specialized type. However, they
did want the teaching to be centered
around the farm. The one addition to
the usual program was the addition of
practical bacteriology as related to the
farm and the milk industry.

The first and by far the most im-
portant use of the results of the pro-
gram is to get more young people to
attend the conferences, meetings and
field trips where career ideas are being
discussed, We do a lot for the college
bound student but very little for the
student who needs to have the world
of work really made important. The
two conferences that 1 attended with
young people were good examples of
what can be done. There are many
new ideas and methods that I hope to
use this year in my classroom as a re-
sult of the program.,

The man in charge of Quality Con-
trol for Dairylea will work with me
during the vear to help develop a pro-
gram for students aimed at improving
the quality of milk produced on the
farm. This will be in the form of ex-
posing the students to poor quality

milk and the reasons for it, We hope

to develop a program of on-farm in-
struction so the student is able to
recognize poor quality milk in the

bulk tank, The producers of milk must
be able to understand the reasons why
milk does not remain at the same high

quality as when produced by a healthy
cow,

I hope to work closely with different
people who are charged with the set-
ting up of the various programs that

our students are exposed to during the
year and to correlate this with the
local people whe feel that the cooper-
ative way is the best way for the farmer
to market his products or buy his
supplies or services needed. Then I
hope to get such persons to invest either

time or money in the young people of
the area to equip them with the desires
and knowledge so that they can better

make vocational choices.

There were many learnings because 1

worked closely with the milk industry.
My entire exposure was from the farm
point of view., Now I have a more
complete picture of the movement of
milk through its various routes to the
consumer with all of the problems of its
many products. I hope that this knowl-
edge will enable me to light a spark

horizon for their life’s work,

“the “academic” push starting with

PLrEoIL.

portant that we always receive reco
tion for doing a job right, W_h
more mmportant is that the job
done — RIGHT.” :

so that some of the young peap
I come in contact with may

It is difficult to put into word
is lacking in the preparation of
er in the vocational field. I belig
would call it too much an agy
approach that is theoretical afg
expected to produce a practica]
As a College President put it {f
to a meecting of entering Freshm
their parents, “Do not expect
the answers on how to solve the
problems when you leave colleg
type of charge could be put in':
school student’s hands. _

I believe that our educators
are charged with the preparatio
teachers need to expose themselyve
the needs of the world of work
relates to the classroom contact
our young people who have t
these important decisions for 2
work. :

It is difficult for me to see or
stand why we must have a youn
son at the tender age of 12 or 14
up their minds exactly the difee
he wishes to go. It is my belief that
many educators desire to take:y
the pleasures and choices of our
people, They seem to believe tha

is

any Cooperative Education
piactually arrive at  their
h ‘experience in conducting
interviews? Already you may
ff the roadblocks that in-
‘preservice experience, Ideal-
vice.‘coordinators can engage
ety.of real employer interviews,
ense and scheduling prob-
. an approach seem in-
&. Another possibility is for
to role play interview
his approach has advan-
ow real is the experience?
octoral study at The Ohie
ity, the author developed
¢tional package to provide
rdinators with interview-
s. This relatively inexpensive
al package combines the
rienced employers and co-
ole playing, discrimination
and video recording to simulate
L interview, Using models
vidualized instruction, the
elps to bridge the gap that
cen preservice methods
ctual on-the-job confronta-
mployers, Included in the
three video tapes and cor-
elf-critique  forms. The
respectively with the co-

ills of (1) establishing
th an employer, (2) explain-

erative education program
ployer, and (3) convincing an
0 provide a training station.
¢ the package, a video camera,
one, video tapes, a television

space age has really created th
mate in education, This has been:dot
at the expense of the majority of
student population, who must
find their place in the “sun”:
downgrading of wvocational educa
can be seen in practically every sct
particularly the basic subjects Wi
support the vocationally oriented yc

In conclusion, education needs

A little more kindness and a
less creed;

A little more giving and a little
greed;

A little more smile and a:f
less frown; :

A little less kicking a man’
he’s down; '

A hitle more laugh and e
less cry; :

A lot more “we” and a litt
ffIJ.’.

What I'm saying is, “It’s not &
ymg 1s,
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Fred W. Harrington
Division of Vocational Education
Temple University
Philadelphia, Pennsylvania

-monitor and two video tape recorders

are necessary.

The preservice coordinator begins the
program by watching the first video
tape of a person who briefly explains
the package, the three coordination
skills and an interview situation. This
introduction is followed by a model
interview in which an experienced co-
ordinator is trying to establish rapport
with the personnel manager of a large
department store.

At the conclusion of the model inter-
view, discrimination training is pro-
vided by using flash backs to the model
to familiarize the viewer with the good
techniques which the coordinator used
to establish rapport. The discriminator
then introduces a self-critique form
which corresponds to the techniques
which the model coordinator used in
establishing rapport. Typical critique
form iterns are: “Did you cordially
greet the employer? and “Did you
listen well?” Each item is followed by
rating boxes for unsuccessful, poor,
average, good and excellent,

Up to this point, the tape has been
only instructional. In order to allow
the preservice viewer to apply what he
hag learned, he is then confronted (on
TV) with an actual employer. The em-
ployer asks a sequence of questions with
each question followed by a 10 to 20
second pause. The preservice viewer
video records himself responding to the
TV employer. This recording is played
back by the viewer and self-critiqued

SELF-INSTRUCTIONAL SKILL TRAINING
FOR PRESERVICE COORDINATORS

to evaluate his own performance on
establishing rapport. Tf he feels the
performance needs improvement, he
may review the model interview and/or
the discrimination training and record
himself again responding to the TV

. employer, If the viewer is satisfied with

his own performance of establishing
rapport, he may proceed to the second

and third skills,

The second and third skills (video
tapes two and three) are presented in
a similar manner to skill one. For each
skill, there is a model interview, dis-
crimination training, an employer ques-
tion sequence and a critique form.

This self-instructional package proved
successful with 22 preservice Distribu-
tive Education ccordinators at The
Ohio State University. Their perfor-
mance on the coordination skills was
improved and their reaction on a post-
session opinionnaire was very favorable.
Most of the participants in the study
reported that they were better prepared
to conduct employer-cordinator inter-
views because of their experience with
the videotapes. They felt more confi-
dent because they had learned what to
say through realistic application and
practice of the skills, Simulating a con-
frontation with an employer was con-
sidered feasible and the training pro-
gramn was appraised as being suitable
for certain preservice objectives of dis-
tributive teacher education. The pack-
age may be modified for use in the
other vocational service areas,
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William Morgan
Vocational Agriculture Instructor
Carrabelle, Florida

The Vocational Agriculture Depart-
ment at Carrabelle, Florida decided
it was time to “plow new ground” as
they expanded their curriculum te in-
clude sea farming. The economy of
the area is oriented to marine activities.
State and federal agencies estimate
seventy per cent of the economic ace
tivity in the Carrabelle-Apalachicola
area is attributed to the seafood in-
dustry.

Information obtained from a county-
wide survey indicated an interest and
nced by industry for training in the
cultivation, processing and marketing
of seafoods as well as conservation
practices.

Student dropouts were surveyed and
many indicated an interest in diesel
mechanics and seafood production, pro-
cessing and marketing.

With the help and advice of interest-
ed students enrolled in the Vocational
Agriculture program, and an advisory
committee composed of representatives
from the seafood industry, a program
was designed to teach propagation,
cultivation, harvesting, marketing and
conservation practices related to the
production of oysters, shrimp, scallops,
crabs and fin fishes.

Objectives of the program are to
enable the student to: '

(1) Identify and explore the varicus
opportunities in the seafood in-
dustry.

FARMING THE SEA

Florida, a state well-known for its citrus, cattle, foresiry and try;:
farming has initiated a training program in an entirely new dimensisy
—Sea Farming. The pictures accompanying this article, suppliy

by Joe R. Kirkland, Executive Secretary, Florida FFA, Tallahasse, }
were submitted as cover pictures for the March issue. Your edito;

) was intrigued by this program and requested this articl,
which describes the program in detgs]

[Left to Right) Bill Morgan, Vo-Ag Instructor; Ronnie Segree; Donnie Segree; Jerry:
Boatwright; Gene Wilson; Leslie Cain; Rush Marcum; and Mike Cain work in the se
farming program at Carrabelle High School.

Opysters are suspended in wire baskels so students can pull them up and check them:
for growth. They akso take samples for laboratory study. Students painted and oui-
fitted the boaf.

Students study oysters for their growth and development.

tonservation practices and maintenance
id upkeep of boats and equipnent.
tudents learn and practice knowl-
ge in the following. categories:

A, Shellfish — Oysters, Clams, Scal-

B. Shrimping.
(1} Classification, life cycle,
predators
(2) Harvesting methods
(3) Marketing techniques

classroom and laboratory instruction
with actual handling of various marine:
species and equipment and application
of certain practices in the sea labora-
tory. Supervised occupational experi-:

{2} Describe the life processes of the
commercially Important seafood
species in the area.

{3) Use up-to-date techniques and
methods for cultivating and har-

vesting oysters, shrimp, scallops cnces are provided as students gain lops. o . (4) Trends in artificial cultiva-
and fin fishes. first-hand knowledge through employ- (1) Classification, life cycle, _ tion and pond culture
(4) Navigate safely in coastal waters. ment in the seafood industry afte pl‘edatO{‘S C. Fin Fishes. . _
(3) Safely use equipment found in school and on weekends, . {2) Hai‘Vﬂstl_I:g mcthods, tools (1) F]ommercxal and sport fish-
the seafood industry. The course of study includes: bast and equipment ing

The curriculum is centered around ecology of the sea, polluting agents {3) Marketing techniques {(2) Species, habits

THE AGRICULTURAL EDUCATION MAGAZINE!

{3) Methods and equipment
D. Navigation in Coastal Waters.
(1) Knowledge of longitude and
latitade and use of naviga-
tion equipment

(2) Safety

With a unique combination of ma-
rine programs and activities, local and
state agency officials are working to-
gether to determine the most effective
organizational plan to achieve a com-
pletely integrated Marine Science cur-
riculum to include Marine mechanics,
oceanography and boat building in
addition to Sea Farming.

Contact was made with the Florida
Board of Conservation and a permit
was issued to the agriculture depart-
ment of Carrabelle High School pro-
viding an ocean bottom area contain-
ing approximately thirtcen acres for
the purpose of conducting maricultural
experiments with oysters for education-
al purposes.

The equipment for the program was
purchased with a grant from Federal
funds. The equipment list was develop-
ed with the assistance of the students
and included tongs, nets, baskets, micro-
scopes, safety equipment and an out-
board motor. The boat was designed
and built locally for the multi-purpose
use of oystering, shrimping and fish-
ing,

Students are presently constructing
oyster rafts, a relatively new technique
in oystering, designed to utilize the
vertical as well as the horizontal water
columns and to simplify harvesting and
increase yield.

A modern indoor laboratory now in
the planning stage will enable students
to study water samples and marine life
to determine the feagibility of “farm-
ing” certain water areas. Lab analysis
will assist in the study of predators and
other organisms and plants.

The program has been well received
by students and local industry. It re-
duces out-migration of students upon
graduation from high school, provides
better trained personnel for the in-
dustry, and motivates some potential
dropouts to continue their education.

With world population vastly in-
creasing every day new methods ust
be discovered in order that the masses
can be fed. Since land is in short
supply, attention must be turned to the
sea, Students in Vocational Agricul-
ture in Carrabelle, Florida are truly
plowing “furrews in the sea.”




LeGrande Rich
Humpherys (known
as “L.R.” by his
many friends),
prominent educa-
tor and author was
appointed State
Supervisor of Ag-
ricultural Educa-
ton in Utah in
1926. From 1928 to
1937 he served as both Statc Super-
visor and Professor of Agricultural
Education at the Utah State Univer-
sity. In 1937 he was named Teacher
Educator in Agricultural Xducation at
the Utah State University on a full-
time basis and Mark Nichols was ap-
pointed State Supervisor. “L.R. held
this position until he retired from
vocational eduecation in 1950. From
1950-1969 he assisted in administering
programs at the Utah State University,
in Summer School, and in University
Extension class work. He was always
a great champion of vocational educa-
tion and especially of vocational educa-
tion in agriculture.

He graduated from the Utah State
University in 1912, He studied at
Harvard, Cornell University and the
University of Chicago. He taught as a
visiting Professor at Colorado State
University, the Tniversity of Arizona,
'Louisiana State and Ohio State Uni-
versities, He served as Vice President
of the Agricultural Education Division

Elvin Downs
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of the American Vocational Associa-
tion and was President of the A.V.A.
1940-41,

Besides contributing numerous arti-
cles to the Agricultural Education
Magazine and A.V.A. Journal, “LR.”
edited the Early Development of Vo-
cational Education in Agriculture in
Utah and co-authored Agriculiural
Enterprises.

Active in civic affairs he was past
President of the Kiwanis Club, mem-
ber of the Cache Valley Boy Scout
Council and chairman of a committee
that built one of the major L.D.S.
chapels in Logan.

Numerous educators over the state
and nation have expressed apprecia-
tion for the inspiration and leadership
given by “LR.” He was a tireless
worker, a motivator, and an innovator
with a keen sense of humor and the
ability to get teachers to “plan their
work and work their plan.”

L. R. Humpherys was a trained en-
gineer. Perhaps it was this background
that made him exacting, precise, and
accurate in his work, He insisted on the
same performance from his students
and teachers in the field, There was
no place for guesswork or shoddy per-
formance, As you reflect upon the life
of this good man, there are four very
definite philosophies in Vocational
Agriculture that stand out above all
others:

LeGRANDE R.

HUMPHERYS

by Elvin Downs, Specialist
Vocational Agriculture Education
Staie Board of Education

Salt Lake City, Utah

Instruction Based on Farm Survey

L. R. Humpherys insisted that instruction

begin at the grass roots. Community sur-

veys werc the basis far all instruction that

took place in the local Vo-Ag Department.
Techniques in making farm surveys were

a part of the teaching in L.R.s methods

course.

Plan Your Work — Work Your Plan
Students who graduated under the tutelage

of L. R. Humpherys were very familiar with

this cliche. “Plan your work and work your

plan’ was as much a part of L. R, Hum
pherys’ life as was his dedication to Voca-
tinnal Agriculture. :
FFA is Vocational Agriculture

L. R. Humpherys was among the stalwart
few that sat around the table in the old
Baltimore Hotel in Kansas City in 1928 and
outlined the first draft for the national or-
ganization of Future Farmers of America.
The development of FFA leadership was

uppermost in his mind, and he played the :

game to win when promoting FFA activities.
Evaluate Your Work

L. R.’s cnthusiasm for evaluation was

clearly demonstrated in the preparation of -

the first instrument prepared nationally for
the evaluation of Vo-Ag departments. He
insisted that it was not enough just to teach
it was more Important to deliver a
trained product. He was chairman of the
committee that prepared the bulletin An
Evaluation of Local Programs of Vocational
Education in Agriculture, first published in
1949 and reprinted in 1957. Dr. F. W.
Lathrop was secretary and compiled the
bulletin under the direction of Dr. W. T.
Spanton. This was one of the most compre-
hensive instruments ever developed for the
evaluation of the complete program in ag-
ricuttural education.

His life was truly one of strong con- _

viction for the role of Vocational Ed-
ucation. His enthusiastic dedication
concerning Agricultural Education will
long be remembered in Utah -and
throughout the nation,

THE AGRICULTURAL EDUCATION MAGAZINE -

er in Alac
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Dave Dietr, National FFA Vice President from the Pacific region recently speni three weeks in Yietham assisting the South Vietnamese Ministry
of Education in their efforts to crganize a Future Farmers of Yietnam, [Photo from the National FFA Center, Yirginia).

F. D. McCormick, vocational agriculture teach-
Johnnie Copeland in the care and operation of

FFA Center, Yirginia)

ROBERT W. WALKER
University of Hlinois

The Arlington School District in Snohomish County, Washington State operates a farm
forestry program on 240 acres of Class | forest soil that was logged of the old growth
timber and at present has frees growing over 25 years of age that were planted by stu-
dents of this program. Bob Blowers, 17, Senior, with the "Back Pack Spray Mist Machine"
is ready to spray for red alder and other undesirable tree plants. Keith Sarkisian, voca-
tional agriculture instructor, is assisting, (Photo by Alex Crewdson, State Supervisor in
Yocational Education}. -

hua, Florida instructs FFA member,

engine. [Photo from the National
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part A—Competencies Needed teach agricultural mechanization stu- haust system, each system or area into
rsons  Performing  Mechanical  dents for entry-level mechanical jobs, which the study was divided contained
;‘Farm Equipment, was com- there was agreement between dealers competencies (skills) in which teach-
‘42 farm equipment dealers. and teachers on 98 of the 101 items ers needed additional training.
PLANNING IN SERVIcE PROGRAMS ] _ cond, Part B—Competencies related to additional technical knowl- 5. Teachers need for professional

= y Persons Performing Me- edge needed anffl to 96 of those related 4. - tion was not as extensive as their
. ol Tasks on Farm Equipment, to additional skill fieveEOpn'ient‘ needed. .1 for technical knowled ge and skill
l“ AGRIG“LTU R AL MEcH ANIZ ATI“N pleted by 18 agricultural mech- The null hypothesis for objective three development.

- . ’teachers and 35 produc- was rejected for only three per cent of } .
: ulture teachers, Part A and the responses to fechnical knowledge 6. In-service education programs
struments contained identical needs and for five per cent of the re- would be most valuable to teachers
toms. Category headings were sponses to skill development, during the first year following com-
The third instrument, 4 Pro- The teacher portion of the data pletion of this or similar studies.
In-Service Education for Meet- used in testing objective three provided 7. These findings represent the in-
Professional Education Needs the information used in testing the service cducation needs of a select
ers in the Specialized Instruc-  hypothesis for objective four. Signifi- group of teachers. Replication with
George A. Robinson, Research Director vea of Agricultural Mechaniza-  cant chi square values occurred in each  randomly chosen samples could verify
Kansas Association of Sechool Boards cbmpleted by the seven teach- of the 12 different systems or parts or alter the {indings and recommenda-
and Joe P. Bail, Teacher Education : weators and five state supervisors into which the competency items were tions.

Cornell University ultural eduvcation, grouped on the Part A and Part B sur- The recommendations from this study
ca,tegorlzmg the responses, chi vey instruments. Teacher evaluations resulted in the following guidelines:
used in determining the of their training needs resulted in 70
e of the responses at the .05 significant items, Many of these were
&2 x 3 and 3 x 3 contingency significant for both technical knowl-
te used for objectives one, edge and skill development. Modal re-
vand five. The 1 x 3 equal sponses for 23 of the 70 items appeared
" contingency table was used under the category “little or none.”
ective four, With little or no training needed for
' these 23 itemns, teachers had a net need

1. that in-service education programs
make provisions for:

a, acquainting teachers with the
extent of use of specific com-
petencies in farm equipment
firms;

b. acquainting teachers with train-

ective one concerning extent N M X . : :
J'nc:y use i’n farm equipment for additional training in 47 of the lrcllg neegs 111111 tgchrilcal knowl-
. . : 1 - edge and skill development ex-
chiers were in agreement with 101 competency items to more effec ‘
) . ' . ] i h : ; N pected by farm equipment
With the mass of research informa- Assuming a study would be feasible, say they were used? : or 56 of the 101. Hems. In 43 ttvzly :each agricultural mechanization firms of e?ltry—level mechanics;
tion and the myraid of practices for it was decided to limit the survey to 2 What was the relationshi instances, the distribution of uF.t}n 5 £ the 72 it i Part Ol c. having farm equipment dealers
in-service edweation, one might con- the State of New York and to include  tween teacher perception of traime sponses resulted in significant titeen ot the JMems 1n Fart ) 8, qup :
_ p L . . percep rain iomifi. pertaining to professional needs were serve in an advisory capacity
clude that little of significance would the following three groups in the sam- b te values. To 43 of the signifi- . ps .
. : g group needed by persons to perform at t T ;. significant, None occurred in the first for identifying in-service needs
materialize from one more status study. ple: sntry-level hanic in ' teachers indicated by their SIS0 : ©
Yet. the i f dv in thi 1 D . CTILTY-ievel as 2 Iechame n 1arm eq onses that competencies 9Qivision, which concerned improved of teachers;
et, the infent of a study 1n this area 1. Teachers specializing in agricul- ment dealerships and the training which P d f P teaching methods. One appeared in the d. varvine the content emphasis
was to identify teacher needs for more  tyural mechanization plus those teach- persons in dealerships expected of use rf.:quently in farm d divisi on instructional F VR dg individ P h
cffective teaching of agricultural me-  eys who taught agricultural mechaniza- ginning (entry) workers? : nt firms while dealers had re- S8CORE division on Instruchonal ma- according to individual teacher
chanization and to recommend a Pro- tion as part of their . production 3 Wh b relationshi at four of them were used lerials. Four items were significant in needs in technical knowledge,
gram of in-service education for meet-  pqop " 3. What was the 1elat10.nsh1 G ly dnd 39 occasionally. the third division, regarding assistance skill development, and profes-
; . programs. tween teacher estimate of their trai o . . s in coordination and supervision of co- sional education;
ing their needs. 9. Farm equipment dealers from the needs and the training which per chers perceived extent of training , % . . . 5 )
Before undertaking this study, an 't' h lth toach he e . . 5w Pd' by: entry-level mechanics the oPeratlve _ WOTR-GRPEIENCe ~ progians. e. including more persons in the
atternpt was made to determine what counties where the teacher was teach-  in dealerships estimated was neede dealers for 76 of the items Six were significant in the last division planning and teaching phases
some states had been doing in the area me: more (::‘ffef:tlvely teach  agricultl chnical knowledge and for 66 °F planning and teaching in-service of in-service education pro-
of in-service education in agricultural 3. Teacher educators and state su- mcchanization students for entryle on skill development. As a education - courses. graums
mechanization. In an non-published pej:lls}?rs (;f aiigrl(:,ultural educat}onl. J jobs? te null hypothesis for objective The fOHO""’}ng conclusions  were 2, that the findings be used in eval-
study in 1966 the authors surveyed the bothtf :;;g; mta CE}:1 i;rleteni;l \Ea; E;)n mg Vl\iere ) 4. Wl;a.t ws_s tcllle rela;zténihéﬁ ceepted for 76 per cent of the drawn from this study: uating and improving pre-setvice
state SUPErvISOrs of agm(,ultur&!. edu_ca- the stud inciudedryonrl1 f:rm b owel.i avr\llgers]k?ll Sl; Vi[;inan eﬁpecfeteaiher to technical knowledge needs 1. Teachers tended to perceive that education programs so as to mini-
tion in 12 states selected nationwide. bC(;ause Yof Kmitations Yof timep ol c:ii 1 gt 2:; § ?icultural"-'m er:cent of those for skill devel- competencies were used to a greater mize the problems of new teachers
From the data su.pphc.d by ll_respon- come I ‘et.B tejé e ; ag o Jovel ‘ I 18.of the 25 cases where extent in farm equipment firms than when they begin teaching in this
dents, the following information was pe. ) chanization students for entry- e'vf‘ Her perception of technical knowl  was the case. specialized area.
obtained for the three-year period, In achieving the main purpose of chanical jobs in farm equipment ii eds differed significantly with Dealers did level T d
10641966 ; the study, five major objectives were 5. What was the relationship be ectations, teachers had re- 2. calers di not expect entry- _EVZ 3. that perlot_ilc assessments .be made
I. one state provided no in-service developed, Stated in question-form professional education needs report t mechani ded full mechanics to be as extensively. traine fo determine needed adjustments
p cchanics needed fu h ived they should . . . oo ed
education ; they are: by teachers for teaching agriculll! dee’ while dealers said they ex- as teachers perceive ey showid. In pre-service and in-service ecu-
2, a total of 16 college credit and 1. What was the relationship be- mechanization and the needs Wi rtial knowledge. To all but 3. Nearly perfect relationship existed catlonaI. programs for agricultural
11 non-college credit courses were avail-  tween teacher perception of the extent teacher educators and state supervi®d ¢ 35 significant items on skill between teacher estimate of additional mechanization teachers.
able in 10 states; that competencies (skills) were used reported were necded? relopment needs, teachers had re- training needed in technical knowledge
3. two states averaged more than one by mechanics in farm dealerships and Data needed to answer the questid _hat full skill was needed. and skill development and dealer es-
. . : .
course per year; four, one; and four, the extent that persons in dealerships raised in the objectives was collect arfilng additional training need- timate of teacher needs. N oo ot of Agnlcﬁlslfrr;lfg {%E;g;g;ghzf:é
less than one, (owners, managers, or shop foremen) by three separate instruments. The fif eachers to more effectively 4, With the exception of the ex- Iimetional Ares of Fer o urla. 218 oo
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Herman D. Brown, Associate Professor
and [ay P. Grimes, Graduate Fellow
Agriculiural Education Department
Texas A& M University
College Station, Texas

P enticeship method of gaining
fal skills, For the most part,
aining was manually oriented
7 usually undertaken by the
Héses.
ing the industrial revolution,
or the first time assumed the
“responsibility for vocational
n, as we know it today, and
it to the public schools. Prior
“time, formal education was
ly. for the upper classes and of
1 nature. It was believed that
4 education provided the facili-
.ded for coping with the require-
‘husiness and social leadership.
itude is still prevalent today, as

A program of occupational apprecia-
tion needs to be developed for the be-
ginning years of public education, A
start has already been made, but there
is still room for improvement. Ap-
preciation can be gained first through
the relating of subject matter to the
various areas of the world of work and
secondly, by inculcating a greater
understanding and appreciation on the
part of teachers for all levels or types
of work. Teachers and society in gen-
eral must accept the fact that all stu-
dents cannot become Jeaders of in-
dustry and society. In addition, they
must be willing to accept education as
a learning process, not a “‘weeding
out” process.

has already developed highly cffective
and efficient educational programs.
Individuals wishing to pursue profes-
sional careers might follow the pattern
outlined or the more traditional pattern
of a university education.

Concurrent with such a series of pro-
grams, continuing vocational and avo-
cational guidance would be essential.
Guidance of this type would require
the development of a tremendous
amount of supportive material includ-
ing, but most certainly not restricted to,
a broad array of interest and aptitude
measurement instruments, 1t is through
such a guidance program that concepts
of the relationship of wvocational and
avocational needs can be determined

d by many of the programs in The program of occupational ap- and met, !
ublic schools, colleges, and uni- preciation should gradually phase into Ins addition to a revision of vocation- ’
Therefore, only the lower one of occupational exploration. Such 4l attitude and approach in the public
who would perform skilled and 2 program should permit a student to  schools, a means for changing adult
led labor needed ‘“vocational explore, individually, those vocations vocational attitudes is neoded, The
ion.” In addition, the techno- that he has considered heretofore in mass media can provide such a means.
idvances of that time were so his world of fantasy. The media are currently being used to
as to require program develop- The student should next move into mold attitude on such social problems
by ‘the schools in only a few vo- 4 program of vocational experience, or  as race relations, drug abuse, smoking,
al areas. Only within the past in.depth exploration. This experience and mental health. The door has al- ;
has any appreciable broaden- op exploration should follow tentative ready been opened in the area of vo-
ational education in the pub-  vocational choices resulting from cational appreciation, if one considers
ools been realized. In the interim,  earlier general exploration and voca- certain popular television program
y-has assumed much of the re-  (ional guidance which has provided a formats. If radio, television, newspapers,
ility for vocational preparation. valid assessment of interests and abili- and magazines can create a national
ce programs, in all probabil- ties. At the end of this program, the awareness of “environmental ecrisis,”
rived their beginnings from the student should be ready to prepare for could they not also create an aware-
al programs of Frank Parsons. 2 “job cluster,” or possibly a specific ness of vocational needs?

“the rising influence of psy- occupation. The changes recommended would
ical therapy caused the vocation- Actual preparation or extended ex- be rather drastic, time consuming, and
f guidance to be pushed into  perience in specific occupations should  difficult to implement. Even so, until
background. Guidance counselors begin at the point when most students vocational education takes into con-
emselves concerned more and  are completing high school. This pro- sideration the total reality of the world

“Let’s get it all together” A recur- major contributing factor in the polar-
rent th‘.eme is developing around this ization of vocational education, voca- sequently, work became viewe
phrase In contemporary America, The tional guidance, and the concept of positive value. The kind of wor
connotation of “getting it together” work. These attitudes have tended to volved had little to do with its

isa ?lemand for ‘the fusion of polarized fluctuate over the years, eventually de- The gunsmith was as im ortavt
opintons and attitudes in order to de- veloping to their current state and con- survival as was the physiciaﬁ Iilg[
velop approaches appropriate to so- sequently affecting the three areas ual independence in a,VOCB_ti();’l was:
ciety’s problems. Our society seems to  mentioned in such a manner as to drive order of the day. Often the individ
be. _overwhelme.d with diversity of them into the contemporary polarized labor involved every step from-u
opinien .and attitude, condition. To better understand this material to finished product. As s v

Vocational education and guidance polarization, it might be well at this sult, he could take pride b(.)th i
are no exceptions. Polarization exists point to consider the development of work and in his personal contribit
at their very heart — the concept of attitude in the three areas. to, society, for both the work an
work._ This philosophic polarization in Since a concept of work is funda- contribution were highly visible,
vocational education, vocational gui- mental to either vocational education The industrial revolution, howey
dance, anc% the concept of work must or vocational guidance, possibly it de- brought an end to this vi,sibili "
be.neutrahzed. In addition, fusion of = serves first consideration, Man’s con- both the craftsman and the labor
attitudes in these areas must be at- cept of work has moved from one Their work became specialized, or
tained if the vocational needs of Ameri- extreme to the other throughout his- fragmentized. Only the entre 11
can society and the in(‘iividuals com- tory. Interpretations of Biblical writ- had control of the “big picturé:.)”
posing it are to be fulfilled. In short, ings indicate that man viewed work as demands of survival became less
we've got to “get it all together.” evil or as punishment for his sinful ing, and the time arrived whe

At this 'poin_t in time,. the majority nature. The attitude continued for kind of work a man performed dets with psycho-social adjustment gram should provide a flexible transi- of work and the pattern of child de-
f)f our society is faced with an almost centuries, being modified only in that mined the value of that work an te task of placing high school tion, however, allowing for both early velopment in vocational selection, it
mﬂ_mte array of .Work. possibilities, yet those close to God were deserving of the man himself. : taduates into the “right” college or and late vocational choice, This par-  will serve only a few, and these rather
believes that saUSfaqtlon of its needs freedom from physical labor. Both The working man was no longel Sity. The trend away from guid-  ticular phase of vocational training impotently. Until vocational guidance
and wants he_s 0}‘t51de the world of rulers and the clergy were believed to dependent, and was under supervisi ot the vocationally directed stu-  should be conducted at the community can provide the insights and informa-
“.VOI‘IC- The' belief is reta.ined that pub-  be selected by God and, as such, and pressure to produce more ; oward guidance for the college- or junior college level, Training at that  tion needed for intelligent occupation- |
hc_ education can provide individuals “above” the travail of common man. more, as efficiently as possible. Pers as continued until the present point should remain pre-occupational al amd avocational selection, it will f
with the competencies needed to enter Only when man (the clergy in par- satisfaction and self-esteem could only within recent years that in nature, i.e., skill development which fall short of its intended function. 3
and advan?e In an occupation. Yet, ticular) began to drift away from an longer be derived from the vast Nicerted effort has been made to  would be applicable in a variety of Equally, avocation must become ac-
that. edqcatlﬁﬂal sy.stefn. prf)vides prep-  absolutely idealistic philosophy toward jority of occupations, in and of ther C counselors for the function of specific job classifications, In order to cepted as an integral part of the con-
aration in only an m?u:u_tt?mmal Rortion realism did work begin to lose a de- selves, Rather, occﬁ;)ations becain . nal guidance. provide the wide variety of experiences cept of work. Until individual value is
of the array of possibilities, _Guldance gree of its evil connotation. Even then, means of achieving pleasure throu ' current  societal attitudes and needed throughout the world of work, attributed to one’s total life style, voca-
programs, cither through design or ac-  work was of a positive nature only other ends. Here is the point wher re basic to the polarization in a state or national plan should be de- tional guidance and education can ac-
cident, have .oft.er_z found t!:iemselves when it was in the service of God. find ourselves today in regard t fonal education and guidance, it veloped under which various institu- complish little toward fulfillment of
mann_ed by 1r{d1v1duals ha"i{lg little  This attitude still exists to some degree. concept of work. : ithin those same attitudes that tions would provide specialized pro- individual and societal needs. At the
experience outside the acade.mu: realm, Perhaps the greatest change in the Vocational education is based. pr “Must originate. Both an inten- grams, avoiding duplication in so far time when the three, the concept of
an.d catering almost exclusively to a concept of work occurred during the marily on the concept of work and and- broad effort are necessary if as possible. work, vocational education, and voca-
minority of students who actually in-  settlement of the United States. Under its beginnings in the family, In e and the resulting fusion of the Once broad proficiency is gained, tional guidance, become focused on
tend to enter a college or university in  the primitive and adverse conditions times father provided son with tof work, vocational education, the student should look to industry for those needs, then and only then, will
preparation fqr a profession. existing in that period, man found that  skill necessary to carry on the fami ational guidance is to take final job preparation in a specific oc- fusion take place and will we really be

Societal attitudes appear to be the survival was dependent on individual occupation. In titne, this practice : cupation. In many instances, industry ready to “get it all together.”

and collective ability to work
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SUMMER COURSES AND WORKSHOPS

Each year many Universities offer
summer courses, workshops and semi-
nars of interest to teachers in other
states. Your editor has compiled the
following list of offerings from replies
received to a questionnaire mailed to
each land grant college and institute
training teachers of vocational agri-
culture.

University of Arizona, Tuscon 85721
Guest professor — E. M. Juergenson,
U of California, Davis, Title of
Course: Utilizing Land/Livestock
Laboratories. Description: Guide-
lines, standards, policy and pro-
cedures for planning, organizing
and utilizing school-owned land/
livestock laboratories, Dates: June
14-18. 1
$16.00 tuition.

Southern Tllinois University, Carbon-
dale
Team teaching. Ag I 485 —
Philosophies of Ag. Ed., Bus. Ed.,
Home Fc. Ed, and T & I Ed. —
3 quarter credits
Ag T 525 — Developing and ad-
ministering a Cooperative Ed. Pro-
gram, coordinator’s duties. 4 quar-
ter credits. June 21-July 16,
Ag 1 512 — Prepare coordinators to
fufill their responsibilities through
an internship — 6 quarter credits.

University of Illinois, Urbana

Guest professor — Martin McMil-

lion, U of Minnesota
Vocational Education in Agricul-
ture for Adults. Methods and pro-
cedures for planning, organizing
and teaching adults; using ad-
visory groups; evaluating outcomnes
of instruction. June 21-July 16, 2
semester hours.

Michigan State University

Dr. Frank Bobbitt. Structured Oe-
cupational Activities in Agricul-
tural Business. Provides occupa-
tional experience in ag business for
area vocational school instructors,
junior college instructors and
teachers of agriculture who may
aspire to move inio those areas.
Student will be placed in an ag
business ‘of the student’s interest
area to acquaint the student with
as many phases of the business as
possible. June 21-July 2. 4 quarter
credits. Tuitton $136.00.

. |
semester hour credit,

University of Minnesota, St. Paul
Guest Professor — Robert Warm-
brod, Ohio State University

Planning and Policy of Vocational
Education, June 14-July 2. 3 quar-
ter hours,

Rutgers University, New Brunswick,
New Jersey
College Staff: Developments in Crop
Production — vegetable, field,
greenhouse, turf, July 19-30, 2
semester credits. $30.00

Gornell University, Ithaca, New York
14850
Workshop. To develop modules of
instruction for use in agricultural
‘education programs. July 12-30. 3
semester hours, $25.00 per credit
hour.

North Clarolina A & T State Univer-
sity, Greensboro

Cooperalive Work Study Program,
Principles, theories, organization
and administration of cooperative
work experience program. June
14-July 2. 3 semester hours.
$153.00 non-resident - Develop-
ments and Trends in Agricultural
Education, July 5-23. 3 semester
hours. $153.00 non-resident.

The Ohio State University, Columbus

Leon W, Boucher. Workshop for Co-
operating Teachers,
To develop competent cooperating
teachers for Vo-Ag. 3 quarter
hours. June 15- July 2. $110.00
{may enroll for another 3 credit
course of 8§ offered)

Oregon State University, Corvallis

Guest Professor: Richard V. Jones,

Staneslaus State College.
Workshop in Teacher Education.
Each participant will develop a
learning package for a selected
topic. 3 quarter credits. Jume 21 -
July 2. $51.00

Guest professors not indicated at

date of submission.
Courses — Administration and
Supervision of Agricultural Edu-
cation; Federal, State and Local
Organization for Administration
of Voc. Ed. in Agriculture; Recent
Laws, Regulations and Policies
Affecting Voc. Education in Ag-
riculture, July 5-23, 114 semester
hours, $28.00.

burg

University of Vermont, Burliﬁg{o"
Workshop for Vocational Teae
for Educable Mentally Retard
Pupils. Coneepts, develop ing
tional material. and plan lakg
tory exercises. June 21-25, 2
ter hours, $72.00

Practicum in Business and Tjg
try. 2 week directed field &
ence combined with 1 week

room. July 5-23. 3 semester hou fe of the critical issues facing
$108.00 her educators in agriculture is the
ration of - teachers who wunder-
‘the complexities of today’s agri-
& as well as the diversity of inter-
otivation, and ability of today’s
t. Teacher educators . . . how
our product? Teachers of agri-

. are you able to perform

Virginia Polytechnic Institute,

Workshop: Organizing and
ducting Programs for the I}
vantaged, Responsibilities and ta
involved, 3 quarter hours

Workshop: Organiving and. (b
ducting an Agribusiness Op
Program. Preparing teachers
a specialized option in agriby
ness other than farming, Em
on curriculum, occupational:
perience programs, program’ ¢
velopment, resources needed’
quarter hours, '

her for his position? After the ex-
nt of graduation and subsequent

in teaching, the first year teach-
y become a Jonely person in a
ge environment, The immediate
. tion facing the teacher is to estab-
- Workshop: Organizing and :
ducting an Ag Machinery Se
Option Program. Curriculum;
cilities, teaching techniques,
ning and conducting occupation
experience programs. 3 qua
hours. June 14-25. $55.00

quarter hours,

ith these concerns in mind, the
miembers in the Agricultural Edu-
Department at Nebragka devel-
a graduate course exclusively for
ar teachers, The idea was not
al to Nebraska, however, limited
bers of staff members frequently
it teacher education institutions
‘conducting intensive follow-up
sistance to their graduates for an
*'school year, Some school admin-
tors expressed surprise when they
wered teacher educators intended
ssist a first-year teacher on an or-
zed basis for an entire year.

he purpose of the course is to eval-
the quality of the product being
tated by the teacher education de-
ment and to assist the first year
r in coping with the problems
ng him by providing instruction,
uragerent, and moral support dur-
the critical months in the new car-
_Uf teaching.

The course wsually begins in mid-
Ugust and continues throughout the
ol year. Organizing the class be-
es the most difficult task since the

Washington State University, Pullm:
Guest Professor — John Co
North Carolina State University
Problems and Trends in Voc
Planning, Implementing and E
uating Experience Program. juiyf
5-16. 2 semester credits, $15. 00
semester hour,

Guest Professor — Elizabeth H

North Carclina State University:
Problems and Trends in Vo E
Occupational Experience in B
mentary Schools, June 22 - Jul
2 semester credits. $15.00 :
semester hour,

Guest Professor — Melvin Bar
University of California, Los Angel
Problems and Trends in Voc.
Philosophical Foundations. Augu
2-13. 2 semester hours, $15.00,

semester hour,

.
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Roland L. Peterson
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20 to 25 first-year teachers may be scat-
tered across the entire state, Generally
the teachers are placed into four groups
where driving to class involves 100
miles or less. As a rule, the groups will
meet about once every five weeks
throughout the year and the teachers
will receive three hours of graduate
credit through the University’s Exten-
sion Division, The groups meet in a dif-
ferent school each time from 5:00 until
10:00 pan, In the group meeting the
first half of the time is spent discussing
the problems and subject matter the
teachers are experiencing. The last half
of the pericd is spent discussing topics
such as organizing an adult class, pre-
paring and planning for FFA and Vo-
Ag Contests, planning for sumimer
programs, managing the Vo-Ag depart-
ment, curriculum development, off-
farm agricultural occupations programs,
and teaching techniques. In addi-
tion, each teacher is observed for one
entire day by the teacher educator re-
sponsible for the class. Generally, first-
year teachers are eager to get together,
discuss their problems, exchange ideas,
and gain new insights for more effec-
tive teaching, They are not embarrassed
to discuss problem areas they are hav-
ing difficulty teaching. Instruction is
frequently given to assist them in teach-
ing subject matter they failed to obtain
as undergraduates, This instruction may
range from teaching a skill to providing
asgistance in balancing a livestock
ration, Thus, the course produces be-
havioral changes in the first-year teach-
ers, ‘
The results of this procedure have
been gratifying, Teachers express satis-
faction because they have had someone
to share their concerns with and at the
same time, have received help with a
wide range of problems. Teachers
leave the course with a full set of daily
lesson plans and a course outline de-

Agricultural Education
University of Nebraska

signed for their community.

OFf considerable importance to the
University staff has been the oppor-
tunity to observe the strengths and
weaknesses in the teacher education
program. The personal visits to each
school have enabled the teacher educa-
tors to gather data regarding the
product — first-year teachers. An eval-
nation instrument was developed which
focused on {ive areas suggested by
Magerl, namely: (1)} the instructor;
(2) the instructional materials and de-
vices; {3} the students; (4) the physi-
cal environment; and (5) the adminis-
trative rules or policies. Mager
suggested that a list of teacher behav-
iors be examined which exist in the
school-related conditions while the stu-
dent is in the presence of the subject
matter.

This evaluation instrument has pro-
vided data which lst the desired be-
haviors of first-year teachers regarding
their instruction and the materials and
environment they provide. As a result
of using this instrument to identify and
evaluate teacher behaviors, recornmen-
dations were written for Iinitiating
change in the teacher education pro-
gram, Fvidence from this course has
resulted in a totally new approach to
the undergraduate pre-service prepara-
tion program., Today, undergraduates
in Agricultural Education at Nebraska
are taught on an individualized basis
utilizing instructional packages and a
variety of media. Thus, the first-year
teacher’s course has and continues to
generate change in the teacher educa-
tion prograrm. '

These mutual benefits make the first-
year teacher’s course a high priority
responsibility if we are to be account-
able for cur product.

Mager, Robert F. Developing Atlitude Toward
Learning, Palo Alto, California: I‘earun Publishers,
1568,
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on will not suffice if quality
““for minorities are to be re-

TEACHER PREPARATION FOR THE CULTURALLY DIFFERE

DOES THE PROFESSION BELIEVE THE CAUSE 1S WORTH THE EFFORT?

o4, Teacher education in agri-
‘must frrepare the leacher to
inely utilize parental involvement
cloping realistic educational ex-
¢s for their children. Minority
¢ most often perceive education
“agsential ingredient in breaking
ondage of their envircnment.
re, they must also be involved
ng and administering “active”
ing educational endeavors, Agri-
4 teachers, students and parents
ecome welded into a

Henry E. Schmitt, Assistant Professor, Gollege of Education
Virginia Polytechnic Institute and State University
Blacksburg, Virginia
and .
Ralph E. Bender, Professor and Chairman
Department of Agricultural Education
The Ohio State University
Columbus, Ohio

com-
of learners” rather than oppos-
ncampments, A jointly traveled
onal journey will assist the agri-
4l teacher In learning the true
ng of empathy and its importance
_realization of minority needs.

s¢ 5. Early involvement with
ity children, youth, and adults
¢ bé an important element in teach-
paration for students envolled in
ltiral education. Preparation for
 in agriculture who will serve
ority groups should begin at the
chool level. Cadet teaching, Fu-
achers of America, and similar
ationg should be overtly encour-
by all teachers, This reservoir of
tial teaching energy must be util-
n' such activities in agricultural
jon as assisting students in com-
¢’ an assignment, presenting a
report, helping evaluate assign-
or merely walking a youngster
‘and visiting with his parents.

he college or university level
is no research or reasoning indi-
ng-that prospective teachers should
until their junior or senior year
ctive involvement in a teaching-
ng experience, Obviously it takes
iderable time, preparation, and
fice to understand a student from
ken horne, living on a deficient
iccustomed to aleoholism or drug
ction, with a police record, and a
e culturally different life style.
mise 6. Teacher preparation pro-
Cin agriculture must be designed
at the teacher has an excellent
for success. The minority youth
Xperienced a life filled with fail-

J“Are you (rying to figure out if schoel makes any
difference to us, because if that’s it, I can tell you,
man, here in my heart, it don’t much.”

“Teachers expect you te act like white—middle
class—il you don’t, you're no good!”

“Teachers—the white ones and the black ones who
think I've made it—and the Mexican ones who
think they've cscaped are prejudiced against poor
kids, black kids, Mexican kids, slum kids . . . But
I try to like most of them, or I try to make them
believe I like them.”

“The teachers that the school board and the
principal say are good are not goed in my eyes.
Cats like that get points for being good but they
aren’t really judged by the vight things—by the
things that really count——like how well does he
get along  with “all students, what. do the kids
really think about him, like whether he wants to er
can talk on an eyeball levei—like is he for real,
Teachers that grade well on student standards are
downgraded in the system.”

Who listens to such outcries of black
youth from the central city schools of
Cleveland or Appalachian white youth
from the rural schools of Kentucky?
Are these comments somewhat confus-
ing or do we as educators merely hear
what we want to hear while negating
the obvious causes for such outcries?

The vocational teacher in agricul-
tural education is a key person upon
whom the educational success for mi-
nority youth enrolled in agriculture
courses depends. Yet the mpajority of
agricultural educators have remained
in the back waters of provincialism re-
garding viable course offerings for
minority youth, Teachers of agriculture
need not carry a “conscience of guilt”
for this anomaly because teacher edu-
cation institutions have not provided
unique experiences; activities and prep-
aration for teachers of minority pop-
ulations,

A bold new strategy for change must
be initiated if the straps of orthodoxy
in teacher education are to be broken.
This process of change must significant-
ly influence both the minority and the
majority cultures. These three develop-
ments culminating in the latter half of
this century must be considered in de-
veloping a relevant teacher prepara-

tion model: (1) explosion in quality
of information and knowledge avail-
able to man; (2) massive increments
in technological competence and the
cybernetic era; and (3) significant
shifts in the economic, political and
social balance of power,

The following premiscs provide the
foundation for the preparation of teach-
ers in agriculture serving minorities.
These premises reflect Schmitt’s per-
sonal experiences with minority groups,
a synthesis of the current research,
data! collected from 92 per cent of
all institutions preparing teachers of
vocational agriculture, analysis of select-
ed teacher preparation programs for
the disadvantaged, and the opinions
of selected experts throughout the
United States.

sociology, anthropology, econornicy apg
philosophy. Hence, a student desiring
to teach in the central city should hay
the option of taking Alvo-Arnerican
History, Swahili, Yoruba, or Arahie
student desiring to teach on an Indi
reservation should have the option
taking Navajo, Sioux or Cree langu:
and a student desiring to teach i
Appalachian region should have: 'the
option of taking an economics cous
designed for minority or underdevel
ed countries, :

Premise 8. Teacher preparation inst
tions in agriculture must provide a'co
tinuum of educational experiences fro
entry to retirement. Stimulating.
meaningful experience mmust be
vided for the student from the ini:
point of freshman entry until the teac
er leaves the agricultural education pr
fession. Observing a wide array of:su
cessful teaching styles and acty
supervised induction in the teachin
learning processes must become an in
tegral aspect of the undergraduate ¢
ricula,

r

Premise 1. Vigorous efforts must be
flaced on recruiting and selecting
teachers from the ranks whom they
serve. Increased numbers of Black
Americans, Appalachian Whites, Amer-
ican Indians, Spanish Americans, Mexi-
can  Americans, and Puerto Ricans
should be encouraged to bhecome voca-
tional teachers in agriculture. “Role
identification” which leads to a positive
self-concept of a student as a member
of a minority can be learned if teach-
ers from these cultures are successfully
recruited.

Premise 2. Professional agricultural
teacher preparation curricula must pro-
vide a wide array of alternatives. Pros-
pective agricultural teachers of minor-
ities should have numerous courses
from which to select. An interdiscipli-
nary approach rather than the tradi-
tional monolithic approach should be
available. Students must be provided
with more choice of courses in history,

“On the street” experiences, sup
vised work experience programs,’ i
ternships and extensive travel for agr
cultural teachers of minority yout
should receive equal emphasis
academic course work, Once teach
become certified, they must receive con
tinual encouragement, supervision, Pro-
fessional course work, and experti
provided by teacher educators. Th
meeting and merging of thoughts an
experiences must become a two-wa
communique whereby teachers provi
an input. A design where future vo@
tional teachers in agriculture rece
terminal activities and course WOE
throughout their four or five years;

Jerplexed problem, teacher edu-
need to understand what “voca-
cagriculture”, the “FFA”, and
Uction enterprises” connote to a
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o the majority culture. To solve -

Black from Los Angeles, a Mexican
American living in a migratory farm
camp, or a Navajo youth from Many
Farms, Arizona,

Motives may be far more important
in teaching minority students than
skills. The theory underlying this as-
sumption is that when a person wants
something, he attempts to get it, There
is no such thing as an “unmotivated”
student. The skilled agriculture teach-
er must utilize enumerable techniques
to “turn on” students, Sometimes er-
ratic, unorthodox and creative teach-
ing methods should be encouraged by
teacher educators in a milieu free of
good or bad ideologies.

Premise 7. Future vocational teachers
in agriculture must become increasingly
“person-oriented” and “studeni-center-
ed”. Unquestionably, the successful
teacher in agriculture serving minority
students will be sensitive to man in
relation to a changing social order. To
accomplish this goal, teachers must
understand their motives before em-
barking on an ecducation career of
serving minority children, youth, and
adults. There is no place in agricul-
tural education for the selfconscious
do-gooder, or the articulate teacher
professing mere rhetoric. To the con-
trary, a total dedication and a positive
humane theory of action will endure
for agricultural teachers educating
minorities, This suggests that all teach-
ers of agriculture, whether recruited
from industry, from minority cultures,
or the majority culture, must accept
each student as a unique human being.
Premise 8. Agricultural teacher prep-
aration must become a cooperative
venture between local school districts,
state departments of education, indus-
try and community organizations.
Effective education for both American
minorities and majorities must become a
number one priority. The outmoded
producer-consummer posture, i.e., col-
leges and universities producing teach-
ers, school districts consuming and
discarding a large proportion of the an-
nual production of beginning teachers,
must cease. Development, administia-
tion, and continuous preparation ex-
periences must become a cooperative
effort by all agencies involved.

Premise 9, Teacher education institu-
tions in agriculture must establish state,
regional, and national councils to in-
sure a power base from which adequate
{inancing can be secured. Efforts by in-

stitutions preparing vocational teachers
must be coordinated and used for pro-
curement of adequate finances and
leadership. [t is within the political
arena where decisions are made and
authorization and appropriations of
funds for education are determined.
Teacher educators cannot remain naive
to the political-economic processes that
direct the nation’s course of travel
Strong lobby groups for teacher educa-
tion are needed at the state, regional
and national levels.

Premise 10, Fifteen to 20 per cent of
the minority teachers’ contractual time
should be spent cooperatively with the
university, local school district, and
community in conducting vesearch
andjor professional improvement ac-
tivities. Ample time for scholarly in-
quiry and research will become an im-
perative for agricultural teachers
serving minority students. Behavioral
models, teaching styles, educational
alternatives (The Parkway Program,
Storefront Academies, Minischools and
Summerhills), tutoring projects, edu-
cational games, integrative curriculum
and a period for reflection and critical
examination of the projects and ex-
periences must be an integral part of a
continuous professicnal teacher prep-
aration program.
Experience—Empathy-—
Commitment—Action

It is imperative that tokenism and
rhetorical dictums in teacher education
be replaced with commitment and ac-
tion if the educational deprivation of
minorities is to be ameliorated. The
aforementioned teacher preparation
premises attempt to represent a Sys-
tematic orientation, induction, and pro-
fessional continuum which will elimi-
nate the abrupt lines of terminal ex-
periences normally associated with
traditional preparation programs. It is
firmly entrenched in professionalism,
individualism, and spiced with a vigor
for self-renewal.

Perhaps a new teacher preparation
credence in agricultural education will
insure an equitable opportunity toward
the enhancement of individual dignity
—supposedly the deepest and truest
goal to be conceived by the American
people. In retrospect, the overriding
question remains—is the cause worth
the effort?

Henry E. Schmitt, “A Model for Prcparing
Teachers of Agriculture for Minority Populations,
Ph,D. Dissertation, Department of Agricultural Edu-
cation, The Chioc State University, .1970.
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to be highly effective. Par-
helpful was the simultaneous
into the four official
English, French, Spanish,

The 1970 World Gonference on Agricultural Educatio

H¢ the commnissions were strati-
porizontally by subject or level
sicultural training, the agencies
jscussion guidelines provided for
ai integrations. This was done
hg into account in each com-

Enfrance to the Falkenercentret, Copenha such 1tem_s as marpower plan-
Denmark where the World Conference was ; ministration, educational mo-

Mo ], Peterson

Department of Agricultural Education
University of Minnesota

St. Paul, Minnesota

etc.

ference was made earlier to the
gwion guides provided each Com-
won for each session. Illustrative of
questions posed  to Commission
rs are those listed below. They
sent a sample of the kinds of issucs
assed and one taken Irom the dis-
ion guides for the first meeting of
mmission on Higher Education
Agriculture.

July 28 - August 8, 1970 saw a new
benchmark established in agricultural
c_ducation on the world scene. For the are generally regarded as of fundamen-
fn"si.; time in history three major inter-  tal importance, for only in this way can
national agencies cooperated in a major issues be usefully discussed and
World Conference on Agricultural Fd-  fresh lines of thought and action gen-
ucation and Training. These agencies erated.” Pafticular attention was given
are part of the United Nations and in- to an examinatien of, agricultural edu-
clude the Internaticnal Labor Organi- cation in the context of the rapid
zation, (ILO); the Food and Agri- change needed for economic and social
culture Organization, (FAO); and the change upon which progress depends.
United Nations Educational, Scientific Three major aspects were identified
and Cultqral Organization, (UNES- as focal points for discussion.

CO). I_t is to their credit that the 1. Appraisal involving the study and
leadership of these organizations de- critical assessment of agricultural
voted hours of planning to develop a education and training in dif-
conference that would bring about ad- ferent regions of the world in re-
vancements in the whole spectrum of lation to their economic and

agricultural education and training. social needs for agriculturel de- the Conference. These were supple .
velopment, mented by eight regional papers whicl iestion 3. What are the advan-

. Examination of Problems which o'¢ distributed to the particip : and disadvantages for agricul-
prevent improvement to present The regional paper for North Ame i facilities in “urban” as opposed
systems of agricultural education was.prepa,red by Dr. Gordon Swanso rural” universities? ('This question
and training, This examination Agricultural Education Department teference to land availability,
must deal with the structure, or- University of Minnesota. i ximity to and availability of live-
ganization and functions of agri- The .pienary lectures :cogether 'W';t k, machinery, crops, etc. for teach-
cultural education and- training the regional papers provided excelle urposes, general environment and
and rmust involve a critical ex- background .and guidelines fof'.t physical and cultural differ-
amination of both the quantita- .smalle.r working groups of commissio " existing among higher agricul-
tive and qualitative aspects. in which most of the'work of the G ‘education units located in a met-

example, the consideration of vocation . Identification of Principles upon ference wask .accomphshed. _ itan vs. a rural area).
al “training” as conirasted with voca- which effective action can be For wor hg  Purposes the parth
tional “education” was clearly evident. based in the future. Particular © imts, represe nctlmdg sorne 80-85 cot

The United States of America, with its stress will be placed on providing toies, Wer}f' divide d into three fc o
community school philosophy is, of a clear and satisfactory basis for SIOTS ea., Bsiigned an :a,rea ot TP
course, different from the European future work both at the national responsibility as follows:
idea of vocational “tra,ining” as op- and international levels; it i in
posed to vocational “education.” The this respect, particularly, that the

‘idea of educating someone who can expericnce of the developed na-
manage land, labor and capital from a tions will prove important. A
profit motive seems repugnant to my World Conference must help to
Russian colleague who grew up and provide the basis for fresh think-
was educated in the communal farm ing, better planning and the more
system. Nevertheless, the conference effective use of resources, as well
was harmenious, fruitful and provoca- as opening the way for more
tive of new ideas. effective international cooperation. meet for eight sessions of three hou

Rath(_zr tl}an attemp.t an assault of The World Conferenc: was essential- each. These were distributed over.
the entire field of agricultural educa- ly a technical meeting and included first eight days of the Conference af

tion and training, the World Confer-

nd ! educational planners, administrg
ence limited itself to “‘aspects which

ministry officials responsible for: agr
cultural education, representative
official and private external aid:
ganizations for agricultural edu

in developing countries. In sum. ik
aims of the World Conference -
extremely practical and zeroed in
topics and issues that would provide
springboard for further action. -

sestion 1. Does hlgher agricultural
ion adapt sufficientlty rapidly to
hanging demands of agriculture?

Organization of the World Conferens
The program of the World Conf
ence was organized to take maximu
advantage of the partlupants specia)
interests. Seven major lectures
presented at as many plenary sess
distributed over the first nine day

testion 2. Are higher agricultural
ation systems producing the type
anpower which will be required
agricultural development in the

Aims and Objectives

Because this was a world conference
it involved under-developed, develop-
ing and developed countries. Thus the
establishment of aims and -objectives
necessitated consideration of a wide
range of problems, educational levels
and administrative structures, Need-
less to say, there was ample evidence
of varying philosophies of what agri-
cultural education was all about. Fer

iestion 4. Are existing institutions
igher agricultural education able
ovide the technologists required as
iculture changes from a semi-sub-

ce production to a market econ-
Clommission I,

Higher Education in Agricultu
Commmission T1.

Intermediate Agricultural EduC
tion and Training '
Commission TIT. :
Vocational Training for Farmi
and Related Rural Occupation
Each commission was scheduled

Ouestion 5. Are training facilities
quate for the production of man-
gers, agricultural economists, agricul-
il engineers, food technologists, ex-
on agents, and teachers?

t should be apparent that with par-
pants from throughout the werld
stions such as those listed above
wided a basis for spirited discussion.
im this writer'’s point of vantage it
S a most revealing experience as
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representatives of various countries
speaking from widely variant back-
grounds and philosophies exchanged
ideas, arguments and suggestions,
There was throughout the Conference
evidence of good will and a genuine
concern for the man on the land,

QOuicomes

So what did it all amount to? What
really took place after the participants
ventilated their prejudices, supported
their theories and laid claim to solution
of some vexing problems? The answers
to these questions will only emerge
as UNESCO/FAO/ILO develop pro-
grams in agricultural education at al
levels.

It was not the purpose of the World
Confercnce to reach decisions, pass
official resolutions or take other actions
with a binding effect on the sponsoring
agencies. The purpose was as described

carlier, a search for new approaches

and fresh ideas coupled with an op-
portunity for free exchange and broader
understanding.

A review of the report of the Rap-
porteur-General of the Conference
leads on to wholeheartedly support his

statement that,
“It. is now accepted that transpldnmtmn of sys-
tems of education and (riining [rom one country
to another, without modification, has seldom
producad results which are :ﬂm['lctory .. Of
the many lessons ol the past decide one appears
to ranscend all others: The supreme imporlance
of the rural sector and of the rural people in
the whole process of development. For far toe
Isng have the rural areas, their nutural resources,
dndg their immense human potential been  the
poor relations of most development policies and
investment . . . becxuse of the unique impertance
to national p-ogress in so many countries, all
social levels of the rural sector must be given
a higher priori'y in development planning in
order that the riral population may be cnabled
to make their full and appropriate contribution
to the whele of development. Agricultural edu-
cation ane training inust, therefore, be planned
and developed as an essential tool for the im-
provement of the lifc of rura] people.”

The results of the World Conference
in Agricultural Education and Train-
ing provides a wealth of ideas and in-
spiration for those dedicated and com-
mitted to serving the man on the land
and his supporters. The importance
and significance of the rural popula-
tion is finally being recognized. To this
end all those engaged in vocational
agriculture may take heart.

While the Conference did not pass
resolutions or take other “official” ac-
tion the Commissions and the Con-
ference did make recommendations.
They are summarized below.

1. Careful planning and coordina-
tion, on a national basis, of the
whole system of agricultural edu-
cation and training Is essential

for maximum contribution to the
development process as a whole,
The system should be sufficiently
flexible to adjust to future needs
of agricultural and rural de-
veloprnent.

. It is important that the closest

coordination be developed be-
tween agricultural education, re-
search and advisory sources and
the overall educational system.
It would benefit govermments to
cstablish, where such bodies do
not exist, national councils for
agricultural education and train-
ing, research and advisory ser-
vices and representatives of pro-
duction and labor in the rural
sector, Such councils would assist
governments In assessing needs
and appraising cxisting systems of
agricultural cducation and train-
ing in relation to the whole of
rural development.

The Conference envisages a
much wider responsibility for ag-
ricultural education and training
within the whole process of mobi-
lizing human resources for rural
development including peasants,
farmers and their families, wornen
and youth, skilled workers and
others, Training should facilitate
mobility in a changing rural and
national economy. In view of the
urgent neesd for improvement of
the systemns of agricultural educa-
tion and training to enable them
to play a far more dynamic role
in rural development, it is essential
that the necessary priority be given
in allocation of resources,

. Progress in the development of

agricultural education and train-
ing will not be possible without
the provision and support of well-
trained teachers at all levels. The
whole problem of training of agri-
cultural teachers requires urgent
attention in both guantitative and
qualitative aspects. Within the
context of agricultural and rural
development, teacher training
must include such categories as
rural extension workers, teachers
in rural schools, instructors in tech-
nician training, and those who
teach in bome economics, nutri-
tion and other related fields. The
training of teachers should not be
confined to technical agricultur-
al subjects and methodology for it
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is believed to be essential also to
include training in the techniques
of communication and in the
human and social aspects of the
cultural environment. Tncreased
attention needs to be devoted to
educational facilities, texthooks
and teaching materials and to
new forms of teaching aids and
communication. This is a field in
which international agencies and
other bodies could most usefully
collaborate,

5. Active partnership and coopera-
tion between the different minis-
triey, institutions and organizations
involved in the improvement of
systems of agricultural education
and training should be formulated.
The Conference also stresses the
importance of more effective part-
nership between non-governmen-
tal organizations on the one hand
and agencies and governments on
the other in planning and execu-
tion of programs in agricultural
education and training.

&

Since the most important results
of the Conference are expected to
emerge as the result of follow-up
action taken by Member States, it
is imperative that national govern-
ments, international agencies and
other bodies implement action
based upon the findings of this
Conference in a closely coordi-
nated manner. Practical implica-
tions of these findings should be
further discussed at regional and
national seminars and meetings.

Summary )
- I
Perhaps the most significant outcome!

of the World Conference was the pro-:

cess itself. If the three international

all the attendant bureaucracy, can dem-
onstrate the ability and capacity to suc-
cessfully collaborate on worldwide prob-
lems of agricultural education, there is
reason to be encouraged.

The final recommendation suggested
a Second World Conference on Agri-
cultural Fducation and Training be
convened before the end of the Second
Development Decade. The experiences
of the First World Conference should
prove most valuable in this venture,

To have agricultural education recog-
nized as a major ingredient of social,
economic and cultural development is
as challenging as it is rewarding.
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THE EFFECTS OF
YO

Vocat

According to the United States Cen-
sus of Agriculture the average age of
the farm operator in the State of
Oklahoma is nearing the middle fifties
with close to one-third of these being
over 63 years of age.

Faced with these facts, the problem
of directing young men into farming
and encouraging those young men try-
ing to get established, has become
acute in the State of Oklahoma as well
as the nation as a whole. Due io these
conditions there his been an increase
in the efforts of vocational agriculture
teachers and educators in Oklahoma to
organize these young farmers.

As a means of trying to ignite a new
enthusiasm, Dr. Robert Price, Agri-
cultural Education Department, Qkla-
homa State University, organized a
tour of Texas Young Farmer Chapters
in conjunction with Kansas State Uni-
versity.

> The major purpose of the study! was

to ascertain the effectiveness of  this
tour in upgrading the nature and ex-

tent of young farmer. programs in

¢ Oklahoma. Responses from 24 voca-
agencies, FAO/ILO/UNESCO, with @ tional agriculture teachers and agri-
¢ cultural professionals from Oklahoma
. who participated in the tour were
- secured approximately one yéar after
. the tour was completed. {It was as-
“sumed that one year after participa-

tion in the tour, teachers could recog-
nize the nature and extent of benefits
derived from their participation. Twe-
hypotheses were examined: (1) that
substantial improvement had occurred
in the educational programs with
young farmers and adults in depart-
ments having a vocational agriculture
teacher participate in the tour; and
{2) that the majority of tcachers mak-
ing the tour and not having young

Glen Davis

Sweetwaier, Oklahoma
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farmer chapters in_operation wouy)
achieve a local organization within o
year after the tour, S
{ Results of the study clearly indicate
acceptance of hypothesis number ona.
For the most pari, teachers indicated
— that the work of their functionin;
chapters had been greatly improve
since returning from the tour,;"Con
siderable evidence was found in the
expressions of teachers that their chap
ters were operating on a more demip
cratic basis with involvement and
sponsibility assigned to and accepted
by the rank and file of chapter me
bets. Following the tour, several chap
ters adopted a constitution and specis
fied the purposes of their organization;
Each of these programs had incor
porated ideas from the Texas Young
Farmer Tour. Hypothesis: number two
regarding the organization of Young
Farmer Chapters by participants not
having chapters at the beginning G
the tour must be rejected. The same
number of functioning chapiers ~Was:
reported after. one year as prior to the
tour. One chapter had been disbanded
with one new chapter being organi
Tt was evident, both from ohservation
and through a consideration of the re-
sults, that a stale organization was
needed. Since the material for this
study was gathered, a state organiza-
tion has been formed and chartered
under the laws of the State of Okl
homa. Much credit for this state
organization must be given to the par:
ticipants making the tour. It is rec:
ommended that tours of this type be:
arranged in the future. :

ehmann, National President of the FFA

iindation Sponsoring Committee.

te are a few facts about the
ident’s Budget relative to Veca-
14 Education :
here will be less money for Voca-
tional Education than was available
st year,
+is difficult to determine precise
nounts of Federal Funding as Vo-
ational Education Components are
scattered throughout the budget.
‘The budget picture is complicated
Yy Nixon’s proposal for revenue
sharing.
Under the revenue sharing plan
state and local governments would
ceive $16 billion, with $5 billion
the form of general revenue
haring with no “strings” attached,
The $11 billion would be in the
form of special revenue sharing.
States would be able to spend all
‘the money in any one of 6 areas in-
cluding elementary and secondary
education, or divide the money
Among 6 areas as they desire. The
SIx areas are: urban community

Davis, Clen, “A Study To Show The Effects of:
a Texas Young Farmer Tour on Programs of
homa Participants.” Master’s Report, 1970. Okl
homa Btate University, Stillwater, Oklahoma.

1971

accepts a check for $1,000 on behalf of the

FFA Foundation, Inc. The check was presented by NVATA president, Glen McDowell,
sundation at a Board of Trustees meeting in Washington, D.C. On hand, left to right,
presentation were Don McDowell, Executive Direcior of the FFA Foundation; John E.
n, First Yice Chairman; Fred Stines, 1971 Chairman; and L. W. Davis, Past Chairman of

development, rural community de-
velopment, elementary and secon-
dary education, manpower training,
law enforcement, and transporta-
tlon, ‘

. The President will again submit to
Congress legislation to reform the
structure of the Manpower Pro-
grams,

. The amount budgeted for the Vo-
cational Amendments of 1968 is ap-
proximately $60 million less than
for the last year.

. If the President’s budget and legis-
tive proposals are enacted, for the
first time in more than 50 years
there will be no Federal funds
specifically earmarked for Voca-
tional Rducation — in effect the
1968 Vocational Amendments
would be eliminated.

. It is conceivable that the concept of
revenie sharing could eventually
eliminate Vocational Education
from public education in many
communities.

Book Review

TURF MANAGEMENT HANDBOOK by
Howard B, Sprague. Danville, Illinois: The
Interstate Printers and Publishers, Inc.,
1976, 253% pp., $6.95.

This book covers practically all of the
problem areas that would be taught in a
turf management course. The Iimportant
areas of soil, fertilizers, grass management,
weeds, insects, diseases, planting, care of
turn, and turf varieties and species are in-
cluded in the Handbook. Each chapter is
well illustrated with up-to-date pictures and
figures. A comprehensive schedule of turf
management practices is Included in the
final chapter. All of the material is or-
ganized on a psychological basis — the way
most people think about practical problems
in turf management,

Dr. Sprague is the former Head of the
Agronomy Department and Chairman of the
Plant Sciences Division of the Pennsyl-
vania State University. He is a Past Presi--
dent of the Crop Science Society of America,

. the American Society of Agronomy, and the

American Forage and Grassland Council.

The Turf Management Handbook would
make an excellent text and reference for
high school and junier college classes in
vocational horticulture, Adult class students
and hobbyists will find this book easv-to-
vead and full of important information. It
could serve as a student text for a begin-
ning course in turf management.

Paul E. Hermp
University of Illinois

. The House Subcommitiee on Ap-
propriations will start hearings
around 1nid-February on the Office
of Education budget.

Following is a suggested course of
action:— :

. Inform the members of your as-

sociation and other interested peo-

ple, regarding federal funding for

Vocational Education.

. Inform Members of Congress about

current programs and advise them

of future plans and needs.

. Determine what might happen in
your state if all categorical funding
for Vocational Education is elimin-
ated. Will Vocational Education
survive in the “battle for funds”
at the State level?

. If your Congressman or Senator is
on the Appropriations Committee,
take immediate steps to contact
them.

.Keep the NVATA advised of your

activity. 3
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This notice was received too late o
include in the list of Teaching Assis-
tantships in the January issue. MICHI-
GAN STATE UNIVERSITY—Teach-
ing Assistantship; 12 mo.; Sept.; U
time; doctoral; $350-400; teaching
and advising students in Ag Produc-
tion; apply by July; Institute of Ag.
Tech.,, 120 Ag Hall, M.S.U., East
Lansing 48823.

Young blacks enter the 70’s with a
larger but still lagging share in the
American economy. Young blacks have
made gains in the amount of formal
schooling completed. The proportion
of blacks graduating from high school
each year has been rapidly rising and
the educational gap between blacks and
whites is narrowing. But the unemploy-
ment gap between whites and blacks
who leave high school each year has
not closed. In 1960 the black unem-
ployment rate was about twice the
white imemployment rate, and in 1968
this rate continued to be about doubled.

Well over 1,000 people every year
leave their own countries under a fel-
lowship program for raising education-
al standards, spreading specialized skills
and helping to promote appreciation
of other cultures, in one of UNESC(O’s
longest established yet least known ac-
tivities. The program began in 1948,
two years after the Organization was
founded. Today, close 1o 1,200 fellow-
ships are granted every year in fields
ranging from’ clectrical engineering to
the creative arts, and for periods run-
ning from a few weeks to three years.
Nearly half of these fellowships have
been in the field of cducation, par-
ticularly teacher training and educa-
tional planning and administration.
The United Kingdom is the country
which aceepts the largest number of
Unesco fellows, followed by France and
the U.S.

— UNESCO FEATURES

NEWS TO ME

The number of workers in the prime
25-34 year old group will increase
dramatically in the 70°s. They will be
better educated than workers of the
same age proup in the 60°s, In 1965,
41% of the civilian labor force age
25-34 had 4 years of high school com-
pared to 46% by 1975. Only 28% of
the 1965 labor force had some college
education compared to 33% in the 70’s.
Thus, there is a combined - education
total of about 109 greater in the 70%s.
Along with more education, these peo-
ple will generally bring to the work-
place higher occupational aspirations
and expectations, more innovative and
creative interests, higher mobility and
an eagerness for greater participation in
decision-making at the workplace,

—U.8, Manpower in the 1970
—U.S. Dept. of Labor

U.S, exported a near-record $6.6
billion worth of farm products to for-
eign customers in 1970. This represents
a lifth of world agricultural exports
and, for U.S. farm exports, a rise of
16 percent from 1969,

Hlinois is our largest single cxporter
of agricultural products, accounting for
$650 million -— neaxly a tenth of the
total. This state is first in soybeans, feed
grains, protein meal and soybean oil,
as well as an important shipper of
wheat, lard, tallow, meats, and hides
and sking. Ten states accounted for
¥ of U.S. agricultural exports. They
were: lllinois ($650 million), lowa
($505 million), Texas ($422 million},
North Carolina ($406 million), Kansas
($304 million); Arkansas ($296 mil-
lion), Minnesota ($276 million) and
Nebraska ($270 million).

For seven major agricultural products
—wheat, rice, soybeans, tobacco, cot-
ton, cattle hides, and tallow — cur ex-
ports cqualed one-third to two-thrids
of the year’s production. Production
from about 1 of every 5 harvested acres
goes abroad, and the U.S, farmer gets
about one seventh of his income from
these exports,

-—The Farm Index
December 1970

- The rate of producl‘ivity growth :_
dropped in the late 1960%s, Increasin
productivity will reduce inflationg
forces, increase our output of goods ang
services, raise purchasing POWer, anq
help raise living standards. The Produe.
tivity of the U.S. worker is stil the
highest in the world. But the growtl,
in U.S, productivity has generally hegy
below competing nations such ag Can-
ada, France, Germany, Italy, Japan,
Netherlands, Sweden and the United
Kingdom.

The Department of Health, Edyc,.
tion, and Welfare has been requested
to prepare a memorandum on vécation.
al education._ Six basic questions were
posed in the request:

[. What are the strengths and weak-
nesses of current vocational educa-
tion programs? To what extent do
the weaknesses reflect administra-
tive shortcoming rather than un-.
satisfactory legislation? :

2. What is the proper relationshp’
between vocational education and:
other federal programs, particularly;
in’ manpower and higher education, ;

3. How can federal vocational educa
tion programs best reflect the ad-
ministration’s interest in (a) th
‘income strategy,’ (b} the New Fed
eralism and (c) the blue collar’
worker? ‘

4. To what extent could substantial *
Improvements in vocational educd-
tion be made within current levels
of expenditures?

5. How can federal vocational educi
tion programs best serve as a catz}
lyst for reform in the often mor::
bound state vocational educational:
agency without violating the prin-
ciples of the New Federalism?

6. How can the longstanding conflict
that exists between HEW and th
Department of Labor in this field
be eased, and administration of -
federal vocational education pro
grams be correspondingly simpli
tied? ‘






