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Conservation of renewable natural resources, game and wildlife are everyby y
The 'Wadena, Minnesota FFA in cooperation with more than [40 conservg
fraternal, sportsmen, farm, agribusiness, and school groups participated in |g¢;
Major objectives are to preserve and improve envirorment, increase wildlife 4
wark together for improved natural resources in the future. {Photo furnis &
Kortesmaki). s

Charles Workman, right, a 19s9 graduate of Greenbrier East High School, Lewisburg, West Virginia, shows his Yocational Agricultire: ih
Nelson Dailey, how fo properly lubricate a farm machine. Charles completed four years of Vocational Agriculture and one year of M

Mechanies and is employed by Kyle's Garage where he does a considerable amount of farm machinery repair, {Photo by &
Program Specialist.) :
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COVER PHOTO

Kenneth Brashaber, feft, is shown examining lesions of Southern Leaf Blight found
on one of the varieties in the department's corn plot while Gene Knoy, adult farm
class member observes. Henry Ritter, right, is shown in this scene presen.ing to mem-
bers of his vocational agriculture class the problem of Sovthern Leaf Blight as it
relajes to method of seed production.

While multiple teacher departments point out the necessity of coordinating ae-
fivities, it also provides a climate for better and more efficient use of those activities.
Ai the Rushville schoel, each teacher shares the secondary level program but divide
the responsibility of adult and young farmer program. [Phote by Leslioc Fenimore,
Rushville, Ind. Submitted by Dewey Stewart, State Consultant)
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On Leing dAn Editor

Now a final word before we relinquish the editor’s
perogatives and responsibilities. In this issue the trend
toward more multiple teacher departments is emphasized.
We believe this to be as appropriate as it is inevitable. A
complete and balanced program of vocational agriculture
is beyond the capacity of one or two persons. This is certain
to influence the pre-service as well as the in-service edu-
cation of teachers. In this process it is important that we
continue to share ideas and experiences.

We take this opportunity to wish the new editor the
same professionally stimulating experiences that have been
ours.
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Dr. Harlan E. Ridenour, Director
of the Agricultural Education Cur-
riculum Materials Service, Ohio De-
partment of Education, has been ap-
pointed Business Manager by the
Editing-Managing Board of The Agri-
cultural Education Magazine. Dr.
Ridenour succeeds Doyle Beyl who is
completing a three-year term this
month.,

Dr. Ridenour earned the B.S,
M.3., and Ph.D. degrees from The Ohio State University.
He taught vocational agriculture in Ohio for twenty years
prior to his appointment as Director of the Curriculum
Materials Service in 1962, Dr. Ridenour served in the
U.S. Army from 1942 to 1945 and holds the rank of
Major in the Army Reserve (Retired).

Dr, Ridenour is Chairman of the Curriculum Ma-
terials Committee of the Agricultural Education Division
of AVA. In 1969 he became one of the charter members
of the Vocational Instructional Materials Section of the
New and Related Services Division of AVA. He s a
member of the Board of Directors of the American Asso-
ciation of Vocational Instructional Materials, serving as
Secretary of the Board since 1970. In May 1971, Dr.
Ridenour presented a paper on “Setting Student Per-
formance Standards for Program Evaluation” during the
National Seminar on Agricultural Education in Transition.
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Guest Editorial

MULTIPLE TEAGHER VOCATIONAL
MR!GE!LWRE DEP

Donald E. Wilson, Chief
Bureau of Agricultural Education
" Sacramento, California

were on hand when the department expanded,
little thought glven to the role and responsib ty
partment head as it varies from a single to a mu]
program. In many instances the department hea
two-man departments is “unofficial” and cas

As these two-man departments grew, real
veloped because of no organized system of::
administration,

The Bureau of Agricultural Education
1970-71 to devote attention and effort to the in
of administration in multi-man departments;:A
to provide inservice training in this area was soli
the provision of the Education Professions I)
Act, and California State Polytechnic Gollege
Obispo responded

The in-service training program consiste
day workshops each involving 30 vocational
teachers who were heads of multlp}e man’ de
These workshops were conducted in differer
the state over a four-months period. Provision w;
reimbursement to the local school district for any
teacher time required and for per diem and tra
A total of 90 department heads were involvedi
ing sessions, which included a one-day folloy
four months after the initial three-day sessiof
5 teachers 0 3 gram involved pre- and post-evaluation. The
6 teachers 0 0 addressed the following areas concerning dep:
7 teachers 0 1 ministration: !
Day-to-day maintenance and operafs

In California the number of mul-
tiple teacher vocational agriculture de- .
partments continues to grow. Our
vocational 'agriculture enrollment has
increased from 14,000 to 32,000 in grades
9 through 12 in the last ten years. The
number of multiple teacher departments
has risen from 77 to 122 over that period
of time. Well over hall of our vecational
agriculture students are enrolled in pro-
grams located in multi-teacher depart-
ments, and the majority of our vocational agriculture
teachers are employed in multi-teacher departments, Not
only has the number of multi-teacher departments increas-
ed, but the number of teachers in the multi-teacher de-
partments has also expanded. Two-teacher departments
have grown into three, and three and four-teacher
departments now have four and five teachers. The follow-
ing chart illustrates the trend in multi-teacher departments.

!

ent of new emphases

poriance in agricul-
‘are reflected at both
levels. As an illus-
departments have
1 pupil enrollments
960 to 18,804 in 1970.
in enrollment has
velopment of multiple
ity and these have
11967 to 23 in 1971,
r growth has been
arly every state. As
of the agricultural
in the Wisconsin
1000 students are from
kground and an in-
~of girls are being

Size of Vo-Ag

Department Staff 1961 1971
2 teachers 60 83
3 teachers 11 25
4 teachers 6 10

nvolved in the de-
iple teacher depart-
wely new in most states.

the: findings of a Wis-
those of other states
of guidelines and
‘may be of use to
inistrators as they
of a multiple teacher
the summary follow-
made to either “gen-
¢d” programs as they
IS on agri-business or

As the number of multiple teacher departments in-
creased, so did the incidence of problems in administration
of these departments. Burean of Agricultural Education
staff members worked with individual vocational agricul-
ture departments as problems arose in an attempt to pro-
vide assistance. This was more of a procedure of “putting
out fires,” rather than one of an organized program of
improving administration and providing assistance. At no
point in our preservice or inservice teacher education pro-
grams did we devote specific attention to the effective
administration of multi-man vocational agriculture depart-
ments, Many of these departments became multi-man
departments in the last ten years or grew from two-man
to four-man departments, etc. Teachers became depart-
ment heads because of length of service or because they

Planning for growth and expansion
Staff involvement in supervision -2
advisemment of occupational expen '
programs.

Effective summer programs

Many different tasks, procedures, and jteriis
sidered under these topical areas.

A handbook on administration of multlp
cational agriculture departments will be de
intended that information developed and expeniél
in these workshops will be utilized in our regt
in-service teacher education program so &
important area is not neglected in the future a8t
in the past.

.='Progmm Need
Teaching Staff?

' program  developed
mary imporiance in
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answering this question. Specialized
programs require additional staffing
more quickly than do general programs.
At least in the early development of
specialized programs, greater amounts
of staff time are spent in individualized
instruction and in the development of
teaching facilities and equipment. The
Wisconsin study showed that a second
teacher was added when the enroll-
ments reached 105 in general programs
and 71 for specialized programs.

What are the Bases for
Teacher Selection?

Gencral programs with enlarged en-
rollments tend to rely upon beginning
teachers for additional staffing. Thig
may be a reflection that traditional
teacher preparation programs are ac-
ceptable In meeting these needs. In
most cases the administrator provides
the initiative and responsibility in em-
ploying the additional staff member.

Specialized programs are more likely
to look to other sources in meeting
staff needs. Experienced teachers or
agricultural specialists from other fields
are often selected. Much emphasis is
placed upon the special expertise of
all teachers in the program and con-
siderable consultation takes place be-
tween the administrator and existing
staff before new teachers are employed.

How Are Programs Organized and
Teacher Responsibilities Assigned?

Most multiple teacher departments
have not relied upon a formal admin-
istrative structure in their organiza-

LTIPLE TEACHER DEPARTMENTS
USINESS AND NATURAL RESOURCES

Marvin D. Thompson
Department of Agricultural Education
Wisconsin State University
River Falls, Wisconsin

tion. In the smaller multiple teacher
department, the majority of decisions
seem to be made by the school admin-
istrator on the basis of adviee from
the teachers involved. However, as de-
partments increase their teaching ca-
pabilities with both regular and para-
professional staff members, the need
for definite administrative organiza-
tion becomes evident.

With respect to specific responsibili-
ties, teachers in general programs tend
to share rather than divide responsi-
bilities. An example of this division of
duties would be that one teacher would
supervise the school land laboratory,
another teacher train certain judging
teams and another teacher be in charge
of the departmental greenhouse.

Organizational patterns for depart-
ments where specialized programs are
provided are still in an experimental
stage in most states. Teachers and ad-
ministrators will need to depend upon
local advisory councils, state depart-
ment consultants and teacher educa-
tors as they develop programs of orga-
nization most suitable to their local
community, Whatever the form of
organization, agricultural departments
will find it necessary to provide more
staffing as they attempt to serve their
additional publics and increased re-
sponsibilities.

o o 0
i o o o
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WILL WE DEVELOP MORE
MULTIPLE TEACHER DEPARTME

THE FORGOTTEN RESOURCE

Al Hilbert
Agribusiness Instructor
Southern Door High School
Brussels, Wisconsin

A VIEW FROM WIT

— for Training in Agriculture

tment, our pro-

be improved. .
n be mp Harold Binkley, T'eacher Education, University of Kentucky

nization where people
T are some problems
to a loss of some
Experlence has uncov- In many commu- for working on the farm, though such

; nities where voca- work may have value. The farmer, as
tional agriculture is  well as the teacher, must be concerned
taught there are with the student learning from farm-
many farms, both ing. Placement for learning a farming
specialized and diver-  specialty apply to dairying, commercial
sified, which could poultry, vegetable or apple production,
be, but are not used hog production, tobacco production
for training students and the like, Placement for farm cx-
in farming. These are  perience can provide good experience
at your colleague is con.lmercial' farms for many students prepa{-ing for off-
slstion to your seqment {good ones). on wh1'ch there‘are no far'm agricultural occupations that re-
: am of instricton. studen.ts taking vocational agriculture. quire knowledge and skill in farming.

And, if there are students from such

talents in a given um of
tion. A greater variety
aids can usually be decq
shared within a depa
tentimes school facilitie
geted more on number
ers than student numb

Fourteen years of This writer has identified the fol-
work as an individ- lowing seven major benefits of a mul
ual in a one man tiple teacher department.
department. of high
school vocational ag-
riculture and two
years experience
within a two teach-
er department have
provided some in-
sights and attitudes
which reflect this writer’s personal
choice.

required for co-
the mechanics of the

1. Cooperation with one another for
achieving greater Individual in-
structor flexibility.

With more than one instructor
a greater degree of flexibility in
daily activittes can persist. It is -
generally a simple matter for the This may not appear:
co-worker to “cover,” in such portant, but a “shoulde
emergencies as special parental on,” can be a very
conferences, out of building in-

a: of responsibilities
inaugurated for the
ective performance
members in a mul-
ent, It is cssential

A sharing of trials, il
and successes,

asset in carrying out’ -pro

Our local high school has had a
two man department since the advent
of a pilot program added in 1963, In
Wisconsin most departments are of
the one man type, some have two
teachers and a few are staffed with
three instructors of vocational agri-
culture.

Here at Brussels, the flexible modu-
lar system of scheduling, which may
have an effect on the desirability of
multiple teacher departments, is in use.
Txperience has revealed some very real
challenges and frustrations when per-
forming in a one man department.

Let me sight two examples that per-
haps are not unique fo our school
systern,

1. Where flexible modular schedul-
ing is employed, the lone teacher may
be taxed for every minute of his time,
in classes and in the resource center,
not leaving sufficient freedom to per-
form special activities required of an
agribusiness instructor,

2. In most high schools the depart-
ment facilities are oftentimes at the
furthest end of the school plant and
faculty communication is difficult.

Many more real factors can be
identifie] that can affect the perfor-
mance of agribusiness teachers in our
schools.
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departmental responsibilities. This

. Greater scope, depth and breadth
- of the total agribusiness program.

. Potential for team teaching prac-

dividual or small group instruc-
tion, and supervision of urgent giving counsel and -
type of activity can be reciprocal
with other instructors in a co-
operative manner within a de-
partment.

cern and feeling foral
of a multiple departme
cooperative efforts in:
and community. In

. The advantage of greater cre- sense, the mental he

ativity. teacher can be strength

The old adage that, “Two heads good conscientious co
are better than one,” can lead to
more innovative techniques, pro-
viding that all instructors are
aware of the challenges and prob-
lems of each other. It is the ad-
vantage of a pool of overall gen-
eral knowledge and ideas.

. The stimulating effect
mance due to close - obs
of co-workers.

The arousal of the sen
in performance of ah
when his actions are ¢l
served, A second or:ili
can more fully - app
challenge of a task. “G
T like the way you ha dl

Vocational agriculture has taken
Even teachers need

on an ever broadening curriculum.
One man may find it difficult to
master all the subject areas neces-
sary to adequately provide a com-
prehensive program of agribusi-
ness.

. The evaluation of P
performance. :
Multiple teacher d
have a built in and:
opportunity for strength
rection of the efforts of

tices. ber of the departmen G

It can permit the instructor with must be willing to accep

the greatest ability in a particular cal analysis and be able

field to specialize and use those it as well. Through co!

THE AGRICULTURAL EDUCATION

mands close undesstandin

bad habits of a co-

specially when fa-
losely shared. Such

irollments grow, and
;needs expand, it is

‘not enlarge propor-
'ddlng an extra man
man was before may
problem of increased
. The idea of sharing
$.good, but space must
le for each instructor to

lieves that student
ally dictate the advent
eacher department. It is
esirable to recognize
1 field of agribusiness,
ens1f1cat10n of training
orrow’s  agriculturists,
a-trend. Start thinking
€ teacher department in

is needed in tolerat-  farms, (which the fathers are not

owners] many of them have a pig or
a calf as a “get by” project.

We have forgotten or overlooked the
resources of these commercial farms as
training possibilities for students of vo-
cational agriculture. We have been
“near sighted” and have “thought
small” where we should have been “far
sighted” and “‘thought big.” The opera-
tors of these farms have e need and our
students have a need. These needs are
compatible — the farmers need help in
their farming operations and the stu-
dents need training situations,

There is an appropriate saying for
this situation, It goes like this:

“Think big and your deeds will grow,

Think small and you will fall be-
hind.”

Placement for Farm Experience,
What it is

Placement for farm experience is
locating a student on a farm (or
ranch) for experience in f[arming (or
ranching). If a student desires experi-
ence in farming which he can not get
at home (or on a school farm) he may
be placed on a good commercial farm
for experience if proper arrangemenis
can be made. The placement is not just

Responsibilities of Parties
Involved in Placement

The teacher has definite and impor-
tant responsibilities in placing students
for farm experience. His first responsi-
bility is to judge the reality of the
placement for farm experience from
which the student may learn. Students
should not be placed for farm experi-
ence if they are merely to work on the
farm, The teacher should make certain
that suitable facilities and equipment
are available and that there is good
farming going on, He must make quite

sure that the learning situation for the

student will be good.

Responsibility of the Farmer

Placement for farm experience is a
misnomer if the farmer is concerned
only with getting the work done. He
must be interested in the student and
what he is to learn. He should be
willing to enter into an agreement and
to cooperate in developing a training
plan for the student which will help
the teacher. The teacher must be wel-
come on the farm. However, he should
not mterfere with the work of the stu-
dent or the farmer.
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Student Responsibility

The student must be mature enough
and willing te assume responsibility wn-
der direction, The student must be will-
ing to work at the convenience of the
farmer when he might have fun doing
something else. The student should
want to learn what he is supposed to
learn, and be willing to use his time in
learning how to perform the different
jobs, before he does them on the farm.

Planning the Placement
for Farm Experience

The training plan and placement
agreement, worked out cooperatively by
the student, the farmer, the parents,
and the teacher should include the
kinds of jobs the farmer will allow the
student to perform on the farm. Many
of the jobs to be performed' should
deal with improved or approved prac-
tices in farming. The student should
have opportunity at school to secure
knowledges and understandings needed
to perform the jobs in the training
plan hefore he performs them.

TEAMWORK-THE KEY TO SUCCESS IN MULTIPL
TEACHER VO-AG DEPARTMENTS

Hillary Buescher
Agriculture Department
Sterling High School
Sterling, Colorade

After more than two years experi-
ence, we are completely sold on the
concept of a multiple teacher vocation-
al agriculture department, providing
the teachers are compatible and are
free to develop team teaching tech-
niques. Two teachers can do many
things together which two teachers
cannot accomplish alone.

For instance, our program is very
flexible because we use the team ap-
proach. Whenever it benefits the in-
struction, we trade classes, so that a
teacher is working in his area of great-
est strength.
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Recording and Evaluating the
Placement for Farm Experience

The students should keep a record
of the jobs and responsibilities he
carries out on the farm, and of the
degree and extent of the experience.
The student and the teacher should
evaluate with how well the student
learned the different jobs. The student
will also want to keep a record of his
hours of Jabor and his earnings.

The teacher should develop ways of
evaluating the accomplishments of stu-
dents placed for farm experience. The
following types of evidence may be used
by the student in evaluating placement
for farm experience:

Improved or approved practices
learned ;

Management decisions discussed or
helped make;

New skills learned;

Habits learned;

Attitudes developed;

Evidence of honesty and dependa-
bility developed;

Achievements in terms of training
plans.

The teacher should evalnate the

For another thing, each teacher
can concentrate on fewer areas of in-
struction, because we have been able
to divide the work according to in-
dividual teaches’s interest and special-
ization. This Improves the teaching
techniques of hoth teachers and gives
more time for preparation of specific
lessons.

Very often we combine our efforts
in a team teaching approach. One
teacher will conduct a demonstration,
while the other lectures and explains
the procedures which are being demon-
strated,

THE AGRICULTURAL EDUCATION

fann-placement si‘tuation; B
such questions as:

{here has been
overall school
wo' vears ago, the
vocational pro-
and home econom-
Vi “ when an auto
‘was instituted, vo-
nrolhment con-
{.ast year, when
anid’ electronics were
cational curriculum,
Yicreased again, We
Lise with two teach-
e to expand our
“and provide more
s interested in off-
employment.
cstudent has two
e becomes a senior. e
i production agri-
2] occupations.
antage of a multiple
ent; particularly one
ifment, is the fact that
gvailable to students
raiing and counseling,
ange time for indi-
n there is another
hle to carry on the regu-

1. Did the farmer coop
me? :

2. Was he fair to the s

3. Were there opportunitia,
student to engage in many-
tivities in farming? :

4. Did the farmer use gogg
procedures?

5. Did he stress safety w
dents? o

" An objective evaluation ¢f
ment situation by the teache
as a basis for determining:
ability of placing other stiida
the farmer. The oppor'{;'u'
placement for farm (rame
ence will be greater in the fs
now. The need is clear, Farmga
the help and students need the
ing. Many students preparin
cultural occupations need to:h
experience in farming. The éx
should be secured on goo
operated commercial farms;:
ing resources are there. Th
job is to capitalize on theg
TESOUICES.

wltiple teacher depart-
& panacea.

“the shop is in opera-
v. Certain makes of
for example, which
mder a half-day sched-
under a full day’s

Dale Hettinger
Agriculture Department
Sterling High School
Sterling, Colorado

We have been able to &
curriculum to include &
training for students who Wi
into production agriculture.
also added courses in farm
ment. : '

We have divided each
morning and afternoon se¢H
cause there is a choice of sectd
is easier for a student t0.C
vocational agriculture with
education program, This di
kecps our shop in use thropg_h,.
day which reduces the per-stid
of the facilities.

f‘:imin'es the workmanship of
: being made by MNorman
Onéf agriculture shop project.

operations. Driils and grinders not de-
signed for heavy duty wear out rapidly,
Maintenance is morc extensive and
more difficult. We now buy heavy duty
industrial equipment and make certain
that the equipment can be serviced
promptly.

In a multiple -tecacher department,
an instructor docs not have the free-
dom to operate which a teacher in a
one-man department enjoys. He must
take the other teacher(s) into con-
sideration before he makes any deci-
sions or plans.

A teacher in a team situation finds
he cannpot participate in all phases of
instruction. It takes longer for him to
become well acquainted with all the
students, thelr backgrounds and their
problems, This is probably the biggest
single disadvantage to sharing the work
with another instructor.

Operation of a multiple tcacher de-
partment requires more planning than
in. the case of an individual teacher
department because major decisions
must be made in advance and by mu-

“tual agreement.

We developed a policy statement,
working together and with the assis-
tance of our advisory comunittee, This
was then submitted to school officials
for approval.

This statement makes a specific di-
vision of all responsibilities, Mr. Bues-
cher, as head of the department, has
responsibility for the overall operation
of the program. He prepares and sub-

Hillary Buescher explains the judging of grain
samples to a group of Ag |l studenis.

mits all reports. Mr. Hettinger is spe-
cifically responsible for Young Farmer -
classes and activitics. The department
head conducts the adult education pro-
gram. He is the advisor for the FFA
chapter with the assistance of the
second teacher.

Despite certain disadvantages and
inconveniences which an individual ag
teacher doesn’t experience, we believe
that the multiple teacher concept is
good, and we prefer it. It presents a
greater challenge to the teachers and
a greater opportunity to develop their
skills. At the same time, a teacher is
relieved of some of the work load, par-
ticularly that part which suits him the
least,

We feel that the reason this program
has worked for us is that we enjoy
working together and have found that
we can resolve any differences without
argament or antagonism. It would
never work with teachers who cannot
get along together.

With fewer young people going back
to the farm, a high school ve-ag de-
partment must diversify to provide for
those whose best opportunities lie in
off-farm agricultural occupations. Un-
less the department is a very small one,
or a part of the training can be farmed
out to a community college or area
school, more than one teacher will be
required in order to maintain the qual-
ity of instruction and provide appro-
priate training for every student.

Dale, Hettinger fits Gene
Hillary Buescher {left] explains the process fo
a group of Ag Il students.
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THE TEACHER AS A MANAGER _

The effectiveness
of educational en-
deavers can be en-
hanced by emulating
the procedures and
techniques common
to the business world.

ples will greatly fa-
cilitate the attain-
ment of specific instructional objectives,
according to the project director of
Operation Enterprise, American Man-
agement Association.

Teachers do not normally think of
themselves as managers, The term

usually brings wvisions of a successful

businessmman, School teams, however,
also have “managers.” The educational
manager is litle different from the
professional manager and the success-
ful  businessman. In education, the
term management is too often used
only to refer to the term administra-
tion. Recent efforts to organize teachers
tend to reinforce this concept because
traditionally negotiations are between
labor - (teachers} and management
(administrators). A much broader con-
cept of management is needed. An
examination of the management process
reveals a number of principles which,
if properly applied and executed, could
make the teacher’s job more effective
and could put his work into new per-
spective.

Management, simply defined, is get-
ting things done through people. This
definition fits nicely for managers in
business. Their role is to ‘“manage”
people in the making of “things” and

. get such products into the marketplace
at a reasonable profit. However, this
concept is far too narrow, Whercver
something is to he accomplished, prop-
erly applied management principles
greatly facilitate achievement, This
broadened concept helds true not only
for the businessman, but for doctors,
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Properly applied
management princi-’

Robin R. Schade, Director
O perational Enterprise
Center for Planning and Development

American Management Association, Ine.

Hamilton, New York

lawyers, teachers, and individuals who
manage their own affairs. The teacher-
manager’s job is to achieve learning
through and by his students. The
teachers even has a profit motive —
study should result in reasonable profit
or increase in the student’s knowledge.

There are seven basic steps in the
management; process; planning, organ-
irzation of people,
things, performance standards, measure-
ments, controls, and rewards or incen-
tives, The application of these steps in
managing the educational process can

lend much to the effectiveness of the -

educational enterprise.

The manager’s first step is to de-
terrmine what he wants people to do.
Most teachers are well aware of the
need for carelul planning. In the
planning process, goals and objectives
are cstablished, This first step deter-
mines where to go. Proper planning
gives direction to the remaining man-
agement effort.

The manager must then organize
both the human and physical resources.
These steps are used te determine what
people are needed and what they them-
selves need In order to accomplish
institutional goals and objectives, In
the case of the teacher-manager, the
people, in numbers, are already de-
termined by class enrollments. But the
teacher must still determine what the
students should physically and mentally
do, just as the businessman assigns tasks
to his employees. In this part of the
management process, the teacher de-
cides upon appropriate methods to be
used by students to accomplish specific
objectives. Using the management pro-
cess, however, has an advantage in that
the teacher 1s forced to think about the
methad {rom the student’s viewpoint.
For example, from the student’s point
of view, the teacher might dismmiss
“listen to a lecture about such and
such” when other methods may be
much more effective.

organization of’

'al Process. For
Progress review
rmance. If “stan-
: stabhshed and com-
students, this step
“Obviowusly, if the
sely what is expect-
emselves how well
in terms of the
anid established “stan-

Deiermlmng what the pe'
selves need is evtremely impg
the manager in business, th
cludes decisions about bm
chinery, raw materials, et
teachcr—managm this means id
and organizing physmal resoure
will facilitate attainment of di
objectives. Besides tcxtbook"'
include all the materials w
assist the students in learin:
achieving objectives. In fact :
prove to be helpful in gaining
financial support when prese
school officials i terms of ¢ e
management plan.

The fourth step in the
process is to determine how v
should * perform. “Standards

idl 1dual '1pprazsa1 in
ds established for

formance” are widely used i

ment development program
teacher—manager can effectively u
step to improve student perfo
The teacher should detail clea
each student is expected to lea
dents should know what:
outstanding achievement, a
the various levels between p
outstanding, Students should:
stand what constitutes minim
formance, This requires dis
cannot be accomplished b
going to learn about the world
passing out a sheet which 1
objectives. A great deal of i_nt_'f’;
motivation can be developed
step.

Application of this princip
mean a great deal for the und
and slow learner. Recogni:
individual differences can facil
establishment of realistic stan__(_i lla  are continuously
tuned to individual ability. Pos Ed anc[ developed by Te-
his first time in school,
student” could he a success at
something which he could see:¥
in his grasp. '

The fifth step is to detﬁl.m:
well people are doing, For the
this is evaluation, another W&

Would you like to
know where you can
sasily identify and
obtain over 800 eco-
nomically priced and
ready- to-use Instruc-
ional materials for
“vocational agricul-
ture classes? Would
you like to know
about instructional

¢
Is across the country.

als needed to broaden or im-
Flucﬂonal program may
lable or in the develop-
‘Knowmg where to effi-
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potential, In management, this is coach-
ing, teaching, training, etc. This con-
stitutes the largest part of the teacher’s
job and more of a good manager’s job
than most would realize. The teacher
must continuously strive to assist, help
and coach the students so that they will
achieve instructional objectives.

Finally, one must determine what
people should be paid. In business, this
step includes financial and non-finan-
cial remuneration, For the teacher-
manager, this mmay mean assigning
grades and various formg of recogni-
tion as a form of “pay”.

Tt is apparent that these steps are
not necessarily followed one by one
and that there is a great deal of overlap

Roy L. Butler
Acquisition Specialist

Columbus, Ohio

the busy agricultural educator signifi-
cant amounts of time for other activi-
ties,

Resource ldentifiers

Many resumes of agricultural educa-
tion curriculum studies and instruction-
al materials can be found in Abstracts
of Instructional Materials in Vocational
and Technical Education {AIM)I
which is published quarterly by the
ERIC C(Clearinghouse on Vocational
and Technical Education.? Many of
these identify resources avaﬂable Trom
business and industry,

AIM announces the availability of
completed and ready-to-use vocational
instructional materials that have been
contributed by sources throughout the
United States. For example, there are
at least 22 curriculum units or instruc-
tional material laboratories which reg-

in the application of each. However,
the management process in business has
been rather successful. Perhaps similar
success can be attained by applying the
same techniques in management of the
educational enterprise. Using this con-
cept does not change anything that the
teacher traditionally hag done, it merely
re-emphasizes and re-directs teacher
effort. Without doubt, there is room for
a great deal of improvement in the
management of classroom and instruc-
tional endeavors. The teacher should
adapt management skills to the class-
room, for he is truly a manager of
men,

Reprinted with permission from Occupa-
tional Education QQuarterly, Vol. III, No. 2.

KEY TO IMPROVING INSTRUCTION
IN MULTIPLE TEACHER DEPARTMENTS

Center for Vocational and Technical Education

uarly contribute materials for inclusion
in AIM. The fine cooperation and con-
tributions {rom these sources, as well as
others, have resulted in the announce-
ment of 3,041 new and revised voca-
tional instructional materials in the
first twelve issues of AIM.

Over 800 of these publications were
specifically developed for use in voca-
tional agriculture classes. The balance
includes instructional aterials  de-
veloped for other vocational fields.
Many of these items may be useful for
vocational agricultural instraction,
particularly those [rom distributive edu-
cation and trade and industrial educa-
tion, Entries in AIM provide complete
information and industrial education,

Since time is a precious commodity,
efficiency in locating materials can be
attained by reading resumés of publica-
tions, Reviewing resumés can help one
decide whether a publication is of suf-
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“ficlent interest to warrant acquisition ' i nswe]_ing the of the four areas recommended in our Example 2. T allowed an individual
of the {ull text. The full text of all ' . ¢ person is able report was included, and enrollments who was very close to me the freedom
publications is available cither from : , ‘having gverythmg in some branches were beyond our to do anything the individual wanted,
the original source or the ERIC Docu- : Jained in detail. projected figures. This project was one so far as our relationship was con-
ment Reproduction Service. A GOOD QUESTlﬂN . hility to overcome dif- of the more successful endeavors of cerned — T gave the individual com-
Assistance on the use of the ERIC : tonfidence nmecessary  ALD. in the country until that time. plete freedom — when T didn’t need
systern may be available from your . ‘Hayakawa quotes In my personal life I think T can to — Both of us blossomed.
state vocational education research co- _ ag The fully-function- boint to three things |
ordinating unit (RCU}. Many RCU’s b, when the ob- ! o o ) 3
have the ERTC microfiche collection . o for it, comfortably In my religious activities, . . . being Example 3. It is rather hard’ to pin
and offer information scrvices. Benton K. Bristol : “yague, doubtful, a .rnembcr of a small group t_ha,t deter-  point the most creative thing that 1
An cffort has been launched by Vo- Department of Agriculture e, approximate, in- .rmned the need for a church nagrow-  have ever done.. Tf T boil them do?vn
cational Instructional Materials Hlinois State University 3 ng .subux:ban area and. wc.Jrkmg a‘nd to one, pf.:rhaps i “.?Olﬂd .be developmg \
(VIM), an affiliated organization of Normal, ilinois : they were doers, not making financial Coptrlbutions \:v.}.nch an el'ectrlc.al .teachm'g aid . . . This
the American Vocational Association, Bout what others appeared at that time as.sacn[rces. teaching aid 8 used jn all our de'part-
to increase comrmunication among de- . 1t their replies, not I. was a part of the fon:natn?n of the ments of Agmcul'tu.rz%l Education in .
velopers and users of vocational in- ' making mistakes, first new . .. congregation in over a  and in several adjoining states . . . Kind

structional materials, VIM collects in. . <omething different, quarter of agce;tur%.l.ln lrc:lssu than 13 personal regards.
formation about instructional materials : 9 enumecrated the years, over 3/4 million dollars was

which are being planned or developed ; i creatlve indivh du als invested In tht.a church facilities, and
by curriculum laboratories across the the membership has grown to over Example 4. . . . I assume that you

country, This information is trapsmit- 1200 . .. are Interested in the response with re-

ted to VIM mombers through a gard to the professional field of agri-
periodic newletter. As a part of the cultural education. If not, I would

New and Related Services Division of have a different reply. In the latter

AVA, the VIM organization tripled in f\?}fg; II ‘E?c?lfhila;:z :?1 522; ltilzv ?nuiiiczfi
membership  during  the past year. ging

VIM encourages its members and Oklahoma” in a high school where 1

others to send instructional materials taught agriculture.
to the ERIC Clearinghouse on Voca-
tional and Technical Education for pos-
sible inclusion in the ERIC system,

Albert Einstein is reported to have represented slightly more th
said, “If you want to know what scien-  cent of those surveyed in thej
tific method ig, don’t ask a scientist tion. The letter-questionna
but watch what he does.” The same graph was intentionally vagy
may be true of creativity and the follow-up was sent except in :
creative person, The results obtained so 1o specific questicns asked bjz
far from asking a single question of In the case of the experiénce swas delighted with
thousands of cooperative people sup-  educated adults represented: ceived. On the basis
ports his idea. study, it would appear 1 les which follow, see if

A part of the study involved sixty- interest in the subject is d
three answers received is reply to the characteristic for the more:
following letter: o dividual, :

“l am conducting a study which in- Some of the other creaiive
volves the evaluation of creative talent, acteristics exhibited by those
As part of the study I have been asking to be included in the study
the following question of many creative
individuals:

-mhlblted, mdepen— In my community service I served
feelings and emo- one term as Mayor of a growing sub-
vitality, and wurb. During that time many of the
proposals I advocated were turned
down as too advanced. But 10 years
later every one of the issues on which
I had campaigned had been adopted.
During my one term T initiated and Professionally the most creative thing
had adopted a zoning ordinance, a I have ever done is to develop a new
building code, civil service for em- way of building pre-service educational
ployees, established a full-time police cxperiences for agricultural education.
force, and constructed the first phases This is in the process of taking place
ike pride in my four of a municipal sewer and water system. currently with teacher and college stu-

E ; helped create with the In my civic contributions . . . my dent participation. As yet, th.ere has
mccting this challenge by exploiting I. They thought of themse and God. Al four greatest contributions has been through been no pU’thhed report of this WOI‘If.’.
available information resources. At the ' ) _ being creative, and as being 6llege. Three are mar. Kiwanis . . . have served my local club HPPEfUHY: within the next year this
same time, all agricultural educators What is the most creative thing make a worthwhzle contribufig have established hap- . . . been a District Lt. Governor . . . will take place.

may share their materials with others you've ever done? did not admit this, however homes. The fourth, now District Chairman of the Voca-
by sending copies to the ERIC Clear- So that the fizld of "qv‘icultural edu-  [ew even denied they were t'graduated from col- tional Guidance Committee and a
inghouse for possible inclusion in the cation may be included in the stedy, I despite evidence which would xid appears to be be-  candidate for Governor of the District
ERIC systen. am sending this Jetter to all persons otherwise. The sad fact is that shed in the business next year. As a Kiwanian I work each
listed in the AATEA 1970-71 Directory out their lives sensitive, imag is successful . . . week with the Blind Bowling League
of Agricultural Teacher FEducation innovative people may have be ; . of . .. my wife and I pick up blind
Personnel in the United States, consistently discouraged by il nal world I think the bowlers a¥1d return thlzm tf their

hig answer could take
ways. I don’t think I

The challenge to broaden and renew
vocational agriculture instruction is a
continuing one. Agricultural educators
can make significant strides toward

Example 5. Establishing the “T'heme
Approach” to Agricultural Education
Magazine in the period of my editor-
ship. This resulted in increased pro-
ductivity of the profession and interest

{Subscription: $11.00 per year, $18.00 for

two vears, or $27.00 for three years. Order thitie T've accomplished ! )

AIM from ERFG Clearinghcuse, The Cen- T hope you will answer the question less creative ability. rveg of th . plt ; homes, help set up the guide rails to of readers.

ter for Vocational and Technical Eduzation, o e and will reciate any hel 2. The re intrigued b YO Ly SR ssist the blind bowlers keep score for

The Ohio State Universi'y, 1900 Kenny 2 bl wi apgfle; & dd’.’. EEI.; ! de/ve © }g t ngs in Thailand, then th d att tt é‘ them assis

Road, Columbus, Ohio, 43210, Subscriptions  you are able to provide. Any additiona Lngmg and/or tough questi Ty Thai counterpart em, and attempt to give ) -

may be back-ordered to as early as the Fall information about your creative activi- ago as 1952, L. L. Thurstone Y P tance in their bowling. My life has Example 6. . . . My answer would

tion of a report. We

1968 issue. i
the establishment of a

be “Building teaching plans, not plans
to teach subject matter, but plans to
teach students.”

varied. Farlier when I had children of
level vocational train. hat age, my wife and I were active

ties will be most welcome, but first his most promising student (cI
please describe what you believe to be was the one who ‘seems

2The ERIC Clearinghouse on Vacational  your most creative accomplishment.” - trigued by a queer proposal. Base . in 4-H. . . . I received one of four
and Technical Educaticn is one of twenty Y : : g yoad P ased on our report, four

clearinghouses in the ERIC system and it All who answered the question per- with the idea and tries to 1mag ers were established in C,i tations in the State for my contribu-
is also a companent of The Center for Vo-  formed several significant actions. Each The child-like qualities of pla gions of the country in tions to 4-H one year. I have served Example 7. ... After an assessment

cational and Technical Education located at . - : Y e . Scout Leader
the Ohio gtatc Univcersity.u’}a}lméoE dﬁccz {?;n;l one read the letter, analyzed it, decided der and willingness to experifglt ‘visited the country in 2% Boy Scout and Cub of the strengths and weaknesses of vo-

Rescurces Information Center {ERIC) is a it was worth answering, thought se- referred to quite often at the 16t e successfully in oper- - ele., years ago. cational agriculture in the public
national infermation system designed and  riously about what the question meant 17th Annual Creative Probler established, the people in It would be difficult for me to state schools of the nation, T reached the

rted by the U.S. OIfi f Educati : . : Lt . . . .
?SF ?ﬁ‘e Epurpj‘:}se Zf pmvidjn‘];iegdy a&‘ﬁ;‘iﬁ to him, decided what the answer should  Institutes, Buffalo, New Yot sidered our projections which has been my greatest contribu- conclusion that our adult education

results of educational research, research-re- D€, put it in writing and sent it on. 3. They were not bothere ot include all the areas tion, but I have indicated the high- efforts, to really help the man on the

lated materials, and other sources of infor- : - s s reck rov: and ¢ 1 ) fessi 1
mation that can be used in developing more A genuine interest in creativity was by the lack of directions p ut the enrollment lights of my personal, professional, land, were wide of the mark,

effective educational programs. exhibited by the respondents. They sensed they were to supply ces. By 1967 every one family, religious and civic contributions. We were busy teaching many things,

:
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some of them useful. But we had failed

to zero in on the really important ques-
tions facing an operator of a farm busi-
ness . . .

In an effort to develop an instruc-
tional program we secured a grant
from the . . . Foundation to initiate
teaching programs that would provide
farm business operators with informa-
tion that would help them answer these
questions.

As of 1970, the farm business man-
agement instructional program has be-
come an integral part, the basic ele-
ment of the vo-ag adult instructional
effort. Let it be understood that T do
not take credit for the development
of the program. In all modesty, how-
ever, T believe T can take some credit
for the “creative” idea.

At this point it seems appropriate
to remind the reader that an impdrtant
pare of the creative process depends
uponn how well the receiver receives.
The perceptive reader will have recog-
nized creative characteristics not men-
tioned previously which are possessed
by the individuals represented by the
examples. Two of the additional char-
acteristics are modesty and dissatisfac-
tion with the status quo. There are
others which those who wish to experi-
ence “the fun of discovery” on a modest
scale can defermine, Participation is
an essential part of either developing
or evaluating creative ability!

As the title of this article indicates,
“What is the most creative thing you've
ever done? is 4 Geod Quesiion. The
respondents have made it so.

1Parnes, Sidney J. and Harold F. Hard-
ing, 4 Source Book for Creative Thinking,
Charles Scribner’s Sons: New York, 1962,
p- 59.

24To Make a Difference in Five Days”
by Thelma F. Grube, The Journal of Crea-
tive Behavior, Vol. B, No, 1, First Quarter,
1971, pp. 74-75, is one person’s views of the
activities experienced at the Institute, An
article in the same Journal is “Observed
Creative 'Characteristics as Recorded in One
Book” pp. 1-6.

¥Hayakawa, S. 1., Symbel, Status and
Personality, Harcourt, Brace and World,
Inc.: New York, 1953, p. 53.

15tein, M. 1., Survey of the Psychological
Literature in the Area of Creativity with a
View Toward Needed Research, U, 8. Office
of Bducation Cooperative Research Project
No. E-3, New York University, N.Y., 1962,

150

Gerald Iverson
Agriculture Department
Minot Senior High School
Minot, North Dakota

The staff at the Minot Senior High

" Vocational Agriculture Department

uses a total team teaching concept. We
do not divide our classes among the
staff or teach umits individually as
many of the multiple staffed depart-
ments do. We believe that more stu-
dents can be reached more cfficiently,
that we do a better job, and strengthen
our program through our united efforts.
Our goal is simple; to develop a voca~
tional program in our conumunity
which will meet the needs of students
with agriculturally related occupational
objectives.

Team teaching means many things to
both the instructor and the students.
When the entire curriculum is team
taught, all instructors must be thor-
oughly familiar with the lessons for
each unit. Students receive more in-
dividualized instruction with two men
in the classroom. While one instructor
is leading a class discussion, the other
is free to answer questions and assist
the students. Instructors may take ad-
vantage of their speciality fields and
use thern to supplement the unit. Due
to the increase in student contact, this
system  all but eliminates discipline
problems. Class loads may be efficiently
increased, but care must be taken not
to defeat the main purpose. The in-
structors draw from each others’ experi-
ences and relate them to the teaching.

During shop instruction and demon-
strations the instructors may specialize.
For example, while one instructor

teaches acetylene welding, the .other

teaches the arc section. Safety standards
must be observed as the instructors of
a multiple teaching staff branch out in
different directions, They meet more

people, make more contacts, ang
additional support in the &g
Evaluating a team teaching s

a constant process. While wa
gether the instructors may o
other constructive criticism.’

With team teaching it is
that all instructors stress comm
volvement, not only for thé
other parts of the program
themselves. It is through inw
that the community becomes-
what vocational agriculture s
Teachers of vocational agriculiy
always be prepared to addres
clubs and other organizations,

Besides normal community:
ment, the Minot vocational a;
instructors are members of the
ture Committee of the Cha
Commerce. Minot, as hos
North Dakota State Fair, gi
ditional opportunity to serve:as
intendents of the Mechamcs.-'
and the Youth parade,

We do not operate under
complicated concepts; our phH
and ideas are simple and to the

. Agriculture is North Ds
will remain so through th

. Student recognition is:n¢
healthy, it is essential.

. No new idea is so good |

cannot be improved thr
operative team thinkin

. Students often need mox
than we are aware of.

. If all men were creatg_:
that equality ended at ¢

THE AGRICULTURAL EDUCATION M

pervised occupa-
-Ograms are coupled
e program. In addi-
yven fo prov1d1ng

taged, but let’s call
s:the majority of our
“spent working with

h school program is

E. E. Kee

ffered by the Vocation-
¢ Department at Lexing-
ciool are a result of co-
: of the instructors, the
tihcipal, the state super-
d local officials.

 responsibility for initi-
Uise lies with the local agri-
crs. They must determine
ity needs; (2) courses of
tudent nef-ds (3) facili-
ble and needed in Lhe depart-

Depariment of Agriculture
Lexington High School
Lexington, Tennessee

B. Full Year Courses
1. Ag. One
2. Ag. Two
The Minot Vocational Agriculture
program includes two adult welding
courses, each unit consisting of fifty-
four hours of instruction for between
twenty-four and twenty-eight adult
farmers and other interested persoms,
Groundwork is presently being laid
for an adult Farm Management-
Record Analysis Unit, as well as a unit
of Structures and Rough Carpentry.

EVALUATION

Our graduates are yet too young to
be evaluated in terms of economic
progress if that is to be the criterion.
None of them have completed their
post-high school education, several are
members of the Armed Forces, some
are farming; but two years is too short
a period in which to evaluate our sys-
tem., .

"There arc changes in the support re-
ceived by wvocational agriculture in
Minct. The enrollment demand for

MeCall Lewis
Agriculture Department
Lexington High School
Lexington, Tennessee

ment; and (4) possibilities for course
integration. '

The school service area is dependent
to a large extent on servicing the full
and part-time farmers’ needs, although
industry has moved in to lend balance.
Timber resources offer considerable
employment, With the development of
the Beech River watershed, recreation
is becoming increasingly important.

Listed below are courses and division
of responsibility by instructors for the
school year 1971-72:

Vocational Agriculture has tripled. We
had seventy-one students in 1969; we
have two hundred and twenty-six regis-
tered for this school year. All Voca-
tional Agriculture classes are filled to
capacity, with sixty-four Freshmen in
onc section and forty in another. Voca-
tional agriculture is growing in our
community and we aim to keep it that
way. For the first time the blue and
gold FFA jacket is worn by members
with the same pride ordinarily reserved
for the lettermen’s jacket. Service clubs
and other organizations in the commu-
nity ask for young FFA men of blue
and gold, to give demonstrations of
parliamentary procedure and to discuss
with them what the vocational agricul-
ture program means to the future of
this community. Vocational agriculture
receives community - wide acceptance.
The people of this community appre-
ciate all phases of vocational education.
Vocational agriculture alone cannot
take credit for this community appre-
ciation, but because we rcceive their
best, -we pledge ours,

Course Offerings for 1971-72

1. AGRICULTURAL SCIENCE |

A. Instructor: Parker
Agricultural Science I and agri-
culture-related arithmetic are
given back-to-back for those stu-
dents classified as disadvantaged.
Training in fundamentals of
leadership, record keeping, intro-
duction to basic crop and animal
science, and shop skills is offered.
Either a supervised farming pro-
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field, an apprenticeship.

or attending a vocatigyy
nical school for furthe
Training will be offeys;
tenance and repair of Sa]
tors, assemnbly, operats;
repair of farm machiyg;
chinery parts; and.
training., Course will %

gram or supervised work experi-

This course offers training in
ence 1s required. The courses are basic electricity, wiring, plumb-
offered for one hour with one ing, major farm construction
credit being given in each course. projects, and leadership. It is pri-
Each class is limited to 20 stu- marily designed for those stu-
dents. This course is a prerequi- dents who plan to become an ap-
site to Agricultural Science 1L~ prentice in a trade or enroll in

. Instructor: Ledsinger a vocational-technical school for
This course is offered to regular additional training. The course
freshmen students and includes is hmited to 20 Jumior vocational
training in fundamentals of lead- agriculture students and is a pre-
ership, record keeping, introduc- requisite to Farm Mechanics T1.
tion to basic crop and animal The course will be offered two
science, and basic shop skills. hours with two credits given,
Either a supervised farming pro-
gram and/or a supervised work
experience is required, The
course is offered for one hour
with one credit given. Each class
is limited to 25 students. This
course is a prerequisite to Agri-
culture Science II.

given.

. Farm Supplies 11 (¢ op
dents). Instructor: :

program is for 15-20 Senj
will schedule at Jeast this
employment in a farm
business for at least 15 ]
week, Training is offerad
manship, machinery,
operation and  repair;:
parts service, business op
etc. This is for those §
plan to go immediately
farm service field upa
tion. Two credits wi

in Clooperative Educati

. Farm  Supplies I, Instructor:
Lewis

This course gives training to ap-
proximately 20 Junior vocational
agriculture students in leader-
ship, salesmanship, business opex-
ation and opportunities, and ad-
vanced shop skills. It is offered
and is a prerequisite to those
students who plan te take co-
operative on-job training as Se-
niors in preparation for employ-
ment in some phase of the farm
service field upon graduation
from high school. The course will
be offered two hours with two
credits given,

When I drive
through The Univer-
sity of Arizona cam-
pus late at night, I
still expect to see the
familiar light shin-
ing from the office
that for many years
was occupied by Dr.
Russell W. Cline.
Frequently, this was
in the buillding, for
as affectionately known
never believed in an
lay for himself or his stu-
tural education was his
man was more dedicated
A perfectionist, he set
“himself and he did not
partial, half-hearted effort
tudents. Those enrolled in
10t dedicated and motivat-
6t encouraged to hang
” did not want to send
hers into our schools, He
prospective teachers of
griculture meet a higher
-average than required by
ty as a whole.

ie was born on December 6,
ewton, North Carolina. He
B.S. degree at North Caro-
University in 1924, the M.S.
10m: Virginia Polytechnic In-
27 and the Ph.D. degree
Ohio- State University in

i

2. AGRICULTURAL SCIENCE Il

A. Instructor: Ledsinger

This course is offercd to a Hmited
nmamber of siudents who are dis-
advantaged. It consists of de-
veloping skills in leacdership ac-
tivities, record keeping, a pursuif
of basic knowledge in crop and
animal science, with emphasis
being given to shop skills. Either
a supervised farming program
and/or supervised work experi-
cence program is required, This
course is offered for one hour
with one credit being given. Class
is limited to 20 students. This
‘course is a prerequisite to Junior
ragriculture electives,

. Instructor: Kee

'This course is offered to more
advanced or regular students
‘who would receive additional
training in leadership abilities,
record keeping, along with pur-
suit of knowledge In basic crop
and livestock science, and Tuarther
development of shop skills, A
supervised farming program
and/or supervised work experi-
ence program is required. The
course is offered for one hour
with one credit being given.
Classes will have 20-25 students
enrolled. This course is a pre-
requisite to Junior options.

. Production Agricultur
Course), Instructor: X

This course is designed fo
Seniors who are primar
terested in farming or
a professional agricultu
further training beyon
school. They will be
training in advanced [éad
activities, agricultural econ
farm management and pl
and advanced shopi:
supervised farming and
pervised work  experien:
gram is required. The cou
be offered for one houi:
credit wifl be given. -

. Production Agriculture {Junior
Course). Instructor: Kee

This course is for approximately
20 Junior vocational agriculture
students who plan tc become
farmers, part-time farmers, or
professional agriculturists after
high school. Training will be of-
fered in intensive leadership ac-
tivities, record keeping and anal-
ysis, soil and water conservation,
agricultural economics, crops and
livestock production manage-
ment, and more advanced shop
skills. A supervised farming pro-
gram andjor supervised work
experience program will be re-
quired. The course will be offer-
ed one hour with one credit
given. This course is a prerequi-
site to Senior Production Agri-
culture,

A plan has been submitted
high school principal proj
course in Agricultural Resource
added to the Department’s ol
This could be accomplished by
ing the Freshman classes to f0
the Junior Farm Supplies 1 cla
a double to a single period.:
met favorable reaction and ¥
ably hegin with the school yea
73. The course is planned !
students for assistant technicia
high school or to pursue StU
agricultural resources in a unive

. Farm Mechanics I1. Instructor:

Ledsinger 7
This course wiil be offered to ap-
proximately 20 agriculture Se-
niors who are looking toward
work in an agricultural service

7 in the Alexander-Wilson
aham, North Carolina, for
fter one year as a fellow
‘Polytechnic Institute, he
aculty of North Carolina

3. SPECIALIZED AREAS

A Farm Mechanics 1. Instructor:
Lewis
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State College as assistant supervisor of
agricultural education, He later moved
to the University of West Virginia
where he spent eight years as a critic
teacher, instructor in education and
teacher trainer, In 1937, he was ap-
pointed to the faculty of The Univer-
sity of Arizona as Professor and Head
of the Department of Agricultural
Education, a position he held until his
death, August 3, 1965. Dr. Cline’s asso-
clation with agricultural education
spanned all but three years of the life
of Vocational Education as envisioned
under the Smith-Hughes Act. His own
professional growth, therefore, was
concomitant with the development of
Vocational Education in the United
States. He and other great educators
have proven the wvalue of Vocational
Education not just as training for jobs,
but as an enlightened educational ex-
perience which has served equally well
as the more traditional college prepara-
tory programs for those who choose to
pursue higher education.

His 29 years at The University of
Arizona were fruitful. A tribute to Dr.
Cline was the remark, “He could make
you think.” He repeatedly emphasized
there is no such thing as a terminal
course or terminal education. His sub-
tle influences upon the philosophy of
the individual students were apparent.
Using accomplishments of former stu-
dents as a measure of teacher success,
Doc has earned his place among the
great educators of his time. An impres-
sive list of graduates includes successful
secondary and post secondary teach-
ers, department heads, state supervisors
of Vacational Education, scheol admin-

PIONEERS IN AGRICULTURAL EDUCATION
RUSSELL W. CLINE

istrators, lawyers, and at least two
prominent medical doctors,

BEarly in his career he was recog-
nized among his colleagues in the field
of agricultural education as one of the
most knowledgeable persons in the pro-
fession. He possessed a high degree of
loyalty to the people for whom and
with whom he worked. He was a great
supporter of the total University pro-
gram, never did he belittle any aspect
of other departments. Likewise, he
stood behind Vocational Education in
the state and nation with all his
strength. The teachers of agriculture
and the students in the Arizena Chap-
ters of the FFA were his special delight,

“Doc” did not strive for personal
recognition but devoted all of his at-
tention to his profession, and his char-
acter was above reproach. He was
reserved in his attitude toward people,
tended to keep his own counsel, yet
he was a very friendly person. He rec-
ognized shortcomings, vet he invarialkly
emphasized the good points of the
individual,

Dr. Robert E. Taylor, Director of
The Center for Vocational and Tech-
nical Education, The Ohio State Uni-
versity, a former student, had this to
say about his old friend: “R. W,
Cline was a man for all seasons. That
is, in this modern age he truly repre-
sented and typified the renaissance
man. He possessed an extremely keen
mind, a sound philosophy, clear-cut
goals and objectives for both the
teacher and the student. Perhaps one
of Doc’s strongest suits was his em-
phasis on program planning and the
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importance of deliberately trying to o was “Com-
change individual behaviors and to ntry Elevator
alter and improve the agriculture of a : oy -Mabon and
community through sound, well- uridy I.lst(‘ad cgm-
planned teaching-learning programs. : g,,tf:lglorlessi3 ;ﬂghgg
He would be a contemporary in our BS[ &5?1322365 ro as.
current setting with its emphasis on gf-'several ttems on
behavioral objectives and relevant in- L of importance.*
struction.” ' _ . -~ and Clarence
Agricultural Com-
d Business” using
d'scale as Mabon

Dr. Cline received many special Douglas M. Carty
recognitions, mcluding The Service Cum?nings Heighis
Award from the National Vocational Abingdon, West Virginia .
Agricultura] Teachers Association; The 1965 edition of
Honorary American Farmer Degree :  Bfization magazine,
from the National I'FA Organization; eported on “What
the Distinguished Service Certificate, stiienta) Horticulture
.8, Office of Education; the Honor- _ the respondents to his
ary State Farmer Degree, and a special ck the degree of
Recognition Plaque for outstanding have no skill, some
contribution to the Arizona FFA As- degree of skill in the
sociation.

Perhaps these words by William
James best summarize the life and
philosophy of “Doc” Cline: “The great
use of a life is to spend it {for some-
thing that will outlast it.”

Competency stud-  Review of Competfency 4 . in his article, “Corn-

ies ~completed in Previous to the appear, in'Agricultural Supply
agricultural educa- competency studies in reses npetencies as very
tion range from work was done with joh little value and
farmer to feed store ) b ) operations, Competen identify understand-
employee, Thjs‘dl . have generally been of twa iy d ability needed by
lustrates a  wide- g type is in reality job ana}

spread belief that ) second attempts to ide ns in his study, “Train-

such  studies  are knowledge, understandin, he Greenhouse Grow-

ne(’:I(‘iidé United tions and skills desired b; iers to indicate the

XGOS Siates Office of Education listed the 0% DY an expert pancl. Most stug asic fundamental in-

following objective, among others, for 2 combination of surveys ident ssary for the greenhouse
3 ]

N ; - . . tasks that employees perfo les for the green-
X#:)cantlona.lI educa}m)in 11; agriculture: - identifying somgoﬁsé’s Oplz- : crop. understanding for
. - 2 ) in the performance of some: tag L
preps;_r mf tc;}f r{gatfzr:n ?Cg)éll?:tlfgrllaz Cﬁ: studies or parts of studies: th s on  competency
cu%ata, oD et P & upon job analysis attemnpt toiden eased, twenty-four
culture. ) . tasks or operations performe . 1th occupational OP;
el g o o S o o o 0 gl 9060
, H A eave (o e teacher the' sel o ! .
visors, or otl}qs_ responsible forhplannlrlltg o}:.)j ectives and learning expéri D ﬁi hﬁﬁ‘cadefcsl in .“I‘he
lcfarmng activitics 3}"& th)?utsc the results 1) produce competence, T b 0: o entlfylncgi
ol competency studies, Future revisions type of study, however, -att tent, Par reporte
- o of professional textbooks should offer identify for. the teacher th ong these were James
Four of the nine representatives of the OF instruction i.n the techniques of phases [ ooded 1o produce compete rocess F-or Determining
Advisory Committee, elected to summarize the  of the teaching process, task. petencies For The Per-

;epcir’rE c;:n‘ +:z_e r\!‘aﬁ?:;!ﬁ:i;:in;; r§";,,"'&52’,15:£' Teachers who are revising programs A review of several studies E:b_ﬁ:tia,l Activities For The
&g “flc,: IOIT;TIIH, met on Sept. 3 with Dr. necd to be able to use the results of the word “competency” appe: By Sales Personnel In

Sidney P. Marland, U.S. Commissioner of Ede- competency studies in planning cur- Agricultural Education _ dustry, anc_l the Loci at
cation, along with other members of the com-  ricula, The results of these studies serve early as the September 1964 iss ompetencies  Could be
miref' dod in the ab icture are. left 1o 2% @ checklist of objectives. Both stu-  Homer V. Judge is reported | racht listed nine actrvities
rigl:.lfi uNfr. g|en %.a!\fcl':[e}om:ﬂ. Presidleni, MNa- dents and te_a“CherS can use the results Z.. Stevens as having in progt ng a list of com-
tional Vocational Agricultural Teachers' Asso- of such studies as a subject matter as  study of employment opportu viedge, understanding,
ciation; Dr, Lleyd J, Phipps, Chairman, well as a guide to the selection of sub- peeded competencies in. 2 ded to perform each

Dopartment of VocationalTochricdl Educafor, jcct mater. accupations other than fauni
U.s. Co:‘)missioner of E:;Iucaﬁn:; Mr. C. M. The results of competency studies Agan, Teacher Education, Kat

Lawronce, Yice President, Agricuttural Educa-  should be used in planning occupational  University, reported the res! ioh of the Problem
tion Division, American Vocational Association:  experience programs. Teacher and stu-  study similar to several that:hal :
and Dr. James T. Hornor, Chairman, Dopart  go)i"ofike can use such data to deter-  titled as competency deter ¢ confusion exists
EZEL:;; Agricultural Education, Universify of mine a program of studies to provide “The employers were asked lers as to the idelntific:z_t-
Dr. Marland was much impressed with the  the student with specific abilities needed  from a list of forty-six technic oper problem for investi-
work which the committes is doing and with in an occupation or cluster of occupa- matter areas the special areds, °r defines competence as
the procedure which has been followed in de- 10 Thoge purposes and uses should edge needed by the workers. tate of being function-
yeloping guidelines for Carser Education in scrve as guidelines for the development The first study reported 18 t of having sufficient

g, h . : :
):g: l:l:sc[:jis..and Nafural Resources for the of competency studies. ricultural Education 1magaik Judgement or strength
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necded to perform an indicated action:
range of ability or capability,”1!

Should research identify the “indi-
cated actions™ and leave to the teacher
the selection of the learning outcomes
needed to produce ability or perform
the actions, using the latest technical
research and approved practices? Or
should research identify the “sufficient
knowledge, skill, judgement, or strength
needed to perform?” The first approach
appears to be a mere manageable and
valid problem for educational research.
The second approach becomes more
difficult and of less value due to the
rapidly changing techniques and ad-
vancing knowledge in the agricultural
industry and in technical research.
People outside vocational education
may have problems in relating specific
job skills to training goals. There is
little to indicate that employers have
occasion to actually analyze the knowl-
edge and judgments or understandings
needed in the private sector of the
economy to perform the tasks.

Model For Use of
Competency Studies

While therc are many other factors
that influence the teacher’s objectives,
subject matter, and student activities,
this chart of the process of determina-
tion of learning activities illustrates the
value and use of competency studics
based upon tasks performed.

Each phase contributes to the suc-
cceding phase(s).

Phase 1

Competency
(taken from a list of tasks
identified by industry personnel)

Phase II

Teaching Objectives
(learnings to be developed)

Phase TIT
Selection of Subject Matter

Phase IV
Teaching-Learning Activities
including Application and Evaluation

Phase V

Competence Developed
In The Student

It can be seen from this procedure
that the actual learning activities that
the student will participate in become,
in part, the end product of the process
initiated by a competency study.

An illustrative lesson plan in agri-
cultural machinery service using a prob-
tem solving approach from Krebs, For

More Effective Teaching®® might he:

1. Competency: {information to be
supplied by industry personnel
through researcher).

a.

ability to lubricate a hay baler.

2. Teaching Objectives: (to be de-
termined by teachers through
study of current research and ac-
cepted practice)

To develop:

a.
b.

C.

understanding of metal to metal
wear.

understanding of the action of
Iubricants.

understanding of economics of
maintenance,

. knowledge of types of lubri-

cants,

. knowledge of the parts of lubri-

cation apparatus.
appreciation of the value of a
quality job of luhtication.

. understanding of the operation

of lubrication of apparatus.

. skill in cleaning grease plugs

and oil points.

. skill in attaching Inbrication

apparatus.

. skill in operating the lubrica-

tion apparatus.

. understanding of the proce-

dure wused to locate lubrica-
tion points.

3. Selection of subject matter and
teaching aids:

a. printed materials,

b. visuals and models.

c. laboratory equipment and sup-

plies,

4. Teaching-Learning Activities:

a. examining baler parts worn
and scarred duc {o lack of
lubrication.

b. discussion of importance of
lubrication and identification of
results of lubrication.

c. identifying student problems
and concerns by listing “What
we need to know to be able to
lubricate a hay baler properly.”

d. demonstration,

1. selecting lubricants.

2. selecting and setting up
[ubrication apparatus.

3. location of lubrication
points.

4. preparing baler for lubrica-
tion.

5. lubricating baler,

6. cleanup and storing lubri-
cant and equipment.

e. student practice in performing
the steps in lubrication,

f. supervised study to clear up

remaining questions and con-

cerns from 4-¢ above such as:

1. How does the lubricant de-
crease wear?
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mental Horticulture Wang»
p. 224. 3
7Harold Bmkley, Agricy

5. Education personnel are respon-
sible for developing teaching ob-
jectives that will resultfm the stlli.- Magazine, “Compciontioy il
dents learning to perform tasks 150 Supply Business,” Augus
identified by industry personnel 34

8Warren Parsons, Agricyl;

through competency studies.
Magazine, Tlalnmq Needs Fey

house Growet April 1967,
IDavid F. Shontz Agricultiy
Magazine, “Studies CompleteL dn

March 1968, pp. 206-207
1"Raymond M, Clalk and
Meaders, Agricultural Educyii;
“The Functmn Approach Fgy
Clurriculum  Coentent Parg 1
p. 284, ciling James Albtacht
For Dctcrmmmgr Vocational. {
For The Performance of Rsse
For The Sales Function By 8y
In The Feed Industry, and: ‘th
Which The Gompetencies Clo
(unpublishes PhD  disserts
State University, 1966).
11Webster’s Third New Interna
tionary, G & C Merriam Co., p.id
1ZAlired . Krebs, For M
Teaching, (Danville, Illinojs::
staf}e Printers and Publisher
p. 4.

. How does the cost of Iubri-
cant compare to the cost of
wear?

3. How do labricants differ?

If this is an acceptable model of the
process for using the results of compe-
tency studies in teaching, then some
mferences can be made.

1. The competency can be stated as
the ability to perform a task.

. The method of performing the
task supported by current good
practice and technical research
should be taught.

. The respondents {industry person-
nel) to the survey used in the
study are most qualified to identify
the tasks performed in industry.

.. The teacher (all cducation person-
nel) must constantly seek out good
practice and technical research in
order to teach up-to-date subject
matter,

it strengths and
eacher and the

rules: Just as

y, students will play
nst the other in an
acial- privileges. For
cher may permit
hop while the other
fe teacher may resent
ns while another
erefore, it is very im-

1Lloyd J. Phipps, Handbook on Agricul-
tural Eduecation in Public Schools (Danville,
Illinols: The Interstate Printers and Publish-
ers, Inc. 1966), p. 376,

2Glenn Z. Stevens, Agricultural Educa-
tion Megazine, “S'udies in Progress in Agri-
cultural Education,” September 1964, p. 73.

IR. J. Agan, Agricultural Education Mag-
azine, “Kansas Studies Agriculture Non-
rarm Occupations,” July 1964, p. 15.

4E. J. Maben and Clarence E. Bundy,
Agricultural Edu-ation Magazne, “Com-
petencies Needed in Coun’ry Elevator Grain
Marketing,” January 1965, p. 171,

dyyilliam Li. Hamilten and Clarence E.
Bundy, Adgricultural Education Magazine,
“Agricultural Competensies in Retail leed
Bhsiness,” January 1965, p. 175,

6Gearge E. Yetman, dgricultural Educa-

tion Magazine, “What Employers In Orna-
i ) .
tudent involvement

1If they are divided

nsibifities should be
out the year, rather
ated. in a given period.
A vesponsibilities keeps
owledgeable about cur-
nd promotes stronger
relationships among a
if the total department

Barry Steiman
Woadlan High School
Woodburn, Indiana

Ron Hefty
Woodlan High School
Woodburn, Indiana

tion: FEach teacher
p.the students in his
he should attempt
m_mg students as time

departinent. For cxample;:
specialized in Horticulture wo
ably not want responsibility f
Agricultural Mechanics.

duties such as report forms, and de-
partment publiciey. A division of re-
sponsibilitics in these areas should be
made taking each teacher’s experience,
knowledge, and awvailable time into
consideration.

Kecping these generalities in mind,
the next step is to establish an order
to follow in working out an cxtensive
and preductive program that will meet
the needs of the students and the com-
munity. A suggested order of these
steps are offered below.

Expressed interest and abilities: Fach
person involved should know the in-
terest, expericnce and ability of the
others. This helps in future planning
and provides a smoother functioning

With the increased consolidation of
school districts in rural areas, the num-
ber of multiple teacher departments has
also grown. This is bringing together
for the first time men who were trained
and experienced in single man depart-
ments. Many of these men could foresee
a chance to increase the breadth and
depth of the Voecational Agriculture
program, However, the question which
immediately presents itself is how the
program responsibilities should be
divided? Compromises have to be made

" in such areas as goals for the depart-
ment, student-teacher contact, FFA
activities, rules for the shop and class-
room, teacher load, adult classes, farm
and placement visits, administrative

gsible. In some de-
person may be responsi-
ult education, but most
vilt’ offer two or three
ach teacher being in
a5t one serles

Set common goals: Co
are very important, It is e
as a team if each knows w
ments are to be sought. PL
goals are necessary, but con
jectives need to be set too.
thirty-five enrolled in Adu
Management, four State Fa
fifteen tractors painted of
agricultural mechanics.

Student - teacher contact

should be set up so a cross:
the stucents will come in ¢OR

After completing the
- check the total load
The more closely de-
ibility and total teach-
Hics equal for each teach-
\nony, enthusiasm and
e realized, One method
hieve an equal load is
fie the number of prep-
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arations per week for each teacher. A
strong department must have orga-
nized, enthusiastic and well prepared
instruction, Secondly, determine the
number of preps and amount of work
involved in the adult education pro-
gram. Many departments slight the
adult education portion of their total
program, but tremendous rewards and
support are lost if the community
aduits are not kept interested and in-
formed. Third, take a copy of last
year’s FFA Program of Work and list
all the activities. Try to estimate the
amount of time involved in each activ-
ity and the time of year the event
occurs. Fourth, determine who is re-
sponsible or divide the task of filling
out report forms, compiling statistics
on graduates, and producing depart-
ment public relations material. Finally,
remember that just because a [ist is
made it does not mean that one teacher
should not help another.

Communication, Cooperation and
Organization: In many ways, a mul-
tiple teacher department is similar to
a marriage, Cooperation, communica-
tion and organization are of prime im-
portance. Each teacher needs to accept
his share of responsibilities, perform his
tasks to the best of his ability, and yet
not interfere with a co-teacher in his
performance or hinder the team in at-
taining the department’s goals. Suggest
instead of criticize. Give instead of talke.
Share instead of being selfish, Say “We”
instead of “I”. Say “Ours” instead of
“Mine”. Many times one teacher will
have to cover for an activity that is
the responsibility of another. This shar-
ing and working together builds a
stronger department. The important
thing is to have someone responsible
for seeing that each specific task is
accomplished.

One of the best methods we have
found for long term organization is
to follow the above list of items. For
short term, day to day organization,
we meet each morning before school
starts and discuss the past day’s events,
the current day’s activities, and the
following day’s schedule. One other
item, -and perhaps the most important,
is to meet Friday after the high school
day ends. At this time we prepare a
list of all department and FFA activ-
ities for the coming week, the person
who is responsible, be it a teacher or
an FFA member, and a summary of
the past weeks events and the people

involved. We each take our tum at
typing a mimeographed copy and
running off enough sheets for admin-
istration, teachers, and student distri-
bution. This idea has returned benefits
in threc ways. First, it is an effective
organization tool. Second, we com-
municate, not only with each other,
but to the administration and students.
Third, at the end of each year we have
a neat, concise record of the depart-
ment and FFA activities for use in
planning the next year’s program, mak-
ing a new Program of Work, and fill-
ing out application forms and records.

Each of us has had teaching ex-
perience in another multiple teacher
department, and each has worked with
two other Vocational Agriculture teach-
ers. We have found that one cannot
emphasize encugh the importance of
communication, cooperation and or-
ganization. Even then, it will be six
months before you are pulling together
as a team and not as individuals. We
have not found our work load lessened,
but our program has become stronger
due to better planning and prepara-
tion.

An FFA First

Miss Virginia Nicholson, an adminis-
trative assistant in the U.S. Office of
Education, has become the first woman
to receive the Honorary American
Farmer Degree by the Future Farmers
of America.

The award, which was presented
during the 44th National FFA Con-
vention in Kansas City, is given an-
nually to those persons who have given
outstanding service to the FFA,

Miss Nichokon has served for 25
years as assistant administrator of
FFA’s national program in agribusiness.

In awarding the honorary degree to
Miss Nicholsen, the FAA noted that
her coordination of the handling of
materials to States relating to farming
and agribusiness education has sub-
stantially helped improve instructional
programs in this industry and that she
has played a key role in developing the
record keeping of the FFA Foundation,

Miss Nicholson alse has served for
many years as a secretary to the FFA
Board of Directors and the Founda-
tion’s Board of Trustees.
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In the fi.ve—year period from 1963
to 1968, there was a 45 per cent in-

ture in the Unifed States, incrbasing
from 952 in 1963 to 1383 in 1968
State supervisors of agricultural edu-
cation have projected a similar expan-
sion in the five-year period from 1968
to 1973, with almost 2000 multiple
teacher departments expected to be in
operation by that date. Thus, in the
ten-year period from 1963 to 1973, the
number of multiple teacher depart-
ments is expected to more than double,

The trend is not only toward in-
creased numbers of multiple teacher
departments, but also toward depart-
ments staffed by greater numbers of
teachers, State supervisors of agri-
cultural education have also predicted
that the greatest percentage increase in
multiple teacher departments from
1968 to 1973 will occur among depart-
ments with four teachers and depart-
ments with five or more teachers. The
number of departments with four
teachers is expected to more than triple
while the number of departments with
five or more teachers is expected to
quadruple. Departments with three
teachers are expected to increase by
about 70 per cent, and departments
with two teachers by 28 per cent.

This trend toward larger and in-
creased numbers of multiple teacher
departments will likely continue for
some years, spurred by a continued
emphasis on school district reorganiza-
tion into larger administrative units,
the continued improvement and ex-
pansion of existing programs of voca-
tional agriculture, and the development
of new programs. An important con-
tribution to the development of future

Dr. Don R. Herring

Department of Agricultural Education
Texas A & M University
College Station, Texas

crease in the number of multiple teach-
er departments of vocational agricul-

Dr, Willard H. Wolf

Department of Agricultural
Education

The Ohio State University

Columbus, Ohio

multiple teacher departments, and the
1mprovement of existing programs,
would be a set of guidelines for or-
ganizing and operating such depart-
ments, The implementation of sound
guidelines should result in improved
efficiency and effectiveness of depart-
mental operations, with the end result
being better quality programs of
greater benefit to students of vocational
agriculture in multiple teacher depart-
ments,

With the above considerations in
mind, a study was conducted in which
state supervisors of agricultural educa-
tion in the United States were request-
ed to identify vocational agriculture
teachers in multiple teacher depart-
ments and school administrators from
their respective states to participate in
the study. The selection process resulted
m 156 teachers and 1536 administra-
tors, representing 49 gtates.

The teachers and administrators were
asked to rate the importance of a list
of guidelines developed by a review of
research and literature, A reviewing
committee assisted in modilying and
refining the list prior to its submission
to the sample. The following five-point
scale was used to secure the opinions
of the teachers and administrators ag
to the importance of each guideline:

4—Of extreme importance
3—0Of considerable importance
2—Of some importance

1-—Of limited importance
0—Of no importance

A total of 279 instruments were re-
turned, representing 89.4 per cent of
the 312 which were mailed. Returns
were received from 143 or 91.7 per
cent of the teachers, and 136 or 87.2
per cent of the administrators.

The following guidelines comprise

the individual items or comh;
that were rated 3.00 or highe
groups, indicating considerah
treme importance on the sesl

Organizing Multipli
Teacher Depurfme' i

1. One persen in the multapi
department should be dg

. The departmental chain
be selected by the school
strators after consultatio
teachers of vocational agric
. the department,

. Selection of the departre
man should be based upor
criteria, and should inclug
lowing:

a. understanding of the
agriculture program an
lationship with the tot

people in the communi
. organizational ability. =
. communication ability:
. leadership ability,
. personality.

be responsible for coordina
total vocational agricultur

serve as liaison between the
of vocational agriculture if
partment and the school
strators, and give leadershi
departmentai program, -

. Adequate time should be
in the schedule of the depa:
chairman to enable him:
nate and administer th
the department effectively

6. For his added administrative
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the departmental chairman

atal chairman
ognucd by the
uld be pro-
" salary com-

rtal staff meetings
ie purpose ‘of

d:he assigned the
¢ the general co-
ajor. components of
tich as the FFA, the
rogram, and the
shischool classes or

0 areas of the
bhe:based on a care-
1 of the requirements
he individual apti-
, experiences, and
staff members,

‘of teachers (o areas
hould be determin-
ental chairman in
th the teachers,
ments should be ap-
the school administrators.

do such things as

to_contcsts, and take
whibits to fairs.

riculture

srogram of vocational
r the immediate future
1ge program should be
itly: by all teachers in

should seek the advice
tion of the advisory
in' developing the pro-

hould be responsible
ing the program for his

a,rea( s}, using the re-
the staff in planning as

et should present his pro-
the ‘other teachers in de-
staff meetings, enlist
embers to assist him in
g parts of his program,
riate, by utilizing their
eresty and abilities, and

(4814

strive for an equitable division of
responsibilities among the tcachers.

. The departmental program should

be approved by the school admin-
istrators.

Budgeting, Inventorying,
and Requisitioning

. Tiscal budgets should be prepared

jointly by stafl members.

. The departmental chairman should

be responsible for presenting the
budget to the school administrators.

. Requisitions for expendable items

and capital equipment by staff mem-
bers should be approved by the
departmental chairman before they
are submitted to the administrators.

. The departmental chairman should

assign specific inventorying tasks to
staff members, and then collect and
arrange the inventories info proper
order for submission to the admin-
istrators,

. The maintenance of an inventory

file should be the rcsponsibility of
the departmental chairman.

Responsibility for
Records and Repeorts

. The departmental chairman should

coordinate the reporting activities of
the department.

. Specific organization reports, such

as those pertaining to the FFA and
YFA, should be prepared by the
members of the staff who are re-
sponsible for coordinating the sep-
arate phases of the program.

. The departmental chairman should

check completed reports and secure
administrative approval if necessary
before submitting them.

. The departmental chairman should

maintain a file of departmental re-
ports.

. A cumulative record of students

should be kept in a central file
available to all teachers.

Genaral School Duties
of Teachers

. The school administrators, depart-

mental chairman, and staff members
should agree upon the general school
duties and responsibilities of the
vocational agriculture staff.

Public Relations Activities

. The departmental public relations

program should be a joint effort
of all staff members, with one mem-

i.

ber designated to coordinate the
program,

. There should be an equitable dis-

tribution and appropriate recogni-
tion of activities and events involv-
ing all teachers in the department.

. The teachers of vocational agricul-

ture should jointly determine those
agencies in the community with
whom persons in the department
should cooperate.

. The division of responsibility toward

agencies in the community should
be decided cooperatively among the
teachers in the department,

Teaching High School Students

The teaching of high school stu-
dents of vocational agriculture should
be assigned to staff members in
accordance with the local program
of instruction being followed, wheth-
er by class, course, module, or area.

. The curricular assignments should

be determined by teacher compe-
tence, teacher interest, teacher ex-
perience, and teacher ability with
various age groups.

. An agreeable policy should be ar-

rived at and followed consistently by
all teachers pertaining to standards,
methods, and techniques of grading
and discipline,

. Teachers should have teaching as-

signments so that a student pursuing
a four-year program of vocational
agriculture would have the oppor-
tunity to take courses with two or
more instructors,

. There should be provisions for suh-

stitute teachers in cases where staff
members of necessity are away from
the school.

On-Farm ond On-the-Job
Supervision of Studenis

. Each teacher should supervise the

occupational experience programs
primatily of those students whom he
teaches.

. The methods for keeping occupa-

tional experience records should be
uniform throughout the department.

. A departmenial file should be main-

tained on each student’s occupa-
tional experience program including
scope of program and teacher wvis-
itation records, indicating dates,
visits, problems discussed, and other
pertinent information.

On-farm and/or on-the-job Instruc-
tion and supervision of adult farm-
ers, young farmers, and adults

2
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. The

in off-farm instructional programs
should be the responsibility of the
instructor in charge of the class.

Developing Deparimental Policy
and Coerdinating the Use of
Facilities and Equipment

- The devclopment of a written state.
ment of departmental policy should
be a joint effort involving all teach-
ers in the department and the local
school administrators.

Written statements of departmental
policy should be made available to
all teachers in the depariment and
the school administrators,

- There should be a continuous in-
terpretation of departmental policy
through periodic study in staff meet-

ings. Provision should be made for
review and revision of policy at
periodic intervals,

- The departmental chairman should

assume responsibility for coordinat-
ing the use, care, and maintenance
of facilities and equipment in ac-
cordance with established policy.

Selecting an Additional
or Replacement Teacher

departmental chairman, in
consultation with other teachers in
the department, should be responsi-
ble for recommending to the school
administrators that a department
should add an additional teacher,

. The seclection of an additional or

replacement teacher should comple-
ment the abilities and interests of
those teachers presently employed in
the department,

. Teachers should be selected who

can work in harmony with the other
staff members.

. The departmental chairman and his

staff should recommend one person
to the school administrators, who in
turn make the final decision and
recommend one person to the board
of education for employment,

Program Evaluation

- A periodic evaluation of all aspects

of the program should be a com-
bined effort of all staff members.

TODAY'S REALITIES . ..
TOMORROW'S FUTURE

Dan Theno
Agriculture Instructor
Oregon High School

Ovregon, Wisconsin

Changes must occur in the curricu-
lum in vocational agriculture to meet
the occupational realities of today. This
means converting our programs in
“production agriculture” to “agribusi-
ness” , ., . and there is a difference.
The term production agriculture”
connotes learning activities stressing the
basic, practical skills and abilities neces-
sary in farm operation, “Agribusiness”,
on the other hand, refers to the scien-
tific and technical aspects of agricul-
ture with emphasis on the non-farm
agricultural occupations where most of
our students will be heading. Curricu-
lum is one area where not only we as
individual teachers, but also our pro-
fessional agricultural associations, have
been lax. It’s time to make a concerted
effort to modernize our curriculums so
that we may attract inore career-or-
iented students and give them the type
of training they want and need. _

We need to improve our public re-
lations and in doing so we might
accomplish several goals, We will im-
prove our image with the general
public; we can build enthusiasm in
our students and give them a feeling
of importance and belonging; we can
encourage increased enrollment, pro-
vided our programs are changed to
meet the occupational realities of
today; we can lend credibility to agri-
cultural education in our legislative
halls; and having accomplished the
first four, we can expect feedback
which will encourage and reward our
efforts as teachers.
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orned with the topic? Get

aeeded is a combined effort
nd our professional as-
sing other forms of mass
‘radio and TV, to bring
f vocational agriculture
ople. FCC regu!ations require
"V companles to reserve
announcement time for
messages. The only cost
he user is the imitial cost
the announcement, Let’s go

i

has been a proud, well-
oup from iis inception,
ts programs and structure
odified to promise a future
its past accomplishments.
m, the FFA must be
the needs and expecta-
oday’s agriculture student,
several areas where change
ar: in the FFA: (1) the
1d ‘be broadened; (2) the

What would you think if th
dent of the United States ha
official title of “Head of Wasi
posal?™ Or if your local high
was named “Joint Prison No, 1
what de you think of a nationa
ization that purports to be for all
tional agriculture students calling
“Future Farmers of America?:

Without knowledge of the pro
the name to the outsider describes
the organization is, When,
to Central Region FFA Vice-Pre
Wayne Humphreys, less than thr
of ten Future Farmers are
future farmers, are we really desc
ourself accurately? TInstead o
time and resources trying to expl
school boards, students and ‘p
that we're something differen
what we call curselves, let’s
selves what we are. It's timeito
the FFA a broadly-based nami
will include the farm student 2
future farm operators along
majority of our students who
be entering agribusiness occupal
Changing our label is not a ¢
but it is a cure for part of our id
problem,

cts: should be accepted and
din areas of student occu-

changes we must bring about
tural education are not easy.
a curriculum or organizing
or restructuring the FFA
work and dedication, But
scome. The contemporary
today need learning exper-
lat ate real, that are interesting
isfy the personal goals of
‘Will we, as professional
‘Instructors, have the will
ge, and the foresight to cause
nstead of responding to them?
‘the dialog, the thinking and
tization that the important
will take. Let's bring about
‘agricultural education now
secure its future in the years

The mass media is one of the
effective means of conveying a1
to people. Let's use it. Mo
probably have some program
licity in our local newspapers, bt
papers, have only limited success.
many of you read the women:
or the business page if you- 2

oy

18e” may be defined as ‘‘de-
rom traditional norms, value
0 habits.” Change must have
9ai; the improvemment of some-

kX

thing, not the destruction of something,
It must have purpose, direction and
timing. Change can be evolutionary or
revolutionary, voluntary or involuntary,
guided or mis-guided. But, regardless of
its form, change does and will occur
in agricultural education as it will in
anything else.

In order to set a bearing on the
direction, purpose and timing of
changes that should occur in agricul-
tural education, let’s look at the pres-
ent. From my viewpoint the picture in
agricultural education looks bleak, The
1968 Amendments have generalized
vocational education and our insurance
on funding has been liquidated. Our
national leadership in the Office of
Education has been reduced. The
Future Farmers of America is suffering
from a membership lag and doesn’t
address itsell to the needs of non-farm
agricultural students, The public has
a stereotyped version of a modern day
agriculturist fresh from the screen of
“Hee Haw™ and “Green Acres”. Many
vocational agriculture departments are
relying on outdated curriculums and
are lax in providing career guidance
in meeting the occupational objectives
of today’s youth, Enrcliment in voca-
tional agriculture is suffering and we
are losing agriculture departments in
arcas that could supply many fine agri-
business leaders for the future. These

are but a few of our problems and.

you could add to the list. The question
remains, however, are we willing to
respond to these problems through in-
tellicent dialeg and investigating? Let
me address myself to three areas where
I hbelicve our problems are most
localized: curriculum, image and FFA
programs.

How many of you would recommend
to your students to raise lard-type hogs
when meat-type hogs are what the
consumers are asking for? Assuming
that the point has been made, how,
then, can many of wus justify a
straight production agriculture curricu-
lum when the energetic, restless youth
of today (our consumers) are asking
for contemporary learning activities?
Statistics show that approximately 40%
of the American work force is engaged
in agribusiness while only 3% is en-
gaged in the operation of a farm
enterprise, One of the old philosophies
of education is to teach “where the
student is at”. My philosophy is to
teach “where the student is going”.

What Others ‘
Are Doing

Occasionally iterns come across the
editors desk that spark an idea. In the
pictures below are two such items —
a program of recognition for outstand-
g teaching and outstanding Doctoral
study. Both awards were made rvecently
at the National Meeting of the Amer-
ican Agricultural Fconomics Associa-
tion held at the University of Southern
Illineis, Carbondale, Ilinois,

Michael D. Boehlie, right, Oklahoma State
University Assistant Professor of Agricubtural
Economics, receives the American Agricultural
Economics Association Doctoral Thesis Award
for his Ph.D. dissertation at Purdue University.
Making the presentation is Professor Willard
Williams of Texas Technological University,
Lubbock, Boehlie, a native of lowa, is a 1965
graduate of lowa State University.

i
4
i
3
i

Oklahoma State University agricultural econo-
mist John W. Goodwin, right, was awarded
the American Agricultural Economics Associa-
tion's Distinguished Undergraduate Teacher
Award for 1971 from Professor John Malone
of the University of Nevada, Goodwin, a native
Oklahoman and graduate of the Panhandle A
and M College in 1956, was selected from
university teachers with less $han fen years of
sorvice.
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Johnny M. Johnson
Assistant Professor
Tarleton State College
Stephenville, Texas

On the job train-
ing and work ex-
perience programs
are becoming wide-
ly accepted by vo-
cational educators.
Numerous studies
have been conduct-
ed on manpower
requirements for
certain occupations,
Many training programs have been
initiated on the basis of these man-
power studies which showed that.a
certain number of workers are needed
in a certain occupation. It does not
seem possible that so many programs
have been founded upon this criterion
alone. Why is this true? Certainly, pro-
grams should be based upon needs of
students and not employer needs alone.
What then needs to be done? Educators
need to learn more about the working
conditions on the job for which they
are traming students.

We have dealt too long with skills
needed by workers and number of job
openings. These pursuits need to con-
tinue, but only after it is certain that
the jobs for which students are being
trained will provide a level of living
acceptable to the students. In far too
many cases, teachers are preparing
youth for job placement without any
knowledge of wages, hours, physical
requirements, and other working con-
ditions. Are young persons being pre-
pared for entrance into occupations
which will provide their needs?

It i3 realized that an air of criticism
has prevailed in the opening para-
graphs of this article, This was in-
tended. If educators are not willing to
evaluate their own program founda-
tions and -to criticize and to change
them, then surely trouble is just around
the corner.

Let us take a positive look at what
needs to be and what can be done. A
logical order to developing training
programs would be:
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1. Identify those occupations which
need more employees.

. Identify the working conditions
that exist in these occupations.

Determine the needs of students
in reférence to their acceptable
standard of living.

Determine the skills and knowl-
edge needed for employment in
the chosen occupations,

. Combine the information to pro-
duce a student adequately trained

for an occupation which will he -

satisfying to him in terms of in-
dividual values and beliefs.

Many of the above steps have been
taken by educators. Manpower require-
ments have been studied, essential skills
have been identified, and students
needs have been analyzed. The missing
link is that of understanding the oc-
cupations. This must be done if stu-
dents are to make realistic job choices.
It is recognized that a few studies have
been conducted in the area of working
conditions, but this should become the
priority research topic if job prepara-
tion programs are to survive.

One approach to studying working
conditions was made last year by the
author. The title of the research project
was “Requirements and Opportunities
for Entry Workers in the Occupations
of Producing and Marketing Orna-
mental Nursery and Greenhouse Spe-
cialities.” The purpose of the study was
two-fold, Knowledges and skills needed
were identified and working conditions
were studied.

The study was limited to growers of
general line-out nursery stock., In the
nursery business, a grower is one who
produces 50 percent or more of the
stock he sells. The sample for the study
consisted of 30 out of 224 general-line
growers in Texas. The sample was
drawn from the five areas of Texas
which had the greatest concentration

of nurseries. Naturally, this included

orticultural work-
‘to enter employ-
ialdraan, greenhouse
sneral worker level.

“ horticulture as
ion field must be pre-
vork long hours at low
onsiderable Jlength
fore they can hope to
agerial positions.
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nowledge and skills
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larger cities. A personal intery;
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certain  working conditios
various locations or betweeri by
of different sizes. The Ffolloiwin
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requirements in the job ares
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classifications in the induss
Manager -
Common laborer
General worker
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Ball and burlappes
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Willingness to work ang
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than is a high school dipl
In the summer of 1968 e
workers were paid an
hourly wage of $1.50 wit
of $1.40 to $2.00. -
Vacation and zick leave
negotiable between employ
employees. No establishec
seems to exist within th
Large businesscs, in gen
higher wages to beginmung
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being studied. Emphasis should be
placed on the identification of working
conditions. Perhaps many have declined
to do so because of a fear that business-
men would be hesitant to talk freely on
the subject, In conducting this study,
the researcher found that nurserymen
were very helpful and understanding.
They were very interested in contribut-
ing to the development of training
programs, They were very interested in
contributing to the development of
training programs. They were very in-
terested in acquiring employees who

know the working conditions involved
in the nursery business. This would
provide them with a labor force which
would probably be happier and more
productive in their particular businesses,
With this type of attitude prevailing
among businessmen, it seems that vo-
cational educators should move rapidly
into the field of identifying working
conditions before placing students, If
this is done, one can then say that
students are entering into occupations
which they have chosen based upon
their individual values.
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Dennis Dazey, [right), State President of t+he lilinais FFA, President Nixon, Governor Ogilvie of lllinois and the beautiful queen ofl co“u'n.fyf
watch while an exhibitor shows his holstein cow at the lliinois State fair. {Photo by the Chicago Tribune]

by Robert Walker,

University of llinois

: e
Clemsal Harry, Vocational Agriculture Teacher at Folsom Jr. High o PR e
School in St. Tammany Parish, Louisiana explains fo his administrators, Meb Warner briefs Ron Lindeman of Sleepy Eye and John
Principal Alfred Greenwood, {center), and Assistant Principal Earl of Springfield, vocational agricuiture teachers, who spen

.McCr
t 3

Warren, {left], a skill in horficulture heing put into practice by some studying the Grain Terminal Asscciation as part of a gra toto]
of his students. {Photo from J. C. Simmons, Area Supervisor, Franklin- in agricultural education at the University of Minnesota. {photo

ton, Louisiana) Farmers Union Grain Terminal Association)






