Professional organizations play a key role in IneBervice Bducation. To supply the
increaging demand for Agricaltural Professional Personnel, NYATA operates a Caverr
Buoth each vear in conjunction with the Natonal FFA Convention. Bamn Btenwel, new
Ausistant NYATA Fxecutive Secretary, assisied with last wvear’s hooth, (phete from
Rarg Stevzel) I

by
Richard

Douglass

“Feing Involved” and “Hands On” are key
words for Ln-fervice Feducation, “Graln Geads
ing” snd “How o Sst wn Judging Cwomtest’
are tho toeples at this in-Bervice Workdhop.
(photo suppHed by Richard Bringebon, Co-
grdinator, In-Serviee Agricohural Teacher Td-
on, Pmlversity of MNebraska.)

November, 1972 Number 5

“Clareer Dducation”  The theme of many
Tn-Sorvies Workshops In 1972, T, Duane
Meilsen, Project Manager for Qarese Bd
ueation Development Task Fores,

bolped the Webraska State Depart
Fducation defing their role
eathen, (phoie by Richard Doughsss)
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This month’s theme suggests there
is or should be transition in agricultural
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;' sincere Interest in the future 'of agri-
culture and agricultural education, and
the use of a rather hazy crystal ball.
aterial is more of a summary of the situati.on and
Hot original thinking on the part of this guest
will, however, take full responsibility for those
ong: you think are out in left field. .

reer Education will be the greatest single influencing
ffecting education during the next 10 years. A com-

" Moore

Editorials
EVERYONE CAN BE
"INSIDE LOOKING OUT~

sonnel. The only persons from these listed who kn?cw.wba’f
is actually being taught and what is being learned “within
your program are (1) you, (2) studex.lts alveady enrolled
and (3) perhaps your advisory committee. All th‘(‘a otl‘ler
~n~ups generally observe your program fro¥n_ the “outside

* in,” and make judgments and decisions based on

:ls you have given the various parts of your prograrm.

you use Ag 1, Ag 2, etc., to identify the high.sc‘:hool

how do school board members, school a,dﬁumstrz%—
wdents, parents, laymen and others know what is
he courses?

hallenge you, as a quick and easy way c'>f starting an
transition,” to use descriptive course tltlles that de-
ke major emphasis in the course. Insist that the
ive titles be used in all places and situations w}}ere
ses are identified. Use action titles, i.e. “Basic L1v1_3’-’
oduction,” “Small Engine Maintenance and Care,
Business Management,” “Home Grounds I:I’O‘I‘"txcu%—
Tractor Engine Maintenance and O\:?rﬁaul,' Agri-
Supplies and Service Occupations, -Agrlcu’lamral
2s Occupations,” or “Greenhouse Hor‘gculture. _We
onsiderable work and decision makl‘ng goes into
ng a meaningful career oriented series of courses
seal school. Why not “advertise” these courses to
oards, administration, laymen and‘pr‘ospev:.:tlve stu-
the best possible way; with descriptive titles that
ents what is inside the courses—RDD
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ogram of Career Education includes. awareness of
Id of work, exploration of occupations, 11%-depth
ion of selective clusters, and career preparation fo.r
mts. If successful, this program will mark a signifi-
ning point in education which unti_i now ha§ largely
! youngsters a basic education r:urnculum with little

or the development of career interess.
> would have to be for sin and against motherhood
unt the influence of a program designed to involve
ents, at all ages, all teachers, a]l‘ parents, all the sub-
. matter being taught and all the jobs n the world of
work, In agriculture, this means that our high school, tech-
nical school, and community college programs must be pre-
pared to do an even better job of teaching, as thes.e _}Ob-
oriented. students enter our agriculture classes for spe(nahged
occupational training. The success of the career education
concept depends on the quality of the specialized occupa-
tional training, successful placement and the work success
of our employed students. The part we are to play in the
) (Continued on next page)
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-_Y_our Editor

This month’s theme suggests there
is or should be transition in agricultural
education. Transition from what to
what? I would suggest the meaning lies
in making the local program of voca-
tional education in agriculture better
meet the occupational preparation needs
of youth and adults than it perhaps
now does,

The concept of “Career Education”
has built into it the idea that the entire

_tl_QnELi curricufum should be designed to prepare youth

‘ito the world of life and work. Each educational

jlays a particular developing role, with the youth being

serve and understand how his educational experi-
relevant to a “world of life and work goal” he

il define and set during his progress through the school’s
gnal program.

the purpose of this issue to. “open the door” to

ept of “Career Education,” in preparation for the
jssies which will include more specific themes.

.1 suggest one form of transition that may be help-
u as a local agriculture teacher who may be con-
aking some changes. Let’s identify the persons
about and work with your program. These in-

ou, the school board, school administration, your

ommittee, fellow teachers, young men and women

- parents, local laymen, and state and national per-

|lllIlIlIIIlI“HlIIIIIIiIiIIIIIIIIIIlI!IIlIIIIlHIIIllllllllI!"IIllllIllllllllll!llllllllllllIUIIIIIIIIIIIIKIIIIIIIIIIlIIiIIIIIlIllIlIIlIIIIIIIIIIIIIIIIIIlIIIlIIIlIIIllIIllllllllllll!lllm

......... Ol

CGarlos H, Moore
State Supervisor
Agricultural Education, Arizona

Fvery few months one of our na-
tional publications prints an article on
agriculture in transition. The over-
exposure of this subject makes it diffi-
cult to come up with many new and
earth-shaking predictions. The following
projections are the result of personal
contact with many individuals with a
sincere interest in the future of agri-
culture and agricultural education, and
© the use of a rather hazy crystal ball.
terial is more of a summary of the situation and

ly ‘not original thinking on the part of this guest
L will, however, take full responsibility for those

ns you think are out in left field.

C_ reer Education will be the greatest single influencing
ffecting education during the next 10 years. A com-
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Editorials

EVERYONE CAN BF
"INSIDE LOOKING OUT"

sonnel, The only persons from these listed who know what
is actually being taught and what is being learned “within”
your program are (1) you, (2) students already enrolled
and (3) perhaps your advisory committee. All the other
groups generally observe your program from the “outside
looking in,” and make judgments and decisions based on
the labels you have given the various parts of your program.

If you use Ag 1, Ag 2, etc., to identify the high school
courses, how do school board members, school administra-
tors, students, parents, laymen and others know what is
inside the courses?

1 challenge you, as a quick and easy way of starting an
“image transition,” to use descriptive course titles that de-
scribe the major emphasis in the course. Insist that the
descriptive titles be used in all places and situations where
the courses are identified. Use action titles, i.e. “Basic Live-
stock Production,” “Small Engine Maintenance and Care,”
“Farm Business Management,” “Home Grounds Horticul-
ture,” “Tractor Engine Maintenance and Overhaul,” “Agri-
cultural Supplies and Service Occupations,” “Agricultural
Resources Occupations,” or “Greenhouse Horticulture.,” We
know considerable work and decision making goes into
developing a meaningful career oriented series of courses
for a local school. Why not “advertise” these courses to
school boards, administration, laymen and prospective stu-
dents in the best possible way; with descriptive titles that
tell students what is inside the courses!-—RDD

st Editorial ... AGRICULTURAL EDUCATION
IN TRANSITION

plete program of Career Education includes awareness of
the world of work, exploration of occupations, in-depth
exploration of sclective clusters, and career preparation for
all students. If successful, this program will mark a signifi-
cant turning point in education which until now has largely
provided youngsters a basic education curriculum with little
regard for the development of career interests.

One would have to be for sin and against motherhood
to discount the influence of a program designed to involve
all students, at all ages, all teachers, all parents, all the sub-
ject matter being taught and all the jobs in the world of
work. In agriculture, this means that our high school, tech-
nical school, and community college programs must be pre-
pared to do an even better job of teaching, as these job-
otriented. students enter our agriculture classes for specialized
occupational training. The success of the career education
concept depends on the quality of the specialized occupa-
tional training, successful placement and the work success
of our employed ‘students. The part we are to play in the

(Continued on next page)
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The success of the career education
concept depends on the guality of
the specialized occupational lraining,
successful placement, and work suc-
cess of our employed students.

future of Career Education may well depend on how much
leadership we provide in the development of teaching ma-
terials and the activities to be used in the orientation and
exploration phase. The degree of this influence will also
depend on the ability and desire of our educational and
political system to finance the re-tooling and re-training
necessary 1o achieve this monumental change in the direction
of American education.

Opportunities for careers in the broad field of agri-
culture will continue to increase, but oppoertunities for a
young man to enter full-time production agriculture will
continue to decrease, due to capital requirements, mechani-
zation, and fewer but larger farm units. Capital require-
ments are increasing to the point where, under the present

tax structure, it is very difficult to earn and save enough

money in one lifetime to pay for a farm or ranch and
the inventory. -

Increases in population, larger family incomes, more
leisure time, and the growing concern for the quality of
our environment should improve job opportunities in the
natural resources, comservation, and outdoor recreation
areas. There seems to be a minor trend among young people
toward “getting back to the soil” Small farm units will
increase in number as part-time farmers search for a new
life style. We will see greater involvement in zoning, land
use planning, multiple land use and privately owned busi-
nesses which provide {acilities for hunting, camping, fishing,
water sports, hiking, picnicking, etc.

More courses will be offered for the part-time farmer,
hobbyist, retiree, and animal lover. We will see a revival of
such courses as gardening, horseshoeing, and floriculture. A
host of new courses will be added, catering to the renewed
interest In our environment.

Within the next five years the shortage of agriculture
teachers will end, and there will be a trend toward a higher
degree of specialization; horticulture, mechanics, natural
resources, ete.

Teacher certification requirements for vocational teach-
ers will become more realistic. Procedures and policies will
change to make it easier for Agriculture Science graduates
to meet certification requiremnents. More consideration will
be given in evaluating the practical experience and spe-
cialized training of individuals.

There will be a decrease in the number of vocational
agriculture teachers on twelve month contracts. The year-
around employment of an agriculture teacher will no longer
be automatic. Summer employment in many cases will be
covered by a separate contract based on very specific assign-
ments, such as summer co-op prograims, ieaching classes, and
involving a detailed written program of supervision of occu-
pational experience at the student’s home, in industry, or
on the school land laboratory.

There will be an increase in Federal and State support
of Career Education; a decrease in direct Federal control;
but an increase in Federal influence as funding policies are
changed to modify, direct, or initiate programs.

100

Agriculture will continue to be faced by labor problep,
therefore, mechanization of the agriculture industty wj
continue. There will be a need for more spemahzed trainiy
for employees who will be operating and servicing high
sophisticated equipment, Farm owners and imanagers
the future will receive metre training in labor relati
negotiations, and labor laws.

The school will assume the responsibility for providig

occupational experience for an increasing number of sk

dents. More schools will use land laboratories, shops, gree;
houses and cooperative programs to provide work expér
ence for their students. The number of crop and hvesto
projects conducted at home will continue to decrease,

We will do a better job of serving students by offerin
well-developed “specialized programs, rather than a list
general course offerings. The opportunity for a student 4
specialize in the 11th and [2th year will not only increas
but the trend will continue into the 13th and 14th yes
Teachers will become better oriented to the needs of tfy
students and more concerned with where the jobs are no
and will be in the future, School personnel will assur
greater responsibility for placement and follow-up.

We will have more multiple teacher departments wi
a higher degree of subject matter specialization.

There will be more girls in vocational agriculture b'

only a slight increase in the number of women teachin

agriculture,
The pressure to reduce costs of education will contiriy
resulting in larger classes and a greater use of the twelv

month school year. School consolidation will eliminate man
of our small rural high schools. We must improve accouty
ability. ' In the future we must know how many studen
were trained, what did it cost, how many were placed an
how successful were they on the job.

Currently many states place a very low priority. o

adult education, and adult enrollment as reported natio
ally is decreasing. When we consider the budget problem
facing school administrators and the bookkeeping proc
dures which in many states combine adult with communil
college enrollment, 1 antlmpate very little increase in adi
cnrollment.

The popularity of co- op programs and a clogser workm

relationship between the school and the agricultural com
munity will continue. '

The name of the Future Farmers of America W

change. There is a general agreement among the leade
ship that a change should be made, but as yet we call
get together on what the new name should be. Sooner
later we will face the cold facts that the majority of O
vocational agriculture students will never be invelved:
production agriculture. They do not see themselves as futu
farmers, An early name change would be healthy for
FFA organization.

The FFA degree systern will be modified to allo

greater recognition for members not engaged in productlo
agriculture. There will be less emphasis on economic su
cess and more upon personal growth and leadership’ d
velopment.

Rapid growth of the FFA Alumni Assomatwn.

require dynamlc feadership at all levels. Due to reducti©

(Goncluded on page 10
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i idea; funerals™

Transition has
especially charac-
terized agricultural
education during
the last decade.
Many changes in
instructional pro-
grams have been
significant and they
continue to spread.
But many obhservers
on ble positions apparently view
ges as inadequate. Agricultural
‘whether they be teachers,
lucators, oOr supervisors, are
ngly being asked to assume as-
ats in areas other than agricul-
education. In too many quarters,
ral education s fighting to

¢ examination of some com-
tudes held by agricultural edu-
I help explain some of the
‘dilemma. There is general
“that attitudes and beliefs
way of influencing the way we
se attitudes and beliefs tend
n constant in spite of the over-
" social change occurring
us’ each day. Herein lies the
‘the problem: The things we
earned about agricultural edu-
wthe past, either consciously
ciously, have kept us from
fing objectively the proper role
wltural education in today’s
‘world, We are blinded by our
xperiences.
tild say to leaders setting out
m- agricultural education that
are essential first.
‘commonly held, conservative
out the nature of agricultural
n’ must be buried. The “fu-
sential to the reform of agri-
ural education are as follows:
ury the notion of the perhaps
ever correct rural ethic that
___I‘al life” is somechow superior
o:any other way of living, No
pirical evidence exists to sup-
ort . this notion. Tts continued
resence in the thinking of some
cultural educators creates a
ubconscious attitude that agri-

TTUDES BETA

Earl B. Russell®

The Ohio State University

cultural education really has little
to offer urban students. We need
only to look at our dismal per-
formance in urban areas to se¢
the possible effect of this notion.
How often have you heard our
leaders refer to “rural” Ainerica
as though agricultural education
does not or should not exist in
“urban” America?

. Bury the notion that production

agriculture must continue to oc-
cupy “center stage” in agricul-
tural education programs. Num-
erous studies show that careers
in production agriculture are a
minority of the total career spec-
trum in agriculture. Yet most of
the students enrolled in vocational
agriculture nationally are still in
production type programs. We
have our priorities reversed. Un-
fortunately, the FFA name and
activities help maintain this out-
moded idea.

Bury the notion that a broad
knowledge of production agricul-
ture is basic to one’s performance
in most agricultural careers. Al-
though research is contradictory
on this point, logic suggests that
agricultural production is no more
basic to the performance of most
agricultural jobs than is, for ex-
ample, ornamental horticulture or
agricultural resources. Each class-
ification of agricultural occupa-
tions should be supported by its
own body of knowledge and prac-
tice. Increasingly, leaders in the
broad agricultural industry are
saying that a knowledge of busi-
ness principles and practices is
essential for success in agricul-
tural careers.

. Bury the notion that agricul-

tural education no longer has
a production agriculture (farmer}
image. The agricultural educator
who believes in this notion is
either naive or sadly out-of-touch
with the majority of opinions of
the general public and students.
Particularly distressing is the fact
that many agricultural educators

The Center for Vocational and Technical Education

are reluctant to make objective
research studies on this issue, ap-
parently for fear of what may bhe
discovered. As long as the “FFA”
letters represent our youth orga-
nization, efforts to change the
image will be hampered,

Bury the notion that only rural
people are interested in agricul-
tural careers. This does not mean
that agricultural education pro-
grams now in existence are at-
tractive to urban dwellers in large
numbers. Only a few, far too few,
agricultural education programs
which attract urban students are
in existence. The fallacy of the
above notion is evident when we
examine the home origins of col-
lege students enrolled in orna-
mental horticulture, landscape
architecture, forestry, and veteri-
nary medicine. A very large per-
centage of these students come
from cities and not from farms.

. Bury the notion that only a small

proportion of agricultural careers
are available to women and con-
sequently enrollment of girls in
agricultural education programs
should remain low., The present
male-female proportion in agri-
cultural careers in no way should
be interpreted to mean the pro-
portion of women workers should
remain low. Studies in technical
education reveal that women are
often superior to men in many
technical areas. Use of the Walk-
er Agricultural Interest Inventory
with suburban eighth graders in
Illinois revealed as many girls as
boys were interested in plant and
animal sciences. ‘
Bury the notion that students who
excel in vocational agriculture
classes and youth organization
activities do so BECAUSE of
vocational agriculture. Agricul-
pural educators have been noto-
riously eager to claim credit for
“producing” successful students.
It is likely that, in a vast ma-~
jority of these cases, the same
(Concluded on page 111)
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Jack E. McClaskey
Vocational Agriculture Instructor
Girard High School
Girard, Kansas

What does Agri-
cultural Education
in Transition mean

If everyone understood our production
program in this concept there would
be little doubt as to the value of a

to you? good basic production agricultural
To the Teacher program.

Educator who is Production agriculture defined in

responsible for this manner would eliminate many of

training future ag- the divisibns we now have under our

ricultural teachers high school agri-business program. This

it has created many'
Jack E. McClaskey  challenges. The new
teacher going to his first assignment
has the problem of organizing his
program to fit the geographic location
in which he is employed. No state is
able to formulate a program that will
fit all the vocational agricultural de-
partments within its boundaries. '

The agricultural educator realizes
_that he is no longer developing an
ag program that trains the majority
of his students to return to the farm.
Yet in many arcas we haven’t edu-
cated our city friends, and yes, some
of our country cousins, that the ag
program now deals with all areas of
agribusiness as well as production ag-
riculture, Yes, production agriculture
in transition. Webster has a definition
for production that should be used for
our production ag program and I
quote, “The creation of economic
value, producing of goods or services.”

would require considerable transition
in the vo-ag program [rom the na-
tional level down thvough the local
high school. This would appear to
simplify the reporting of the Iocal pro-
gram and eliminate the guess work in
number coding the different agriculture
interests of the students,

The ag teacher in the single teacher
department cannot overlock-the differ-
ent interests of the students that face
him each day, and must plan a pro-
gram that will satisly these Interests
even though he would like to channel
his assignments into fewer streams.
Using the definition 1 previously
quoted all of these interests could be
placed under one of the two cate-
gories: (1) Goeds or (2), Services. I
realize it is not governmental policy
“to gimplify programs, but perhaps a
little transition in this direction would
be worthwhile.

What about the transition of the

(Agriculiural Education In Transition, Moore — from page 100)

WHAT DOES AGRICULTURAL EDUCATION
"IN TRANSITION MEAN TO YOU?

present vo-ag program in your depar
ment? The following are a few sugge
tions that might be considered for th

implementation of transition in
vo-ag program in your school;

1. Make a survey of the communj
to determine the agriculture neg
both in production and agribusineé
The advisory council is invaliab

for this information.

2. Give the students the opportuni
and the

measure them against the existin

to express their ideas

progra.

3. Formulate a program that co
relates the needs of the communj

and the students interests.

4. Present and discuss the prograin
with the school administration an

advisory committce,
3. New ideas are useless if they
not put to work.

6. If you find you are having prol
lems selling new ideas don’t be di
couraged. Incorporate one new-ide
in your present program and by con
tinuing this procedure of transiti
for a few years your program wi

be accepted and appreciated.

In closing don’t forget to keep grow
ing, once “you go to seed” you an
your department are ready to harves

TV YVYIYTYYYy
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61 transitions are taking place
o cultural education under the
Vocational Education Acts. These
“idin into each of the 9,000
hools and the 400 post secondary

iohs which offer vocational
ration for employment in the ex-
ing industry of agriculture. The
itions began in the 1960’s and
aining momentum in the 1970,
¢ range of instructional programs
ready being provided for both
nd urban youth in such fields as
iral mechanics; forestry, con-

the

processing of agricultural
agricultural supplies and
“ornamental horticulture; agri-
roduction and a host of oc-
tiong clustered within these general
For example, the field of orna-
‘horticulture includes the clus-
rboriculture, landscaping, turf
agerient, floriculture, greenhouse
ionis, and nursery production.
her specialized training in each of
eas will be needed to prepare
lividuals for specific employment as
course managers and workers,
hop employees, tree surgeons,
employees, landscapers, private
feurs and many other kinds of

ar

transitions are leading to an

ew concept of vecational ed-
in agriculture, The name “ag-
education” or “vocational
lture” which has, for a half cen-

TRANSITION IN
ULTURAL EDUCATION

H. N. Hunsicker
Agri-business and Natural Resources Occupations

U.S. Office of Education

tury, connoted chiefly production ag-
riculture, such as farming and ranch-
ing, is giving way to the broad concept
of Vocational Education for Agribusi-
ness Occupations, increasingly referred
to as “Agribusiness Education.” This
new title includes the preparation of
individuals for employment in both
agricultural production and the off-
farm related businesses, The word
“agribusiness” was inserted for the first
time in the 1966 edition of major
dictionaries and glossaries. The defi-
nition not only provides the authority
but also establishes the occcupational
range for which training in this field
is needed. The new title “agribusiness”
is now defined as (a) a blend of agri-
culture and business, and (b) a combi-
nation of the producing operations of a
farm {ranch, greenhouse or nursery)
and, in varying degrees, the services
associated with them; the manufactur-
ing and distribution of farm equip-
ment, fertilizexs and supplies; the
processing, storage, marketing and dis-
tribution of farm commedities includ-
ing food and fiber; and, the conserva-
tion, preservation and use of renewable
natural resources.

The demand for vocational edu-
cation in agri-business, including
agriculture, off-farm agri-business
and renewable natural resources
will increase rapidly as employ-
ment opportunities in this field
are recognized.

Mr. Hunsicker is
Education Pro-
gram Specialist
for Agribusiness
and Natural Re-
sources Qecupa-
tions tn the U.S.
Office of Educa-

tion.

H. N. Hns:cr

1t will be appropriate education in
both rural and urban communities. Ag-
ribusiness will be included in career
awareness and exploration studies in
elementary schools, as pre-vocational
courses at the junior high school level
and in-depth occupational training and
work experience at the senior high and
post secondary levels. Increased num-
bers of adults in agribusiness will be
served in specialized courses in manage-
ment, mechanics and technology.

Involvement of students in FFA will
continue as an integral part of the
vocational agribusiness program at the
pre-vocational and occupational train-
ing levels. Professional educators are
becoming more aware that FFA is a
significant motivating force. It attracts
attention, serves as a public relations
media, adds prestige and importance to
the total instructional program and
serves ag an indispensable laboratory in
developing human relationships, leader-
ship, citizenship and occupational
pride.

As a tribute to vocational education
in agriculture and the FFA, President
Nixon has stated: “I know of mno
group that has in its hands more the
strength, the power, not only to feed
America, and clothe America, but to
lead America, than the Future Farmers
of America.” These and other basic
manpower, citizenship and leadership
purposes are being re-eraphasized and
accomplished in the new agribusiness

vocational education program. 4p4¢

of state staff and the changing concept of the functions of
state departments of education personnel, this leadership
will not be available in many states,

Growth of the post high school FFA program nation-
ally will be less than dramatic and will not exist in many
states,

The local chapter program will remain fairly constant,
and the strength on the local level will continue to depend
on the teacher and the quality of the leadership provided.
On the state level there will be more activities involving
other vocational clubs and less adult leadership time devoted
to the FFA program due to changes in state staffing pro-
cedures.
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‘above all different. With the increasing demand for foo

one’s initiative and vision. ¢p@pdp

Very little growth will take place in National FF.
membership unless we have some dramatic changes in th
organization, especially in those areas that make membe
ship more meaningful and more desirable for students i
terested in agri-business. Distant goals related to success i
production agriculture fail to challenge the majority ¢
today’s students, .

As we look into the future, career opportunities i
agriculture will be plentiful, profitable, challenging af

fiber, agricultural services and the renewed concern for th
quality of our environment, success will be limited only:b

Themes For 1973

January — Career Education: Elementary Pro-
o grams

February — Career Education: Junior High Pro-

< grams ‘
March — Career Education: Secondary Program
. Vision

_A?'ril - Carcer Education: Youth Orqganizations

= as an Instructional Tool
May — Career Education: Supervised Agricul-
tural Experience Programs

June — Career Education: The School's Respon-
sibility For Placement and Followup

“July — Career Education: Unique Instructional

Programs and Materials
Augusi — Career Education: For More Effective
Teacher Education and Supervision
September — Career Education: Ar¥iculation
Among Local, Area and State Programs
October — Career Education: Upgrading Adulis
November — NVATA Silver Anniversary Issue
December — Career Education: Accountability
in Evaluation

})\

THE AGRICULTURAL EDUCATION MAGAZIN

OVEMBER, 1972

103




H. R. Matteson

which are:

1. What is career education and how g it different
from vocational education?

2. Why should a K-12 school system initiate a career
cducation program?

This article will be devoted primarily to the discussion

of these two

Vit Bs Hd?=

CAREER EDUCATION:
by §s it Dmportant?

Since becoming the United States
Commissioner of Education, Dr. Sidney
P. Marlin, Jr., has vigorously promoted
a new emphasis in education — an em-
phasis he calls career education. Through
his efforts, considerable interest has been
stimulated throughout the United States
regarding the development of K-12
career education programs in our public
school systems. This increased interest
has given rise to many questions, among

uestions, :
areer Education — What Ts Tt?

3 [ -
When Dr. Marlin was asked to define career education

and describe the difference between education and voca-
tiona] education, he responded:

“SPeaking just in terms of the schools, career edu-
cation — as T see it — would embrace vocational
education but would go a good deal further . . .
What ‘I would hope for is a new orientation of
education — starting with the earliest grades and
continuing through high scheol that would expose
the students to the range of career opportunities,
help him narrow down the choices in terms of his
own aptitudes and interests, and provide him with
education and training appropriate to his ambition.
In many cases his training would certainly involve
the ‘manipulative’ skills commonly associated with
vocational education. It would be strongly and
relevantly undergirded by education in the tradi-
tional academic subjects.”!

An interpretation of Marlin’s explanation of career ed-

ucation indicates that the differences between career educa-
tion and vocational education are:
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1. Vocational education has traditionally provided stu-
dents with manipulative skills. Career education, on
the other hand, includes not only these skills, but
also provides students with an opportunity to become
acquainted with and to some degree explore a wide
range of job opportunities. Also, it provides them
with an opportunity to relate their interests, attitudes
and abilities to these jobs, ,

2. Vocational education has been available only to

students at certain grade levels; career education,
however, is for students at all grade levels (K-12)

3. Vocational education has been primarily the respon-

sibility of vocational teachers, whereas career edu-

cation is a task for all teachers in both gereral and
vocational educational areas,

4. Vocational education tends to prepare students for

a specific occupation or occupational area, but
career education prepares students for employment
in a wide range of occupations,

Harold R. Matteson
International Agricultural Programs
University of Wisconsin, Madison

Career Education — Why?

Given our present state of austerity, school board mem
bers, parents, and other members of a community will
doubtedly question the introduction of a new program
their public school system. Some of the arguments whj

The Erie High
School Agriculture

an administration can use to justify a career education pr Depart;nent 22has
gram are: grown Lrom to
65 students from

1. Students presently graduating from high school offey
possess some type of salable skill but have very litg
undeystanding of the jobs in which they can empl
this skill. Also students very often have not he
given the opportunity in their educational progra
to understand themselves in terms of their interes
aptitudes, and abilities. Nor have they had an o
portunity to relate these interests, attitudes, a
abilities to various occupations which might be

_interest to them., A career development program js
designed to alleviate this problem.

2. General educational teachers, in many instances,
not believe they have a responsibility for a studer
vocational development, Conversely, vocational ed
cational teachers very often do not assist students
relating content provided in general educati
courses (ie., English, mathematics, science) to th
vocational areas they are teaching. A career edus:
tion. program would provide a “focus” whereby v
cational and general education could be related an
integrated in a meaningful manner.

3. Often the classroom instruction in both general an
vocational education is quite unrealistic. Cionsequen
ly, the student has difficulty relating his classroo
instruiction to a real-life situation. A career educatio
program, however, would not only allow a student &
relate his classroom instruction to the “real worl
of work™ but also help him examine and reldk
interest, ?tztitude, and ability to future employmen!

_opportunities,

4."A number of students graduating from our hig
schools today are either unemployed or undere
ployed. An effective career education program woul
hopefully alleviate or at least reduce this problem.

Concluding Remarks :

A number of students drop out of our public schoo
system each day. Some educators maintain that students’d
not “drop out” but rather are “pushed out.” Schools pus
students out because these students do not perceive the cur
riculum as being relevant to their needs or interests. Careé
education is an attempt to make curriculum more relevan
to all students, This means not only for college hount
students {which is often the present situation i1 our schools,
but also for those stadents who will become employed afte
high school graduation or enroll in a post secondary vo
tional or technical school. : '

Vocational agriculture instructors can either be VeI

helpful and influential in the development of this program

or they can employ every means possible to resist it. Which
role will you choose? ¢p-@pdp

L. Sidney P. Marlin, “Marlin on Carcer Education,” Americt
Edycation (November, 1971), pp. 25-28, '

1967-68 to 1972-
73, and the main
reason is the re-
placement  of  the
traditionally yearly
Hamincr prograr with a
semester classes.

dustry we call agriculture is
I changing that many present
sericulture programs are not
il jn meeting todays needs for
1 agriculture.

ith this premise in mind, I set out
D a semester program to meet
of the local community as
ffering arcas for those students
 go on to college.

hould tell you a little about my
munity. first. Erie, Tllinois, is a
1 area in northwestern Hlinois. The
ops are corn and soybeans and
Jivestock are hogs and feeder

o Frie five years ago and
k over-an agriculture department
twenty-two students and no
Council or Adult program.
three hundred and twenty-five
1t seemed that twenty-two was
- Jow total, so after a year to
fest wet, I started to formulate
o improve my enrollment. An

oved very useful. The council
‘helped me set up our semester
“but also organizes our adult
ogram each winter,

oligh' the cooperation and advice
ouncil, my first attempt was to
iy enrollment through re-
Fach year T have used the
nventory’ on all eighth
eis and sent letters to those who
gh enough. This procedure
ed. somewhat as my enrollment
thirty-six by my fourth year.

enrollments were not high

was too rigid for many stu-
during my fourth year of
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Tom Hammer
Agricultural OQccupations Instructor
Evie, Illinois

mester program. I decided to survey
all of the agriculture businesses in our
school district to see what type of per-
son they wanted to hire, and then re-
viewed these findings with my agricul-
ture Advisory Council, I obtained their
opinions before finalizing the semester
courses.

After observations were made and
suggestions compiled, we proceeded to
develop thirteen semester courses. These
courses were basically drawn from the
old four year program. Areas such as
soil and water conservation and agri-
culture business management, that were
three or four-weck areas of study are
now full semester courses.

Following is a list of the courses
developed:

1. Orientation to Agriculture and
FFA
2. Basic Animal Science
3. Advanced Animal Science
4. Soils and Agriculture Chemicals
5. Crops
6. Farm Management
7. Agriculture Business Manage-
ment.
8. Marketing Agriculture Products
9, Basic Agriculiure Mechanics
10. Basic Agriculture Construction
11, Advanced Agriculture Mechan-
ics (tractor overhaul}
Farm Machinery Maintenance
Soil, Water and Air Conserva-
tion

Each of these courses is offered at
least twice during a four year period
so the student can have more than
one opportunity to take a course that
interests him,

Only one restriction has been put in
the semester program. All freshmen
must take Orientation to Agriculture
and FFA the first semester and Basic
Animal Science the second semester.
Orientation to Agriculture and FFA
gives the student a background in FFA
and a survey of agriculture occupations

12,
13.

The semester course most effectively
meetfs the need of providing special

E—rvvvvvvvvvvvvvvvvvvvvvvvvvvv

training in farming, agricultural busi-

hound.

B o i e e s e i i e AT

i ness and technical courses for college
)
|8
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M TWENTY-TWO T0' SXTYAIVE STUDENTS IN FIVE YEARS!

Teacher and layman Marvin Hunt review
the community survey of agriculture, im-
portant to planning the semesterized course
program.

which may help direct a student into
a specific agricultural area. Also Basic
Animal Science is required because it
too is a stepping stone to advanced
animal study. From that point a stu-
dent can take any course he wants
whenever it is offered. With this type
of a program, one will draw some stu-
dents for one or two specific courses
only. This may affect the FFA and
project requirernents. We changed the
project requirement from agriculture
enrollment to FFA membership with
little difficulty. Eric has a very active
FFA that takes part in bowling, swim-
ming, camping trips at the Ouzarks in
Missouri and all section and State FFA
activities, This is an important factor
in keeping membership up.

The present enrollment justifies
changing to a semester program. This
year our enrollment has been forty-nine
students the first semester and fifty-
seven the second semester. Of the total
of fifty-seven students, forty-five are
FEA members. Nine students are taking
two courses this semester so that leaves
only a few non-members. The *72-’73
enrollment has now been finalized and
sixty-five have signed up for the four
agriculture classes being offered. With
this fact, one must remember that five
years ago with the traditional Ag I,
I, 111, and IV there were only twenty-
two students.

In the future we in agriculture edu-
cation on the high school level must
offer special training in farming, agri-
cultural business and technical courses
for the college bound. At Erie, Illinois,
T sincerely feel the semester program
more effectively meets this nced. @@
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THE PRINCIPLES OF VOCATIONAL EDUCATION-§ ~  .:i%%.  THE NEXT STEP
And Their Relationship To The Emerging T

Some persons have rejected voca- The above belief is held in spite of numerous attacks

- | tional training in the secondary school one hears directed toward .ﬂ.le. entire ‘fleld of vocational
(0" cep ts In car eer Educat’ 0” ; as they feel it cannot be saved. Past and  education. Some of tbesfe criticisms are:
) pfese nt shortcomings are presented as 1. The program is 1frrelevant. e i o con.
Parker V. Foster ' : - idence that this view is correct, It is 2. The program is introverted in t at it is mo ;oo
Education Professions Development Act Fellow ev‘ld by certain critics that the program cerned with its own welfare than it is with that o
Leadership Development Program ?ﬂb Yd by tradition, that it is con- its product — the worler.
Vocational Educfztz'on_ o llognb 3i(ndividualsJ with vested in- 3. Therc is excessive indifference, apathy, and general
University of California .' J‘i(;esis ansrri that much of its leadership neglect within the profes_sior{. ;
During the vocational movement of = to which all young people have ex- s e S is of such quality that it cannot do the 4. There is allack of dedication on the part of too
the early part of this century, which posure, so it does seem important to Care ebr] E:;l*:a:’llo;vzegresenfs. task which needs to be done in modern many vocational educators. erdion due 10
culminated with the Smith-Hughes look at the basic conceptual founda- :ni", 'ﬁ"ri'-c"m:' :o'rm a,,,: pres i ¢ 5. Some educa:tors }fa:ve clleserted the profession due |
Act of 1917, a number of basic prin- tions in the context of present educa- ) ey to cover up the various flaws which their becomm_g.dlsﬂlusmned. ) ¢ teuth |
ciples or foundation elements were tional movements such as career educa- Too often the graduate has neithy th: no at:}'ims:ritzr <l contends that there i much Althougl} recognizing tl.lat };ch;re 15 a? elerlnerg1 ;Jt t;l:,re !
“discovered.” ‘These principles have tion. option, We see studenis failing ('-)-S“Sessjome lished through occupational training and in. these criticisms, it 13 ?‘tﬂl eiex;e kzemn\izational edu-
remained useful over the past 60 years We may now have a new national Mathematics, English, and Soci; be accomp .an and will renew itself. Organizational ~ will be rflade adequate adjustmen t; 01‘ P ; tk,m qnal e
and have generally been accepted as  mandate - although not- get legally Studies Thi; is in dicajtive that s 2 ..PrOfeSSIOndL 1] change from time to time, but this cation viable and meaningful in the Lives o
sound by vocational educators, From frapied as in the VEA Acts of 1963 : iy fure must and will chang

time to time since 1917, it has become’ and 1968, During the last two years gﬁ:gl T;Sgiin?eIrl;%r;ilgw;i t::ided:ic;
expedient to re-interpret these prin- or so we have begun to hear this that there are many social prciblerh
ciples in light of social and economic pPhrase Career FEducation, and it hag that affect a students’ ability to achiey
conditions that have existed. These caught the fancy of American educa- success in school, and the education
interprctations have manifested them- tors, It appears to hold a great deal of ’

Bl i Y i t th profﬁs-

. ] [ . T]

I 1 act l‘t 1‘5 essentla]_ that Ways and means be U‘VOI'( orce e temn fatio ma arise 1O qeser ! e

UrTeY t and 1‘11 50 doillg PattEIlls Of Ofganiza.tion must 8101 a{}.d furn 1o Othf?,l: .El JproaChe. 5 1o ;he educa 1011a| p Q-

to keep : 1 i e tiIIleS g I, a iOuS DOS Sf‘{bllitles are belng SuggE‘,Sted arn ostere
tlleII} 1n tune W![i! ”l . 18] v ¥ & d f ]

s c ing” F by numerous groups of critics. Many of these have some
vently, carcer education is the “in thing.” From

[ ’ ¢ to the grassroots this is potential and have been la}rialyzed 'm. detm{c.i On; ;11’11;3;1113
. . : st level of government to g d thag it is healthy to examine options av .
i i i ; . . system should in no way receive the fu ghest , l'g ice. and some efforts are being ~ hasten to ad y
selves in various pieces of federal legis-  promise but it does need to be ana- blame for our failures ven at least lip service,
lation, the latest of which is the Vo-

But when these proposals are scrutinized in light of what
Iyzed very critically by those persons

In the Career Educati ¢ ovard its implementation. In a recent issue of
) . n the Caree ucation concept wi :
cational Fducation Act of 1968. 14

t=3s : m o accomplished if and when vocational cducation |
respongible for programs at the local . h e ican Vocational Journal one finds the heacihnefi " \::Zk;jri fr‘lully t(I)) its sole. there is no compaison. }
is ti i ch istr] : are not suggesting that academ SR A . w Curriculum. " ! U . 5 to

It is timely to look at these prin- school district level Before imple- courses be agilisheg or in any e Education Means An Entirely Ne The witter is Tirmly convinced thxant what happen

ciples again now in view of the fact mentation can take place, a new set of , 2

d hasized. N ish i 4te issue one finds among other items in the table
that vocational education has rapidly principles or foundations elements may piisglap Sitlzlgeen; Ofohigzz;:l l::fllrsale; e:«(i)tagz tents the followmg.: Goals Discussed.”
become so central fo the total purposes  have to be specified. The goal must be 1o rolate that hoy “Career Educatfon Performacl;cFe‘ s o,

of public education in this country. tage to the real world the student mis ‘Career Lducation: Fl? Cti and BxP ' -
The 1968 Act represents a mandate face throughout what we would hop New Breed of Teacher id Role.” The ongoing of career education is dependent
from the American people — a man- will be his successful working life Now Interpretation of Suicance A0t hange ; in the final analysis, on what takes place on the
date which was expressed by the Con- Career Education represents a viabl ach of these discusses possible innovation and c :fmgga local level in the school community.

gress to provide vocational education alternative to present curriculum for iis 1§ expected to occur within the confines of 1 de
to "all people of all ages in all com- mats, It involves a tremendous inve ic school system rather than t?rOUgh some C;;mi S Tor the sake of occupational education nationwide, it
munities of the state.” Throughout the ment in time; initial changeover cos cy. However, one should recognize that research and ssential to concentrate upon the local program. This is
nation we have heard comments to the and personal ’Commitment on the p Iﬁ:’éht are needed aspects of .the eflucatlonal venturia. ﬁog IS nor a short-sighted view because what happens
effect that the educational system is of any district considering career od them occupational educ:atmn will flc‘mnc.ler, Iargle y n Vocatio;lal e ation mionwide is dependent to a large
failing the youth and is providing them cation, For if done properly it in ontless and with no foundation upon which it can plan ¢

with inadequate preparation in skills :

vocational education in the public sc‘hools is_ of paramount
importance. Its ongoing is depender}t in the final analysis on
what takes place on the local level in the school community.
Career Education implies the need
for a new kind of educational mix —
one that is neither all vocational or all
academic, one that erases the unfor-
tunate dichotomy of views currently
existing between vocationally oriented
and academically oriented - educators.
This new mix employs the traditional
vocational education in a very vital
role within the carcer education con-

tinuum. It will provide the capstone of

.

: : ok place first at the grassroots level,

trates all classes, both vocational and tly of defend actions projected or taken. dAegre?n:\Eeogeihzi t&le rlggionai or national level can be
or autitudes lo_entex the world of work in-depth job preparation during the  5cademic, and (;xtends in a longitu is rescarch should be on a scale small enough to be kn):: Ii c'and functioning only so long as the local units
in an occupation appropriate to their [aiger high school years. It’s role is in 1) patte;*n from “wornb to tomb.” ible yet large enough to examine reality. It should be epb & ,V its principles and incorporate them into their
interests and abilities. Tt is true that 1o way diminished and it's principles  new set of principles for carcer edu- > fail as well as to be successful and in so doing may l:{jlil ra(;c eratioljxs The individual departments within the
the educatlonlai systern, an.d particular- _ 4h possible new interpretations — cation, using as a starting point t pproaches the profession may des.n‘e to follow. Schoyols Ijjform the' base or foundation upon which any major
ly the vocational education segment, ppe aq significant as ever, time-tested principles of vocational ¢ s and detours of various sorts may be d_1$covel:ed also. ; et et
will not be able to offer a total panacea While there has in fact existed a ucation. needs to be developed. Th - ar .importa.nt in program building. Appropriate dis-  ven 1:‘;;“1 n;a% wla,- out would be to throw up one’s hands
for the alleviation of our social prob- divergence of views between academic will be the task of those most directly ination of results of this research may stimulate the pro- it eall 127 uit); However. this would solve nothing con-
lems. It is, however, the one institution and vocational, there is certainly no concerned at the local level, includi and challenge it to more nearly meet needs of con- andioc quits. J

real dichotomy between career and

5 5 L structively. Now is the time for hope not despair. There ?5
educators, parents, and employers. The mporary soclety. a chance (and a good one 1 am convinced) to re}(lzaptu}lle
road ahead will be exciting and gf the cutting cdge vocational agﬂ?u]tulre once hlad wOen }tl 2
haps stormy at times, but the enth task was much simpler and society less complex, One ba
want one or the other; we want both. siasm that is being expressed throug { ! 2> only to review history of the vocational education move-
e v f It is a rare high school that equips the out the country at this time would see! tional training which is relevant in t.he lives of their ment in America during the current century to note that
preparation in skills or af- majority of its students to successfully ‘to point to ultimate success. @ ®4¢ Here one may find numerous 1nc!1v1duals W_hO the profession has been through crises on several occasions
titudes to enter the world in make a choice upon graduation of L L ve to the need for keeping educational practice and weathered the storm, coming out of difficult circum-
an OCCIIPG’“DH qppropriafe to entering the ‘ob market with a salable 1. This article is an abstract of a presentation 10

their inierests and abilities. & !

We have heard comments academic education. Those of us who
that the educational system
is failing the youth and is pro-
viding fhem with inadequate

ational education, as indicated earlier, can and will
the challenges it faces. Within its ranks are «f?u_nd
endous reservoir of persons committed to providing

believe in the career concept don’t

by Dr. Foster at the University of Hawail F¥ ﬂl ory updated so that they may make a significant
skill, or of continuing their education tical Jrts and Vocational Association Convent '
e .

Concluded on page 118)
Fuly 26, 1972, pon the world of work. (
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PLANNING A

Travis N, Nelson

Vocational Agriculture and the FFA have served stu-
dents well in years past. Are Vo-Ag and FFA serving todays
needs as well as they could?

My ideas would no doubt be best implemented in
larger school systems. However, with consolidation, more
schools would fit into this category. I would hope to pro-
voke a little thought from each reader with these ideas.

Let’s talk about an ideal instructional program in agri-
cultural education. The basic facility layout needed to con-
duct an “ideal” program could look something like this:

Basic
Ag

Classroom Ag Mechanics Laboratory (Shap)

Ag Classroom

and -

Ag Oceupations
Learning
Laboratory

Resource

Ag- Animal
Center

Labaratory

Ag Classroom-
Laboratory
Combination

{potting area)

SUGGESTED
FACILITIES
LAYOUT

Ag Plant
and Soils
Laboratory
{Greenheouse)

Your first thought is probably, “too expensive.” It no
doubt is more elaborate than most departments. However,
if we intend to provide meaningful instruction in agricul-
ture today, this basic plan is within reason.

This “ideal” department for high school instruction
would require three or more teachers to be efficient and to
provide the expertise in each specialized area.

We have all heard much about providing individualized
instruction in the classroom based on the student’s occupa-
tional work experience program. I believe the only way we
can provide quality individualized instruction in most of
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HIGH SCHOOL VO0-A

- PROGRAM FOR THE 70’s AND 80’

Travis N. Nelson
Vo-Ag Instructor
Winona Sr, High School
Winona, Minnesota

the areas in agriculture is to provide specialized facilitis
and specialized instructors. If our schools will permit clag
sizes of from 5 to 10 students, we can still “get by with
our present system of one instructor serving several areay
However, if your class size is 20 to 30 students, T think mos
would agree that individualized instruction in the classroo
is pery difficult, if not impossible. However, the individu
ized instruction provided on-the-farm or on-the-job canng
and should not be taken away.

With specialized courses, 1 believe a curriculum cay
'be made broad enough in a relatively large school to enable
a student (with the help of the instructor or counselor) 4
select an individualized program. .

Fach specialty area would offer specific courses. Ho
ever, one specialty area may need to use a different area for
a short time, (ie., a course In landscaping and turl man-
agement may include a short unit on the care and mais:
tepance of small engines and horticultural equipment, which
could be taught in the Ag shop). Also, a course in flower:
and vegetables may use the classroom-laboratory combin
tion to study specific msects and diseases under microscopes,

The classroom for Ag occupations would include
specific equipment such as a’ cash register, file cabine
adding machines, calculators, typewriters, and mock tel
phone system for simulating on-the-job experiences.

The Ag classroom-laboratory combination would be
a departure from the small labs used for testing milk and
soils. This facility, with proper teaching materials and equip-
ment, would permit individual study of plant and animal
diseases, soils, insects, and plant seeds. I believe this roorm
should have individual work stations, with each station
having a microscope, soil testing kit, plant tissue testing
kit, seed analysis kit, dissecting kit, etc. In other words, ca
student can be “discovering” on his own (with guidelines
from the istructor).

I see a need for an animal laboratory instructional area
because of increased class size, increased number of urban
students, difficulty in scheduling a good field trip in a one
hour period, and increased interest in pets and other animals

Some of the activities that should be handled in th
lab would be: pig castration, ear notching, marking animals;
iron shots for pigs, branding, hoof trimming and foot caré
for all animals, dehorning, calf castration, sheep shearing;
farrowing, lambing, calving, foaling, small animal care and
grooming, animal restraint methods, AX work, judging
classes for hogs, sheep, cattle, and horses, fitting livestock:
for show, cow clipping, feeding experiments with rats;
chickens, and other animals, fitting and general care of
small animals,

This lab would provide students with an opportunity.

(Concluded on page 1]8)_.
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ical ctencies are essential for
mc?ag:?-ll];iiness' careers. Skilled me-
i2¢ are- needed to marntamn and repair
" Yiecreational and _horticultural
" This mechanic is busily tuning

atl: g’a_..fiolirle engine.

i

students will aspire to be inspectors
food products planis. What competencies
they: need?

AR instructor and students discuss problems

2gti-business oceupations.
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Rhode Island potaio field, Plant and
oil “competencies are required by many

IDENTIFYING
COMPETENCIES
FOR

CAREER
EDUCATION

Donald E. McCreight
Assistant Professor
University of Rhode Island, Kingston

What competen-
cies do students
need to know to
prepare for entry
into a specific oc-
cupation or a clus-
ter of occupations?
What will teachers
of agribusiness and

o natural resources
D. E. McCreight  o0g o do to pre-

pare for career education programs?

Career Education

Career education, Commissioner

Marland! writes, is “. . . designed to
prepare students for the attache case
professions as well as the [unch box
occupations — to give every youngster
a genuine choice, as well as the in-
tellectual and occupational skills neces-
sary to back it up—it is the blending
of —- vocational education, general
education and college preparatory . . .
into an entirely new curriculum.”

Career education logically falls into
four phases:

K-6 — Carcer orientation

7-8 (9) — Career exploration

(9) 10-12 — Occupational prepara-

tion for a clusier of occupations

13-14, Adult — Intensive occupa-

tional preparation

Teacher Preparation for
Career Education
For phases one and two, teachers of
agri-business and natural resources
will need to take a leadership role and

provide elementary and junior high -

teachers with information on aggi-
business and natural resources careers.
In many school systems teachers will
also need to avail themselves as re-
source persons for phases I and IL
Some teachers are currently doing
an excellent job on the performance of

(Concluded on page 115)

Pusiness management competencies are im-
pertant to store clerks. Do these clerks also
need to know competencies concerned with
product koowledge and quality? The pro-
vision of such competencies could be a

. definite part of the agri-business program,

Career opporfunities exist in the care of
small animals. What competencies will this
individual need to successfully perform his
job?

R

Environmental competencies are required by
many emerging careers. Above, studenis are
performing competencies related to forestry.
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Henry S. Brunner

In the 1940°s Henry S, Brunner ob-
tained national recognition both ag a
national leader in agricultural educa-
tion and as the skilled director of the
National FFA Band. His tenure at
The Pennsylvania State University
spanned 25 years, 1934 to 1959, For 22
years he served as head of the Depart-
ment of Agricultural Education.

Henry Sherman Brunner was horn
March 12, 1898, in Berks County,
Pennsylvania, received a B.S. degree in
Agronomy from The Pennsylvania
State University in 1920, a Master of
Science degree in Agricultural Educa-
tion from the same institution in 1935,
and the Doctor of Philosophy degree
from Ohio State University in 1943.
While an undergraduate, his college
education was interrupted by military
service during World War I at which
time he attained the rank of Second
Lieutenant in the Infantry of the
U.5. Army, After being graduated from
Penn State, he was an owner-operator
of a farm in Berks County, Pennsyl-
vania, for ten years. During this period,
Dr. Brunner, a charter member of the
Reading Symphony Orchestra, was a
violinist for the orchestra and served
as a supervisor and teacher of music in
Reading. Tn 1930 he was named teach-
er of agriculture in Oley Township
High School, Berks County, Pennsyl-
vania, and continued in that position
unti] his appointment in Agricultura)
Education at The Pennsylvania State
University in 1934,

Dr. Brunner believed the course of
study should be based upon the super-
vised farming programs of the high

& Hoover—from. page 110)

. learning, there is no teach-
“idents will learn only those
which they are interested —
he primary purpose of the
ii'to make students want to

Contributions To ;
Agricultural Education

HENRY S. BRUNNER

school students enrolled in vocational
agriculture. He said, “The supervised
farming programs enrolled in the class-
es constitute the basis for instruction
in vocational agriculture. Tt must be
understood, therefore, that the plan
for instruction will differ in some re-
spects in every school and may differ
for the several clagses or groups in the

1o broader phases of campus
and - agricaftural education, Dr.
is filled two assignments to
in 1050 and 1953, as expert
nt in agricultural education to
#high CcOmMIssioner; was a
ng professor at the. University of
. University of Arizona, and the
<ido  State University; is a mem-
national advisory committee
. "Panforth Foundation; was on
American board of trustees for

formance of undergraduates and grad';
uates in their studies, theses, and syh
sequent performance, He altempted td
set an example of perfection in hi
work and in life in general, E
At Penn State, Dr. Brunner’s con:
tributions to the program of vocationa]
education in agriculture were man
He organized the Collegiate Chapter of

Lingnan University in China; was for
a number of years a director of the
Penn State Christian Association; was
secretary-treasurer of the Pennsylvania
Vocational Association from 1945-
1951; and holds membership in the
major agricultural and . educational
fraternities and organizations pertain-
ing to his field of work,

Dr. Brunner retired with the rank
of Professor Emeritus of Agricultural
Education eon December 31, 1959
However, he has continued his work
in the field of education in several im-
portant assignments in the decade fol-
lowing “retirement.”

Dr, Brunner’s writings include: *“Cri-
teria for FEvaluating Programs of Prep-
paration for Teachers of Vocational

Agriculture,” “Teaching Rural Law”
(with Simmons); “Production Goals
for Livestock Enterprise Projects in
Vocatiomal Agriculture” (with
Hoover) ; “Production Goals for Crop
Enterprise Projects in Vocational Agri-
culture” {with Hoover and McCurdy},
and many articles in the “Agricultural
Fducation” magazine and other pro-
fessional papers.

Dr. Brunner has received many pro-
fessional and honorary awards during
his very active life including being list-
ed in most of the “Who's Who” publi-
cations in the nation.

Currently Dr, and Mrs. Brunner are
residing at 2420 Sonoita Place, Las
Villas de Granada, Tucson, Arizona

85716. G-@

same school. It may be said, generally,
that the teacher develops his teaching
plans’ on the basis of the pupils’ needs
rin their supervised farming programs,
with constant regard for the nature
of the agriculture in a particular com-
munity, The primary responsibility of
the teacher is to assist and encourage
his boys with the planning and de-
velopment of supervised farming pro-
grams which are suitable to the home
farm or other available farming fa-
cilities, and suitable also in terms of
the agricultural background of the
community,” Thus Dr. Brunner was
an early advocate of the “cross-sec-
tion” plan of course organization. His
philosophy in this respect spread na-
tion-wide,

He also often quoted the statement,
“The use of realia is specific.” Ilis en-
couragerment to young teachers to em-
ploy the use of real objects in their
teaching was emphasized over and
over,

Dy, Brunner with Dr, W. A, Smith
of Cornell were the early leaders in the
North Atlantic Region in developing
the Directed Participating Experience
Check List for student teachers, now

FFA in 1935; organized the Pennsyl.
vania State FFA Band in 1937 and wss
its director from 1937 to 1949; o
ganized the National FFA Band in
1949 and was the director from 1949
through 1958; was special editor of
the Agricultural Education Magazine,
chairman of the North Atlantic Re:
gional Committee on Research in A
ricultural Education; was a member
and chairman of the AVA Committee
on Research in Agricultural Educ
tion; developed an outstanding p
gram of participating experience for
students preparing to teach vocation
agriculture; developed an extensiv
n-service education program for teact
ers of agriculture; and in many ways
agsisted in the development of a stron
supervised farming program for s
dents in vocational agriculture, In con
nection with the latter, many forme
students will remember him for h
philosophy based on two premi
which lead to a conclusion —

from page 101)

isdents could have done equally
gy well in some other field of
udy. Our frequent confusion
ver this mistaken cause-effect
ationship makes wus appear
mewhat immature in the eyes
other educators, particularly
on-vecational educators,
ury the notion that agricultural
icators in general have been
really committed to helping those
tudents who need help most.
ith rare exceptions, agricultural
diicators have tended to concen-
te their efforts on those stu-
ents who could win the largest
iimber of awards and activities.
uch a system for teachers and
tudents to receive recognition
s more harm than good for
= average and below-average
students.
Bury the notion that a good pub-
lic, image of agricultural educa-
on will result quickly i we
concentrate only on improving
he “substance” of agricultural

education. The effect on action
of such a notion is that we only
“fight half the battle.” Agricul-
tural educators who hold to this
belief are in effect saying we have
a good product, so aggressive pub-
lic relations is unnecessary. Busi-
ness and industry are constanily
and effectively changing public
opinion by changing names and
labels, sometimes even without
changing “substance.” If the busi-
ness and industry analogy is valid,
aren’t we very unrealistic with
this notion? What does our chief
public relations tool, the FFA, tell
the public about the “substance”
of agricultural education?

10. Bury the notion that agricultural
education is changing rapidly and,
given a few years, it will catch up
with the times. Persons holding
onto this notion are probably out
of touch with reality. Agricultural
education has made some signifi-
cant changes in the last ten years,
but it is not changing as rapidly
as the rest of society. Perhaps no

other segment of education is
more tradition-bound (tradition-
strangled) than agricultural edu-
cation. In spite of some encourag-
ing trends, persons in vocational
service areas other than agricul-
tural education, as well as other
educators, feel that agricultural
education is exceedingly slow to
change.

If leaders hoping to change agricul-
tural education can successfully perform
the “ten idea funerals” recommended
here, some {resh, long overdue ap-
proaches to improvement may emerge.
Too often in the past, members of the
profession have been incapable of look-
ing beyond their own experiences and
seeing the potential and responsibility
which exists for agricultural education.

#FEarl B. Russell is Research and Develop-
ment Specialist in The Center’s Instruc-
tional Systems Design Program. Much of
this article was originally présented by Dr.
Russell at a special agriculiural education
seminar at Michigan State University, East
Lansing, in March, 1971. Views expressed
do not necessarily reflect those of The
Center,

widely used by many teacher educa-
tion departments in the nation. Dr.
Brunner strongly believed the student
teaching part of a young man’s pre-
service preparation for teaching was
extrernely important, He felt that only
the very best teachers should be se-
lected to be cooperating or supervising
teachers. The student teaching experi-
ence should be a crosssection of all
teacher responsibilities and activities.
Dr. Brunner insisted upon perfection
— not only with the music he so ably
played and directed, but upon the per-
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:RICULTURAL WIRING HAND-
OK, Agricultural Marketing Divi-
-Edison Electric Institute, 90 Park
tive, New York, N.Y., 10016, 1971,
Edition, 75pp, $2.50.

This publication is the 4th revision of the

ki formerly titled “Farmstead Wiring

nd ook.” ‘The publication is divided into

;Main sections, covering the areas of
T wiring design of agricultural build-

siand electrical distribution.

Thére are 28 sections in the two areas

David R, McClay Norman K. Hoové

The article was prepared by David R
McClay and Norman K. Hoover of th
Department of Agricultural Educatio!
The Pennsylvania State University
University Park, Pennsylvania,

_ OVE
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dealing with topics such as, general wiring
requirements, dairy structures, field crop
storage and processing, exterior lighting,
farm residence and water supply. There
are also 16 pages of tables of electrical
data which are used in the planning of
wiring systems.

The book is on how to plan wiring, In
general, it is not concerned with the type
of materials, methods of wiring and so
forth, as thesc are the concern of the
National Electric Code and any local utility
ordinances which are in effect,

This 4th edition is an attempt to in-
corporate the latest changes in the 1871
National Electrical Code.

The handbock was prepared by the
Technical Subcommittee on Farmstead Wir-

ing of the American Society of Agricultural
Engineers and the Wiring Committee of
the Agricultural Marketing group of the
Fdison Electrical Institute. The two groups
consulted with many farm electrification
specialists throughout the United States.
The handbook is designed to serve agri-

cultural colleges, power suppliers, archi-
tects, consulting engineers, builders, elec-
trical contractors, and farmers as a resource
book to be used as an aid in planning for
agricultural electrical wiring needs, Agri-
cultural teachers will find this an excellent
reference for teaching the planning of agri-
cultural wiring needs.

Robert T. Benson

Vocational Education Media Center

Clemson University




Thomas M. Archer

Not all innovations in Vocational Agriculture curricula
come from the agricultural educators or vocational agricul-
ture instructors. Such is the case at Delaware Hayes High
School in Delaware, Ohio, where a new look in High
School curriculum has taken shape for the 1972-73 school
year,

In the summer of 1971, Superintendent Robert Schuliz
and High School Principal Richard Snouffer surveyed the
changing needs of their students and community. After
analyzing several ways in which the high school qurricuia
could be modified, it was decided that a program dividing

the school year into four, nine week terms would be most '

suitable for Hayes High, That is, all higlll school educational
departments would revise their course comtent into nine
week term courses, with more specific course content, and
more in-depth study,

The Vocational Agriculture Department at Hayes had
been suffering in past years from the dying farm sector of
the student population. At the close of the 1969-70 school
year, course titles such as ‘Animal Science, ‘Crop Science,’
and Farm Management had dwindled the Department to a
student enrollment of less than thirty, and the City Board
of Education seriously considered deleting Vocational Agri-
culture from the high school program.

The next year, Jerome Donovan tock the reins with a
shift of emphasis to agri-business and the philosophy of the
expanding agriculture. The enrollment increased to fifty-
five for the 1971-72 school year, and a new unit and addi-
t%onal instructor were added. With two instructors and fifty-
five students, ideas flowed for the new term courses, forty-
one of which were developed and offered to the ;tudent
body, The preliminary enrollment for the 1972-78 school
year has ninety-two individuals in Vocational Agriculture.

. A sample of the expanded curricula include such course
titles as:

—Oxy-Acetylene welding

—Pollution Control and Waste Utilization

—Conservation of Natural Resources

—Turf Management

—Structures, Fencing, and Corrals

—Salesmanship

—Agricultural Equipment

—LEngineering Surveying

—Moultiple Cylinder Engine and Repair

—Agricultural Power Tools

—Landscape Planning

_Speciﬁc advantages for the new presentation of the
curriculum are as follows:

From fh'i}:fy to ninety-fwo students and two
teachers in fwo years!

oy
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Thomas M. Archer
Vocational Agriculture Instructor
The Rutherford B, Hayes High School

Delaware, Ohio

A STRATECY OF

Lioyd H. Blanton
Assistant Professor of
Agricultural Education
 University of Georgia, Athens

f Never befor'e has such o radical change in hig-h“
school curriculum been made with the speed

edase, direction, and purpese.

novation rather than adopting it as
outer appearances would indicate. Dif-
fusion of innovations is a complex

do feachers view innovative
.ctices and programs?
fe:o competent, dedicated

»
a

1. Allows more students to take advantage of the I

cational Agriculture Program. . :

2. Allows the student to take a greater part in shapiy

his own program. If he is interested in shop, he

tal::e more shop courses. If he enjoys animal scien
this is where he should and can spend more tim
3. Flexibility from year to year. New courses can

easily added, unpopular ones deleted.

4. Allows experimental courses in such areas as Coy
Environments

servation, Forestry, Horticulture,
Science, and Food Processing.

5. Interests a higher quality student in the Vocationy

Agriculture Program,

6. It is easier to obtain resource people for a condenséd

type course.
7. Time is not wasted in reviewing old material,

It is not meant to say that this type of an arrangemen

is not without disadvantages or problems. With only

weeks for the complete-course, it seemed that one probl

area would be Supervised Qccupational Experience
grams. How could a student who was enrolled in only

nine week course develop and complete a concrete Expe

ence Program, especially in a city school system?

This problem is being met in the following ways

First of all; sign-up for Vocational Agriculture excep

f,pecxai cases is made in blocks of four term courses, Th
is, when a student chooses Vocational Agriculture, he musl
courses, one for each of the four ter

enroll in four term
in the schoocl year.
allows flexibility in
can only enrcll in 16 of 41 offered courses during
four years in high school, '

This solidifies the program, but

Secondly, first term students, no matter what th

school year, are required to take the “Introduction

Vocationa.ll Agriculture and Agriculture Opportunitie
course. This course explains the program in more deta

develops an experience program for each individual stud

teaches students the basis of record keeping, and delineates
on the many opportunities in Agri-Business and Relat

Industries.

A second possible problem which many teachers who

have gone to similar term courses will admit is that’

FFA program will suffer, Dividing the school year and co
stantly mixing the classes tends to weaken an FFA orga-
nization. Also, it becomes increasingly difficult to incorp
rate such things as two weeks of parliamentary procedd

into a nmine week arc welding course,

(Goncluded on page 11

course choice, for at most the stude
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phenomenon; it is complete only when
the target user has actually realized the
merits of the innovation and success-
fully implemented that innovation.

of ‘vocational agriculture often
e of paranoia sweeping over
‘face of “emerging innova-
ooiams.”’ Clompetitive curricula
‘ipfadison Avenue eye-ap-
octed at prospective students,
and quarter-systems of sched-
countability boards, techno-
Jvancements, computer assist-
triiction, and other situations
pdated [aboratory facilities
wipment along with new con-
_s_uch‘ as career education and
ory prevocational education
‘only a few of the “innova-
“education. Add to these the
feeling that teachers are con-
being told, “install innovative
2 or “ry it; you'll like it”
yican readily understand the
es’ negative reactions,
qere fact that a teacher is work-

Mg
Is the teacher who counstautly iries
something new an innovator?

Agricultural teachers who feel that
too often they are used to install or
try new programs or practices as pilot
efforts may find an ego builder in the
recent study which suggests that cer-
tain teachers of agriculture are “opin-
ion leaders” and are “‘valued informa-
tion sources” among peers.” The very
fact that certain teachers are frequently
asked to try selected innovations may
be an indicator that supervisors, ad-
ministrators, and peers rely heavily
upon their judgements and recommen-
dations. Those teachers may, in fact,
be “opinion leaders.”

Opinion Leader Characteristics were
yecently studied in relation fo those
of their fellow teachers. Investigation
of professional characteristics revealed
that opinion leaders held particular in-
terest and competence in certain in-
structional areas; achieved higher edu-
cational levels; used more impersonal,
technically accurate, cosmopolitan
sources of information; exhibited high-
er levels and lengths of professional
performance when compared to peers.

Other characteristics of opinion
leaders included the following: greater
conformity to social norms, older,
higher status, higher income, greater
service to the community, greater ex-
posure to mass media, more innovative,
and more held offices in formal orga-
nizations than other teachers. A pre-
vious study by Hensel and Johnson
involving teachers of vocational agri-
culture supported these general char-
acteristics of opinion leaders?®

Peers reported that their basis for
selecting teachers to whom they turn-
ed for information and advice were,

sent

nify

P
on

i§ does not insure that the
has adopted those innovations.
icher may in fact be plotting
of a given inmovation or
nting the purpose of that in-

T

stil

“hi

t

£!

t

tractor specification reference in Ed
S Ag Power and Machinery labora-
: ‘fd o improved tractor maintenance in
Or's” supervised experience programs.
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E. B. Russell
Research and Development Specialis
Center For Vocational and
Technical Education
Ohio State University

E. B. Russell

first, if they were “willing to discuss
problems and issues,” and second,
if the teacher’s “program had been
recommended by others.” Therefore,
the two factors playing the greatest
fole in determining a teacher’s chance
at being named an opinion leader by
peers were (1) the teacher’s psycho-
logical assessability, and (2) the teach-
er’s performance.

A logical conclusion could be that
teachers with greatest professional
preparation and experience plus a sym-
pathetic ear become recognized as
exceptional  professional  performers,
willing to share the benefits of their
experiences with colleagues — thus be-
coming opinion leaders,

Persons Desiring Educational Change
would do well, it appears, to seriously
consider including opinion leaders in
effecting new programs and practices.
Hearn recently described an innovation
as ©. . . something that is perceived as
new by an individual at any given
time in any given community.”* Ad-
ministrators and  supervisors  could
probably reduce apprehension of teach-
ers and school systems toward innova-
tion by identifying opinion leaders and
soliciting opinion leaders’ trial and
evaluation of innovations before advo-
cating wholesale adoption. Ghances are
that the opinion leaders’ appraisal
would indicate the probable success of
the innovation in the system as well as
its probable reception by other teachers.
It is unlikely that an innovation can
be successful in a system where the
opinion Jeader proves to be an obstacle.

How do opinion leaders become a
part of the strategy for change?

Communication Patterns between
opinion leaders and state level leaders
such as supervisors and teacher educa-
tors appear to be an important element
in effecting educational change and
innovation among teachers of vocation-
al agriculture, This is true particularly
in those instances when given innova-

(Concluded on page 119)
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DIVERSIFIED AGRICULTURAL OCCUPATIONS (D.
—Instructional Programs To Meet The (halle
In Agribusiness Education

Harold Binkley
Teacher Education
University of Kentucky

Diversified and in-
dividualized instruc-
tional programs in
agribusiness is one
of the major chal-
lenges that has not
been met. There
are students in the
same class with
such occupational
obiectives as farm-

Harold R. Binkley

ing, nursery employee, feed store,

employee, garden center employee,
forestry aide, custom spray operator,
small engine repairman, and many
others, Even if it were possible to offer
a fair number of “specialized” courses,
there would still be a variety of oc-
cupational objectives among students
in a class which could not be met. The
profession must develop ways to meet
a wide variety of occupational objec-
tives, in agriculture, in the same class,
DAG — Diversified Agricultural Oc-
cupations may be an appropriate name
for such programs. The need for di-
versified and individualized instruction-
al programs in agribusiness shall be
discussed, followed by a concepiualized
model of such a program, under the
following six headings;

1. The agricultural rescurces of the
community
The course of study
Individual-student study-guides
Training plans
Adequate student references
Orientation of students to in-
dividual study

& o e o

7 The Need for
Individualized Instructional Programs

"The profession must continue to pro-
vide training in and for farming for
those who are to farm. The pattern of
mstruction and procedure for such
training should remain about the
same as it has been in the past — the
command is: “continue to march.”
However, the training for farming
must be better, dealing with larger and
more complex farming operations,

P4

It is apparent to all that an instruc-
tional program geared to preparing all
students for farming does not and will
not mect the needs of those students
desiring to go into the many diverse
occupations in agribuginess,

In certain metropolitan areas there
are enough training station possibilities
to support training in one or more of
such spegialized areas of agriculture,
1) Agricultural Business —
Sales and Service, 2) Agricultural Me-
chanics, or 3) Vocational Horticulture.
But these communities
very small percentage of all the com-
munities where vocational agriculture
is and should be taught,

There are thousands of school dis-
tricts (communities) with a need for
a diversified and individualized train-
ing program in agribusiness,
utilizes the total agricultural resources
of the community. In a community of
3,000 to 5,000 population the resources
for training in agribusiness might in-
clude: opportunities in farming (home
farm and” placement for farm experi-
ence), a velerinary clinic, a nursery, a
SCS office, a butcher shop, ah agri-
cultural machinery business, i
cultural supply business, a2’ milk pro- -
cessing plant, and many others,

The “center of the battle” for the
decade of the 70s is:
ers of agriculture provide high quality
diversified agricultural occupational
(DAQO) experience programs in agri-
: 1) making use of (managing
if you please) all the agricultural re-
sources of the community? And, 2)
at the same time, make the class in-
struction relate to the diversity of the
occupational experience programs of
the students,

The need for diversified and
dividualized instructional programs in
agribusiness education is clear and
definite. The challenge is significant.

1. The agriculiural resources of the
community. — Where does the teacher
start? A complete local survey of the

determine the total fraining possiby
ties in agriculture in the comm ni
Here is where the students . arpe’
where they res1de, 80 tralnmg Possi]
ties at the local level are a must
the training possibilities determine
training program that can be provide
After the students are trained they iny;
move to where the job opportuni
are or move on to more ady
study in agriculture at the techmca .
professional level.

As an example, a local survey migh
reveal the following training possibil
ties In agribusiness:

represent a

. Farming (establishment or

. .Placemc.nt for exp;ﬂ.'i'ﬁlnlc;: ......
. Agricultural supply businesses . .
Garden center

. Veterinary clinic
. Butcher' shop
" Farm building supplics
. Grain elevator — feed mill
. Custom spray, operator
. Foresiry service

'—‘G@pa\rmpl:hm ro

[y

2, The course of study. — The clas
instruction for a class in diversified ane
individualized agricultural occupa
should be made up of two major par
a) group instruction, and b} individ
(or individualized) instruction. Fo
the group instructi
might include such instructional

typical school,

How can teach-

S

. Opportunities in Agricultural Occuy
tions (advanced level)

. Orientation te the Training Prog

Selecting and Arranging for Expc

ence Programs

. Carry out the Experience Program

. Keeping Records on the Experie

Summarizing and Evaluating Expﬂ
ence Programs

. Organization and Operation of AE
cultural Businesses

. Agricultural Mathematics

. Human Relations and Personality

oo MNd Lk & o

By dealing with these units with't
entire class, the teacher should sect
those learnings needed by all stud
regardless of the type of agrlcultural

(Continued on next po)
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rom page 114)
5 they desire training for.
her might devote from 50 to
- of the total instructional
during the year to dealing
pine (9) group instructional
d. these should be dealt with
"'pmpnate time during the year.
ajning 40 to 50 percent of the
should be devoted to in-
d study, during which time
ient would follow an individ-
dent study-guide in his day-to-
dy: The individual guides would
each individual student to study
n the knowledges and under-
o needed to perform the jobs
carry out the respon51b111t1es he
hive where he is placed for his
ational experience program.
Tadividual-student study-guides.
ould be included in {or make
the individual-student study-
- ‘Briefly, the individual-study
‘might be made up of the fol-
g parts:
cover page, giving the title of
:the study guide, the major ob-
tive, and a list of learnings
knOWIedges and understand-
gs) to be developed, and a
able of contents,
second page dealing with:
Jnderstanding the Unit, which
iight include two parts: 1) In-
roduction and 2) Instruction for
sing the wunit,
On each of the remaining pages,
4 learning is stated, followed by:
} The Situation, which when
¢ad, hopefully, will cause the
dent to have a problem, 2} a
slace for writing in the problem-
guestion or area of study, 3)
Content to be used in analyzing
e problem or area of study, and
L)' References to be read.
The last page should list refer-
ences needed for studying the
guide, giving names of publishers
and address of each.
‘teacher should select a second
third study guide for each stu-
‘which are related to the first one
the occupational experience pro-
miof the student, This is to make
ach student has a related guide
tudy when he has completed the
ne, and the second one.
Trammg plans. — Each student
should have a training plan de-
Ped cooperatively by the student

ployer, which states the terms of em-
ployment and training and spells out
the jobs the student will perform and
the responsibilities he will have at his
training station in his experience pro-
gram. The individual study (at school)
for each student, following his specific
study guide, should focus on develop-

ing the knowledges and understandings

needed to perform the jobs and re-

sponsibilities which the student is to

have at the traiming station,

5. Adequate student references. —
Before the teacher launches the stu-
dents on their individual study, he
should have ordered and have on hand
all the references — books, bulletins,
circulars, and pamphlets needed by
(preferably placed in a package} each
student appropriate to his area of in-
dividual study. Students cannot make

brick without clay and straw.

6. Orientation of students to in-
dividual study. — This point is most
important, Teachers and students must
develop an enthusiastic “know how™ if
they are to make effective use of the
time set aside for individual study. The
teacher must provide guidance and in-
struction in terms of how the guides
are to be used in order that the stu-
dents will succeed, and “from the
start,” in the use of the individual-
study guides. Certain study guides will
need to be modified, to more logically
coincide with the jobs and responsibili-
ties the students will perform at their

training stations.
A Summary Challenge

Developing student skill in individual
study is a significant challenge, which
" if teachers meet, will make a major
contribution to the future success of
students as adults, Tf teachers can de-
velop in students the ability to identify
significant problems for study related
to their accupational experience pro-
grams and then fo solve them individ-
ually, they will be making a significant
contribution to their being able to
adjust to the changes in agricultural
occupations down through the years.
Much of student success in agriculture,
in the years ahead, will be dependent
upon their ability to identify and solve

problems individually.

Agribusiness education has a signifi-
cant and challenging future with many
opportunities for the development of
improved programs to meet the needs
of students, who desire and need good
training in the broad and diverse fields

of agriculture. @@

(McCreight—from page 109)

phase T11. In general, teachers of agri-
culture have been quite concerned and
have provided students in grades 10,
11, and 12 with necessary skills for
preparation to enter various occupa-
tions after the twelfth grade. To pre-
pare students for occupational entry,
we must first properly identify the
competencies required for successful
entry and performance.

Agri-Business and Natural Resource

Competencies for Rhode Island
In Rhode Island we have identified
6 general competency areas with 178
specific competencies. The list of com-
petencies was developed by the follow-
ing process: (1) competency lists from
other stales were reviewed; {2) Uni-
versity specialists reviewed and con-
tributed to preliminary lists; (3) job
task analyses were completed by in-
dustry personnel; and (4) advisory
councils served as a sounding board
for the development of the final list
of competencies,

Conclusions _
After complete lists of competencies
are developed, the next step is to
determine what entry competencies are
needed by the students we are train-
ing for agri-business careers. The com-
pleteness of the competency list can’t
be overemphasized, since the effective-
ness of the survey will depend directly
upon a comprehensive competency list.

Clomprehensive competency surveys
can serve as the foundation of cur-
riculum that centers around the career
education concept of preparing stu-
dents for specific occupations or a
cluster of occupations. Competency
lists that identify the needs related to
specific occupations can also serve as
check lists for cooperative work ex-
perience programs,

In conclusion, comprehensive com-
petency surveys can contribute greatly
to a successful carcer education pro-
gram, Career education must be fo-
cused on people; contribute to success-
ful employment; provide for good
citizenship; and provide for continuous .

education. {4

1. Speech on “Career Education” given at the
Thirty-third Session of the Internatienal Con-
ference on Educition, Geneva, Switzerland,
September 15-23, 1971,

Editors Note: Lists of competencies de-
scribed may be obtained from the author;
areas include Envirommental Science, Me-
chanical, Agrlcultural Leadership, Agricul-
tural Business Management, ¥Food Tech-

nology, Animal Science and Plant and Soil
Science. .
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Isaias Almazan, [r.
Vocational Agriculture Teacher
Stroman High School
Victoria, Texas

The days of milking the cow and
feeding the chickens before school are
a thing of the past. Youth of today are
not interested in the sad stories of how
hard it used to be, but the interest lies
now in how simple it can be. Milking
and feeding can both be accomplished
by automation. Pressing a button or
setting a dial seems to be the “in
thing” for the agriculturist of today.
Agriculture Education is constantly
changing to meet the demands of our
progressive society, One must realize
that agriculture is the biggest business
in the world today, and almost every-
thing necessary for human survival is
refated to agriculture. Because of its
importance, Agriculture FEducation
must be channeled in the direction that
will attract today's youth and motivate
him fo serve soclety to his maximum.

HHlliiiKlilll!illl\Ill!llIi]lll!liilfiIllii!U!Hillmlllilz!ﬂlHI\EHUIlli
The concept of opening o
book und meking an assigne
menst fo answer the questions
af the end of #he chapler is

absolete.
E)illIi!lHiHIIII!JI!I!III!Iifl!ll!iliIIIIUIJlF!III!iiiE!illliilll!iilﬂ!“i

li! ESIRTID BEHEHV I HE TS
[EQUT-BETESIT AR HEHEAI A

Co-operation among the agricultura}
leaders is the key to success, Making
Agriculture Education appealing is a
challenge that has to be accepted by
all agricultural personnel, including the
agriculture teacher, county agent, high
school principal and superintendent,
university professor and administrators.
Too often, due to a breakdown in
communications, these leaders fail to
utilize a vast resource of knowledge
EIIli\l!E!IIKHIHV

Ray Weigand
Instructor of Vocational Agriculture
Lvansville High School

Evansuville, Wisconsin

Public relations are a vital part of
a vocational program. Many instruc-
tors differ on this point. They think
that publishing articles about our chap-
-ter activities are too time consuming,
considered to be a way of bragging,
are not worth the effort, or are in poor
taste. However, I definitely think that
we, as vocational instructors and F.F.A.
Advisors, must acquaint the community
with what we are doing and what
F.I.A. members are achieving in our
local chapter,

I think that there is much benefit to
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available by working together and ex-
changing ideas,

Agriculture Education has set the
pace for all fields of vocational training
by offering several areas for the stu-
dent to explore. Production agriculture,
for example, offers the student an op-
portunity to become familiar with five
major areas: animal science, soil sci-
ence, plant sclence, agriculture me-
chanics and the supervised farming
program,

A supplement to production agricul-
ture is co-operative part-time training.
This program has become extremely
popular because the student learns a
trade that can benefit him financially
while going to school, and he simulta-
neously can estabhsh his career, The
success of this program depends on the
relationship between the department
and the agri-business community. Care-
ful examination of the training station
by the teacher, to see that the job is
suitable for the student, can insure a
good relationship for the program’s
future. For example, a student that
becomes nauseated at the sight of
blood: will be unable to adapt himself
as a veterinarian assistant. In most
cases the program will sell itself if given
an opportunity to do so.

Pre-employment lab is another al-
ternative available to the agriculture
student of today, If differs from co-
operative part-time training in that the
student is trained for a particular job
by his teacher at school, These students
are not financially reimbursed. Al

Ill!llliil\!llllii![!illlilIlllllliil\t!llIiil\EIllESEIII!}!ZHS\Fllllill\ﬂllIHIHIIIIIJEUillllill\lll![iiﬁillslliiilillﬂIlIIIIiHlll!lli]J!E!iIIl!ilFlill]Hlil!llliil[E!11!!!illIJ\liiH\E!II?H]lUlll.ﬂii!El!ll]ii!JHIIII[IM(EE!H!HIHII

be derived from doing an outstanding
job of public relations. After all, if we
do not inform our community as to
what our local chapter is doing, many
taxpayers will have no information or
understanding of the value of our FFA
Chapter and vocational program, We
must inform the public of the inspira-
tions, motivations and accomplish-
ments of the young people which be-
long to the F.F.A. in our community.
Public relations are even more im-
portant in our summer program, be-
cause when school is not in session,
the public tends to forget the purpose
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though the program is not found'; iny
departments, the number of units ;
tinue to grow year after year.

Regardless of the program in op
tion, it is imperative that the tey
realize the constant changes th
occur and should Carefully analy
program to see if it is keeping pa
with the modern educational trend
is true of most professionals, one K
tendency to become a slave to g

“status  quo.” Although a  dra
change in any program is not ady;
able, a moderate shift with a dg
day analysis of the outcome has pro
to be effective,

The concept of opening a book an,
making an assignment to answer’ h
questions at the end of the chapte
all but obsolete, Today’s students 3;
eager 10 learn by practical experlenc
not by “you show me, I'll watc
A]lowmg the student to “learn by dg
ing,”” with supervision when necegs
w111 most likely produce an individui
who is able to go out into the worl
and solve his own problems. On th
other hand, some students are ovi
protected by their parents and teach
ers, and, as a result, have never bees
given the opportunity to prove the
selves.

There will always be problems, bu
they can be minimized if they are ap
proached with obJectlvlty Keepmg
novation in mind is necessary in ob
taining a progressive and successfu
Agriculture Education program in

future, ¢S

‘Exotics’ have ap-
peared in the
United States com-
parable to the force
of a jet landing on
an air strip at a
major terminal, If
it ism’t your fHght
you probably just
go back to reading
your magazine, On
"ught you may possibly take
Iook before you resume read-
hat’s the way it is with the

ng- my teaching career many
nal agriculture students and
armers have confronted me with
roblem of the desirability of rais-
bred beef cattle vs. crosshreed-

tich more complicated to choose
best alternative as the questions
Since I had seen only a few
breeds, my valid information was
00 5parse to give proper guidance.
‘a conference with my wife,
htér, and son-in-law we decided
.10 'go to Furope and see the cattle
natural habitats was the next
1 the agenda.

. past summer the four of us
to Frankfurt, Germany where
rented car awaited to carry us
“the cattle areas to search for the
er: to ‘exotics’ in America. The
pean cattlemen were wonderful to
nd spent much time showing us
und their areas.

of our program, Some of the very i
portant activities of our summer pi
gram are as Tollows: officer leadership
mectings; educational learning wor
shops for students and instructors; land
and livestock judging contest; lo¢
county and state fair activities; (‘hapt
meetings and picnics; and becommg
actively involved in ‘Building O
American Communities’s (BOAG)

Therefore, it is up to we as agriculfure We - saw t_he Fleckvich {German
instructors and F.F.A, Advisors to k in Germany, and the
our young agriculture pcople moving (German Yellow)., 'The

ieh bulls weighed up to 3000
unds. In Switzerland we saw hun-

in the right direction through publ
relations.
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Evert C. Hunsicker
Creston Gommunity School
Creston, Iowa

dreds of Simmental on both govern-
ment and private farms. They are a
large, dual purpose breed with excel-
lent milk production. They carry heavy
bone and a thick hide. Some of these
traits are not desirable in crossbreeding
with our cattle. The heavy milking
qualities would improve some of the
weaknesses in our beef herds. The
Simmental are also very docile.

Tn France we saw Simmental near
the border, then saw the Blonde d
Aquitaine, a breed which is not as
common as the other French breeds.
They have some possibilities, but not
to be a great improver.

We visited the top breeders of
Charolais in France. These cattle were
not too different from our American
version, except not as modern a type.
They are heavy and coarse in the front
quarters and are exceptionally large in
size. Milking quality i3 not exceptional.
Their disposition could be improved.

In the Chateau country of France
we saw the Maine Anjou, the largest
breed in France. Again, it is a dual
purpose breed, red and white, and

extremely gentle, We saw several bulls-

that weighed over 3000 pounds and
some that topped 3400 pounds. The
cows weighed over a ton and were
milked twice a day. These animals
could be used in crossbreeding to im-
prove both size and temperament, but
it would be very unadvisable to cross
them on our small American cows.

In the Limoges area of France we
saw the straw-colored Limousin breed.
This breed impressed us. It is the only
breed in France that was bred for heef
alone. They are.able to make a good
quality beef from grass with little or no
grain. These cattle are wide and deep
in the hind quarters and narrower in
the front to help eliminate calving
problems. We feel this is the most
important breed to improve our Ameri-
can beef.

Pastures on the continent and the
islands were unbelievable, Small herds

were confined in small pastures, with
the herd was moved periodically, and
the pasture clipped and fertilized. The
pastures were lush with a dense cover
of grasses.

We attended the Reyal Show (from
which our American Royal was named)
at Kenilworth in England where we
saw English breeds we had never heard
of and others we knew little about. The
Royal Show was very different from
our type of livestock show. It lacked
the side shows and the chorus girls. It
pertained mostly to livestock and ma-
chinery and was very interesting.

Besides the herds of Hereford, Short-
horn, and Angus on the island, we saw
Lincoln Red, Red TPoli, Sussex, and
South Devon. They are gentle cattle
with great size.

The Welsh Black were prominent in
Wales, western England, and Ireland.
They carry size and modern conforma-
tion. The Belted and Dun Galloway
were very much like their counterparts
in America.

Alfter visiting with top brecders and
with the breed association personnel
we have come home with some definite
ideas about crossbreeding improvement,
On the British Isles they are doing an
excellent job with the three-way cross
using Hereford, Shorthorn, and Angus.
Their cattle are not as modern type
as ours, but they are doing a very good
job in their pastures and fecdlots.

In Scotland we saw thousands of
acres of heather land which had been
renovated and fertilized into lush
pastures, We could well use their
example on much of our pasture land
in the United States.

With these most enlightening and
exciting experiences and observations
in the background, we came home and
launched a new approach to crossbreed-
ing on our own farm and with our own
beef cow herd. The Furopeans have
given us endless ideas and incentives
which we intend to utilize and demon-

strate in the United States. @ @ €
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BOUR REVIEW

SHOPWORK TEACHING TRICKS,
by Michael (¥Brien, Elwood M, Juer-
genson, and Frnest A. Tarone. Dan-
ville, Tlinois: The Interstate Printers
& Publishers, Tnc., 1971, 342 p. $6.75.

This is a book that will stimulate a

shop teacher’s imagination and will show
him how to add color to his daily presenta-

tion. SHOPWORK TEACHING TRICKS
containg suggestions in the specific areas
of shopwork, inclading shop drawing, plan-
ning jobs, carpentry, painting, soldering and
sheet metal, welding, pipework, concrete,
and many others. This book supplements
recognized methods and techniques in edu-
catllon,

The authors present many ideas and
techniques that have bheen proved success-
ful by outstanding teachers in the field.
Many arcas of shopwork are included. The
good teacher can expand his teaching aids
and demonstration material for many areas

from ideas presented in the book.
_In addition to teaching approacheg.
niques, etc. this book is designed té
some informational procedures on shg;
techniques. Information on color schi
housekeeping procedure, etc. are ingli;
for teachers who go into new shi L
well as for those who wish to modg
those shops that have been in existenpgig:
some time. A safety questionnaire hyg fo
included because of the need for inersy
emphasis in that area. : 2

(Atherton—ifrom page 107)

stances with renewed courage, improved programs, and

{Nelson—from page 108)

vision. Being at the crossroads is not a npew experierce.
Having to determine which road to follow is the problem
and also the challenge.
For example, it seems that we cannot continuc to
spread thinner the agricultural occupations program by
continually adding new areas of endeavor and continuing
to cling tenaciously to all that seemed good and successful
during the preceding several decades. The original goal was
to train present and prospective farmers for proficiency in'
farming; along with this pre-professional preparation was
given for those aspiring for the agricultural professions. Then
agribusiness became the “in thing” and was added to the
educational program. Along came natural resources training
and now emphasis is being placed upon career education.
This proliferation of areas of emphasis has compounded the
need for multiple teacher departments and for these in-
structors to be proficient in differing specialties so that
someonc will be capable of working intelligently in each of
the areas of major concern. A new set of objectives and
priorities is called for also so that emphasis may be placed
in those places considered most vital. No doubt, research
on a sizeable scale will be essential for the development of
models and guidelines. Teaching materials for use by those
mmplementing this broadened program are a must. The aver-
age teacher will not have time to develop them in addition
to carrying out his regular teaching activities.

Despite the difficulties encountered in the implementa-
tion of this diverse program, this is no time for despair,
Rather, it is a time for hope and expectation. The oppor-
tunity presents itself for the recapturing of the spirit of the
early agricultural educators. We are coming to realize
that in order to adequately provide youth for job entry
there must be an adequate program of career orientation
and vocational guidance. Providing career education from
K-12 and even beyond should provide the agricultural ed-
ucator with ample opportunity to provide job information
and counsel to thosc students who have an interest, voca-
tional or avocational, and those with a desire to choose
a career in some phase of agriculture, Students enrolling
in the high school agricultural program will be much more
knowledgeable of the world of work and should have some
definite views relative to the occupational objectives they
pursue.

The profession has risen to its greatest heights in times
of crises and uncertainty. The challenges presented are
turned into opportunity. Tt seems that we stand on the
threshold of accomplishment and advancement. It should
be a great challenge and privilege to become a part of this

movement. 4p&4p

to do some of the things that could be done on a s
farm. Most of the animals brought into the lab would
only a few hours up to a few days. Animals brough’
before parturition may stay about a week.

Many of our readers may say that all these jobs
be discussed, demonstrated, and taught on a farm. i
I agree, but T believe we must start practicing  what
have been preaching concerning job efficiency and
terials handling as it involves farming and agribusi
Assuming 2 sections of 25 students (50 total) enrollé
animal science, and realizing that some students L,
town, how much time would it take for you to instri;
each of these students in just one of the previously "m
tioned jobs on an instructional visit? o

A field trip could be used instead of instructional vi
but it is difficult to have a farm set up to handle 25.}
dents at a time and have each student have a “hands.
experience with the job for the day. I believe it is more
ficient use of time to move the animals than it is to nHioye
the students, However, if your classes are still at the
to 10 student level, a field trip may be considered the “w;
to go.” ’
The physical facilities of a vo-ag department m
logically include the following outdoor laboratories: )
the ag facility:

Arboretum
Turf plots
Crops plots
Ponds ‘and wooded areas for wildlife and natural resou

In Summary:

1) Efficiency and quality of instruction should h
top priority when planning facilities and programs fo
70% and 807,
2) Dedicated instructors who are trained in specifi
fields, working in specialized laboratories and classroo
would provide quality instruction and efficient utilizat
of facilities and equipment. "
3) The high school vo-ag program should provide s
dents with “hands on” expetiences in many occupationd
areas in agriculture. E

4) Our high school vo-ag and FFA program should
planned with the goal of 100% participation in leam:
activities in each vo-ag course. :
3) A program with specialized facilities and specializ
instructors would permit grouping of students by spec
areas in the FFA.
6) A vo-ag program such as I have outlined wol
require careful scheduling and close cooperation of f

staff. @pdpdp
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5ez£%from page 113)

+d or discovered at uni-
‘department or federal

':a'l_'Iy_- a place for the

educational change?

4t monumental blun-
curred in recent years
“innovations In pro-
es, and equipment have
+d-to states from the fed-
1. from research and de-

failed to identify and solicit the valued
experience and judgement of those who
could have functioned as opinion lead-
ers among the target audiences.

Identification of Opinion Leaders
appears to be achievable with tight
planning and relatively simple instru-
ments,

In sociometry, teachers are asked
to name other teachers who are infor-

mation sources to them; in the key-

informant technicque, key persons from
group, such ag district and

used — if those planning educational
innovation and change would identify
and utilize opinion leaders in innova-
tion trial, evaluation, and diffusion.
More important, the energy and abili-
ties of teachers could be hushanded and
expended on meaningful effort and the
democratic-participative method of de-
cision-making would be implemented

and preserved. @@y

1. This article is based upon a study of agriculture
educators in  South Carolina reported in  the

}
{visors, are asked to name
‘Lers considered to be opinion
%certain instructional areas.
15 the pay-off of opinion
rtilization in innovation?

: Pceivable that hundreds of
of dollars and hours could 4. Hearn, N. E. “The Where, When, and How of
- or at least more efficiently

following publication: Blanton, L. ., Hull,
W. L. and Russell, E. B., pinion Leadership
and Communication Linkages Among Agriewltural
Educators. Columbus, Ohio: The Center for
Vocational and Techpical Education, The Ohio
State University, September, 1971.
. Ibhid. p23 X
. Hensel, J. W., and Johnson, C. H. The Identi-
fication of Opinion Leaders Among Teachers of
Vocational Agriculture. Columbus, Obio: The
enter for Vocational and Technical Education,
The Ohio State University, June 1969,

Lakp

Trying Innovation.” Phi Delta Kappen, Vol
53, No. & (February 1972), p. 338
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-two Production Agriculture term courses and
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time progressed, a more detailed outline was pre-
cach course. Using a form developed by the ad-
tién, specific behavioral objectives were written for
rse. Also included on this form was a fifty word

ER; 1972

escription as well as a brief outline of the content .

of each course.

This material was then submitted to the administration
so that a course planning handbook could be made. In the
development of the handbook, code numbers were assigned
to each course, as well as the time of year in which the
course would be' offered, and prerequisites, if any, for each
course. With the information compiled, this handbook was
distributed to the students at orientation meetings. With
accompanying explanations, each student was given a means
by which he could plan the remainder of his high school
days.

After scheduling was completed, but before the end of
the 1971-72 school vear, detailed outlines of each course
were written. The purpose of these final outlines was two-
fold. First of all, combined with hehavioral objectives and
course descriptions, these outlines provided a course of study
handbook for the new Vocational Agriculture Department.
These handbooks are kept on file in the school administration
office, as well as the guidance and Vocational Agriculture
offices, for reference or observation by anyone so desiring.
Secondly, these outlines provided a week by week descrip-
tion of course content, an indication of the amount of time
and depth of study to be given in the new nine week courses.

The last preparational phase of the transition to this
new look in vocational agriculture was the adoption of text-
books to fit the course. Based on recommendation of possible
texts made by the Department of Agriculture Education,
The Ohio State University, the Vocational Agriculture in-
structors selected fourteen additional texts which were
needed to properly conduct the new courses. The texts
were presented to and adopted by the Delaware High School
Board of Education.

Probably never before has such a radical change in
high school curriculum been made with the speed, ease,
direction, and purpose that it has been made this past
year at Delaware High School. The cooperation of teachers,
parents, students, and administrators is totally gratifying.
This transition has provided Vocational Agriculture a means
by which to ‘Show OfF its diversified possibilities, and the
1972-73% school year will no doubt prove to be a step for-
ward for tomorrow. pgp4p
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B ﬂI]K HEVIEW tion. SHOPWORK,
SHOPWORK TEACHING TRICKS
by Michael O'Brien, Elwood M. Jucr.
genson, and Frnest A. Tarone, Dan-
ville, Iinois: The Intersiate Printers
& Publishers, Inc., 1971, 3492 p. $6.75,

sheet metal,
and many others,
recognized methods
cation,

The

authors

This is a book that will stimulate a  apany gen tnding

shop teacher’s imagination and wi
] will show
him how to add celor to hig daily presenta-

contains suggestions in the specifi

s . 5 pecific areas
of shopwork, including shop drawing, plan-
ning jobs, carpentry, '
welding, _bipework,
This book supplements

: present many
techniques that have been proved success.

Many areas of sho i

pwork are included, The
good teacher,ca}n expand his teaching aids
and demonstration material for many areas

TE : ‘ ‘
ACHING TRICKS sssell —from page 113) failed to identify and
ed or discovered at uni-

-“department or federal

from ideas presented in the hook
,In addition to teaching approach,
miques, etc. this book is designeq -
some informational procedures on htg :
techmques‘. Information on colay e
housckeeping procedure, ete. are foher
for teachers who go into new }llnclu
well as for those who wish to nsq Wi
those shops that have been in existOde'r'
some time. A safety questionnaire }:!;156 :

painting, soldering and
concrete,

really a place for the
educational change?

eg- that monumental blun-

aéeurred in recent years

tless innovations in  pro-

{ices, and equipment have

Juced to states from the fed-

and techniques in edu-

ideas and

ments,

teachers in the field.

(Atherton—from page 107)
stances w.ith renewed courage, improved programs, and
I\C;sm.n_ Iiemdg at the crossroads is not a new exper,iexclcc
aving to determine i i .
aing to d Chaﬂeng;vhlch road to follow is the problem
For example, it seems that we cannot continue to
sprerfxd thirmer the agricultural occupations program b
contljrlually adding new areas of endeavor and cogn‘cinuinY
to (:,img tenaciously to all that seemed good and succe‘;sfu%
clurmg.r the preceding several decades. The original g'oa.lrwas
to train present and prospective farmers for ﬁroficienc: in
fa.u*mmg ; along with this pre-professionil preparation ):fvas
given f(-)r those aspiring for the agricultural professions The
agrlbus.mess became the “in thing” and was added .to thrr:':1
educational program. Along came natural resources trainin
an(?{ now.emphasis is being placed upon carcer edu('ationg
This proliferation of areas of emphasis has compoundé:d th.
need for multiple teacher departments and for these :'m‘f
structors to be proficient in differing specialtics so that
someone will be capable of working intelligently in ecach of
tht‘E z!r.eas'of major concern. A new set of objectives and
priorities is called for also so that emphasis may be placed
in tho§e places considered most vital. No dougt researeh
on a sizeable scale will be essential for the develoj ment ((:)f
_mode}s and guidelines, Teaching materials for uqepb tho
implementing this broadened program are a must' Th}:: av -
age teaclher will not have time to develop them m additier—
to carrying out his regular teaching activities, "
) De‘spﬂie th.e difficulties encountered in the implementa-
tion of thlS divexse program, this is no time for despair
Ra,t.her, it 15 a time for hope and expectation. The o por:
tunity presents itself for the recapturing of the spirit ogpth
early' agricultural educators. We are coming Pto realizz
that in order to adequately provide youth for job entr
there must be an adequate program of career orientatimjlj
and vocational guidance. Providing career education from
K-12 anc.1 even beyond should provide the agricultural ed-
ucator with ample opportunity to provide job informatio
a:nd counsel to those students who have an interest Vocn
tional or .avocational, and those with a desire to )ChOO?E-:
a career in some phase of agriculture. Students enrollin
in the high school agricultural program will be much .
lén;).w'ledge.able of the world of work and should have :;(;Iiee
p;;:::a views relative to the occupational objectives they
] '1.‘he profession ha§ risen to its greatest heights in times
of crises and uncertainty. ‘The challenges presented are
turned into opportunity. It seems that we stand on th
threshold of accomplishment and advancement It sh lg
be a great challenge and privilege to become a ;part ofoglis

informant technique,

(Nelson— #vnmm naue 1601 o id from research and de-
to do SO{’ - . Hent . centers. Instances can be
‘ when blanket directives have

experience and judgement of those who
could have functioned as opinion lead-
ers among the target audiences.
Identification of Opinion Leaders
appears to be achievable with -tight
planning and relatively simple instru-

In sociometry, teachers are asked
to name other teachers who are infor-
mation sources to them; in the key-

outside the group, such as district and
state supervisors, are asked to name
those teachers considered to be opinion
leaders in certain instructional areas.
What is the pay-off of opinion

leader utilization in innovation?

thousands of dollars and hours could
be sav_ed — or at least more efficiently

used — if those planning educational
innovation and change would identify
and utilize opinion leaders in innova-
tion trial, evaluation, and diffusion.
More important, the energy and abili-
ties of teachers could be husbanded and
expended on meaningful effort and the
democratic-participative method of de-
cision-making would be implemented

and preserved. ¢@pdp
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{ollowing publication: Blanton, L. H., Tuil,
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that hundreds of

=

farm. M.
only a fi Cpelative to installation of
before pg ind practices. Those direc-
May ‘taok on the appearances of
be discu| wn  communication patterns.”
I agree,g es where innovation dif- It iz conceivable
have bef mpts failed, perhaps failure
terialg h| iecause those at the top levels
;:f;r;l;nj Archer—from page 112) ‘
town, hq : olution to this was fundamental — Incorporate
each of | p Development and FFA course into the cur-
tioned j¢ t present, four such lf_:adersmp courses are avail-
A f.j including two weeks qf the mtrodl.lctory course fflt_avoted
but it is}? 0:_tflle FFA. P‘}lttmg leadership responsibilities on
dents atf during class time ths proven to be one of the
experien| sactical forms of education.
ficient u . ‘TRANSITION . _
the stud’ he Administration at Delaware again playe‘d an im-
to 10 st L t role in the transition for a year-type curric}xlum to
to go.” ' o ‘ t incorporates nine-week terms, 'Format outlines a,.nd
The able were developed that Proqued the various in-
logically| 3 the 1971-72 school year in which to develop and
the ag { the new course curriculum.
i _one nine-week term courses make up the
i ture Depariment Program.
! i
p I irst step in the development of new courses for the
onds a . . .
! nial Agriculture Department was to brainstorm on

arious possible courses which could be offered. Factors
udent ideas, teacher capabilities, and community
were all considered, which made this new program

to io ..
70135 };1;3. rom the beginning.

2 | I ’ next step was one of combining, improving, and
fields, wl £ co'm:szs:.ideas. Over sixty courses were originally list-
would 1 o possibilities for the Vocational Agriculture program.

. Ij L uniber proved to be unwieldy for even projected stu-
of facili . . . ares

3) [ nroliment, additional units, or available facilities.
dents w was found that there was overlapping of ideas,

M etition of material, or lack of sufficient interest in various
areas in| ;
| ideas to warrant further development of some term

‘outlines. At the end of this combining and deletion
thirty.two Production Agriculture term courses and
nior-senior level Agri-Business courses were left for
. developrment,

time progressed, a more detailed outline was pre-
for each course. Using a form developed by the ad-
_S.:tr_ation, specific behavioral objectives were written for
ch course. Also included on this form was a fifty word

4} ‘ur TUZH SULUOL YU-ag ai ar o prugrass s
pla.m.le.d ‘twth the goal of 1009 participation in learnin
activities in each vo-ag course, .:
instr5)t A progxizm with specialized facilities and specialize
uctors would permit grouping of student falty

: s by specialt
areas in the FFA, ¢ e

6) A vo-ag program such as I have outlined woul

movement. -4

require careful scheduling and close cooperation of th

staff, r"i’

“description as well as a brief outline of the content
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of each course.
This material was then submitted to the administration

so that a course planning handbook could be made. In the
development of the handbook, code numbers were assigned
to each course, as well as the time of year in which the
course would be offered, and prerequisites, if any, for each
course. With the information compiled, this handbook was
distributed to the students at orientation meetings. With
accompanying explanations, each student was given a means
by which he could plan the remainder of his high school
days.
After scheduling was completed, but before the end of
the 1971-72 school year, detailed outlines of each course
were written. The purpose of these final outlines was two-
fold. First of all, combined with behavioral objectives and
course descriptions, these outlines provided a course of study
handbook for the new Vocational Agriculture Departiment.
These handbooks are kept on file in the school administration
office, as well as the guidance and Vocational Agriculture
offices, for reference or observation by anyone so desiring.
Secondly, these outlines provided a week by week descrip-
tion of course content, an indication of the amount of time
and depth of study to be given in the new nine week courses.

The last preparational phase of the transition to this
new look in vocational agriculture was the adoption of text-
books to fit the course. Based on recommendation of possible
texts made by the Department of Agricuiture Education,
The Ohio State University, the Vocational Agriculture in-
structors selected fourteen additional texts which were
needed to properly conduct the new courses, The texts
were presented to and adopted by the Delaware High School
Board of Education.

Probably never before has such a radical change in
high school curriculum been made with the speed, ease,
direction, and purpose that it has been made this past
year at Delaware High School. The cooperation of teachers,
parents, students, and administrators is totally gratifying.
This transition has provided Vocationa] Agriculture a means
by which to ‘Show Off its diversified possibilities, and the
1972-73 school year will no doubt prove to be a step for-

ward for tomorrow. pdrp
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Dy, Robert Camphell, associate professor of agricultural education, addressed
the agriculture sectien of the 40th annual Scuthwest Wisconsin Education
Association convention held on the campus of the University of Wisconsin-
Platteville. Area vocational agriculture teachers in attendsnce were Don
Kolar, Fennimore; Dale Herbers, Potosi; Richard Morris, lowa-Grant; Jerry
Sherwin, Cuba City; Jack Trzebiatiwski, Classville; Paul Oehrlien, Lan-
caster; Bob Ray, Belmont and Gene Medeke, Plaiteville, (Photo supplied
by D)epa.rtment of Agricultural Education, University of Wisconsin-Platte-
ville. . )

by
Richard

Douglass

POWER TOOLS WORKSHOF — Ron Taylor, center, repre-
sentative of Rockwell Manufacturing in Atlanta, directs Alabama
agri-business teachers E. (. Hendrix, Jasper, and 8. A. Watson,
Curry, in vepair of a shop circular saw. {Photo supplied by
Cecil Gant, Agri-business Division, Alabama State Department of
Fducation,}

Roger Johuson, Agriculiural Occupation_s Instricto
City High School, operating a tow motor in the prott
feed. This is one of the operations Mr. Jnhn‘son.:be
with during his two week internship at Marion-
Company at Mt. Vernon. My, Johnson's mtcrnsh.ls
an intensive four week cowse, Ag. Ind. 512 ;
Thomas R. Stitt as instructor. {Photo supplied : . ; “ N
Stitt, Department of Agriculturval Industries,
University.)

Lugene Trotter, .right,da doctaral stadent p¢ ¢
sity of Illinois, seeks advice concerning propais :
from his advisor Dr. David L. Wiﬂian%s?'l"lfg_s; : December, 1972
of persons for leadership roles in vocational ! - —
agriculture is an important function of the: T3 -

Agricultural Education, University of Mg . .
Champaign, {Phote by Robert W. Walkes:
of llinois.}

Number 6

Mississippi is proud of the progress made i
ducation, Pictured above is Ronald A. Brow
Mississippi agriculture teacher, studying at i
of Illincis for a doctoral degree in Vocation
in Agricuiture. {Photo by Robert W. Walke
of Tllinois.) :
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