LEARNING BY DOING--Siudents enrolled in horticulture at
Miami {Florida) Agricultural School are shown drawing a land-
sscape )plan. {(Photo from H. Quentin Duff, Miami Agricultural
chool

HORTICULTURE FOR DEAF STUDENTS—Jim Heilman,
teacher at The Ohio School for the Deaf, is shown instructing fifth
grade students in the cultural requirements of a rxubber plant.
{Photo from Larry I Erpelding, The Ohio State University)

EXCELLENCE IN TEACHING—Larry E. Miller, Assistant Pro-
fessor of Agricultural Education at Virginia Polytechnic Institute
and State University, is shown receiving a citation for excellence in
teaching from Carl Hereford, Dean of the College of Education at
VPI & SU, Dewey Adams, Director of the Division of Vocational-
Technical Education at VPT & SU, is observing the presentation.
(Photo by Jasper S. Lee, Virginia)

FFA Alumni member at Roancke, Illinois, is shown instructing st
dents in livestock judging on his farm, {Photo from Daniel Reuwee
National FFA Ccnter%

FFA ALUMNI MEMBERS ASSIST WITH INSTRUCTION—-An.

Storied
ih
ictures

by Jasper S. Lee

SUPERVISING TEACHER HONORED—Harlan Veal (ceater),
Jessamine County (Kentucky) Public Schools, is shewn being pre-
sented with an engraved silver fray commemorating 23 years as 2
supervising teacher for the University of Kentucky Agricultural
Teacher Education Program. With Veal are Jim Wilds (left), for-
mer co-teacher with Veal, and Charles Byers, Head Teacher Educa-
tor at the University of Kentucky. (Photo by M. J. Iverson, Uni-
versity of Kcntucky{
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Girls and women are presently show-
ing increased interest in agriculture and
education in agriculture. Encouragement
of this interest and a concerted effort to
remove every obstacle which might dis-
courage female persons are the obliga-
tions of all. Interest in agriculture by
wornen as a group may pe only transitory
unless an effort is made to sustain it
Girls are not new in agriculture classes.
In general agriculture prior to the 1917
Smith-Hughes legislation, the number of

Martin B.
McMillion

_girls equaled the number of boys in many agriculture class-

ooms. In 1925-26, the number of girls studying wocational

-agriculture in California was reported to be 115. The interest
‘of girls and women in agricultural education has come and
‘gone in the past and may do so again if efforts are not made
“to remove obstacles and sustain their interest.

An editorial could dwell on sex-role conditioning, sex-

‘role behavior, sex-fair guidance, stereotypes, equality of
‘opportunity legislation, or the feminists vs the female

liberationists, but I want to discuss some basic things like:

Elissa Walters
Teacher of Horticulture
Pulaski, Virginia

As a female and a teacher of agri-
culture, I have been asked to contribute
an article on women in agriculture. This
required that I do some research. The
facts I found left much to be desired.

It has been shown that while most
women are groomed for marriage, family
and the home, this occupies only a frac-
tion of a woman’s total lifetimne. Children
grow up and many women seek a career

" Elisgsa Walters outside of the home. A survey study in

-the mid-60’s indicated that 6624% of all working women

eld nonprofessional jobs such as clerk, cook, maid, waitress,
te. Fortunately, these statistics are changing as more and

_more women recognize their potential as members of a family
: and also as individuals capable of rewarding professional

areers,

Women have always been in agriculture—from the first
neer family crossing the country to find new farmland to

: ?d%ly’s modern farm wife. The ancient goddess of cultiva-

7, Ceres {hence the word cereal), was a woman. But

?

'.: Uflfortunately women have always taken a back seat position.
4-H has done an excellent job of educating boys and girls.

JUNE 1975

Does your agriculture building have a lavatory for girls?
Are there woemen on your advisory council? Are women
attending adult classes? Do you consclously or unconsciously
refer to women in terminology they do not appreciate? Do
you accept women in agriculture as fellow human beings
having an interest in agriculture and not as something to be
wooed and pursued? Are you refraining from giving advice
to girls concerning which occupations are appropriate for

" them?

The matter of lavatories for girls in the educational
facilities which are separate from the main school building
such as separate agriculture buildings, school farms, and
school forests may seem insignificant, but such an “insig-
nificant” thing is enough to alter an occupational choice.

If women have never served on your departmental ad-
visory groups, it is time to start using them. Tt is especially
important if there is a substantial enrollment of girls. People
who know, say that a woman will not attend advisory council
meetings unless there is at least one cther woman on the
council,

Women should be enrolled in adult agricultural educa-

) (Concluded on next page)
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Guest Editorial ... WOMEN--THE UNTAPPED RESOURCE

All too often a woman’s only outlet in agriculture has been
her local garden club. These are admirable groups doing a
great deal of good for their members and communities, My
own interest in horticulture was fostered by the Virginia
Federation Garden Clubs. Their popularity is so great that
there are many all male garden clubs. These avocational
organizations hardly offer a professional outlet for women
interested in agriculture.

Today’s agriculture is truly a professional career. It is
an area that involves complex machinery and equipment,
advanced technology, and educated people to manage our
country’s greatest resource—our land. Agriculture is no
longer a field unsuited for the “fairer sex.”

The common prejudices of “they just get married, a
woman can’t do the job, a woman’s place is in the home,”
etc. are changing, Technology has reduced the time a woman
needs to spend at home. Family planning offers a couple the
opportunity to have the number of children they desire and
when desired. Federal legislation has done much to open
up careers for minority groups. Continuing education has
allowed many, women included, to become equipped for
rewarding careers.

(Concluded on next page)
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From Your Editor . . .

tion classes. The most common means in the past of envolling
women has heen the joint enrollment of hushands and wives
in classes involving farm records. If it is appropriate for

girls to enroll in high school agriculture programs, it is also
appropriate for women to enroll in adult agriculture
programs.

“The ag teacher is a busy man” was a statement made
at a recent conference sponsored by the National FFA Cen-
ter. That statement i not necessarily true; at least it was not
according to three women agricultural education majors in
the audience, It will take a little effort for males in agricul-
rural education to remove sexism from their writing and
speaking.

When refering to each sex it is important to use parallel
terms. If the males are boys, then the females are girls, not
young ladies. Young men or boys and young ladies are not
parallel terms. “Man” refers only to age and gender, Using
“lady” adds inferences concerning character, politeness and
manners, as would “gentleman.” .

Guest Editorial . . .

With these facts in mind, I propose that we as educators
take advantage ol this large untapped resource. Girls should
not be discouraged from taking high school agriculture
classes. Women in college of agriculture programs are still
somewhat of an oddity. This should change. There is no
reason. why a woman should not be a fine agriculture econ-
omist, educator, agriculture mechanic, geneticist, researcher,
forester, horticulturist, veterinarian, agriculture business
woman, agronomist, or agriculture engineer, to name a few.

As a horticulture teacher, I have found that although
most of my high school female students did not have a farm
or mechanics background, they all have been able learners
and are willing workers. All of my students have studied

participate equally. Having the women do all the “delicate”
work, transplanting, potting, etc. and the men do the heavy
work does not hold. All work is shared equally and done well.

My own experience as an agriculture teacher has been
varied. My first annual agriculture teachers’ convention gave
me cause for thought. T was greeted by an older male agri-
culture teacher who said, “Oh, why don’t you come and

tractor safety and operation. They can all drive a fractor
safely. When it comes to shoveling soil, mixing soil, etc. all

women need not be a subject for comment. Reference to the .

“lovely young ladies (usually of all ages and appearancesy

who grace our meeting” is bad for credibility, unacceptable-

to many women, and unnecessary in professional settings,

A relationship of respect in which men’ and women
accept each other as fellow human beings first and as female
or male second seems appropriate. The “sailor in pory”’

syndrome on the part of male teachers and students nega-
tively influences women and girls who are interested in
agriculture.

Selecting chapter sweethearts has become more contro
versial since the advent of the women’s liberation movement
Attitudes in the local community need to be your guide, T

feel that chapter sweethearts, if we have them at all, should

be FFA members.

Teachers should assume that boys and girls may choose -

any occupation they wish and leave the matter of sex-role

suitability of the job to others. Agriculture teachers should:
; refrain from advising girls or boys concerning the job-roles:

In the professional setting, women should be just:another society approves. Such counseling fosters the continued
person. If the attractiveness of other men is not a subject stereotypes. A liberalization in the social acceptability of job"
for comument, then the appearance and attractiveness of

roles for both sexes is needed.

teach in our county. We need teachers” When I asked in:

what field, he replied “Home Economics,” That was the re

sponse [ drew as a female. On the other side of the coin, in
my own school, Pulaski County High School, I have met with "
no such prejudices. I am accepted for what I am—a teacher’

trying to do a good job.

But we have a long way to go. I will be the first to-

admit that I lack experience and knowledge in certain arcas

But T want to learn. This summer I learned how to operate
a tractor so I could work on the school football field. We, as

women, have the serious responsibility to be good in ou
fields and to be eager to master new areas of endeaver. We

must make our own place and a place for future women:

through onr own dedication, willingness to learn, and ex
cellence. :

In conclusion, I would like to say that as agricultur
teachers, particularly at the high school level, we must assum

the responsibility to encourage and help all students, both™

male and female, in recognizing their potential in agricul

ture. Over one-half of the population in this country is female::
—=a great untapped resource of hands and minds that is
ours to inspire and instruct. Let us make use of this great:

64

potential.
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Don Rnotts, Chairman
Department of Agricultural Education

Don Knotts

' 1s the lack of information available on women participa-
n in agriculture relative to the amount of research avail-

sble in other areas, indicative of -agriculture’s failure to
‘become coghizant of the increasing number of women en-
“tering agricultural occupations that have been traditionally

nsidered men’s jobs? Or could this limited information be
ttributed to agricultural researchers’ feelings that women do

not belong in these occupations and ignoring the current

nd is their response? Conversely, another speculation

might center around the covert acceptance of women in

griculture as nothing different since women have tradi-
tionally been closely mvolved in agricultural occupations as
wives and daughters of farmers,

* Regardless of the reason for absence of research, women
s pervading agriculture curriculums, programs, and occu-

_pations across the country and an awareness of prevalent

tors might make this transition to coeducational agricul-
e casier for teachers and employers.

In the past, several factors have contributed to tradi-
nal custorns and habits concerning occupational trends.
hey are discussed in the following paragraphs.

arly Conditioning
. The concepts and images received from family and
éers in early years have dictated that the majority of jobs

/in’ agriculture were for males, but a few agriculturally re-

lated jobs were for females. And, if a male or female deviated
from this sex stereotyping, he or she was considered a deviate

from the “norm” and at this age, peer evaluations are ex-

dingly important to the individual,

Also women were rarely seen at work in pictures de-
icting agricultural scenes, especially the posed ones, when in
eality wives and sisters work along side husbands and

brothers on the farm or ranch. And heaven help the poor
helpless female portrayed in Western movies, who giggled,
“flirted, and fainted, but never plowed or fixed fences—which

vas also erroneous in the “Winning of the West.”

Occupational Counseling

In time past, high school counselors have been con-

~demned for neglecting agricultural counseling, alleging that

ounselors were not familiar with the various occupations
n°which agricultural students could enter. They have also
been censured for promoting sex stereotyping by steering
miales preferring agriculture into farming, soil science, ani-

-mal husbandry, etc., but females preferring agriculture into

ome economics. Fven if the female disregarded the advice
the counselor and majored in agriculture, she was not

t_inerally given positive occupational encouragement upon
Taduation,10

Prairie View AGM University

Rose Knotts, Associate Professor
Department of Management

Rose Knotis

Social Attitudes

It was not considered feminine by much of society for
a female to major in agriculture. Though a female reared
on the farmi may have performed many of the same tasks as
her brothers, she was expected by society to limit herself to
other occupational areas in making an occupational choice.

Also, societal inhibitions connoted that certain subjects
were taboo or inappropriate, particularly dehorning, animal
reproduction, etc., and any female who did major in agri-
culture should Himit herself to courses such as vegetable pro-
duction, livestock judging, grasses, etc.

Institutional Limitations

Clurrent research indicates that many policies of insti-
tutions of higher education favor male students. Admission
offices of some major institutions limit the humber of females
admitted or pose higher scholastic requirements for fernales
than for males, -6 810 Financial aids offices and departmen-
tal administrators have favored males over females in the
awarding of loans, fellowships, and grants.%57%.811 Placement
offices do not always give the female the same assistance in
securing employment as males.%!0 Housing offices place more
stringent residential requirements on females which results in
additional expenses, inconveniences, or delayed graduation.*
And, schools of agriculture have contributed to this isclation
policy by not attempting to recruit females as apgressively
as males.

Attitudingl Limitation

Women themselves must also share some of the burden
for lack of representation in agriculture. Their attitudes
about females in non-traditional roles prohibit them from
choosing agricultural fields, and their lack of aggressiveness
(which is traditionally viewed by our society as a negative
characteristic in females) in breaking tradition is a significant
reasot,

Avoidance of success is preferred by some females be-
cause they fear that they will not get married or that they
will become unattractive to men. In male dominated fields,
some females may feel that academic competition or employ-
ment competition with males might inhibit courtship possi-
bilities. Or, some hushbands might prefer wives to pursue more
traditional occupations.

Then toe, some females are too dependent and passive
to consider a career outside the home because of disinterest
or inferiority feelings, This is an erroneous impression that
fermnales can have because the Bureau of Labor indicates that
nine of ten females will work outside the home sometime in
their lives. o

In lght of the multitude of reasons for absence of

{Concluded on pdge 276)
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Vocational Agriculture Programs--
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Emphasis on Female Interests

Charles Curry
Viroin: Teacher Education
trgimia Polytechnic Imstitute and State University

During the past
five years, female
students haye en-
tered the male
realm of agriculture
clagses throughout
!:he country, Their
Inflex inte thig once
male stereotyped
Program area hag
been received with
level from “exceed-
to “oPenly expressed
arety of attitydes
ents should have
educators to antici-
esul?;—a vast differ-
o‘f mstruction that
ewve. How do we
Yy instruction for
students in Pprograms
1 (vocational

tion based on race, color, sex, and na-
tional origin in all terms, conditions,

Wisconsin, recently figured the value of
humans by age and sex {IHoffer, 1974).

power in the labor market. His findings

pow ployers, employment agencies, and labor
indicate that the average female citizen

unions. The Equal Employment Oppor-

labor market at all-ages. Since the big-
gest cause for women to move rapidly

been economic, women are becoming sex.
very outspoken about these facts and

counterparts in the labor force.

The women’s movement has created of these laws have been litigated a
for constructive change to take placé in  tested in court.
employment and education. Women’s
movement revolutionaries have suc- cultural educaters is: do we really be-
ceeded in obiaining enough support in

on the basis of sex illegal. In addition, occupations? Society seems to think so.

8 that females
gricultural edyca-
§ follows: changes in
y holds for
ement; new
mination on
riplementation

Year by the United Nations (Simpson,
1974}, .

Legislation has opened every closed
c%oor for female students to enter educa-
tional programs. Congress reacted to
the call for educational equality in 1972
by passing Title IX of the 1972 Educa-
tional Amendments which prohibits dis-
crimination based on sex “under any
f:ducational program or activity receiv-
1t Federal financial assistance (Kirp,
1974, p. 529). This law, of course, af-
alture. o fects all programs of vocational educa-
acceptod 1. en so-  tion. .Sfl(lh practices as the following are
). ¢ change prohibited :

€

state supervisors, and teacher educators,

wide variety of attitudes that are preva-
lent. With this wide variety of attitudes

doubt that instruction received by fe-

> significant ch
- anges male students varies just as much.

the expectations
¢ women. As the
Ol women working in

wears off and are still relatively few female enrollees

in agricultural programs. The majority
of the female students that have en-

L. Requiring all male or female students exploratory agriculture courses.
to take a specific class;

qual duties is 5 per-
Denying admission to either boys or

nd democratic prin- 2
Pportunity for all in
he conflict Jies in the
,.for the most part
aimed for skilled job;
status and ecq.
D Weisbrod, pro-
the University of

for one sex; and assumptions include:

or testing practices which tend to track same learning abilities;
students into sex-related career areas. 9. Male and fgmale students have the

Title VII of the 1964 Civil Rights
Act (Kirp, 1974, p. 530) was amended 3. Agricultural teachers {predominant
to apply to educational institutions.
This amendment prohibits discrimina-
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E1ms :

‘The values are based upon earning and privileges of employment by em-

lags hehind her male counterpart in the tunity Commission administers this act, -
Only a few jobs require Bonafide"
: _ Occupational Qualifications (BFOQ’s) -
mmto the job market in recent years has which limit them to employees of one-
' There Is sufficient legislation on rec--
are demanding equality with their male ord to prohibit separate vocational:
classes of any type based on sex. Not all.
a great deal of excitement and visibility present, but many are rapidly being

One of.our major concerns as agri-

lieve that sex role stefeotypes need to’.
Congress 10 make almost any separation be erased with regard to agricultural

they have been successful in having Legislators are requiring it. Career edu--
1975 declared Tnternational Women’s. cation leaders condone it, but what do-
agricultural educators think? One only!
needs to talk with agricultural teachers,

concerning female students, to assess the
toward female students, there is little

Although we have been required to
aceept female students since 1972, there

rolled are in ornamental horticulture or

Certain assumptions have been made.
girls in classes traditionally reserved with regard to female students. These:

. Guiding students into one-sexed classes L Male and female students have i

same desire to work after graduations

{Concluded on next page)-

male) who have been teaching all male
classes can adjust to and successfully
teach female students without inservice

training ; and ]

. The primary purpose of v((M_:a,tmnal ed-
ucation is to provide training for job

entry skills at the secondary level,

“'"These basic assumptions have caused
& development of some serious prob-
1s: (1) only a small number of fe-
students have elected to enroll in
gricultural courses; (2) subject matter
s being taught instead of students; (3).
sachers have developed biases toward
ale students; (4) a lack of under-

.'.tanding of female students has re-

alted in poor instruction; and (5)

female students have become disinter-

*The basic assumptions that we have
#rade concerning females in our pro-
svams need to be analyzed. First, do
ale and {emale students have the same

1 tning abilities?

Although there is no difference in
erall intellizence, differences do exist
‘both physical and mental abilities.
iciologists will argue that these dif-
ences are the result of our socializa-
ion process rather than innate sex-
inked characteristics. Nevertheless,

_différences do exist that affect learning

hilities. For example, boys and men
e inore proficient at mechantcal tasks,
ncliding the comprehension of me-
hanical relationships while females are
rticutarly skillful and deft with their
iands. Finger dexterity is a trait in
which women are known to excel. Sol-
leéring small electronic units is an occu-
tion often reserved for women by

:_l_r_l_d_u'strial employers because of their

uperiority at this task. There are many

other sex differences that affect educa-

ional achievement (Hutt, 1972),

 Women hold more in memory for

i shorter periods than men,

2.: Males are more exploratory, possess
.. more intrinsic moiivation, drive and

:‘ambition than fernales.

o Preschool education is more important

than boys.

+.. Women have a keener sense of smell
“iithan men, :

Women are more sensitive to touch
and pain than men,

o> Males excel in spatial ability.

< Females speak more fluently.

. Competition between sexes is unfortu-
nate because it aids in negative self-
' concept development.

me knowledge of these sex differ-
¢es.in learning ability is needed by
achers to provide adequate instruc-
ton. Teachers who have been instruct-
ing only one sex may be unaware of the
carning differences of the other,

Secondly, the assumption that both
ale:‘and female students have the

1975

to girls because they mature earlier

same desire to work after graduation
would again be looked at differently by
the sociologist and the behavioral psy-
chologist. Studies have shown that
women tend to strive for the same in-
trinsic rewards from work as men and
that they are nearly -twice as likely to
express negative attitudes toward their
jobs as men {Special Task Force to the
Secretary of IHealth, Education, and
Welfare).

The third assumption is probably re-
sponsible for more of the preblems in
accepting females into our agricultural
programs thah any other underlying
principle. The addition of female stu-
dents to agricultural programs created
a new challenge for most experienced
teachers. If the students fit into the
existing program, then the challenge is
not as great, It is easier to discourage
students from enrolling than to expand
our programs to meet their needs.
Teacher biases are projected to male
students who then exhibit behavior
agreeing with the teacher’s attitude,
such as operating a machine for the
female student or carrying an object
for the girl that she could easily carry
herself. In-service training in working
with female students is essential and
additional in-service training in areas of
instruction like pet care and flower ar-
ranging are probably also needed.

Fourth, the primary purpose of voca-
tional education is the preparation for
job-entry skills on the secondary level.
Vocational educators have never com-
pletely yielded to this purpose as being
all inclusive. With the addition of fe-
male students to our agricultural pro-
grams, more avocational instruction is
probably in order. Males will probably
also be required to take on more of the
household activities which will have an
effect on our agricultural curriculum as
well as other vocational areas,

Work has been defined as either
“wage earning or wage saving activi-
ties by the Minnesota Research Co-
ordinating Unit in their career educa-
tion project. Dr. Kenneth Hoyt,
presently Commissioner of Career Edu-
cation in the U.S. Office of Education,
defines work this way: “Work is one’s
efforts aimed at the production of goods
and/or services that will be beneficial
to one’s fellow human beings and/or to
oneself.”” (Hoyt, 1973). These defini-

tions would mean, for example, that

home vegetable gardening would be as

much vacational as the occupation of
truck farming. If we follow this concept
to the dual role of women in our soci-

ety, we can see that wage saving in the
home is as important as wage earning

in the labor force. This does not mean -

that females enter agricultural pro-
grams entirely or for the most part, to
obtain domestic skills. It does mean,
however, that agricultural programs
should be modified to include both
preparation for occupational entry
(wage earning) and avocation (wage
saving) skills, The formula V=W+L
(vocation equals work plus leisure) may
be the most widely accepted definition
for vocational education in the future

(McDaniels, 1974).

The attitudes that agricultural edu-
cators have taken toward female stu-
dents will have to change. Simply al-
lowing girls to enter agriculture
programs is not sufficient and indicates
2 lack of educational professionalism. If
our programs do not attract the female
interest and maintain that interest, then
the programs lack relevancy.

Federal support for vecational pro-
grams is essential and programs that do
not meet the needs of all students, re-
gardless of sex, race, creed, or color,
will find difficulty in justifying expendi-
ture of Federal dollars. In order to ob-
tain funding in the future, agricultural
programs will not only have to satisfly
the female interest, but, in addition,
place those students in occupations that
are rewarding, satislying, and of equal
status with their male counterparts.

Removing sex role stereotypes with re-
gard to occupational goals in the In-
dustry of Agriculture will require ad-
justment time as it will in the whole of
society. This new emphasis requires a
change in individual attitudes and tra-
ditions. As programs are planned for
agricultural education, persons in posi-
tions of responsibility must look closely

to see if sex biases exist. o
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Should We Encourage Women
to Enter Ag Ed.?

Carl L. Reynolds
Teaching Assistant

Carl Beynolds

Women are now considering occupa-
tions which traditionally have been held
only by men. Affirmative action pro-
grams and legislation are reasons to ex-
pect that more occupations will be con-
sidered by women now, which were not
considered before. Teacher trainers in
agricultural education, school admin-
istrators, and agricultural occupations
teachers should expect to see more
women entering the profession of teach-
ing agriculture. The theme of this arti-
cle is to go one step further. More than
simply allowing women to apply for
teaching in agriculture if they express
the desire, would it be to the advantage
of agricultural education to encourage
women to consider teaching agricul-
ture? A lock at the situation and trends
will help to answer this question.

Women are showing more interest in
curricula offered by colleges of agricul-
ture, A survey of enrcllments of stu-
dents in the member institutions of the
National Association of State Universi-
ties and Land Grant Colleges showed
that women represented twenty-three
percent of the total in 1974 That
same year, during which the institutions
showed a 13.6 percent increase in en-
rollment, women represented over one-
half of the total. In the College of
Agriculture at the University of Illi-
neis, women represent a substantial per-
centage of the students in several cur-
ricula. In agricultural communications,
women make up 37 percent of the stu-
dents. In animal science, 39 percent are
women, and in dairy science, 26 percent
are women, The horticulture and orna-
mental horticulture curriculums contain
the largest percentage of women, 42
percent and 43 percent, respectively. In
the core curriculum, consisting of fresh-
men and sophomores who have not yet
declared their majors, 26 percent are
women.
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The employment opportunities for
women in these curricula are lucrative.
Women who have a practical agricul-
tural background are in demand in such
positions as agricultural journalism and
advertising, quality control in food tech-
nology, and some ‘management posi-
tions in the food industry. An increased
interest in companion animals has also
created a demand in such areas as small
animal veterinary medicine and small
animal care specialists in pet stores,
grooming parlors, and kennels. Orna-
mental horticulture specialists in areas
such as landscaping work, garden cen-
ters, Tlower shops, and nurseries are also
in demand.

In the same study mentioned earlier,
women were not represented as well in
the agricultural education program.
Currently, only 12 percent of the stu-
dents enrolled in teacher training in

agricultural occupations are women. -

Even though this percentage is small,
it is an increase from almost none a few
years earlier. One may speculate that a
major reason for the small enrcllment
of women preparing to teach agricul-
ture is due to the emphasis placed upon
production agriculture. ‘The interest
shown by women in such areas as agri-
cultural economics, agronomy and agri-
cultural mechanization is low. 'These
same curricula are of high interest to
male students who specialize in produc-
tion agriculture.

TRENDS

Current trends in the nature of
teaching positions in agricultural occu-
pations indicate areas of interest for
women, An increasing number of agri-
cultural occupations programs are being
introduced in urban areas. Many of
these programs have special emphasis
in horticulture, ornamental horticulture
and companion animal care, Very little
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Robert W. Walker
Associate Professor
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content in production agriculture exists
in these programs.
Successful agriculture occupations de-

partments are expanding their pro-

grams and adding more teachers, The
need for specialized teachers in such
fields as ornamental- horticulture and
animal science exists:

As more schools implement career
education programs in the elementary
and junior high schools, teachers will
be needed to conduct orientation and

exploration programs in agricultural oc-

cupations.
Specialized programs in the area vo-
cational centers and post-high school

institutions, especially in :orpamental .

horticulture, are: still expanding. Indi-
cations are that these programs will
continue to grow., i

The enrollment of girls in agricul- -

tural occupations programs is increas-

ing, A survey of agriculture teachers in °

Illinols indicates that the current en-
rollment of girls in agricultural occupa-
tions programs is approximately eight
percent. In 1971, a  similar survey
showed that the enrcllment of girls was
six percent of the total.

The supply of agricultural education
graduates who elect to enter teaching
contimues to be msufficient to meet the
demand. The projected need for agri-
cultural occupations teachers calls for
more teachers than is currently being

supplied.

RECOMMENDATIONS

In light of the situation and the
trends in agricultural occupations pro-
grams and enrollments of women in
agricultural curricula in colleges of ag-
riculture, several reasons can be given

for the encouragement of women to

consider teaching agricultural occupa-
tions. Tirst, because more women are

(Concluded on page 274)

© Women teachers in America have
long been the main force in the educa-
: 'i:_ional process. Historically the hand
that rocked the cradle also taught the
““¢hild at home and the student at school.
In agriculture teaching, however, this
has not been the case as the teacher of
agriculture and especially in vocational
agriculture, has almost without excep-
tion been a man,
- Times have changed, and are con-
stantly changing for teachers of voca-
tional dgriculture. Women teachers in
. agriculture are a reality and in 1975 it
_obvious that they are here to stay.
Many reasons may account for this shift
in; the teaching force, not the least of
which may be the inrcad girls have
made into vocational agriculture classes
and FFA activities. Only a decade ago
just a handful of girl students were en-
rolled in agriculture while the thought
of girls as regular FFA members, much
less officers, was shocking. How differ-
efit it is today when in some agriculture
classes girls outnumber boys. Girls are
also participating in and often winning
contests traditionally dominated by
boys.
= With this mix of agricultural students
it seems only natural that women teach-
ers, of agriculture are needed as instruc-
tors and to manage and assist with out-
-town trips and co-curricular activities
S0 necessary in vocational classes.
‘While women teachers of agriculture
h__a‘_\'{e helped solve the problems with
 Coeducational classes their advent has
P}_‘:(_)b'ably been coincidence. In this mod-
o world women have entered, suc-
ssfully, many fields characteristically
Chf)__'sen by men; so it seems inevitable
at women would become teachers of
griculture regardless of the student
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Bureau of Agricultural Education

State Department of Education
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content of vocational agriculture classes.

Another factor somewhat overlooked
is that many women possess-a deep
rooted interest and love of animals and
agriculture, and agricultural teaching is
a natural outlet, Women traditionally
understand, care for, and nurse live-
stock well, Many women, as if by some
mystericus inherited trait, manage agri-
cultural enterprises with obvious knowl-
edge and satisfaction. Thus the entry of
women into the field of teaching voeca-
tional agriculture is a natural one and
their impact will become noticed more
and more as time goes on,

The first woman teacher of agricul-
ture to plan and complete the regular
program of teacher preparation in Cali-
forma was credentialed in 1968, Char-
lotte Glenn, while reared in Southern
California, worked on farms and
ranches in rural areas during the sum-
mer to gain experience. She entered
the College of Agricultural and Envi-
ronmental Sciences, University of Cali-
fornia at Davis and began a program
preparing her to become a teacher of
vocational agriculture which was com-
pleted in 1968. She was followed by
Stephanie {Irvin) Licht in 1969 at the
California State Polytechnic University,
San Luis Obispo.

Today there are 24 women teachers
from five institutions in California who
have completed the preparation pro-
gram and the five training institutions
report 20 additional women presently
working toward credential requirements
at this time.

Seven years have passed since the
first woman teacher was credentialed.
What does the record show, especially
in regard to the predictions and myths
surrounding the achievernents and per-

SOME MYTHS ABOUT WOMEN

AGRICULTURE TEACHERS

Dennis Hampton

E. M. Juergenson

formance of these persons? Many edu-
cators wondered how women could
teach classes involving large animals,
clagses with active boys and how parents
and ranchers would accept a woman
teacher,

Here is what the record shows:

A survey was sent to administrators,
department chairmen, and Regional
Supervisors of the 20 women agriculture
teachers presently teaching in California
with a 60.5 percent return, The results
of this survey indicated no significant
difference between the three groups in
their reaction to the questions on the
instrument. Ten of the most common
myths associated with women teachers
of agriculture were included in. the
survey, )

It is obvious that in the great majori-
ty of cages, women are doing a fine job
in teaching agriculture.

At this time, all credentialed women
agriculture instructors with the excep-
tion of four are currently employed and
on the job, These four are not presently
teaching due to either family or geo-
graphical reasoms. All four indicated
their desire to return to vocational agri-
culture teaching as soon as perscnal
conditions permit.

It appears that women do not have
any more problems in the classroom
than do men and that contrary to com-
mon beliel they are accepted in the
community even though in most areas
agriculture teaching is still considered
to be a “man’s” profession. According
to the survey, women do not appear o
have any more personal problems in-’
volving students than do men.

Other results indicate that women
agriculture teachers are well accepted

(Concluded on next page)
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by students and why not? The resulis
of the survey clearly indicate that those
women presently in agriculture teach-
ing arc as technically and professionally
competent as their male counterparts.

The strongest opinion expressed in
the survey was that women agriculture
teachers should not limit their talents
to teaching ornamental horticulture and
related fields. This would seem to indi-
cate that women agriculture teachers
have been very successful in other areas.

Fven though all returns expressed
that there were no serious problems,
there were some areas of slight con-
cern, It appears that the professional
training for women teachers should in-
ciude greater emphasis in several areas.

‘According te the survey summaty
there appears to be some concern re-
garding women handling shop classes.
A possible reason may be that women
do not want to teach agriculture me-
chanics classes and wish to devote their
attention to other areas; however if
wommen are interested in teaching agri-
culture mechanics, we must include
them in agriculture mechanics classes
as part of their preparation program.

It is also pointed out in the survey
that there is a concern over women
handling large animals, According to
the comments on the survey, the women
that have majored in animal husbandry
or have experience in this area seem to
he proficient in handling large animals,
1t would appear that those women who
have majored in non-animal science

Figure 1

kyth. No.
HMyth No.
lyth No.

Myth No.
oTOUPS

Myth No.

Hyth No.
Myth Now
Hyth Nbé.

lyth No. Women are not strong leaders

Hyth Nos

areas or are not interested or familiar
with large animals are most concerned
about this item.

The third area of concern seems to
be that women may not always become
involved in the dirty- jobs. Could it be
that women don’t become as involved
in the messy assignments because the

Women have poor classreom control .
Women can't handle large animals o+ o ¢ o o »
Yomen are not well accepted in the community .

Women are not well accepted in agriculture

Women have moie personal problems involving
students s + + » v ¢+ 8 o o v ¢ s 8o o2

Women canlt manage shop classes
Women! lack acceptance by students «

Women won't do dirty jobs (clean up shop,

Women should iimit their teaching to
ornamental horticulture and related fields . .

L ]

. e 0 e v+ e

men won't let them? Tradi‘iioﬁali}r this -

is a man’s role!

Women are becoming increasingly in- -
volved in today’s agriculture. and agri-
culture education is no exception. Wom- .
en teachers are here to stay and it ap-
pears that most adults and students are .

L 4 4 4

pleased with the resuits. -

{ Reynolds—from page 272)

showing interest in enrolling in colleges
of agriculture, teachers of agricultural
occupations in the secondary schools
should be encouraging more girls to
enroll in the agricultural occupations
program. Women in teaching positions

_in agriculture occupations would en-
courage more girls to enroll. A woman
“ag teacher” would help to remove the
impression that agriculture is only for
boys.

Second, because more students in
colleges of agriculture are coming from
urban areas, agriculture occupations
programs in these areas need to be ex-
panded. Also, there s a need to en-
courage women to enroll in agricultural
occupations programs to train for entry
level skills in ornamental horticulture
and companion animal care. Women,
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who tend to be less oriented toward
production agriculture and mechanics,
may well better adapt to urban agri-
cultural occupations programs,

As departments of agriculture in sec-
ondary schools, area vocational centers
and community colleges expand, the
opportunities for women to “join the
staff* and teach in specialized areas
will be made available. The concern
that may exist when considering the
hiring of a woman to be the sole teach-
er in an agricultural department should
be much less when hiring a woman in
a multiple-teacher department.

As additional career orientation and
exploration programs in agricultural
occupations are introduced in elemen-
tary and junior high schools, teachers
of agricultural occupations are needed
who can best orient themselves to this
age group. Women typically relate bet-
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ter to the younger students, as evi-
denced by the number of women com-
pared to the number of men who teach

in elementary and junior high schools,

CONCLUSION

Increasing the number of women in

the agricultural occupations teaching
profession would result in an improve-
ment of the total agricultural occupa-
tions program in the public schools.

The argument proposed does not pre-
sent a threat to men entering the pro-

fession, but rather suggests that women .
with currently expressed interests and .

abilities would enhance several types of
agricultural occupations in operation
today and anticipated in the future.
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" A rather recent phenomenon in agri-

‘¢ultural education is the sudden emer-

mence of significant numbers of women
n: agriculture. This phenomenon has

‘been especially noted in Minnesota
“technical collegiate education. The Uni-

ersity of Minnesota Technical College,
rockston, an institution in which ap-
roximately 50% of the student body
majors in agriculture, is an example of
this rapid increase of wornen in agri-

‘culture as presented in Table 1. It is ap-

ropriate to note that the related fields
of business, home and family services,
and hotel, restaurant and institutional

‘management within the technical col-

lege also experienced significant in-
Cfeases in woImen majors.
uch an emergence of women in ag-

riculture present some interesting arveas

2 4 6

1969 1970 1971

{E 1975

Anthony Kuanik

Crookston, Minnesota

of research that deserve attention. Some
of these research topics are ag follows:

1. What areas of agriculture are
women majoring in? _

2. How successful are women once
they are employed in the field of
agriculture?

3. What would the role of advisors
be in counseling prospective wom-
en agricultural majors?

Female agricultural students at thc
University of Minnesota Technical Col-
lege major predominantly in horticul-
ture, light horse management, and con-
servation. Female students were found
to major in agriculture for bhoth voca-
tional and nonvocational reasons. Obvi-
ously the female students, as do many
of the males, have several interest areas
within the career clusters found in agri-

Women Majoring in Agriculture
University of Minnesota Technical College
Crookston, Minnesota

Table 1
62
42
23
1972 1973 1974

Women in Agriéulture

in a Two-yecar College

The University of Minnesota Technical College

culture. However, the majority of the
women students, like men, plan to grad-
uate and become employed within the
broad agricultural field.

The technical college, like other col-
leges that emphasize agricultural edu-
cation, has experienced extremely fa-
vorable placement statistics for its
graduates (Kuenik, 1974). In fact,
many agricultural job openings have
gone unanswered as there were not
enough graduates to fill the demand.
This situation is likely to worsen as the
typical major in agriculture at the tech-
nical college is a young man who grew
up on a farm or a small rura] com-
munity with an agricultural economic
base. With the lowered birth rate and
recent migration trends out of the farm-
ing areas, there is a smaller number of
“typical male agricultural majors.” Yet
the job possibilities are and still will be
in existence, Where can we find the
solution to this problem? The answer is
female agricultural majors. Most likely
there are as many potential female stu-
dents ag there are male students with a
rural agricultural background. With the
inclusion of the female agricultural
students, the potential student hase is
dramatically broadened.

Can the women do the job? Definite-
ly. The University of Minnesota, Crook-
ston, surveyed all of the employers of
its graduates (1968-1973) who were
known to have entered the job market
after graduation. Employee ratings re-
veal that the women are rated just as
highly as are males. Employed technical
college graduates also compared very
well to other employees according to
employer ratings, In terms of quality of
work, 63.5% of the graduates were
rated superior or above average and .’
32.19% were considered average. Rat-
ings concerning quantity of work and
the employees’ verbal, reading, and

(Concluded on next page)

275




(Kuznik—{rom page 275)
arithmetic skills were similar and also
quite high. In all three categories, less
than 5% rated the graduates below
average. Male and female graduates
were rated very similarly, '
In comparing the salary data con-
cerning all female and male graduates,
it was obvious that females got substan-
tially less money ($£50 less per month)
than males upon their initial hiring
from their present employer, and less
money in terms ol raises. However, we
must note that the women students who
majored in agriculture, entered tradi-
tionally minimal paying agricultural
fields (horticulture, conservation, and
light horse management). After two
years of working, males received an
average raise of $220 per month com-
pared to $110 per month for females.
Male graduates, on the average, contin-
ucd to receive substantial raises after
cach year of employment (4 years—

$330 per month, 5 years or more—$480
per month). The number of women
working for their present employers
after two years was too small to draw
conclusions. It should be emphasized
that these data do not take into accousnt
those graduates who had entered occu-
pations in which they were their own
boss, such as agricultural production or
those graduates who entered the labor
market after 1973.

Interestingly, although over 70% of
the sample had worked for their present
employer [or less than 3 years, approx-
imately 35% had been promoted since
their intial hiring. More males (38%)
than females {(259%) had been pro-
moted since their initial hiring.

Perhaps the most critical issue was
the question posed to employers: “If
you had a job available, would you hire
other technical college graduates?”
Ninety-eight percent of employers who
had hired males responded with yes ag

did 100% of those who'wha'd hired

females.

In summary, women face -the samg’
problems working in agriculture thag
they do in other career fields. What ig

needed now is for advisers and coun.:

selors to encourage those women who
are interested in agriculture to major in
some of the agricultural roles that have
been traditionally male oriented, There

is no doubt that women can successfully -
fill employment needs in fields such as -

agribusiness, agronomy, or animal sci-
ence. Assistant managers for grain ele-
vators and supply stores, plot technician

aids, research or livestock field aids are -

specific job opportunities that should

have more female applicants. Agricul- .

ture cannot afford to miss the talents
of American women. )
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Evaluation of -

be sclved overnight, leaders in agriculture can take steps to -

'+

Alter your mailing list if it includes only males who re-

celve promotional literature or anncuncements.

Announcement of fellowships, financial assistance, educa- *;
tional programs, etc., should be placed where females are

Employers of agricultural majors should be made aware :

of the availability of qualified female agriculturists.
Use females in reeruiting programs. T

In a meeting of agriculturists that includes females, do -
not always appoint the female to be secretary or take

Fncourage qualified females to obtain graduate educa- :

tion. Assist them in securing admission, financial aid,

Review university policies and alter any policy that

(overtly or covertly) eliminates females.
While the problems in coeducational agriculture will not

minimize the difficulties. Considering the responsibility

placed on the United States by our governmient and interna-

tional leaders, utilization of the talents of the “51 percent
minority” might help meet the demands placed on agri-
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{Knotts——from page 269) 2.
women in agricultural areas, the following recommendations 4
are given to teachers, administrators, and employers to facili-
tate the transition 1n agriculture. likely to learn about them.
Recommendations +
Secondary Level 5.
I. Encourage females to participate on judging teams, in g,
leadership contests, and FFA.
2. Establish the same rapport with parents of females as notes.
with parents of males, 9.
3. Do not assume that female students are not as interested
as males in agricultural careers. Give them as much oc- and/or fellowships.
cupational information and career guidance as male g,
students.
4. Counsel with parents of females concerning the problems
daughters may have in agriculture, and encourage them
to support their daughters.
5. Recognize leadership potential in females as well as males.
6. School counselors should be given literature and informa-
tion concerning the various careers and career require-
ments available to students interested in agriculture with . lvyre.
suggestions that females are also to be given counseling
in the area. f
7. Employers seeking full-time or part-time agricultural ’ Fall 1971. Washington, 1968, 1969,
assistance should be given names of qualified females as Status of Aegdemic Women on the Berks
3, Chiengo, University of.
well as males. 4
8. 1f a female student “fails” academically or in an assigned

task, do not blame it on her being female; respect her as

‘an individual student,

Post-Secondary Level

1. If promotional literature does not depict females in
brochures, redesign it so that it does. In referring to
majors, avoid the use of “he”—substitute “he or she”

- 50 that females will not get the impression that only males
_are considered.
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5. The Academic and Financial Status of Graduate Students, ;

Problems and Polemics. In §. Farber and

If anyone had asked an agricultural
eacher attending the Texas Vocational
:gficultural Teachers Association Con-
éntion in Houston last summer (1974)
e knew who the new women agricul-
ure teachers were, he probably would
ave laughed in his face. However,
‘Mike Stapper, Vo-Ag teacher from Rio
Tlondo, could have told you that his
fé, Mary L. (Candy) Stapper, was
‘going to be teaching Coordinated Vo-

ational Academic Education (CVAE)
Farm and Ranch Mechanical Repair
Rio Hondo Jr. High School.

‘Clandy Stapper is a member of the
dcational Ag Teachers Association of
xas. She attended the convention
nddelinitely feels that she can do as
ell as the next person. I graduated
rom Texas A & I University’s School
Agriculture with a Bachelor of Sci-
rice: Degree in August of 1971, T was
the ifirst woman initiated into the Mu
Chapter of Alpha Tau Alpha, a na-
onal professional honorary fraternity
for agricultural education majors.
Mary Beth Neason is a CVAE teach-
‘at Clear Creek High School in
.eague, Texas. She teaches horticul-
ture,

~Marcia Hedrick teaches in the cor-
éctional institute at Huntsville, Texas.
- Women are no longer considered the
reaker sex, They want to do their share
. insure that we have well-trained
eople to feed, clothe, and provide shel-
ter: for the world’s population in the

. Why should women be excluded from
leaching agriculture? They grow up in
the same areas as men and under the
me circumstances. Given the same
_()p_portunities to study vocational agri-
Culture in junior and senior high school,
afy young woman can find out whether
he'_'_-_is_ capable of working in a field of
griculture or if she should seek another
pe of vocation.

£ was not allowed to take vocational
griculture in high school. Tt was not
:ia'_d_yl‘_i_ke.' Can you imagine going to col-
8¢ and majoring in agriculture with
o formal educational background in

Mrs. Mary L. Stapper
CVAE Teacher—Rio Hondo [r. High
Rio Hondo, Texas

DONT EXCLUDE WOMEN FROM AG TEACHING

Mary L. Stapper, one of three women agriculture teachers in Texas, with her students in
Coordinated Vocational Academic Education,

agriculture? T not only graduated, but
my peers nominated me for “Aggie of
the Year” when I was a senior at Texas
A & I University. Only four students
were nominated, T was finally beginning
to win my battle. Although no women
were vet teaching agriculture, I was en-
couraged to come back to A & I and
get my teaching certificate in Agricul-
tural Education.

The problem today is that too many
agriculture teachers stick girls on their
Quiz team, or the Parliamentary Pro-
cedure team, and then turn the girls
into office aides. These young women
signed up for vocational agriculture
classes to learn about all phases of agri-
culture, not to be secretaries.

I wish more ag teachers would try to
educate all young minds, not just the
young men. Some ag teachers are finally
seeing the light. There are more and
more young women participating on
farm skills teams, judging tearns, and
being encouraged to try everything that
is done in production agriculture classes
and labs.

I feel that not all men or women

who study agricultural education make
good teachers. T taught seventh grade
science, and girls athletics for a year
before going back and getting certified
to teach vocational agriculture, T know
that I like my job as a junior high
CVAE teacher. I love working with the
disadvantaged students in the shop. Ag
shop is a totally new experience for most
of the boys and girls. They are so eager
to learn and it is a pleasure to see how
much they improve in only one year.

Since there are only three women
teaching agriculture in the State of
Texas, it will take time to fully evaluate
how successful they are. T sincerely feel
that we shall succeed. After all, we have
already passed the school of hard
knocks, We were not as fortunate as
young women today. When 1 was in
high school, I was not allowed to join
agriculture classes, T was not encour-
aged to study agriculture, T made it on
my own, the hard way.

I am thankful that the system of ed-
ucation is changing to give all students
(male and female) a chance to study

whatever they want to. oo ¢
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Using Horticultural Resources
in Washington, D.C. .

Admittedly,
Washington, D.C.
and neighboring
Arlington Clounty,
Virginia are not in
the center of agri-
cultural America,
but amid the con-
crete and cars a

e high school agricul-
Linda Walker tural program is
growing. We have pruned our agricul-
ture program to {it the needs of training
in intensified agriculture—specifically,
ornamental horticulture.

The Arlington Career Center opened
its doors in September 1974 to 830 ju-
nior and senior high school students
from the seven junior high schools and
four high schools which serve Arlington
County. Junior high students are en-
rolled in career exploration where they
can explore six different occupational
areas during the course of the school
year. Senior high students may also en-
roll in career exploration, but the ma-
jority of them are encouraged to take
occupational training in their interest
area for the entire year. Adult occupa-
tional and enrichment programs began
with the second semester classes in Jan-
uary. Eventually, the Career Center will
serve all citizens of Arlington County
from the elementary-age child to the
senior citizen, The new Center will
house eighteen occupational training
areas and offer twenty-two different
career exploration clusters.

We are presently operating out of
two buildings pending completion of
the new 4.5 million dollar facility. Or-
namental horticulture was the first area
to be completed, Although we are ‘still
awaiting construction of our green-
houses, we were the first to move from
temporary to permanent facilities. We
will have a classroom, workshop™ and
potting area, soil ldboratory, garage
and greenhouses at our disposal.
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Lynda A. Walker
Ornamental Horticulture Instructor
Arlington Career Center
Arlington, Virginia

Eleven active and eager students are
enrolled in the career program, with a
balance of both genders and abilities.
Nearly three-fourths of these students
are in ornamental horticulture as an
enrichment program to their basic aca-
demic studies at their home high school.
Theyi have committed themselves by
clecting an extended day program in
order to schedule all their required
courses.

Eventually, hopefully as early as next
year, both Ornamental Horticulture 1
and II will be offered. This year, an ef-
fort has been made to give the students
a basic knowledge in horticultural ter-
minology, techniques and career oppor-
tunities. In Horticulture 11 students will
be able to select an area of specializa-
tion, such as retail florist training or
greenhouse crop production and hope-
fully become involved in a supervised
work experience situation in the greater
Washington, 1).C. area. This year we

are working with the Smithsonian Tn-

stitution in providing students as “vol-
unteers” for their greenhouse range.
Students are given training in a com-
mercial operation. In exchange for
their volunteered hours, they will ac-
cumulate a valid work experience rec-
ord and immeasurable practical experi-
ence in areas such as plant propagation
and bedding plant preduction for the
grounds of the Smithsonian and related
government areas,

With the bicentennial fever at a high
pitch for beautification projects and
inflation on the minds of everyone,
backyard gardening has come to the
front as a valid and rewarding pastime.
The Cooperative Extension Service of
Arlington has requested our assistance
in organizing and implementing an
elementary school gardening program,
*Operation Salad Bowl” will produce a
salad for each child involved before the
end of the school year and plant the
seed for horticultural awareness. Not
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Horticulture students from the VAriington

(Va.} Career Center working in propagating:

beds at the Smithsonian Institution green
houses in Washington, D.CI. © -

only will the horticulture students he:
practicing gardening techniques they:
have learned, but they will also gain:
their®.
ideas and working with individuals of.
different ages. We hope to work this’

experience in communicating

into a year-round horticulture aware-

ness program within .the elementary:
schools, with the advanced high school:
students providing the stimulus and:

leadership.

The Washington, D.C. area pro-

vides a wealth of instructional resources

in the agricultural sciences. The Na-:
tional Arboretum serves as an outdoor
classroom for plant identification, the:
U.S.D.A. Plant Industry Station is lo-
cated in nearby Beltsville, Maryland,

the U.S. Botanical Gardens are only &

ten minute drive away, and we have’
many federally maintained horticultural
areas and estate collections at our dis-
posal. We have taken advantage of our:
convenient location to other horticul-
tural collections of the East Coast by
taking a successful field trip to the
Philadelphia Flower and Garden Show,:

{Concluded on next page):

There have always been women in
agriculture, whether it be the farm wife
of one in any other agriculture related
field—but now women are entering the
field of Agricultural Education. Voca-
tional agriculture has been a predom-
inant male profession up to now, but
there are women entering into that pro-
fession.
‘As a woman in the field of agricul-
ral education I have had many hu-
morous experiences. When starting high
school in Arthur, Illinois, I had to ask
he principal-superintendent if T could
enroll in agriculture. He said if it was
all right with the agriculture instructor
¢ was all right with him. The agricul-
ure instructor agreed. I was in the
agriculture and FFA program for four
yeéars and enjoyed every minute of it
and at that particular time girls were
not recognized on the state and national
evel in FFA. T could only participate
on’ the chapter level and a couple of
years after T graduated that rule com-
pletely changed. I always wanted to
teach, but deciding what to teach took
alittle longer. After having agriculture
d FFA in high school this was my
goal.
- Upon graduation from high school T
- decided to stay in the field of agricul-
ure. I enrolled in the pre-agriculture
orogram at Wabash Valley Junior Col-
‘e at Mt. Carmel, Iflinois. T then
ransferred to Illinois State University
‘Normal and enrolled in agricultural
ducation. The male classmates were

Jo Ellen Seaman
Vocational Agriculture Instructor
Spring Grove, Minnesota
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| would receive letters saying that
the position had been filled, but
when the opening list come’ out the
schools were sfill on the vacancy Hist.

e n B e i o i e

E
»
»
4
»
4
»
4
L4

e e i e A et e i e e B e e e e o i

mildly curious, to say the least! The
thing that you have to do is to prove
to yourself and to others that you can
do it, whereas the male students do not
have such a challenging and competi-
tive position to maintain,

Upon graduation from college, I was
told that I would probably never be
able to find a department of my own
and that 1 would have to work in a
two-teacher department, I set out to
show them that it was different.

Finding a teaching job was an ex-
perience in itself. Applying for the job
was easy. The hard part was con-
vincing them that I could do the job.
After applying for the jobs, I would re-
ceive letters saying that the position had
been filled, but when the opening list
came out the schools were still on the
vacancy list, It is hard to overcome
tradition,

When the first acceptance of a job
came it was just like a dream come true.
You think that you have finally made
it, but that is not true. The people will
guestion your employment because this

OVercoming PréjadiceA

is not the usual pattern, to have a
female agriculture teacher and FFA ad-
visor. You immediately try to show
them that they made the right choice.
You want the people in the community
and the people in the profession to re-
spect you as an educator and as your-
self, These people are concerned and
watch you. They become interested,
wonder how it is going, wonder about
discipline, about trips, and if she can
teach with respect and authority.

Now, I am in my third year of teach-
ing and am currently teaching voca-
tional agriculture in Spring Grove, Min-
nesota. The curriculum is a modular
trimester and offers fifteen different
courses in agriculture throughout the
school year. This situation Is effective,
pleasing, yet challenging for me.

Today there are more girls going into
agriculture courses. I consider agricul-
ture a course like any other. Most of
these girls are farm girls and are just
as interested as any other student. If
they want o be in agriculture and if
they are interested, I think they should
be there.

The field of agriculture education is
wide open. You must be interested in
agriculture and enjoy working with
people. If this is what you want, you
must first set your goals and then
achieve them one step at a tirne, The
most important thing to remember is
that you will have many traditions to
overcome, but there is no better occu-

pation than agriculiure. *5¢

Walker—from page 278)

and we hope to schedule a spring visit
‘Longwood Gardens.

Q_ur incomplete facilities have more
less forced us to be unconventional
.our approach and flexible in our
naterial. We do not use just one text,
mce most of these guides assume that
::_-:fa_cilities are in operation. Our hand-
00ks and guides to the various areas
__Sp_ecialization, ie. retail florist opera-

tions, nursery crop production, land-
scape establishment and maintenance,
turfgrass management and greenhouse
crop production, will be used next year
when we can combine practical experi-
ence in these areas with “booklearning.”

We've grown much this first year,
but we are still at the seedling stage of
development. We are fortunate to have
administrators who are committed to
the value and necessity of offering hor-

ticulture in an urban situation. As the
awareness and concern for the guality
of life grows within the American popu-
lation, horticulture offers each indi-
vidual a chance to improve upon
his life situation—aesthetically, nutri-
tionally and financially. Horticultural
awareness is on the move and it is up
to us as agricultural educators to en-
courage its development on the urban

scene, o0 ¢
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WOMEN AND AGRICULTURE--A TWO-YEAR
STUDENT'S VIEW

COLLEGE

Agriculture has
changed in a multi-
tude of ways. If you
pick up a 1957 text-
book about ag occu-
pations, you will
soon realize it is
mostly concerned
with farm boys, in-
terested in farming
careers. Today’s ag-
riculture has come to mean more than
[arming to our society. This is not to
say that farms (or boys!) are not im-
portant. It is a known fact that agricul-
tural producers are the base upon which
the rest of this country exists, making it
possible for Americans to spend the
majority of their incomes on jtems other
than food. It is because one farm worker
can provide enough food for fifty-one
additional people, that other agricul-
turally related occupations are possible,
Therefore, today’s teaching programs
are becoming involved with conserva-
tion, ornamental horticulture, forestry,
and horse programs, to name a few.
This has.led to a greater demand for

Pat Gorman

Pat Gorman
Ag Business Student
Ag. and Tech, College
Cobleskill, Neww York

days of the one-room schoolhouse, so it
is no surprise to find women teaching in
all levels of school, able to handle disci-
pline problems as effectively as a male
teacher. But how about in the ag class,
where you would  quite likely have a
higher proportion of boys to girls?
Granted, this might bring about differ-
ent discipline problems, but I can’t
think of any situation where a trained
woman teacher couldn’t handle the
problem. A teacher who has the respect
of her students would be fully in control
of her class. Also, with the variety of ag
subjects taught, the percentage of boys
to girls might be the same as in aca-
demic classes.

Another argoment T have heard con-
cerns the ability of a woman to teach
such subjects as small gas engines, weld-
ing, farm production and management

and farm machinery. I see no reason in-

the world why a girl who I interested
in teaching cannot learn the skills nec-
essary to teach the course. I knew a girl

in high school who took a course in
welding. She had no idea what welding

was, and went in eager to learn. Also in

agriculture you are most interested in -

teaching, you might be required to

move to another locality. For instance,
you might live in a farming area which.
does not need an ornamental horticul-

ture teacher. Of course, this is also true

for men. However, I think it is generally.

easier for a man to ask his wife to move
(providing she doesn’t have a job) tha
if you have to ask your husband to giv
up a job to come with you. In addition
a male teacher can have a family an
career at the same time. A woman who

wants to have children and raise them -
herself would have to leave her teaching,

position, possibly returning after her
children have grown up. -

Unfortunately, there are still in-
stances of discrimination against wom-
en. However, 1 found that it can work
in two directions. You can be turned-
down because you are a woman, or you
can be employed by someone who spe-’
cifically wants a woman to teach a par-

ticular course, such as floral design.
Both ways, your future has been deter-

mined by your sex and not by your
ability. Hopefully, with a more aware.

se for the defense: Two women accused of entering the
field of vecational agricultural edu-
cation with the desire to work with
young people, and a firm belief in
the future of agriculture
Louise Worm and Gail Sanders
Seniors majoring in Agricuttural Ed-
ucation at the University of Minne-
_ sota .

gas: Guilty on all counts
WOULD YOU HANDLE THE CASE?
 “l am a teacher of vocational agriculture by choice and
Ot by chance,” is a thought that echoes most clearly in our
minds when explaining why we are in agricultural education.
i is not a choice that was haphazard or quickly made. For
oth of us it took several years of careful consideration {in-
Juding two years of college) before we entered the major.
Our interests and past activities have had a dramatic influ-
rice on this decision and we hope it becomes obvious that
ese factors not only give a “track record” on how we got
his far but also give a direct indjeation of the confidence
ve have for pursuing our chosen career,
. Yes, today the pioneering of women into the occupation
t agricultural education is very much like defending a case
. court. As young women looking to the future as teachers
vo-ag., the prosecution is consistently asking such questions
5 “What are you—a women’s libber?’, “You are a girl,
ow do you expect to discipline a group of senior high boys?”,
‘What do you know about farming, anyway?”, just to men-

Louise Worm and Gail Sanders
Seniors in Agricultural Education
University of Minnesota, St. Paul

It was not until trangferring to the University of Minnesota
that T realized the scope of Vocational Agriculture, 1 was
just ag stunned to find mysell the only female in the program
as my professors and fellow students were to find me there
at all, When you believe in something—as I did in vocational
agriculture at this point—it is not easy to back down and
stiil live with yourself, especially when you know that you
have a contribution to make to it. T took the chance, became
involved and was accepted. I had extensive work experience
with guiding and teaching youth in recreational programs.
I felt that my experience in communicating with students
was just as valuable as farm experience. I must concentrate
on the agricultural or technical side of Ag. Ed. while the
majority of my comrades must learn to develop the educa-
tional side’ more fully. From the U. of M, Meat Judging
Team, to Ag. Ed. Club Sentinel, to being the first woman
in the Alpha Alpha Chapter of Alpha Tau Alpha, T worked
to be recognized on my own merit and had fun in the process.
I became part of a close-knit group of Ag. Ed. students.

DEFENDANT #2: LOUISE

‘When FFA opened its door to women in 1969, no one
could have been happier than I. It was like someone had
handed me the key to my future in agriculture. T was a junior
in high scheol at the time. However, the prospect of being
a “late bloomer” did not inhibit my enthusiastic cutlook for
participating in FFA. This was the point at which T began
the process of being accepted as a woman in agriculture.
My first two years of college were spent as a major in Animal
Science. However, that by itself was not the way to reach

specialized teachers, who do not neces- the class were some boys who had society, this attitude of sex-ascribed
sarily need a farm background. welded before, and of course knew roles will decline. o
In addition, farming itself has everything about it. Her instructor told I have tried to locate some statistics
changed to meet demands of a growing me that she was the best welder in the concerning women in agricultura) edu-
population. There has been an increas- class. cation, and could not find any on a
ing trend towards larger, more spe- Because you are a woman, you might nationwide basis. I wrote to several’
cialized farms, which require more ma- have to prove to your students that you northeastern universities in an attempt
chinery, better technology and different can handle a welding torch or tear to get information indicating the num--
methods of marketing. Totally, this all down a small gas engine. If you have ber of women enrolled in their ag edu-
adds up to more variety in the whole had the necessary training, this can be cation departments. o
agricultural picture, both inside and the [irst step in earning the respect of Cornell University reports that m
outside the classroom. Hopefully, each your students. 1973 there were 16 males and 0 females
teacher is relating his/her instruction so I have talked with a number of enrolled, while in 1975 there are 35 :
students are aware of the many oppor- women who are presently teaching agri- males and 5 females. This is enrollment:
tunities available. culture, in college as well as in high in a course for persons who will be.
So, how is this involved with women school. These discussions brought to student teaching the following fall. Ac-.
as agriculture educators? First, women light some problems of which T had not  cording to the Agriculture Directory for:
have been teaching from before the been aware. Depending on the area of (Concluded on page 282)

ion a few. Of course, these questions are valid when one con- my personal goals. My future had to include agriculture and
ers that agricultural teachers have traditionally been male. people. The best way I could do it was to major in Ag, Ed—
erefore, to answer our own question, “Would you handle so I did! Ag. Ed. has continued to be a testing ground for
¢ case?”, yes, we certainly will, with the firm conviction proving “I can do it.” T have found that it is necessary to
at we, like many men, have similar goals and aspirations get thoroughly involved in the scholastic and extracurricular
“our role in sustaining the future of agriculture. activities of Ag. Ed. It was the surest way to convince my
' n . , peers that I really mean this: T am going to be an Ag.
DEFENDANT #1: GAIL teacher! So an Ag. teacher T will he, iu‘c gbefore that cag;l
?f\':hat career would combine animals, plants, outdoor happen T look forward to completing my term as President
Clivities .and teaching? T asked myself this question many of our Agricultural Education Club, in addition to being
Tes w}.ule growing up in Cumberland, Rhode Island and reporter of the Alpha Alpha Chapter of A/'T.A. At this point, |
nmdgrmg my future plans. My high school did not have I face the future with warm courage and high hopes be-
gricultural program so I was not familiar with its offer- cause I have only begun and hope T never stop.
and versatility. While attending the University of Rhode
1d 1 did my own career education exploration and all CASE SUMMARY
he reading T could about Agricultural Education. T decided What does it take to be a teacher of vocational agricul-
‘Was what T had been searching for: the perfect career that ture? Lloyd J. Phipps feels that the first qualification to
would allow me to direct youth in the field of agriculture, {Concluded on next page)
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(Worm—{from previous page)
teach agriculture in a rural area is on-farm experience, Cer-
tainly without this experience the prospective Ag. teacher
is at a major disadvantage. We are the pioneers in vocational
agricultural education without many of the experiences
alforded our male counterparts and are consequently at a
disadvantage. We can not profit from the mistakes of
those before us because there have been none. We can take
pride, however, in the fact that others may learn from us
and because of us. Many Ag. Ed. graduates have gone into
rural communities without the necessary on-farm experience
and have done exceptional jobs. Their inexperience was
diminished by greater creativity, enthusiasm and dedication
to their profession. This is true of women in agricultural
education because we see the value of participation in pro-
fessional organizations and cur FFA chapter, all to gain
recognition by our peers and students as sincere and dedi-
cated to the future of vocational education.

The attitudes and behaviors of students toward the
woman agriculture teacher differ from those toward the
male, as may he expected. Through personal experience, we
have found this difference to be both negative and pesitive.
Students tend to be more polite, watch their ladguage more
closely and be more helpful in shop. Testing the student
teacher to see how much a class can get away with is stan-
dard procedure with any group of students, whether the
instructor is male or female, There is a difference in the
students’ readiness to accept technical knowledge from a
woman, most notably in the shop and mechanics courses.

Tt is difficult to judge how farmers in adult classes would
accept a lemale agriculture teacher. They look at the job
being done. If an instructor is straight-forward and direct
in the task, respect and acceptance will come with time, and
like everything else, will have to be earned,

authors of this article, are reviewing FFA materials,

THE DEFENSE RESTS
“*Will we be given a chance?™ Would we be hired if
there were a surplus of agriculture teachers? If judged frank-
Iy on our scholastic and extracurricular performances, we
should be given the same chance. Women only have a de-
veloping record of performance in agricultural education
so we have to continue this brief start. We hope superin-
tendents will not be hesitant to speculate on a pioneer.
Today there are 1600 young women enrolled in secondary

women in agricultural education, but also to encourage in-

continuation of their pursuits in agriculture.
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( Gorman—ifrom page 280)

New York State, of 324 teachers, there
are 19 women, primarily teaching Or-
namental Horticulture, Women are em-
ployed mostly in BOCES centers, but
several are in central schools.

The other colleges contacted also
have a slight increase in the number of
women enrolled in ag education. I
think this increase will continue, espe-
cially as the number of girls in high
school ag classes is also growing,

I definitely believe that women should
be encouraged to train for a career in
agricultural education, especially today
when there is a very critical problem in
our ag programs. What is this critical
problem? A severe lack of ag teachers!
As reported in a newsletter published by
the FFA Alumni Association ., . . “from
1970-73, the number of vo-ag teachers
being trained actually declined by about
one-hundred at a time when the num-
ber employed increased nearly 1,500.”

students are told that there is an over-

the vo-ag teachers’ salary is at an all
time high.

With these three factors in mind—
an ever changing agriculture, more

any girls interested in agricultural eda
cation will be encouraged to explor
this dynamic, rewarding career, €
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Louise Worm (left) and Gail Sanders, students in the Department of
Agricultural Education at the University of Minnesotd and the

vo-ag. programs in Minnesota alone—10% of the total
vo-ag enrollment. The statistics indicate that the number of
women in the {ield at the secondary level is increasing. As a -
result, it is not only our purpose to lay the foundations for

structors who have young women in vo-ag classes to promote .
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This severe shortage is occurring when .

abundance of teachers, and ironically,:

women involved in exciting jobs, and:
the shortage of ag teachers—I hope that -

Leader in Agricultural Education:

WARREN WEILER

by James Dougan

IHe has served on the National Board of Directors and was
quite active in National Agricultural Education and FFA
programs. He has been honored by the College of Agriculture
at The Ohio State University by being awarded the “Dis-
tinguished Service Award.”

Retirement has not been a withdrawal from society for
Warren Weiler. His ambition, personable nature, and his
“knowledge and wisdom” made him a valuable person for
such activities as Executive Director of the Ohio Council for
Vocational Education, an active committee member of the
Ohio Agricultural Council, and the Agricultural Education
Alumni Organization at The Ohio State University. He has
also continued his strong interest and support (both maral
and financial) in the Ohio FFA Association, Ohio Young
Farmers, the OVATA, and the Agricultural Fducation
Service,

Throughout his busy professional life, Warren has al-
ways been close to his family. His lovely wife, Lila, and
daughter, Jean and her husband, along with two grandsons
(66" and 68" college basketball players) are, of course,
vital to him.

If one were to select a person for a pattern of an ideal
life, both professional and personal, Warren G. Weiler would
receive an outstanding recommendation. o ¢

. Warren G. Weiler has been recognized on a number of
occasions for his outstanding leadership and contributions
0. the total Agricultural Education and FFA program in
: Ohio, as well as on the national level. From his boyhood
days on the Weiler farm in the rich flatlands of Northcentral
~ Ohio, through his 14 years as a teacher and 30 years on the
State Agricultural Education Staff culminating in the posi-
tion of Head State Supervisor of the Ohio Agricultural
ducation Service, to his present status of active retire-
ment, Warren has always been a man with distinctive
qualities. He possesses that unique quality not possessed by
~all, of blending an aggressive work pattern with a fine per-
nality, and most of all, much humility.
¢ Warren has had a most active and distinctive career.
He got his start in education in a one-room country school,
graduated from Fremont Fligh School, and received a
Bachelor of Science and Master’s Degree from 'The Ohio
State University. Ie started teaching Vocational Agriculture
n his home town of Fremont, Ohio, where he organized the
school’s first FFA chapter and young farmer association. His
llow teachers soon recognized his good work and in 1934
elected him President of the Ohio Vocational Agriculture
'_I"t_aachers’ Association, a position he held with great distine-
ton. In 1937, he was appointed to the position of Assistant

afe Supervisor, and FFA Executive Secretary, and in 1950,
hE__was. made Iead State Supervisor, a position he held until
S retirement in February, 1967,

W:‘lrren has had an unusual number of honors bestowed
1pon him. Perhaps one he would cherish highly is the name-
R}at_e on the Founder’s Memorial Plaque at Ohio FFA Camp
Muskingum, Carrollton, Ohio, which indicates the great
atfuence he had in the founding and development of the
tate F_FA Camp, He has been honored by Alpha Zeta
aternity with honorary membership, has received the Hon-
orary American Farmer Degree, and the Outstanding Ser-
vice: C_‘ltliation of the NVATA, He also has the great honor
istinction of having an FFA chapter named after him.

James E. Dougan is Assistant Di-
rector of Vocational Education,
State of Ohio, Department of
Education, CGolumbus, Ohio.

James Dougan




Inspiration’s the Solution |

Reviewing the
history of general
education in the
United States, it is
brought to our at-
tention that women
educators have been
the real force which
influenced the child.
A combination of
their scholarship,
social instincts, and qualities of mether-
hood have turned educational institu-
tions into less rigid, more appealing
centers of learning, In 1925, the United
States boasted of an educational staff,
the members of which were 63.8%
women in high schools, and 83.1%
women in public schools.! Teaching had
become one of the accepted vocations
of females at the turn of the century.
Evidence of this attitude can still be
seen by examining the large proportion
of women teachers in the United States
today. Also, a great deal of research
literature is available to us concerning
women’s coniributions to the general
educational system. But women were
not the guiding force in all areas of
education, as we shall soon witness.

Looking back through the history of
agricultural education, we see its be-
ginnings deeply rooted in the late
1700%s. The institutions of the time
varied greatly in the quantity and
character of instruction relating to agri-
culture, This instruction was later im-
proved through the enactment of laws
such as the Smith-Hughes Act of 1517,
This act provided for the college train-
ing of teachers of agriculture for sec-
ondary schools. That year, 841 men and
18 women enrolled in such courses in
40 agricultural colleges.?

The progress of those 18 women is

Debora Kren
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today, buried in history. A review of
the literature reveals very little on
women’s participation in the field of
agricultural education, This aspect of
rural, and today urban education, has
been predominated by male instructors,

In this age of women’s liberation,
one may reach the obvious conclusion
that males are discouraging females
from entering the field of agriculture
education. But we must look beyond the
obvious to realize the true reason which
underlies this [inding. Traditionally,
agriculture education majors have been
trained to educate students in farm
production management, a subject
which requires a certain degree of
physical strain and a great deal of me-
chanical skill. This may not have ap-
pealed to women as much as the
more recent high school and area oc-
cupational center’s programs in con-
servation and ornamental horticulture.
The increasing number of these new
programs may account for the rising
percentage of females receiving certifi-
cation in agricultural educatien in Coz-
nell’s College of Agriculture and Life
Sciences.

Can we stimulate an interest among
women to choose vocational agriculture
instruction as a career? If so, how can
we better train females, before the col-
lege level, to fulfill their expected
career goal? These questions are an-
swered if the following three points are
taken into consideration:

1} Girls should be encouraged to enroll
in agriculture courses at the secondary
educational level. If girls are reassured
that the vo-ag classes are ag much an
opportunity for them as they are for
the fellows, progress is sure to ensue.
(Even T managed to master the art of
tractor driving, mixing chemical pesti-
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cides, and changing spark plugs!) Fa-
miliarity with the ag shop and its
equipment, fleld trips, and a well
planned curricalum are enough to
rouse the female student’s interest in
agriculture,

2} Girls should join and take an active
part in agriculturally related youth or-
ganizations and/or clubs. Many of the
qualities a future agriculture teacher
should possess can be readily obtained
through leadership activities sponsbred
by the Future Farmers of America.

Some of these qualities should include
establishment of professional relation- -

ships, and abilities to plan. practical
work, promote activities through public
relations, and keep accurate accounts
and records.

3) The vo-ag instructor should stimu-
late a favorable attitude towards teach- o
ing agriculture. Thomas Morell (1708-
expressed this idea when he ::

1784)
said, “The first gift we can bestow on
others is a good example.” The high
school ag student often seeks guidance
when choosing careers, and the satis-
faction and rewards of an agriculture
teacher’s carcer should certainly be
stressed.

Assuming we've greatly inspired the ::

female ag student, what’s in the future
for a woman trained In agriculture

education? It's the same satisfaction

gvery past ag teacher has experienced

when he trained self-reliant citizens t.o :
“continue to delight in earning their

livelihood from the soil”?
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The ever-increas-
ing number of young
women entering vo-
cational agribusi-
ness department
courses has added
an entire new di-
mension to teaching
agribusiness. 1 be-
: lieve that the major
Den. Liebelt contributing factors
fo this increase of young women into
“agribusiness are: The admission of girls
‘into the F.F.A.; the restructuring and
addition of agribusiness courses, and the
‘great variety of careers to choose from
/in the agribusiness field,
= In my eleven years of teaching agri-
_business, T have always had girls in my
‘clagses or within the department, Being
‘a new instructor in 1964, T “inherited”
‘one girl in the department where I
‘began teaching. The first girl T had in
class had a preduction agriculture back-
ground, and thus she had a production
type occupational experience program.

. In 1967, T began a new agribusiness
department at Green Bay East Iigh
School. I taught several classes at Green
Bay Preble High School and began the
program for Fast High School, at
Washington Junior High School. In
that year the first girl enrolled in agri-
business at Preble High School.

- Two girls intended to enroll in the
first class ever at Washington Junior
High School, but when one girl trans-
ferred to another school, the other girl
'ev1dent1y did not wish to be the only
girl in class and she transferred to an-
other course, Then in 1969, nine girls
enrolled in the ninth grade class and
several more entered the senior high
glass at East High School, Since that
time, the number of girls enzolling has
Steadily increased to where we now

Don G. Leibelt
Teacher of Agriculture
Green Bay, Wisconsin

have over fifty girls in class and close
to sixty in our F.F.A. chapter, 1nclud1ng
graduates.

I have taken the basic philosophy
that I treat the girls exactly like the
boys in classes and the F.F.A. T am sure
that the girls prefer this treatment and
naturally it is the only realistic and fair
method for both boys and girls,

One thing that must be pointed out is
that we do not offer any mechanics
courses in our agribusiness program.
Our courses are in the area of animal
science, soils, ornamental horticulture,
conservation, and forestry, Offering me-
chanics courses does not alter my phi-
losophy toward instruction of mixed
classes, Mechanics courses are not of-
fered due to a lack of facilities and to
avoid duplication with industrial arts
courses, '

Our young women have, as a rule,
been above average scholastically. 'They
have provided excellent competition for
the boys in the classroom and in the
F.F.A. Generally the girls have been
ahead of the boys in maturity and they
have more than held their own in lead-
ership capacities in the F.F.A, and
achievement of degrees and awards.
Presently three of our seven F.F.A,
officers are girls, In the past three years,
eight girls have held F.F.A. offices.

Out of the three areas involved
in vocational agribusiness: classroom,
F.F.A, and supervised occupational ex-
perience; the occupational experience
arca presents the greatest challenge for
this instructor, with the young women.
This is especially true since all of our
students are urban dwellers and only a
small number have an opportunity for a
superviged production program, T am
sure that most instructors have found
that there is considerable difficulty in
placing boys or girls under sixteen years
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of age in most job areas in agribusiness,
due to O.8.H.A. regulations, labor laws,
and insurance restrictions. This is even
frue in many areas if the students are
between sixteen and eighteen years of
age. Most of our students do have jobs,
attend conservation camps, or have spe-
cial projects and laboratory experiences.
The scope of job areas for the girls is
sormnewhat less than for boys. We have
located jobs for most of our girls in
veterinary clinics, lawn and garden cen-
ters, flower shops, pet centers, and re-
tail supermarkets. This year, for the first
time, the Wisconsin Department of
Natural Resources is offering a special
five-week Youth Conservation Camp
for girls. This camp provides another
opportunity for placement of young
women in occupational experience pro-
grams. We also have a number of girls
who own horses and/or work at board-
ing stables.

Many of our young women have gone
on to college or technical school. At the
present time one girl is enrolled in an
agriculture education program and she
hopes to teach in an agribusiness de-
partment, Several others have enrolled
in anirnal science or resource programs.
The demand for young women in some
of these areas should be especially good
due to the equal opportunity employ-
ment laws,

I sincerely enjoy working with the
girls as-well as the boys in our program.
Young women are certainly finding
new opportunities in agribusiness. Girls
have become active participants in
many F.F.A, chapters and they are pro-
viding leadership for others in their
quest for achlevement in an area rela-
tively closed to them prior to 1963

Their addition can only serve to
strengthen an already vztal program in
our public schools. oo
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EXTENDED SERVICE--FORGIVE US FOR
WE KNOW NOT WHAT THEY DO

During a recent
school hoard meet-
ing, a heated dis-
cussion centered
around the extend-
ed service of three
vocational agricul-
ture teachers. The
meeting was near-
ing adjournment
and a decision ap-
peared imminent which would elimi-
nate all extended service to the teachers.
The teachers of vocational agriculture
present were asked to defend their need
for extended contracts. They outlined
in detail; the activities carried out,
people of the community involved, pro-
fessional events attended, and the agri-
cultural advancements that took place.
The board members had not been
aware of such professional invelvement,
and one member responded with, “For-
give us, for we know not what they do.”

How true this has been for many
teachers in communities where it is
assumed that everyone knows that a
teacher of vocational agriculture is es-
sential in the community during the
summmer maonths and other periods of
extended service.

School hoard members are elected
officials of the community, and should
have all information about vocational
agriculture activities and accomplish-
ments in order to administer the ex-
penditure of school funds for the job
being done. Every school board member
has the right to be informed of the
needs for money and the end product
purchased.

In the early years of vocational agri-
culture, the public was well informed
of the teacher’s activities in the small
rural community. Since that time,
school consolidation, increased popula-
tion, area vocational schools and com-
petition with other agricultural agencies
have occurred. A new generation has
emerged with less knowledge of the
extended service needs.

In spite of all the past achievements
in vocational agriculture, the public

Gilbert Gailer
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image is not what it should be. Those
who have participated in the program
and know its value are generous with
their praise. A much larger percentage
of the public knows little about the ac-
tivities carried out or the recent ad-
vancement in vocational agriculture.
They tend to formulate their opinions
from what little they hear or see.

We, in agricultural education, do well
in talking to our fellow teachers, but do
not inform school administrators and
the lay public as we should. As the
present generation grows farther from
the farm, it tends to lose sight of the
importance in our pation’s economy,

Extended service for vocational agri-
culture instructors has long been recog-
nized by those in the profession as essen-
tial to the success of the program.
However, the manner in which teachers
use their professional time during the
extended service period, whether it is
the summer months or Christmas holi-
days, is of extreme importance, Supervi-
sion of student occupational experience
grams alone is justification for the ex-
tended service. In addition, the summer

months provide excellent eppoertunities -

for counseling with young and adult
farmers, agricultural agencies, soime
well-planned field trips, field demon-
strations, and further development of
the community resources.

Vocational agriculture is a program
designed to meet the occupational needs
of students who have entered or are
preparing to enter an agricultural oc-
cupation requiring competencies in one
or more of the agricultural taxonomies.
If we accept this definition, then we are
answerable for providing the compe-
tencies required to enter in the chosen
occupation. We must continue our dia-
logue with our school administrators
and the local community in order to
keep them informed of the ever chang-
ing need of competencies in the agri-
cultural fields,

Classrootn teaching without the occu-
pational experience may be compared
to a cocoon; vital to sustain and protect
an organism in the earlier stages of its
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life, but may be too restricting, .limiting

the creature within, keeping it from.

breaking out. Unless a change in the
measured competencies of our students
emerges, we may be guilty of spinning
our own cocoon in a geod “general ag-
riculture” program. '

OCCUPATIONAL OBJECTIVES

It 1s paramount that during the ex-
tended service, a teacher of vocational
agriculture establishes a set of measur-
able, occupational objectives in his edu-
cational program. Providing entry level
job training competencies for his stu-
dents may be his major objective. This
cannot be accomplished adequately in
the classroom alone. If placement of
students is part of the objective, there
must be a reasonable expectation ofzjob
opportunities available,

The skills and knowledge which the

teaching should impart must become a .-

responsibility of the agricultural com-
munity. Cooperation between. the school
and the agricultural agencies should
partially eliminate some criticism of vo-
cational agriculture and the unaware-
ness of the skills required by the
occupation for which the students are
preparing.

To achieve total accountability, un-
derstanding, and appreciation of voca-
tional agriculture, all school administra-
tors, the agricultural community and
students should be kept informed of
accomplishments, This can only be done
through participation  of those con-
cerned by way of an advisory commit-
tee, planning groups and the news
media. Otherwise, we may see a con-
tinued decrease in the extended service

time allowed. As the mountaineer once .

said, *“You can’t tell about a place you

ain’t never been to.” The school ad- -

ministration and beard members cannot
be expected to endorse a program which
they know so little about. Keep them
informed of all educational objectives

and accornphshments during the ex- "~
tended service period by utilizing their
resources, and then they may not be.

inclined to say, “Forgive us, for we
know not what they do.” &6

Samuel Allen

' Five years ago, the New Hampshire
Agriculture Consultant, Martin Mitch-
ell, called me to see if T wanted a job
“feaching horticulture to handicapped
students in Manchester. This was my
irst opportunity to teach in over a
ar of looking, and even though it was
yily a ten week special program, I
decided to give it a try.

The pregram consisted of teaching
horticulture to six classes of special
tudents in a self-contained special edu-
cation school. The facilities included
é:'greenhouse at the city cemetery, a
garden plot shared with the cemetery
personnel, and anything else T could
lay my hands on. The students were
comprised of five classes of Educable
Mentally Retarded (EMR's) and one
class of Emotionally Disturbed (ED’s),
] aged 12-16. Later we also added
diclass of Tramable Mentally Re-
rded (TRM’s).

The first problem 1T encountered was
at there was no equipment or sup-
phes, but students were ready to work.
Fortunately, the cemetery warkers
came to my rescue and provided spades
d rakes and an activity preparing a
garden. Finally, we got seeds and plants
to work with and we “were off.” T
soon learned that teaching these stu-
dents was different than anything T
had ever experienced. Planning was
nearly impossible. On some days a class
of 12 EMR’s can do more work in two
hours than anyone would expect, but
other days very little could be
accomplished. With the ED's, much of
the time was spent breaking up fights
and finding the ones who had just
neaked off to enjoy a butt. These stu-
dents quickly responded, either posi-
ively or negatively, to any attention.
he experiences T had that first ten
veeks were enough to convince me that
this was my field, and the State Depart-
ment of Educatlon Vocational Techni-
cal Division dec:ded to fund the pro-
gram for the next complete year.

Samuel D. Allen.”
Teacher of Vocational Agriculture
Manchester, N.H._

I find that commmunity cooperation
and involvement is a necessity. For
three years, the Cemetery Commission
provided support by providing the
greenhouse, a garden, left over plants,
and a woodlot. In return, we bought
trees and shrubs which the students
planted in the cemetery.

The Parks and Recreation Depart-
ment let me use a walk-in van to trans-
port students from the school to the
greenhouse. In return, the students
grew geraniums and petunias for the
park’s gardens, which they also planted
under close supervision of the park’s
gardener.

The Downtown Manchester Associa-
tion provided our biggest public cx-
posure project. They hired the students
to fill seventy-five, 3-foot planters in
the downtown shopping area. The stu-
dents planned the project by picking
varieties of petunias and ordering the
seeds, and getting cuttings of German
Ivy for propagation. The students grew
300 pots of ivy and 1800 petunia plants
to fill the planters.

It has been the students’ respon-
sibility to make sure that we have
enough plants to take care of the
planters and the parks; extras are sold
or taken home by the students. Their
pay for this job is a luncheon given by
the merchants. The students are thank-
ed publicly by the mayor, superinten-
dent of schools, superintendent of Parks
and Recreation, and the president of
the Downtown Manchester Association.

I found that the work ethic was non-
existent, and that it had to be instilled.
My prime objective Is to train employ-
able students by age 16. This includes
filling out Social Security applications,
job applications, withholding state-
ments, and income tax returns, DBe-
havior modification programs are used
to encourage better work habits; a good
day can mean a plant to take home. A
student may be allowed to do some

Horticulture for ‘IhE
- Mentally Handicapped

jobs without supervision such as water-
ing or feeding the plants. Other times
a student is assigned a “crew” of two
or three to supervise on a job such as
taking cuttings or transplanting. FEx-
tremely bad behavior may lead to a
loss of going to the greenhouse for a
week — an extreme penally, but one
which i occastonally carried out.

One major problem is the short at-
tention span most students have, some-
times as short as five minutes. I have
tried to keep classroom work to a mini-
mum, but how can I make enough
work to fill some 30 to 35 student
hours, five days a week in a small 18x
50"} greenhouse? Oftentimes the morn.-
ing group would count and move plants
from one location to another, and the
afternoon group move them again.
When spring comes around another
problem exists, not enough time to pre-
pare the garden, and keep the green-
house going. The first of May, we need
to plant some 5000 petunias, 750 pots
of German Ivy, 200 potied geraniums,
2000 tomatoes, 500 peppers, and
another 1000 bedding plants, trees and
shrubs. A soccer field needs to be re-
graded and repaired. ‘This is when it
is necessary to have the students able
to work on their own.

Last year (1973-74), we expanded to
a high school program and have some
75 {reshmen and sophomores. A new,
larger greenhouse has been built and
a classrcom and shop building are be-
ing added by the building trades class.
A second teacher was added this year.

Developing an Agriculture program
for the mentally handicapped depends
on the same things that makes a regular
program go — community support,
recognition of student needs and inter-
ests, and school department support,
both academic teachers and adminis-
tration, In addition, there must be a
large amount of hands on _experiences

for the students. 49
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GRGUP PROJECTS—Dale Larkin, horticulture tcacker at North LABORATORY ACTIVITIES—Hope Witt, teacher at Yuba Uity -
Arundel {Maryland) Vo-Tech School, supervises a group of students  (California) High School, supervises students -who are vaccinating
in constructing a terrariuvm. (Photo from Clifford Nelson, University a lamb for enterotoxemia. (Photo from Ken Baker, University of

of Maryland)

icture

by Jasper S. Lee

RECIPIENT OF AWARD—Charles Byers,

Kentucky, is shown receiving the “Master Teacher Award” from California, the trees being established in an improvement program
Ward Crowe, President of Gamma Sigma Delta, at the University at Camino, California. (Photo from Ken Baker, University of Cali-
of Kentucky. {Photo from Rodney Tulloch, University of Kentucky) fornia, Davis)
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California, Davis)

PRESIDENTS INTERVIEWED—Tom Ellis, left, Mississippi State Supervisor and
Jokn Crunkilton, professor at Virginia Tech, are being interviewed at the Southern
Agricultural Education Conference held in Williamsburg, Virginia, by Jim Jenkins .
of the Virginia Tech News Services. Ellis is the new President of the Conference and
Crunkilton is the retiring President. (Photo from Virginia Tech News Services)

. TREE IMPROVEMENT PROGRAM—Shirley Himes, teacher at '
B El Dorado County (California) Regional OQccupational Program, is
right, University of showing Flwood Juergenson, retired teacher educator, University o
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