SUPERVISED OCCUPATIONAL EXPERIENCE PROGRAM IN AGRICULTURAL
SUPPLIES AND SERVICES -— These two photographs depict an important triangle
in experience programs: the vocational agrieulture teacher, the student, and the
supervisor in the training stafion. Here, Duane Berkenpas {left), owner of Gallalin
Equipment Company, Bozeman, Montana, is shown discussing supplies and equip-
ment with John Van Daveer [center], vocational agriculture instructor a% Belgrade
{Montana) High School, and Bill Rash, student at Belgrade High School. {Photo-
graphs from Max Amberson, Montana State University}

ELECTRICAL POWER IS AN IMPORTANT SUPPLY — Students enrolled
in vocational agriculture at Linn (Missouri} High School are being guided
through the headguarters of Three Rivers Electric Cooperative by Charles
Struemph {right), member service advisor for the Cooperative. (Photo
from James A. Bailey, Missouri Department of Education]

LUMBER IS AN IMPORTAN
Zimmerman (right}, 2 vocatio
ctudent in Monfana shown’ he
station, is discussing lumber W
(Photo from Max Amberso
University}

FEA CONTESTS REQUIRE COMNCENTRATION — These phoi’oéraphs show individual

s competing
Judging Contests. The photo on the left shows a confestant in the Agricultural Mechanics Contest.

recent Nation
hotd. 5

contestant judging ready-to-cook broiler-fryers in the Poultry Judging Contest. The phote on the rig

judging a market sheep. {Photographs from Dan Reuwee, The Mational FFA Center)
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Three areas of ca-
reer exploration in
agriculture are shown
on the cover. The top
photo shows students
at R. E. Aylor Junior
High School (Ste-
phens City, Virginia)}
studying fuels and
lubricants. The cen-
ter fphote shows
Wayne MeAllister,
teacher at the same school, explaining the
meaning of information on feed bags. The
bottom photo shows Jerome Witter (left) ex-
plaining how to measure the storage capacity
of a grain bin te pupils at Coopers Plains
BOCES, New York. (Top and center,
photographs courtesy Robert Veltri 'cmd
Larry Miller, Virginia Polytechnic Institute

and ~State University, and bottem photo--

graph courtesy Richard Jones and Arthur
Berkey, Cornell Unioversity)
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AGAZINE, Exploration
. ight occupation was
spect of vocational edu-
¢came a phase of ca-
nd it still is an im-
vocational education.

ers, who are in short
aré. needed to prepare
ations and, to a cer-
p them choose occu.
they will be satisfied.
s need not divert
and money to orlent
ils'. to occupations. Vo-
ton: has enough to do
‘to:‘change the whole
em as was the goal of

PACIFIC REGION -
LARRY P. RATHBUN;
State University, San
93401 =
DOUGLAS BISHOP, M

en allocated to career
ose who are in charge of

career education can see to it that all
education outside of vocational educa-
tion is reoriented to focus upon the
world of work. That same career edu-
cation function is appropriate at all
levels of education. If in vocational,
technical and professional education,
we are preparing people lor specific
employment as we have been for years,
we do not need to have anyone with a
career education title telling us how to
do our work.

Vocational, technical and profession-
al education, 1 agree, should be active
in guiding people into the various oc-
cupations in a way other than just
recruiting, Exploration and the choice
of an occupation is the business of vo-
cational, technical and professional
education. I have no objections to a
definition of career education which
includes vocational, technical and pro-
fessional education, but I do object to

Martin B. McMillion

an administrative structure with career
education above all occupational edu-
cation, whether it be in the high school,
the university or the TUSOE. Career
education, to me, is little more than
the curricular implementation of guid-
ance.

The Basics and Exploration
Dr. George L. O’Kelley, Jr., a teach-
er educator in agriculture at the Uni.
versity of Georgia, questioned the prac-
tice of giving vocational education to
younger and younger students at the
expense of post secondary and adult
education in a speech! to the American
Association of Teacher Educators in
Agriculture, T question the practice of
giving vocation education and explora-
tory education to younger and younger
pupils at the expense of reading, writ-
ing and arithmetic. T believe that many

(Concluded on next page)
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CAREER EXPLORATION

In a recent editorial, columnist Alice
Widener! pointed out that in some
circles of our society it is popular to
criticize career education. One such
criticism is  that it produces only
“horizental mobility” in the work force.
Attacks on the “work ethic” say that
work is boring, has unvaried routines,
simplicity of tasks, and is under con-
stant supervision of hierarchical set-
tings, Such attacks deny workers of a
sense of competency and a feeling of
responsibality.

Mrs. Widener counteracts the un-
favorable statements by pointing out
that a great majority of workers feel
needed, constructive, and fulfilled on
the job. Her concluding statement is:
“Education for work is the best kind of

education because the ability to work
hard and the willingness to do so is
what makes the world go round in any
kind of tolerable way.”

Support of the “Career Exploration”
stage of «career education is one way
vocational educators can also counter-
act the unfavorable attacks on career
education. Career Exploration is one
stage of the career education con-
timuum which is described in the Ce-
reer Exploration? curriculum guide.

Career development is a lifelong
process and proceeds much the same
way as emofional, social, intellectual
and physical development progress.
Before one is ready for the next level,
certain concepts must be conceptual-

(Continued on next page)
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other vocational educators old enough
to have children in junior high schoo}
agree with me but are afraid to express
it. When a seventh grader doesn’t have
time to do her homework in math,
spelling and science because she has to
cut want ads for office workers from
the newspapers and explain them in a
written assignment, the point becomes
clear, especially if the seventh grader
makes a “D” in math, In this issue of
the MAGAZINE Horner and Douglass
report that seventh graders at Aurora,
Nebraska spent three to four weeks on
welding. If vocational educators per-
sist in substituting exploratory and vo-
cational education for basic education
at the junior high level, then they
should not be surprised that the stu-
dents they get in high school are poor
academically. :

I agree that the most interesting way

to explore is by hands-on experience.
We must not lose sight of the purpose
of the hands-on activity. It’s primarily
to explore not to teach the skill to 11-
14 year olds. The temptation to let
pupils do the exploring through activi-
ties in the shop or the greenhouse is
just too great for most teachers to re-
sist. The teachers want to make it in-
teresting and they permit students to
do the things that are most enjoyable
immediately as eleven or twelve year
olds. Perhaps ag teachers are keeping
up with the competition; the pupils
might chose office education or home
eConomics, .
Dor’t be guilty of using up the mid-
dle school or junior high school pupils’
time unduly with skills training. The
constantly declining aptitude scores of
American high school seniors indicates
that another kind of skills training in

basic subjects ‘needs’ i
not decreased in the juni

The vocational ediies
preparation for occupatio
adequate attentioh ‘%
Vocdtional
career exploration: ag
using time of many. jun
pupils that should: by
demic education. For:
dents in schools wher
culture 1s taught toda
need not begin befs
tenth grade. Training
cupations or even fam
tions should be in ‘i

lection,

and above.

Education Movement,”
Vol. XVII. No. || M

u going to do when
out of school? How
testion resounded in

go this may not have
estion to answer be-
could find work with
rienice and education.

in a diploma io re-
‘As. the years went by,

CONTINUED

GUEST EDITORIAL

ized. The child goes through the fol-
lowing stages. The AWARENESS
STAGE, which covers the preschool
period through grade six, is a stage
during which the child becomes inter-
ested in what adults do. He is inter
ested in knowing how he gets the goods
and services which he enjoys. He also
enjoys “putting on occupational roles”
by role playing the many occupations
with which he has become acquaintee.
The EXPLORATION STAGE, which
usually covers the middle or junior
high school age level, is a time for some
actual exploring of a variety of occupa-
tions. Lt is a time of self-assessment and
of consideration of the various types of
careers available to the individual. The

MAY — In-Service Education

JUNE — The Summer Program

JULY — Attitudes and Values for Employment

AUGUST — Secondary Programs for the Talented

student should, by this time, be able
to identify who he is and what his in-
-terests and abilities are, to make deci-
sions and be prepared to adjust and
change those decisions, to formulate
somce preferences for particular occupa-
tions, and to identify various lifestyles
he may wish to pursue. A tentative de-
cision may be made by grade nine in
order to begin the PREPARATION
STAGE. This stage will last as long as
necessary for the acquisition of skills
and knowledge needed to enter and
progress through one’s occupational
career,

Career exploration programs will as-
sist the student in making critical ca-
reer choices by providing them with

SEPTEMBER — Planning and Managit

OCTOBER — Preparing Teachers ¢

visible “world of " wo
involving them in th
processes, and having
in work experiences
their career choices:
experiernces
school or junior hi

Such

part in career. eXp
can observe that
productive lives an

assist in preparin_g__
develop the philos
{Concluded:

cilities for Ag

Agriculture

NOVEMBER — Teacher Organiza jon

sionalism

DECEMBER — More Effective Te'é_c_' n
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still necessary in
‘sorie positions, but vo-
nd other training
the increage in train-
*in specific fields. It is
1l high school students
epe -material by either
and these students
to-work or into a vo-

orke

oils, bookkeeping,
ocodworking, me-
nd other topics in
nd- concrete, By the
hes the eleventh or

lities and interest and
of deciding on his fu-

, the next most
question is, “What
exXperience have you
this is the first reality
ompetitive work. The
ve a positive an-
ions. This becomes
riod because he can-
can have any expe-
duation from school if

Bill Pugh
Ag Co-op Coordinator
Corpus Christi, Texas

no one gives him a chance. Even
worse than this is a lack of training or
not being informed about the proper
training he will need for an occupa-
tion.

Our primary objective as teachers is
not necessarily finding or exploring a
job for the student. Instead, we should
open the door and let him search and
explore the different cpportunities that
await him beyond high school. Upon
his decision for the future, we should
begin training him or directing him
toward the right steps of achieving his
objectives. Although we can be instruc-
tive in all phases of our program, the
easiest access we have fo career ex-
ploration is through our cooperative
part-time training program.

The intent of this program is to
serve the purpose of giving the much
needed on-the-job-training and’ expe-
rience students will need later in life
while simultaneously teaching the fol-
lowing things: 1) where to look for
jobs, 2) how to apply for jobs, 3} how
to handle interviews, 4} how to im-
prove personal appearance, 3) what
the characteristics are of good em-
ployees, 6) what the future outlook is
for the occupation, 7) how the salary
compares to other jobs. Anything else
that may seem beneficial to an individ-
ual’s future may also be taught,

The student can explore the future
of his chosen occupation through Oec-
cupational Information Handbooks.
Within these books, he can find the
average salary, future outlook of the
job, where the largest concentration of
the jobs can be found, and some of the
necessary prerequisites to become quali-
fied for the job, This. information
should help him te decide more
definitely on his future by giving him
facts to compare with other job choices.

Besides the above experience and
instruction that a student receives, he
alsc obtains individualized instruction

J

in his occupational field. If coordinated
properly, this type of instruction can
correspond with the actual work he is
performing on the job at the time, It is
hoped that this training will supplement
and clarify some of the questions he
mayv have. Individualized instruction
may also be carried from the classroom
out into the shop where a student can
practice or experiment and become
more proficient with the different
techniques that are necessary to his oc~

. cupation. This will allow a student to

become more masterful and confident,
thus, he will become a greater asset to
his employer than just remaining a
trainee with no initiative.

If a student can survive a duration
of this training and still complete it
with appreciation and enthusiasm for
his profession, then his exploration has
proven valuable. However, a student
may become dissatisfied. This is equal-
ly as valuable because he is then set
free to pursue other occupational fields
in which he may feel more comfortable.

A student who plans to go to college
as a means of reaching his occupational
goals should be encouraged to work
close with the school counselor so that
he may become properly prepared for
college. '

Regardless of the job decision, career
exploration is what a person makes it.
If a student is a person that wants
nothing less than a successful future,
he will explore his own path and do
his best to conquer the obstacles. Agri-
culture teachers should only make the
obstacle easier to overcome and
sharpen the student’s interest and
increase his desire to answer further
questions. Career exploration may lead
through many jobs and even some fail-
ures, but if the person has character,
high goals, and a yearning for increas-
ing knowledge, then, not only will he
explore, he will also discover his cc-

cupation, 299
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Ray Herren
Many Vocational Agribusiness de-

partments have for many years
used the school farm as a valuable aid
in teaching production agriculture.
Here the student learns such things as
greenhouse management, crop produe-
tion, livestock management, etc., de-
pending upon the type of farm the
particular school has, What has often
been overlocked is the fact that these
farms provide an unequaled opportu-
nity for teaching careers.

The main purposes of career educa-
tion are to {1} make the student aware
of the different job opportunities (2)
to help him decide which career is
best suited for him and {3) provide
him with an opportunity to develop
skills that will help him achieve his
career goal.

Through the classroom, we can
teach the student the qualifications
and requirements of hundreds of dif-
ferent jobs. Through the shop we teach
him skills under controlled and often
impractical conditions. Often what the
student lacks is the experience of solv-
ing problems under real or practical
conditions.

One of the best ways to teach under
veal conditions is through the produc-
tive enterprises taken as part of the
student’s occupational experience pro-
gram, But what if the student’s parents
: hve on a quarter of an acre lot with no
means of carrying out a productive
enterprise? How does this student go
about learning job skills and good
working habits? One of the best ways
possible is through the school farm.
Here the student can learn a variety
of skills under real conditions by solv-
ing real problems.

On a recent interview, the personnel
manager of a large manufacturing

222

_vacant. Since the old building was 1o feel a sense of Tespons

Ray Herren
Instructor of Agribusiness
Gaylesuville, Alabama

plant was asked what skills the local selves and thus gained'-..ég;
vocational agribusiness departments der real conditions in area
could teach that would help prepare electrical wiring, plunibing,
the student who, upon graduation, is and masonry work, pa
employed by his plant. “The one most mixing and apphcatlon, aveldin
important thing,” he said, “is to teach age and carpentry.
him how to work. Teach him to have Finally the barn was:
a sense of responsibility; give him a feeder steers. Individual st
sense of pride in his work.” to own the steers. They.

If we can teach the student job skills who had no means of : kee
and at the same time teach him re- at home. The steers were
sponsibility and pride, then we will local breeders and bus
have gone a long way in helping the was obtained 'through
student obtain an enjoyable and mean- local bank: Bank represen
ingful career. How does one go about to the school and explaine
using the school farm in achieving -dure for making applicat
these teaching aims? Let'’s look at the and repaying the loa
school farm at Gaylesville High School. themselves, along with
Five years ago a new gymnasium was signed the individua'
completed and the old one was left Many students for the fir

several hundred yards away from the was something that was
main building, it provided an excellent thing that was depending
opportunity for a livestock unit. them for care and manage.

First came the decision of what student was responm
type of livestock was to he raised, Stu- breakmg, feeding, grooz
dents looked at all aspects of the dif- aging his own steer. Feec
ferent parts of the livestock industry. were figured and fee
They learned what it is like to decide giving the students an‘ins
what type of operation is best suited feed industry. The steers:
for a particular farm. It was decided - once each month so feed
that they were to produce finished daily gains could be co
steers and to show them in the area student corresponded wit
steer show. his calf by sending hir

After these decisions were made, the the monthly weighmgs._.
conversion from gym to barn began, feed-out period the cgttle
Work crews were organized, complete and sold” several tlr_he :
with foremen and laborers. Students acting as cattle buyers, s
saw first hand the conditions they cers, truckers, brokers,
would be working under in the con- Each student carried ‘l)':
struction industry, Lumber and materi- program of animal healt
als had to be estimated and purchased his own worming, vacei;
from plans drawn for the new stalls  trimming and lice contfd
and side sheds. Budgets were prepared  dent aided in the C(mtl’0
to assist with financing, and flies.

The students did all the work them- (Concluded on:
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areer Study on the Job

Harold C. Tech
Instructor of Agribusiness
Seymour, Wisconsin

of careers 1Is likely as old The cighth grade is also 36 weeks in
tién itseld, taking many length and features an enterprise sys-
e'years both in and out tem involving 4 areas of instruction;
dom. Understanding that Manufacturing and Transportation;
fien select a career based Business and Marketing; Commercial
lat.is available at gradua- Arts and Foods; and Consumerism.
gram was designed to Students are rotated through areas of
opportunity for Seymour activities that include designing, orga-
stiidents to study a num- nizing, staffing, financing and operating
réas that were of interest a corporation that develops and manu-
ing. their junior and senior factures a product, realizes a profit or
loss, and finally liquidates. All instruc-
tion is geared to assist the students in

igh Involvement making personal, education and occu-

ps inivolved in our program pational decisions.

chool as well as out-of- This program is conducted by four
1. I will start with our of our junior high instructors, coordi-

program. The 7th and 8th nated by our local vocational educa-

ourse is presented in tion coordinator, aided by many, and
7th grade includes a guided by our guidance staff. Occupa-

ouriclusters: Agriculture and tional study and career investigation

1_bers and Health; Of. are conducted throughout the two-year
ibution; and Visual Arts span.
tions. This is a re- For the 9th through 12th grades, I
k course thal features stu-  will deseribe only our agriculture/agri-
it by rotating through business program although much ca-
uster each nine weeks. reer orientation is going on throughout

2 ; the many areas and classes of our
school systern.

Our ninth grade class, Agricultural
Survey, is an exploratory course in-
tended to allow students to become
familiar with the many phases of agri-
culture. There are 15 units of varying
lengths that present the opportunity to
become acquainted with many areas to
find one of interest that the student
might follow throughout the program.
Careers are discussed in many of the
units as well as a special unit in which
students select three areas of employ-
ment they wish to give special study. A
hanics is an important phase Sc¢Parate phase has been added where-
'zpfra'gon. Carl Moeller was Dby a number of six-week units are
Foris department of a local  offered for those wishing to look at

ined in that position twe .
‘ation., P _ agriculture but not for a full year.

Harold C. Tech

Senior High More Diversified

In tenth grade, Agricultural Science
and Mechanics units are fewer in num-
ber but greater in length. Careers are
ciscussed with each unit. A longer unit
designated just for careers is included
prior to registration for classes the ju-
nior year. Their three areas of employ-'
ment are reviewed from grade 9 and

~they are asked to list the first three

choices of specific occupations they
wish to-study. An oral as well as a
written report is given on the first
choice they make. If there are duplica-
tions, second choices are reported on by
some students. By presenting individual
reports, each student studies his selec-
tion and hears all other reports, and
therefore can compare information
gathered.

Our junior and senior years are
semesterized, providing six areas of
study during the two years. These in-
clude Animal Science, Plant and Soil
Science, Agricultural Marketing, Agri-
cultural Production, Agricultural Me-
chanics T (tractors and machinery) and
Agricultural Mechanics II  (building
trades). These classes are on a semester
basis so students, once having chosen
an occupation or career cluster, might
enroll in those classes most likely to
help them in reaching their objectives.
Careers again are discussed in each
class area.

Agribusiness On-The-Job

A second phase of our agriculture
program is our On-the-job Training
program. A four area cooperative clus-
ter is available to senior students
whereby they can work in a related
occupation for one year. The four
areas included in our program are:

(Concluded on page 225)
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David G. Craiyg

Two of the most important life deci-

sions a person makes are who one
marties and which occupation to pur-
sue. These decisions, if made wisely,
require much preparation and thought.
These two particular choices are not
necessarily independent hecause one
usually has a great effect on the other.

Career Exploration

Career exploration usually includes
grades 7 through 10. In relationship
to the career education process, it fol-
lows several years of awareness ex-
perience and occurs before more spe-
cific occupational education in the
senior high school grades. According to
Webster, exploration means to seek, 1o
search, to examine carefully, to syste-
matically look for. Career exploration
involves experiences with one or two
occupational clusters. It proposes to
prepare individuals for job entry and/
or more specific skill training in a job
fammnily,

Typical students in this grade range
are twelve to sixteen years old and
they are interesting and a challenge to
teach. These students are undergoing
many physical and emotional changes.
They are beginning to do the follow-
ing: question traditional value systems,
spend more time away from parents
and home, and think about work and
future life. They are very active learn-
ers.

Learning Needs
The student in career exploration
has many unique learning needs. As
mentioned above learning experiences
must be planned to utilize the high

David G. Craig

Agricultural Education
University of Tennessee

degree of activity of the student. Re-
lated to this is the need for a variety of

teaching/ learning procedures, Each of
'the procedures must include as many

of the [ive senses as possible. Therefore
audiovisual aids are essential. Another
need is for many sirnulation devices.
There are various equipment items, in-
dustrial processes and worker experi-
ences that are not practical to be
brought to the classroom or the class
taken to them. Hence, they need to be

simulated for regular use in the class-

room or lab., Simulation experlences
should be (haracterlzed by work orien-
tation, a “hands-on® component, and
portability.

The Package

Everyone likes to receive a package.
Regardless of its shape or size, there is
an element of curiosity and -anticipa-
tion as one gets a package and prepares
to open and inspect the contents. The
writer is suggesting that many agri-
cultural experiences be packaged for
students in career exploration.

Packaged agricultural experiences
are needed by vocational agricultural
students, by other vocational students,
and by interested general education
students. Teachers, guidance personnel
and curriculum coordinators need these
agricultural packages to supplement

career devclopment units. The pack-

ages could be used by FFA leaders in
public relations and community devel-
opment activities,

Some examples of packaged agricul-
tural experiences include soil sampling,

soil testing, topography model for clas-

sifying land, lumber identification, in~
sect identification, mini greenhouse,
landscape simulation materials, terrar-

tum construction, models fo
S(:]E:Ction and judging, cut-a;

otherq These are not inng
some teachers have used. m
above for years. The packa

and they can be used in carecet '

ment Instructional program;
The package approach.;
advantages. Initially, it m

the learning needs that were iden
earlier. Secondly, the envision

age would be portable and
could be carried [rom schaol

uals before, during or at th
lesson. Thirdly, it could

and adapted at the local:leve
development  utilizes materiais

nearby businesses and increa

priate integration into relevan

ula. Fourthy, the package: in
usable materials (and some ex
that can be replaced lo
reducing cost and increa
in replacing used or damag
Finally, these learning pack
be used in career explorati
on” experience or to teac
quired of initial emp[oyment
Many readers are probabiy
this point that there are:
ages already available to

recr educatlon kits and audi

ever, similar packages may
ed by teachers that are I¢
use local materials, and- tha
easily into local curricula,

( Concluded on nex
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.Package Contents
‘cover of the package may be an

citease, wooden box or sturdy

‘4 box. More elaborate and
.d experiences may need pack-
foot locker or small cabinet
lag . and transportation. Each
o should be labeled with the
_sys't": m, occupational cluster, job
iitle of the activity enclosed and
h“. “pertinent information. The

f:the package should include
xperience outline that states
title, background infor-

“references. Special safety and
autiens must be emphasized.

TINUEE A4 PACKAGE APPROACH

Development and Implementation
Many vocational agricultural teach-

“ers are probably using packages al-

veady. Sometimes they are known as
learning  kits, test packages and so
forth. It is believed that these career
exploration learning packages should
he developed by teachers, T.ocal devel-
opment and application to student and
occupational needs is essential. Tt is
suggested that a local workshop be
conducted to involve interested teach-
ers in becoming aware of needs, locat-
ing package materials, packaging and
using the package in teaching, Once
teachers learn of the value, develop-
ment and use, they can make more
packages and encourage others to do
the same.

. Many persons need to be involved in
package development, such as older

and enterprising students, parents, agri-
business employers, self-employed agri-
culturists, professional agriculturists,
and guidance, career and curriculum
specialists. In addition, a system of fil-
ing, transportation, rotation and replac-
ing of expendable and damaged parts
would need to be developed.

Implications

Packages could be developed for all
sixteen occupational clusters. Packages
could be developed in degrees of dif-
ficulty for many age, grade and skill
levels. Special packages may be needed
for handicapped students,

Career exploration requires learning
experiences that are real, require in-
valvement of the learner and are in-
dividualized. Agricultural experience
packages can be the answer to mean-
ingful exploration of many careers. €

tural Mechanics; Agricultural
Agricultural Marketing; and
ed and Fertilizer. Places of

nning companies, hardware
fertilizer plants and meat pack-

junior year so they know
srogram will consist of and
e if the senior year is really
want, General work is cover-
this year that will apply to
as.of the program,

om work in the senior year is
‘their area of employment,
a better employee. Subject

CAREER STUDY ON THE JOB

matter in their area i§ studied, with
shop and laboratory work being in-
volved whenever possible. They work
at local places of business for an aver-
age of three hours a day, mostly in the
afternoons, exploring that business
while gaining skills in that occupation,

An Agribusiness Advisory Commit-
tee is used throughout the program as
needed for guidance of the program.
Local businesses are the backbone of
the training program. Without work
stations for the students the program
could not operate,

OJT Could Be Doubled
Numbers of students enrolled has
ranged from 15 to 21 during the four
years of operation. Fifteen seniors are
placed this school year. However, 32

sophomores signed up for the program
last spring from which 17 were selected
for the orientation phase. Hopefully
the economy will improve and all will
be placed during their senior year.

Program Fuifilling A Need

The career study program has been
described as “A Bridge Between Man
and Work.” Tt was understood that ca-
reer study and discussions were a part
of any or all classes but a focus point
was needed to tie the program to-
gether. We feel the program as oper-
ated at Seymour High School provides
each student enrolled a chance to lock
at himself, explore the world of work,
and prepare for a career while receiv-
ing a general education through six

vears of high school. $6¢

breparing for and participating
‘the students learned the
cedure for washing, clipping,
ng the animals, After the
students sold the steers to
i the community as beef for
- freezers. The animals were
o the local packing plant
tudents slanghtered, skin-
tighed, and hung the beef.

. carcass yields, and

HIGH SCHOOL BEEF FARM

carcass grades were compiled and gent
to the donors. Ten days later the stu-
dents went back to the packing plant
and helped cut and wrap their steers
mto retail cuts. The beef was then de-
livered to the buyers and the money
was collected. The project was then
culminated by a banquet sponsored by
the bank.

Through the use of the school farm,
these students obtained practice of job

skills associated with many occupations
that would have otherwise been impos-
sible to have obtained through the use
of the classroom or shop alone. If the
school farm is used in the program
along with the regular occupational
experience program, each and every
student should, upon graduation, have
a definite career goal and a definite

plan for achieving that goal. @@

225




Bole of the FFA in

Lareer Education

Charles Byers
Teacher Educator
University of Kentucky

!

Career education involves helping people make career
choices through awareness and exploration and -then
preparation for chosen careers through specialized training.
Also, everyone needs development in leadership, citizenship,
and cooperation, as well as skills in human relations which
prepare them to be valued employees and effective members
of viable families. All of these needs may be provided for
through career education.

There are three generally accepted phases in the total
program of career education. They are: 1) awareness-—to
lead students te become aware of careers in the world of
work; 2) exploration—to provide students an opperiunity
to explore a variety of occupations in the world of work;
and 3) preparation-~to prepare students for a specific
occupation, In general, it is felt that the schools should
focus on the awareness phase from kindergarten through
the sixth grade, the exploration phase in the junjor high
(grades 7-8 or 7-9), and the preparation phase in grades
9-12 or 10-12. However, all awareness will not (and should
not) be confined to kindergarten through grade 6. Neither
will {or should) all exploration be limited to the junior
high, nor all preparation be limited to grades 9-12 or 10-12.
There may be continuation of awareness into exploration
and exploration into preparation, and so on.

The FFA—A Potential and Challenging Contributor

Traditionally, most local FFA chapter activities have
heen related to the preparation phase of career education.
However, in many schools little emphasis has been given
to the awareness and exploration phases of careers in agri-
culture before students enroil in agribusiness education
and this, along with the limited offerings in vocational
education at the 9th and 10th grade levels (particularly
for boys), has resulted in agribuginess and the FFA heing
an awareness and/or exploratory experience for many stu-
dents. Emphasis on career education in agribusiness educa-
tion {and the FFA) will be in grades 9 through 12 (or
grades 10 through 12) and should focus on career prepara-
tion, but for some students it will continue to be awareness
and/or exploration.

That which has put the FFA in the elite class is the
relationship of FFA activities to classroom instruction. Per-

226

Charles Byers

haps no other organization has developed as effe
approach for making the local program of activitie
tribute to the instructional program. The FFA,
properly used, can motivate students to become comp
in their chosen careers. Since its incepiion, the FE
heen used by teachers of agriculture as a vehicle to mot
students to study and develop competencies in agricu

This has resulted in a large amount of high-quality learnin

This raises a basic question: What can and shotl

FFA contribute to the three phases of career educati

Potential of the FFA in Career Awareness.
The FFA can make a significant and meaningf

tribution to the awareness phase of career education; So

meaningful, practical, and beneficial activities that
FFA chapter can become involved in at the eleme;
grades (K-6) are:

1.

Provide elementary teachers, by grades, with the: folk

ing agriculture materials:

—Books, magazines, leaflets, pamphlets,
slides e

—Videotapes and/or audio tapes of interview:

posters;

farmers, agricultural business employees, and employ

in agricultural agencies
—Exhibits and bulletin board materials
—-Lists of filmstrips and movies and where they.
secured . L
—_A list of the major agricultural occupations and
importance in the county (farming, businesst
agencies) : ' :

— Names of individuals (resource persons) who-can

asked to come to their classes dressed in attire:a
priate to their occupations to talk to stuclents
FFA may assist in securing such persons an
lining their discussions with these students.)' .

— Names of FFA members who can mect with
and talk about specific areas of agriculture
—_A list of farms and agricultural businesses suitd
field trips _ :
2. Make vo-ag facilities and equipment available f(_) :
or have an open house conducted by FFA memb@r
(Coneluded on next page)

THE AGRICULTURAL EDUCATION MA

nsor an agrtcultural field day, This is an excellent
sctivity. The Block and Bridle Club at the Univer.
of Kentucky held such an activity in the spring of
95 Here is the report which appeared in the College
Agriculture’s student newspaper:

“Ihe’ most successful Block and Bridle activity this
amester must have been Tot Day. This was the first
{ich- activity for the club and by the results and
esponses from 10,000 students, teachers, and ad-
inistrators, it looks like it will be continued by the
liib-in future years.

£ Day was an activity designed to be of educa-
jonal value to the elemensary-age children of Fayette
punty by letting them tour the University of Ken-
‘tucky Agricultural Research Farm. Tot Day cone
isted of a guided tour of the entire farm.

‘Not only did the children enjoy the tour and learn a

‘oreat deal, the Block and Bridle Club members had

un as well, and they possibly learned even more than

e kids!”

t-local FFA chapters should be able to organize and
nduct something very similar, but on a smaller scale,
‘Jocal farm in the community.

vement of the FI'A in Exploring the World of Work

' in Agriculture

ctivities for junior high students (grades 7-8 or 7-9)

include the following:

ovide junior high students an opportunity to get

antds-on” experiences such as:

Helping FFA members get animals ready f{or show—

washing, grooming, leading, etc.

Helping members get crops ready for display

Helping feed animals and clean pens

Helping with the school greenhouse or nursery

lelping students with the construction of projects in

he - agriculture mechanics laboratory

ending a day on the job with co-op students

Taking a tour with co-op students to the places where

they work and hear them explain their jobs and re-

ponsibilities

Helping members with the school farm—preparing

and, planting, cultivating, harvesting, etc.

PUISOr or co-sponsor a career education day. Most col-

eges hold career days for high scheol students. These

ys are designed to help orient students to college and

provide information about courses of study or major

telds: of study. It seems that such an orientation to high

100 for junior high students would be an excellent idea.

ny junior high school students are not aware of the

grams available to them and are unsure about the

Ourses that are open to them, The day could be planned
provide the students with an overview of high school

nd a chance to learn some specifics about the different

FA—Tremendous Opportunity in Career Preparation
ﬂ:'_the preparation for a vocation (grades 9-12 or 10-
the FFA has made a significant contribution in pre-
tudents for careers in farming. A recent examination

NTINUED  ROLE OF THE FFA IN CAREER ED

of the activities in the “Supervised Agricultural Occupations
Committee” of several FFA chapters in Kentucky revealed
that activities are almost exclusively related to farming and
vet many of these departments had specialized programs in
supplies and services, horticulture, and mechanics. Perhaps
the teachers and the chapter members in these departments
should evaluate their activities and eliminate those that are
not effective in motivating the local instructional program.,
Also, the chapter should develop other activities that would
motivate specific learnings in the other areas of the agri-
business program,

The FFA at the local, state, and national level has
planned and conducted many meaningful activities to moti-
vate students in becoming prepared for careers in farming.
Considerable progress has been made in developing con-
tests and other activities which motivate the development of
competencies needed in other careers in agriculture. The
challenge remains, however, for the FFA to develop activi-
ties, contests, and awards in the new and emerging areas of
agribusiness education, e.g., forestry, agricultural mechanics,
horticulture, agricultural processing, supplies and services,
and others. Some suggested contests for agricultural me-
chanics and horticulture follow.

agricultural mechanics

-—Sponsor the following contests: welding, tractor trouble-
shooting, tractor or machinery painting, tractor operation
and safety, plumbing, farm machinery assembly, wood-
working skills, and electrical skills

~~Provide awards in: soil and water conservation, farm ma-
chinery service and maintenance, agricultural mechanics,
and- agricultural mechanics co-op placement

horticulture

—Sponsor contests in: flower arrangement; flower judging;
fruit and vegetable judging; identification of fruits, vege-
tables, flowers, woody ornamentals, trees, weeds, insects,
and plant diseases; vegetable production contests (pep-
pers, corn, cucumbers, tomatoes, beans, etc.); fruit pro-
duction (small fruit and/or tree fruit) ; flower production;
and greenhouse production

-~Provide awards in: lawn improvement and co-op place-
ment in horticulture '

Summary

Local FFA chapter members can and should: 1) select,
plan, carry out, and evaluate the many potential activities
that will help local elementary and junior high teachers
make career education a reality for their students; 2) select,
delete, and modify activities, contests, and awards at the
high school level to provide a broader spectrum of appro-
priate activities that will motivate students in all phases of
the instructional program,

As the local chapter members select, plan, carry out,
and evaluate these activities, they will develop cotnpetencies
in leadership, citizenship, and cooperation. The involvement
outlined in this article has significant potential for being
made a standard part of every local FFA chapter’s program
of activities.
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Environmental Laboratory — —
Means of Exploration in N.(

by Dr. Ward R. Robinson™

A laboratory including Occupationat Cl
Naturai Resources, Environmental Control,

usters in Agribusiness and
Marine Science, and Hos-

pitality and Recreation is prevocational to High School Vocational Agri-

culture in North Carolina's Junior High Schools.

Historical Development

The program of Qccupational Ex-
ploration was implemented in North
Carolina’s Public Schools in February
of 1970. Implementation followed leg-
istative enactment of a hill passed in
June of 1969 which provided for fund-
ing experimental programs of Occupa-
tional Exploration for all boys and girls
in grades 7-9. In 1975 all 148 admin-
istrative units in the state received
funds for exploration based on their
average daily membership for students
enrolled in grades 6-9.

Program Organization and
Characteristics

Program organization includes in-
struction in the following laboratories:
Environmental, Business and Office,
Industrial, and Service. Each lab in-
cludes exploratory experiences in sev-
eral of the 15 occupational clusters
identified by the U.8. Office of Edu-
cation. A fifth lab, an occupational
information center, has an instructor
and materials for providing instruction
correlated to experiences conducted in
_each lab plus facilities to provide stu-
dents opportunities for self-appraisal
type activities. The following grouping
of occupational clusters into the en-
vironmental occupations laboratory il-
lustrates where career exploration in

#Dr. Ward Robinson taught Vocational
Agriculture in North Carolina for eighteen
years. He bas been superviser for explora-

" tory programs in the State Dept. of Edu-
cation there for the past ten years,
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1

Agribusiness and Natural Resources oc-
cupations is first introduced to students:
ENVIRONMENTAL
OCCUPATIONS LABORATORY
Agribusiness and Natural
Resources Occupations
Environmental Contrel
Occupations )
Marine Science Occupations
Hospitality and Recreation
Occupations

The program emphasizes student
centered and occupationally related ex-
periences. Attempts for students to de-
velop a high degree of skill are min-
imized. Enrollment is restricted to
students in grades 6-9, The State Board
of Education Policy dictates that the
program be an elective; however, in
most schools all students are enrolled.
Patterns of scheduling and total hours
of instruction are varied ; however, most
schools provide for 12 weeks of instruc-
tion in this area.

Selection of Exploratory Experiences
Experiences and activities in all lab-

oratories, including the Environmental

Lab, are selected on the basis of four

criteria which are:

1. The activity simulates the perfor-
mance of a typical job task which
allows students to see the relation-
ship between activity and the job
requirement.

2. The activity simulates the skills that
may be developed in high school
occupational offerings or at the post
secondary level

THE AGRICULTURAL EDUGCATIC

3. The activity provides

4. The activity providesia

arialysts of the future #ry their
iinination test in a North Caro-
7 program.

Ward R. Robins

ents- are enrolled and an-
rollment by 1980 will reach

information which allg
to understand field aric
tionships {Career Laddi
concerning occupational ¢l

have a magnetic attraction
‘truction since it is student
centered. Data indicate a
nicrease in average daily
or students who were pre-
ttendance problems and lack-

nity for students to app
selves In relation to jobire
and to present and . fuf
tional opportunities. . :
Follow-up considers 4
teaching methods and matérial
provide students direction
cupational implications draw
periences in which studerits
ticipated. After students: pa

‘ho have records indicating
‘of achievement. Many
-all students {boys and
h removes the stigma often
d: when students are as-
rograms because of low In-
Parental complaints that
was enrolled in an occupa-
ram; at the junior level has

lated. occupational inform
als they are expected fi
» Tdentify several occupa
Agribusiness and Natura
occupational cluster.,
® Tdentily job characteristic
tions "~ explored includin
or training required, tren
ployment opportunitie;
ment possibility, locatie
tools required, fringe: be
ries, etc. :
e Perform actual or simulate
for typical occupations
‘ter. .' .
® Describe whether occupdt
cluster appeals to the
career opportumtles.__ _
e Identify high school and
training available fox:pus 41
occupational interest:

wching Personnel

“neither experienced nor
ates: of Agricultural Educa-
een available for employ-
er, both new graduates
nced teachers of Agricul-
ucation for high school pro-
cational Agriculture are
ossess the cornpetencies
viding instruction in the
alilab. Five years of ob-
oes: indicate the new agri-
bcation graduate develops
onal program which is more
ith the exploratory philo-
ew graduate receives more
from instruction and en-
Irustration in adjusting
rom a skilled level (for
g was provided) to an
vel.

Enrollment Tren _S.
Program Acceptant!

In 1972 there were 40
enrolled in 67 state fg
tional exploration progr

i the shortage of agricul-

Organizational Design For Laboratories

The following example is the pattern for developing exploratory units
of instruction for the Environmental Lab:

LAB: ENVIRONMENTAL

-]
L CLUSTER: AGRI-BUSINESS & NATURAL RESQURCES ]

] TDENTIFICATION OF GCCUPATIDNS‘]

y
ORIENTATION INFORMATION & PREPARATION OF STUDENTS FOR INSTRUCTION

EXPLORATORY OCCUPATIONAL EXPERIENCES
(SIMULATED OR REAL)

N —

Seed Analyst Farm Equipment
Serviceman

Farestry Aid Nursery Horker

1. Count tree growth 1. Plant 6 seedlings 1. Conduct a sim- 1. Chande the ofl in
rings and determine in peat pel_lets. ple germination a tractor accord-
age of trees, 2. Prepare soil pot- seed test and ing to instructions.

2. Collect & identify ting mix.
Teaves from 10 dif- 3. Make 6 hardwood
ferent trees. cuttings. 2.
3. Use a scale stick 4, Read & record sch-
to determine the eduled temperature
diameter of a tree, readings in a green- recommanded pres-~
number of legs, and house. 3 sure.
total board feet of 5. Etc. i of small grain. 4. Etc.
saw timber, : ’ 4. Etc.
4. Plant 6 tree seed-
lings with a plant-
ing iron.
5. Etc,

figure germina- 2.
tion percentage.
Identify 6 nox-
ious weed seeds
found in small 3,
grains.

. Grade 4 samples

Grease all fittings
on a tractor or
piece of farm
equipment.

Inflate tires to

l FDLL/ON up .

ture teachers, science and other majors
who  hold university degrees have
been prepared through summer work-
shops to acquire the competencies
needed to teach in the program. In
the summer of 1975, teacher institu-
tions with state department encourage-
ment and assistance accepted a greater
role for training teachers of occupation-
al exploration.

under a Federal grant at Pennsylvania
State University is a very useful pub-
lication for teachers providing instruc-
tion in the environmental lab.!

Summary

The Occupational Exploration pro-
gram implemented in North Carolina
in 1970 is an elective offered to all boys
and girls in grades 7-9. The purpose of
the program is to provide experiences
which are occupational in nature,
represent typical job tasks, include con-
cepts representative of the world of
work and assist students in self-ap-
praisal. The Environmental Laboratory
which includes the Agribusiness and
Natural Resources Occupational Clus-
ter is a major component in the pro-
gram. There is no base curriculum
available for distribution to teachers;
therefore, each instructor designs a cur-
riculum to fit student needs. The Oc-
cupational Exploration Staff of the

(Concluded on page 232)

Curriculum

Respounsibility for curriculum de-
velopment was delegated to personnel
in each program we implemented, No
uniform base curriculum for statewide
distribution has been developed by the
State Department. Currently a funded
program has a special grant and is de-
veloping a base curriculum which will
be field tested during the 1976-77
school year.

“Exploring Oeccupations in the Na-
tural Resources” a student resource
guide for-the middle school, developed
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Organizing for Career

Exploration in Ag

Larry E. Miller
Teacher Education
VPI & SU

dﬁcation and

Career Exploration

Career Education has gone far
toward getting all of education in-
volved in helping students explore ca-
reers. The dwareness, exploration and
orientation, and the preparation phases
bf Career Education closely parallel the
previously cited career theory. At one
point in our history a student could
wallk down Main Street, USA, and see
numerous trades being used and people
at work. This is no longer true as we
have moved to an urban, commuting
society, As with the remediation of
many social ills, the responsibility for
helping the youth explore careers be-
comes a responsibiiity of the education-
al system. Pilot programs in Career
Education have verified the efficacy of
this approach. All schools have not
mstituted such a concept, however.
Fven though Vocational Education is
one of the main strands in the Career
Education rope, not all of Vocational
Education has set about meeting the
responsibility exigent to their’ students,
Agricultural Education must do its part
in this important endeavor, Teachers of
Vocational Agriculture may need to
serve as consultants to elementary and
junior high school personnel to help
them design appropriate awareness and
orientation activities for career educa-
tion in agriculture. Some larger school
systerns may even hire full-time agri-
cultural teachers in the future for this
purpose.

Teachers of Agricultural Education
need to ask themselves this ques-
tion as they attempt to help students
select a career, Ginzberg noted three
phases as constituting a career choice
continuum; a fantasy phaseJ a - tenta-
tive phase and a realistic phase. Teach-
ers should note that these do not begin
and end at any specified age, but are
fluid and vary with each individual.
Ask a six year old what they wish to be
and they may say a cowboy, an astro-
naut, a doctor, a nurse, a fireman or a
clown; and these would usually be con-
strued to be fantasy choices. Sometime
during early or late adolescence the
tentative phase begins to be entered.
This begins at about the time that
most students can elect a vocational
course. Ginzberg states that during the
tentative phase, students initially base
their choices on interests; they become
aware of introducing realistic elements;
they worry about their place in society
and then they begin to see their high
school education ending and start to
look forward to work or to continuing
their education. The realistic phase is
characterized by (1) exploration, get-
ting a job and gaining experiences to
pick an occupation; (2} crystallization,
when compromises occur and the in-
dividual looks at factors and makes a
commitment; (3) specification, occurs
when the individual reviews the alter-
natives and specializes. Paralleling these
phases are opportunities in Vocational
Education and Agricultural Education,
and particularly so under the career
education concept. Can’t you see these
stages surfacing In your students?
Teachers need to ask themselves,
“Where are they?” for each class and
for each individual, Students in a fan-
tasy stage are seldom ready to make a
carecer commitment. The teacher must
also realize that some people never get
to the realistic stage.

Nebraska

Larry Miller

the students where they are in ter
their career decision makirfg 5
The major emphasis rnust be'i
ing students with the opportun
explore the world of work n ag
ture. Most exploratory course
fered the year before vocationa
mtionthgiIﬁs‘h This nﬁght be a are-a large number of factors that
seventh, eighth or ninth grad ist consider when selecting a
ing upon the structure of the pn ol. Some of them are: salg?;f}’,
at the local or state levels.. Th
of time. that a teacher ma
group of students for Explor
culture may vary according:
other exploration courses offe
school. The Exploratory Agric
course may become a mini-cour
is repeated several times eac
students rotate into the progra
The course must be dynam
the same time packed with
The course content must provi
more than a book study of the €
in agriculture. Students should &
tual hands-on experiences i
what workers in agricultur
tions do for a living. Teachin
field trips and community. e
must be identified, organized
utilized to their ugrmost advantagt
make for interesting, dynamic
spiring learning. L
The Exploratory Agricultural
gram makes for a great fegde
for the Vocational Agricultur
ration program. At the same.
should not be visualized as.Jus
cruitment effort. Many students
wish to explore career oppol"tuﬂ__ltl
agriculture, but ultimately deci
other careers more nearly T

{Goncluded on page 23

INTRODUCTICN

L year a large number of voca-
agriculture instructors enter new
“Some of them are beginning
¢ teaching career, while others are
changing schools. Obvicusly,

‘doctors, dentists, etc., and
e. of the possible importance
lications of school size upon
cess ' and effectiveness of a voca-
al agriculture instructor in a com-
a'further discussion will follow.
he purpose of this writing, a small
tem wiil be thought of in
of a'secondary enrollment of less
wo hundred students and a large
ystem will be thought of in
secondary student enroll-
more than 200 students.

ANTAGES OF A LARGE
SCHOOL SYSTEM

re the advantages of teaching
rge school system? Initially, most
usually have little or no ex-

Exploratory Agriculture !
P A .0'-_' agriculture and as a result

Exploratory Agriculture programs
are needed by all schools to help ap-
prise students of the career opportuni-
tes in agriculture, Urban and rural stu-
dents alike should have the opportu-
nity to explore the field. :

The curriculum in Exploratory Agri-
culture should reflect the appropriate
Career Education objectives and accept

£ 'ar}d only those students really
‘i the program tend to

schedules are generally better

0 THE AGRICULTURAL EDUCATION: MA

My, Lioyd Schmadeke, Instructor
Vocational Agriculture Department
Lincoln, Nebraska

.Note: This article represents the thoughts of two professional educators who have
Cyesociated with large and small school systems. The article represents a total of
eiirs of teaching in four school systems in thres states.)

in salary as his colleagues and there is
little room for negotiation as in a
smaller school. Fringe henefits are
usually more pronounced in the larger
system and as a result of the larger
salary and fringe benefits, more career
teachers will be found. Job security and
tenure are factors that weigh heavily
with teachers in a large school system.
Administrative turn over is often less
than in a smaller system, allowing for
more continuity in the program.

With the larger systemn, often located
in a larger town or city, the number of
businesses will be greater. Opportuni-
ties for field trips, resource speakers
and the like are much greater, Excel-
lent opportunities exist for agribusiness
placement. With the larger population,
there will many times be a larger varia-
tion in the social life of the students
and parents. Teachers are generally af-
forded more freedom in the commu-
nity with after work activities and so-
cial events. Housing is usually more
abundant.

A major advantage to some instruc-
tors is the larger degree of specializa-
tion that may be possible with the
larger number of students. Many of
the larger schools will hire more than
one instructor, allowing for wvarious
combinations of specialization within
the program. Also, with the larger en-

_rollment, instructors may be more se-

lective in their program admission
procedures as students are registered
for the various courses. With the addi-
tional selection of students, there is a
strong possibility that the overall schol-
arship of students may be higher than

Lloyd Schmadeke

in the smaller school system.

If teachers are expected to partici-
pate in extra-duty activities, such as
selling football tickets, sponsoring class
plays, driving school buses, sponsoring
a class, and the like, it is usually with
extra compensation. The daily sched-
ule will tend to be more consistent and
the teacher will be able to manage his
own time more efficiently after the
regular teaching day. It is generally
easier to negotiate many items with the
small. school administration, however,
administrators in the large schools seem
.to be more consistent with rules, regu-
lations, and policies.

ADVANTAGES OF A SMALL
SCHOOL SYSTEM

While there are many advantages of
teaching in a large school, there are
also many advantages of teaching in a
small school. These advantages may
not represent every community in every
state, however, they do represent the
feelings of the authors and of many
instructors with whom the authors
have consulted.

Now, let us take a look at the ad-
vantages of teaching in a small school
system. The Instructor definitely has a
close contact with the members of the
local community. He may very well
know everyone in town; and everyone
gets to know him in one way or
another, This is certainly an advan-
tage, but it does limit the social life of
the instructor in many communities.
Living costs are usually less in the
smaller community. Tt will be a regular
occurrence to see the superintendent
and principal daily and the instructor
will likely know and regularly wvisit
members of the board of education.

Nearly all of the studenis are likely
to come from farms or be directly as-
sociated with agriculture and {arming

{Concluded on next page)
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CONTIMUED

through an agribusiness in the com-
munity. Most of the smaller communi-
ties depend directly on agriculture for
their livelihood. If a good job is being
done, they will probably be able to see
the need for the department more
readily and will react more positively
than in a larger system. Farm and
home visits will be much easier because
parents work on the farm or in the
smaller community. Good farm and
home visits are usually easier to make
because people spend more time around
the home.

With everyone knowing the teacher
in the community, he will likely be
asked to participate in the various civic
organizations, either as an individual
or through the Future Farmers of
America. It will be easier to become a
leader in the community, Normally,
high attendance and very active par-
ticipation in regular day classes, FFA,
and adult classes can be expected, if
the instructer is willing to meet the
challenge and trust placed upon him.
The community is usually more eager
to hecome involved in the program.

SHOULD | TEACH IN A LARGE

While this may mean long hours on the
job, the reward will be proportional to
these hours. Publicity is generally easier,
most small town newspapers are usual-
ly looking for good news items. It may
also be possible to get spots on the
local radio stations since many of them
have farm programs.

Because of the size of the staff, a
close relationship with fellow staff
members is very likely. Work is quickly
recognized by fellow staff members and
the community, and the instructor has
more rapid reinforcement from his
work., Tn many cases, it is likely the
teacher will “be his own boss;” how-

“ever, the teacher may have closer su-

pervision by his superiors. Class sched-
juling is more flexible, and it is general-
ly easier to megotiate class-scheduling
changes with the administration. Bud-
gets will usually be negotiated on a
one-to-one basis with the teacher and
administrator, and most reporting will
be made directly with the State De-
partment of Education rather than to
a consultant in the local district.
Because class scheduling is more

SYSTEM?

flexible, 1t is normélly e
take field trips and take g
the community resources;
they may be limited in. nimm
are often more available for
however, the instructor: - May
drive h]s own bus.

School size is a very import;
sideration in the selectio
school in which to teac
abundance of teaching pog
in Vocational Agriculture it
ent time, in both large arid im
systems, teachers do have
the chmce should be based i
tional reasoning, - rather th
Both have advantages' a
tages, weigh each of the cang
listed in this article very carefu
add to the list — delete 1tern
not important., You make the de
but before the decision ig'm
sure that it is based upon
that are most 1mportant‘a d:

ful. Good luck!

ORGANIZING FOR CAREER

interests. Ethically, we should approach
Exploratory Agriculture with the phi-
losophy of apprising all students who
enter the program of the opportunities
in agriculture and not just as a means
of recruiting each student. The re-
sponsibility of the teachers would dic-
tate that they would present career op-

portunities in agriculture in the most
favorable light, but let the student
make the career choices without high

pressure interfererice.

The major focus of the course con-
tent for Exploratory Agriculture should
be on careers. Career opportunities
may be best presented with the inclu-
sion of appropriate technical agricul-
ture content to make the exploration
realistic. For example, to provide the
technical information necessary to
teach a student how to remove, clean,
regap and reinstall a spark plug might
he an appropriate exploratory activity
in the agricultural mechanics area,

This fusion of subject matfer:w
reers must relate real ta
people in the world of wor
The opportunities presente
cultural Fducation by the
cation movement are NMUIMEro

cognizant that our real purpo
help our students make rea
choices.

CONTINUED

ENVIRONMENTAL LABORATORY

as been much to-do about
education since Dr. Sidney
proclaimed the concept five
go_ -There has been a lot of talk
much writing. What remains to
phshed 15 sustained action
change This article

on at the junior high level in

town, comprehensive high

= BENEFITS
yriginal thought behind the

to certain coursework they
aké:in high school. It was also
variety in junior high, Previous-
udents involved had been as-
“study hall or academic
'_he career exploration pro-
ets: the junior high students
y about careers and gives them
c:with more appeal. From
ional teachers’ point of view,
be¢ seen as an effective recruit-
programi expansion activity,

ORGANIZATION

to'ithe establishment of the
ducation program, the depart-
of-Agriculture, Tndustrial Arts,
Economlcs, and Counsehng
petitors for high school stu-
ctive hours. Under the career
ton ‘program, cach department
eighth of the 7th and 8th
ter nine weeks in a depart-
asses switch. Agriculture
from the first nine weeks g0
_ai Arts for the second nine

o

James T. Horner
and
Richard L. Douglass
University of Nebraska

most likely course to be added in this
school would be Business Education.

APPROACH )

The purpose of the program discus
sed is career exploration. It starts with
exploring the kinds of coursework that
the student might take in high school.
Instructors then begin the occupational
exploration phase with discussions on
such things as the foflowing: who to
ask and how to evaluate and under
stand yourself, the type of occupation
that you'd like to go into, personal
interests, importance of having a job,
and when should one decide on a job,
They then look at audiovisual mate-
rials prepared to provide occupational
information on specific occupations,
The students then choose or find busi-
nesses in the community that are simi-
lar to those studied. They go as a class
to the business. For example, if the
class wants to go to the veterinary
clinic they go there. The veterinarian
gives a short tour of the facilities, The
students ask for a brief job description
and the kinds of activities people do
on the job, The students have a ques-
tionnaire with questions about job de-
scription,  salary, fringe benefits,
whether they live at home, advantages
and disadvantages of the job, and
training needed. Al these questions
were decided in advance by the class,
so they discover what they need to
know about choosing a joh.

AGRICULTURAL CONTENT
The career exploration is further
described by using an example from

tanght. Both oxy-acetylene and arc
welding are covered. Classroom  in-
struction on proper procedures is fol-
lowed by three to four weeks in the
shop. Students learn basic skills in run-
ning a bead and running a puddle with
oxy-acetylene, They also use the cut-
ting torch. The second part of the
seventh grade course is spent on basic
electricity. This includes terms, simple
demonstrations and other electrical
sleills.

The eighth grade curriculom s
broken down into the occupational
phase and additional agricultural me-
chanics. The occupational phase is in
eight areas: agricultural service, farm
supply, government service, horticul-
ture, ‘natural resources, machinery sales
and service, the animal industry and
the' crop industry. The agricultural
mechanics phase iy on small engine
maintenance. Most of the jumior high

- students like hands-on experience. Stu-

dent interest is high in working with
small engines. Learnings with small
engines can be transferred to larger
anes.

REQUIREMENTS

It seems irnportant that the areas to
be included in the career exploration
program were based on advice from
local citizen advisory groups. The se-
nior and junior schoel principals were
heavily involved, since extra scheduling
effort was required in setting up the
program. The class schedules of all
cooperating teachers, that is, instruc-
tors of Vocational Agriculture, Tndus-
trial Arts, Guidance, Art, and Home
Economics had to be coordinated for

d to Guidance for the third the vocational agricultural curriculum,
ks“and then on to Art. The The seventh graders get mostly hands- the career exploration effort.

Division of Occupational FEducation necessary to employ personm::l o.ften Anticipated growth Ofb til D
suggests that the organizational design less knowledgeable in the Agrzbus.aness is expected to continue, UH e g : _ c ' ncl
previously illustrated be used as a and Natural Resources Occupational limited funds growth wi lomucs students are in a se-  on e;\.iploratlon v trymg out their The success (.)f.SUCh a program de-
model. A research grant has provided Cluster. It is assumed that participa- slower rate than has Pl"e"‘o o .(ziurse and then work their Skllls_ n iwo areas of agricultural me- pends on the w1lilngness of the facu‘lty
funds for persomnel in a project school tion in interesting exploratory expe- red. _ n;;l ance and Art. . chanics. In the eighth grade agricul- g cooperate. In. thig scl}ool_} the_g’uic?-
to develop curriculum which will be riences will help students make wiser ' o Coulrses and more choices ture prograin, students are exp.osed to  ance counselor in the junior high is
ficld tested during the 1976-77 school decisions in selecting high school —T —— inting Of Hts would mean that students occupations that are available in agri-  eager to conduct group guidance but

1. 8. Government Printing: lective courses rather than  culture in the community, obviously could not deal with all the

i i : i ing Vocational Agricul- Natura
year. An inadequate supply of trained courses, including £ ploting Occupatmns in Na et bl . . )
agriculture teachers exist, making it ture. ) ~ Washington, D, C. 20402 : ock of requirements, The In seventh grade, welding safety is (Concluded on page 239)
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Harold Byram was teacher, admin-
istrator; auther, and researcher. He
served from 1936 to 1972 at Michigan
State University as professor, head of
agricultural education, and later as co-
ordinator of the general vocational-
technical education graduate program.

Some of Harold’s contributions were
in vocational education. He contributed
to the research and development pro-
gram in vocational education at Michi-
gan State and co-authored with Wl.il’l-
rich the hook: Voeational Education
and Practical Arts in the Community
School. But a good many contributions
were as a leader in agricultural educa-
tion in the community school: evalua-
tion of agricultural cducation as part
of the local program of vocational
education, leadership development,
and team leadership for program plan-
ning and implementation. ’

One of his carly publications was
Guidance in Agricultural Education,
first published in 1959 and revised in
1966. This enunciated both principles
and practices for the teacher of voca-
tional agriculture whose role carries
responsibilities for providing guidance
to the students in his/her classes. Dr.
Byram served as an agricultural teach-
er educator; President of the Iowa Vo-

cational Guidance Association; and as

part-time counselor in a junior college.

His leadership for application of guid-

ance and counseling in agricultural

education came through his teaching

234

By O. Donald Meaders*

and research. In addition to numerous
articles, Dr. Byram prepared in 1946 a
chart, Occupations for the Agricultural-

"Iy Trained, later revised into three

charts' titled, Agricultural Occupations
\for Farm Youth, which was sold and
distributed rationally.

Harold Byram also voiced early con-
cern for vocational agriculture pro-
grams which would prepare youth not
only for farming but also other agricul-
tural occupations off-the-farm. A quo-
tation frem an article written by
Harold and published in 1936 illus-
trates that concern which was pioneer-
ing 40 years ago:

“The teacher of agriculture
should accept the responsibility
for guidance of farm boys in
occupations for the agricul-
turally trained.”

Qur colleague, Harold Byram, also
devoted much energy to promoting the
importance of the quadrangle of re-
sponsibility for strong prograins of vo-
cational agriculture: (a) teachers, (b)
local administrators, (c) state super-

visors, and (d) teacher educators. He
taught and, more importantly, prac-
ticed the basic concepts for cooperative

Q. Donald Meaders

%0, Donald Meaders is Professor of Agri-
husiness and Natural Resources Education,
Michigan State University, East Lansing.

efforts among the four-

encouraged to participate:
meetings of counselors
school principals, school sy
dents, and others. School: xdim
tors were encouraged to- par
annual meetings of teach
culture. :

Besides his interest in . agr
education, Harold Byram ook
promote afl vocational educa

book co-authored in 1956

Wenrich provided graduate:
for over a decade with one o th
concise treatments of concepis

cational education and practical

including agriculture, as pa
concepts of the communit
FEvaluation of local progral
cational . education was:d
Harold’s concerns. He directé
the mid-sixties and earl
statewide and national ~pro
local evaluation which —reemp
the roles and importance o
cators and local citizens in'8
ing vocational education prog
Perhaps one of the most
contributions to agricultura
came through Harold’s'
concepts for administration. H
closely with administrators ot ¥
al education programs inrthe
Department of EducationI,. h
men of all departments .::Wi_th
College of Agriculture, and: Wi
sons of the other cur;lqgium
within the College of Educat
faculty in agricultural educa
always involved in the develo
well as implementation of - the
education program. Ma

(Concluded on pag.e_:‘??-’i
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ny of h

{'educators who worked with
ave described his approach to
tration as “team leadership.”

id had other interests. He was a
of the group of agricultural
1+ educators and supervisors who
the University of Chicago in
ner of 1947 for the first meet-
hat is now known ag the Cen-
iional Conference on Research
Agricultural  Education. He was

irmian of the committee on adult

established in 1949 by the
Regional Conference on Re-
The committee studied the
< being used in organizing and
ting adult classes in agriculture
2°central states,

d served as major professor for
uate students who completed

ho majored in vocational-tech-
ucation. Most of those former
are now in leadership posi-
are located in 16 states and
ign countries.

o what a man has done often

LEADER IN AG ED

raises the guestion of how that person
got where he did. After graduation
from lowa State College in 1924,
Harold taught vocational agriculture at
Northfield, Minnesota for two years,
For four years, 1926-1930, he was hali-
time critic teacher (supervising teach-
er) at Kelly, Towa and half-time in-
sttuctor in wvocational education at
Towa State College. He completed his
Master’s degree at Iowa State in 1928
and his doctorate at Columbia in 1933,
An overview of some of Harolds
additional contributions to agricultural
education and to the general field of
education include: ‘
Editor, The Agricultural Education
Magazine April 1939-March 1942
Address to the Agricultural Section,
AVA “Some Directions Research is
"Taking in Dectermining How Agri-
cultural Education in Secondary
Schools Measures Up” 1940
Established an agricultural teacher ed-
ucator position in research at MSU
(in cooperation with the Michigan
Department of Education) 1941
President, Ten-Year Agricultural
Teacher Trainers, AVA 1947
Education Consultant, University of

Santa Clara, Cuba (3 mos.) 1956
Vocational Education Consultant,

MSU Centrai Africa Project (2

mos. ), 1963
Vocational FEducation Consultant,

MSU Thailand Project {2 mos.) 1965
Address to AATEA, “Challenges to

Leadership in Agricultural Educa-

tion in the Golden Sixties” 1960

Harcld married Edythe Tegland in
1926. They have two daughters and
five grandchildren. Harold and Edythe
now are at home in Sun City, Arizona
where he keeps a busy schedule of
music and golf. Music has been an
avocation (band, orchestra, and cho-
rus} in high school and college. It
should be noted that Harold included
directing band, orchestra, and glee club
along with teaching vocational agri-
culture in high school. Currently he
plays his trumpet in the Sun City Sym-
phony and sings in the Sun City Cho-
rus.

Harold Byram was one of the pio-
neers in agricultural education: he
practiced his beliefs through positions
of leadership which he filled and
through his daily contacts with stu-
dents, colleagues, and friends; and he
was a scholar in the best sense of the

word. *90
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meaning to the individual
aciety. It provides exposure to
riety of possible careers so
young adult can make a career
n:the basis of his self-knowl-
particular needs, abilities, in-
d the needs of society.
teer exploration program is
0 be a part of the regular 7th
9th grade curriculum. The
ed: educational system should
ed: and notations made where
_could be made to incorporate
et exploration concepts and the
nal information. Objectives
be prepared for both teachers
Pus. In-service (raining pro-
¢ed to be designed for teacher
of individual programs,
-Career development program
State as well as local support

CAREER EXPLORATION

for both funding and educational
leadership. The career exploration pro-
gram is designed to be fused with sub-
ject matter and use specific occupa-
tions as the organizing force. While the
program .is being taught by general
educafors, it is our obligation as agri-
cultural educators at both state and
local levels to assist in making our agri-
cultural programs a part of the ex-
ploration programs. We can do this by
working with the appropriate adminis-
trative personnel at both state and local
levels.

The Career Exploration in Agribusi-
ness, Renewable Natural Resources,
and Environmental Protection: A Cur-
riculum Guide for Grades 7-9 was de-
signed to assist agricultural educators
in encouraging the general educators
to make agriculture a part of the career

exploration program,

One word of caution. If we have
successful career exploration programs
and students choose agricultural ca-
reers, we must have adequate programs
at the preparation stage to meet their

needs, &4é
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Sam Stenzel

he National Vocational Agricul-

tural Teachers’ Association (NV-
ATA) has established close working
relationships with many organizations
in the agribusiness industry. Those ac-
tivities resulted in award programs de-
signed to recognize members who con-
tributed significantly to vocational
agriculture, teaching, and the NVATA.
The impetus of the award programs is
to recognize individual efforts but also
to emphasize the promotion and fur-
therance of objectives for vocational
agriculture education and the NVATA,

RECOGNITION AWARD
PROGRAMS

Two outstanding award programs
were implemented in 1968. Though
the basic emphasis differs, they have
similarities. One program encourages
the young teacher to develop outstand-
ing programs immediately and to be-
come active in state and national pro-
fessional organizations. The other
encourages teachers to create a related
cccupation awareness by developing a
program that emphasizes agribusiness
career opportunities. Both recognize
state winners and award expense pald
trips to the NVATA national conven-
tion.

Since the implementation of the
Outstanding Young Member and Agri-
business Career Exploration award
programs, 92 winners have been named
to attend eight conventions. As illus-
trated in Table I, 37 states had winners
in both programs. Several had more
than one winner: Jowa, Minnesota,
and North Carolina had five each;
Colorado had six; and Ohio has had
seven winners. John Mundt, Meridian,
Idaho and Joe Navrath, Hillsdale, Wy-
oming won both awards.

The regional winners of the Out-
standing Young Member awards in
1975 were Victor Bohuslavsky, Brain-
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ard, Nebraska; John Colling, Jr., Mid-
way, Tennessee; Buster High, Yering-
ton, Nevada; Mark Pearson, Ponca
City, Oklahoma; Roger Slayton, Nay-
lor, Missouri; and George Wheeler,
Canaan, Cennecticut. '

The winners of the Agribusmess Ca-
reer Exploration awards were E. B.
Earle, McBee, South Carolina; Bob
Hamblen, Fort Collins, Colorado;
Brizn Ingvalson, Forest Lake, Minne-
sota; Glen McKeever, Ronceverte,
West Virginia; Odell Miller, Raymond,
Ohio; and Joe Navrath, Hillsdale, Wy-
oming.

The award re(:lplents attended the
27th annual NVATA national conven-
tion at Anaheim, California, December
5-10, 1975,

OUTSTANDING YOUNG
MEMBER AWARD PROGRAM
As a means of encouraging young

teachers to remain in the profession
and to encourage participation in the
activities of the NVATA, Ouistanding
Young Member awards are sponsored
bv the United States Steel Corporation,
Pittsburgh, Pennsylvania.

The award is designed to encourage
voung teachers to become more involv-
ed in activities that induce tenure. It
recognizes those who have taught three
to five years and have assumed an
active role in professional leadership,
have been active in community activi-
ties, and have implemented innovations
to meet the Immediate needs of the
local vocational agriculture students.

The Outstanding Young Member
award program has been a popular
contest, In 1975 a total of 114 entries
were received from 37 states, One state
reported 13 entries.

Table II identifies the states that
had regional winners since the incep-

tion of the program. Forty-five regional
winners have been recognized. The re-

THE AGRICULTURAL EDUCATION MAGAZENE

sind agribusiness occupations. The win-
“ning teachers are not necessarily per-
gons who fostered astounding feats of
classroom derring-do, They are voca-
tional agrlculture teachers whose in-
terests in their students and the indus-
try of agriculture motivated them to
devise and conduct strong local innova-
fve CAIEer Prograins. '

A summarization of the participation

n the Agribusiness Career Exploration

program since 1968 appears in Table

T1. Although the award is similar to

‘the Outstanding Young Member pro-

gram, individual participation has not

been as great in individual states. In

‘eight years, 47 region winners have

‘been named from 24 associations.

: Colorado and North Carolina have

‘¢ach had five winners. Twenty-three

tates submitted 37 entries in 1975,

“Fifteen of the states had only one ap-

licant but one state did receive five.

. The application form requires a com-

“plete description of the agribusiness ca-
state and national vocational agy eer exploration program conducted
cultural teacher ,association activi uring the previous complete school
ties. G “year,

. Membership and participation
local, district and state teachers ds-
sociation activities.

.I\Iembershlp and partl(:lpatlon" n:
clvic, -community and farm orga
zations. :

. \(comphshments of students _
various areas. -

. New or innovative instruction, tech
niques, activities, and programs.

““lliunusmwmﬂ“‘s
E h? DN, A

cipients were young vocational agri-
culture teachers in 27 differert sfates
The outstanding Young Membe
award application stresses actwltles in
six major areas:
. A brief descrlptlon of the type of-
agrl(‘ulture in the -community. and-
local vocational agriculture _pro-
gram.
. Membership and part1c1pat10n in:

active members to apply for state rec-

gnition, State winners automatically

‘become regional competitors, The spon-

or provides a certificate to each as-

ociation for preqentauon to the state
winner.

“Each regional winner receives:

. First class round-trip fare from the
nearest commercial airport to the
NVATA national convention,

A single room for five (5) days at
the convention.

Expense money at the rate of $10
per day but not to exceed $50.00
for the convention,

An engraved plaque.

State winners compete only against

Uccessful applicants from states within

their respective NVATA region. Six

egional winners are named annually
fo attend the national convention. The

1976 convention will be in Houston,

AGRIBUSINESS CAREER
EXPLORATION AWARD ™
PROGRAM Sl

The Agribusiness Career Exp]or
tion award program was conceive
jointly by the NVATA and Sper
New Holland, New Holland, Pennsy
vania. It encourages vocational agr
cultural teachers to put continuing €m
Phasis on mformmg students about’ th
opportumties in agribusiness and " t
recognize teachers whose programs are
exceptionally effective. _
Students need the counsehng and
guidance of mature, experlenced an
interested adults. Vocational agric
ture teachers have the opportumty and
the information to help make - thos
avocational decisions. The award T
ognizes teachers who have designe
and Implemented a course of stud
emphasizing occupational orientatto
and exp[oratlc)n which stress car.
opportunities in production agncultu

TIME FOR ACTION

Aggressive teachers have discovered
t vocational education in agricul—
€ provides unexcelled opportunities
develop and implement programs
hich motivate students. Every state

- ouwtstanding programs, but the
eachers hesitate to promulgate beyond
e local community. Procrastinators
Ve not been winning the Qutstand-

* The application forms entitle current

ing Young Member or Agribusiness

Career Lxploration awards. Twelve
state associations have nevér had a
regional winner. Several regional wine
ners were named because they were the
only state winner In that region. The
winners were those who developed ex-
emplary programs and chose to promul-
gate by completing the selected award

application form,

Each state can have an unlimited
number of entries, but each region will
have only one winner. Every teacher
with a successful program is encour-
aged to complete an application form.
Your application could identify the pro-
gram which will qualify for that elite

selected award. 06
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James P. Key
Teacher Education
Oklahoma

t the August teachers’ conference,

each vocational agriculture teach-
in Oklahoma received a copy of the
Agrienltural Careers curriculum devel-
oped by the Agricultural Education
Department at Oklahoma State Uni-
versity through cooperative funding
from the State Department of Voca-
tional and Technical Education and
the Agricultural Experiment Station at
Oklahoma State University. Following
the advice of advisory groups made up
of vocational agriculture teachers, State
Department personnel, and university
personnel, curriculum units based on
performance objectives, video tapes of
selected ag occupations, an ag occupa-
tions handbook, and a simulation game
called “Pay Day” were developed.
After development, they were tested in
selected ninth grade classes of voca-
tional agriculture departments across
the state and found to be effective.
The curriculum was also found to be
equally effective with different ethnic
groups and with disadvantaged stu-
dents. A research study is underway
now to develop an instrument o mea-
sure attitudes toward work and agri-
cultural occupations. Following devel-
opment of the instrument, a study will
be conducted to see if the curriculum
changes students attitudes toward
work and agricultural occupations.

The Curriculum

Developed around the carcer devel-
opment theory that stadents in junior
high and high school are exploring oc-
cupations, the agricultural careers cur-
riculum includes a section to orient
the student to his own abilities and
characteristics, to agricultural occupa-
tions, and to the decision-making pro-
cess used in choosing occupations,

The first unit, Self Discovery, was
designed to orient students to their
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own characteristics such as Interests,
personality, skills, and experience in
relation to occupations. It uses an in-
terest-inventory, personality scale, auto-
biography, and other activities to aid
the stpdent with his look at himself.

The next two units were constructed
to acquaint the students with agricul-
ture as an instructional area and the
major clusters of occupations in agri-
culture, They include an introduction
to the major USOE instructional areas
and the seven agricultural occupations
clusters. A listing of specific cccupa-
tions from the Dictionary of Occupa-
tional Titles is Included along with
ways to enter and education needed
for them. Assigned activities help stu-
dents determine demand for the oc-
cupations.

The specific agricultural occupations
units attempt to help students look at

individual agricultural occupations in

more detail. The units help the stu-
dents look at duties and responsibilities
of this occupation as well as benefits,
working conditions, and steps which
could be taken to enter the occupation.
Video tapes of workers in each occupa-
tion bring the students face to face
with the actual situation and working
conditions and allow them to hear
views of a worker in that occupation.
In addition to or in replacement of
the video tapes, the teacher could ar-
range [ield trips, resource persons, or
a trial of some of the skills of the oc-
cupation. Occupations in cach occupa-
tional cluster were chosen based on
demand, experts’ opinions, and avail-
ability. Specific occupations can be
added or deleted from the program as
local and state conditions dictate.
The last two units, Decision Making
and “Pay Day,” help students in mak-
ing tentative decisions about occupa-
tions and then go through the decision-

_James P. Key .

making steps through assignment sheets
and the simulation game. Students first
choose three occupations and gither
information about them in order to
compare them. After tentative choice
of one occupat}on they get to see how
education, experience, and chance fac-
tors combine to help them progress in
their chosen occupation. The “Pay
Day” game is patterned somewhat
after “Monopoly” but uses education,
experience, economics,

in his chosen occupatiof. -

Video Tape Development

A video.tape was made of a person o
employed in each of the specific agri-.
cultural occupations chosen. The fol- -

lowing cquestions were discussed with

the individual while he demonstrated -
some of the duties performed in the .

occupation and the working conditions:
1. What are the tasks performed in
this occupation?

2. What are some of the special tools - .

used in this cccupation?

3. Where can a person receive training - .

for this career?

4. What is a method which a high =

school vocational agriculture student

could use to gain entry into thls oc-

cupation?

oce upatlon to have?

6. What is the -approximate wage or -,
salary a person could expect in this ..

husiness or occupation?.

7. How did you aftain your poslt:lonTJ ]

These video tapes ranged from 15
to 30 minutes in length and were: "
shown unedited to the students as they -
were filmed at the occupational loca-
tion. The decision to do this was based’ .:
on the idea that these tapes could not

(Concluded on next page)
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and chance to :
progress the student to different levels -

5. What are some personal traits that'
are desirable for a person in this

' compete  with commercial television
- quality and therefore would be more
representative of the actual conditions
unedited. Emplovers and employees
alike were very cooperative and wili-
ingly signed releases for these tapes to
be used for educational purposes.

Additional video tapes have been
developed for the swine herdsman,
artificial insernination technician, pest
. control specialist, welder, small engine
' repairman, partsman, agricultural con-
‘struction worker, greenskeeper, green-
“house worker, woodsman, USDA com-
‘modity grader, and agricultural bank
‘ yepresentative, Slide tapes are being
“ developed for each of the specific cc-
“cupations in addition to the video
' tapes,

Supplementary Materials

A Handbook of Agricultural Occu-
" pations was developed including all the
cagricultural occupations in the Die-
“tionary of Qccupational Titles (DOT).
- The occupations and their descriptions
“were grouped into the seven agricul-
" tural occupations clusters by Dictionary
Cof OQeccupational Titles numbers for
~easy reference. The Handbook is used
by the students to search out cccupa-
tions of interest to get descriptions of
‘them in conjunction with the occupa-
“tional units.

‘The Oklahoma Training Informa-
ition System current report is used
‘along with several of the units to help
determine demand for agricultural oe-
upations. Students are also encour-
ged to visit local businesses, state em-
ployment agencies and other sources
‘to determine local and state demand.

CONTINUED AG CAREERS . .

The Vocational Agrieulture Interest
Inventory (available from Interstate
Printers and Publishers) iz used with
the Self-Discovery unit to aid students
m determining their interests in agri-
cultural occupations. This is the only
ttem which must be ordergd from an
external source,

The Agricultural Careers curriculum
is available from the Curriculum and
Materials Center of the Oklahoma
State Department of Vocational and
Technical Education, 1515 West Sixth
Street, Stillwater, OK 74074, The price
is $10.00 for the curriculum and $6.00
for the Handbook of Agricultural Oc-
cupations, There is a 40. percent dis-
count for ordering 50 or more. The
video tapes will be available to each
state and then can be copied by any
school.
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‘seventh or eighth graders at once.
Should one department drop out of
the rotation, the students would likely
cend up in study hall, where they were
when the program began

REACTION
©- Stucddent and teacher reaction to this
type of career exploration program has
- been very satisfying after five semesters
of operation. They feel the program is
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VOCATIONAL TEACHERS TEAM UP

successful because it uses local re-
sources, is flexible and provides hands-
on experiences in selected areas,

SUMMARY
The program requires cooperation
among vocational and non-vocational
teachers and school administrators. It
also requires some creative foresight in
implementing the concepts of career
education in a practical setting.

Agricultural Education career ex-
ploration programs in cooperation with
other vocational teachers as well as
general education teachers can offer a
little segment of, “try it and see if you
like,” and “hands-on” in a variety of
career {ields. Junior high students can
get a good picture of the kinds of
things involved in vecational education
and the kinds of careers for which they

might prepare. E 2 1 3
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REALISTIC EXPLORATORY ACTIVITIES — Pupils enrolled

in an exploratory agri-

culture class at R. E. Aylor Junior High School [Stephens City, Yirginia) are shown

participating in realistic activities,
tory agriculture teacher at the school,

In the photo on the left, Larry Powell, explora-
is shown demonstrating the threading o

pipe. The photo on the right shows Wayne McAllister, also’ an exploratory “agricul

ture teacher at the school,

explaining a display af a nearby farm and .garden

supplies store. (Photo by Robert Veltri and courtesy Larry Miller, Yirginia Polytechnic
Institide and State University) '

DEMONSTRATING ENGINE ADJUSTMENT — Students at Coopers
Pains BOCES {New York] are shown observing the adjustment of a
lawnmower engine by their teacher, James Katt. {Photo courtesy Richard
Jones and Arthur Berkey, Cornell University)

ON-THE-JOB SUPERVISION — Jeff Bates, agribusiness student at
Opelika, Alabama, is shown echecking azalea buds under the supervision
of his agribusiness instructor, Joe Pearson, Jeff is placed in Hail's Floral
Growers, Inc., in Opelika. [Phote by Frank B. Killough, Alabama Depart-
ment of Education}

PRINCIPLES OF ENGINE OPERATION — Tom Giles, agricultural
mechanization instructor at Schuyler-Chermung-Ticga County {New York)
BOCES, is shown explaining the operation of a four eycle engine 1o
pupils enrolled in Agriculture 1l class. {Photo from Rickard Jopes
and Arthur Berkey, Cornell University)

MEBIA IN AGRICULTURAL EDUCATION — Mississippi State University
personnel are shown reviewing new materials received for a funded
project on Career Preparation in Agriculture. Project staff include (left
to right] David Faulkenbery, graduate assistant, and John Oren, Jasper
Lee, and Ronald Brown, faculty members, Deparfment of_Algrl.cuHura]
and Extension Education.  (Photo by J. R. Hamilton, Mississippi State
University)




