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National Champion Livestock Judging
James Hatfield, J. Sam Woodwar

runners-up were Cairo, West Virginia
and Sutton, West Virginia. Those for
the Southern region were Lebanon,
Tennessee and Rogers, Arkansas. Boli-
var, Missouri and Ft. Atkinson, Wis-
consin shared honors for the Central
region; while Lebanon, Oregon and
Tllensburg, Washington furnished eom-
petition for the Pacific region, Prize
money was provided this year from the
treasury of the National ¥, F. A, The
entire sum was made available from the
national dues paid in by the 62,000
active mernbers. That the contest is
growing in popularity is indicated by
the increased number of entries in 1932
over 1031. While 171 chapters par-
ticipated in the finals last year, 200 sent
in reports for the current contest.
Judges reach a decision on chapter
achievement, on the basis of certified
reports submitted by the various
. chapters. These reports cover the
activities of the boys in détall, inelud-
ing supervised practice work, cooper-
ative activities, community service,
leadership activities, earnings and sav-
ings, group ‘organization, scholarship,
recreation, and group and chapter eon-
SeiOlUSTess, -

Arkansas Wins State Associa-
tion Contest

‘ N TITH an outstanding report of the

state association of  the Future
Farmers of America, Arkansas won first
place in » fasi field, and the Founders
Trophy presented by Henry C. Grose-
close. A plaque for this achievement
was awarded by the national organiza-
tion.

Honorahie mention was given to Vir-
ginia, Louisiana, Texas, California,
Oregon, New Jersey, Pennsylvania,

West Virginia, Towa, Kansas, Nebraska,

and Wisconsin.

Eleven States Have Displays

PROF. 1., F. Hall, of Manhattan,
Kangas reports that 11 states set
up panel exhibits on the ground floor
of the American Royal Building,

These exhibits consisted largely of
pictures and charts showing the work
of vocational agreiulture in the states
represented, The purpose of these dis-
plays was to acquaint the public with
_the character of vocational agriculture.

States represented were Arizons,
Tyala vrspa AT j0am11 11 T aqnang N oy

Team, 1932, Tennessee—Fred Clark,
d, D. 5. McReynolds (Ceach)

Gossard Brings Best Ear
Of Corn

7 CLAIR Gossard, F. F. A, of Kempton,

Indiana, with an ear of Reid’s
yellow dent, took first place in the
contest, for best ear of corn used in
F. F. A. ceremonies, '

The 10 ears enbered included 8 of yel-
low demt, 1 of white dent, and 1 of flint
type. The Chapter of Plain Dealing,
Touisiana, took second; Harold Schaad
of Oregon placed third; the Chapter of
Lawrence, Kansas took fourth.

Searson Wins F. F. A. Public

Speaking Contest

RESENTING his speech on “Give
them a chance” Willilam Bagot
Searson, Jr., of Young’s Island, South
Carolina, was awarded first place in
the Third National ¥, F. A, Public
Speaking Contest. With the honor at-
tached to this distinction, a cash prize
of $400 and a gold medal were pre-
sented by the F. F. A, organization.
Sharing Lonors in this event held
at the Shrine Temple, three other speak-
ers presented their views on impor-
tant farm problems. Having heen
selected through a series of elimination
contests, each represented one of the
major regions of the Uniled States.
Armond Stalnaker of Western, West
Virginia, won second place for the East
and $300 for himself with his speech
“Tax Equalization as a Farm Relief
Meansre.” William K. Snyder of
Lovell, Wyoming, western representa-
tive, took third place and $200, speak-
ing on “Marketing Western Wool and
Tambs.” The speech “Equalization of
Taxes as a Farm Relief Measure” pre-

sented by David Pettus of Stanford,
Kentucky, placed fourth and earned
the $100 prize.

The judges of the contest were R.
W. Duanlap, Assistant Secretary of Agri-
culture, Washington, D, C.; Honorable
John F. Case, President, American
Agricultural Fditors Association,
Wright City, Missouri; and Chaney
£, Williams, Teacher of English, Kansag
City, Missouri. ’

Goldsherry of Missouri Named |

“Star Farmer of America”

A 29-year-old Missouri boy who had
made such a record as an oparating
farmer that he amazed one of America’s
industrial giants was awarded the title
of “The Star Farmer of America” at
the American Royal Livestock Show,

The boy was Clarence Goldsherry of
Houston, down in the Ozarks of Bouth-
ern Misgourl, With ‘his title of “Star
Farmer of America,” which designated
him as the most outstanding student of
vocational agriculture in the mnation,
Clarence won a $1,000 cash award
gffered by The Weekly Kansas City

tar. )

The man who was amazed at Golds-
berry’s achievements was Harvey 8.
Firestone, rubber manufacturer of
Aleron, O. Mr, Fireglone was a member
of the committes which met in Wash-
ington to select the Star Farmer. After
the comunittee had gone over the ree-
ords of all the candidates, Mr. Fire-
stone turned back to the book holding
the records and pictures of Goldsberry’s .
farming operations for the five years
he was in high school and made the
comment: : . .

“14 doesn’t look possible for a boy
to have done what he did and still be
in high sehool.” . :

At the time Goldsberry received the
award, presentations werc made 1o the
winning Star farmers, with cash awards
offered by The Weekly Star. of $100
to $200 each. These winners were:

Star Farmer of Missouri, James Me-
Ginnis, Maryville,

Star Farmer of Kansss, Leo Paul-
sen, Concordia.

diar Farmer of Arkansas, Arvel S.
Stafford, Driggs. :

Star Farmer of Calorado, Harty
Bolinger, Brush.

Star Farmoer of Towa, LaVern New-
ton, Towa Falls. ’ )

dtar Farmer of Nebraska, Orie M.
Sowards, South Bend.

Star Farmer ol Oklahoma, Clinton
MecCarty, Quinlan. )
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“Ideals cannot be abstracted from activities. When
they are so abstracted they fail to function in con-
W . W, Charters.
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RAY FIFE PRESIDENT AMERICAN
YOCATIONAL ASSOCIATION

GRICULTURAL education was honored at the re-

cent A. V. A, meeting in Kansas City when Dr. Ray
Fife, State Supervisor for Ohic, was elected president of
the Association for 1932-33. Our readers are aware that
Dr. Fife is a member of the Kditing-Managing Board
for this magazine. As a member of the A. V. A. legislative
committee he has established an enviable record. We owe
him much. If you have not done so, read his editorial on
“QOur Recent Crisis” in the November issue of AGRICUL-
TURAL EDUCATION. Dr. Fife was elected vice-presi-
dent of the A, V. A, in 1030, representing Agricultural
Education. We are happy that he, as one of our number,
has been elected president of our national association.—
C. H.

WHICH WAY ARE WE FACING?

WHICH way are we facing in vocational education in
agriculture? The important thing is not the place
we started from nor how far we have gone but the direc-
tion in which we are facing. This is true because we will
go in the direction we face, For a year now, hundreds
of teachers, teacher trainers, and supervisors have been
worrying, fearing that voeational agriculture may be domne
away with, They face in this direction.

When Job said, “The thing which I greatly feared has
come upon me,” he was expressing a psychological law.
Wo know that the things we fear most, we are really pur-
suing by our fear of them. By predieting them and visual-
izing them, we are attracting them, and when we do this,
we are turning our backs upon the very thinge we wish for
most,

The writer is not trying to make the point that there
is nothing to fear, that there should be no fear. Nearly
always, when there is no fear there is danger. He does
believe, however, that we will go further and faster in the
right direction if we talk more in terms of positive, whole-
hearted enthusiagtic accomplishment., Tet us heware
of losing our enthusiasm. There is grave danger lest
teachers become obsessed with fear and worry, a form of
fear. Fear will change a positive, ereative mental attitude
into a non-productive, negative one; this is fatal to achieve-
ment. Fear benumbs initiative. Tt paralyzes efficiency.
Tt depresses, suppresses, strangles. Tt kills confidence and
causes indecision; makes us waver, afraid to begin things,
suspect, doubt. It is a great leak in power, If & man fears
and worries, he incapacitates himself from doing his best,
Nothing enduring, nothing permanent or solid can he
built with nightmare fears in the mind,

Many fail by constantly- wondering how they will
finally eome out. 'This constant ciestioning of +ha a1t
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causes men to-do their jobg in a hatf-hearted manner, which
may make the difference between suceess and failure, The
difference between half a heart and a whole heart is often
the difference between signal defeat and splendid victory.
Are we facing the right way? As a man expecteth
50 is he. Instead of looking down and expecting the worst,
let us look up and anticipate the best. There is no reason
why we should fear or worry, if all of us render the service
expected. Let us do our level best, be enthusiastic, and
have faith—C. H.

KEEPING AT IT

PUERTO RICO is an island of inspiring seenic beauty.
Not the least of the attractions of the Island is the
ocean whose shore Iine offers many miles of wonderful
scenery. To me this affords a never ending source of
interest. I love to watch the waves come in. Sometimes
they are high and wild; at other times they are small and
peaceful. DBut always, there are waves of one kind or
another, beating restlessly and incessantly on the rocky
reefs or the sandy shore. They never let up. They keep
everlastingly at it, year in and year ouf, ecentury in and
century out. Theirs is seemingly an endless job.

By this time you are probably asking what all this
has to do with vocational agriculture, 1 like to think of
our objectives in voeational agriculture as the mountain
peaks. “Better farms and better farmers” should-tower
high on our educational horizon like El Yunque, or Tres
Picachos. We nced to keep these and other worth while
aims in view while we plan ways and means of attaining
our goal. - ‘

And dewn at the bottom of the whole program, iike:

the ocean on the shore, iz the teacher of agriculture, keep-
ing everlastingly at the job of making better farms and
farmers. Some of us need more of thoge qualities of per-
severance, initiative, and aggressiveness. For a while the
“waves are beating high.” We have our work up to date.
We have learned to organize our work, to plan our lessons,
to analyze the farm jobs, and to feach—not merely hold
elasses. But things somehow won't “stay put.” As scon
as we begin to coast—to rest on our oars—work immediately
hegins to get behind, and someone else who has been keep-
ing at it gets ahead. There is an important lesson here for
every teacher of agriculture. Just as “eternal vigilance
is the priee of liberty,” so continuous and consistent effort
is the price of success in our work. Do you as a ieacher
of agrieulture possess that one simple characteristic of the
ocean, “keeping at it?"—H. W. Sanders

A BROAD PROGRAM OF SUPERVISED PRACTICE

IF I were an artist, I would picture a structure with a
solid foundation, representing my long and short-time
program of work, built on boy and commumity needs.
On this I would build my walls, the parts of which
would represent my project program. I would cenient,
these parts together with my daily teaching program, and
to prevent their falling apart I would eover this with a
roof representative of my program of project supervision.
Through this roof I would want a chimmey pouring out
heavy smoke. Thi§, I would want to typify my burning en-
thusiasm of my belief in the boy’s supervised practice
program, since I would not expect any more from him
than was evidenced by me~—E, 0. Belender, Ohio.

VOCATIONAL GUIDANCE .ASSOCIATION MEETING

THE annual econvention of the National Voeational

Guidance Association will be held in Minneapolis, Min-
nesota, February 23, 24, 25,

The convention theme will be: “Vocational Guidance
in a Planned Soclety.”  Discussion will eenter around such
topics as: “The Organization of Eeonomic Life in America;”
“Distribution of Workers in Occupations;” “The Place
of Voeational Guidance in Educafien for the Future”

MTheaan Fantng will e vmcarmded Toer Teo Jommm o mnomin oy g
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_ul SUPPOSE 1
should be
“clagsed as a disei-
“ple of Dewey be-
‘gause I studied un-
“der him during his
“Tast three years aft
“'the University of
“'(Chicago. From
hese contacts I
ained one central
“idea which has de-
‘fined my interest
nd effort in the field of edueation.
This idea may be expressed simply in
hese words: There is a powserful re-
ationship between funetion and struc-
ture. Consequently my interest has
“been rather consistently directed to the
“analysis and exploration of the eoncept
“of funection in its bearing upon educa-
“tional problems and proeesses.” In this
tatement Dr. Charters implies the
source of his philosophy of education,
and reveals the core of his procedure
‘in his renowned contributions fo cur-
riculum -building,

Wilbur F, Stewerl

~ Upon completion of his graduate
work at the University of Chieago in
1904, Dr. Charters hecame interested
n applying the functional point of
view of methods of instruction. The
‘fundamental principle which dominates
his efforts is, as quoted above, that ali
nstrueetion should be organized around
unetion and structure; around indi-
:vidual needs and means of satisfying
‘them. Hig intensive pushing of this
‘idea hore fruit in his first book Methods
‘of T'eaching which appeared in 1000
from the University of Missouri where
Dr, Charters served as Professor of
‘Edueation .(1907-1917) and Dean of
‘the School of Education (1910-1917),
.In the preface he sets forth his justifi-
;cation of the functional point of view in
teaching which at that time had not
een applied to instructional and eur-
Tioulutn theories.

“The point of view from which the
roblems of teaching are discussed in
this text is a functional one. It pre-
Upposes that all subject-tnatter has
:Deen created and preserved by the race
satisfy needs and solve probiems, and
_'_tha,t., In the schools such parts of this
subject-mattfer as satisfy the most fun-
__d&me.'nta,l. needs are taught to pupils.
Rather, in the main, any unit of sub-
ct-matter is best presented when the
eed for whose satisfaction it 4s pre-
Served i potentially or actually present
1 the experience of the pupils. In ac-
Ordance with this view, the intrinsic

-.fun't_'.tion and the structure of units of
BNt vttt ome Lo oo e

of teaching to which relatively little
attention has been paid in pedagogical
literature,

“Bubject-matter originates when
some need, problem, dissatisfaction, or
difficulty oceurs. It is a way of acting
in the attempt to satisfly needs, solve
problems, remove dissatisfactions, and
overcome difficulties. Its function,
then, is to solve problems, satisfy needs,
and overcome difficulties. Or, in terms
of the function of teaching, we may say
that its funetion is to give us apprecia-
tion and control of values. For, when
we fail to control values, a problem or
need arises, and subject-matter, by
solving the problem or satisfying the
need, gives us the desired eontrol,

“, . much of present teaching is
dominated by the principle of formal

Werrelt Wallace Charlers

discipline, and little attention is paid to
the specific problems and needs which
each unit of subject-matter is supposed
to control.” )
Concerning the place of structure in
the teaching situation, he states his
position thus: “When there is some
need to be satisfied, subject-matter is
created or an attempt is made to create
subject-matter which will satisfy the
need. It is, of course, obvious that this
subject-matter must be organized in
some way, and the more logically the
better. A structure is defined as an or-
ganization of parts or elements econ-
gtructed for the purpose of fulfilling
some function. Structure bears the
same relationship to funetion that the
1. 1

B . S T B T Y L. B

The Contributions of Werrett Wallace
Charters to Education

WILBUR F. STEWART, Department of Agriculural Education, Qhio State University

Methods of Teaching was followed by
Teaching the Common Branches, his
best seller, first published in 1913, in
which he approaches the teaching of
each of 14 common subjects from the
functional point of view. Bach sub-
iect is approached hy such questions
as, “What is its use, purpose, or fune-
tion?” Having determined this, he pro-
ceeds fo aseertain the structurs and

. bresent methods of mastering it.

At this time Dr. Charters’ interest
led from methods to currieulum build-
ing where he applied the underlying
prizeiple of organizing subjeet-matter
around funetion and struciure. The
first study in this field was the Kansas
City Study in Grammar which agcer-
tained the errors in grammar whieh
pupils made. A curriculum was based
In part upon these errars, with special
emphasis given to their prevention and
correction.

Problem or error analysis was fol-

- lowed by activity analysis wherein the

curriculum was determined by an analy-
sis of the activities of life situstions,
The first concrete evidence of the ap-
plisation of this determinant appeared
in the Analysis of Secretarial Duties
and Traits. In reality this study en-
compassed more than mere activities
of secretaries, It included also their
ideals or traits of personality which are
related closely to the individual’s philos-
ophy of life, goals, and objestives oon-
cerning his cceupation.

_ng peint of view on eurriculum
building was set forth in his Curriculum
Construction which appeared (1922)
while Dir. Charters was Professor of
Education and Director of the Research
Bureau for Retail Training at Carpegie
Institute of Technology, {1919-1925)
and Dean of the Graduate School, Tni-
vergity of Pittshurg, (1023-1925). That
his underlying thesis of function and
structure was sfill maintained is found

‘‘The Contributions of Werrett Wal-
lace Charters to Bducation,'’ beginning
on this page, is the third in a series of -
articles dealing with the influence of
leading American educators in aditca-
tion. Dr, Charters himself hag been
more $than pasgsingly interested in the
preparation of this contribution, be-
cause as he said, ‘‘this iz the firss
attempt to review my writings in the
way chosen by Dr. Btewart.’’ '

- In reviewing Dr. Charters’ works
and in conferences with him, the au-
thor Wwas impressed by the fact that
through his career extends a dominait
thought of the relationship of function
and gtructure to the teaching sitmation.
Accordingly, this thought has been
stafed and restated by the aunther. in .
order %o Impress upon the readers of
Agrieultural Education the importance

of detall and accuracy in guality re-
gearch —A K GETATAN
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in the following extract from the pre-
face to this treatise.

“In the last ten years the eriticism
(of the subject-matter taught n the
elementary schools) has begun to take
constructive shape, and a number of
pioneer studies have been made from the
funetional point of view. Functions for
subjects have been sgef up, and the
structures which will realize the fune-
tions have been derived. This has
resulted In a considerable body of
knowledge which ean be collected and
interpreted in terms of the functional
theory of curriculum gonstruction.”

The basic elements in curriculum
construction as set forth in this volume
are ideals and activities. Ideals are
associated with satisfaction. They are
efficient devices for the discussion and
handling of setivities in relation to their
eapacity for providing satisfaction. He
recognized that there ig not always com-
plete harmony between satisfaction and
ideals, for, since satisfaction 1s immedi-
ate and individual while ideals are based
upon long-term percentages and upon
social consensus, it often happens that
action with o low ideal may be mm-
mediately satisfying while one with a
high ideal is quite the opposite. Be-
cause ideals are more objective than
gatisfaction and therefore more easity
studied, it is preferable to nse them as
materials for the eonstruction of the
curriculum.

It is in the application of activity
analysis as a basis of curricclum con-
struction that job analysis received
recognition which has made it familiar
to all workers in voeational education,
but activity analysis, as nsed by Dr.
Charters, includes mueh more than jeb
analysis. He recognizes. as alds to
malking a job analysis introspection, in-
terviewing, working on the job, and the
questionnaire; but activity analysis, as
he uses the term, includes mental ac-
fivities in addition to. physical jobs.
duty analyses, difficulty analyses, and
analyses for errors.

Steps in Curriculum
Construction

To the teacher of vocational agri-
eulture one of the greatest contribu-
tions of this treatise on curriculum
building ig in Dr, Charters’ statement of
his steps in curriculum eonstruction:

“Tirst, determine the major chjec-
tives of education by a study of the
life of man in its social setting.

“Second, analyze these objectives into
ideals and activities and continue the
analysis to the level of working units.

“Third, arrange these in the order
of impoertance.

“Fourth, raise to positions of higher
order in thizs list those ideals and ac-
tivities which are high in wvalue for
children but low in value for adults.

“Fifth, determine the number of the
most important items of the resulting
list which can be handled in the time
allotted fo school education, after de-
ducting those which are better learned
outside of school, .

“Sixth, eollect the best praetices of
the race in handling these ideals and
activities,

”Seventh. arrange the material so
obtamed In proner snatriietional artder

of children.”

Further application of the idea of
analyeis as a determinant of subject-
matter led Dr, Charters to a study of
traits and skills in the individnal out
of which he developed the material for
his book The Teaching of Ideals, pub-
lished in 1927, during his three-year
service as Professor of Eduecation at
the Untversity of Chicago. In this
hook he made a detailed analysis of
many practical situations so that, and
ag a result of which, conerete cases and
modes of teaching were discovered. In
this procedure he continued to use the
technique of curriculum making which
Lhe had employed so successfully in
other fields. His recommended pro-
cedures in the teaching of ideals dis-
closed a method by which character
edueation may develop into a progres-
sive treatment of pupil needs. An
approximatiocn of the procedure Dr.
Charters uses is included in a state-
ment of five principles applicable to
the problem of developing personality.

In Developing Personality

1. Deficiencies must be diagnosed to
discover causes.

2. Desire for a trait that is wanted
must be developed.

3. Ideals are carried into vonduct
after plans of actiom have been pre-
pared.

4, They become habits through use
and behavior.

5. For powerful and intelligent liv-
ing, one’s personality must be inte-
grated, ]

In a study of contribufions to educa-
tion, it Is noticable that, following the
introduction of this point of view in
an analysis of individual traits, Dr.
Charters has made significant contribu-

tions to an eariched edueational cur-

rieulum which gives congideration fo
the development of ideals, charascter,

and personality and to religious edu-

eation,

In his further use of the principle
of funetion and structure, Dr. Char-
ters’ contributions have included the
famous Commonwealth Teacher Train-
ing Study of the activities of teachers,
brought forth in 1929, under joint di-
rection with Dr, Douglas Waples,

Additional support of the value of
the funetional approach, in this in-
stance applied to the training of teach-
ers, i8 get forth in a statement by
Samuel P. Capen of the Educational
Tesearch Commitiee of the Common-
wealth Fund which financed the Teach-
er Training Study:

"It is the Tunetional approach to
this problem (the training of teachers)
that hag been so fruitful and influentisl.
A functional study tries to determine
what the prefessional practitioner does
under modern conditions of practice.
From the objective record of what he
does, it attempts to derive the determi-
nation of what he must know and what
lte must be to perform these duties
offectively. The functional study, if
complete, should determine the techni-
cal knowledee and skill actually used
by the prastitioner. Tt should give help-
ful puidance in the determination of
the non-technical knowledwe that the
Aractifioner «hinottld mrogaas

get forth in this velume of 666 pages
may be found in an extract from a sum-
mary of the study. First, the study
ascertained the traits that characterize
excellent teachers; then, the activities
performed by teachers in service, and
the frequency of these performances by
teachers in different types of schools.
This wag followed by a rating by the
teachers of the various activities on the
basis of importance, difficulty of learn-
ng, and value of pre-service training,
which ratings were in turn checked by

‘the judgments of other workers in edu-

cation.

The Secretarial Study and the Com-

monwealth Study carried the processes
of currieulum construction only through
the stages of activity and trait analy-
ses, Other studies were carried through
succeeding stages. First, were those
which derived the “raw material” from
activity analyses. This procedure was
most effectively exercised in the study
reported under the title Basic Material
for a Pharmaceutical Curriculum, 1927,
Here, again, i3 a study based upen the
functional approach, and in the in-
troductory chapter is found a clear state-
ment of the constrast between the func-
tional approach and the traditional pro-
cedure,

“The significant difference between
the functional approach and the tradi-
tional proecedure lies in one comspieu-
ous distinefion. The content of eurrent
curricula has been determined upon
the basis of individual opinion and con-
ferenee consensus. A group of men or
individuals decided, on the basis of per-
sonal judgment, what should be in-
cluded in the course. The bias of the
individual and of the specialized de-
partment has therefore hmd a disturb-
ing influence, with the result that fre-
quently the permanence sand emphasis
given to a subject in a profegsional
school has been decided by the personal
forcefulness and combativeness of the
individual sponsoring the material
rather than.by its usefulness in train-
ing the student who is entering the
profession. .

Functional Approach
Objective.
‘.. .. The functional approach is
objective. Completely applied, it ac-
cepts the opinion of no one person or
group of persons. It seeks to determine
with care and exactness the duties of
the profession, and by objective methods
to derive with aceuracy and definiteness

"

of detail the facts and prineiples neces-
sary for the mastery of these duties. .

Buch is its ideal—to substitute fact for
opinion.”

Of the many techniques used in the
Pharmaceutical Study, mention is
made of a few to indieate the thorough-
ness and detail with which the study
was condueted. A study of the infor-
mational content. of the curriculum be-
gan with the analysis of the information
necessary to fill preseriptions of which

43,704 were collected from 15 centers’

in 13 states. To this was added the
results of a survey of 1,200 pharmacies

in 12 centers. A questionnaire was sent’

to leading druggists and faculty mem-
hers for the purpose of checking the

avtont +m rlinh rrani o adirel e S vhar.

“qualities of pharmacists were secured
" hy interviews with practiemg pharma-
“gists and faculty members. Imventories
_from 28 drug stores were analyzed. On
. a few debatable points the individual

opinions of experts were secured.
Tinally, the United BStates Pharma-

- copoeia. and the National Formulary
- were used as a basis for the derivation of

. information

concerning  chemistry,
physics, and other subjects which the

“: pharmacist would need to learn. The

hasis used for selecting the material to

. be taught, in order to delimit the super-
" abundance of material already disclosed,
. was that of relative importance which,
“ in turn, was found to depend upon use,
. potency, and type. Further, the prin-

ciple of logical derivation of content
from the function was constantly ap-
plied, omitting all that was unmeces-

: gary, and all that was necessary was

diligently sought; and, finally, such
consideration was given to the funda-
mental subjects as was necessary for a
thoroly intelligent grasp of the practi-
ces of pharmacy.

When the raw material of a currieu-
tum has been assembled, there remains

. the task of orgamzing this material into

appropriate forms for teaching. Worthy
of special mention in this connection
are the seven volumes of texthooks in
the American Library Association Cur-

riewlum Studies and a series of text-

books in the study of languages for the

: grades.

The American Library Association

: Study was undertaken because of 3 lack
: of textbooks on the fundamental prob-
‘lems of library activities for the use
‘ of students in library schools, With
- the aid of a techniecal staff of librarians
cand, a large number of supervisory

groups, the duties and traits of the

“librarian were analyzed, and the best
- methods of performing these duties were
- collected from over a hundred of the
~best libraries in the United States and
* Canada. Authors were selected from
Jamong  the effective ingtructors in
“library schools; they were provided
“ with facilities for the outlining of text-

books and the collecting of information.
The hooks so organized and written
were tried out in library schools for a
year, and were then revised in the light

of criticisms, and suggestions secured.

As the last step, to date, in the de-
velopment of raw materials for a cur-

- rieulum based upon functions,‘may be
- mentioned the study of service sub-

jects. These are subjects which are
of indirect functional use because their
reason for inelusion in a curriculum
is the contribution which they make to
technical courses dealing with methods
and prineiples; for instance, chemistry
18 a serviee subjeet for agriculture;
physies for engineering, and biology for
medicine. The position taken by those
holding the functional point of view
1s that the content of these service sub-
lects should be validated by reference
to specific toples in technical courses
for whose understanding they are use-

-ful. No publications in this field have
‘a8 yet appeared, but studies are in
s Drogress in deterodning the eontent of

erviee courses at the Veterinary Col-

: lge at Ohio State University, Rochester
1 - - a0y I k] 1

o N T

ready mentioned to which Dr, Charters
has been called, he was supervisor of

practice teaching in the State Normal -

School, Winona, Minnesota, 1904-07;
served the University of Tllinois as Pro-
fessor of Kdueation, 1917-1919; and
Dean of the School of Education 1918-
1919, He concluded hig services at the
University of Chicago in 1928 in order
to accept hig present position as Director
of the Bureau of Educational Research
at Ohio State University.

Personals

Mr. Harry 1. Btorey of Fairfield,
Towa, teacher of voeational agriculture
in the high school there, was recently
elected president of the Towa Vocational
Association.

Professor J. A, Starrak of the De-
partment of Vocational Education, Iowa
State College, received the doetor’s de-
gree from the Sehool of Education,
Bogton University, in August.

Mr. A. A, Bather, formerly assistant
state superviser in Missouri, and as-
sistant teacher-trainer at Iowa State
College, was a candidate for lieutenant-
governor on the Socialist ticket in Iowa
in the recent election. .

H. M. Hamlin of Iowa State College
was elected first vice-president of the
Towa State Teachers Association at its
November convention.

The Ottumwa, Iowa, Courier recently
stated that Mr, Paul A. Troeger, teach-
er of general agriculture there, is cne
of two men who has saved the Ottumwa
community ten thousand dellars in poor
relief during the coming year through
the management of a community garden
in which 325 families share., Mr. T'roe-

- ger assisted in directing the eanning of

several thousand jars of produce from
the garden.

At the recent meeting, in Washing-
ton, of the Assocation for the Advance-
ment of Agricultural Teaching H. M.
Hamlin was elected president for the
coming year, This association meets
jointly with the Resident Teaching Sec-
tion of the Association of Land-Grant
Colleges and Universities, and will hold
jts 1933 meeting in Chicago.

Editor’s Note: This magazine would
like to publish more news items in its
“Personals” colummn, Send any such
items to Mr. A. K. Getman, State Edu-
cation Department, Albany, New York,

Beaver Dam, Wisconsin
Stages School for Rural
Teachers

THE department of vocational agri-
culture at Beaver Dam, Wisconsin,
has just completed a 12-lesson series
covering the teaching umits In agricul-
ture for rural schools of the wvicinity.
This school was in charge of L. R.
Largon, Beaver Dam agriculture in-
structor, and met preceding the month
that the agrieultural unit was presented
i -the rural gchools,

Considerable interest was shown in
the school. Many of the teachers near
Beaver Dam attended nearly all of the
meetings, The average attendance was
12 per sessicn. From 4 to 10 teachers,
however, called, saw, or wrote Mr. Lar-
son with reference to the materials
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teachers were contacted each meeting,

Mr. Larson stated that he compiled
an putline for each unit of work, had
a supply duplicated and gave each
teacher enough copies for all her pupils.
At the end of each outline was given
a list of free study and Hlustrative
materials. Form postcards were made
and sold af cost, so that the teachers
could easily send for these materials.

Usually each mesting was opened by
considering questions from the past
month’s work, Following this, the new
unit of work was presented. Discus-
gions and the use of illustrative matc-
rials, such as projected pictures, film-
strips, and concrete farm products, as-
sisted In putiing across each unit.

“No, Me Not Lost”

THE other day a little two-year-old

curly-headed St., Paul boy left his
home yard and wandered off to ex-
plore for himself the mysteries of the
wide, wide world. He was unaware of
and unconcerned about the frantic
search of his mother and her rapidly in-
creasing army of helpers. The delivery
boy for a loeal butcher happened across
the lad and, believing that he was on
furlough without parental permission,
drove to the curb and addressed the
little adventurer with the question,
“Aren't vou lost?”

“No, me not lost,” was the quick and
assuring reply of the young man who
continued on his journey.

Although this activity of the boy is
not a new nor an unusual oceurence, the
reply “No, me not lost” impressed the
writer as worthy of consideration. The
following possible explanations pre-
sented themselves for analysis, Perhaps
the boy:

1. Did not know what i3 meant by
the term “lost.”

2. Did not know he was lost.
| 3. Did not want to admit that he was
ost,

4, Did not care if he was lost,

T% is a waste of time to go on specu-
lating ahout the problems the answers
to which we shall never know. Let us
g0 on to something else, But the lad’s
reply still rings in our ears as we turn
our thoughts to the problems of teach-
ing agriculture. What would the an-
swer be if the question of the delivery
boy were directed to us?

How o Teacher May Be Lost
There are many ways in which a
teacher or a community leader may be
lost. For the purposes of this discus-
sion, the term “lost” may be regarded

-as referring to conditions which inter-

fera with or eompletely prevent the
successful ~ performanee of certain
aetivities considered appropriate in the
particular work in which one in engaged.

-From this point of view a person might

be lost in the minds of others but not
in his own mind. For example, the
“hero” of this story was lost in the mind
of his mother, but in his own mind was
“me not lost.” Teachers or other lead-
ers may be considered lost when they do
not, know just where they are with re-
gard to the work they are doing or
when they are fumbling around with

Ectigities not perfinent fo the task at
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Vocational Agriculture in Puerto Rico

H. W. SANDERS, in Charge of Teacher Training in Agriculture, Puerto Rico

O understand the program of vo-
cational agriculture in Puerto
Rico, its problems as well as its aims,
it is necessary to know something of
the agricuttural and economic back-
ground. Of the 52,965 farms reported
in the 1930 census, 24,392 of them range
in size from 3 to 9 acres. About 11,000
‘are from 10 to 18 aeres. Approximately
27 per cent of the improved faym land
iz owned by large operators, in tracts
of 1000 acres or more. Omly three
states of the Union have a population
comparahle in density—450 persons per
square mile. Despite the small size
of the farms, land ownership is limited
to tho few. As a result of this combina-
tion of circumstances we have a p opula-
tion, basically agricultural, that is ser-
ously handicapped because of lack of
- facilities to farm.

A second important factor in the de-
velopment of voeational agriculture in
Puerto Rico i the age and distribution
of papils from the fourth to the ninth
grades. The distribution of the 3,270
boys enrolled in the Second Tinit Rural
Sehools in 1030-31 was as follows:

Grade Enrollment Median Age
v 1,048 118
v 865 12.6
Vi 639 13.7
VI 437 147
VI 218 158
X i3 16.3

To reach the boys, vocational agri-
culture must be offered o them in the
gixth, seventh, and eighth grades. More-
over, there is a definite need for some
type of agricultural instruction for the
large group of beys in the fourth and
fifth grades. This has led to the or-
ganization of pre-vocational classes for
them. During the eurrent sehool year
1,839 boys are enrolled in voeational
olasses i agrieuiture, and 2,288 bays
in pre-vocational clagses. Ag there are
56 teachers, the average number
of boys per teacher is 75. In eight
schools there are 2 teachers of agri-
enlture; in others only 1. Where there
are 2 teachers, the pre-vocational elass-
eg are usually faught by one of them,
and the voeational classes by the other.

Of the 48 schools offering agriculture,
4 are high schools, 3 are town graded
schools, and 2 are Tural graded schools.
The remaining 39 are so-called Second
Tnit Rural Schools, a type perhaps
peculiar to Puerto Rico. They are
“oonsolidated schools of a voeational
type, located in the rural zone. They
offer to children in grades four to nine,
in addition to conventional academic
subjects, agriculture, home economies,
and manual arts. They are expected
+o hecome the social community centers
of the ‘barrios’ where these schocls are
situated.” .

The Second Unit Schools are filling an
important place in the educational, so-
cial, and recreational life of the rural
sections of the Island. Voeational agri-
eulture has made 1t possible for them
+n vander an aven larvoer cervice  Lnder

We welcome most heartily the con-
tribution deginning on this page, from
Professor Sanders, of San Juan, Puerto
Rico, We rejoice with our new col-
leagues, at the excellent progreds in
vocational agriculture which has been
made in so short a perlod.  Vocational
agriculture was intreduced in October,
1931, at the time of the appointment
of Insular Bupervigor, so this article
comes at the beginning of the second
year of service,—A. K. GETMAN

arc indispensable and serve numerous
useful purposes. Many of the boys
not having land, the school farm is
available for projeet work., Group and
class projects are also conducted
here, the farm serving as labor-
atory and “work shop” for all classes.
The situation is almost ideal for “learn-
ing to do by doing,” and, therefore,
much of the class time is devoted to
directed practice in the field. The zeal
with which the boys attack their work
is an inspiration to any worker in vo-
cational education.

Some of the boys carry all their
supervised practice on the school farm,
Others have projects both at sehool and
at home. Whenever possible, the en-
tire program is carried at home, in
order to have land available for other
boys. When the school farm is small,
it may be necessary to ‘assign two or
three boys to one plot. Enterprises
are necessarily small, but the training
value i high hecause of the intensive
methods and close supervision. Boys
have the option of paying all expenses
and receiving what profit they can make,
or having the school pay expenses and
receiving one-third of the total gross
receipts.

During the current school year more
than $1,600 worth of vegetable seeds
have been distributed to the schools,
through the cooperation of the Hurri-
cane Relief Commission. Every school
hag a number of seed beds. The seed-
lings are used not enly on the school
farms, but are distributed free to the
farmers of the community. Last year
the number thus distributed was ap-
proximately half a million, This year
it will probably execeed three millions.
November and December are the
months of greatest activity in this work.

In & similar way 600 bushels of seed
potatoes will be distributed to the
schools for planting this year. IEx-
perience gained last year wil be of
immense value now. In fact, some of
the most valuable experimental work
on the Island has been done by teach-
ers of agrieulture on the school farms.
This. doeg not mean that the purpose
of the work on the school farms s in
any sense that of experimentation. Tn
the cage of potatoes, for example, each
téacher has the beys follow the best
known practices for his community.
When the crops are harvested, valua-
ble data are available concerning these
practices. It is expected that the use
of this information will result in ma-
terial inereases in yields.

¢

school farms. These included swine,

)

rabbits, and goats. This service is

free to farmers. The far-reaching in-
fluence of it can not be estimated.

In addition, the school farm serves
as a source of agricultural information
and as an inspiration to farmers who
have caught a vision of better things.

Under the circumstances it would be
natural to expect that part-time and
evening clagses would constitute an im-
portant part of the program. By No-
vember 1932, 8 part-time classes had
been organized, and 14 evening classes,
The goal of one clasg of each type for
every teacher should be reached before
the end of the year. This will mean that
at least 25 more individuals are reached
per teacher in organized instruction,
or a total of 100, The per capita cost
is therefore low. In content of courses,
methods of teaching, and results se-
cured, these classes compare favorably
with those conducted in the States.

The F. F. A. program has been ac-
cepted as an integral part of the vo-
cational program, and chapters are
being rapidly organized. Twenty-five
chapters, including slightly more than
1,000 members, represents the present
strength, Puerto Rican boys show a
decided aptitude for conducting meet-
ings, and are epsecially quick to mem-
orize the ceremonies. A unique plan
for solving the problem of financing
was soggested by the supervisor, and
this is being executed with the pros-
pect of excellent results. Each school

is to have an F. F. A. project on the-

school farm, the proceeds from which
will be used for the support of the ehap-
ter and for the promotion of its activi-
ties.

In spite of the points of difference,
briefly pointed out, the program of vo-
cational agriculture in Puerto Rico
does not differ widely in other respects
from the programs of the various states
of the Union. The teachers have been
eager to secure the henefit of the ex-
periences of others, and are rapidly

—adapting them to their own particular
needs. Thus, by developing a program
that fits the needs of the people of Puer-
to Rico, by using the new ideas devel-
oped in the States, and by constantly
searching for hetter ways of. doing
things, the teachers and administrative
staff are demonstrating the value of
vocational education, and giving it the
place it should have in the agricultural
and economic life of the Tsland.

Give Them a Chance
(Winning Speech in Public
Speaking Contest at
Kansas City)

W. B, SEARSON, Jr., .
8t Paul High Schoeol, Yonges Island, So. Car.

“?,-IEN the economic world was

basking in the gunshine of pros-
perity in 1920, a storm suddenly struck
the farmer. He called it a depression,
and for twelve long years has it been

of this period were characterized by
general conditions on the farm becom-
ing worse, by suffering being more wide-
ly distributed, and by life in general
becoming more harassing and unbear-
able. Farmers became conscious that
thought of them and of their welfare
had been left out of the scheme of
things. It was characterized further
by the steady decrease in farm popula-
tion and by a drastic falling off of farm
income, while the policy of deriving
80 per cent of all local taxes from real
estate drove men from the soll, and
bankruptcies on the farms soared to
unheard of proportions. Through all
these years the farmer carried an unfair
and a disproportionate share of the
burden. False ideas were dissipated
in 1029, when came the greatest finan-

. gial failare of all time. The crash was

terrific in its effect, but it brought the
farmer some badly needed and long
awaited Tecognition, The simple truth
that agriculture and conditions on the
farm cannot be separated from national
welfare had asserted itself. It won,
and it was conceded by all that recovery
on the farm must precede all other lines
of recovery. Since that time every
hue and ery from all points of the com-
pass has been “Farm Relief” and “Help
the Farmer.” There were many causes
for it all. The farmer himsclf was
partly responsible, but the old obso-
lete system of taxing real cstate was
most prominent. .

The first signs of digtress were calls
from the country bank. Calls were at
first weak, then more pronounced, and
finally became frantic, but big finance
was locking 1n ancother direction. The
farmer with his bank was ignored and
left alone to carry on or fall. This con-
tinued over a period of years while
financial wizards gambled on big merp-

. ers for foreign loans and refused aid

1o the foundation industry of the world.
Tt will be remembered that this was a
period when all other indusiries were
constantly expanding in both volume
of business and in profits, and when new
high levels of income to individuals
were spoiling many worthy men.

There were four and one half million
fewer farmers in 1930 than in 1920. A
tax burden that would not have been
destructive had all participated in it,
a tax system that was once equitable

. and fair when stocks and bonds and
. great mtangible wealth were unknown

—but a system that had now outlived

its usefulness—drove these milliong
¢ from their fields and turned them to-

ward the crowded cities to compete
with urban labor for jobs, and later
this exodus of unfortunates from the
farms became a major faetor in our

¢ unemployment crisis.

In the ten years preceding '29, there

: was a shrinkage in the gross income of

the farmers of America of more than

- 25 per eent. Direet taxes on the farm
- Wereased when the state legislatures

should have reduced them or discarded

. them altogether in favor of levies upon

Intangible wealth based upon ability to
bay. The farmer, trying to proeeed
under this system, was now required to
quk two Elays'oufs of every six to pay

Costs of Vocational Agriculture:
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Comparisons With Other Departments

C. G. HOWARD, State Supervisor of Agricultural Education, Wyoming

Note: This is one of the articles reporting
research work In agricultural eddcation. C.R.W.

T}HS report is an outgrowth of the
question raised by several school
superintendents ag to the costs for in-
struction In voeational agriculture as
compared with other schocl subjects.

The procedure followed in securing
factual information was that of sitting
down with the superintendent, prinei-
pal, or business manager of each of our
29 schools having departments of vo-
cational agricutture, and entering on
a form prepared with the assistance of
Dr. W, C, Reusser, the expenses, re-
imbursements, enrollments, and feach-
ing loads, by departments, The cur-
rent expense, exclusive of salary, was
in most cases the closest estimate which
the superintendent of schools was able
t6 make. On all other items, faciual
information was secured.

When these forms had been filled
out in each of the schools, a master
sheet was prepared, showing the dig-
tribution of expense, reimbursement,
pupil hours, and fleor space, by depart-
ments in each of the 29 schools. From
this master sheet, departmental infor-
mation for Wyoming, so far as voca-
tional agriculture was concerned, was
taken as totals.

Other high school departments along
with agriculture departments are ziven
in the table. The various items en-
tering into the costs per pupil hour in
the departments were: number of pupil
hours, floor space, number of teachers,
teachers’ salaries, eurrent expenses, ad-
ministration, depreciation, mainten-
ance, and operstion of school plant.

The total “cost to the districts” was
found by substracting the tofal reim-
bursement to the school digtriets from
the total costs per department. The
items entering into the total reimburse-
ments were: relmbursement, county
tax, land neome fund, and oil royalty.

Reimbursements are for vocational

agriculture, home economics, and trade
eourses, as vocational work; other re-

imbursement funds are available for
normal {raining,
_ Conclusions

1. Vocational agriculture is less ex-
pensive to the school distriet than are
commerce, home economies, scienee,
athletics and physical eduecation, and
mantal training,

2. From a study of our data, it was
evident that to eliminate vocational
agriculture in order to eut down school
expense i3 not justice to tax-payers,
since all other laboratory departments
show a greater expense to the school
district than does agriculture.

3. Also, in isolated cases, costs seem
unusual because of a loeal unbalancing
of salary and expense, Generally, how-
ever, the data definitely prove that vo-
catlonal agriculture costs the sehool dis-
triet less than any other laboratory sub-
ject with the exception of wvoeational
trade courses, which are reimbursed
from the same fund as vocational agri-
culture,

4. In the event of incressed enroll-
ments in voeational agriculture, and if
the evening school and part-time pupil
hours were considered, the cost to the
school district for nstruction in voca-

tional agrieulture would rank favor- .

ably with English and histery, which
are standard in all high schools in
Wyoming.

5. Over a period of years, costs vary
somewhat. But if all vocational agri-
eulture departments will make an hon-
est effort to hold down expenses through
the use of cost aceounts, and will secure
greater enrollments and increass the
evening and part-time classes, the cost
of instruction in vocational agriculture
can easily sompare favorably with any
department in any. school system in
Wyoming,

Today’s high school is for everybody.,

The education of the present and
prospective farmer is the most effective
method whereby the troubles of agri-
cuwlture may be alleviated.

Total Costs per Pupil, and Costs to District per
Pupil, by Departments

High Sehool I

Total Costs f

Costs to the Distriet -

Department | Casts per Pupil | Rank | Costs per Pupil Hour | Rank

1. Vocational agrieultura $38.59 14 $15.17 11
2. Art © 2877 7 8856 2
3. Athletics and phys, ed. 32.54 10 1923 15
4, Commerce 28.56 ] 18.79 12
5. El_lg]ish 24 .09 2 14.56 - 9
6. History 26.25 3 11.66 6
7. Home economics 3851 13 17.05 . 13
8. Foreign language 2743 4 13.36 7
9. Manual training 40.28 16 2612 16
10. Mathematics. . 28865 6 15.16 10
11. Musie 30.52 8 10.56 5
12, Normal training 38.94 15 246 2
13; Penmanship 33.72 11 : 16.14 1
14, Seience 32.46 g 1728 14
15. Social scienco 24.85 1 10.23 4




Part-Time Schools

Rapid Development of Part-time

Work in Texas

J. C. DYKES, Professor of Agricultural Education, Texas A. and M. College

A PRODIGIOUS
jump in the
numhber of part-
time elasses in Texas
was one of the out-
gtanding features
of the vocational
year 1931-32. The
increase was from -
1 part-time class
with 22 boys en-
rolled in 1930-31 to
45 classes with 762
hoys in 1932.

While the part-
time program in Texas is quite new,
the teachers who taught the 45 classes
in 1931-32 discovered some distinctive
characteristics of this phase of instrue-
tion which they believe will be helpful
in the future m avoiding certain pit-
{falls.

Two Types of Part-Time Groups

There arve two rather distinctive
types of part-time groups. Oneis made
up of former students of vocational
agriculture who have either graduated
from high school or who have had to
drop out of school after completing
one or more years of agrieultural 1n-
struction. The other is made up of out-
of-school boys who have not had in-
struction in voeational agriculture,

Ordinarily speaking, these groups do
not mix readily, as the course content
set up by one does not meet the needs
and mterests of the others. For exam-
ple, one Texas teacher reported that
he started his part-time elass with eight
ex-vosational boys and eight boys who
had not had vocational agriculture. The
enrollment of non-agriculture boys de-
creased, while the enrollment of former
vocational students increased as the
clags work continued until, at the end,
there were 14 former agriculture pupils
attending regularly, and only three of
the non-vocational group. One of the
non-voeational agriculture bhoys, in ex-
plaining why he quit, said, “The things
the boys were talking about were way
over my head.”

The part-time groups composed of
former students of voeaticnal agricul-
ture desire and select problems of an
advanced, technical, and intensive
type, hased on needs that they recognize
as a result of their previous training.
A great deal of the instruction with
this group iavelves managerial prob-
lems, while the part-time group made
of hoys who have not had vocational
agriculture in  high school usually
welopts rather elementarvy nroblema in-

J. C. Dykes

the courge content selected by the boys
in 80 per cent of the classes held during
1931-32. In 15 of the 45 classes, all
of the problems involved livestock and
poultry, while in 21 of the other classes
an average of over 50 per cent of the
lessons taught invelved these enter-
prises. The problems involving restor-
ing and maintaining soil fertility ranked
next to livestoek and poultry problems
in popularity with the part-time groups.

Part-time class members can be led
to sclect definite supervised practice
programs gimilar to those chosen by
the all-day class members. Texas
tenchers do not insist on the boys’
carrying projects, bui about 10 per cent
of the boye sclected projects of their
own accord. The supervised practice
jobs gelected depended entirely on the
problems considered by the group, and
lod to the adoption of many improved
practices on the home farms of the

members. Among the improved prac-

tices adopted in 1931-32 were:

(1) 63 boys began feeding balanced
rations to 6,278 laying hens.

(2) 60 boys began feeding balanced
rations of home grown feeds to 193
dairy cows. S

(3) 24 boys hegan home-mixing lay-
ing mash for 3,035 hens.

{(4) 10 boys used sell feeders in Tat-
tening 447 pige for market.

(5 7 boys fed finishing ration to
752 turkeys for the market.

(6) 48 boys culled the home poultry
flocks, leaving 3,950 laying hens.

(7) 107 boys terraced 2,453 acres.

Over 80 per cent of the boys enrolled
in part-time classes were able to gel
ohe or more improved practices adopt-
ed on their home farms, in addition to
insreasing their skill in the performance
of numerous other farm operations,

Recreational Activities Not Necessary

It is not necessary to have recrea-
tional activities in order to keep the
interest of part-time groups. In over
75 per cent of the part-time classes or-
ganized last year, there was no attempt
made to involve athletics, games, or
other recreational features as a part of
the group activities. A few of the Texas
teachers solved the recreational prob-
lem by organizing separate F. F. A,
chapters, made up of their part-time
class members, while in other cases the
part-time class members were invited
to join thelocal F. F. A, chapters. Texas
teachers are convinced that it is desira-
ble to involve part-time boys in F. F. A,
chapter activitics both from the stand-
it b anlving e vapreatiomal nrob-

The discoverics made by the part-
time teachers in 1931-32 are proving
helpful to the men who are doing part-
time work this year, particularly in en-
rolling desirable boys and in getting the
course content selected. The progress
that ean be made in part-time work by
focusing attention on it is indicated by
the rapid development of the program
in Texas. :

How It Was Done

The progress made in the part-time

program was the result of cooperative
effort by the vocational agricuture forces
in Texas. The steps taken fo get the
part-time work started included:
“ (1) The setting up of an shjective
—“Five per cent of the Texas teachers
of vocational agriculture to do part-
time work”—in the state program of
work.  This was in keeping with a
Southern Region objective adopted at
Tulsa in the spring of 1931. The Texas
objective was almost tripled, with 14
per cent of the 327 teachers in the state
doing pari-time work,

{2Y The discussion of the problems
of organizing and instructing part-
time classes at the 16 two-day distriet
conferences held during the fall of 1931,

{3} The distribution of a service bul-

letin on part-time work, issued by the
Department of Agricultural Education
of the Texas A, and M. College, to all
teachers., This service bulletin dis-
cussed the need for part-time instrue-
tion, and included suggestions as te pro-
cedures in organizing and instructing
the part-time group.
{ (4} The permitting of the substitu-
tion of a part-time class for one of the
two evening schools usually included
in the teachers’ instructional loead.

(5) The discussion of part-time prob-
lems in the various. district association
meetings throughout the year. “These
discusslons were led by the supervisors,
teacher traimers, or by one of the
teachers who was actually engaged in
teaching a part-time class at the time.

(6) The 'encouragement offered by
the supervisors and teacher trainers
through form and personal letters to
the men in the field to engage in this
type of instruetion.

Plans for 1932-33

While the Texas forge is proud of
the progress made in part-time instrue-
tion during the 1931-32 vocational year,

. plans have been made to increase the

number of teachers doing part-time
work from 14 per cent to 20 per cent
in 193233, The steps taken to date
nelude: -

E NROLLMENT

- Does this fact have

n part-time
agricultural schools
made the largest
per cent growth
during the past year
of any of the three
types of schools.

any real signifi-
cance? Can 1t be
that there is a gen- James H. Pearson
eral awakening to

the responsibility of departments of
vocational agriculture serving the edu-
cational needs of the 1,348,647 farm
hoys 14-21 years old who are not at-
tending scheol T Doubtless many of the
administrative difficulties which have
retarded the development of part-time
schools have been overcome, and the
way is now paved for a satisfactory
expansion of the work. The solution of
problems encountered in this compara-

. tively new field of activity will have

a prenounced influence on the pro-
gram for a number of years. Some of
the prineiples which should direct our
thinking in setting up the agricultural
instruction for part-time students are

- discussed in this article.

A Guiding Objective
Tn order $o give a point of view for

" the discussion, a major objective for

part-time instruction is stated as fol-
lows: To establish the part-time boy
in the farm occupation on a satisfactory
hagis. Establishment on a satisfactory
basis presumes that the occupation will
be remunerative and give personal sat-

. igfaction at least to the degree that the

individual would obtain in another oc-
cupation. It is assumed that the boy
has already chosen farming as a voea-
tion, that he is not cstablished in the
oceupation on & basis which is chal-
lenging his best effort nor as remunera-
tive ag it can be made. It is also as-
sumed that something can be done
through an intelligent program of sys-
tematie instruction in vocational agri-
culture to assist the individual in the im-
provement of himself, his opportuni-
ties and his farming status, and ulti-
mately in the formulation of a national
program of agriculture. Specific per-
formance in a given type of farming is
aceepted ag an essential in satisfactory
establishment, in the occcupation.

Supervised or Directed Practice

Let us aceept supervised or directed
bractice as a teaching and learning
situation and a means through which
the boy enriches his farming experi-
ences and becomes established in farm-
ing, The kind of a supervised or divect-
ed practice program which does this
in meeting the needs of an individual
student depends upon his (1) ability,
{2) interests, (3) experiences, {4} op-
pertunities for entering the farming
oceunation. In order to have a desiz-

become employed immediatcly on his
home farm or some other farm as a
laborer, tenant, partner, manager, or
owner. He may, through choice or
circumstaneces, remain in one status for
some time, or he may move from one to
another,

In the part-time group, one will find
bhoys in two distinet situations: one
where they have desirable farming fa-
cilities and opportunities, the other the
very minimum. In the first situation
the boys will already have possession of
livestock, crops, equipment, land, cash
or have established themselves so they
ean obtain credit; while in the second
situation they will not have any of these
assets. It is reasonable to expect that

the boys in the first situation will be .

interested in agriculture and will have
sufficient experience to proceed rapidiy
with their farmer-training program.
Their ‘supervised or directed practice
program should be such that it will
give participation in farming activities
where the individuals are deficient,
Many of these will be found in the
present farming activities of the boys.
If s0, this will give an excellent place
to begin the ingtruetion. It must then
be extended over a period of years to
inelude participation in other activities
where the student needs instruction.
Such additional activities may be, for
example, the establishment of a herd
of sheep or dairy eattle, production of
alfalfa, maintenance of soil fertility, ar
construction of farm buildings.. Any
one of these activities can be organized
on o definife projeet basis that would
point directly to the establishment of
the boy in farming and the development
of the boy’s ability in a specific type of
farming. The students will need, be-
side such projects, other supervised
practice to develop additional abilities
needed in the type of farming in which
they are becoming established.

Contrast these boys with those in an-
other situstion or those who have
nerther livestock, crops, land, capital,
or credit. In the latter case their in-
terest will naturally be at a low ebh.
Such boys have not experienced the
power of ownership and income. They
do not seem to have much of an oppor-
tunity to become engaged in productive
agriculture for themselves. They may
find it necessary to prove their sincerity
and also some abilities in agriculture
before they are able to secure the sup-
port necessary to become engaged In

" farming on any encouraging basis. It

will require more tact and eonstruetive
planning of a supervised or directed

practice program for these boys than

for thoge in the former classification.
The program for these boys in the
very beginning, may, from the facts of
the situation, need to be placed entirely
on a basis of other supervised practice.
This other supervised practice must
develop the boys’ ability to do jobs
necegsary for them to get started in the
occtipation which may be to establish
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| Functional Instruction for Part-time Students

JAMES H. PEARSON, Specialist in Agricultural Education (Part-time and Evening Schools)

boys can soon be brought to the same
level of attainment as the boys in the
first situation, Their farmer-training
program may then proceed with fune-
tional projects and other supervised
practice as their ability and need for
them 15 developed.

It may require only a relatively short
time before boys in the first classifi-
cation reach the point where they are
ready and able to continue their ingtruc-
tion in evening classes, while it may
take several years for boys in the latter

classification to reach that point. These -

two extreme situations found in the
part-time group are presented to em-
phasize the necesgity of formulating a
farmer-training program to meet the
needs of individualg in part-time classes,
but, regardless of this situation, the
training program should point directly
to the establishment of the boy in farm-
ing. Many facts regarding each indi-
vidual and his environment must be
known in order that an agricultural
education program can be formulated
to function in such a definite purpose,

Rapid DeVelopment of Part-
Time Work in Texas

. (Continued from 120}

of the 1932 graduates of the teacher
training institutions in two part-time
classes organized under’ the direction
of the teachers in charge of the practice
teaching departments. Observation by
all other 1932 graduates of the pro-
cedures of organizing and imstructing
the two part-time groups.

(2) The setting up of a graduate
course In part-time methods at the
Texas A, and M. College. Eighteen
Texas teachers of vocaticnal agricul-
ture completed this course during the
1832 summer sesgion, Fach man ob-
served one or more part-time lessons
taught by the teacher in the practice
department.

(3) The discussion of part-time
problems at each of the 16 district con-
ferences of teachers of vocational agri-
culture n August, 1932, The discus-
sions in the 1932 conferences were par-
ticularly valuable, since at least one
man who taught a part-time class in
1931-32 was present at each conference.

(4) A second service bulletin of the
part-time series, sent to all teachers of
vocational agrieulture by the Depart-
ment of Agricultural Education of the
Texas A, and M. College. This service
bulletin deals particularly with the prob-
lems of “Who should be enrolled in a
part-time class?” and of teaching
methods,

“The man with the average mental-
ity, but with control; with a definite
goal, and a clear conception of how it
can be gamned, and above all, with the
power of application and labor, winsg
in the end."—William Howard Taft.

“To S‘ucpeed'y(_m must earnestly de-
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Oral Presentation By the Teacher

B. C. LAWSON, Departmént'of Agricultural Education, University of Illinois

ELLING may vary all the way from
formal oral presentation called the
lecture, to the incidental and impromp-
tu remarks which the teacher may make
during a class period. This discussion
iz concerned primarily with the more
formal types of telling which occupy a
considerable portion of a class period.

Any tendency to, take the point of
view that telling is not appropriate n
secondary schools overlooks both cer-
tain conditions of teaching, and the
* part listening plays in the lives of well-
informed people. Moreover, the radio
has made listening and appropriate
listening attitudes even more important
than in the past. .

Orsl presentations may, however,
easily be misused, and not only fail to
secure the desired changes in pupils,
but may even bring about undesirahle
outcomes. On the other hand, although
much eriticism has been directed against
telling, both practical experience and
experimental evidence indicate that 1t
may be used effectively under certain
conditions,

Each teacher must decide for himself
when oral presentations should be used
and how much. The following con-
siderations may he of assistance in
making these decisions: )

1. The appropriateness of telling as a
teaching procedure depends in part on
the objectives set up.

A. In motor skills, telling may be
be used to get across the idea of
the skill to he acquired, and also
to offer suggestions for improve-
ment.

B. In mental habits (fixed associa-
tiong or memorized facts), teli-
ing may be used in assisting the
pupil to comprehend meanings.

C. In knowledge (understanding of
coneepts, rules, and prineiples),
telling may furnish information to
be used, or set up a pattern of
thinking for the pupil as he solves
problems or develops generaliza-
tions.

D. In attitudes and ideals, telling
may be used to assist pupils in
comprehending the general prin-
ciples invelved, to point out the
human values resulting from con-
forming to the principles, and to
stir feeling and emofional re-
sponses.

11. The appropriateness of telling by
the teacher depends in part on the in-
structional conditions under which tell-
ing is used. _

Other things being equal, tefling is
appropriate when:

A, Reading materials are not ap-

propriate to the objectives set up,
etther due to omissions or lack

and impertant information is not
yet in print.

C. Reading materials are too diffi-
cult for the learner.

D. Reading materials are not readily
available.

E. No member of the ciass can de
the telling with equal profit to the
class and greater profit to himself
than if the teacher did the tell-
ing.

F. Other procedures have been used
so frequently that monotony is
developing. )

(. There is need for a model of oral
expression.

I11. The appropriateness of telling as
a method of teaching depends in part
on the quality of the telling.

In telling, especially the more formal

types, the teacher should:

A, Adapt the organization and con-
tent of the telling to the objee-
tives seb up.

B. Plan all telling ecarefully, outlin-

ing or briefing the main points

rather than trusting to the spur
of the moment,

. Make use of illustrations.

. Keep in mind the value of repe-
titions and summaries.

E. Fry to avoid faults of speech and
manner, such ag unnecessary loud-
ness, monotony of tone, high pitch,
or indistinet speech, and apparent
attitudes of indifference or bore-
dom.

F. Adapt the rate of telling and vo-
cabulary to pupil eapacity, ob-
serve pupils, and ask questions
oceasionally, In order to determine
if pupils are understanding.

IV. The appropricteness of telling de-
pends in part on what the pupils are
asked to do in respect to the telling.

A, Frequently pupils should be
asked to take systematic notes,
especially when the more formal
types of teling are used,

B. Pupils should be given detailed
directions as to what reactions
they should make to the oral pre-
sentation. For cxample, give
directions similar to the following:
1. Agk yourself whai questions

are heing asked and answered.
2. Do not depend toe much on
memory, but write down im-
portant facts and principles
at once for future reference.
3. Try to select out the important
elements instead of trying to
write down everything said.
4. Use a systematic and orderly
scheme of taking notes. (As
a rule, the teacher should sug-
gest the scheme to be used.)
. Pupils should be asked to demon-

ke

V. Some lmitations which may develop-

in the use of the telling method are as
follows:

A. Telling may become habitual, and

© therchy, at times, replace other
more desirable and effective
forms of classroom precedure,

B. Telling may develop into a ten-
dency of the teacher to do most
of the talking in the class periods.

C. Telling may degenerate into a
tendency to make wasteful digres-
glons,

D. The telling of a teacher may re-
quire a greater degree of auditory
attention than the immature pu-
pil is able to attain, especially
when making use of the more for-
mal types of telling. Consequent-
ly, the pupil becomes passive and
naftentive in respect to the tell-
ing.

E. If the teacher’s knowledge does
extend well beyond the texthook,
the telling may develop into need-
less repetition of the fext material.

F. Oral presentations may become
unduly expanded in the process
of telling, and require more time
thar. the reading of related
material,

Mustrative Materials
Uses and Misuses -
“Just what is a silt soil like?,” asked

& member of a clasg in agriculture m

some concluding work in soils. The
teacher wonders what could this fel-
low have got frem these many lessons on
soils if all along he has not known what
a silt soil was Iike, If that is the only
hazy image the boy has, the instructor
need not be worried. The probability
is that the guery is symtomatic. Very
likely, the hoped-for instruction has
been hastened along with too little
effort to insure and make certain that
the images and concepts are clear-cut
and definite. In the case, provision
should have been made at the appropri-
ate time for ail the boys fo have “ex-
perienced” silt soil.

A pood: sample of =ilt soil should have
been provided for the class members
to see and feel and work with and com-
pate and contrast with other soil types.
Verbal deseriptions or printed deserip-
tions, pictures in the hook, or colored
maps, will not safely subsiitute; they
do supplement. Usually it is so easy
to provide the real thing, Vocational
agriculture has done exceptionally well
in dealing with realifies. The alert in-
struetor knows full well that he ean-
not safely “ecut corners” here, What
if 60 per cent of the elass do say, “I've
seen that before’ The other B0 per

“heen injured by the re-ex-
‘perience.  Maybe some of them had

“tha label wrong before, Don’t half
tesch, nor take too much for granted
g to previous expericnsing. To teach
‘legume nodules, you need to exhibit
‘some nodules. Let gtudents actually
“goo and feel the soil types, weeds, weed
“gdeds, grass seeds, grain varieties, dis-
“eased plants, insects, capillary rise of
“water, ete. Of course, this 18 not all of
agrieultural instruction. But we are
‘eonvinced that failing te provide for
“such experiencing levies a heavy toll
on effective instruction. Cheek up.
“(lesz-cut images are the sound raw
‘materials Tor good, clear thinking.
Now let us look at “superflous ex-
hibits” During & lesson on feeds, the
teacher holds up for the class to see
a jar containing some wheat. Two er-
rors: The hoys have seen wheat before,
have studied it, and doubtless have
clear ideas which they can and should
use. Also, the exhibition of the wheat
wags o hastily and poorly dene that if
the clags members did not have a clear
notion of wheat, they would never get
it from this presentation. Verbal stim-
uli will arouse the necessary ideas in
the boys’ minds, as wheat or corn or bran
or hay. For this lesson there certainly is
no need for such illustrative materials.
Tn fact, their exhibition doubtless de-
traets from good thinking by the boys.
The writer recalls a lecture on methods
in which the lecturer emphasized (falsely
over-emphasized}) such  illustrative
materials. My readers probably reeall
science lectures where the exhibition
of materials and apparatus detracted
instead of helped, because the ideas only
needed verbal stimuli to make them
‘live’. Check up. Images onee formed
are for ready use in the higher mental
process of thinking.

Two principles are here involved.
Where, as instructor, your objectiveis to
build up clear-cut 1mages and notions,
make liberal use of iliustrative mater-
ials, However, having built up such
images and notions, use them, Further
exhibits may be superflous because they
detract —Selected. '

Agricultural Bulletins

Beckeeping in the Clover Region.
October, 1932, {Farmers’ Bulletin
1215F.) -
Transferring Bees to Modern Hives.
Revised November, 1932, (Farmers’
Bultetin 961.)

Care and Management of Dairy Cows.
Revised June, 1932, (Farmers’ Bul-
letin 1470.)

Milk-quality Improvement, Program
for 4-H Dairy Clubs. 1932. (Miscel-
laneous Publication 146.)

A Milk-quality Improvement Pro-
gram for Fxtension Workers. 1932,
(Miscellaneous Publication 148.)

Farm Poultry Ralsing, Revised
February, 1932, (Farmers’ Pulletin
1524.)

Feeding Chickens. Revised 1932.
{Farmers’ Bulletin 1541F.)
Swine Production. September, 1952,
{Farmers’ Bulletin 1437F.)
The Horse Bots and Their Control.
Revised September, 1932, (Farmers'

T 11.2%. A .

May, 1032, (Farmers’ Bulletin 954.)

Farm Sheep Raising for Beginners.
Revised November, 1932, (Farmers’
Bulletin 840F.)

Raising Sheep on Temporary Pas-
tures. Revised April, 1932. (Farmers’
Bulletin 1181.}

Market Classes and Grades of Year-
ling Beef, 1932. {Agricultural Circu-
lar 208.)

Insect Enemies of the Cotton Plant.
1932, (Farmers’ Bulletin 1688.)

High-grade Alfalfa Hay: Methods of
Producing, Baling, and Loading for
Market. Revised October, 1932,
(Farmers’ Bulletin 1539F.)

How to Grow an Aere of Potatoes,
Revised May, 1932, (Farmers’ Bul-
letin 1190.)

Preparation of Cabbage for Market.
Revised January, 1932, ° (Farmers’
Bulletin 1423.)

The Pritchard Tomato. 1932, (Agri-

culture Circular 243.)

Bean Diseases and Their Control.
1632. (Farmers’ Bulletin 1692.)

Grape Propagation, Pruning, and
Training, . Reviged February, 1932.
(Farmers’ Bulletin 471.) :

Black Pit of Pecan and Some Insects
Causing it. 1932. (Agriculture Cireu-
lar 234.) - '

Injury to Peach Trees by Gipsy-Moth
Larvae, 1932. (Agrieulture Circular
235.)

Rose Dissases, their Cause and Con-
trol. Revised March, 1932, (Farmers’
Bulletin 1547.)

Cooperative Marketing Makes Steady
Growth, 1932. (Federal Farm Board
Bulletin 8.)

Cooperative Marketing of Farm
Produets, the Story of American Farm-
ers’ Marketing Organizations. 1932,
(Federal Farm Board, Bulletin 10.)

Seed Marketing Hints for the Farmer.
Slightly revised March, 1932, (Farm-
ers’ Bulletin 1232.) ‘

Roadside Markets. Revised Septem-
ber, 1932, (Agriculture Department
Leaflet 68.)

The Use of a Diary for Farm Ac-
counts. Revised 1932, (Farmers’ Bul-
letin 782F )

Protection of Log Chabins Rustic
Work, and Unseasoned Wood from In-
jurious Insects, Revised 1932. (Farm-
ers’ Bulletin 1582F.)

Growing Christmas Holly on the
Farm. 1932, (Farmers’ DBuiletin
1693.)

What Veterinary Services
Should the Teacher of Agri-
culture Supply?

H. WELCH, D, V, M,
Department of Veberinary Sciences,
Montana State College

NCE in a while it seems best to call

attention to the ever present proh-
lem of animal diseases, and the extent
to which the Smith-Hughes instruetor
should concern himself with them. It
goes without saying that the stock
owner will get free service if possible.
If the Smith-Hughes man wishes to
vaceinate calves, treat milk fover cases,
and do first-aid work generally, free of
any expense to the owner, as a matter
of “service” to the eommunity, that is

I L
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pense, such aggistance is greatly ap-
preciated by the stock owner.

In localities served by a veterinarian,
however, considerable judgment miust
be exercised. Too much free service,
even in small matters, will finally force
the veterinarian ou$ of practice, and
the stock owner will eventually lose
mare from the complete loss of expert
aid than he will save by the “free
service” route. ‘Where the Smith-
Hughes instructor makes a practice of
doing “first-aid” work, he must at all
times exercise judgment in this service.
Any of us ean assist another motorist to
change a tire or wire up a broken spring,
but in complicated ignition trouble,
we offer a tow to the nearest garape,
and let the expert mechanic get his
knuckles gkinned and take the regpon-
sibality and grief.

In problems involving the loss of
several animals, unless the cause is oh-
vious, as in lupine poisoning of sheep
or bloat in cattle, the only logical
course for the Smith-Hughes man to
follow is to frankly admit his inex-
perience, and to advise calling expert
veterinary aid at once. The owner will
probably urge an investigation anyway,
suggesting postmortems, sending mate-
rial o the college laboratory, etc. If
the instructor yields to his persuaston,
he at once asmimes a definite responsi-
bility, and generally involves- the lah-
oratory in a similar responsibility, If
no diagnosis can be made, as is too often
the case, and losses continue, the stock
owner is disgusted, his resentment ig
directed: at the Smith-Hughes man and
at the college, and he later consults a
veterinarian. What's the use? The
scheol nurse doesn’t try to fix up Johnny
who comes to schoo! with a high fever
and a sore threat. She quarantines
him and ealls a doctor, avoiding re-
gponsibility, and getting the best of
serviee for Johnny, which after all is
the most important thing,

When o veferinarian is called, the
stock owner has had the best service,
and has no kick coming on the outcome.
If the Smith-Hughes instructor will
content himself with turning in fire.
alarms in case of real fire, instead of
forming a one-man bucket brigade and
trying o handle all fires himself, the
property damage will be less in the end,
—Montana Monthly Bulletin,

“All of us remember teachers—only
a few of them-—who towered above the
cominon levels. They had that inde-
finable something we call personality.
They knew what was in the text—and
a lot more. They are the ones who
make of us what we are. Onec of these
stands out elearly in my mind after
the Iapse of 45 years. He was the master
of one of the rural schools of Towa. He
cornmanded respect by what he was.
A few months before his trek acrous
the border, it was my happy privilege
to meet him again and express what his
life and teaching had meant to me. The
old light showed again in his kindly
eve as he expressed satisfaction in
knowing he had helped someone. . »
—T., F. Morris, Master Farmer, Iowa.
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Supervised Practice

Monthly Project Practice Records

H. H. GIBSON, Oregon State College

EVERAL varia-
tiong of supers
vised practice red
cordg forms have
appeared  recently
in Agricultural Ed-
wcation and other
publications, In
Oregon the month-
ly project practicc
record forms have
. proved most useful
of any we have
tried. This is true
especially for amimal projects, where
many of the operations and practices
are being repeated by the pupils from
day to day and month to month. A
copy of the form in use for poultry is
presented here. Similar forms are
lise Tor other animal enterprises. After
using these records for a year, they
have now been adopted for inclusion mn
loose-leaf form in the project book. A
few usges of the monthly project prac-
tice records are given here:

1. They provide, for both students
and: teacher, a systematic means of
checking up on project activities and
results during the progress of the pro-
ject, in econtrast to the too common
procedure of waiting until the project
has been completed before making an
analysis of results and related practices.
Thus, project problems, difficutties, and
mistakes are discovered in the early
stages of project work, brought before
the entire elass for study and discus-
sion, and in time to make changes and
corrections in project practice before
the projects are completed. For m-
stance, the writer recalls obhserving a
clags where the poulfry project Pupﬂs
were reporting on items 17 and 18 in the
practice record {number of hens died;
diseases and deaths resuléing from each
disease.) The average annual death
loss for pouttry flocks in Oregon is 12.8
per cent, while the death loss may vary
from 3 to 30 per cent. In the project
cases reported, death losses varied from
almost mone to 10 per cent for the
month. The repori and discussion on
prevention and control practices con-
sumed one double period and earried
over into others. Consultation and
diagnosis by the college velerinarian
was involved in the report of one pro-
jeet pupil.

H. H. Gibson

In another ingtance, an entire double
period centered around a report, study,
and discussion of item 7. The propor-
tion of serateh to mash in the poultry
rations varied from almost a complete
serateh ration to almost a complete

mash ration. Feed cost, egy yields, low
RS Frlata) nF Ao ptn wrern fantars feol—

college station was experimenting with
an all-scrateh ration with some very
interesting results as compared with the
more common mash-seratch ration.

2. The monthly project practice
recards greatly stimulate the student’s
interest in project planning. The boy
goon comes to see elearly how project
planning is not somethinig to be done
i a half-hearted manner and then for-
gotten. These monthiy practice records
just naturally involve a review and
eriticism of the original project plans;
they cause the hoy to see the weak
points in them, and create Interest in
making necessary changes in plans.

This constant checking-up on project
practices and results from month to
month helps the boy to realize that
careful, thoughtful planning determines
satisfactory project results. In time
then, he comes to look upon project
plamming as an individual necessity in
the suceess of hig project and not some-
thing imposed by the teacher as a re-
quirement, _

- 3. The monthly project practice
records and related study are also valu-
able aids to the teacher in preject su-
pervision. First of all, they serve to
test and meagure his efficiency in pro-
jeet supervision. This continuous re-

MONTHLY PROJECT PRACTICE RECORD IN EGG PRODUCTION

Project Project
Name of Pupil started_— 19 completed 19
ITEMS Septermber | October | November December

1. Average size of flock.............

2. Average number hens.............

3, Average number pullets..........

. Total egg production. ............

5. Average egg production per day. ..

4
5
6. Average per cent egg produetion. .
7. Pounds feed fed:

2. 8eratch. . ...l

3. 8kimmilk...............0

4 Greenfeed. ...........oon
8. Amount and kinds of feed pur-

chagsed.......... . . o i

9, Feed cost per dozen..............

10. Total man hours................

11. Hours pupil's labor. . ............

12. Total number chickens culled, .. ."

13. Number pullets culled............

14, Number heng eulled. ... .........

, Total number died, . ............

et
o2

16. Number pullets died.............
17. Numher hens died. ...

18, Digeases and number deaths result-

ing from each disease...........

19. Diseases lowering production. . ...
90. Litter; times removed, where dis-

posedof.... ...l
21. Droppings; times removed, where

disposedof .. ......... ... ‘

92. Where eggs marketed. ...........

23. Per cent of eges classed as (1) extras
oY grata ot

“and review of project results and
sfices makes him consclous of any
ronounced weakness in his project
“gipervision program. Hence, for both
“ihe student and teacher, problems and
eaknesses discovered in class are soon
“veflected in bebler project supervision
‘oni the pupil’s home farm.

- "Many teachers, the country over, are
‘making use of weekly and monthly
round-ups”, especially for the study
f project results and practices. Ob-
servations show that time is frequently
ywasted in these “round-ups” because
‘of unergapized and haphazard pro-
pedures followed, 1t is believed that
monthly practice records will help to
systematize these projeet “round-up”
periods. .

Financial Advice

C. M. Hatland, Instructor in
Vocational Agriculture,
Walnut, Illinois

WE ARE teachers part of the time,
and it seems that we are advisers

most of the time. Some things 1 find good
to know about each student are: Is
father's credit good at the bank? Is
student on rented, or owned farm? If
on a rented farm, is the father a short
or long-tenure farmer? Try to find
out previous experiences and successes.
Iz father or mother interested in school
work? What is eapacity or capability
of student? Is he interested in agri-
. culture? Is he over-willing and one
who takes on everything but seldom
does well? Is student slow and does
he respond to encouragement and help?
Too often we promotfe quanity of
work and not quality. We must,
therefore, follow up our teaching with
individual advice. When any of our
projects have stood the test of the
finaneial crisis over a number of years
without a bankruptey, we can be com-
plimented. 1 know that one year’s ex-
perience with some beef calves gave
me a lesson in financial eredit, After we
had the calves on the farm, the banker
said the father’s eredit on three calves
was no good. I had to sign the notes.
Strange as it is, poor eredit and poor
projects are associated. Those three
calves were the poorest fed and brought
the lowest price of all our beef calves
that year, Sinee then I talk to the
bankers first and not afterwards.
Those three calf projects were a failure
to me because I did not teach and advise
individually. T had numbers in mind.

Project Accounting
(Taken from the 1932 Annual Cenference
Report of Xdaho)

Some of the reasons for errors and
omissions in project suminaries are due
to: (1) incomplete project records, (2)
failure to make summary immediatety
after the project is completed, (3) lack
of knowledge as to what should be in-
cluded in the summary, (4) careless-
ness in checking accuracy of entries,
(5) errors made in re-copying eom-
pleted summaries, {6) a misunderstand-
ing by the teachers as to how certain
types of records should be summarized,
and {7) lack of organization in making
and checking: the summary.

e cnytra me e Jracia fean mris P orans co

structions for making project sum-
maries for all of the major enterprizes
were prepared prior to the meetings.
These lists were congidered, discussed,
and revised by the group as a whole.
In revising the lists, many of the prob-
lems and difficulties in project account-
ing were brought to light.

No definite decision was reached as
to the best method for using the check
lists, but as least three methods were
suggested. Fach of these methods will
be used by a part of the teachers this
sehool year, and the merits of each will
be determined, The methods sug-
gested were: .

1. Give cheek list to boy when he starts
to make the summary.

2.Let boy attempt a first copy of his
summary, and then give him the
list as a guide for determining the ae-
curacy and completeness of his work.

3. Give completed summary, together
with ligt, to some other boy to eheck.

It was further sugpested that the
teachers use the lists as a guide for
making a eheck on the final copy of the
summary,

A copy of part of one of the check
lists referred to follows. It is possible
that a complete set of the 10 check
lists may be secured by writing Mr.
Wm. Kerr, Director of Vocational Edu-
eation, Boise, Idaho, .

[The editor realizes that there is
mateh variation in project record books
and that a check list, to be meaning-
Jul, must be in terms of the record book
and summary form used. However,
this check list should be suggestive in
working out check lists for your sum-
maries. ]

CHECEK LIST OR LAYING HEN
PROJECT SUMMARIES

1. Are all dates correet?

2.Does “Kind and Size of Project”
show number of pullets, number of
hens, and breed?

3. Does the “Total Yield” indicate the
number of eggs actually produced?

4. Does “Shrinkage or Loss” show num-
ber of puilets and number of hens
that died or were lost otherwise?
Also epps lost and roosters lost (if
any in project)? ‘

5. Does “Sales and Receipts” show the
number of dozens of eggs sold and
total value? Does it also show
separately the number and value of
pullets, hens, and roosters sold?-

6. Does “Produets Consumed at Home”
show separately the number and
value of pullets, hens, and roosters
used? Also dozens and value of eggs
used?

7.Does  “Closing Inventory” show

 separately the number and value of
original pullets, hens, and roosters
on. hand at close of project? Does
it show the number of pounds and
value of each kind of feed on hand
that has been charged? Does it in-
clude equipment shown in “Degin-
ning Inventory” or under “Addi-
ticnal Investment” still on hand at
clogse of project?

8.Does “Total Yield” check with
“Shrmksge or Loss,” “Sales,” “Prod-

ucts- Consumed at Home,” and
“Closing - Inventory”?
9, Has the “Total Credits” column

hanrn addead snvrant]r?
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loss—have you marked out the right
word and used a plug or minus sign?
11. Has labor been divided into feed-
ing, fixing equipment, cleaning house,

treating for pests, culling, and
marketing ?

12. Are all labor eolumns added cor-
rectly ?

13/ Are all multiplications in the labor
columng correct?

14. Has use of buildings been taken
care of?

15. Has “Interest on Investment” been
figured for the actual time the money
was invested? )

16. Does  “Additional Investments”
melude any stock or permanent
equipment,  purchaged after the
“Beginning Inventory” was made?
Has number and value of each kind
of stock purchased been given?

17. Does “Beginning Inventory” in-
elude sepatrately the number and
value of pullets, hens, and roosters on
hand at beginning of project? Does
# also include equipment?

18. Doeg  “Other Debits” include
separately the number of pounds and
valie of each kind of feed, range,
ete. '

19. s the “Total Project Debits” col-
umn added correctly?

20. Are all multiplieations, additions,
and divisions correctly done?

Vocational Student’s Long-
Time Program

W. H. ANDEREON,
Instrucgtor in Voeational Agriculture,
Wellington, Nevada

THE most important decision a hoy
should make when he enrolls in
voeational agriculture is, what will it
mean to me four years from now when
I complete high sehool ? It is a responsi-
bility of the teacher to help him answer
this question. The boy must be directed
to choose wisely in the beginning, in
order that he may be fairly well estab-
lished in some type of farming at the
end of four years of his high school
work, or that he should have enough
money saved or invested from his pro-
ject work to enable him to continue
his education,
An illustration of an actual case will
serve to show how this worked out.
Rabert Hall of Wellington, Nevada,
entered high schoeol in 1928 and en-
rolled in vocational agrieulture.
The following is Robert’s long-
time program:

1928-1929
Entered high -sehool; raised 1256
turkeys.

1929-1930

Raised 225 turkeys, 1 cow, and 2
sows and litter.
1930-1931
Raised 545 turkeys and 2 heifers,
1931-1932
1008 poults and 2 cows,

Rohert’s labor income from
project work was $1703 during the
first three years. The figure for
1931-1932 is not yet available, In
addition, he has built two brooder
houses 14x18 feet. Robert gradu-
ated from the Smith Valley High
School at Wellington last spring
and 12 ripw Tairlv well estahliched
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Youth Completes Studies as
Schoolmates Aid with Work

on Tragedy-Stricken Farm
EITHER the ideals nor ideas of
modern youth are to be defeated.

This wag evidenced this fall when
a class of boys in the Lynehburg, Ohio,
high school merged their working power
and snatcehed vietory from the grasp of
destruction,

During the regular farm planting.
season, Fdward Hubbard and his father
planted their erops on the 165-acre
farm that they called home.

A short time later death claimed the
father and bread-winner of the family.

The burden of operating the farm
then fell on the boy., Throughout the
summer months he arose at dawn, and
often was unable to complete his chores
until after nightfull, Reereation auto-
matically was erased from his life, and
in its place was substituted arduous
hours of kard work. .

Young Hubbard, who is president of
the Lynehburg chapter of the Future
Farmers of Ameriea, true to the tradi-
tion of that organization, didn’t com-
plain.

An sll-Ameriean boy, fired with the
inspiration of providing a livelihood for
other members of the family, he drove
forward with ail the fire and might in
his system.

A senior in high school, he quite
naturally was desirous of continuing his
studies, but when the first bell rang on
the opening day, he was still out in the
fields “ecarrying om,” just as hig father
~ might have done had fate not decreed
otherwise.

The weeks dragged on, with every
minute taken up with the management
of the farm and its attendant problems,
Frequently, during the late afternoon
and evenings, young Hubbard’s school
chums would drop in to chat with him.

Bepeatedly he expressed his desire
to complete his education, But, an-
other grim quirk of fate put in its ap-
pesrance. IHis corn had been shocked,
but had not been husked and stored in
the silo,

Finally, the matter became a matter
of discussion in the classroom at school.
Everyone wanted to help their less for-
tunate chum, when M. W. Wallace,
vocational agrieulture instructor in the
school, suggested that they all “chip
in” and help.

This met with instant approval, and
on the designated morning the group of
boys, all memhers of the . F. A. chap-
ter, spravig a surprise party at the
Hubbard home. They went mto the
fields, husked and stored away 400
bushels of corn during the day.

ally lightened, and he 38 now able to re-
turn to his studies.

So, when the class at the Lynchburg
high school files by fo receive diplomas
on graduation day, Hubbard will be
there with his chums, thankful for the
opportunity made possible for him by
those boys with whom he hecame as-
sociated 1n his school and e¢lub work.

And, so again, the slogan of the F.

F. A, that of “leadership, thrift, schol- -

arship, and farming ability,” has rung
the bell.

Why an F. F. A, Chapter?

1. Meets a demand and opportunity

offered in no better place in vo-
cational program.
2. Affords opportunity for develop-

ment and testing cooperative
ahility, leadership, initjative, and
responsibility.

3. Gives place for a little fun in vo-
cational program that may be en-
tirely lacking or may dominate the
entire program unless some such
provision is made for it.

What activities should each chapter
engage in? This will depend on local
situations, an teachers, and their teach-
ing progran,

In planning F. F, A. activities, we
must keep the boys’ desires, needs, and
development in mind, and the program
will vary with the t{ype of boys in the
organization as well as the type 'of
teacher in charge.

In the main, F. F. A, activities should
provide for:

1. Clean, whole-hearted fun.

2. Training in group conduct.

3. Development of a feeling of obli-
gation toward others and the
observance of rights of others.

4. Creation. of respeet and honor
for work.

5. Encouraging of thrift, moderate
living, and a deeper appreciation
of real values.

6. Atmosphere and philesophy that
will resulf, in the boy's feeling a
deeper appreciation of his home
and his responsibilities at home,
along with a desire for improve-
ment.

7. Broader understanding of agri-
culture and itg prohlems, of life

~and its problems.

What are some things advisers can do
to bring these about?

1. Provide for regular meetings and
meeting place, with least possible
interference with the boys’ other

work and activities, at least once :

a, month,

2. Put boys forward and in the
harness of responsibilities and
keep themselves in the back-

Honoring Friends of Future
Farmers — Oklahoma Future
Farmers Show Appreciation

R D. Maltby, Southern Regional

Agent, writes as follows about
distriet F. F. A, banquets, held in Ok-
lashoma honoring representatives in
Congress: '

“T have had the pleasure of attend-
ing two banquets during the past two
nights honoring representatives in Con-
gress from Oklahoma. These banquets
are fostered by the State Assoeiation of
the Future Farmers of America, and
those representatives in Congress who
were active in the support of recent
legislation were awarded the honorary
state key.

“The banguet represents, usuaily,
the departments within the congression-
al digtriet, from which representatives
of chapters come to some central point.
The program has consisted of an open-
ing and eloging ceremony by one of
the local chapters, aims and aceomplish-
ments of a chapter by one of the re-
porters, a short talk by a father of one
of the boys, a preseniation speech by

a representative of the state associa- -

tion, and an acceptance speech by the
reciplent of the honor. This program,
of course, was interspersed by musie.
The philosophy lying back of the ban-
quet program was to give the hoys—the
Future Farmers—an opportunity to
demonstrate their ability to serve in
leadership work and, at the same time,
to give the representative a cross-sec-
tion yiew of the program in voeational
eduecation in agriculture.

“These banquets have been excep~
tichally fine, and, I believe, have been
a real expression of appreciation by
teachers and boys for the help these
representatives gave the program last
spring. They have also the other value
of enlightening the representative on
the program in vocational education.
Included as guests at the banquets were
other men of prominence and leaders
both in the state and local communities.

“I might also say that the hanquets
have been sponsored largely by the
district organizations of the Future
Farmers chapters which in this case
are about as represented by the same
areas as the congressional distriets. I
am calling this to your attention be-
cauge I am satigfied that Okdahoma will
experience no trouhle whatsoever by
their representatives n Congress in re-
gard to future legislation.”—Texas
News Letter.

Sanger chapter, California, has pur-
chased a Duroc boar fo head up the

A Chapter in Massachusetts
THE Essex F. F. A. Chapter, at the
; Essex County Agricultural School,
Hathorne, Massachusetts, has a list of
worthwhile, profit-making activities to
“its credit that not only place money in
“the chapter treasnry, but are good busi-
“ness training for the members. Below
Care listed a few of these activities:

. The chapter operates a gasoline
“stand, the members selling gasoline to

Knowing that many chapters are in-
terested in making money, the edifor
has attempted to bring together on this
page some of the many ways usod in
various parts of the country. Your
chapter should find a suggedtion here.

—HRditer.

More money was made this year than
for several years.
A short play was given by each agri-

“gtudents and instructors at reduced
iprices, thus reducing the gas and oil
xpenses of the boys who travel from
:their homes to the schsol, and placing
cmoney in the chapter fressury. The
itotal gas and oil sales last year were
1,107,

“The chapter also operates a read-
side' stand from which farm products
‘are sold. 'This gives the boys an op-
“porfunity to sell some of their own prod-
ucts at good prices. The sales at the
tand last year totaled $2.376.

Another sales project is the selling
“of fee cream during the noon hour. The
“total profits from ice cream sales last
ear were $206.

At the Hssex County Fair every year
he: Tissex Chapter operates a fruit
tand, This gives the boys a good
hance to advertise the F. F. A. and
¢ make a good profit for their organi-
ation,

~Another money-making activity of
he chapter is the operation of a check
Toom for the Alumni Dance, This gives
the alumni a chance to help out the
finarices of the F. F. A,

From Old Virginia

;-_N October 28, the Whaleyville Fu-

" ture Farmers gave their annual
Intnstrel, assisted by the teachers. An
old-fashioned square dance was held in
the gymnasium after the minstrel. Due

9 the so-called depression, admission to
2 h‘?. mmnstrel was put at two adults for
5¢, and three children for 25c. Adults
1d children were all charged 10c ad-
ussion {or the dance, whether danc-
hg ornot. The instructor and some of
Ae: farmers led off -the first set in the

Gasoline Stand Operated by the Essex (Massachusells) Chapler

entture clags, interspersed with songs
and jokes. The audience was loud in
their encores, indicating the boys had
put on some of the best acting In the
seven years the minstrels have been
given,

The Dickinson Memorial Chapter is
renting an acre of land for the purpose
of raising money to help finance the
F. F. A, Chapter. -

Some businesses may be feeling the de-
pression hut not the Amherst, F. F, A,
Store. The bhoys have adopted the
slogan, “Small Stock and Quick Turn-
overs.,” They are evidently living up to

-the slogan because they report sross

sales well over $100, with a net profit
of approximately $35. All sales are
for cash, By stocking a small amount
of goods, they are able to keep their
nventory down, and at the same time
check up on the articles that move
the best. The store handles candy, pen-
cils, paper, and notebooks.

With only $1.20 in the bank at the

127

Ways in which Chapters Make Money

beginning of the year the initial stoek
was purchased on the credit. The
store was able to pay this bill in less
thar 30 days, and save a 2 per cent
digeount,

The chief activity at present in the
Apple Grove Chapter is the work being
done on a play, “Safety First,” a com-
edy in three acts. The proceeds are to go
to the local chapter,

From West Virginia

AWest Virginia report states that the

boys in the West Milford chapter
sold $20 worth of plants from their hot
bed last spring. They alse made two-
ounece packages of copper sulphate, and
sold them for 8 cents wholesale and
10 cents retail,

California Chapters

Fortunsa has a novel method of mak-
ing i possible for members to pay their
dollar dues. The Future Farmers are
permitted to bring in produce which
is hought by the school eafeteria. This
makes it possible for many boys to

- eoniribute their ghare, otherwise hard

to obtain.

Upper Lake students wanted enough
money to take several boys to the South
San Franeisco Tivestock show. They
didn’t say “We ecant.” Instead the
chapter staged a carnival, made shoot-
ing gallery, “hit the cats” “halloon
bust” and candy booths in the shop, and
cleared a good profit,

Foothall games spell profits for the
Busanville chapter, which sells soft
drinks, hamburgers, and hot dogs dur-
ing the grid contests . .. A thrift hank
has been started and deposits made. |

Coluss students voted to include the
magazine in the chapter dues and to
give a 25-cent dance to help pay into the
treasury. Hlection of a “Miss Future
Farmer” to be crowned by President
Forrest Beckley the night of the dance,
was also voted.

Susanville chapter is one of many
which conducts candy sales at the
school and & food sales booth at ath-
letic contests.

Cooperation works both ways at
Hamilton City. Members of the chap-
ter prune a grape vineyard and in re-
turn get cuttings which are set out in
the school nursery and taken home the
following year. For proning another




128

fruit orchard the boys get young trees,
geeds, and strawberry plants.

Point Arens students are another
group with. ideas for raiging money for
the chapter treasury. The boys held
a grape sale for this purpose.

“Candy and peanub stand doing a
fine business,” reports the Ceres
chapter.

Purchasge of a hammer mill to grind

foed for livestoek and poultry has been
authorized by the Anderson chapter
. The annual Future Farmer ball
grossed $110 and is expected to net the
treasury about $40. .
. Qaving of about 15 per cent in feed
costs has been effected by Lodi mem-
bers who bought three tons of barley
from one of the Future Farmers and
had it rolled and distributed to project
operators. The chapter has a treasury
balance of $170, and expects to add
$195 by the sale of “hot dogs” at foot-
ball games,

Back to good times. . . Orland chaps-
ter put on a 25-cend dinner at the an-
nual Colusa-Glenn county dairy day,
and made money doing it.

Paying Delegates’ Expenses

OE Clarkesville, Georgia, F. F. A
1 Chapter, which has membership
of 40 farm boys, is clearing $2 each week
from the sale of candy, This candy 18
bought fresh from the salesmen by a
committee of two boys appointed by
the adviger. The profit is put into the
F. F. A, treasury Lo pay the expenses
of delegates to the state convention,

North Dakota

DAVID Tloyd  Chapter, TaMoure,

raised  $18 for their treasury
through a popeorn stand Tun at the
fair. The machine was secured from
our local confectionary on comunision.
The Future Farmers had a hooth af
the fair, showing some of the activities
of the department.

Montana Chapter Makes
Turkey Bozxes '

HE Gallatin chapter, Bozeman,

. Montana, has been able to swell
ite tregsury by making turkey boxes
for the local cooperative shipping as-
sociation and by acting as ushers at
the county fair. These two activities
usnally refurn $20 net to the local group.

Why an F. F. A, Chapter?

(Continued from page 126}

5. Ipsist that officers learn their

ritual and use it at all meetingg.

4, Follow qualifieations set up in

Manual. :

5. Try to have all second-year boys

qualify for second degree.

8. Hold Green Hand and Fufure
Farmer initiation once a year.
7. Use correct parliamentary pro-

cedure at meetings.

9. Honor the F. F. A. pin by wear-

ing it.

9. Plan some Tecreation, and ob-
tain facilities for it.

10. Assign boys topies for talks along
lines of thought desired to de-
velop.

11. Above -all, don’t be an adviser
in; wotds but in deeds and ex-

P, LR

Give Them a Chance
(Winning Speech in Public
Speaking Contest in
Kansas City)

(OQontinued from page 119)

was his condition that he searcely
noticed when bankrupteies on the farm
inereased 470 per cent. The farmer
had reached the limit of endurance with
such o system, but he himself was much
to blame.

Many did not vote in local elections;
shey showed no interest when direction
was needed at every turn. An anti-
quated tax system was to be their
downfall, and yet they did not act.
Tocal bonds and general expansion met
with their approval, when they were
already overburdened and when good
judgment meant retrenchment. They

gimply thought to claim a future that -

was not their own, It did not work,
and it never will:

Agricultural corporations in 1922
paid state and local taxes to the extent
of 65 per cent of their profits—much
more than for any other industry.
Whalesale trade paid 16 per cent, and
manufacturers less than 14 per cent.
The disparity was crushing. The chief
cause for this diserimination was that
farmers taxes were levied upon Teal
estate and personal property, which
cannot. be hidden from the assessor nor
removed to another tax jurisdiction.

The improvements on the farms were
sporadie, few, and widely separated.

-The general trend of the farmer’s con-

dition wai down,  His struggle to carry
oni was heroic. The more thrifty of hig
kind hung tenaciously on; his surpius
was consumed, hig capital dissipated;
demands from outside sources became
more urgent. His eredit left him; his
market failed him; the heavens with-
held the rain: he was down. Then the
Red Cross! The experience was new,
and it was bitter, ‘

After all has been said and done and
from whatever angle it may be ap-
proached, it is evident that farmers
are America’s longést depressed, most
unfairly taxed, and most poverty rid-
den group. :

Regardless of these facts since the
stock market crash of 29, ezars and po-
tentates of industry have nodded i the
farmers directions” They have recog-
nized the faet that his is not merely
an industry por a business, but it is
fundamentally a publie servige in the
national nterest; that his welfare is a
matter of national comcern calling for
wise and deliberate policies from every
lawmsaking body in the land. This
recognition, sir, can but have meant
that the world then knew that all in-
dustry must languish until thirty-one
million farmers find themselves again,
But relief could not be immediate.
Thousands were veb to go to the eify.
They tired of the high cost of eity life
and hecatne weary, tramping sidewalks
for work that did not exist. They
turned back; they are coming now while
we speak. Millions have already ar-
rived. They oceupy the land again.

The facts are no longer in doubt,
The farmer is not overtaxed so much

Public opinion is crystallized in the
farmer's favor, and state legislatures
are properly addressing themsgelves to
the task of relief. Legislatures need
our cooperation and support in this
national cause, for mational prosperity
must have its rebirth, not under the
domain of city factories, amidst the
roar and grind of industrial life, but it
must be born out on the land among
the lowing kine and spring lambs, and
be ushered into life by the horny handed
sons of toil. The great army marching
back to the land 18 coming, purged of
old ideas and conscious of the facy that
they have much less to live on than
formerly, but that they have just as
much as ever to live for. They now
Imow that the real values of life are
still gound and unshaken, that, although
the market declined and prices wenf
down, not one acre lost its fertility,
and that the depression has not lowered
the value of a single friendship. It has
cost them gome of the things they cre-
ated, but it has robbed them of none
of their power to create. They eome
schooled in the fires that try men’s
gouls, bringing a new faith in God and
a new courage to the soil. Give this
army 2 chance to rebuild us,

Future Farmer Song Now
Available

GTTAIL the F. F. A.)” the Future
Farmer of America prize song,
selected at the fourth convention by
means of & nation-wide contest is now
available in sheet music form.

Original words have been materially
revised by W. A. Ross, National Ex-
ccutive Secretary of the organiza-
tion, so that the song now expresses the
aims and ideals of the Fufure Farmers
who sing it, The original music as written
by Ralph Sarager has not been altered.

The song is copyrighted by the F. F,

A., but may be purchased from the
French-Bray Printing Company, Homer
Building, Washington, D. C. The price
is 15 gents per copy or $1.50 per dozen,
Words and chorus follow:

“HAIL 'THE F, F. A”

1.8ing! Oh sing a song of action!
Sing the song of F. F. A.!
Hail! Oh hail the Future Farmers,
Learners of the better way.
With our faith in agriculture
And our love of country life,
We will work together daily,
One in purpose, free from strife.
Chorus
Let the cities rise in splendor,
Let the factory workers toil.
We're the lads who turn the furrow
And our faith is in the soil.
We are building, ever building,
For a brighter farming day,
Future leaders of a nation,
Hzil!: Oh hail, the F. F. A,

2. Sing! Oh sing a song of service!
Sing the song of F. F. Al ’
Hail! Oh hail the Future Farmers
T.eaders trained to point the way.
Living, learning, earning, SErVing

With a heart and vision true,

In our work and recreation,

We are helping others too.

Sing! Oh sing & song of progress
Sing the song of F. F. A, -
Haill Oh hail the Future Farmers.
Builders of a better day.

By our study, thrift and labor,
With our pride in work well done,

o




