Dr. Ted Ward, Consultant Ag Ed

Nebraska, conferring

with fomer state officer Dale Grosback,

B. E. Gingrey, Nebraska Director of
program administration. [Photo cou

Dir, of Ag. Ed., Lincoln, Nebraska)

Ag. Ed., working on
rtesy B, E. Gingroy,

Reviewing merican Farmer Candidate's records and applications: (L
E, Gingrey, Duane Chamberlain, Dr. Ted Ward {standing}, Dave Mg
Richard Mills. [Photo courtesy B. E. Gingrey, Dir. of Ag. Ed., Lincaln; Ny
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The Oklahoma State Supervisory Staff, Teacher Educaters and Officars.
Vo-Ag Teachers Association meet at a refreat to plan the annual: conf
and jointly solve other problems which may be identified. [Photo Court
Shell, FFA Exec. Sec., OK) . -

Robert McBride, NYATA, Vice President, Region IV, Kenton, Ohio;: prgs*ai
NVATA awards to illinois Association Vocational Agriculture Teachers”.s'
winners. {L fo R) Allen Diefz, Sycamore, IL, "Sound OFf FOFHAQ"'-%" l‘;_rf
Michael Nordstrom, Roanoke, IL, "Outstanding Young Member"; Jo_hl_'l_ Eed
zor, Roanoke, IL "Agribusiness Career Exploration”. {Phote courtesy J_° s
derson, Asso. Exec, Dir,, 1AVAT, IL)
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-Farm Ag. Students A Goal of Competency Based Education
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(s:uhsc;u:ihog: 310 surface_m.?il, $20 air r:;if l:;:leg:; JAS?ER 'S' ; LEE Mississipp!
COVER PHOTOS . Studeat subscriptions’ in greups [one ad- MISS{SSIPP’ State 39762 —
< ues, Single copies and back bams, Georgia, i

ny Dechant, President of the National Farmers

unity For Professional Development

t1JRA]. EDUCATION — Serving The - Union.

: Those attending the convention in Dallas will parti-
‘committee planning the program for the cipate directly in the policy and program decision making
Vol a2 ; cation Division and the three affiliated process for AVA, Agricultural Education Division, NVATA,
olume 5| Numbe ' ' : . be held during the 1978 AVA Convention, AATEA and:NASAE. I urge those in attendance to parti-
N < : Diallas. James Christiansen, Chairperson cipate in the AVA House of Delegates meeting on Wednes-
' Planming Committee, and members of day morning, December 6, in the business meeting of the
+e7to be complimented for the interesting Agricultural Education Division on Tuesday morning, De-
porary Bag; P__rqgram that has be_enl planned. It affords cember 5, and the business meetings of NVATA,.A‘ATEA
sachers; supervisors, administrators and teacher and NASAE scheduled throughout the convention. Our
ple opportunity to grow professionally  professional organizations are what we desire them to be.
articipation in the program of the Agricul-  Fach of us has an opportunity to shape these organizations
on: Division, National Vocational Agricultural through active and constructive participation during the

siation, the American Association of Teacher convention.

Members of the Agricultural Education Division should
‘participate widely and actively in the total AVA Conven-
i"indicates that formal sessions of the Agri- tion program. We grow professionally from activities of the
Division begin on Friday, December 1 Agricultural Education Division, however, we must parti-
nial Agricultural Education Research Meeting cipate in other programs and activities during the conven-
ssion on agricultural education in Texas. tion. Our goal should be that of learning from and sharing
for teachers — The Teacher Weekender —  our ideas with others in vocational education. -
The Dallas Convention will be productive if, by our
ers are Reagan Brown, Secretary of Agriculture, participation, we make it so. See you in Dallas!

Walter Jeske, U.S. Department of Agricul- ... ]J. Robert Warmbrod, Vice-President, AVA, Agricul-
tural Education Division
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i0:30 a.m. - 12:00 — AYA General Session

. NVATA Board of Directors 1:00 - 1:45 p.m, — Weekender Special: "The
Invidivdual Can Be Effective , . .

2:00 - 3:15 p.m. — Joint AATEA-NASAE Gen-
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9:00 - 11:00 p.m. — NVATA Resolutions Com-
mittee Meeting
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7:00 - 8:30 a.m. — NVATA Breakfast for Agri-
cultural Educators and Spouses

8:30 - 9:00 a.m. ~ Agricultural Education Di-
vision Resolutions Committee Meeting

9:00 - 1$:30 am. — AVYA Regional Business
Meetings

1:15 - 3:16 p.m. — Agricultural Education Di-
vision General Session

3:30 - 5:30 p.m. — Agricultural Education Di-
vision Standing Committes Meetings

6:30 - 8:00 p.m. — NVATA Past Officers' Din-
ner and Meeting

7:00 - .... p.m. — AYA Theme Sessions
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7:00-9:30 a.m. — NASAE Breakfast and Busi-
ness Meeting

7:30 - 9:30 a.m, — NYATA Awards Breakfast
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1:00 - 2:30 p.m. — AATEA Executive Commit-
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§:00 - 2:30 p.m. — NYATA General Business
Session
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3:00 - 5:00 p.m. — Agricultural Education Di-
vision Policy Committee Meeting

5:00 - 5:45 p.m. — Final Meeting 1977-78
NYATA Board of Directors Meeting

6:00 - 7:00 p.m. -— First Meeting 1978-79
Board of Directors Meeting

8:00 - .... p.m. — AVA Entertainment /SHIP
Program '

WEDNESDAY, DECEMBER &
9:00 a.m. - 12:00—AVA Assembly of Delegates
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James P. Key

When we be

] . gin to discuss t
Immec_hately the question is e
you will tell me what the go

basis of effe i :

. ctive teachin

r;used, “Effective for whai?” %

ing i . als and obijecti '

Ing 1s atte . Jectives are t

if g%he teacr}?}:] tng t‘;ff"clCc_c,mphsh, then perhaps 1 carl: ie‘i{laaCh—

itaproving | g 18 elfective and even venture su welyou
g its effectiveness. 'm not sure we all Egesuons f}(:r

ree on the

goals and objecti
. wves for our H A
business programs. vocatlonaTI agriculture/agri-

I hear some - p A LICTING GOALS?
me of us i o
should be to develop Saying our overall goals and objectives

. the total indivi ;

a . vidual, wit]
eﬁéf‘;ifﬁm’ skills, a broad background of’ag;i?uﬁmdi i
On the otsz;r}?: gdaﬁt)};lreciation of agriculture as al\liz)’ OIfl'cl)y;L
- n ear some of : tfe,

and ob us sayin

with 05 j:ccjtfl"’es Sh_ould be to develop g cir?l;z;irau goals
5peciﬁp Ic agricultural skills and knowledge f worker,
o c a_glrlcultural occupation and str ge for a very
at specific occupation ong desire to enter
If you say these t ' ‘
patible, T would hona wo overall
| ever, both goals are
with many different

goals are mutually i
ht.o agree—for a single prog?ggamfclzka
ighly laudable and can be de'fendeci
o, et Iinrdgu_ments, from laws to needs of the
of youn aak: How 0 we resolve the conflict? The goal
gram, in my opinion, should be to set by youg(:}in:

teacher(s), in .
1eris), I consultation with i
admlnlstratlon, and state staf s adVISOI‘y COmmittee,

guidelines and national , keeping in mind federal
: standards. Th _Ledera,
robabl b e most e
Elass:s gnge };ut on the specific needs of the szﬁge}; a:lS'ShOUId
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DECEMBER — Professional: '
S. I ' .
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fen gfn iiﬁmgﬁg zilnd the total individual ggp??)?l}f:
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Cebrional - L(; (}nts, to isolated grouping, back .ty
arithmeﬁc, tn rom thf: basics. of readi’ng i
ol basics} ']?ha widely diversified curriculum}
the 1 rea]i-st' (;:efor(?, I feel the combinatiorjl
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ok agri_busmvo-ag talklng about teaching studerrr:t'
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attitude ¢ work. hard, do their
thal;n;r;%ur;zv:iocomﬁetencxes and skills as Iong]:)aesSt‘,rh?:'1
pat pecupat irr;. any en}ployers have said these I
et fportant things we can teach a student
gt b CICI)' _E‘ture‘ employee. So, if we attempt to
b e est Cm ination of these approaches based: o
siudent an ommunity needs, we should com
goals and objectives. - =

writin
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approa

3

th
ina: chﬁt of well th.ought out goals and objective
pecitic terms which will help us determine when

are accomplished, is
instruction.—FEd. ’ a most valuable basis for

~— Summer O it §§
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Planning, In-Service chuca’rica::,p ?5:::‘2:-'
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— International Agricultural Education —

Filling the World's Breadbasket

AUGUST — The O
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SEPTEMBER AN
— ew School Year —
tunities Uniim?fedear Oppor-
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THE AGRICULTURE EDUCATION MAGAZINE

by
Sidney J. Long
Vocational Agriculture Teacher
Robert Lee, TX

teaching is efficiently imparting usable kno'wl-
nyone can teach, but not all are effective,
attained by constantly striving to enhance
Ttis a combination of teacher traits that
loped.. The degree of development is depen-
ividual, his or her desires, talents, and
ciiveness is similar to maturity in that it can
mipr e throughout lile or it can stop at any
ching experience should improve effective-
nany times it 1s exchanged for a “Status

at actually deteriorates effectiveness.

FNJOYMENT

ective teacher, one must enjoy the teaching

: jr_o'u annot gain satisfaction from seeing your
), you need to take another look at your
i have disappointments and become dis-

but these are quickly forgotten when one

r girls achieves some measure of success.

e thrilled by. that “poor” student in aca-
surpassed all other students in some vocational

it reqired three or four years to find that “one

ks or she could be “tops” in? Granted, teaching is
est paid job, but the catisfaction of being a part of
th can be one of the most rewarding profes-

es. Enjoyment in teaching, therefore, has to

irst bases of effective teaching.

YARIETY

ing is similar to eating, n that the method of
ing the food creates an appetite. The same fried food
‘becomes distasteful. To lecture the same way
y, throughout the year becomes dull and uninterest-
ve teaching means fo use the most desirable
available to convey knowledge to your students. The
g, variety is the spice of life,” may hold some truth
plied to teaching methods. Some subjects are better
ht by lecture, some by films, slides, overhead, hands-on,
ed, groups, and/or a combination of these. The
dvanced students to assist slower learners is sometimes
¢ teaching aid.

IMDIVIDUAL NEEDS

ave you ever had two students exactly alike? If the
ver is mo, then you probably realize that each student has
or heér own sét of needs. These needs may be due to
tal ability, home environment, sex, color, moral stan-
ds, ‘attitude, desires, and physical ability. In order to get
same subject matter over to a group of students, you

ave to present the material in different ways to make

¢ material digestable for each student. Tsn’t it better to try

Sidne-J. Long

and recognize individual needs and plan on using the most
effective methods of teaching to meet these needs? Recogni-
tion of individual student needs puts the effective teacher on
a one-to-one relationship with each member of the class, and
the time and concern you show for each student will be
rewarded by generating a faster and more effective learning
process. Sometimes a word of praise and sincere recognition
of progress will be the key ingredient necessary to ignite the
Jearning fire in a student. Some students need to be chal-
lenged, others need to think that the teacher doubts their
ability. Each is different. Each has different stimuli for
learning. We must find the right start button to push and
then be sure that there is enough fuel to complete the job.

PREPARATION

 An effective teacher is always prepared for the day’s
schedule. He also always has an alternative teaching plan
arranged for unplanned ituations. Those unplanned situa-
tions sometimes Jead to discipline problems. Keep the stu-
dents busy, because a busy student is a learning student. The
key to successful teaching is careful preparation, keeping the
student interested in the subject, and keeping them busy
working on their assignment.

ATTITUDE

Another important factor for effective teaching is stu-
dent attitude toward each other, the teacher, and the mate-
rial being taught. The ideal situation has the teacher bestow-
ing knowledge of a subject that is interesting to the student
in a classroom where all students are comfortable with each
other. Unfortunately this does not exist all of the time.
Teachers must motivate the student toward a learning atmo-
sphere. This includes discipline, variety of teaching methods,
class participation, and thought stimulation. When the stu-
dents’ attitude is geared toward learning, an effective teach-
ing situation is accomplished. Interest may be created by
employing any or all of the known teaching methods and aids

available to the teacher.
DISCIPLINE

Effective teaching is also based upen proper discipline.

A teacher must maintain discipline within his or her own

class, and not leave discipline up to the principal. Certainly

there are forms of discipline that require assistance from

administrators; however, most common problems should be
(Concluded on page 102)
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CONTINUED ~ ZFFECTIVE TEACHING? MANY BASES

solved by the teacher. So yOu can’t use the board! There are
i Just as many effective alternates available, if thought js
applied to the situation, If you can adjust your discipline of
‘ of work he likes, a
ay have found one

by
Maurice P. Hartfg‘ﬁ .
; n
Director of Coopemtwe' ucatio
Rut er;EThe State University of New [ersey
¢ New Brunswick, NJ

Vi vorld Dictionary defines mulcgu I?;
N oss, and 50 on, spread on the gr .
2 _II:IQSS,t evaporation of water from soil,
P vt d the growth of weeds. We have
o retMtime or another that we do not

i bl Oriescience, math or history; we teach
ire a.:tlrlri notion one step further and enter-
i aJmth’at we do not teach at all.

#3

Maurice P. Hartley
Do as T say,

not as I do,” should
ar cut and the teacher, Thig

type of respect, of
us by the master teacher,

People is an attitude that
> Students. We must be dedi
believe in what we are do
and live our lives as an

We have witfless'ed the gc;unxi ii?;;iu;tetizgciﬂi ;;Ltﬁg ;Il';fj
: . list does not grow  classroom entht:lmra;sltlli(é?tllllgé . zfe;ther SubjeCtS. e ?xittirj
o '".Ie hc;t::;lll:gir: ;sl'e Bt oy gfslcl:g:;‘;ogge};:;t because they failed t()f mozgfjst; Sltqlr:enl; ust uI
3 gl':.e:::iillli?: POfenfi?lsejo;egl.sz;:!‘ i:!:z dents. No one wil% dff:n;;f ;;?V;f:-i:ih?ngeg husias b; but |
ing, sincerely care for our stu ; y n:: gfeic;‘e:::ywl;e: ;zi-ee;ghers P hope ots, Mo one will den)
example for our students,

vironment that is eonducive , ability to motivate others.
: ite an en !

: m.anf muleh, don't teach!
IN SUMMARY

. After considering
. RESPECT

S THE EFFECTIVE TEACHER .

‘ i v i h, they
7 : imini d responsi- ‘o ic, vital beings. As such,
the pre-mentioned characteristics av-does this idea diminish the role an espus to Students are living, dynam
play a role in effective teaching, one should realize th 2 ¢ator. On the contrary. It encourag
Respect is a very sought after commodity by all teachers, are many other factors to consider. Each teachey has ¢ept :
Respect is grown similar to a crop. It roust be Planted, individual ajds that enhance
watered, fertilized, cultivated, and

finally harvested, Trust,
so-called “know everything attityde”
nts in obtaining respect from your
$ based upon honesty, self discipline,
a sincere interest i Your students,
Produce long lasting respect, Some
mit to a student that you do not know

on results in a Joss of respect from thag

iller’s terms, they
3 In Dollard’s and Mz : h
: . already motivated. 1 d effective teach-
. : teaching. I are ; he successful an v
wed vigor the baﬂsfotfhmcfe'z)tsltV ?mportant of already want Somelzh? gl] Zdvantage of this very basic fact }? £
; ly one of the m Lo that I know take fu : he level and the
eaching is not only or Ifare; it is  ers . ise, they key in on the
ns from the standpoint of ?‘i?a;g; ted;nical life. Intuitively or o(;he?:l:t,ativaytiony They understand what
e . . tuden . .
roperly understood, one © du*ectloél Otf \t:rl:nisuand plan lessons accordingly. d loarning
. e It farmer, the large commercial the Sh}f elii e teachers remember that growth an ¢ gent to
m. If everyone believed: that ‘expects the au"n:i s ly the basic principles = E echv: though the rate will vary from stu ! of
s about teaching, then g icular, to knoV\{ and app yt control, crop rota- are continuous, djust assignments to the student’s leve "
of us must continue to.1m ire ;- planting, cultivation, pes e to ;xpect such  student. They adjus thev structure activities thé}t permi
) control, and so on, We haf\;‘? ic:rllltl knowledge and  maturity. Ff urthefﬂ;"rz’n . 1i¥elike tasks through which some
o H t insutnce . erform reiev
ause we realize tha roperty, = one to perfs rod. ' .
e e Ty oy _ TmoneYs PIoperty personal gain may b‘i re?llilze was regarded as identical _Wit.h
oods for a hungry world. the extent to For many years hear ugisitioﬂ of knowledge and skills is
cople seem to realize, howevel‘;il and learning,  knowing, Certainly tl . acig not enough. A more recent and
: . e X ieati
rficial knowledge of human grol\;\its in lost oppor-  involved, but that ?imilew is that learning is the mod1flcf_"t10n
classrooms from day to day, res lities, discourage-  increasingly accepted v through interaction with the environ-
wasted potentials, warped persor!-’x‘t (1) k::ow anatorny  of behavior that cormes nessgof a teacher may be measured
failure, We et tllle Suzlgemrlxd on it. We expect  ment. Thu;; ]';he t;ff?i(;:}i:éestudent knows, but in terms of what
: ives depe L much by wha
siology because human Rigt les of ation, de- not so : is known,
/210 es of preserv 5 ith what 1s . g
‘experts to laPPIY p;énrcllllz)mage mint because hu- the S%J}?en;eg?sze‘: bee keeper, through ex;&;&nence;riecﬁtt;;ln
nd natural resour d d no less € t people. Over ex
) . . eman r bees, not peop
es depend on it. Obviously we S?}f‘ilti lives of young  that bees make h.oneyhif\?e. less is taken the next year. The
Ives' as educators ent'rusted wi therefore, to review  results in a StarV(IiIlg ; firids that too much nitrogen ferti-
nd women. 1 considt?r . ?f Va%xqe’h I believe: the effec- novice home glar e;;ed results in as much crop loss as too
R ber of the Tinciples whicl : o- lizer impI‘OPerY .ap 3
o lies in E;le development of our human r nﬂe, More care is taken thereaftel‘-_ : be good teachers,
cher applies ' Many individuals, sincerely ‘desm?g to ]?only o learn,
: . k after wee
. 1 organized lectures wee . t scores
PRINCIPLES OF LEARNING i ?}flglf;hw;ior c%ass discipline, absentc‘aesim; atf:;cll?izgtesother&
; e that in Tough poot ¢l ; ation is no '
ng theorists Dollard and Miller Z{gl;le present:  that disemination _of mffﬁ:;ming and human ecology out-
ear learning to occur, four e'lements 311: student must applying the principles Oenvironment conducive to growth,
tident must want something; 2c)1 something; and, lined above, create an
p . t must do ?
-Ssomething; 3) the studen

the learning Process. E
to develop his own abilities t

students. True respect j
moral character, and
These attributes will
teachers feel that 1o ad
the answer to a questi
student, This ig not t
one man to know ajl

FEED F ORMULATION MANUAL, sidering the ys
by T. B. Keith and John P. Baker. The followin

c of this manual,

ts for the manual are :aya
g phases of applied nutrition able from the publisher for 50 cents e
Danville, Illinojs: The Interstate Prin. are covered in the manual:

. 1. val btained f th imat i f th
ters and Publishers, Inc., 1976, Second chernica? l;‘;sal;sifme T fhe proximate  copies of the m
Edition, 93 pages, $2.50,

teacher much time and add learni
2. Data from
This paperhack manval is designed to

exXperiments designed to forcement for the student.
evaluate g feedstuff, nutrient
ald students and individuals in the study
of ration formulatj

, Or ration, The authors are from

3, Feeding guides for evaluating  the Idaho and Unjvers )

contribution of 5 feed tively, thus Iending geographical variety

tion, Various Prob moting the optimum effic; the manual’s exercises. b

nutrition terms, and ance of the anjma] being fed, The manual shoul
basic principles of lives The manyal contain
cluded, The exercises c feed formulation includ

for individual grading
instructor so desires,

chemical composition,
tenance and feed requj

Nine literature referen
for use in solving the

problem exercises.
However, most departme

nts should already
. PoOssess many of the references so the cost

Answer shee

toncerning
the application of
tock feeding are in-
an be easily torn oy

assignments if the

§ 35 problems in
ing such topics ag
digestibi]ity, main-
rements, costs and

Tation formulation studies at the introd
tory level, Teachers may find it useful a
personal reference or text for
formulation,.

€8s are suggested

, and deveioping ratj

i iety of educationalrtgols, plant
e B o it thn théls nse:z;ttshtaé zléialclifsu}z‘ :}?2:;};1:,1 acﬁit?vaizzect]i(ve participation, mind mulch,
tables are provided to aid i “workirig the g;iiii;ﬁn%ofnﬁméfon{;unﬁy College effective teacher begins with what the studen
of such should pnot Prevent one from cop. exercises, Lexington, N.C.
! 102

406
and reap a bountiful harvest. 7
‘of the experience.

103




eventually i
teaching,

. 4 %FLEC? LEARNING AC
. IES, Once the objectives have

agriculture curricu-
. o effective teaching.

John D. Todd d-EtermmEd’ appropriate leary o

Teacher Education ties must he

lected ing 3¢ g is: the directing of
o s selected. Severa) 7. “ias in such a way that
University of Tennessee Wli! }n.ﬂuenc_e the selection of I ;S' occur. The vocattors
Knoworle. o a_c:tlc\intzes. Foremost of these s th G ..C.hcr.'as director o e

identified, These tasks and . ;éZZtifPedrf?rmance .O'f the learne - ;S et “pertant
follow: suggestions ‘ed in the objectives, Oy ve feaching. It is important
YWI. M BE F,O M E  ACQUAINTED .
ITH STUDENTE BEING

\ination be made of
“fors and traits which
AT Ty . .
PAUGHT. This has often been d N i O.f e
scribed as ] : .o e ussions with state direc-
nowing the situation.” N
Teachers should know the back o e
learning abilities and prior e; eg:'oundj e T
i | . e
of the students to he taught, E kr?;l:\:s-s teacher-trainer institu-
e}cllge of tl'us information will expedite
the planning process for teaching and

of factors seemed to
eing basic to successful
St:e st:leclsatipn of learning activities neceg :
Ty to brin . - _
¥ g abﬂut the des:red Changes Should not be Interpreted to mean

in students’ atti i . -
i staden ; Sa(:tltu de,fbeiavwr, and per- l‘cthe teacher will not have ap impo
© ome of this information UNCton in the learni
; mn 3
co;ﬂd be obtained as vocationa] agri- teacher should play a dfm}i)mces .

CWiture teachers perform the task of Sclecting, p fanning, direminnant.m .
Is)x;gerwsmg II:he occupational experience uating the learnin:g activitigs all}(‘ih
rams i . ' |

b SAUHING, Vepy 11 motivating and sustaininye |
ie?;at:}?icher:? can perform effectively in will be greatly determinedn};;gthlq
ng { i i s imaginat,
g situation without prioy plan. €' imagination, ingenuity and k

ning. Such a plan should ; y :
include the 08¢ of the learning proc
hecessary components needed by teach- °1¢ are man ctvites
or learning amo

ars n o .
s in directing the learning process,
plan will ture students.

The components for a usable

var - i
y among teachers but most plans classroom discus
contain - objectives, demcmstrations,

'é'l'd_'of agricultural
ncerned that students

background and competen
learners,

Not all of the learn; ;
should be performed 1'? ntl}l:eg C?th
or schoo] laboratory. Neitheg -
they be conducted primarily
teacher-centered approach  but
1nclude student-centered actjy 2
are relevant to the Situatio

John D, Todd

iI‘eachmg vocational agriculture in-
volves many tasks. One of these tasks

is dlrectin.g the learning process of spy.
dents. This is a task that is

com
all teachers, v

The essenc i '
teacher requires that sofneOfefI;f);Itlgba
exper}ded in directing the Pprocess of’
learning among students. This involyves
much more than making routine class-
room presentations according to the
stereotyped role of a teacher, The pro

cess of Jearning among vocational Ef) r'-
culture students extends beyond %hl-
classroom, and involves ma ;

which challenge the best ff
committed to teaching.e o facilins

litte To facilitate
:fflectwe programs of vocationa] agri-
t ;;1 ture, it 15 imperative that some
ought be given to lmproving teachin
performance, ¢

~ What is involve
ing performance?
be to analyze the

REPARATION
ful, effective, teacher
uate pre-service preparation
of instruction ncluded in
“agriculture curriculum.
ourses expand and up-date
n in this area. On-the-job
1 is an important factor to be
As teachers realize their
cting learning, they become
s to priorities in material to
ited: A properly planned teach-
tile with calendar is necessary
maintaining these priorities.

3

Y activities appro
ng vocational ag
Teacher presents;
sions, supervised
learning individualized

d in improving teach.-
The first step would

should
process of teaching

ING DESIRED

G. W. Hamby
District Supervisor
Agricultural Education
Southwest Missour:

aids, references, and student activities
should be prepared for each Iesson
taught. In the vocational agriculture
curriculum’ there.are several areas of
learning activities — classroom, S.0.E.,
FTA, agricultural shop, greenhouse, etc.
A proper balance should be maintained
and a constant evaluation should be
made to assure that balance.

COMMUNICATION

From observations of teachers, it is
apparent that some individuals possess-
ing the best of preparation still are inef-
fective teachers. One reason for this is
that there is no communication be-
tween the student and the teacher.
Communication is both verbal and non-
verbal, it is listening as well as speaking,
it is the transfer of ideas and attitudes
between student and teacher. Students
react positively to teachers who exhibit
sincerity and enthusiasm about what
they are teaching. Student success Is
enhanced by the expectations that a
teacher subtly conveys to the class in
conversation and mannerisms as surely
as by written ohjectives. There is no set
of rules to follow whereby communica-
tion will be achieved. Each teacher

sson plans with appropriate  must be critical of his or her approach effective teacher.

CHANGES

and attitude in achieving the desired
response toward learning from the
students.

MOTIVATION

Motivation of students cannot be
overlooked if desired learning is to take
place. Desirable motivation is an open-
ness to new ideas. Effective teachers
help create this openness within the
students. Every student will not be
highly motivated in every area of in-
struction. A well-integrated and bal-
anced program of instruction will help
open new avenues of interest and con-
cern for most students.

INDIVIDUAL SUCCESS

A successful teacher is able to effec-
tively work with students, parents, other
teachers, administrators and commu-
nity leaders. However, to evaluate the
effectiveness of his or her teaching, the
teacher must consider the individual
student. Has the teaching directed the
learning of each student so that desired
changes have been achieved? Has each
student felt some measure of success in
achieving goals? Has the student been
able to set challenges to be met on 2
continuing basis? As a teacher evaluates
the learning that has taken place in the
students, the teacher is forced to evalu-
ate the effectiveness of his or her teach-
ing. A critical, honest evaluation can
help any teacher become a better, more

$o4
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: . dapted
to local situations and sh | be e i
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strictional program.

e responstbility of the person
this learning process to
1se the most appropriate and
‘methods and  techniques -to
‘learning. Rapport must be
ped “and maintained with stu-
To ‘maximize learning in some
s, resources must be utilized
xtend beyond the classroom. To
nplhish these conditions for learning,
tiorial teacher must use the knowl-
ge and skills acquired through teacher
ation and further developed and
ied ‘through years of teaching ex-
ces: and supplemented with occu-
al expertise in the field of agri-

recognition would
that result from

EVALUATE THE RESULTS.
is” the final stage and often the
eglected one in the teaching pro-
N many cases, the only form of
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Uation used is a writien or per-
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formance test with a “grade” given to
the learner indicating the degree of
mastery of the subject content or de-
velopment of a skill. Such an evaliation
does not assess the value of all facets of
learning. T'o what extent did the stu-
dents put into practice the knowledge
and skills learned? How well did they
perform when later placed in an actual
situation? 'What was the employment or
success record of those taught at two,
five, or ten year intervals after entering
the world of work. These are concerns
which should also be considered when
evaluating the results from teaching. |

Not only should the results of the
learning process be evaluated, but an
evaluation should be made of the
adequacy and appropriateness of the
facilities and resources used in teach-
ing, The purpose of evaluating these
components would be to bring about
changes and modifications for improv-

ing conditions contributing to a more
effective learning process.

CONCLUSION

The identified tasks are necessary
for effectively directing the learning
process among vocational agriculture
students. Suggestions given for perform-
ing these tasks warrant careful con-
sideration for improving teaching per-
formance. Some of the suggestions may
need modifying before being adaptable
to certain situations. Improvement in
teaching performance should be a pri-
ority for each vocational agriculture
teacher. The results will be manifested
in the quality of performance of those
entering the world of work in the field
of agriculture. This should be sufficient
reason to motivate each vocational
agriculture teacher to make the neces-
sary changes for improving teaching

performance, ‘00
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: . an attitude of :
to be proud. of which

re—




nancial decisions about the farm, including

il be grown on various parcels, final approval

pesticide recommendations and machinery

.'m'odity markets are regularly studied and the

by . inakes “hedges” and sells on contract. Qrop

Nelson 1. Thorp ; udied and purchased. Loans are acquired frox'n

Former Agriculture Teach the name of the FFA Chapter (approxi-

Catlin, 11, v 600 in'production loans are taken out each year).

and ' ' _ the class analyzes the records and determines how

Burton E. Swanson 1 utilizing labor and capital at the end of
Teacher Education

University of Iilinois

CHINFRY MAINTENANCE

- yearused farm equipment is purchased rather
ih farm sales or local machinery dealers. The
Burton E.)S“.rar':son al Machinery class repairs, rebuilds, and paints
- §'to the chapter’s line of farm implements, In

machinery operation and adjustment are studied
and students get direct “hands-on” experience work-
. “chapter’s machinery. In addition to repairing
EXPANSION - . apter’s: machinery, students also help set up new
at for local dealers, The Welding class also has a
achinery repair and metal fabrication. The Multi-

, Both in terms of change from largel . .
th : Y oney making t . .
yPe of student serva. Ir? Such is the cage with the Catlig gro(;:fmucatmnal objee

the majority of agriculture |

red and ¢
States

By renting smaj] Pareels of land jn and around

that are too sma]l f ; :

or the | : :
by most farmers (ie., l:ssa:}?;nfafgl implements bei_n'g. nigines class does tune-up work, engine overhaul
deparfment was able to acres), the agricultar ble:shooting on the chapter’s equipment.
acres m 1977, M xpand from 1 acre in 1964 - '
the chapter S-e ndi(;ft plots are rented on a 50.50 hasis
an itemized g each landlord (including the st;h

REAL LIFE PROBLEMS

staternen i - . .
€xpenses and receipts.t at the end of the year showir daintaining, repairing and overhauling farm equip-

Last year on|
Y three out of 7 N
culture program lived of 75 students in the agri- L
?;'amfu?ns an active pr::l::;i?: i ho\.yever. the sch%ol : i ible for the FFA chapter to pay all of these costs, without
af Ts wol eectve * sﬂ‘den*sqg”c“"_“re Program MACHINERY : the'school for any financial help. In short, the school

employers. The success of this p the community and vides real life problems {and situations) that stu-

the fact ¢ program : . .
perience ll;::gt:::s classroom inSfrngﬁon ﬁs:lszsh:r :;: to solve in the classroom and shop. The solutions

active s of students revolve i : : orofi evelop, whether it be a repaired combine or a fertilizer
chool farm preogram, around an ’ iendation, are {inally applied and tested on the school

approach suggests ap alternatj

agricultyraj experience f Ve in providi : WHY?
: or non-far .o eing
4 maodel thai; appears to be increa;:i?]ﬂ?d?ntss and since it is : o teflecting back on this approach an observer might
Staite, we believe it merits closer exarginn 'mportance in this : (, ‘But why spend all this time teaching production agri-
cultural educators, ation by other agri- 1;4;1(:}1 of the inst ' ure skills to students who will never farm? Couldn’t this
01 farm, i ) and the other resources involved be better spent on non-
SMALL BEGINNINGS $ ; 54 agricultural skills?” Perhaps, but the agriculture stu-

at Catlin High School are learning economics, business
agement, many different shop skills, along with ma-

4 Inoney making project . ized. Soi . R ‘ d skills. needed in both farm and many off-farm occupa-
eacher demonstrate to the. - ‘ : B s _PrObatily more important, however, is the fact that the
community that they can ( 01:: farm is theirs; they learn to take the responsibility for
eing that tasks are properly carried out and they take pride

| seeing a job well done. In the long run, these attitudes
oward work and problem solving may be one of the most
portant things that the young people at Catlin High

ool can learn. 264

N Y;e_n"lber 1978

_t_a!{es money. The profits from the farm makes it pos- -

Iy maintenance, repair and operation—basic knowledge -

Instruction in safe machinery operation is not limited o non-farm male
students. Debbie Lomax, a junior at Catlin High School has learned the
operation procedures of the chapter's self propelled combine, Here,
Thoip explains the impertance and use of a fire extinguisher. The com-
bine ; was completely rebuilt, modified and painted by the agricultural
machinery class,

5. :
Applying a pre-emergence herbicide, Here, Thorp works with Scott Smith
and Randy Seaton to double check the sprayer before applying a pre-
emergence herbicide to the corn test plots at Catlin High School. The
sprayer was designed and built by the agriculiural machinery and weld-
ing classes, with final spacing and pump pressure calibration being done
by the agricutural business management class.
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If we acce
teaching,
some components
achieve our mangd

id
James 8. McCully, Jr.,
Rexearfh. and Curriculum Specialist
Mississippi State University ted

ated purpose.
' What is the basis for effective teach-
Ing in vecational agriculture programs?
Which came first, the chicken or the

) .
egg? Of these two questions, which implied by the defin;

would you feel mo ifi
re qualified to education i :
answer? In the case of the second o

question, there is at least an even
chance that the other person wouid
agree with you. On the first question suburb
howeyar, you might discuss or argut; ' n
your }(:?ea versus his/hers for hours The
1dent1lf1cati0n of the basis for efft;ctive
teaching means different things to dif-
ferent people. In Many instances now.
as well as in the past, the most effectivé
vo-ag teacher is that teacher: {a)
whose FFA teams win the most c¢
tests, .( b) who has the most State
American Farmers, and/or
students win the most Proficiency
ﬂ_\w,a;rds. This connotation of “effec- limiti
tive™ teacher overlooks many strugglin gran
teacheljs of vocational agriculture Whg
are doing an effective job of trainin
students for occupation ;

al competency.
We are faced with evidence daily
that our agriculture/ agri-business indusj-,
try has und‘ergone many drastic changes
Since vocational agricultyre emerged in
:he early part of this century, Voca-
tilgzzhyai?gﬂfu;e programs are con- activities are a contribution to
changes. In ofder;gtcfomiij; S: tg tge (S:fJUdin{)'?nd T e s 8-
: - to uch ad- untability will caus
}et;fs;::f;ats, the definition and basis for fall if thisy is the reesuc;?ro(;m;m
cffec e tegchmg of vo-ag must also prograros, N
char Sgti; (Lree gs adapted to everchanging VocationaIA education in agricyl.
st Educa_t. 1 ture must hmi‘t itself to the teach-
(oThe B V;zgi{ Amen dmfents of ;{ng of specialized skills
1978 defin a v ional e du?a tl‘()l:l pro- nowledg(? necessary to enter
gram in preparing individuals a.dvance m agricultural occ
eyment or providing additiona} tons,
breparation (upgrading and retraining)
for a career requiring other than a
baccalaureate or advanced degree,

CONCEPTS

tional-a;

on-
and
(c) whose

ho_w to l_andscape their homes,
pair their cars, and fix leaky fau-
cets, Despite the fact that these

and
and
upa-
Over the past sixty yez};rs
more and more units of instruc-,
tion .have been added to the vo-a

curriculum. A mountain of jzf
for_'mation has been built to the
point that we are trying to' teach

The basis for effe H i

: ctive teaching i i i

The poecomes the degree to which ety e o SLCbing and nor

the produch of the program ave ve % b ucl of anything. To have

B asd to s;:}ce;::s?;tly ?.ai-er pati:n:(:?ve Pﬂ?gﬁam, the occu-
d ube or w

r hlc they are frain ed.P tons being trained milcst fif}sltd ?)l;tsid:;e

tified and then only curriculums

Pt this basis for effective
then we must restructure

of our programs to

Some nportant concepts for voca-
griculture programs which are
tion of vocationa]

(1) tVuigati;ori)lt efucation in agricul-
: or everybody. Cley-
tainly every student in a rural or
: school setting can prof.
It from vocational agriculture
brograms. The skills and knowl-
edge b.eing taught in our pro-
grams in areas such as horticyl-
ture, agricultural mechanics and
leadership training are valuable
to the future homeowner and
community leader, but in marty
cases they will not contribute to
that person’s occupational com-
Petence. We are charged with
the enrollment in our
programs to students who are
plafmmg to enter the agriculture /
agri-business industry. Under the
mandate of Congress, we cannot
afford to run “rura} industrial arts
programs” which teach students

re-

effective teaching,
students
How well da ¢t

necessary for employ.
identified occupatio
offered. It is time

nis to do a4 few ¢
tly, rather thay “to

petent level of achieveme:
(3) Vocationa] education .
ture must continue
table in order to me
of a changing agri
business indusiry,
the latest informat
dents are now bei
agr.i—business jobs than are
trained for production agricy
ture jobs. This ig 5 Ppositive:p
ample of adapting curriculy .
the current demand; of indust
y for . change
S a continuoug

The necessit
adaptation i

: ion with appi
businesspersons and b
grams must reflect these person
needs for trained workers: s

must provide u

p-lto-date traini
Employers of )

1pl today will not’
satisfied with or supportive’
providing  vyesterds

l_(efernng to the U.S. Office of Ed
cation’s regulations for the Ed
mendments of 1976, we see that ef
fective vocational instructio,
composed of five m
including: (1)

e Educationa

ajor components
: classroom instructi
laboratory, and classroom ¥
occupational wor
(4'_) remedial program:
vocational studer i2:
S, which are an integral:
part of vocational instruction, With: th

ton activities,

the preparation of
successful employmen
hese components of pres-
ent vo-ag programs meet the criterion?

oM INSTRUCTION

.ent of ‘any vocational
gram. This component
"to occupational prepa-
. For example, do you
cuch as “How does corn
fow do you grow corn?”
qwould be good for the
siderstand the biological
which a plant grows, but
cessful corn farmer, that
ustknow the practical
f ‘growing corn on a com-
Here again, our classroom
st be  specialized and
Slaced on developing occupa-
petencies, Obviously, 2
f osmosis, mitosis, and
jesis may not be necessary for
eor. If it were, the Indians
‘e died of starvation long be-

HOP AND LABORATORY
7 WORK

and laboratory work must be
apply the facts learned in the
om-in a practical manner. We do
well in the agricultural me-
drea of instruction, why can’t
mprove our laboratory work in the
eas of instruction? Laboratory
nces which closely simulate on-
b practices should be linked to
area of instruction. The FFA
“Learning by Doing,” applies

¢ application, and timberstand
jovement as it does to welding,
r maintenance or electrical wiring.

SUPERVISED EXPERIENCE
PROGRAM

upervised occupational experience
griams began as home projects de-

SCCUPATIONAL COMPETENCY . ..

signed to provide students with knowl-

learned at the school. Such programs
are still vitally important to all vo-
cational agriculture students today.
Here again, however, the supervised ex-
perience program must be linked to
developing occupational competence.
While feeding and showing a steer can
provide every student with many en-
riching activities, does it really help the
student who wants to be a forestor’s
aide or a greenhouse worker to develop
occupational competence? Every stu-
dent enrolled in vocational agriculture
should plan and implement a super-
vised experience program which is
aimed at developing those competencies
essential to entry level employment, Ad-
mittedly, the resources the student has
available may limit the scope and size
‘of his/her program, but the program,
nevertheless, must be related to a
chosen occupational goal.

REMEDIAL PROGRAMS

Remedial” programs must be inte-
grated into vocational agriculture pro-
grams in order to develop an effective
teaching program. This concept be-
comes even more important with the
continued emphasis on “mainstream-
ing” disadvantaged students into regu-
lar programs. Here the vo-ag teacher
may have to depend upon help from
outside sources, including remedial
specialists. Even if specialists are used,

must remain vocational. Remedial
teaching must still center on developing
competencies which are necessary for
the student to enter and advance In an
agricuitural occupation. If no remedial
specialists are available, the vo-ag
teacher should make use of individual-
1zed study materials to assist disadvan-

taged students to overcome their limi-

struction will always be edge and skills which could not be tations.

STUDENT ORGANIZATION

The fifth component of vocational
instruction is vocational student organi-
zation activities, In this area we can
take pride in the fact that our student
organization, Future Farmers of Amer-
ica, is the oldest, largest, and, in our
unbiased opinion, the best student
organization. We must realize, however,
that FRA activities must still be an
integral part of our teaching program
and must, therefore, teach occupational
competence, Does FFA do this? In
many cases, yes. The Farm Manage-
ment Contest is one example of an FFA
activity which develops specialized oc-
cupational skills. The Poultry Judging
Contest, on the other hand, perpetuates
skills which are no longer used in
modern pouliry operations, ‘All contests
and programs should be revised peri-
odically to stay in tune with what is
happening in the field.

In conclusion, we must face the fact
that the intent of Congress is to fund
programs of wvecational education in
agriculture which are designed to pro-
vide skills and knowledge necessary for
employment in agricultural occupations.
These occupations which our students
plan to enter must be identified and
curriculums prioritized to include the
“must know” skills and knowledge. Our
classroom instruction, laboratory activi-

as well to agricultural supplies, however, the emphasis of the teaching ties, supervised occupational experience

programs, and FFA activities must then
reflect these skills and knowledge. To
have a truly effective teaching program,
as defined by the contemporary basis—
occupational competency, we must pro-
vide students with a quality of training
which will satisfy their future employ-

ers. $o¢

—

RINCIPLES OF SEED SCIENCE
ND TECHNOLOGY, by L. O. Cope-
nd. Minneapolis, Minnesota: Burgess
Publishing Company, 1976, 362 pages,

14.95,

Principles of Seed Science and Technology
comprehensive text about seed produc-
tion. The book contains fifteen chapters and

glossary; and may be divided into three
Tecognizable and fundamental components.
Lhese components may be described as: (1)
he scientific bases of seed production, (2)
e technical aspects of producing seed, and
) the practical aspects of comumercial seed
production.

The first component, which dealt with
he biological and chemical bases of seed
broduction, is contained in the first three

o

Novembar 1978

chapters of the book. These chapters address-
ed the topics of (1) reproductive processes in
plants, (2} seed formation and development
and (3) the chemistry of seeds. These chap-
ters dealt with the theoretical scientific view-
point of seeds.

The second component covered five chap-
ters, and dealt with the technical aspects of
securing and maintaining quality seed. These
chapters dealt with seed germunation, seed
viability, seed dormancy, seed and seedling
vigor, and seed longevity and deterioration,

The third component of the book dealt
with the practical considerations of the com-
mercial seed buginess. Seven chapters were
devoted to this section of the book, Topics
covered were seed production, seed pro-
cessing and handling, seed drying, seet test-
ing, seed certification, seed marketing, and
seed legislation and law enforcement.

The book has made excellent use of draw-
ings, photographs, charts, and tables. It is
well written, and expertly authenticated with
scientific data, Bach chapter contained a
list of questions which were quite important
as a study guide for the chapter. A very
comprehensive glossary of terms followed
the chapters in the book.

The book is strongly recommended as a
text for the post secondary and college study
of seed production. Tt is not recommended
for secondary students or for the general
study of crop preduction, For vocational
classes studying the needs of the agricultural
seed industry, this book is an excellent and
invaluable reference,

Keith E, Fiscus
Dept. of Rural Development
Tennessee State University
Nashuville, Tenn.




Etfective Teaching
| with
Livestock Cooperatives

By
Thomas W. Pulfer
Farm Management Instructor
Montgomery County Joint Vocational School
: Clayton, OH
and
J. David McCracken
Teacher Educator
The Ohio State U niversity
Columbus, O

Wouldw't it be unigue to haye 3 )

thcft all members of q qc,lass would f::;?cmtii:ti::;t fr?fa:;:egtﬁ FACHLATIES
daily? W_hat would be a bepter way fo teach jf;rimz'ples of
cooperative organization than to farm andioperate a coopera-
twe? Wouldn't students enjoy instruction in swine mangge-
ment to a greater extent if they were directly z'nvolvedgin
ownership of feeder pigs on the sehool farm? Why not learn
about carcass valye by following hogs marketed b the st
dent}fo;pzmtive through the Processing plant? ¢ "

eeder pig cooperative has been in operati
Montgomery 'County JVS near Clayton, (%jhio ?21" a:h:ﬁ:
years. The primary purpose was initially to provi:de occupa-
tional experiences for students with limited opportunities It?or
livestock prqduction. Many additional educational values
have been discovered by operating the cooperative,

Thomas W. Pulfer

were housed in a barn on
built and straw bales were

each week. A feeder and w
two pens.

forced to make purchasin
upon available informatio

PROCEDURES obtain yield and grade

This project started with four p; 5 in the first

he'ts expanded to 12 pigs presently V\Ifjti two separatey i‘izdaigd
tnal‘:; taking place. The first year began with 17 students ang
the instructor. All the studens invested $10.00 to cover the
cost of purghasing the feeder pigs. The broject was started i
before: the idea of a cooperative was formulated, Teach]
materlals' about cooperatives were obtained th.rou h tflg
Cooperative Extension Service. This unit was taugh% for ::
one week period with a Board of Directors being elected at
the end of the lesson. The Board of Directors decided to
Taeet every two weeks during the course of the cooperati
venture. They had final say in all views by the
cooperative members. They then decided to ki
ttve manager. ‘The duties of the coo
set up a work schedule
worked his shift and
on the chart,

The manager developed a work schedule for the class
members, Each member was required to care for the animals
on the weekends on a rotating basis. During inclement
weather, the instructors, who were also members of :ll; '
cooperative, cared for the animals, o

The feed used in the first year was purchased from
focal eieva.tor. All the costs incurred during the project werg
charged w‘lthout interest. The elevator manager visited the
scl:mol to inspect the feeder pigs and presented-a progra
using the district salesman as a resource, The feed in)Ilsg "
paid after all the feeder pigs had been soid. e

animal health, and castration.

STUDENT REACTION

Observation of the situati

of the Farm Management C
Pprogram. In the three

perative manager were to
3 check' to see that each member
post the weights and rate-of-gain figures

pe:
B

venture by the class.-
12

Elaborate facilities were not

the schoot property, Pen
placed around the pens
e cleaned approximat
aterer were obtained for-

lation. The concrete floors wer

RELATED TEACHING UNITS
" In.struction has been much more &
¢ swine cooperative. Records were ke

. pt by all
throughout the project. Members of the cog’pera
g an marketing decisiong
la] n, After th rkes
students visited the processor to exartriihogs o carensst

data. Other areas instt
2 ‘ grad . of instru
having direct application were. those it

‘ on at the Montgomery Coting
Joint Vocational School would indicate that th‘er);ﬁ' :

fub are very enthused about the
: years of the cooperative thére has bees
only one missed feeding, no matter what ritin

(Cncluded on page 117)

Shown in the picture are th P i
loi . ree junior students at Montgomery County
Jeint Vocational School with the hogs being rafsed inga coaperatl
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ag educators, share a
“that of preparing our
their future careers. This
involved than simply the
thré or teaching a specialty
g ‘educators we are aware
ant role F.F.A. plays in
and- social development of
‘However, the area of
porisibility, decision-making
ammient i¢ often neglected or
ssized, Farm equipment deal-
itressed the importance of

J. David Crac:n'

required. The fee.d'ér._

ely:t

E ROLE.PLAYING

o APPROACH

-'the students participated in
tivity called role-playing. Each
it was given a job title such as
nanager, parts man, sales man-
wechanic and dealer. The student
xpected to perform duties asso-
ith his role, For example, the
man would be in charge of order-
{:parts for the other students,
ning an inventory and making
upplies are sufficient.

systern gave the students a taste
at'the various jobs entailed. Its
drawback was that students
did not enjoy their role could
own the shop process, and the
did not have enough time to
their competencies for their
en' job title,

BALHRSHIP SIMULATION
ne: role-playing evolved into a
Dedlership Simulation”. The purpose
‘to create the most realistic at-
sphere for students, of the everyday
rk-world, while still being in a school
g,
1 setting up a simulation for a deal-
1D, the instructor is required to
*ct dealership personnel, The stu-
ts should be familiar with all the
ositions found in a dealership and the
uties associated with each position.
I selecting the dealer, the student’s

elevant b

ecause of
memby
tive

the weather ¢

ovember 1978

Bert Spaeth
Teacher of Agricultural Mechanization
Letchworth Central School
Gainesville, NY

qualifications should include: a senior
in his second year of -agriculture me-
chanics, leadership abilities such as
F.F.A. officer, be able to keep records
and most important have a career goal
of being a dealer. :

Once the selection of the dealer is
made everything begins to fall into
place. The newly selected dealers must
be given instructions in interviewing
techniques by either yourself, or place-
ment personnel. While the dealers re-
view interviewing techniques, the re-
mainder of the class should fill out job
applications, indicating the position
they want. The dealers review the job
applications and reject all applications
not properly completed. The first in-
dividuals hired are the service man-
agers. Salaries are negotiated and duties
and responsibilities defined. The deal-
ers and service managers interview the
remaining studenis to fill positions of
sales managers, parts managers and
mechanics.

COMPETITION INVOLVED

Two dealerships are established so
that there is competition and so that
employee numbers are somewhat
realistic. Once the dealers have hired
their personnel, the Agriculture Me-
chanics shop is divided into two areas
so- that each dealer will have an
equal amount of floor space. Each
dealer is given a fictitious checking ac-
count and given a balance of $20,000-
00. They are charged rent for the
shop, fully equipped with trucking for
$1,000 per month. The local Manufac-
turers and Trader’s Trust Company
Bank provided payroll checks and
checks with the “dealership’s” name
printed on them. The dealers write let-
ters to all tractor manufacturers re-
questing literature, service manuals and
company uniforms and hats. Both In-
ternational Harvester and Ford Tractor
provide manuals, promotional literature
and order blanks so that students could
order hats and uniforms at regular
dealer cost. All business forms used in
this simulation can be purchased from

the National Farm and Power Equip-
ment Dealers Association.

The service manager and dealer work
together to make sure there is encugh
work in the shop to keep all employees
busy. They do this by contacting cus-
tomers and setting up a trucking
schedule.

The parts men are kept busy making
sure all parts are ordered, checked in
upon arrival, and all necessary supply
inventories are maintained. The sales
manager is expected to maintain pro-
motional literature racks and keep
bulletin boards seasonal in the shop.
He should also work with a local dealer
in designing an ad for local papers and
if possible help in display work at a
dealership. The mechanics are expected
to repair equipment, attend daily “ser-
vice schools” put on by the instructor
and keep accurate records of hours
worked on various proiects.

SUMMARY

It hag been interesting watching stu-
dents cope with everyday business
problems, such as customer complaints,
parts orders not complete, employer-
employee relations. The area dealers
that hire the students exposed to this
program are pleased. They feel that
the students are more time-conscious,
are more careful about their paperwork
and make all around better employees.

As an instructor, I enjoy the simula-
tion approach. The students are moti-
vated by the sense of competing with
one another, the learning experience
more closely resembles the real world,
the students are involved in decision
making responsibilities, and develop
leadership traits. Many valuable lessons
can be taught through the simulation
approach. For example, a messy, clut-
tered shop is unsafe and costly. We all
know that but how do we as educators
drive the lesson home. Again using the
simulation, I had a fellow instructor
play the role of an O.8.1L.A. inspector.
After the “dealers” received fines
amounting to several thousand dollars,
my point was made.

Using a simulated business in a shop
situation works, How well it works is
up to the creativity of the students
and the flexibility and vision you have

as an educator. SO
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Raymond . Lawing

Every professional man and woman
Must possess certain basic information
techn_lques and skillg necessary to thf;
practice of his profession, In addition
most professions require special physi:
:::]{t emotmna!, social and intellectual

aits. The primary am of teaching is
to ‘bnng about growth in the learners
to Increase knowledge, to develop skills,
and to stimulate growth in charactexi
and. personality. The teacher should be
anxious to ‘see the desired changes and
g.rowth‘ take place in the human mate-
rial with which he works, Effective
teaching i5 5 process by which the
teacher guides the learner in obtaining
the desx.red growth, In Presenting a
lesson, it becomes necessary for the
teacher to examine gelf, The question
arses, how can one examine self? 1 am
of th.e opinion that if the followin
questions are answered, the examina{%r
tion has been administered :

1. What have I taught?
- Why did I teach j¢7
- How did 1 teach it?
W_hex} did I teach it?
. Did it make 5 difference ?
- Who determined the difference?
- Suppose T had not taught it?

. WHAT TO TEACH?

1 vocational agriculture t
g shogid be directed towar(iegf‘fisil};
vocational efficiency ; hence, it i nec-
essary to determine what to ’teach In
order to determine what to teach, be
aware of the following:: j

é. ;{nm\f whom vou are teaching,

- Identify the training objectives,
3. Be_ knowledgeable of the states
guide for instruction,

4, Evalu‘ate the student’s.
experience,

\IC’)W:P-NJ\J

in
in

previous

by
Raymond (). Lawing, [r.
f.t"eacher of Agriculture
Buckingham Junior High School
Dillwyn, VA

TEACHING PLANS

I know of no better way of answering
the above, or becoming aware of them
than by the preparation of teaching,
'plar}s, whichi is an essentia] step to ef-
fective ‘teaching, Most superior teachers
use carefully prepared teaching plans
regularly, and 'any teacher can do bet-
ter work if he has a definite plan of
action to follow. Following are some

m X -
p]:f;;z; concerns for preparing teaching
1. Definite objectives can be adopted,
2. Local situations can be deter-
mined.
3. Teacher’s knowledge of the sub.
Ject matter is increased,
4. Material is presented in a logical
sequence.
. Time is saved in the classroom.

- Better student interest js pro-
moted,

h

Toward More Effective
Teaching '

PREPARATION
On the other hand, the prep"
of teaching plans requires thaq
teacheij review important technicy]
fom}ation associated with the lésg :
Job. This requires a check of ‘b
bulletins and magazines; hence,
she) can determine jf (his or h
refer.ence Library is up-to-date. co i
hensive, and applicable, s

' PRESENTATION
Finally, T believe it js necessar
apply certain techniques in prese
a lesson if our teaching is to be:
effective,
1. Have students compile notebag
2. Encotllrage students to exchange
experiences. =
3. Help students formulate quest
4. Provide for individual difference
é"'). Guide students in writing article

- Form groups or committess
students,

m

7. Utilize: visual aids available
8. Take students on educati
tours ;

9. Direct searches for materials

n:greatly committed to vo-
sriculture, the man with a
the man with 44 years of ex-
in‘the field, the man dedicated
‘of all ages who are willing to
he man who got into the action

tasks ‘and responsibilities in his

d did not stand on the out-
king in, and the man who has a
experience on about any sub-
n tell it in a way to captivate

lated to the lesson.
Display exhibits.
_ In the photo the student is re
individualized instructions, a 1
for more effective teaching, in the :'g
cultural mechanics laboratory: ¢ dp

7. Reference materials, visual aids, 10
etc. can be ready when the period :
begins.

8. All important phases of tﬁe job
can be covered

ner-—that man is Carl M. Hun-
rom Missouri.

bé ‘this is why hundreds of past
ficers from all over the United
ame to honor him at Missouri’s
niversary FFA Convention this
Officers all the way back to
e to honor Carl upon his re-
June 30, 1978, Mr, Humphrey
een active in vocational agricul-
of 44 years and State Director of
jonal Agriculture in Missouri for
s, His rapport with young people
i3 interest in their development
truly proven because Carl remem-
nearly every one of them’ by
e and location, especially those who
eld state office since he became
FFA advisor in 1948. He has the
canny ability to recognize and name
rmer state officer or one of the
1y teachers in Missouri when one
t: happens to walk into his office.
€ past officers, former and present
ociates, and others established an
gricultural scholarship program in his

by

Carl M. Humphrey

Robert I. Hayward?*

Mr. Humphrey was a student of ve-
cational agriculture at his -home town
of Maysville, Missouri, in 1928. He at-
tended the very first National FFA
Convention and became a’ charter
member as a result of attending that
first convention in Kansas City, Mis-
souri. He taught vocational agriculture
for 13 years and became a respected
leader among his fellow teachers of
vocational agriculture.

"His interest and influence among
FFA members and teachers has gone
beyond the borders of Missouri. He has
been superintendent of the FFA De-
partment of the American Royal since
1948. Here he served FFA members
and advitors from many states—from
weighing in the steers in a cold No-
vember rain, to being master of cere-
monies at the American Royal session
for FFA members. Carl is on the Kan-
sas City Committee for the National
FFA Convention,

Mr. Humphrey saw the NVATA
originate. He has attended and had an
active part in every AVA Convention,
except one, since 1946, His narme could
be found on the program of about any

Robert L. Hayward

¥Robert L. Hayward is Assistant Director,
Agricultural Education Section, State De--
partment of Education, Jefferson City,

Missouri.

national or regional conference on agri-
cultural education.

Agricultural education has experi-
enced much growth and many changes
during Mr, Humphrey’s 30 years at the
helm of Missouri's Agricultural Edu-
cation Section. Enrollment in sec-
ondary vocational agriculture classes
has grown from around 10,000 to
16,500 members. The Missouri Young
Farmer and Farm Wives Associations
started chartering local associations in
1969, These organizations, in only nine
years, have memberships of 2400
Young Farmers and 740 Young Farm
Wives. Over 40 schools have either fuli-
or half-time adult/young farmer in-
structors and approximately 100 schools
are affiliated with the Missouri Young
Farmer Association. Post secondary
programs of vocational agriculture have
been established in 10 junior and com-
munity colleges and one area vocational
technical schoel under Humphrey's di-
rection. Humphrey had a hand in the
expansion of multi-teacher departments
of vocational agriculture to the point
where single teacher departments are
becoming the exception in Missouri,

Humphrey credits part of Missouri’s
success in agricultural education with
the fact that a six member state staff
completely devoted to agricultural edu-
cation has been maintained. He says the

full-time, five-member teacher training .

staff in agricultural education at the
University of Missouri has made a valu-
able contribution.

Always active in educational organi-
zations, Mr. Humphrey served the
American Vocational Association as
vice-president representing agriculture,
1958-1961. In addition, he has served
on the membership committee, resolu-
tions committee, chairman of the con-
stitutional committee, program chair-
man for the agricultural education divi-
sion of AVA, and chairman of the
adult department of AVA. He has been
president of the Missouri Vocational
Association, vice-president of the Mis-

{Concluded on page 119}
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jass or elsewhere in the
- ¢hance meeting. If the
snice will suffice to cor-
it is probably prefer-
al type. A formal teach-

ence should be sched-
time and meeting place
sstood. Either type of con-
e followed-up by a tele-
“the student’s parents. Be
nt knows in advance that
Janning to call his parents.
nts you plan to adminis-

by
Willidm G_ Camp*
Teacher Education
Purdue University

waiting for comp
ing verbal response,
aS 113
student is given a ch
may feel compelled t
ation because his stat
mates is under attack. T

¢ - The dirg;
rection must be g completely nce-

el

ance tg
O escalate
LIS amo_ng

.. . SIMPLE CONTROL,

o it _ Once‘having determined that correc-
I lam G, Gamy tive action is required, initially try to
T spite ient
o Pite of your most conscientious

o i;)::z ;;111 lesson Preparation, getting the
lass o 011" shop 1n order, startin
of o tepthy., and all t}'le other “do’s”
Gismne ac l;?g, you will _face student
The e pro ems from time to time,
JheF “Eose of_’ Ef’us paper is to present
2 OW to's” for vocationa] agii-

ure teachers on handling those day-

to-day student-discini;
P -cisciplin
theY mevitably occur, € problems as

class long enough
outside to disiuss th

; fails to et reg
student might be placed fgm th " i

the period in the care of a
teacher with a planning period.’
an office under the supervision
counselor, administrator
school official, Never simpfy
student out of class, Place
the supervision of some
son. The key here is to avoid backi
.the_ student against a wall or tryin) .
Intiunidate him with a dicect
particularly in front of hig peers;

throw
him : un

a simple glance out i . - :
g , nod of the head, or ma husmesshke_J calm my Lehavior continues after all
him back on the right ¢ rther d )
vafuse to attend such a confer-
ge the student’;
. nce 1 . d;
back into the mainstream of the class, YOU 90 not conside eel confident about handling
3
not been paying attention, An alter any case, the student should
worthy of correct; 1
mng. Frequeni] _ classroom or shop, bej If the d; .
4 Y, astu b, being sure to pause ne direct correction w6 over a home visit in that it
(7) by a teach . h
er whose attention has and on the student’s shoulder, not in iv: the student. On the other
pencil and
di 0 be on a more friendly basis
as a discipli ;
pine problem, nor should the ~™4€S do not normally include verbally
fro h In fact, one reason most vo-ag
m the st . .
udent (7), By the same “PP'OPriate in all cases, but where the
10n of home or farm visits con-
by i :
uption of the entire class, The student responsible pe
TWO CARDINAL RULES
assistant principal is that classroom

use one . .
measureso? 11;101;-: ofh the simple contro]  2PProach; it should not includg e given at this conference
+ In the classroom, often V9X°€ Or threat and should bé cars n_lﬁ front of the class, If the
some oth ; ' '
at the troe:bgyp ¢ of bOd_Y lang}xage (5) t}tlet!tleacher displays irritation gps. chiool conference with the
e maker will suffice to get at the best he will fu d be requested. Few par-
doesn’t work . . rack. If this classr9om environmgnt and af th p :
the offerlvger’ ’tﬁ’ldlrectu?g a question to ° "(\;I.l encoura, e-o 1 may have to be flexible
- +he question should rep- *POM In a similar mann ' i
- . er. It ms our own time, If
Tesent a chance for the student to get 7OU 10 remain calm at times tlill?at ng on ¥
e
and not . ¢quest that a school admini-
teacher tinpif::ng lt1 Tlt}tlhe Pagt of the ;(:)ubz persr.?nzl msults directed j; d(-,]' perhaps a counselor, also
I8 THyno ! a e sty 5 an indivi :
ilf} iﬁhﬂh A PROBLEM e ;};as ' idual (4, (©) h
rst, be sure ¢ : tive mi . a- TP T e f unless the parent insists other-
here is a problem might be to circulate about the MORFE EXTREME, MEASURES ¢ in-school Cponference has one
dent’s legitim : . M :
ate . besid ails ¢
rectly perceived a:lcatlz]ilss 'H?y be Incor- PfJWf;Efl(l)Ir tljee?lr the problem student. A : e parent an inconvenience
¢ipine problem chmique here is to place a ay result in a more powerful
been focused
elsewhere. For in, a threateni i
- stance, a NINg or coersive w : may want to ..
student whg breaks the point fl very. off-hand man 2y, but in a take th stop ome visit by the teacher may
wiet] on his 9 anner, as though the - the student B . it all the di
; 209 quietly borrows anothey SMdent were a piece of furnic Situation, If thj n better, since it ailows is-
romm his neighh ure or as ]
ghbor should not be tre ted if you were hig big brother. Th :

" o er. ese tech. imonstrates to the student a
entire . . : .
teacher Cl?ifm bed.mterrupted by the C_Orrf;f:tlng the student. Certainly, such concern on the part of his

. andin . simnple ¢ - h)
g an explanation pie contro] techniques may not be appear to have fewer discipline
token . i
> a4 student areta}:;propnate, they will help, regain ems than other teachers is the
contro 1 ' '
o the necessity for a dis- d-as a part of the student’s super-
maydc?ge? respond with gratitude that occupational experience programs.
you didn’t embarrass him in front of his ) e Dot K
important concern before mak-
cipline referrals to the principal
ipline is a fundamental teacher re-
nsibility, The teacher who is con-

DIRECT CORRECTION
If the student is actually

. . ‘ creatin or are n. '
situation which cannot be ; g a ot empowered to carry ou

sxpected class norm guored and  may be able to prevent a student: fro;

may not require correction at all and

sistently unable to conirol his class has
either the wrong class or the wrong
profession. In other words, handle your
own discipline problems (5), At the
same time, recognize that occasional
problems will arise which you will not
be able to solve in any reasonable man-
ner, When this happens, you should
feel justified in referring the problem
student to your school administrator in
charge of student discipline (4). Hold
in mind, that when you ask for help of
this type, you may be admitting that
the problem is beyond your ability to
handle it. Obviously, this concern does
not apply to the situation where a stu-
dent becomes completely uncontrol-
lable, ie. refuses to comply with any
teacher directive (note that directive Is
used here, not request.) Or, if the stu-
dent appears to pose an immediate
physical danger to either the teacher or
another student. In such a case help
must be summoned immediately. This
is mot the normal situation, however,
and is not the subject of this paper.
Regardless of the severity of the situ-
ation, if a discipline problem requires
any action on your part more extreme
than a minor direct correction, docu-
ment it. A brief note including the
name of the student involved, date,
time, nature of the offense, and action
taken should be made every time a stu-
dent requires disciplinary action (8).
This documentation can be most help-
ful later in teacher-parent conferences.
In addition, if it becomes necessary to
refer the student to an appropriate
school administrator, a series of specific
anecdotal records will be beneficial
from two standpoints. First, it tells your
administrator that you have done your
homework—that you have actually at-
tempted to solve the discipline prob-
lem. Second, it gives the administrator
a more detailed description of the stu-
dent’s continuing behavior problem.

BRIEFLY:

1. Be sure the situation you have is
actually a discipline problem worthy
of correction.

2. Try to use a simple control tech-
nique, if possible.

3. If necessary to directly correct the
student, do so in a calm business-like
manner, Avoid shouting, sarcasm
and head-on confrontation.

4. If a student refuses to respond to
directions, remove him temporarily
from the class, keeping him under
appropriate supervision until he can
be dealt with.

5. Try either an informal or formal
teacher-pupil conference,

6. If these techniques don't get results,
request an in-school parent-teacher
conference or schedule a home visit
where the discipline problem can be
discussed.

7. Document every discipline problem
that requires action on your part,
Include the student’s name, date,
time, offense, and action taken.

8. If all else fails, refer the student to
the appropriate school administra-
tor. Include as a part of the referral
a detailed, written anecdotal record
of your attempts to work with the

student. £46¢
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:;;r; (:s r{;f}i?ln: dtlo simple control tech- enrolling in subsequent vo-ag ¢l
works.’At this or'eit gorrection usually  but your principal may reserve  tha
consider s Pom » 1t 18 important to  authority for himself. If you fell
should be nzfo ;:" cgrrect}ve action student that he is out of your class
vere than 1 oo Substantial nor se- good, and he is back the next day;:
Situation. Try sin iS&:};yto restore the have lost face with your students,
o siop whateverpg el lnc;g the student On the other hand, if the stiident
him, don’t ask him fh 1s om.g~—d1r(.3ct d(.)es respond to correction, you' i'na'y
whatever yon were’d en continue v\'rxth Stiﬂ want to have a private conference
out giving the domg before, with- with him regarding his behavior. Th
roply (3) I this fal'l] etnt 2 chance to may be either an informal or a formal
you might direns thl 5 odget results then  teacher-student conference. The info
undesiable bl 1e stu ent to S.top'the mal conference can consist of a few.
chavior again, this time (Concluded on the next page )

;l}?y( lsl)mély be ignored (4), or laughed
ot (). ‘onS@er whether correction of
sue 2 minor infraction might not cre
a greater disturbance ; ,
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3,11?}111 d:é:l the infraction itself, A teg:;chei
pet b zit €quate classroom conttro] may
etier results in terms

] of total stu-
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oy €, total conirol of his class
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here has also been constant conversation concerning the
eight and health of the hogs. At least 10 members have
lunteered to help with each weighing. Many questicns
ked by students or parents on home visits in the summer
oncerned whether the cooperative would be in operation the
ext year or not. Teaching vocational agriculture is more
fective and easier with a livestock cooperative,

To provide an experience in a livestock cooperative
doesn’t necessarily mean a feeder pig project. The class also
experienced a broiler project. The entire cost was $2.00 per
student and the amount of space needed was 8" x 6 x 4.

SUMMARY

mﬂmﬁﬁ@ EFFECTIVE TEACHING WITH LIVESTOCK COOPERATIVES

As you can see, this project was economically feasible and
required little space. This project was housed in the farm
mechanics laboratory in the spring of the year,

A small investment for each member of the cooperative
is required, yet the educational value is the same as for a

large investment. The cooperative allows instructors the
opportunity to work with livestock and requires that they

keep up-to-date. In summary, the cooperative has provided
the teachers at Montgomery County JVS the advantages and
rewards of working with a hands-on experience and has
resulted in renewed interest in the teaching profession. @@
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Relevant Ag. Education—
A Goal of
Competency Basegd Education ormants od upon. the

by : . R F.ychers of agricultural edu-

ssissipgy lene W. Leo ' ize these objectives and

Mississipp ZC llfniv;rsity for Women _ ' ' e available t‘zhilcel;

olumbus, MJ - ited ' programs

and sasure the performance

Virging “J]. Dale Obiver nplo giént. )

irginia Polytechvgg I;a}i’.‘itute and State University 5 .al.s.e d a’f%?i‘i}iai:
achsourg, VA imiplement. Ma

ailable to devise such

: fective domain is

easure, yet very impor-

& ‘competency-based ap-

mage the self-concept of

hers who may have difficulty

visible role in the class-

ord keeping and man-

ctivities are required.

téep daily tabs on stu-

Corder to detect subtle

cattle rancher,
anic, farm equip-
| mianagement, meat
vy - assistant. 'I:he
“comprehensive
rormance objectives and

St
. Lee

Délene ..
Teach ; - |
have o] v:;is obf agncul'tw&:rai education baged vocat‘iona] education ]
£en sensitive to the jm- o 18 a syste-

ort o g matic approach to e ion 1 :
}})Je:i ;ilc(;i thp;"owdmg educational ex- 'student I;)F;t:)gress is Zi;l::unog i which

at are oriented to the of | . red in terms
needs of i : . of job-required perform
ing inﬂaﬁf;inerlgan ggnculture. Spiral-  not norrn-referelzlced s?;rfg Szlndards,
P and the demand for more paring students with “oy com-
eitective use of tax dollars have further s with each other,

Increased the importance of making TASK ANALYSIS SURVEYS
the learning process more realistic and How can teachers effective] b
re]gvalnt. General community surveys curricula upon job-required stan)::iarg:S
;‘r;d't%nfognal follow-up studies have Facing this problem squarely is essential
d 1]10na y been use_d_ as bases for the U the problem of accountability is to
evelopment z.md revision of local pro. ¢ overcome. Periodic communit sur
ggiléls of agricultural education, The Vv€¥s should continue to be an in{egra;
ot di:sCthOf Suﬁl surveys and .f0110w~up part of program Planning in order for
e as reliected the positive atti-  ‘®4chers to determine general commuy-
uces of teachers at local | nity needs, and follow-up studies should

J. Dale Oliver
are expected ¢ :
fied conditions )
been developed
and adapted to
munity situation,
available, it is ne
teachers to devel
late with the tas
complished in ¢
1{1div_iduals who have teclinical-
tise in the occupational area, ay.
as v'v1th those who have exl;er
specifying  objectives, The follow
elements should be 5 part of each
ormance-based objective :

o exhibit undep:

- Objectives whicl i
can be studied, vefig
the loca) school¢
If only tagk lists
cessary for indivi
op objectives tg o
ks, This should he

onsultation with:

s of competency-based
ped  using the resuits
is procedures outweigh
e a number of ways,

evels in striv-

however. By using this approach in
agricultural education, students will
understand exactly what is expected of
them, the conditions under which they
must perform, and the standards used
to measure their -performance. They
will know that completion of the re-
quired objectives will result in success-
ful entry and advancement in employ-
ment.

In addition, individualized instruc-
tion is encouraged. Students can- have
the satisfaction of moving along at in-
dividual paces, and when additional
time is needed for successful learning
experiences, that time is available. With
the increased emphasis on providing
successful experiences for all students,
the use of competency-based education
will likely result in a lower dropout rate
in programs of agricultural education.
Students who do not measure up to the
desired standards will simply continue
to engage in the learning activities
until the necesary level of performance
is acquired. .

An outcome of emphasizing success-
ful learning experience should be more
positive attitudes toward learning. This
should result in highly motivated stu-
dents who not only know where they
are going and how they will get there,
but who are also secure in the knowl-

edge that they are learning what they
need to know. Attitudes of self-man-
agement and discipline on the parts of
students are encouraged.

Teachers and employers also benefit
from a competency-based approach to
instruction. Teachers can spend addi-
tional time concentrating on how to
teach, confident that they are teaching
the correct subject-matter content.
They can increase their effectiveness as
managers of the resources available to
students, with more time available to
individually guide students toward their
learning -objectives. Employers benefit
by receiving workers who can perform
at specified levels of proficiency, with
these levels based on actual job re-
quirements.

CAREER COMPETENT

In conclusion, the competency-based
approach should achieve a basic goal
of agricultural education; nameély, to
assist students in becoming competent
in a career-relevant hody of knowledge
and applied skills, As with any new
approach to program planning and
curriculum development, it should be
examined carefully to assess potential
effectiveness. If implemented, a con-
tinual process of evaluation and refine-
ment is essential in order to assure

continued relevance. 0@u0

1. Gond.ition(s) — the situation con
ronting  the learner.

. .Performan(:e — the exact beh:
or expected of the learner,

3. Standard - the leyel of
ficiency required of the lo n
for _acceptable performance.

Objectives which are developed

school systems do  “ORform to this approach can realisti

abile resources in Uy be used as a foundation for:pla
me to use this ap. W& Career-relevani instruction, &

asible approach is to V-TECS

;Il)ll;;gt,i Otf;z} competencies needed for oc- .
entry and advancement. [ €xamine all available research tq de- One organization that- is ma o
termine whethey task analysis surveys significant progress toward imple

1s also important for students to have
ave recently been conducted for the 76 competency-based education s th

lt}ne s:elf—confidence that comes with
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which . .
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an . . i

employment, Employer: E\if]alln:zgnenftt in iERFORMAN_CE OBJECTIVES iI:a;;C use of task analysis procedure
feel that beginn: often close look at a ilah mmportant part of the V-TEG

- ginning  workers available research re- j e

from training programs unable tznéziﬁe POrtSb andfsummanes will revea] that g ?gp?ai(;(})l;;s Wogkt'tflms 'beerfll C? Iﬁp_le-t‘?'
petently perform the tasks whi - number of task lists are currentl avail- ] Job titles in the fo owing
be accomplished, ich must al?le. A thorough review of theseyreports ?L(I:f: p it;?tnal areas relatec‘i to agricul-

Overcoming this problem is a basic g‘iﬂ 31;0 reveal that performance objec- denil'*ag giguilél&lf" Horiculture, g2

es - : ) .
ggilc agf) ncor;ap?te‘ncg-based vocational deveiopzzedasoz ti:; 51111""?)/5, have been timber harvesting pnzi’to:l u;;irc)g;lﬁ
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viding more effective e " P and knowier, (o determine the skls
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legislation for wvocational education,
and has participated in several na-
tional conferences related to education.
He has served as a member of the
National FFA Board of Directors, and
in recognition of his leadership and
service was awarded the Honorary
American Farmer Degree. He received

the V.I.P, award at the National FFA

Carl was presented a plaque in 1970
by the Missouri Electric Cooperatives
in recognition for dedicated service In
developing tomorrow’s rural leaders
through vecational agriculture and the
Future Farmers of America.

Reared on a northwest Missouri
farm, Carl was a charter member and
president of his FFA chapter. Te
earned his B.S, Degree in Agriculture
and M.Ed. Degree at the University of
Missouri where he was president of the
Agricuitural Education Club, Chancel-
lor of Alpha Zeta, vice-president of his
professional fraternity, and a member
of the livestock judging team. The

TFaculty-Alumni  Award for Distin-
guished Service was presented to Mr.
Humphrey by representatives of the
University of Missouri, Columbia. He
also holds the Award of Merit from the
College of Agriculture, University of
Missouri.

The breadth of his interest and ac-
tivities is further indicated by his lead-
ership in Phi Delta Kappa, Gamma
Sigma Delta, Kiwanis, PTA, and Boy
Scout work. He is an elder in his
church and served as chairman of the
church board. Carl is married to the
former Margaret Todd of Fayette, Mrs,
Humphrey taught music and English in
high school. They have two sons and
one grandson.

Mr. and Mrs. Humphrey manage
their 740 acre farm near Fayette. They
raise and sell registered Shorthorn
cattle. In addition to farming since his
retirement on June 30, 1978, Carl
serves on the State Young Farmer Ex-
ecutive Board for the 1978 National
Young Farmer Educational Institute.
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Problem Solving -— An effactive teaching methed brings
students and teachers close together in a real life seHing.
Ms Janess Eilers helps her throe Exeter High Schoel
students to discover and solve insect problems in the
greenhouse at Exeter, CA. (Photo courtesy of Joe Sabol,
Cal Poly, San Luis Obispo)

Taking the time — Dave DeSilva takes the tims to bo an
sffective toacher with one of his shop students at River-
dale Joint Union High Schooi, Riverdale, CA. [Phcto
courtesy of Joe Sabol, Cal Poly, San Luis Obispe}

Recognition of Effective Teaching — Joel Edwards {right] is shown &
sented with the N. M. Vocational Agricubture Teachor of the Year
by Dr. L. 5. Pope, Dean of the College of Agriculture and Home: E¢
New Maxico State University, {Photo courtesy Paul Yaughn, New M

University} :

: i i : e | AR e
Qutstanding Young Teachers — Carl Whesler {left} and Jimmy Owe
their pleasure over being selected as Outstanding Young. Teache
Mexico, The cash awards are presented by the New Mexico Farm Bireau
courtesy Paul Vaughn, New Mexico State University}

Effective teaching must include much practice time for H::e students. Th;vP??o
sylvanja State FFA Judging Contest provides the practice anﬁl mc:nl::eeusﬁ
students studying Soils and Land Judging, Both sight and touc E\us e
to make decisions in land management, (Photo courtesy photography com b
and James Mortensen, Penn. State) T




