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Professionalism:

The Thread That Runs Throy
One of the interesting features of professionalism is t};at

it has many parts. It takes the integration of these many : : ;
parts to make one person truly recognizable as a profes- ;  maintain and demonstrate many of the
ilonal'. A close examination of these parts proves rather in- By Joun Hrwrsoy, THEME stics that are associated with p;(_)fe.s—
fere's-;tmg. All members of the agricultural education pro- Editor's Note: Dr, Hillison i2 ricultural edt'lcat'ors hold membel‘"s_ llpclln
ff’sl(])g — teachers, t'eacher educators and supervisors — of A,gffculmmlEducafion at Vir al organizations. These m_ay mc'u <
should possess these important parts. J Institute and State University, g iation of Teacher Educatt_')rs‘ in Agricul-
, ' ginia 24061, i arican Vocational Association (AVA),
Dedication ‘ i n Supervisors of Agricultural Educa-
One vital part of the professional : ! . “the National Vocational Agriculture
a : : L .= .
is dedication, A dedicated individualgfécr\}itllllil:gl igu:\?;?; ' ' stion (NVATA). The following is a brief
beyond the minimum number i 7and objectives of each organization.
@ the of hours required. A dedi- . : - and ob]
cagd individual will generally be the first to arrive at work . Professional Organization ' . 1A iati
gg th; ]astdto Iealw}a:).I Thei*1 dedica&ed educator will always b ObfV:EUSIV’ the professional educator shoy Voia‘;fna hSSOC“; lofn
ready and available when needed. €I of the organizations that represent hig of: the was the result of a merger
It is difficult to think of any other way to ¢ ional Society for the Promotion of Indus-
- Commitment su;;};: ort for the grofession and the fellowship | ' the Vocationi ﬁssocia;ioz;l of t};]e Miu.ii—
e committed educator is committed to m . With group membership. Agricultural ediucaiic ince then, AVA has evolved as the only
One of the strongest commitments is to his orzilrtla}; thn}gs- nate to have three national organizations specific ation with a fulltime commitment to
sion. Occasionally, a committed individual will Hngr{) es” professional members. These are; National' Ascq . torsand institutions in providing effective
cessary to defend and explain activities of the prof b ne- Supervisors of Agricultural Education (NASAE).. s in the United States. This commit-
others. The truly committed individual will hlzwe erfSlSII}fftP Vocational Agriculture Teachers Associat ted through the mission of the AVA as es-
culty doing so. He or she will find the crucial factsol-l L and American Association of Teacher Edy oard of Directors which is “to develop
sary for such an undertaking. The committed educatoreceisli culture {AATEA). We are also most fortunate omprehensive programs of vocational edu-
work for positive change within the profession i wii ot-her national organization, American Vocatio ich individuals are developed to a level
tive way. In a posi- ation (AVA), where agricultural education cai nal performance commensurate with their in-
S ?’therl e(?cllucat(?rs in the common cause of furl the needs of society.l
tudent Centered tonal education. = th of AVA lies in the fact that it has a broad
The professional Edu.Cator always keeps in mind the rea- o bb_rship. This base includes vocational teagh—
son why we have public education. The main goal of pub- tors, teacher educators, researchers, guid-
tomonmantsmils oacpare the youns people of today to be v e et oenonn] o,
Tro 1zens. There are a lot of thin : o al -
be eliminated from public education that wouglf:ltgié:ﬁn is dedication found without commitment. The stude policies are determined by officers elected by
compromise it. Things such as equipment and textbookz tered educator is also usually a teacher of che hip. These officers are elected from 57 affili-
when eliminated would greatly weaken public education parts tend. to be combined together in professional | territorial associations with a membership of
However, a lack of students would completely eiiminaté zation activities. A public school educator represe r:1980. The activities of the association are
the need for public education. The emphasis on students thmgs to many people. The most important. 0 oals and objectives which are outlined in Arti-
must be made at the college level as well as the secondary putting together all the essential parts to make ' sociation By-Laws as amended December,

!evel. Professional educators keep the student uppermost a professional. : se objectives include:
in their mind.

gi__bﬁsh and maintain active national leadership
types of vocational and practical arts educa-
Teacher of Teachers T . icluding industrial arts and guidance services

If a plant or animal species i ; : er service to state and {ocal communities in
ta : pecies is to exist for any length of ohi i . .
time it must find a way to perpetuate itself. The same is The Cover - ing and stabilizing vocational education.

?éso. tru(cel of a profession, If the current members of the pro-. _ The cover and Stories in Pictures feature were dis t'irs'q‘:)lge:f n;ﬁmnﬂs‘t)iﬂiz fgsgvi%r Elr:e\f:égzi;;ﬁ
?SIIOH- © nat encourage new people to enter it, then cer- signed by the staff of the Learning Resource Cente licatio 1 '
E?lléloﬁ rl:; v:lltlheyentually die. True professicnals will always Vil‘g%nia P?lytechnic Institute and State Univ_élj's_:i_ nif n.n h ional ed D £ th
cou ge their more talented students to continue their The intent is to graphically portray various aspects 0 ity all the vocational education interests of the
ion and eventually enter the profession. This en- professionalism. (Courtesy of John Hillison, Virgin on through representative membership.
couragement can take many forms. It occurs more by ex- ia.) i ‘Cooperate with other nations in the further devel-
ample than any other way. . ment of vocational education and to welcome in-

National memberships.
4 :
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By H.M. SnopGrass

Editor's Note: Mr. Snodgrass is a graduate stu-
dent at Virginia Polytechnic Institute and State
University, Blacksburg, Virginia 24061,

f. To encourage the further development and improve-

- ment of all programs of education related to voca-
tional and practical arts education, including indus-
trial arts and guidance services.

g. To emphasize and encourage the promotion, im-
provement, and expansion of programs of vocational
part-time and vocational adult education.

h. To encourage the development and maintenance of
- active affiliated state and territorial vocational asso-
ciations.

i. To have and possess all the rights, powers, and priv-
ileges given to corporations by common law, to sue
and be sued, to borrow money and secure the pay-
ment of the same by notes, bonds, and mortgages
upen personal and real property, and to rent, lease,
purchase, hold, sell, and convey such personal and
real property as may be necessary and proper for the
purpose of erecting buildings, and for other proper
objects of such corporation to receive dues and dona-
tions for carrying out the objects aforesaid.?

National Association
Supervisors of Agricultural Education

The groundwork was laid for the formation of the
NASAE during the AVA Convention in 1962, The first
constitution was adopted on December 11, 1963. The mo-
tivation for organizing a national association for state
supervisors was a result of a need on the part of supervi-
sors of agricultural education to have a concerted input in-
to the operation of the Agriculture Division of the AVA.
There were 167 members of NASAE in 1980. Article IT of
the Constitution and By-Laws, as adopted in 1963 and
amended in 1966, 1969, 1973, and 1974, specifies the
general objectives of the association, as follows:

a. To provide for a better understanding of vocational
education in agriculture,

(Continued on Page 6)



The Professional Organizations For

Vocational Agricultural Educators
(Continued from Page 5)

b. To foster fellowship and understanding among mem-

bers and to serve as a medium of exchange of ideas,
philosophy, and professional materials.

c. To provide a medium for assisting in the determina-

tion of program direction, needed research, and en-
couragement of professional advancement of its
members,

d. To provide opportunity for discussing plans and poli-
cies of the U.S. Office of Education with the Director
and other staff members of the Agriculture Education
Branch. _ J

e. To keep members informed as to trends, .plans, and
policies of the American Vocational Association and
their implications for the development of vocational
education in agriculture. ‘

f. To promote professional relationships with other
agencies, organizations, and institutions concerned
with agriculture and agricultural education.

2. To represent the profession of vocational education
in agriculture whenever necessary or desirable.3

American Association of
Teacher Educators in Agriculture

The formation of a national association for agriculture
teacher educators resulted from a desire on the part of
teacher educators to play a larger role in the leadership of
the AVA. This enlarged role was to take place through
more involvement at the Agriculture Division level and ul-
timately in AVA itself. The original organizational meet-
ing was held at the AVA Convention in Chicago on
December 7-11, 1959. Article I of the AATEA Constitu-
tion and By-Laws outlines the primary objectives of the

Association as they have evolved between 1959 to 1981;
they include: '

a. To foster acquaintance, fellowship, and understand-
ing among members and to serve as a medium of ex-
change of ideas, philosophy, and professional mate-
rials toward the further development of agricultural
education as a profession.

b. To maintain and improve communication and liaison
with those responsible for other aspects of teacher
education in agriculture.

¢. To cooperate with other organizations and groups.. . .

d. To represent the profession of agricultural education
wherever and whenever it is necessary or desirable.%

Membership in AATEA was 258 in 1980, including stu-
dent memberships,

National Vocational
Agriculture Teachers Association

The first attempt to develop a national association for
vocational agriculture teachers began during the 1928
meeting of the American Vocational Association in Phila-
delphia. It was during this meeting that a group of dele-

gates composed of representativa
ganizations of vocational agricyli,
committee to develop a constitutig
on at the AVA convention in 1929
AVA convention that the first Theat
zation was officially held. The offj;
the National Association of Vacatioi
ers. The Agriculture Division of A
sion of a representative of the new 4
AVA program. The new national. Srear
continued only one more year folf

convention, S

ra inate. The deadline for submit-

aar and so [ must move to the task.
; provided me with a title, making

That Binds”, is a part of the lyrics to a
this afternoon on KCUB radio in Tuc-
s and especially the last four, as 1
to serve as an NVATA officer, | have
type of message which would appeal
n regarding professionalism and their
onis. I'm not sure that this article will
“message. Bach reader will decide that
as the decision to demonstrate profes-
fely a personal one that each agricul-
 make.
ow that have lasted in our profession
he philosophies and programs in agricul-
owever, these “survivors” do share a
they are “true” professionals who under-
of those words, “The Tie That Binds”.

It was eighteen years later before ‘ap;
arose to organize teachers of voc:
national level, In 1948, an organizationa
prepared the ground work for the for
al Vocational Agricultural Teachor
During the 1948 AVA Conventiop:..
which marked the beginning of the VA
today.’

The original objectives of the NVA'
for the Association’s activities toda
Article I of the 1948 constitution ificiy
which stated: “To investigate and a ang:
counts, purchasing advantages, or othe
ments which may be of interest to'te
tions.” This objective has since been de
day objectives of NVATA as outlined in_
Association’s constitution are as foliows:

a, To assume and maintain an activ

ship in the promotion and furthera
education, g

b. To bring together all vocational ag
through membership in a national
voted exclusively to their interest.’

c. To provide an opportunity for ag
to discuss all problems affecting agr
tion on a national level. o

d. To serve state or local organization
teachers in the solution of any probler
arise. .

e. To have and possess all the rights; power

- leges given to corporations by comm

f. To cooperate with the American Vocat
tion in furthering the cause of all voc
tion,*

Membership in the NVATA has grown Fr

mately 100 teachers present at the organizal
in 1948 to 8,453 in 1981,

1

What Others Have Said

“subject in education, professionalism
bout, discussed, preached on, lectured
ed and, ves, underestimated in its impor-
cess of the teacher and the program. Nearly
cultural teachers association newsletter has
icle defining or encouraging professional-
three years ago, this magazine had as its
ialism — That's The Name of the Game".
for the creation and continued existence of
cational Agricultural Teachers Association
omote the profession and foster prolession-

aid on this subject?
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sk myself what can I possibly add to what .

By Tom Jones

Editor's Note: Mr. Jones is currently President of
the National Vocationa] Agriculture Teachers
Assaciation. He is Vocational Agriculture
Teacher in Marana, Arizona 85238.

Dave Perey, vocational agriculture teacher in Sells, Ari-
zona, described his feelings. “Professionalism has been
defined in a great many different terms. Thinking back to
my days at the university, I don't think there was ever a
consensus between students as to what a.professional was
or is. The more I ponder the concept of the professional
and professionalism in my mind I come up with what may
be two different concepts.”

Perey further described the meaning of professional.
“The professional may be the person who has received ex-
tended education for a specific purpose, such as doctors,
lawyers, and teachers. It has also been defined as the per-
son who belongs to an organization which has guidelines
with which to police itself. The concept of professionalism,
I believe, may be somewhat different and may be more dif-
ficult to measure. Professionalism is an attitude. An atti-
tude which expresses itself as a commitment. A commit-
ment, in our case, to education, agricullure, and to a
unique way of life, a life of service.”

“A professional is a person who has pride in what he
does”, adds Robert McBride, past NVATA officer from
Ohio. “It's that pride that helps him complete the job that
must be done and make sure it's done right. And making
sure it's done right is a big part of being a professional.”

James Key, teacher educator from Oklahoma talks
about caring. “. . . professional agriculture teachers care —
care for their students in the most meaningful way. They
not only care for the agricultural knowledge taught o
they care about each student as an INDIVIDUAL. This is
the kind of caring taught by the World's Greatest Teacher.
It goes beyond the interest shown through home visits, the
demand for the best achievement from each student, the
long hours spent helping students with projects, FFA activ-
ities or all those other activities. It is concern for each in-
dividual student; to try to help them set the goals for their
lives and then develop the attitudes, skills, and knowledge
to achieve those goals. This, then, is the heart of profes-
sionalism for the ag teacher . . .”

“A professional educator will take advantage of every
means available to improve personally and professional-
ly”, says Guy Finstad, vo-ag teacher at Cal Farley's Boys
Ranch in Texas. “A professional must never be satisfied
with mediocracy.”

{Continued on Page 8)
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The Tie That Binds
{Continued from Page 7)

W.A. Mcleod, Jr., a North Carolina teacher says,
“Naturally being an active part of your professional organ-
ization is one part of being a professional. But it's more
than just belonging. It's taking an active part and working
for the betterment and improvement of all teachers.”

"Part of being a professional is actively sharing ideas
and experiences which will help fellow educators,” says
Quentin Christman, former NVATA Vice President and a

teacher in Rugby, North Dakota.

Ken Harris, Executive Director of the California Agri-
cultural Teachers Association says, “Certainly teachers
practice professionalism. That professionalism has to do
with belonging to a professional organization and choos-
ing that profession, as the NVATA says, ‘By choice not by

ror |

chance’.

“Professionalism means that as a teacher I'm going to
give everything | have everyday in the classroom,” says
Albert Timmerman, Jr., NVATA Past President. “As a
professional [ set an example within the community that I
feel my students should follow.”

Doug Holmberg, a past president of the Florida associa-
tion, adds that a professional is accountable. “As teachers
we are accountable to our students. Certainly if we can’t
provide them with the basic competencies we have set for
our programs, we can't consider ourselves professional.”

Dr. Floyd McCormick, teacher educator from Arizona,
nails it down. -“Possessing the characteristics of a profes-
sional is one thing; putting into practice those characteris-
tics is quite another thing. Doing what we say we will do;
being honest with ourselves and to our profession; prac-
ticing our acquired skill with an intensity of conviction —
maybe these are as important to a profession as the mere
fact that the individuals making up the profession possess
certain qualifications.” He goes on, . . . to live the good
life professionally, one must not only possess the charac-

teristics of a professional; but must also practice the integ- -

rity of that profession,”

The Profession and the Professional

Any profession consists of a limited group of individuals
who have acquired some special skill, by training and ex-
perience, and are better able to perform that skill in society
than the average person. Certainly, as Ken Harris said,
teaching at all levels qualifies as a profession. '

The word “profession” is used over and over at gather-
ings of agricultural educators. In a moment of frustration
during the July, 1980, National FFA Board of Directors
meetings, one of the national student officers asked, “Who
is the profession?” No one answered. “They” didn‘t have
to. The “profession” is not something intangible. It exists
only as the people who practice it exist. The profession is
you and me and all those in agricultural education who
won't read this magazine. Our profession caters to a very
special mission -- the success of the agricultural industry
and the education of those students, youth and adults,
who are its future. The continued existence of the profes-
sion will require that we meet the needs of our clientele and

1 Commitment
into action requires a personal
eny the importance of profession-
Many have made the decision to
prdf'essionals, some have not.

o words as possible here is how 1
‘onal commitment:

tural education and the agricultural
“: 6. No other program or teacher
ecause | believe this program is im-
and to my students, young and old, I
mmit a part of myself to it. As a profes-
“tod the obligation to carry on a local
t be-all it is capable of being to my stu-

solicit the dedicated efforts of professig;
state and national levels. i

My dictionary points out that the ropt:
sional” is “profess,” to declare in pyblic:
think of a better description of a professigp;
who does the job well and openly declar
profession. As agricultural educators it i
it'is our responsibility, to act as professi
word is act, for professionalism only résults
tions. Mere participation in the professipn ¢
the individual to the status of a profession

Professionals understand what their ch
agricultural educator can contribute to the negc
tion and its people. They know that not ey
what they do. Professionals possess a souin
osophy of vocational education in agricultir:
sional is dedicated to promoting a qualit pr
local, state and national levels. They cansee
front door of their agriculture department a
preciation for the total picture and their ab
it. The professional knows that the teacher wh
his/her program can stand alone will probabl
portunity to prove it someday. For the profe
that they can be and hope to be is summmar
tional Agriculture Teachers Creed. Profes
devoted to conducting programs of excellernc

For a long time, agricultural educators hav.
nized for their professionalism. It is the respo
state supervision, teacher education, ' teich
teachers organizations, the “profession” if you
that the “espirit de corps” of the past and prese
passed to those who will take our place.

ulttre, there are several important specific
sionalism. This article describes the follow-
chowledge and skills, self improvement,
dication, ethical standards, wisdom and

land proficient in one’s work is essential. As
d to know “what to teach” and "how to

The Professional Organization
Professionals have always been called o
leadership to the profession, Never before h
leadership from the ranks of the profession been
The mood of the federal government, becaus
the will of the people, is to get out of the leadersh:
many programs, such as education. The respons
funding and administering education will most
born entirely by states in the immediate fut
turn will relinquish control to the local educatio
cy. Much of this de-centralization will be good
not. When education, and specific programs such
tional education in agriculture, become everyb d
ness they become nobody's business.

ach requires interpersonal skills. We know
£ being skillful in our technical work. We
the importance of interpersonal skills,
t is the result of a study which was made
hy: people fail in their work.

en Reasons Why Most People Fail
villingness to cooperate with or help others,
ability or if you prefer, lack of dependability.
urteotis, rudeness, indifference to the other in-
erésts, wants, desires, and point of view.
indifference, the “so what7” attitude or "T1l

m, cutting the other people down to size, too
ie stinging rebuke and the humiliating remark,
o others.

o-dominate, wanting to boss others, acting su-

In the future, where will our programs get thei
mission? What mechanisms will we have to add 55
al and national concerns? What forum will be avail
sharing ideas and stimulating professional improve
If the before mentioned events come about, the
only one avenue for professionals to come mggt__he_r. :
the profession to maintain its identity — the IJ'__I'Sfes
organization. There is no higher justification for: _‘
tence of the NVATA and other professional org:
in agricultural education than to provide Ie’c_ld':?f.s.h.l
service to teachers and the program. Professiona:
zations, and the NVATA must be a leader among,
will be the guardians of the profession. :

le-making, agitating, always dissatisfied, the
es me a living” attitude.

ness; loafing on the job, habitual lateness.
Breeableness, lack of respect for others, the “I'm
he world’s all wrong” attitude.

uct, violation of rules, unwillingness to con-
prescribed standards recognized as essential, for

of all, 5
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dents, In addition, I realize a sense of responsibility to the
total profession and my fellow professionals. The best in-
surance I can provide the profession is to conduct a quality
program in my community and actively participate in my
state and national professional organizations. By doing
these things, my professional future is safeguarded. For
me, acting as a professional is “the tie that binds” me to the
profession and to my fellow professionals.
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11, Drinking to excess,

12. Dishonesty. :

13. Absenteeism, found wanting in the sense of responsi-
bility.

People do not generally fail because they lack the re-
quired technical knowledge, but rather because they lack
the ability to understand and work with people. They do
not fail because of a deficiency in ag mechanics or animal
science skills, they fail because of a deficiency in interper-
sonal skills. The successful results of one's work is with
and through people. This takes some special skills such as
being able to accept and trust people; being able to moti-
vate — not manipulate; being able to collaborate — not
compete; being able to empathize — not judge; and being
long on praise and short on criticism. A true professional is
able to work with people.

Self Improvement
Along with knowledge and skill comes self improvement
or continued learning. Professionals must be committed to
upgrading themselves and adaptable to change. The words
of Thomas Jefferson are indelibly inscribed in the memori-
al dedicated to him in Washington, D.C., as follows:

I am not an advocate for frequent changes in laws
and constitution, but laws and institutions must go
hand and hand with the progress of the human mind.

' ( Continued on Page 10)




Professionalism: A Worthy Geal
(Continued from Page 9)

As that becomes more developed, more enlightened,
as new discoveries are made, new truths discovered
and manners and opinions change, with the change of
circumstarices, institutions must advance also to keep
pace with the times. We might as well require a man
to wear the coat which fitted him when a boy as civi-
lized society to remain ever under the regimen of their
barbarous ancestors.

These words reflect a basic philosophy of progress in our
nation. We as a profession of agricultural educators have
made significant changes. A professional is a “continuing
learner” in a “never-ending quest for knowledge.” Achiev-
ing professional status is one thing, while maintaining it is
another. A professional recognizes the need for contintied
growth and also recognizes that being a good worker to-
day does not insure greatness tomorrow. The rapidly
changing technology of today demands constant changing
and upgrading in our specialty area, Dr. Herb True stated,
“A teacher who is teaching in 1981 like they taught in 1980
should not be teaching in 1982.”

Self Direction

Another criterion for professionalism is self direction. A
true professional is basically self-directed and self~moti-
vated. He or she can make leadership decisions and is will-
ing to accept full responsibility for them. The professional
is willing to be accountable to superiors and the public. A
professional is a self starter and enthusiastic. Albert
Schweitzer said, “The sad part of life is not that a man dies,
but rather what dies inside the man while he still lives.”
One cannot merely want to be a good teacher, a profes-
sional must have a burning desire to be a good teacher. Or
put another way, one cannot merely want to lose weight.
If, however, one has a burning desire to lose weight,
he/she will in fact lose those unwanted pounds. So it is
with teaching we must have a burning desire.

“The hardest thing about milking cows,” observed a
farmer, “is that they never stay milked.” That's true of a
lot of things in life — you may even feel that way about
your job. No matter how much you get done, there's
always an unfinished pile. No matter how many problems
you take care of, more always seem to crop up. Problems
are what give people a chance to succeed. If you never had
any, how would anyone know how capable you are? Intel-
ligent people welcome problems as a chance to show what
they can do. They take as a personal challenge every dead-
line or delivery date they have to meet, every difficult or
unpleasant person they have to work with, every hard or
demanding job they have to do.

Like milking cows, one of the hardest things about cop-
ing with the problems of any job is simply that a person
must kKeep on coping with them day after day. But is that
really bad? If it weren't for those problems, what would we
do for a living? By being alert to the concept of what our
programs should be and the direction they should be head-
ing, we will be demanding strong leadership from our-
selves as well as others. There is no substitute for strong
leadership. The blind cannot lead the blind, neither can the
blind lead those who have vision. ‘
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Dedication
Professionals are dedicated, They '
profession. Some feel dedication
amount of time one spends on thejr Wor
of measurement, but not the only
hours per day on the job might mea
fessional doesn't downgrade their profe
do not hesitate to reflect, both to colles
outside the profession, pride and satis
They speak about the positive aspects
ment. .
“If the position will not reflect glo
glory on the work,” stated a Gr
Epaminondas, many centuries ago, During,
Greece, Epaminondas’ brilliant miljt

Achievement

tted to personal achievement.

we are all born with an urge to

vo: It isup to us to foster that
he fundamentals of personal

iourage, ability, wisdom, and

2

't:he mediocre to the extra-ordi-
-dinary things can be done by
e must have enough burning desire to

I independently is essential..Observzi-
or courageous people in today's
o inidependent thinkers — not to the
+omising and uncooperative.

brought him much fame and fortune: [t k

! sIth pI . ) .

hirm many jealous enemies within his have the ability to define the ]t)lb.hWe
men,b fearing his fe;'tme, consl:ljired to destroy ) Whax‘_/t\] we wa:nzi tfc?nzlcc;zréli :: Oz;
not be easy - the general was a pop oom. We must defir

scheme they devised, however, was ingenj needs long term goals, if for no other

vinced the rulers of Greece that a ma
talents should be in government, not {he
they had just the job for him: garbage ¢oll
ing, as it was called in those days, was a than
cities were filthy. Epaminondas was just wh:
needed, said his enemies. He was called hom
military career now at an end. Even thoug
appointment to the job was done out of spite
humiliate him, he accepted his new job by
position will not reflect glory on me, T will refl
the work.” Needless to say, the plan backfii
das threw his heart and soul into the job: Bef
Greece was acclaiming his brilliant work Mo
ognize the truth in the observation that the job:
the man. Epaminondas was a man who prov

can also be true: a good and dedicated person ofte
the job. :

Ethical Standards
Another criterion is ethical standards. A pr
willing to work within acceptable prescribed
professional is concerned about and works tow.
provement of his/her colleagues welfare. A'pi
— is loyal to fellow workers and is respectful
— is willing to share new ideas, plans and mat
colleagues. - -
— avoids lowering himself to rumor and hearsay
— holds membership in and supports the prof
organization with personal time and talent.

from, being frustrated by short term

wisdom are not the same. Increased
ceased wisdom. Wisdom is knowledge
od:cornmon sense.

ose to complete a task is a must. We
ntally and physically strong. We must

LS

‘objective of education is to teach individ-
swever, much of the research on cognitive
ests that with the typical classroom pupil,
relatively low importance. The teacher tends
the classroom activities by doing all of the
y occasionally asking questions which call
wers memorized by the students. This type
¢ experience does not require much creativity or
on the part of the student.
nal teachers understand the viewpoints of stu-
now that to be effective they must be aware
eds;: abilities, and development of students, the
ents understand, and the rate at which new
can be learned. To the professional teacher, the
well as the subject matter is important,

— places service to others above personal gai

— adjusts grievances through proper channels
the coffee room. :

The Best Instructor

st instructor is not necessarily the one with the
pressive list of degrees, A teacher may be an out-
uthority on a given subject and yet not be able to
n a clear and concise manner to students. The
d speed with which a student grasps new ideas
ds largely upon the ability of the instructor.

‘time and effort is wasted in educational programs
- of overlapping of course content, unintenti0n'a1
ions of important material, and improper emphasis.

— receives advancements through worthy perfe
and not at the expense of others. :

— takes pride in themselves and what they
and they exemplify this pride in their dress, condu¢
attitude. o

You will recall that one of the reasons people £ :I'_i
willingness to conform to prescribed standards recogt
as essential for the well being of all. We must be W lin
impose these standards upon ourselves.
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" have the ability to stay with it

The line between failure and success is so fine that we are
often on the line and do not know it. Many people thfow
up their hands at a time when a little effort and a ht.t}e
more patience would have achieved success. As th(? tide
goes all the way out, so too, does it come all the way in. In
teaching as in business, opportunities may seem the dar'k~
est when really they are on the turn. A httle‘ more persis-
tence, a little more effort, and what seemed hk(_e a hopfeless
failure may turn into a glorious success. There is no failure
except in no longer trying. There is no defeat except frgm
within. No really insurmountable barrier save our own in-
herent weakness of purpose. 1f we achieve, our students

will achieve.

The Criteria: Not Easy

Professionalism requires specialized knowledge and s?dl}
in our specialty area; it requires a commitment to seif_ im-
provement and continued learning; it requires self du:ec—
tion; it requires dedication; it requires adherence to ethical
standards, and it requires a commitment fo personal
achievement. Being a professional is not easy. But then, no
one ever said it would be. Professionalism is what has
made vocational education, the AVA, the NVATA, aimd
State associations great. The qualities of professionalism
insure our individual and collective greatness.

By Mack S5TRICKLAND .
Editor's Note: Dr. Strickland is Assistant Professorlof Agricultural En-
gineering at Purdue University, West Lafayette, Indiana 47907.

As all knowledge has some relationship to performance,
our major problem in planning instruction is to select and
teach those things that are most practical in terms of our
objectives. Careful planning sets the stage for teacher effi-
ciency. Only when a class is properly and adequr?ltely or-
ganized, can teachers truly be effective and provide opti-
mum learning experiences for their students.

By definition, learning is the modification of beh:avior.. It
takes place through the reaction of students to their envir-
onments. It results from experience. In schools, .the learn-
ing environment is controlled. The student is subjected to a
series of purposeful learning experiences._ T}}ese are de-
signed to accomplish the instructional objectives, and to
conform to an educational philosophy.

In all practical instruction, our goal is to in‘crease stude:nt
competence in a predetermined area or subject. Good' in-
structors know exactly what they are trying to accomplish.

“They have established definite objectives about what stu-
dents are to know and be able to do in each phase of in-

(Continued on Page 12)

11




Are You A Professional Teacher?

{Continued from Page 11)

struction. Generally, students have a better attitude
toward an education when they know what they are going
to learn and what they can expect to accomplish.

Much of the trouble with students today comes from the
conflict between what the students want to learn and what
the teachers want to teach or perhaps what the school sys-
tem requires. No instructor can be successful in the long
run if they are unable to set the stage or stimulate their
students to want to learn what they should learn. As most
courses of instruction can at best provide only a beginning
toward the ultimate goal of subject mastery, students need
to be motivated in such a way that they continue to learn
and develop their abilities after school is over,

No one ever does anything except as a result of motiva-
tion. In all effective learning the need or desire to know
comes first. When we find that what we know and can do
is not adequate to satisfy a conscious or felt need, we have
a desire to learn. For instruction to be effective and mean-

ingful to students, we must start at the leve] the student has
achieved.

Success of a program depends heavily on the enthusiasm
of students toward their work., Developing and maintain-
ing an interest in a course is an integral phase of instruc-
tion. To maintain interest and motivation, the teacher
must be prepared to discuss the importance of each lesson,
what the student will learn and why. Real motivation can-
not be a separate and distinct step in the teaching process.

Everything that happens in teaching has an effect on moti-
vation,

It should not be assumed, however, that an enthusiastic
student is motivated by appropriate goals. The learner in
any course should understand the reason for the instruc-
tion, the relationships that exist between the specific course
and the total curriculum, and what the course prepares
him or her to do or to elect Iater.

Successful teaching requires the highest level of ability
and professional training. Teachers, therefore, need to be
ever critical of the teaching techniques they employ with
their methods, teaching aids, and subject content to insure
an up-to-date and progressive instructional program, The
instruction must take into consideration all of the events
which may have a direct effect on learning, not just those
set in motion by an individual who is a teacher.

The instructor must possess a thorough understanding
of each topic they are to teach. An instructor who does not
have a clear understanding of the subject should never at-
tempt to cover up their lack of knowledge by progressing
rapidly through the material attempting to bluff the stu-
dents. That is a good way to lose the confidence of the stu-
dent. If a student loses confidence in their instructor, they
become disinterested, antagonistic and learn little during
the remainder of the course. If a student does ask a ques-
tion which the instructor is unprepared to answer, they

efforts. Are you a professional teacher?

should in no way attempt to biyf
obtain the answer or solution before
ing. .

The instructor has severa] respors
overlooked. Many teachers feel that th :
private castle and that it is 4 blow
partment head or principal to obser
make suggestions for improvemen;.
no other situations in the modern bysiy
person’s work is not subject to scryf; v
The fact that in a lot of instances thes
SUPErvision encourages persons wh;
neglect their work to neglect it even ma
responsible to the students, the schog .2

in which they teach whether they are
or not, : e

d ation, professionalism, which cl.t:xs:si—
rofessions of medicine, l‘aw, minis-
has yielded to unioni.zatlo'n. Thou-
o strayed from the hlSth‘lC profes-
hat they believe to be the “green pas-
aborism. Is it too late to return to
sionalism in American educatl(?n? Have
golden calves” of higher salaries, more
enefits, better working conditions, and
g environments? Does the only way
fitain these obviously desirablfa tangible
‘away from historic educational pro-

Things a Teacher Can

Teaching, like other professions, require
undivided time, attention, and energy, T,

cesstul teacher the individual needs to'do n

meet their classes, maintain a shop or: ward a new era of unionization of the

teach as they were taught. For contintoy 7

teacher must work hard and participate actiy

professional capacities. Some of the things
are: :

1. Maintain a positive attitude toward teae

2. Emphasize education of the studen as
training. o

3. Make instruction more “reason” nc
oriented.

4. Design a stimulating and thought p
fum. :

5. Place the maximum responsibility £
student.

late! There are tens of thousands of
| believe in and practice educational pro-
consider themselves to be as much a
shysician who gives them their .::1]11’11:121
on; as the lawyer who writes their will,
ster' who baptizes their child. The thou-
iool teachers, college and university pro-
istructional supervisors and administrators
and practice professionalism must be
otind: which a revival of educational profes-

arrived in American education for profes-
e and give leadership to a resurgence of pro-
ose who believe in the high standards and
a. profession should stand tall and speak

8. Instruction is flexible and shows initiatiy
paration and presentation. :
9. Become a participating member of profe
izations. '
10. Subscribe to and read professional i
11. Maintain an up-to-date personal libr
12. Continue to set goals to do something tha
tribute to professional growth. _
13. Make an effort to work in agribusines ol
of agricultural industry to keep abreast of cha
14. Work for self improvement, take refres

attend workshops, conferences, etc., whether o
for credit. _

To be a truly professional teacher an individ
member that all teaching can be improved
guidance and training. Under normal Circums
training must be obtained by the teacher throug

ind the general citizenry that profession-
otection for children, parents, and soci-
ie strongest antidote to anti-professionalism,
be forever overwhelmed by unionization,
nd political interference in curriculum, and a
rriatives to professional education.

are professionals and who would inﬂuen‘ce
e professionals must not only proclaim
but practice it in their daily decisions and
th other professionals, support personnel,
ts, patrons, and the general public. In these

; it always must stand before us as a profes-

he practices that do serious injury to. profes-
¢ mentioned here.

ofessional contracts at the convenience of
oyee. In recent years this practice has become

‘School superintendents discuss the ramifica-
s form of irresponsibility whenever they get to-
fessional meetings. A professional contract of
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ical fervor, Unless we can convince educa-

ess and pressures, this is not an easy goal to at-

By MevLton WRIGHT o
Editor's Note: Mr. Wright is Division Schog!
Superintendent of Frederick County Public
Schools, Winchester, Virginia 22601.

200 days cannot be broken with a notice of two .weeks
unless agreed to by the school board and a certified re-
placement is available. This writer has experienced at lea.st
five contractual violations among agriculture teaf:l"xers in
recent years. In the case of several te:'ichers certified re-
placernents were available, evmifnot;isgxperlmced. Inot'her cases,
teachers departed with a substitute in the cl‘ass until a certi-
fied teacher could be employed. The major professional
question in these and similar cases is: Shall I honor a lege!I
professional agreement and remain with my students 'untll
a replacement can be located? A seconc'iary pro_fessmnal
question is: Is my own new career and increase in salaryi
important enough to me and my future to break a lega
contract and act unprofessionally? Unfortuna'tely, far too
many so-called professional educator§ are opting for an af-
firmative answer to the second question.

Threatening school boards with sick-ins, work to the
contract, and other labor-type behavior. These are the an-
titheses of professionalism and are unworthy of profes-
sional educators on any level.

Failure to perform each day at a high level of prepara-
tion and teaching in meeting the needs of student.s. Lazi-
ness, shoddiness, and a lack of enthusiasm for th_e job and
the welfare of students is unprofessional. Failure in perfor-
mance is easily observable by students _and downgrades the
entire profession along with the individual teacher.

De-emphasis in departments of agricultural .te.m_:her.‘ edu-
cation on professionalism and moral responsibility in th'e
teaching profession. Apparently many of the younger uni-
versity professors feel that too much emphas;_s on profes-
sionalism and the traits of a top-flight professu?nal e'duca_l-
tor are old-fashioned and out-moded. Profess:onahs.m is
never old-fashioned, It is as contemporary as shuttle ﬂlghts
to the moon, Failure to help young teachers lgarn the im-~
portance of professional practices is to contr}bu.te to the
movement toward anti-professionalism or unionism.

The unwillingness of school boards and top school exec-
utives to communicate more forthrightly with teachers and

{Continued on Page 14)
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A Return to Professionalism:
Is It Too Late?

(Continued from Page 13)

the failure of these leaders to provide adequate facilities,
salaries, fringe benefits, and so forth for their employees.
Teachers are still among the poorest paid professionals in
America. Continued neglect of their welfare will hasten the
day when educational professionalism will be as extinct as
Flintstone's dinosaur, The best way to defeat
to make professional rewards so attractive the t
not be allured by the trappings of laborites.

nionism is
eacher will

A Time of Transition

Unquestionably, we live in a period of educational tran-
sition in American education. Thousands of teachers are
re-evaluating their place in the profession. Will they be
served best and be able to serve best by affiliating with a
union and following the practices of labot? O will they: re-
main professionals and live on the high plateau of educa-
tional professionalism? The answer will be found in the
quality of leadership and influence rendered by those pro-
fessional educators who are dedicated to a revival of pro-

“Letters to the Editor” is g feature to encourage dialogue
among readers of the Magazine. Selected letters will be
printed without comment or editing. Your letter will be
welcomed! (Send letter to: Editor, The Agricultural FEduca-
tion Magazine, P.Q. Drawer AV, Mississippi State, MS$
39762.)

Editor:

Since this is my last year {I'm retiring), I'm going to un-
load a bit on the Ag Ed Magazine.

1. You are printing more articles by vo-ag teachers —
but not enough.

2. Too many articles sound like Phipps and Cook from
the 1940's.

3. Why isn't there more teaching tips in the magazine?

4. Why do_you have to have a Ph.D. and be a college
professor to get something entered?

Two years ago I submitted two different ideas that were

to be printed and pass on the idea {or tip) to others. I was

informed by two different people it would be printed —
but I haven't seen them vet.

The point is not that they were so great, but what's so
great about the welding stand {March 1981), and/or the
welding booth (April 1981)7 If college profs, or supervi-
sors, or program directors want to get some really good
tips in the magazine, why don't they help the guys in the
field with the ideas that work? And mabke sure they work?

April, 1981, page 14 is just what I'm referring to. This is
something for the new teacher and old to take hold of and
80 — especially if he wants to up-date and make a change.

I have subscribed to this magazine for 27 years because [
always thought it was “our” magazine and that it would
get better “next year.” Your subscription numbers are not
what they should be and the reasons are that too much gar-
bage to help someone obtain tenure is printed,

14

“more toward assuring ideas and way

" jects — SOE is just a glorified example to ¢ove

fessionalism as we m
Century. The quality
ticed by university pr
visors, and administr
of preserving education as a profes
Dwight D. Eisenhower once ‘sta
leader a man must have followers. Ang
man must have thejr confidence, Hep
ity for a leader is unquestionab]y-:integr
real success is possible, no matter
gang, a football field, in an army, of iy
associates find him guilty of phoniti
lacks forthright integrity, he will f4j);
tions must square with each other,
American education needs statesma
will guide educators to a return to'p
fail to assume this challenging leaders
a profession will be lost to this fq
tors. ’
Despite the thrust tow.
vinced that it is not too Jate to return f
sion in the world to the highest statis f profe
has ever experienced. Agricultural e
the forefront of this movement.

Ove rapid] o
of profession
ofessors, classg
ators will b -

ture gene,

ard unionism th;

Perhaps I should not mail this letter, Bec
very well be classed as garbage. Sl I
awhile both actively involved in State and Na
and I think I know what the fellows {wWom

read — and are passing over subscribing be
there. '

August 31 is the last day of my 27 vears (2
mont High School). They have been most rew.
Eastmont FEA Chapter and I have had more th
of awards over the years — and they were'with
of the pencil. -

I'trust Ag Ed Magazine will not com fter
but make a stronger effort to print more article
will help those teaching vocational agricultur
ness, co-ops, ar even production type prog
ly hope we don’t lose sight of production’p
know what urbanization does to a good, stron
tion program, because it happened here; too

A couple of other things, Ag Ed Magazin ]

12-month programs — and get short ones to

(1) How to make school farms really wor
munity (regardless of size) and

(2} How and why to check projects. Yes, 1 cal

young ones coming out can't seem to’ undE{

“project check” is an important part of the jo
grams.

Your magazine can help.

Yours truly, .-
Art Heideman
Vo-Ag Instructor
Eastrnont High'S¢
East Wenatche
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It's been said before. Good vocation-
al agriculture programs don't just hap-
pen, they are created by dedicated, en-
thusiastic, hard working teachers who
happen to be very lucky. Although few
programs could be considered ideal,
teachers can generally accomplish
what they want to accomplish, and
students will generally achieve what
teachers expect them to achieve. Any-
one who works closely with vo-ag
teachers has heard the common alibis
and excuses of those who operate less-
than-desirable programs. Some are le-
gitimate, Each is designed to evoke
sympathy and condolence. Listen for
the violins, then check (x) those listed
below that you rely on,

{ ) 1. My administrator doesn’t sup-
port vo-ag.

There are two possible reasons for this.
Either {a) you haven't communicated,
or (b) vour program doesn’t deserve
support. In case of (a), insist that your
principal or director accompany you
on an occasional supervisory visit, sit
in periodically on vo-ag and adult/
young farmer classes, and attend some
of your advisory council meetings.
Submit a course of study based on stu-
dent and community needs and an an-
nual report listing student experience
programs, incomes and achievements,.
In case of (b), seek promotion, find
another profession, or get on the ball.

{ ) 2. The counselor uses vo-ag as a
dumping ground.

Again, you haven't communicated.
Does your counselor have a statement
of vo-ag objectives and your course of
study? Has the counselor made super-
visory visits with you? Have you es-
tablished criteria {policy) for student
admittance into vo-ag? If these things
have.been done and you still have
problems, see a doctor. Your backbone
is missing.

( ) 3. My students just don't want to

learn.

Your lack of enthusiasm is showing,
Students resist learning that which they

Alibi

By Layre D.
LAWRENCE

Editor's Note: Dr. Law-
rerice is Associate Pro-
fessor in  Agricultural
Education at West Vir-
ginia University, Mor-
gantown, West Virginia
26506,

feel is useless, Check your course of
study — is it designed merely to teach
about agriculture or does it involve
students in agriculture? Tape record a
few class sessions, When you listen to
yourself, do you immediately fall
asleep? Enthusiasm is contagious, Sell
agriculture as though your job depend-
ed on it. It does,

() 4. Ican't offer a decent program
with these facilities.

Lack of facilities may indeed limit of-
ferings, but we all know of outstanding
programs that exist in spite of poor fa-
cilities. How? By the teacher making
use of the many resources available in
the community. Given time, good pro-
grams will generate needed facilities.
An enterprising teacher on one end of a
log . . . will start the log rolling,

{ ) 5. Athletics get all the attention
in my school,

So what else is new? Don't let envy
cloud your thinking. In most schools,
less than 20 percent of the students are
involved in organized athletics, What
of the others? Students who get in-
volved in vo-ag and FFA and who
develop profitable and challenging oc-
cupational experience programs can
satisfy their needs (and most teachers’
needs) for recognition and success. For
consolation, reflect on the fate of the
losing coach. Who wants to be a prin-
cipal?

() 6. My students don’t have op-
portunities for occupational experience
programs.

Hogwashl! This is still the land of op-

checked any of the it
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What Are The Implications?

" Vocational agriculture programs

have been closed or severely weakened -

by the teacher shortage. Able young
teachers are recruited by agricultural
businesses and Cooperative Extension,
and lured by production agriculture
and other business opportunities. The
teacher shortage is two-fold. Early
career teachers must be retained and
more graduates in agricultural teacher
education must be available and en-
couraged to enter the profession. Much
effort has been made in developing and
implementing recruiting strategies,
However, little has been done to im-
prove the degree of teacher retention.

What Caused
the Situation to Develop?

“Our undergraduates are different
from those of past years.” "Women
graduates, if married, or about to be
married, are not available to move to
where job openings exist.” “QOur
students do not have the same work
ethic we did.” “The lack of a rural
background and farm experience
means that our new teachers come
from a much different society than we
did.”

The authors have heard these and
other comments by teacher educators
as attempts to explain the teacher
shortage. None are totally true, but
they do point to some areas that should
be examined.

Sociologists and psychologists con-
firm the observation that both family
structure and society have changed in
the 1).S. The employment status of the
male in a marriage does not necessarily

dictate where a family will live and
work as it did in years past. More and
more families have two income-
earning individuals. Where profes-
sional decisions in a marriage are of the
historically male-dominated nature,
the female agricultural education
graduate is severely limited in choices
as to where to teach, what kind of posi-
tion to accept, how far to commute
and, quite possibly, whether or not to
teach at all. Having to compromise the
opportunity to try out the profession
for which one is prepared creates some
real pressures on marriage.

A higher percentage of high school
graduates now attend college. Assum-
ing no major change in the proportion
of “white collar” to “blue collar”
parents, it seems likely that a higher
proportion of those students who at-
tend college are from families whose
bread winners worked at an hourly
wage as opposed to salary or business
income. If this is the case with pros-
pective teachers, we should expect
more persons in the field to gauge pro-
gress on the job in terms of hours and
days as opposed to when the job is
done.

Further, it would follow that more
teachers and spouses can be expected
to be compensated when overtime oc-
curs. The effectiveness, influence and
spread of collective bargaining in edu-
cation have also been factors related to
this change. Most teachers are more
likely te question evening meetings,
after school activities and uncompen-
sated overtime beyond the limits of the
contracted work day.

(Continued on Page 18)

17

|




Professionalism:
Spouse and House

(Continued from Page 17)

What Should
Teacher Educators Do?

Few if any studies have dealt with
the broad question of expectations of
teacher educators, supervisors, and
leaders of vocational agriculture
teachers groups as opposed to those of
teachers. Research should be con-
ducted regarding the effects of spouse
and family obligations as they are re-

lated to continuation or level of acti-.

vity in vo-ag teaching. A dialog con-
cerning these issues should be

systematically begun within and'

among the professional groups in agri-
cultural education. The profession
should look to other fields to see how
they have coped with similar changes
in their professional ranks. Changes in
preservice and inservice education con-
tent should be made to help prospec-
tive teachers, established teachers and
their spouses understand problems of
the vo-ag teacher concerning home and

family. Knowledge of this should ap-
propriately impact upon standards for
local programs, so supervisors and ad-
ministrators should become invaolved,

Some Possible Activities

Seminars for both student and
spouse for those in preservice pro-
grams should be a regular feature of
teacher education. Further, sessions at
annual teacher conferences should
focus on issues regarding “spouse and
house” and spouses should be actively
courted to attend. Much that a vo-ag
teacher does can be a family affair.
One of the authors, a rare second
gene;‘ation vo-ag teacher, can attest to
the efficacy of this effort. B

Family and individual counseling
skills must be acquired and utilized by
teacher educators, Historically not an
area of expertise of the teacher
educator, family and marriage coun-
seling preparations must be considered
for the future. Units of instruction in
this area should be a part of preservice
courses or courses available in

graduate programs in agricultural
education,
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 ARTICLE

To Teach Or Not Teach Vo-Ag —

. How University Students
Feel About Teaching

There is a critical need for qualified
teachers of vocational agriculture. Re-
cruiting undergraduate students into
agricultural teacher education is a
never ending struggle at most universi-
ties. No matter how much counseling,
personal contact, or encouragement a
student receives, the final decision re-
mains up to the student. Even though
teacher educators like to believe that
they are able to take any student and
produce a finely polished teacher,
unless the student has the desire and
determination to become a teacher, the
efforts of the teacher educator are fruit-
-less. Teacher educators concerned with
recruitment into the field of agricul-
tural education must ultimately ask
themselves why some students are in-
terested in becoming teachers while
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want to teach while others do not?
These are questions which concern per-

By Jerry L. PeTERS

Editor's Note: Dr. Peters
is Assistant Professor in
Vocational Education at
Purdue University,
West Lafayette, Indigna
47907,

others are not.

Where the Decisions Begin

Where does the teacher-making pro-
cess start?. When do students really de-
cide if they want to become teachers,
or better yet, why do some students
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ﬁé’ugh patience to be a-

I don't have enough motivation to
teach high school students.

A point that I have considered is that-
being a woman would be a hindrance
to the students. I find it hard to believe
that a woman teaching vo-ag could
gain the same amount of respect that a
male would conceivably have.

I don't really want to be a vocational
agriculture teacher because of the re-
sponsibility involved.

Discipline problems seem to worry
many _of the students considering
teaching:

Students' values have changed along
with their attitudes towards education,
discipline and respect for others, These
are just a few of my personal observa-
tions which have made me decide not
to further my background in Agricul-
tural Education.

Discipline problems put unneeded
pressures on the teacher and conse-
quently make the teachet’s job much
more unpleasant.

The urge to return to the family farm
also claims its toll among students con-
sidering agricultural education as a
career:

I think that after graduation I am go-
ing back to the farm. '

These comments may be typical re-
actions from students who have con-
sidered going into any area of teaching
and have decided against it. Neverthe-
less, some of these comments bring to
light issues that are critical to agricul-
tural education. It would be well to
take heed of what these students are
saying and try to deal with the issues.
There is probably little one can do or
should do to change the minds of those
individuals who have negative opin-
ions concerning teaching as a career.
But there are perhaps means which
could be used to encourage those in-
dividuals who are interested in teach-
ing but for various reasons have been
discouraged from wanting to teach ag-
riculture.

Why Students Want to Teach

Along a more positive line, it is en-
.couraging to consider the comments of
those students who say they want to
become vocational agriculture teach-
ers. A considerable number of these
responses are alike, many are quite
idealistic and there are those which
show evidence of some real soul-
searching. Perhaps it is those students

whose expectations are too idealistic

~ who eventually enter non-teaching

professions following their experience

- student teaching.

One of the major reasons cited by
students for wanting to become teach-
ers is the opportunity to help others
and the rewards and satisfaction there-
in; :
I feel I can share my experiences and
knowledge with the students and yet,
at the same time learn something from
them.

A big reason I would like to teach is
because [ believe that I could do a bet-
ter job than the teachers did when |
was i high school.

I would like to be a vo-ag teacher be-
cause it is challenging and rewarding,
These two things would make life
worthwhile because I am helping some-
one else succeed and reach their goals
in life just like my vo-ag instructor did
for me.

T want to do more for society than to
see that their cars don't fall apart and |
want to make something of somebody.

The rewards you get from being a
teacher are very limited but to me, see-
ing a young student grow into his own
business and be successful is a great
feeling.

One of the reasons I want to be a
teacher is because I enjoy people — es-
pecially younger people.

If I am able to influence even a small
number of students in their choices of a
career then my vocation as a teacher
will be both satisfying and rewarding.

I have ahvays wanted to teach, it
seems there is a feeling of sharing your-
self with someone to help that person
to form a better understanding of him-

self and his surroundings.

Students also indicate that they are
considering teaching as a profession
because it satisfies a variety of their
personal needs:

The thing I like about it is that it is a
year round job and you're not always
in the classroom.

1 want to teach because it gives me a
chance to get involved in. the local
community, it gives me a chance to
teach students in a subject that I really
love and it gives me an opportunity to
be my own boss to a certain extent,

1 want a job that is closely related to
farming yet not actually involved in

(Continued on Page 20)
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(Continued from Page 19)
the full time process.

.I am using this gs g stepping stone fo
hzghgr positions. Such higher positions
require people who can deql effectively
T.Dlt'h others and becoming an ag teach-
et is petfect training for these jobs.

I like a job where you are not doing
the same thing all the time.

1 feel it is an occupation thar will sat-
isfy my needs for competition, helpful-
ness, and farm life.

Finally, there are those realistic stu-
dent':s who are looking for fields with
readily available jobs:

Ag teachers are in great demand and

there are many more jobs th
to fill them, ! o people

Making the decision to become an
agriculture teacher, or any other career
choice for that tnatter, should be a well
thoughbout process, Individuals out-
side the field of education are con-
_frontt?d with the disadvantages of
teaching as a profession  through
teacher strikes for higher pay, more
Rreparation time, fewer responsibili-
ties, and a variety of other issuyes
Those individuals concerned with re.

Compurer MobELiing 1y AGRICULTURE
By N.R. Brockington, Oxford: Oxford
niversity Press, 1979, 156
$35.00. pages
COI.\JPUTEF MobELLING 1IN AgrIcTI-
TURE is designed for advanced college
students and technical agriculture re-
§earche'rs wishing to use the computer
in solving farm-related problems. Ex-
amples and models used by the author
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Computer Programming for Dynamic
Systems Models (III}: Bvent-Oriented
Models, and 6) Testing and Using
Models. Appendix I Ksts solutions to
example exercises presented in Chap-
ters 2 and 3, while Appendix II shows
complete FORTRAN programs. for
model examples that were presented in Systems Synthesis Departmen
the third chapter,
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ers of agriculture technology” = 1, to
very important to teachers of agricul-
ture technology” = 5.

A similar rating scale was provided
to assist the respondents in assessing
the amount of additional experience or
information relative to each competen-
cy that was deemed desirable. This
scale ranged from “very little addition-
al experience or information needed”
= 1, to "a great deal of additional ex-

perience or information needed” = 5.

Importance To The Job

The ten professional education
teacher competencies rated as most im-
portant to the job by all responding
groups were:

1. Developing a course of study

2. Keeping up to date professionally

3. Evaluating your instructional ef-
fectiveness

4. Developing program goals and
objectives '

5. Providing for student safety

6. Planning a unit of instruction

7. Developing a lesson plan

8. Selecting student instructional

materials
9. Determining needs and interests of

students

10. Coordinating on-the-job instruc-
tion ‘

Additional Experience Or
Information Needed

The ten professional education
teacher competencies rated highest on
additional information or experience
needed, when rated by teacher's of
postsecondary agricultural technology
were:

1. Developing a school community

For Postsecondary Teachers

relations plan for your vocational pro-
gram

2. Evaluating your instructional ef-
fectiveness

3. Providing instruction for slower
and more capable learners

4. Directing programmed instruction

5. Coordinating on-the-job instruc-
tion .
6. Preparing displays to promote
your vocational program

7. Projecting instructional resource
needs :
8. Conducting an occupational
analysis

9. Arranging for television and radio
presentations concerning your voca-
tional program '

10. Employing simulation techniques

With the rapid expansion of post-
secondary programs and a variety of
approaches to teacher preparation be-
ing examined, teacher educators in ag-
riculture must look closely at the dif-
ferent approaches and be prepared to
fustify their programs.

It is anticipated that this information
will assist teacher educators in design-
ing and implementing preservice and
inservice educational programs for
postsecondary teachers of agricultural
technology. These findings can also
serve as a basis for the selection of
those teaching competencies that
should be required for meeting profes-
sional education certification require-
ments.

It should be noted that secondary
teachers of agriculture have tradition-
ally been certified upon graduation
from college with a Bachelor's degree.
However, it is not inconceivable that
teachers of agriculture technology
might in the future be certified on a
competency basis rather than degree
completion, _

The merit of such a certification ap-
proach prompts those in the business
of teacher preparation to be prepared
to implement sich a program if by
chance it should be mandated by
other groups through legislation,

21




While each developing country is
unique, there are often many striking
similarities and common problems
One of‘ the most common problems is
the political divisions and most impor-  Editor's Note: Mr. Awo-
tant of all, isN the attainment of self- t;m;"" is @ graduate
government. Nigeria is 20 vears Tcent at Kansas State
an inde'pendent nation. Tl'jlfe div(t)elrcsiita; gﬂzfggéoy arhattan,
qf ethnic groups and religious affilia- .
tions are other outstanding problems in
t_he country. While the percentage of il-
l}teracy is very high among the Mus- "
lims, it has been reduced to a minimum farmers in Nigeria.
among the Christians, The population '
of the Muslims is about 54%, while
tha_t _of Christians comprises the re-
maining 46%. The total average of
illiteracy in the country is approxi-
mately 65% with a majority of these il-
literates being farmers.

An additional problem is the move-
ment of the youth from the rural areas
to the urban cities. Although, most of
the§e youth cannot continue their edu-
cation beyond elementary or high
sch_oo} level, they don’t choose to re-
main in rural areas and work with their
fathers as farmers unless they have
adequate farm training and more
modern equipment.

- By JuLtus S.
AwoTunDuN

Agricultural Education at the
Elementary and High Schools

Agricultural courses in the elemen-
}’ary school curriculum are known as
Ryral Science.” The courses are divid-
ed into two parts: the practical and the
thelzoretical. These are the only courses
be;ng taught by specialist instructors in
the elementary schools, and they are
known as “Rural Science” teachers.
They received their agricultural educa-
tion through a two-year vocational ag-
rICL}Itural program and at the end of
thel.r courses they are. assigned to
vz;:'.lo}?sdelementary and high schools
which do not have tali
Befo‘re the attainment of indepen- teachers on their curr?errllst, Sst[;?galilgﬁd
denc.e in 196_0, there was only one uni- Practical courses involve actual f -
versity in Nigeria. The number of high ing and gardening. Each eleme afrmn
schoo.l age youth that attended school school has a manageable size Sélhar};
was limited to the elite families. The farm and a garden near by. These ac
differences became great between the tical courses are only taken b b s,
north and south areas and among' the During th i od, gils
ot south area: on g the pracpcal period, girls in
. communities, the same classes will attend “Domestic
Immec%x:attely after 'independence, Science” courses. These girls are taught
four additional universities were gpen- cookery and needlework by a femgl
ed, and the number of high and ele- teacher who has taken the courses du;3
mentary schools also increased greatly, N8 her teachers’ training. The second
As of 1976, all our elementary schools Part of “Rural Science” courses, which
are operated under “Free University 15 theoretical part, is normall); called
Ifnmary Education.” This policy out-  Nature Study.” The course is offered
lined that every school age child should for both boys and girls, The curric
attend scbool. The number of universi- 1um includes general sciences and t}l: :
ties has risen to 13 in the country with natural environment around the Ch'le
four additional university campuses, dren’s community, such as sim II-
Nigeria has undertaken- this drastic 5tudy of plants and animals o
change in education policy in order to ‘
meet new challenges and needs of. all
societal levels, This article will deal
with the extension services and in-
service education for adult and young

At the high school level agricultural
education includes a total spectrum of
offerings. Here the courses include
practical agriculture, such as farming
and gardening, and some high schools
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tructors are needed to

implement all programs. Instructors After working for two or three years
must have a broad base of preparation, they may take a-qualifying test to enter
with one or more areas of specializa- into the higher vocational agricultural
tion. Thus, the staff of the Agricultural school. The successful candidates go
Extension and Research Services travel for another two years of training. At
into. each state to provide workshops this time they take advanced courses in
for the extension agents. Each of these agronomy, farm mechanization, farm
instructors has a personal professional management, and other science courses
committment to keep up-to-date in and are given diplomas at the end of

both the technical and professional as- the training, Thus, they become agri-

pect of agricultural education. They
coordinate effort of all governmental
agencies concerned with agricultural
education.

As competent instructors, the staff
members are tailoring their programs
to comply with the regulations of
federal and state governments for
education programs. At the same time
the programs do not lack relevancy
because most of the regulations are
related to social concerns and local
needs of the community. The local
agricultural agents who received train-
ing through such workshops return to
their districts to instruct the local
farmers.

Vocational Agricultural
Education

There are two types of vocational
agriculture schools in the country.
There are four vocational agriculture
schools that train teachers for elemen-
tary and high schools, The higher ele-
mentary school teachers who have
taught for at least four years after their
teachers’ training apply for admission
to the courses if they are interested.
Their entry into these schools depends
upon interest and experience,

The successful candidates are usually
trained for two years in agricultural
courses and methods of how to teach
elementary sciences in either elemen-

_ tary or high schools. At the end of the
program they receive a BSenior
Teachers’ Certificate of Education. The
other vocational agriculture school is a
branch of Ahmodu Bello University.
Here, the local agricultural agents are
trained. The candidates are high school
leavers and their training varies,

The agricultural assistants undergo
two-years of training after high school
with courses being offered in agrono-
my, farm mechanization, farm man-
agement, and science courses, such as
biology and chemistry, At the end of
the course the students receive diplo-
mas. They usually are employed as ag-
ricultural assistants in the districts.

cultural superintendents,

Agricultural superintendents are in
charge of farms and farm training cen-
ters, where the field overseers are train-
ed for one year. The entry level of
these field overseers is an elementary
school education, They are the officers
that work directly with the farmers.
This is the lowest level of agricultural
officer in the country.

Nigeria, which was formally know
as an agricultural country, has been
importing about one-quarter to one-
third of the needed food. This is due to
the decreasing number of farmers from
death and retirement without replace-
ment. It was this problem that caused
the government to embark on an exten-
sive agricultural program. Now that
some of the high school leavers have
been encouraged to take farm training,
young farmers are replacing the de-
ceased and retired farmers. The
amount of imported foed is also being
reduced. Both extension and in-service
education are catering to these farmers
in all aspects of full-scale production.
The training of these young farmers
has also reduced the movement of the
youth from the rural to urban areas by
providing employment for them local-

The other major problem was a lack
of teachers for the new elementary and
high schools as well as universities.

It is hoped that the condition of the
country will prosper in regard to its ag-
ricultural enterprise, as all these pro-
grams continue to function normally.

References

Qlson, Le Vene A. Youth and Adult Programs:
A Look at the Issues. JourNAL oF VOCATIONAL
Epucatian, 1980, 55: 54-56.

Rick, Don. Milwaukee Reaches out to its Adults.
JournaL of Vocational Epucarion, 1978, 53:
47-50.

Williams, D.B. Extension, Regulation and Re-
search. Acricurtural ExTtension, 1967, p.
129-132.

Williams, D.B. Extension in Farm Management
and Agricultural Policy. AGricyituraL ExtEn-
sion, 1967, p. 157-168.

23




school vocational agriculture teachers
across the United States has prompted
research and other efforts to determine
ways to lessen this shortage. A sum-
mary of this research points toward
two ways the shortage might be re-
duced — recruit more students into ag-
ricultural teacher education curricu-
lums and keep vocational agriculture
instructors teaching for a longer period
of time.

One of the most frequently stated
reasons by teachers for leaving the pro-
fession is that the job takes too much
time. Teachers often feel they do not
have enough time to enjoy a satisfac-
tory personal or family life. One way
to lessen this problem would be the use
of student assistants. Utilization of stu-
dent assistants is not the total answer.
Their use can eliminate many hours of
work each week for the teacher, An-
other reason for using student assis-
tants is to encourage them to become
vocational agriculture teachers.

In an Arizona study by Nicholas, he
found that students were better able to
assess their suitability to an occupatlon
after participation in a work experience
program. Although a student assistant-
ship would not actually be a work ex-
perience program, the concept is the
same. By assisting the teacher in daxly
activities, the student would be in a
position to understand the job of teach-
ing vocational agriculture more com-
pletely. This experience could increase
his/her likelihood to consider becom-
ing a teacher of vocational agriculture.
Regardless of the student’s apprecia-
tion of vocational agriculture as a
career, the experience would be useful
to both the student and teacher.

Selection of a Student Assistant

The importance of careful selection
of student assistants should not be
overlooked. The student will deter-
mine to a great degree what type of ac-
tivities will be accomplished. Ideally, a
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student assistant should possess good
personal characteristics such as maturi-
ty, honesty, reliability, and the ability
to get along with others. It is desirable
that the assistant be an active FFA
member with a high degree of interest

in the local chapter. To be effective as a
student assistant, it is important that
the student should have previously
taken the class in which he or she will
be assisting,

As a minimum, they should have
some competency in the subject matter
being taught. The ability to type would
also be a great asset, It should be rea-
lized that the ideal student may not al-
ways be available to assist. Often, stu-
dents with no background in vocation-
al agriculture but with secretarial skills
such as typing and filing can be used ef-

fectively to lessen some of the work
load.

The number of student assistants
that a vocational agriculture teacher
can use will vary. It may be possible to
use one or more assistants for a class.
Some factors to consider in determin-
ing the number of assistants might be:

1} the number of students enrolled in
the vocational agriculture program;

2) the degree to which the FFA chap-
ter is involved in various activities;

3} the methods of teaching used;

4) the competency of the teacher in
administering the department;

5) school policy; and

6) the effectiveness of the assistants.
In this case, one could act as the office
secretary taking care of correspon-
dence, filing, and typing. The other as-
sistant would be more involved as a
class assistant taking attendance and
assisting the teacher as needed.
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student assistants, the teacher will find
he/she does not have as many little
jobs to do. Care should be taken to
make the assistantship enjoyable so
that the student is able to see the posi-
tive aspects of teaching. The student
will become better acquainted with a
career in teaching vocational agricul-
ture and be of great assistance to the
teacher.
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situations where it is most needed.

The GF! used for this portable unit is
the type that is built into a duplex re-
ceptacle. The unit has been installed in
a weatherproof box and cover. [ have
attached a six foot length of heavy
(AWG#12) oil resistant and flexible
(Type SO) electrical cord. A heavy du-
ty three-prong grounding plug has
been attached to the end of the cable.
The six foot length was chosen to pro-
vide a short length that stilf allowed the
GFI to be placed out of the way of the
equipment,

The portable GFI is best used in any
situation where a good ground is pre-
sent. The most obvious example would
be using a small portable concrete mix-
er to pour a concrete footing outdoors.

When this portable GFI is used, the
circuit should still be protected by con-
ventional fusing. This unit is not de-
signed to protect against current over-
loads or line to line short circuits. The
GFI unit has a test button which should
be used once per month to insure that
the unit is functioning properly. When
making GFI installation, be sure to fol-
low the manufacturer’s wiring instruc-
tions,
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Why Not An Alumnj?

Why not an Alumni? Teachers of
vocational agriculture, take a few
minutes and answer this question for
yourself. | hope this will not be “a
pitch” for the FFA Alumni, but instead
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By Joun A. Grirriy
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nal constitu-
Washington 98953,

official FFA

members of this committee c‘ontact
former members in the community and
invite them to the first organizational
meeting, Don't forget those honorary
chapter farmers and other supporters
in the community. Have the st'ude'nts
invite their parents also. You w111.f1nd
that this combination of support is an
unbeatable team. .
Once you have a set of officers
elected and a minimum of 10 members
with dues paid, you'll have a chartered

will be replaced with a large return of
interest, time, and enjoyment,

As an ag teacher today you
shouldn’t have to go it alone. You can't
be all things to all people. Rather than
limiting your activities because of your
work load, shift some of that load to
the Alumni. It will help you. The alurp—
ni can be the best tool to help you in
producing a quality program for your
students, If you do not have an alum'nfr,
ask yourself, “Why Not An Alumni?

an exchange that will trigger a reaction

to help you and your students in voca-
tional agriculture.

The reaction I receive from some

teachers of vocational agriculture re-
garding the FFA Alumni is neutral or
even negative, We need a positive reac-
tion with all things concerning the FFA
organization in order to be successful.
The one reason that the State of Wash-
ington does not have a widespread
functioning Alumni association is resis-
tance among ag teachers. Some ag
teachers say that they do not have
enough time to organize and run an
Alumni affiliate. Others say that they
do not want a bunch of people dictat-

ing what they teach and what they do

for FFA activities. Still others say that

they do not see the need in their school

or community for such a group. Some
teachers simply do not know what the
Alumni is or what it should do,

Alumni Membership

The FFA Alumni Association was
founded to be a “booster club” to the
total vocational agricuiture programi
which includes the leadership activities
of the FFA. To be a member of the FFA

Alumni, a person must be one of the
following:

1) a former FEA member, or

2) a parent of a current or former
FFA member, or

3) an honorary chapter farmer, or

4) a friend or supporter of the FFA
organization who wants to help.

In every community, nearly every-
one is a potential FFA alumni member.
Just like the band boosters club helps
the music department, the Alummi
helps the vo-ag instructor with the ac-
tive FFA’s program of activities and
supports the instructors total vo-ag
program. .
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Stretching Time

Ag teachers often complain that if
they had an Alumni group in their
town they would be spending too
much time away from home and fami-
ly. In many cases the ag teacher is
overworked, under paid, and never
totally appreciated for the long hours
and dedication to youth. Rather than
spending time on dozens of different
projects during the year, think about
investing some time with an Alumni
group and collecting some of the divi-
dends. Think about the amount of time
it would take to set up a livestock
show, fair display, baby animal farm,
or organize a fundraiser to send mem-
bers to a state or national convention.

An organized booster club for agri-
culture made up of interested, moti-
vated, and knowledgable persons can
save considerable teacher time, For an
investment of time of one or two hours .
a month, the ag teacher could benefit
by hundreds of hours donated by the
Alumni group. In today’s troubled
times a good manager must look at in-
vestment vs return and then make a de-
cision. The few hours spent to organize
an Alumni group are well invested,

Retaining Skills

In our programs we spend up to four
years with students training them in a
wide variety of agriculture and leader-
ship skills areas. We push and encour-
age them to reach for goals that they
felt they could never reach. With your
help they did reach those goals, In our
successful high school programs we
have helped to build productive, re-
sponsible, knowledgable, and energetic
individuals. A great resource to our-
selves and our Future students is going
out the door at graduation and most of
them will not be heard from again as

far as the FFA program is considered. -
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