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Keeping Adult/Young Adult

Education in Perspective

What is the place of adult/young adult education in to-
day’s vocational agriculture programs? There is consider-
able fear that it does not have the same priority in pro-
grams as it did a few years ago. Vocational agriculture
teachers no longer have the responsibility of -providing
adult/young adult education in some states. This is one as-
pect of vocational agriculture which needs to be given
careful study and placed in proper perspective.

Adult/young adult instruction has never had a very
prominent place in a majority of local vocational agricul-
ture programs. There has been more lip service to what
programs have had than there has been actual systematic
instruction. Today's younger teachers need not feel guilty
when they hear the old timers talk about programs of yes-
terday. Much of yesterday's instruction lacked relevance,
was not systematic, and did not provide for the develop-
ment of the competencies needed for success in agricultural
industry. Some of the instruction encouraged individuals
to stay in farming when in fact the individuals did not have
sufficient motivation nor scope to earn a satisfactory in-

=come for the needed level of living for their families, In
Jsome programs (often unknowingly), the emphasis was

not on modern commercial agriculture but rather on per-

petuating a self-sufficient (and often substandard) way of
life.

Nature of Agriculture

Individuals who have the responsibility of providing
adult/young adult education must be aware of the nature
of today’s agricultural industry. Enrollment of adults in
educational programs in production agriculture has de-
clined. This has been because of the number of individuals
available to participate has declined. We must realize that
the agricultural industry of the 1980s is quite different from
that of the previous 25 years. There are approximately
500,000 commercial farms in the United States. These
farms are served by millions of individuals who are not
farmers but who are in agricultural industry and need
specific competencies in order to perform their work effi-
ciently.

The nature of agricultural industry is such that adult/
young adult education is needed in all areas: farming and
ranching, supplies and services, agricultural mechanics,
and agricultural products processing. Further, vocational
agriculture is also charged with serving the needs in forest-
ry, natural resources, and horticulture.

The Teacher

J More and more responsibilities have been added to vo-

“cational agriculture. Very little is ever removed. Instruc-

tion has been broadened to include additional areas. FFA
activities have been expanded into new areas. Students are
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and Head, Department of Agricultural
and Extension Education, Mississippi
State University.)

enrolled with widely varying backgrounds whereas in the
past more have had farm backgrounds. Supervised occu-
pational experience has been broadened. Standards for
programs established at the Federal and state levels are
merely guidelines with teachers in local schools being al-
lowed to plan their own instructional content. Compliance
regulations have increased. With all of these, it is only
natural that adult/young adult education will be of less im-
portance in traditional vocational agriculture programs.

New approaches in staffing and curriculum design are
needed to insure that adult/young adult education is plac-
ed in proper perspective. The responsibility for
adult/young adult education should not be added to the
responsibilities of teachers who are all ready in full-time
teaching. Specific time, staff responsibilities, and funding
must be provided for adult/young adult education. Full-
time teachers or teachers with released time from other re-
sponsibilities are needed if adult/young adult education is
to be taken seriously. Teacher education programs must
provide for the development of needed adult/young adult
teacher competencies.

Quality

The great need in adult/young adult education is quali-
ty. Systematic, substantive instruction is essential. It is un-
Fortunate that many of the activities in the past which were
provided in the name of adult/young adult education had
limited educational value. We must provide instruction
that is meaningful in improving agricultural efficiency and-
the welfare of the individuals who participate. Designing
superficial adult/young adult programs will in the end do
more harm than good for vocational agriculture.

We must keep adult/young adult education in proper
perspective!

June, 1981
The theme for this issue of the MacaziNE is “Adult/
Young Adult Education.” The assistance of Dr. Larry Mil-
ler of The Ohio State University in serving as Theme Edi-
tor is appreciated, He has compiled several articles which
address adult/young adult education.




Education is rapidly facing a development that it has
never before encountered in its history. That development
is a decrease in enroliments. Educators at the elementary,
secondary, postsecondary and university levels are grow-
ing aware of the ebb of the tide of more and more students
each year. School closings, released educators, and re-
trenchment are becoming familiar reports in publications
throughout the Nation. This development is causing many
educators to broaden their concept of education to include
the adult segment of the population.

Education for adults is not a new concept, Provisions of
the Smith-Hughes Act provided for adult education in vo-
cational education. The growth of the secondary pro-
grams, and the expansion of vocational agriculture into
elementary grades with career education, has been the
main concern over the past 60 years. Postsecondary pro-
grams, and the broadened concept of vocational agricul-
ture brought about by the 1963 Act, provided additional
expansion and drew appropriate attention and emphasis.

Throughout the time span covered by these develop-
ments adult education was the stepchild, the segment of
the program that was nice to have if there was time.
Teachers, teacher educators, and supervisors continually
stated that adult education was an important segment of a
total program of vocational agriculture, but seldom pro-
vided the actions or support to fulfill these claims.

Enrollment trends for secondary students may necessi-
tate the full adoption of the stepchild. When secondary or
postsecondary enrollments reach the point that programs
and personnel are to be cut, then attention to adult educa-
tion may finally be forthcoming.

Schools and programs may conduct educational assess-

Robert Denker of the University of Missouri is shown con-
ducting an inservice workshop for teachers of adults,
{Photograph courtesy of Don Claycomb, University of
Missouri.)

By Larry E. MirLer, Tueme Epitor

Editor's Note: Dr. Miller is a Professor in the
Department of Agricultural Education at The
Ohio State University, Columbus, Ohio 43210.
He has authored and edited a number of publica-
Hons.

ment of the total agri-industry in their service area to
determine what services they can provide, Teachers may
be designated with part-time or full-time responsibilities
for adult education. Small business management, selling,
marketing, distribution, and advertising may become
familiar topics in the curricula of adult vocational agricul-
ture,

Teacher educators and supervisors should be ready to
adequately adapt. Teacher educators need to prepare pre-
service teachers to work with adults, and be prepared to

meet the inservice needs of a clientele heavily engaged ing™

adult education. Teacher education programs may find an
increased need for specialists in agricultural taxonomy
areas to keep teachers up-to-date in appropriate technolo-
gy.

Research into adult education in agriculture should pro-
ceed immediately. Teacher educators and supervisors may
need to renew their own skills and expertise in the peda-
gogical and supervisory skills appropriate for adult voca-
tional education in agriculture.

Declines in secondary enroliment may actually allow a
renewed emphasis upon a quality total program in voca-
tional agriculture that includes, as intended, adult/young
adult education. Education in agriculture can be provided
to meet the needs of people throughout their lifetimes.
Adult education can then aid in drawing together schools
and communities, and doing its part to make education
available to all people.

The Cover

Individual instruction is an important part of adult
education in agriculture. This photograph shows Dis-

ney Reece (left), vo-ag adult teacher at Ripley, Okla-
homa, discussing peach tree growth with Beb Bunny,
a Ripley farmer. (Photograph courtesy of Steve For-
sythe, Oklahoma State University.)
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Will young/adult education programs be expanded or
deleted in your school, community or state? What proce-
dures can be used by leaders in agricultural education to
assess the need for young/adult education in the 80s?
While the answers to these and other challenging questions
concerning adult education are not easy to find, the sug-
gestions which follow may offer some solutions to these
challenges.

Local vo-ag instructors, state supervisors, and teacher
educators shape the destiny of young/adult education in
agriculture. Guidelines for planning and funding programs
are developed by state administrators. The procedures us-
ed in determining state guidelines, the type of funding for
adult education, and the state’s model plan for
young/adult education are the keys to successful pro-
grams,

In a state, the procedures which are adopted determine
the priorities on adult education in relation to the other ele-
ments of vo-ag programs. The specific technique which has
been very successful in Kansas for assessing the priorities
in agricultural education might also prove helpful to
others. As we started the decade of the 80s, a project was

__established for the purpose of determining the priorities in
¢ “isecondary, postsecondary, and adult agricultural educa-

tion. The project has served as a model for other voca-
tional service areas in planning for the 80s,

The Kansas Model

Key resource personnel were selected representing
government agencies, production agriculture, farm man-
agement, horticulture, agribusiness, agri-industry, post-
secondary education, and adult education. The specialists
were invited to identify trends, issues, and problems in ag-
riculture. The industry consultants and teachers represent-
ing each Kansas Vocational Agriculture Teachers Associa-
tion (KVATA) district and postsecondary institutions were
selected by the KVATA executive committee to assist in
prioritizing the issues along with determining the ways and
means of achievement and target dates for accomplish-
ment.

A state meeting of the selected resource personnel and
instructors followed the National Seminar held in Kansas
City in July, 1980, Priorities identified by the task commit-
tee were discussed and ranked by secondary, postsecon-
dary, and adult instructors attending state inservice meet-
ings. The final ranking and report of activities will be dis-
seminated at the annual summer conference in July, 1981,
Major priority items for adult education focused on in-
creased emphasis on adult education as a part of the voca-
tional agriculture program, increased emphasis on adult
education in preservice and inservice education, and pro-

. riding a state adult coordinator. A similar meeting in the

70's resulted in a core curriculum for production agricul-
ture, agribusiness, and horticulture; revised record books
for production and agribusiness students; and an expanded
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llenges in Adult/Young Adult Education

By Les Ousen

Editor's Note: Mr. Qlsen is Education Program
Specialist for Agricultural Education with the
Kansas Department of Education, Topeka, Kan-
sa5 66612,

adult education program in farm business and analysis.

In planning the strategy for young/adult education pro-
grams for the 80's, leaders in agricultural education need to
examine the key educational issues in Kansas. Although
there may be some differences in the overall educational
issues to adult education, there are some striking similari-
ties. To illustrate, the key issues of education in Kansas
were identified by the members of the legislative education
committees.

Involvement of community in program development.
Although PL 94-482 specifically mandates local advisory
council involvement in program planning, involvement
should also include administration, local boards of educa-
tion, industry, students being served, community organi-
zations, and local news media. Successful young/adult
education programs are not conceived without community
involvement but are quickly terminated because of the lack
of community support.

Maintain quality programs in both urban and rural com-
munities. The national standards for agricultural educa-
tion programs have been helpful in establishing a bench-
mark to measure quality. More refinement and adaptation
needs to be done, however, as young/adult education pro-
grams change. The evaluation instruments currently being
used may not be effective measures of quality of
young/adult education programs in the future,

Use existing quality resources and materials. Anyone
who has ever participated in a National Young Farmer In-
stitute could attest that states have tremendous resources

(Continued on Page 6)

A tour provides ar excellent opportunity for young/adult
students to observe production techniques first hand.




Challenges in Adult/
Young Adult Education

(Continued from Page 5)

to conduct quality Young Farmer programs. The obvious
question is why are not more states involved with not only
young but also adult education programs?

Prepare the right number of teachers in the right areas.
Although the number of secondary instructors in Kansas
has not changed dramatically since 1969, the number of
postsecondary instructors increased from seven to 59. In
1976, there were two full-time adult farm business analysis
instructors. Now there are eight. In order that agricultural
education may not only survive but also expand in the
80's, the preservice and inservice education programs must
be flexible and address state needs.

Promote excellence of instruction. For too long agricul-
tural educators have stated that to conduct a young farmer
program, all the teacher needed to do was to open the door
and put on the coffee. There really is no excuse today for
poor teaching techniques. The public sentiment is definite-
ly for better utilization of educational funds. Teacher prep-
aration and inservice programs should parallel the techno-
logical growth in agriculture.

Provide leadership at state level. Implementing state
identified priorities and changes for young/adult educa-
tion programs takes time, staff, financial resources, and
commitment, Of these, often the most important ingredi-
ent is commitment. The needs of young/adult farmers

"keep changing. For the 80's, leadership at the state level

must be committed to meet these needs,

Cooperation with other agencies and businesses. In im-
plementing the adult farm business analysis programs in
Kansas in 1976, a decision was made to utilize the Exten-

Management Education:

sion farm management specialist to assist in training our
agricultural education instructors and to utilize the existing
farm account bock. That decision has proven fruitful. The
cooperation between Extension and agricultural education %
has been excellent, Extension specialists not only have
assisted with inservice for adult instructors, but also have
been willing to provide technical assistance. This kind of
cooperation may not be unique to Kansas, but it certainly
is indicative of the kind of cooperation between agencies
which legislators are requesting.

In addition to determining procedures and techniques
for prioritizing adult education and becoming aware of key
educational issues, leaders must also be aware of their
state’s enrollment trends. A recent survey of 306 public
school districts in Kansas projected a decline in the number
of students ages 5 through 19, during the period 1980 to
1985. After 1985, the number of persons in that age group
is expected to increase, although not to the 1980 level. The
projected results indicate fewer students will be available
for secondary programs.

An Important Role

Young/adult education has an important role in produc-
tion agriculture. The U.S. farmer has set production
records in major commedities. Today, one U.5. farmer
produces enough farm goods for 68 other people compared
with 26 in 1960. That includes 48 others in the U.S. and 20
people in other nations. To maintain and expand the pro-
ductive capabilities of the American farmer, technology in
the 80's will require that farmers possess higher levels of
skill, The role which young/adult education programs .

should play in other areas of agriculture should also be ¢
identified. Leaders in agricultural education have the vehi-
cle through young/adult education programs to mold the
country’s future agricultural progress. Will we accept the
challenge?

Old MacDonald’s Farm Is Gone!

When Old MacDonald had his farm, with a quack-
quack here, an oink-oink there and a moo-moo here, he
was pretty typical. There aren't many MacDonalds left. In
his place are a select cadre of highly specialized, capital-in-
tensive farm businesses that have a ravenous appetite for
new technology and an amazing capacity to produce. They
are the 588,000 medium-to-large farms that produce 81.6
percent of the country’s agricultural goods. They are join-
ed by 898,000 small farmers who produce 16.4 percent of
the U.S. agricultural goods.

Agricultural education efforts of the past, and indeed
even today, focus primarily on technology transfer.
Courses in the husbandry of crops and livestock and me-
chanical skills predominate. While some attention is di-
rected to young farm families, the thrust of young farmer
programs often places a disproportionate emphasis on the

By Epcar Persons

Editor's Note: Dr, Persons is a Professor in the
Division of Agricultural Education at the Univer-
sity of Minnesofa, 5t. Paul, Minnesota 55108.

socio-civic/leadership development goals at the expense of . .

systematic instruction for developing management skills, f

For the small farms, the adult education programs of the
past eras may still be partially appropriate. There is still a
need to place considerable emphasis on the transfer and
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adoption of appropriate technology within the context of
the whole farm business. While these farms are small, they
are not immune from the need for improvements in mar-
keting, use of credit, and a need for technical assistance,

7 but their adoption of practices must, even though their size

is small, be carefully managed.

Neither would one argue that young farmer programs
should dispense with the attention to socio-civic/leader-
ship activities. There is no other organization that can re-
spond to this need for developing social and leadership
competencies. Yet, if the problems of the young farmer are
associated with the process of getting established in the
farm business, one should ask if the instruction is orga-
nized in the best way to address the principle problems.
Perhaps the needs of young farmers have not changed over
the past 15-20 years — or have they?

The educational needs of the larger farms and of the
farms that are just beginning have changed the most. Un-~
like the 1930's and 1940's, it is no longer an aim “to make
two blades of grass grow where one grew before.” The aim
has shilted to the management of resources. Adult educa-
tion in agriculture must shift with the aim or it will no
longer be a functional contributor to agricultural produc-
tion or the vast industry that serves it,

What is Management Education?

Some would contend that everything taught to adults
who are beginning or already established in farming is
management education, In a sense they are right. Few of
the ideas, concepts, knowledges, and skills taught to adults

““»would not have a place in the management of a farm. But
. few would agree that the teacher who patiently taught a

child only to print the letter “B" has taught writing or even
the alphabet. Management is more than the accumulation
of isolated knowledges and skills. It is the putting together
of related knowledges, skills, ideas, and concepts in a logi-
cal, thoughtful reasoned pattern that will permit the opera-
tor to plan, implement, direct, control and evaluate the
whole business. Management is a decision process. Man-
agement is bigger than the sum of its parts. Management
education is directed at the whole business and concen-
trates on the functions of managers,

Management Education Programs

Although there are several models for management edu-
cation for adult and young farmers, they all have some ele-
ments in common. They are:

Goal Orientation. Good management programs recog-
nize that different farmers have different goals, The pri-
mary aim of a management program is to improve the ef-
fectiveness of the farming operation so as to assist farm
families in reaching their goals, The vo-ag instructor who
thinks that making more money is the primary aim of the
medium to large businesses simply does not understand the
complexity of the goal setting process. In fact, a large
group of farm management enrollees studied by Richard-
son (1) ranked increased earnings third in a long list of

«~benefits. They named “improvement in mangement skills”

and “befter knowledge of the capabilities of yourself and
your business” as higher priority reasons for participating
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in a management program than the mere increase in in-
come.

Establishing a Data Base. Good managers play the facts,
not the hunches. To be a good decision maker the manager
must have accurate up-to-date information about the busi-
ness. Good management programs assist farmers in learn-
ing how to keep accurate farm records. The record system
must be complete enough to provide not only financial
planning details, but also the data necessary to point out
the possible weaknesses and strengths in each of the sub-
units or enterprises in the farm business. Records that pro-
vide only cash flow information are not adequate for the
discriminating manager,

Analyzing Farm Record Information. To be useful, the
management program must provide some form of analysis
and summary of the farm record data. While the proce-
dures for analyzing/summarizing farm records wvary
among major management program models, there are
common elements. All analyses provide:

1. Statements of earnings.,

2. Statements of financial position.

3. Some form of analysis of individual enterprises.
The more sophisticated systems also provide an aggregate
summary of the records of cooperating farmers which
serves as benchmark data for judging the efficiency and or-
ganization of the individual farm businesses.

A Planned Course of Study. If there is a body of knowl-
edge in farm management, then it is Jogical that the body
of knowledge be formally organized in a course of study.
Several models for management instruction organize this
material around central themes that relate to: establishing
a management data base; analyzing and interpreting the
farm business data; and planning the optimum organiza-
tion of resources of the farm. The course of study should
place considerable emphasis on the application of the com-
mon economic and business principles. In addition it
should lead to building management competence in the
functional areas of planning, controlling, and evaluating
the component parts of the farm in the context of the
whole business. Educating farm managers to view each de-
cision in light of the effects it will have on the “big picture,”
the whole business, should be one of the goals of the in-
structional program.

Personalized Instruction. Effective management pro-
grams cannot exist unless adequate time and attention are
paid te personalized instruction. It is part of the organized
teaching plan. It makes management instruction unique. It
provides the opportunity to plan the application of man-
agement skills to individual business problems and goals.
It is unlikely that there are two farm businesses that are
exactly alike. They differ in resources, in goals, in the skills
of the operator and in the many intricate interrelationships
of the resources of land, labor, capital and management. In
order for management instruction to have the most im-
pact, the generalized instruction of large groups, small
groups, and the data gathered through records and analy-
sis must be applied to the individual farm, not through “in-
dividualized” instruction, but through “personalized” in-
dividual instruction.

{Continued on Page 8)




Old MacDonald’s Farm Is Gone!

{Continued from Page 7)

The Minnesota Model

Although there are several “models” for management-
based instruction for adult and young farmers, more states
use the Minnesota Model than any other. Currently the
Minnesota Model is used in Alaska, Washington, Oregon,
Utah, North Dakota, South Dakota, Nebraska, Minne-
sota, Pennsylvania and Connecticut. In some of these
states all programs of management instruction follow the
Minnesota Model; in others only a few schools have
adopted the procedure. Programs operate in high schools,
community colleges, area vocational technical schools,
and in one state in the Cooperative Agricultural Extension
Service. There are as many different schemes for providing
funds as there are states with programs,

In Minnesota there are about 130 full-time adult farm
management instructors. Each instructor services about 50
farm families. Of the approximately 50,000 Minnesota
farms previously described as small-to-large in size, about
6,500 are tuition paying members of farm business man-
agement education programs. It is important to note that
these farmers are only part of the adult population served,
Other courses in enterprise technology, agricultural mech-
anization and beginning farmers enrcll an additional
15,000-20,000 persons.

Courses of study are formal. There is a suggested topic
for each group session for each of the first three years the
farm family is enrolled. The overall aim of the formal
course of study is to build competence in the functions of
management (i.e., planning, controlling, and evaluating).
Families are expected to enroll for at least three consecutive
years and a large majority extend their enrollment for
several more years,

Of primary importance is the development of a good
data base and an obijective procedure for summarizing and
analyzing the data. All of the states using the Minnesota
Model use the same procedures for data analysis so an
analysis of a farm business from the Nebraska sandhills
has been developed using exactly the same procedures as
the analysis of a wheat farm from Washington or a beef
ranch from North Dakota. The analysis procedure pro-
vides for a selection of over 900 different crop enterprises
and 145 livestock enterprises.

Summaries compiled from the individual analyses of co-
operating farms by states or areas within states serve as
benchmark guides to determining the factors of efficiency
and organization to which the farmers attention should be
directed. The instructor’s job is to teach farmers how to use
and interpret the analysis data for the improvement of the
business.

Technical Support
Management education programs do not grow and pros-
per in a vacuum, They need equally as much philosophi-
cal, financial, and administrative commitment as do pro-
grams at other levels. They need resources to train teach-
ers, to provide materials, to coordinate teacher activities,

to administer and supervise, and to carry the message to
the legislative staffs that provide the financial backing.
They do not emerge overnight either. Developing a man-

agement program thrust requires a long range plan that £ ™%

can put into place each of the support components as they
are needed. But planning cannot be done without planners.
Someone has to emerge in a position of leadership to make
planning happen.

What's Ahead?

While states that have already instituted a strong thrust
in management education for adult and young farmers will
find programs strengthened in the years ahead, those who
do nothing in the immediate future to generate a manage-
ment thrust will lose the opportunity, Farmers in the high
production groups previously described can ill afford to
wait until the educational agencies decide that they are
worthy clients. There is a growing impatience as the struc-
ture of agriculture forces more attention to the functions of
management. As planning, controlling, and evaluating be-
come increasingly important to the survival of farms in an
era of increasing risk and uncertainty, failure to gain skills
in these essential functions can only spell disaster. Farmers
are not apt to sit idly by when danger looms.

But farmers are not the only ones to notice that the man-
agement needs are unmet. Farmers have always relied to
some extent on the private sector to provide specialized
skills. Management associations and private management
firms have grown in a response to this demand. More re-
cently, however, big business has taken an interest in pro-
viding for the management needs of farm families. One of
the recent additions to management service opportunities
was the generation of CENTROL - a business marriage
between CENEX and the Control Data Corporation. Their
objectives are to eventually provide a complete compendi-
um of management information and services ranging {from
complete crop management, including irrigation schedul-
ing, to providing a complete system for farm business
records and analysis. It is a venture both for service and
for profit. It is conceivable that a CENTROL unit can be
located wherever farmers have access to cooperative mar-
keting or purchasing agencies.

CENTROL is but one venture into providing manage-
ment services. There will be othersl The question is if the
private sector will be the only provider of educational ser-
vices or if agricultural education will provide an alterna-
tive available to all who want and can profit from an in-
vestment in adult education,

Agricultural educators do not often have the opportuni-
ty to choose. Programs are frequently prescribed by public
law. The mechanisms for offering adult management pro-
grams already exist; they are permitted by the laws, but
not prescribed. It is up to us to decide if we will constitute
the body of planners to initiate management education for
our beginning and established farm clients or if we will step
aside and leave the task to the private sector.

Reference
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Instruction For The Part-Ti

Many adult education programs of vocational agricul-
ture departments are aimed at full-time farmers. In doing
this we may be missing a select group of farmers who may
need adult education programs just as much as the full-
time farmer. | am referring to the part-time farmers who
maintain another job which demands most of their time.
These people are becoming more common in our commun-
ities; yet, many have not been the target for much of our
adult work. The number of part-time farmers will increase
in the future, therefore, in planning adult programs, the
needs of the part-time farmers will have to be considered.

Their Characteristics

Before planning instructional programs for part-time
farmers, it is important te recognize some key characteris-
tics of this group. The following characteristics which need
to be considered reflect the instructional needs for these in-
dividuals; limited financial resources, limited time to spend
with the farm operation, limited size of the farm, and
limited knowledge of production agriculture and farm
management. These four characteristics are naot applicable
to all part-time farmers but are most important to many of
them. Also, these characteristics apply to full-time farm-

.ers, but are more limiting factors in part-time farm opera-
tions. These four characteristics need to be the major

guidelines for developing instructional programs for part-
time farmers.

In the planning stages for adult programs for part-time
farmers, we need to realize and plan for the individual dif-
ferences that will exist among these farmers. The clientele
will tend to be more heterogenous than full-time farmer
groups. These differences stem from the fact that peaople
are part-time farmers for various reasons. Some lack the fi-
nancial resources needed for full-time farms. Others may
operate part-time farms to aveid the responsibilities and
headaches of full-time farm operations. This group may in-
clude professional workers such as physicians, lawyers,
and others who are farming to invest their extra time
and/or money, Part-time farmers also include students in
postsecondary education who may want to farm full time
upon graduation, and the migrating urbanites and hobbi-
est who are caught up in the “back to the earth” move-
ment. The reasons for part-time farming vary tremendous-
ly and so do the goals for the part-time farm, Instructional
programs will have to be flexible enough to allow for these
differences.

Their Needs

As far as the specific topic areas that need to be offered
are concerned, we must remember the distinguishing char-
acteristics of part-time farmers that were previously men-

.. tioned and plan programs accordingly. The central theme
must be that part-time farmers need instruction that will

maximize the use of capital and natural resources, mini-
mize labor demands, and enhance their knowledge of pro-
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duction agriculture and farm business management.

Part-time farmers usually lack the high finances needed
to farm full time, and are often limited in their ability to
borrow money to improve or expand their operation. In-
structional programs on keeping records, using credit, and
managing money will be needed. Topics that include justi-
fying machinery purchases and comparisons between own-
ing, leasing and renting livestock, land, and equipment
will prove most valuable to the part-time farmer. Hiring
custom work will have to be looked at seriously. They will
need more guidance and assistance on investments in the
farm business.

Programs aimed at labor use and efficiency need to be
considered since available labor can be a serious problem
on part-time farms. Labor saving equipment and tech-
niques will be welcomed. It may mean that some part-time
farm operations need to be more automated to save pre-
clous time. This would imply presenting programs on
automated feeding  systems, automatic waterers, bale
throwers, and other topics concerned with labor efficien-
cy. Part-time farmers may need help in locating sources of
labor for jobs such as baling hay during the summer, or
feeding livestock during the winter. When presenting pro-
grams on labor related topics make sure the spouse of the
farmer is invited. As a matter of fact, since the spouse may
do much of the work on the part-time farm, it will be most
critical to involve the spouse in much of the instructional
program.

Programs for part-time farmers must be designed with
the smaller farm in mind, For farmers who wish to expand
their operation on the same acreage, programs on confined
livestock and poultry operations will be needed. Other
programs that would help in utilizing their acreage to
maximize returns would be successful. While presenting
these programs emphasis will be needed on soil conserva-
tion and care, as well as soil, air, and water pollution. All
of these topic areas will be of interest to part-time farmers
and need careful consideration when planning instruction-
al programs.

Another area of instruction that needs attention is basic
agriculture production and farm business management.
For the hobbiest, those that are migrating from urban

(Continued on Page 10}




Instruction For The Part-Time Farmer
{Continued from Page 9)

areas, and the student who is part-time farming, this area
may be most critical. This will especially be true for those
with a very limited agricultural background. In these situa-
tions it may mean teaching animal science, soil and plant
science, and other basic subjects. If only a few part-time
farmers have this need, and if the farmer or spouse are
willing, they could attend day classes when these topics are
taught to high school students. For others who have a
knowledge of production agriculture, more instruction
needs to be provided along the lines of farm business man-
agement. Analysis of farm records, enterprise analysis,
and evaluating the financial success of the farm would be
beneficial. Taxes and estate planning topics should be
taught also.

Their Benefits

The part-time farmer can obviously benefit from our
adult instruction program. The needs indicate that the sin-
gle teacher agriculture department may not be able to pro-
vide all the assistance that part-time farmers may require.
Vocational agriculture instructors will need to use other re-
sources which are available. The agricultural Extension

Service and local agricultural organizations can help in
providing educational programs. Part-time farmers should
be encouraged to take advantage of the educational pro-
grams and workshops that are offered at two-year, or
community colleges. As instructors, we can encourage
their membership and participation in local agricultural
businesses and suggest references and magazines which
will supplement their formal education.

Providing group instruction will have to be reinforced
with numerous visits and personal attention. This may
prove to be more important for the part-time farmer than
the full time farmer, With the more heterogeneous group,
instructors will have to be familiar with every part-time
farm operation to do an effective job in planning and pre-
senting programs for them,

The job of providing educational programs for part-time

- farmers will be a very demanding task. Even though they

may be part-time farm operators, their success contributes
to the overall success of production agriculture, We, as ag-
riculture teachers, are obligated to that cause. Instead of
viewing farming as “a way of life”, we will also have to
recognize it as “a part of many lives”. Because of their need
for the adult program and their significance to production
agriculture, part-time farmers need to be included in our
adult instructional program.

Providing Adults Opportunities for
‘Personal Growth and Enjoyment

Diversity is a key word when discussing adult educa-
tion; diversity in the kinds of programs offered, in the
training of instructors, in the teaching methods employed,
in the interests of the local population, and in the sponsor-
ing organizations. The following examples demonstrate
the assorted educational opportunities available in the field
of agriculture for adult students: an 8-week small engines
class taught by the local vo-ag instructor, a one day lawn
care workshop sponsored by the area garden center, a
once-a-week seminar on attracting birds to your home ad-
ministered by the county Extension Service, and a two-
evening program on beekeeping offered by the district
apiary society.

Although these programs are varied in composition and
intent, they do have some similar characteristics. A pri-
mary objective of each is to provide specific agricultural
skills and knowledge for a group of interested adults. The
programs are also designed to satisfy the avocational inter-
ests of the adult learner. The classes are taken for enjoy-
ment in addition to an individual’s regular work or profes-
sion,

Need For Avocational Education

With an increase in life expectancy, an earlier retirement
age, and an expanding awareness of maximizing individual
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potential, adult education is experiencing unparalleled
growth, The adult population has begun to recognize that
education is broader than the K-12 setting. There has been
a dramatic change in the schooling of adults during the
past several years. In 1980, there were approximately 1
million students over the age of 35 enrolled in various edu-
cational programs. While some of these adults were up-
grading their job skills or receiving initial career training,
many of the students were enrolled in classes for personal

satisfaction or enjoyment, Adults are discovering that avo-
cational learning can be a stimulating and gratifying exper-

ience. Vocational agriculture can provide many meaning-
ful activities for personal growth and enjoyment through-
out a lifetime. Flower arranging, home landscaping, lawn
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mower repair, tree identification, and basic woodworking
are just a few of the avocational classes that can be offered
by departments of vocational agriculture. In addition to
serving the avocational interests of the community, these
types of programs can also spark new career interests and
opportunities for the enrollees.

Sponsors For Adult Education

Providing effective adult education for the local com-
munity can be a time consuming job. Local vo-ag depart-
ments usually have one or two instructors who have a
wide range of responsibilities and commitments at the
secondary level, Their ability to furnish comprehensive
avocational adult training is unintentionally limited. Area
vocational centers are in a much better position to effi-
ciently serve the avocational interests of the community, A
full-time adult supervisor is employed who can coordinate
the agricultural interests and needs of the area. The voca-
tional school has a broader population base to draw upon
when selecting and filling specific classes. Physical facilities
are usually excellent and can be put to optimum use with
high school classes during the day and adult courses in the
late afternoon or evening. As secondary school
enrollments gradually decline during the 1980's, vocational
administrators will be challenged to evaluate their involve-
ment in the education of adults.

Determining Adult Interests
An accurate assessment of local agricultural interests is
an initial concern to successful implementation of specific
program offerings, Adult interests are highly personal and

A survey of community interests can indicate the types of classes adults
would ike to have, The individuals shown here are participating in a class
at Upper Valley Joint Vocational School, Piqua, Ohio.

vary widely. Therefore, the avocational needs of a com-
munity cannot be adequately estimated by a single teacher
or administrator. Relying upon a small group of persons
for adult interest evaluation, who are assuming what peo-
ple are interested in, can result in poorly attended courses
and dissatisfaction with the sponsoring organization.
Several methods are available to determine adult interests
in the agricultural fields. Reviewing successful adult educa-
tion programs in surrounding areas can provide a general
indication of popular, well-attended classes. County Ex-

(Continued on Page 12)

COMMUNITY AGRICULTURAL INTEREST QUESTIONNAIRE

Plzce a check by the programs you would be intereated in taking if offered
in the area:

Sample Proprams:

Hortieculrure

Ag. Shop Skills

Floral Design Woodworking

Foliage Plant Care Plumbing
Landscaping Welding

Silk Flower Making Masonry/Concrete
Lawn Malnctenance Other

Building a Hobby Greenhouse
Home Vegetable Gardening
Flower Gardening

Other

Agricultural Mechanics

FPower Lawn Mower Safery and Repair

Chain Saw Safety and Maintenance
Selecting and Maintaining a Garden Traetor
Other

Small Animal Care

Beekeeping for Beginners

Bresding and Caring for Tropical Fish
Dog Grooming

Other

Natural Resources

Identifying Narive Wildlife
Nature Photopgraphy
Conserving Natural Areas
Other

General Informatiom:

What would be the best time of the dzy for a program for you?

Weat would be the best day of the week for a program For you?

Flease give your name and address if you desire furrher informatiom.
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EVALUATION FORM

Please complete the following form in derail. Tt will serve as a means of
evaluatipg this instructional program and as a guide for planning future classes,

I. Class Qrganization and Scheduling
For thls subject, do you think the number of sessions was:

Sufficient Too few
Tee many
Would you prefer:
Daily sessiens Weekly sessions
Horning Evening

Corments

11, Course Comtent
Indicate the most important things you gained from this coursa:

Was the course as informative and helpFul as vou had expected?
Yes Ko

If not, how did it differ from your expectations?

ITI. Imstruction

Was the instruction: Well organized
Sarisfacrocy
In nezed of improvement
Was the presentation: Interesting
In need of Improvewent
Boring

What changes would yeou supgesc?

Did you feel the instructor was well quallfied
Sufficiently qualified Beeds more background axperience
Comtent s

IV, Future Classes
Are you interested in attending future classes?
Yes Ne
If your answer is yes, please describe rhe instructicnal pregram vou would
Iike to atrend:
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Providing Adults Opportunities for
Personal Growth and Enjoyment

(Continued from Page 1T)

tension agents, Soil Conservation Service employees, agri-
business people, and other civic leaders can provide their
personal insight on the types of agricultural interests they
perceive as being relevant. When time and money are not
limiting factors, a community survey can be an invaluable
method of discovering the agricultural needs and interests
of the local adult population. (A sample community agri-
cultural interest questionnaire accompanies this article.)

Coordinating Programs
With State and Local Personnel

With public schools, museums, libraries, agribusinesses,
government agencies, and voluntary organizations as
some of the possible sponsors for adult education, the idea
of coordination quickly becomes overwhelming. Lack of
program coordination among diverse sponsors is a peren-
nial problem confronting adult educators. When the
courses are offered through an established organization,
such as the public school system, the adult program can
conform to the present administrative structure. Education
of adults becomes one of the functions of the system and
communication between state and local personnel can fol-
low existing avenues. Vocational agriculture departments
offering adult education can assist state and local staff by
reporting the types of courses taught, the number of adults
served, and the nature of the programs. State and local
planning and budgeting can be formulated utilizing this
type of data. An adult supervisor, employed by the school
system, can enhance the coordination between specific
local program objectives and overall adult education goals
of the state department of education.

Organizing and Conducting Programs

Program organization is a responsibility of both the
adult supervisor and the adult instructor. Administrative
tasks necessary for efficient program delivery include the
following: recruiting and training qualified adult leaders
and teachers, providing adequate physical facilities for
productive instruction, prometing specific class offerings
by a variety of media (i.e., newspaper ads, radio an-
nouncements, printed brochures), conducting systematic
registration, and keeping accurate financial records for
budgeting purposes, These supervisory responsibilities are
essential for effective adult instruction. However, the spe-
cific program planning arranged by the adult instructor is
also imperative for quality instruction.

Prior to the beginning of a course, the teacher or leader
must decide on the units of instruction that will be dis-
cussed. Defining measurable teaching objectives and listing
specific questions to be answered by the unit can be addi-
tional aids to program organization. The adult instructor is
also responsible for selecting the appropriate teaching
methods and identifying the materials and references need-
ed for instruction,

Understanding the adult learner is another essential
component in program organization. Secondary school in-
structors must realize that the adult student differs greatly
from the high school students they may be used to teach-
ing.

Adult learners have several unique characteristics:

Most of the members of the class are there because they
want to be.

They attend the class as a part-time activity.

The students are no longer children. They've had experi-
ences, developed opinions, and acquired know-how.

They have more prejudices,

They are more fixed in their ways.

They like to-talk more in class — and they do.

Aduit classes also have some unique features:

The class is likely to be less formal.

Paper and pencil examinations aren't likely to be as im-
portant.

The students will learn a lot from each other.

The instructor will have less authority over the adult
learner than over secondary students. C

The class will involve more group interaction,

Acknowledging these characteristics of the adult learner
can aid instructors in effectively meeting the needs of their
students.

Evaluating Program Effectiveness

To improve program organization and content some
means of evaluation will be necessary. Informal evaluation
is a process conducted throughout the course as the in-
structor and adult director encounter successful or ques-
tionable practices, At the termination of the program a
written evaluation may be completed by the adult stu-
dents, This type of evaluation can indicate enrollee satis-
faction or dissatisfaction with class organization, content,
or delivery. Student comments should be continually
sought to assist with program reorganization and develop-
ment. Program evaluation of avocational courses ultimate-
ly seeks to answer two questions: What procedures have
proven effective for meeting the agricultural interests of
the enrollees? To what extent has the teacher followed the
guidelines for conducting avocational courses for adults?
{A sample form for adults to use in evaluating education
accompanies this article.)

With an established commitment at the secondary level,
vocational agriculture can have a similar impact in the area
of adult education. Vocational agriculture can provide
constructive alternatives for adults seeking meaningful use
of their leisure time. The challenge for the vo-ag teacher is
to begin to consider his or her role in serving the avoca-
tional interests of the adults in their community.

Reference
Ball, ].P. and Cushman, H.R. Teacmine Apurt Ebucarion Courses: THE

SeLr-FuLFiLiMENT MoODEL Information Bulletin 91, Cornell University, .

1975, p. 6.
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Getting Technical Information to Adults

How do we get good technical agricultural information
into the hands of commercial farmers? Most of you will
agree that millions and millions of dollars are spent each
year trying to get technical information out to farmers. It is
likely that the amount of money spent on one chemical
commercial on national television would be more than the
adult agriculture education budget in the State of Missouri
or any other state for that matter. Today’s farmers have
more and more technical information with which to work.
We must make sure that people.in our adult program have
the opportunity to get the best technical information
available, in the simplest, most direct method possible.

What then is the place for the typical vocational
agriculture teacher in the area of adult education? First of
all, a teacher cannot at any time be a master of all technical
information. The wvocational agricuiture teacher is an
educator and as such must use that ability to teach. Too
often we, as teachers, think we have to have the answer. In
fact, in most cases, all we need to know is how to find the
answer and transfer the answer from the people who know
to the people who need to know.

This all seems as easy as 2+2=4, but we all know it is
not. Many times the people who know the answer are very

 poor at giving the best answer, and just as often the person

who does not have the best answer is best at expressing it.
QOur adults end up on the short end in both cases.

What are some means of getting the technical informa-
tion from the people who know to the farmer who needs it
to produce? Teachers often get the best technical informa-
tion directly from adults. Most good farmers are willing to
try anything {sometimes we wish they would be a little less
eager). They are often one of our best sources of informa-
tion. We just have to know how to get the information
from them. Use your own students on panels. You ask the
lead questions and they will supply the answers. The role
of the teacher is to act as a moderator and summarize.

One way we can get good technical information to
farmers is to use an outside speaker or expert. Many adult
agricultural education programs have been crucified
because they used this method. This method is sometimes
referred Lo as being used by the “open the door, make the

coffee, introduce the speaker and close-up” teacher. I feel
the good teacher can effectively use resource persons,
Again, we have to remember they have the answer and we
as teachers are going to have to see that their answers are
transferred to our adult farmers. A good teacher will lead
the discussion, make sure a few key questions are asked,
and see that adults have the opportunity to ask other ques-
tions. Again, I feel this is a good way to get technical in-

j formation to farmers, but I must agree it has to be handled
* very carefully.

Another way of providing technical information is for
teachers in a given area of a state to work together. Five to
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ten good teachers can come up with a lot of good informa-
tion, and with a little cooperation get it into a form they
can take back to the home community. The best thing that
often comes from this method is the variety of teaching
methods. There will always be more good slides, transpar-
encies, and other teaching aids from a group than from one
individual. We have used this method with a soils unit in
the area where | teach. I feel it was successful and should
be included as another teaching tool.

Another methed is for each teacher to work on one
technical area and develop strong expertise. Teachers
would then make the rounds to other schools to teach that
area. With this approach we are doing two things: we are
using people with good technical information and people
who have sound teaching backgrounds.

These are a few ideas on delivering technical informa-
tion to adults, Try them and see for yourself if they will
work.
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The Role of Teacher Education in
Adult/Young Adult Education

The case for adult/young adult education in vocational
agriculture has been made. Therefore, this article will con-
centrate on the role of teacher educators with regard to
adult/young adult education. Teacher educators have a re-
sponsibility and an obligation to do their part in improving
and expanding adult/young adult education in vocational
agriculture. This article will concentrate on the areas of
preservice and inservice education and pose questions re-
garding postsecondary and off-farm agriculture.

Preservice

Ideally, individuals who have completed a teacher edu-
cation program should have the desire to work with
adults/young adults and possess entry level skills in the
field of adult education. At the bare minimum upon com-
pletion of a teacher training program, they should believe
that the education of adults in the field of agriculture is just
as important as the education of secondary students, if not
more so.

It has been the author's experience as a teacher educator
to find that most university undergraduate students upon
entering student teaching have not thought about adult/
young adult education, are quite apprehensive at the
thought of teaching adults/young adults, or believe that
adult/young adult education in agriculture is less impor-
tant than teaching secondary students. However, some
enter believing adult/young adult education is important
and that they should become involved with adult/young
adult education in vocational agriculture; yet, they lack
confidence in their abilities at this point,

With these concerns and attitudes in mind, what is the
charge to teacher education at the preservice level?
Teacher educators have three responsibilities: to provide
experiences that will increase the desire of prospective
teachers to want to teach adults/young adults, to provide
entry level skills needed to establish and conduct
adult/young adult education programs in vocational
agriculture, and to provide experiences that will boost the
confidence level of prospective vocational agriculture
teachers in the area of adult/young adult education.

How can this be accomplished? Teacher education has
three wvehicles to accomplish the objectives. Awvailable
vehicles are classrcom instruction, field experiences, and
student teaching.

When considering course instruction, teacher educators
have the responsibility to see that prospective teachers
develop the technical agriculture skills needed by teachers
of adult/young adults as well as the pedagogical skills. An
increasing number of agricultural education majors come
into the program without having had adequate “hands on”
experience in agriculture. For example, a teacher that has
never given iron shots, clipped needle teeth, or castrated
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baby pigs may feel less than qualified to work with
adults/young adults in a class on feeder pig production.
Teacher educators have an cobligation to make known to
their colleges of agriculture those types of “hands on” ex-
periences that are important to the success of a teacher of
adults/young adults.

If we truly believe that adult education is important, a
methods class in adult/young adult education in vocation-
al agriculture will be required as a part of the professional
training. A teacher training institution that fails to place as
much emphasis on a methods class in adult/young adult
education as is placed on a methods class in secondary
education is, in fact, saying we don't believe the education
of adults/young adults is as important as is the education
of secondary students. As a part of such a class, prospec-
tive teachers should not only be taught methodology, but
should also have the opportunity to practice that
methodology through “mini-teaching” experiences in front
of their peers,

Prospective teachers should also be encouraged to gain a
variety of supplemental experiences relating to
adult/young adult education. They should have the op-
portunity to visit successful adult classes. They should be
exposed to activities such as young farmer tours and con-
ventions when possible. Teacher educators have tradition-
ally involved prospective teachers in student leadership ac-
tivities at the secondary level such as FFA contests with the
purpose of aquainting the prospective teachers with the ac-
tivity and motivating them to want to involve their
students when they become teachers. The complete teacher
training program will provide their students just as much
of an opportunity to participate in adult/young adult ac-
tivities as the prospective teachers have to participate in
secondary activities.

Another important aspect of a student’s professional
development is the influence of the student teaching center.
Supervising teachers are quite important to the profession-

al development of a prospective teacher. A student i

teaching center that does not have an active adult/young
adult education program in vocational agriculture is not an
adequate student teaching center and should not be used.
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A student teaching center that does not have adult/young
adult education is saying adult/young adult education in
vocational agriculture is not important, Regardless of what
happens on campus in a course in adult/young adult
education in vocational agriculture or through outside
field experiences, the student teaching experience is of ut-
most importance and may have the most influence on the
attitude the prospective teacher develops toward
adult/young adult education.

Inservice and Support Services

A teacher education program without inservice activities
is just like a vocational agriculture program without adult
education: only doing a portion of the job. Probably no
group of teachers has a greater need for inservice and sup-
port activities than do adult teachers. Two characteristics
of adult/voung adult education create a paradox. Pro-
gressive, up-to-date teachers are demanded by their
clientele to expand their programs and services. Expansion
takes time and effort. Keeping up-to-date in agriculture
also takes time and effort. If the adult/young adult teacher
is to remain progressive and up-to-date, he/she must
receive progressive, up-to-date training and support ser-
vices,

Teacher educators have the responsibility to see that teachers develop
the skills needed to teach adult/ young adult students. In this photograph,
Robert Denker of the University of Missouri is shown teaching a group of
teachers how to use a portable computer terminal.
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Teacher educators must conduct studies that will deter-
mine the needs adult/young adult teachers have for in-
structional materials and inservice development. Studies
should look at the skills progressive agriculture managers
and employees are presently utilizing as well as those skills
progressive individuals will need to perform in the course
of future employment. Results of these studies should then
determine areas for potential development of instructional
materials and inservice programs. The use of advisory
committees to assist in the development of instructional
materials and inservice programs should be employed.

Fffective inservice is a must. Some of the most effective
inservice training for adult teachers is the type that teaches
the teachers the way the teacher will teach the adult. In
other words, a teacher educator teaching an inservice class
to adult/young adult teachers on small gasoline engine
overhaul should teach the class using the same method the
adult/young adult instructors will use with their students.
An inservice class for adult/young adult instructors should
contain a desirable balance between technical agriculture
and “how to teach it.”

Another possible means to help adult teachers help
themselves is encouraging adult teachers to do preliminary
curriculum development. The adult teachers in one district
of Missouri felt the need for an adult curriculum in soils.
This particular group of teachers developed a course for
their own use.

Two other areas to be considered by teacher educators
are postsecondary and off-farm agriculture. Do we have
an obligation to provide training to teachers for off-farm
adult/young adult education? In many states we can say
that we do not have teachers teaching adult/young adult
classes to those employed in off-farm  agriculture;
therefore, we may feel there is not a need {or the develop-
ment of instructional materials and inservice training
relating to off-farm adult/young adult classes. Maybe the
reason adult/young adult classes in off-farm agriculture
are not being taught is because instructional materials and
inservice materials and inservice programs have not been
provided.

In many states teacher educators have done very little to
serve postsecondary instructors of agriculture. In our
respective states we muslt determine what our respon-
sibilities to the pestsecondary field are. If postsecondary
instructors feel teacher educators have something to offer
in the areas of preservice, inservice and/or curriculum
development then we have an obligaiton to the postsecon-
dary field.

In summary, the complete teacher education program
has a responsibility and an obligation te more than just
serving the secondary portion of vocational agriculture,
Prospective teachers must leave the teacher training pro-
gram with the skills and confidence to conduct a viable
adult/young adult program. Vocational agriculture in-
structors working with adult/young aduit programs have
a high level need for inservice training and instructional
material development. Teacher education programs must
assess their role in preservice and inservice activities need-
ed by postsecondary instructors. As teacher educators, we
have an existing challenge and opportunity to make a pro-
fessional contribution to postsecondary and adult/young
adult education.
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Adult education in agriculture
through the local Young Farm Chapter
is an important part of an effective and
total vocational agriculture program.
At the local level, the agriculture teach-
er serves as the advisor to the Young
Farmer Chapter. By being directly in-
volved with the program, the educa-
tional sessions serve as in-service to the
advisor, as well as being of direct bene-
fit to the person engaged in agriculture.

Beginning in 1978, the [linois State
Board of Education, Department of
Adult, Vocational and Technical Edu-
cation (DAVTE), provided financial
support for the development and im-
plementation of a public supported
program designed to assist and encour-
age the organization of additional
Young Farmer Chapters. Until that
time, there were only 15 Young Farmer
Chapters in the state.

The program, supported by
DAVTE, was conducted in 4 phases —
each phase being 1 year in length, For
each phase, a proposal was written and
submitted to DAVTE for funding.

PHASE I: An advisory council was
formed to study the needs of the Young
Farmer Program in [linois. The coun-
cil found that, 1) a greater knowledge
among agriculture teachers was needed
on how to organize, develop and con-
duct a Young Farmer Chapter, and 2)
an increased, understanding was need-
ed on the importance and purposes of
the Young Farmer Chapter, The coun-
cil developed a list of 22 recommenda-
tions that would result in additional
chapters and a stronger Young Farmer
Program. The recommendations were
achieved through other phases.

PHASE II: To develop a basis for the
future promotion of the Young Farmer
Program, a kit of educational materials
was developed which included:

1. A brochure was developed to cre-
ate interest in the program by display-
ing pictures of young farmer activities,
describing the aims and purpose, etc.

2. A booklet entitled “Organizing
and Conducting Young Farmer Chap-
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ters in Illinois”, was written to assist
vocational agriculture teachers and
other interested persons in organizing a
chapter.

3. A booklet entitled, “Directory of
Resource Persons for Young Farmer
Chapters in Illinois” was developed to
assist in identifying and locating re-
source persons to assist in conducting
the educational programs.

4. A slide-tape set was developed to
assist in describing the program
through pictures and sound.

5. A display was constructed to des-
cribe the Young Farmer Program and
the activities involved. The display has
been used at the State FFA Conven-
tion, lllinois Agriculture Teachers
Summer Conference, Illinois Young
Farmer Institute and Summer Tour,
and National Young Farmer Institute.

PHASE III: During the third year, a
series of 14 workshops was conducted
throughout Illinois for vocational agri-
culture teachers, administrators, and
other interested persons. The work-
shops were designed to provide infor-
mation about the Young Farmer Pro-

s 10
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Display used to promote
Illinois Young Farmer work.

gram, and its importance for adult edu-
cation in agriculture,

The Young Farmer State Officers as-
sisted in discussion at the dinner meet-
ings. The materials developed in Phase
Il of the program served as resources
and provided a guide to the benefits of
the program, and how a chapter can be
organized and effectively conducted.

A key element in the future success
of the Young Farmer program was the
increasing in funding by DAVTE from
9 cents to 30 cents per contact hour for
non-credit adult education. The local
school district was encouraged to pro-

vide matching funds to that received
from DAVTE.

PHASE IV: Phase IV of the program
includes giving assistance to vocational
agriculture teachers who have ex-
pressed interest in the Young Farmer
Program. In addition to tips on how to
determine interest by local young peo-
ple engaged in agriculture, assistance is
provided the teachers in conducting the
organizational meeting and the estab-
lishment of a new Young Farmer Chap-
ter.

Qutcomes

The 14 workshops conducted during
Phase II of the project resulted in a
total of 101 persons attending. A total
of 35 schools were represented in the
workshops.

Five new Young Farmer Chapters
have been organized, with several
more in the forming stage.

As a result of the “shot in the arm”
from DAVTE, it is anticipated that the
Young Farmer Program in Illinois will
continue to expand in the number of
chapters conducting adult education at
the local level,

Young men and women in agricul-
ture are realizing that education is a
life-long process. The Young Farmer

Programs throughout the Nation have
clearly been effective in meeting the ed- :

ucational needs of adults in agricul-
ture, and especially valuable in keeping
the agriculture teacher, up to date.
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Adult/Young Adult Education

The public has grown accustomed to
the call for increased educational op-
portunities for adults in the local com-
munity, The emphasis in today’s
educational legislation seems to be
geared toward funding and finding
more ways for the local school to
educate adults. However, since “way
back,” the adults of the farming com-
munity of Ripley, Oklahoma, have
had the benefits of an existing
agricultural adult education program
— the local Young Farmer Chapter. It
is fitting that this program is successful
and popular because indeed the back-
bone of this tiny community has been
the farmer and, therefore, agriculture,
Can your local program boast of a pro-
ud past, of a beneficial adult/young

' adult education?

Proud Past

The Ripley Young Farmer Chapter
has existed for many years and is a part
of a statewide effort to provide adult
education in agriculture through the
vocational agriculture programs in the
local school. Ripley’s adult agricultural
education program (Young Farmers) is
one of 181 Young Farmers groups that
have been organized in Oklahoma
since 1969,

The fifteen paid members of the
Ripley Young Farmer Chapter are part
of a statewide enrollment of over 3500
members in communities across
Oklahoma that offer vocational
agriculture in the local high school.
The local vo-ag department and the
local agriculture teacher serve as a base
for the local adult education program
in agriculture. Part of the local ag
teacher’s responsibility is to provide at
least 20 hours of adult farmer instruc-
tion each year. The local YF program is
a means to meet that responsibility. It

.also allows for interested adults to
‘come together and learn.

A local adult/young adult program
is a tradition in this small community.

JUNE, 1981
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Some kind of adult agricultural educa-
tion program has been in existence at
Ripley since 1949. The present state
director of all Oklahoma Young
Farmer chapters was the ag teacher and
YF advisor at Ripley for many years.
The local agriculture teacher has been
the key to providing some kind of
adult education in agriculture at
Ripley. Can this hold true across the
other small agriculture communities of
the United States?

Agriculturalists make up almost the
total membership of the Ripley group
and the community’s agriculture enter-
prizes are mainly dairy, wheat, and
beef. The membership roster includes
the local tractor dealer, a school board
member or two, as well as the local law
enforcement official who also farms
and serves as the YF chapter president.
The group meets the third Thursday of
each month at 7:30 p.m. at the
agriculture building.

Areas of Work

The four areas of work for the local
group are education, community ser-
vice, recreation, and leadership de-
velopment, The primary aim of the
young farmer association is adult agri-
cultural education although all areas
are used to benefit the community.
Educational programs vary with the
time of year for the farmer. In January,
an accountant may talk on farm taxes
and returns, Other programs have in-
cluded pregnancy testing of cattle,
combine maintenance, welding tech-
niques, and farm road laws. Special
emphasis is on increasing fuel effi-
ciency. Often the local advisor may act
as instructor.

Summertime usually brings an in-
crease in attendance. Recreational ac-
tivities such as an annual “fish fry” and
at least one “pork roasting” will bring
friends and neighbors together. The
Chapter treasurer, a dairyman,
believes in the Young Farmers and
adult education in agriculture. He runs
a Holstein operation and milks over 50
cows a day. At a recent meeting, he ex-
pressed a concern for even more of the
community to take advantage of the
opportunities. His concern and that of
other local people is to make educa-
tional opportunities available to all age
groups,

A teal commitment has been made
by the Ripley YF's to the local voca-
tional agriculture program. The local
YF's is a means of bringing agricultur-
alists together for education and com-
munity support of the local vo-ag pro-
gram. As part of its efforts in the area
of community service, over $1500 in
livestock pens and materials have been
purchased for the local FFA members
to use in their project program. The
local adult agricultural education
group saw the need for more adequate
lighting for the agriculture shop. They
responded with over $500 worth of
new lights and helped with installation.
Many members of the group prefer to
remain anonymous when they hand
the local advisor $20-$30 out of their
own pocket to help sponsor trophies
for the agriculture students at their
local spring stock show.

Leadership is evident in many ways.
In addition to serving as leaders in the
Ripley Young Farmer group, many
members exert leadership in other
capacities. One member also serves on
the Payne County Fair Board in addi-
tion to his duties of law enforcement,
YF president, father, and farmer. Some
of the YF members serve on the local
board of education whose decisions af-
fect young and old alike in the com-

(Continued on Page 18)
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munity. Other members serve and con-
tribute in their local churches.

Key to Success?

The agriculture teacher plays a vital
role in the success of a local Young
Farmer group, Local YF advisors
should enjoy their work and believe in
the Young Farmer program and its role

in the community. A good YF adult
education program can benefit the
local farmer and strengthen the local
FFA program. Believe in it and what it
does. Ripley patrons are bettering agri-
culture by bettering themselves. Educa-
tion, leadership development, recrea-
tion, and community service are pro-
vided to all who want it, young and
old alike,

Agricultural education for adults
and young adults alike is available in
Ripley, Oklahoma, Through the local

Young Farmer program, farm-related =

education, leadership training, and rec-
reation are provided. Are there other
towns similiar to this one who can be
helped by adult/young adult education
programs?

Adult Farmer Education Or
Adult Farmer Service

When does an adult farmer teacher
stop educating and begin providing a
service to farmer clients? Are you edu-
cating your clients or servicing their
various farm business needs? This per-
plexing problem is hard to define and
even more difficult to practice. The
purpese of this article is to raise the
question, “Are you educating or servic-
ing your adult farmer class?” It is
hoped that more adult farmer teachers
will realize that education is a far more
valuable function than any service they
may render.

Perhaps the introductory questions
are a matter of semantics. When view-
ed by strict definition, we educate
when we bring about a desired behavi-
oral change. We service when we pro-
vide some specific labor, use or benefit.
Do the two areas overlap? This writer
believes they do. Education and service
are one and the same in many cases.

Qur employers (local boards of edu-
cation) hire us to educate. We develop
educational programs based on com-
munity needs, set objectives, and initi-
ate teaching methods to bring about
desired changes. This works well with
secondary students of vocational agri-
culture. With young-adult farmers the
process is the same. Regular on-farm
instruction alters this process with the
out-of-school client by a small degree
however. The educational process
becomes a “service” of the school sys-
tem to fanmers. Keeping the service
educational seems to be the crux of the
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situation.

On-farm instruction is perfect for
applying practices discussed in the
classroom, A discussion on balancing
dairy rations must be carried to the
“doing” stage. Your farmer-students
may accept the lesson wholeheartedly,
but may never secure the necessary
forage analysis kits to commence the
doing stage. If you provide the test kit,
are you educating or providing a ser-
vice? If the test kit is used to determine
forage quality, and the ration is bal-
anced accordingly, then both educa-
tion and service have taken place. A
careful watch on the benefit provided
can keep our service activities educa-
tional in nature.

Perhaps a few guidelines can provide
direction. Consider the following:

1. Can what you are providing be se-
cured from some other local source?
Dehorning a calf for a farmer versus a
dehorning demonstration is an exam-
ple. Providing the service is not a part
of our responsibility. A demonstration
of a different dehorning technique than

that which is currently being used is ed-
ucational however.

2. Are you carrying out the labor or
activity for the client? If the farmer is
off doing chores when the teacher is
going over a cash flow projection, little
education can occur. Some prior infor-
mation gathering is necessary on our
part, but should still occur in the pres-
ence of the farmer-student.

3. Some activities may begin as ser-
vices with the idea of changing a be-
havior pattern. Carrying a soil test kit
for an on-farm instructional visit may
provide the stimulus for a farmer to
conduct a soil testing program. Empha-
sis on the service being a one time oc-
currence usually provides the only
message needed that you are there to
educate. A true measurement of behav-
ioral change can be noted the following
year. Does the farmer carry out the
procedure of securing the soil test kits?

To serve and to educate may be one
and the same. The manner in which
both are carried out will determine the
long-range effectiveness of the young-
adult farmer education program. A
program based upon service will soon
become stagnant. A sound educational
offering based on community needs
will flourish. All young-adult farmer
advisors should determine if they are
educating or merely servicing farmers.

Some critical self-analysis may help. If .

a little service is needed for education,
then we must realize the two concepts
are complementary.
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Vocational agriculture teachers are
just like all other busy and involved
people. They become so involved and
dedicated that they forget to share
what they are doing with anyone else,
They unthinkingly assume that every-
one else must surely understand what
they are doing and appreciate their ef-
forts. Because of this, the community
that is served by a vocational agricul-
ture department soon loses personal
contact with the program and becomes
unaware of what the program has to
offer, As a result, those activities and
experiences that can help encourage
young people decide to enroll in the
vocational agriculture program soon
become the community’'s best kept
secret,

Even the busy vocational agriculture
instructor must not lose sight of the
fact that vocational agriculture may
not be the answer for all students,
_Allowing the community being served

;by the vocational agriculture/FFA pro-
~" gram to know what the program has to

offer will go a long way toward en-
couraging students to make an inform-
ed choice when deciding to explore a
challenging agricultural career by en-
rolling in the program. In some cases
this may result in fewer students enrol-
ling — which in turn will allow the in-
structor to devote more time to each
student. The following ideas have been
developed and used by many busy but
successful teachers over the past
several years. Maybe the implementa-
tion of one or more of these ideas can
enhance your recruitment effort,

1. Tell eighth grade students about
vocational agriculture and the FFA.

— Have a group of FFA officers in
official dress talk to students about the
experiences they have had in their
vocational agriculture classes and the
FEA.

— Use slides of the supervised occu-
pational experience programs of
students, fair exhibits, FFA and class
activities to tell the story of the local
rocational agriculture/FFA program.
— Have a recent graduate tell about
his/her experiences.

— Provide each prospective student
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with a short printed description of
what each student can expect to get
from each course offered. Encourage
students to take this home and discuss
it with their parents.

2. Provide a special day for eighth
grade students to visit the vocational
agriculture department and FFA
chapter.

— Have each student visit one or
more agriculture classes. Assign an
FFA member to serve as host to each
prospective new student.

— Plan a general assembly special

presentation on vocational agriculture
and the FFA.

— Hold a special model FFA
meeting with a short program and re-
freshments.

3. Conduct a supervised occupa-
tional experience program tour for
eighth grade students and their
parents. Plan for refreshments at the
last stop.

4. Throughout the year invite eighth
grade students and their parents to FFA
activities such as Chapter Farmer initi-
ation, public speaking contests and
chapter banquets.

5. Make summer visits to prospec-
tive students.

— Arrange to have one or two FFA
members with good SOE programs
visit prospective students to discuss
how they initiated their SOE pro-
grams.

— Have a committee of former
students work with incoming students
to help them get their SOE programs
started.

— Qrganize a loan fund.

— Provide a ready and reasonably
priced source of livestock for students
to purchase,

— Provide work experience oppor-
tunities for those who do not have the
opportunity at home by using school
facilities,

Recruiting Vo/Ag Students

— As a teacher, visit all prospective
students and their parents to discuss
the wvocational agriculture/FFA pro-
gram,

— When your are visiting SOE pro-
grams of high school students, arrange
to take 2 or 3 eighth grade students
with you.

6. Write a personal letter to each
graduating eighth grader telling them
about vocational agriculture and the
FFA. Enclose an illustrated brochure
that tells the story of the agriculture
program,

7. Participate in “open houses” and
“back to school nights” for parents by
having well planned programs, attrac-
tive displays, and planned tours of the
agricultural department with examples
of work by students on display.

8. Provide bulletin board displays
about agriculture and the FFA in the
schools the eighth graders are attend-
ing.

9, Have regular articles in the news-
papers describing the activities con-
ducted through the vocational agricul-
ture/FFA program.

10. Provide a subscription of THE
NarionaL Furure FARMER magazine for
the library in each grade school.

11, Distribute the FFA Calendar to
parents of all eighth grade students,

12. Have a ready reserve of students
who are capable of putting on a
demonstration for grade school classes.
Appropriate subjects include budding,
grafting, sheep shearing, and parlia-
mentary procedures,

13. Invite grade school teachers and
their administrators to FFA activities
such as parent/member banquets and
contests.

14. Select an outstanding elementary
teacher to' receive the Honorary
Chapter Farmer Degree,

15. Use elementary teachers as
judges for public speaking and other
similar contests.

16. Use the “Food for America” pro-
gram with grade school students.
Follow up with a tour of a farm in the
community.
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