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The beginning teacher of vocational agriculture is faced
with many adjustments and challenges. No teacher in a
school has as many different responsibilities and clientele
as does a vo-ag teacher.

One of the keys to the adjustment of beginning teachers
is realizing that vo-ag is more than a class. It is a program!
A beginning teacher could quickly become disillusioned by
observing an academic teacher (history, for example) and
comparing the observations to the demands made in vo-
ag. This is further compounded by the responsibilities of
other vocational teachers as related to those in vo-ag. Only
the vo-ag teacher has program responsibilities.

The fact that vo-ag is a program and not a class should
be viewed with positive enthusiasm. The vo-ag teacher is
in a leadership position and has the opportunity to make
substantive impacts in most school districts in the United
States. Individuals who are self-starters are required to ef-
fectively develop a vo-ag program.

The Climate: Is It A Mirror?

The conditions under which people work are important

-, in making a successful beginning. Some schools need new

J vo-ag teachers almost every year. In other schools,

teachers may spend a lifetime teaching vo-ag. What makes
the difference? It is something known as “climate.”

" In vo-ag, climate for a beginning teacher includes the
general attitude in the school and community toward
education, the attitude of the school administrators,. the
kind of vo-ag facilities, the nature of agricultural industry
in the area, and the performance of previous vo-ag
teachers. Individuals can be successful or failures in any
climate. This depends upon the attitude and enthusiasm of
the beginning teacher, The attitudes of others toward vo-
ag are largely the products of vo-ag teachers toward their
own programs. Vo-ag teachers who have enthusiastic at-
titudes toward vo-ag are also likely to have ad-
ministrators, communities, agricultural representatives,
and others who have enthusiastic attitude.

Much of the vo-ag climate in"a school is merely a reflec-
tion of the attitudes of vo-ag teachers themselves. Climate
is largely a mirror of the vo-ag personnel. To a large ex-
tent, teachers create their own climate.

. Retention
Much has been written and spoken about a shortage of
vo-ag teachers. The question that is sometimes raised is,
“Poes_a shortage of teachers exist?” If we look at the
number of teachers who complete teacher education pro-
. _grams, we will find that an adequate number is usually
*.._+prepared. Many of those who are prepared do not teach,
but choose to pursue other careers, primarily in
agricultural industry. '

Another problem is that some individuals teach only one
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teachers,

Jaseer S. Leg, EpiToR

(The Editor also serves as Professor
and head, Department of Agricultural
and Extension Education, Mississippi
State lniversity.)

or two years. Some of these are very capable teachers, but
they become dissatisfied with teaching. This is due to a
number of factors. The need exists for close follow up by
teacher educator departments and state supervisory per-
sonnel. This follow up can provide assistance to help
beginning teachers adjust and feel a sense of satisfaction
with their teaching. The responsibility for increasing reten-
tion rests with local school administrators, agricultural
teacher educators, and state supervisory personnel.

. Teacher Supply
Each year since 1965 a study has been made of the sup-
ply of and demand for teachers of vocational agriculture.
Initiated by Ralph Woodin at The Ohio State University,
the study is now carried out by David G. Craig at The

. University of Tennessee. Entitled “A National Study of the

Supply and Demand for Teachers of Vocational
Agriculture,” the study is partially supported by the
Agricultural Education Division of the American Voca-
tional Association. '

The 1980 version of this study reported that teacher
turnover was 12.5 percent, the highest in the 16-year his-
tory of the study. All of the vo-ag profession needs to be
concerned about the retention of the quality teachers.
Helping beginning teachers adjust is one way of reducing
turnover and solving the problems caused by a shortage of
teachers.

Support from Profession

Beginning teachers need support from the profession.
The support can be provided individually by teachers,
supervisors and teacher educators and by professional
organizations. The performance of individuals in the vo-ag
family has a strong influence on beginning teachers.

One of the areas in which members of the vo-ag family
need to work is to portray a positive, enthusiastic image to
beginning teachers. This is comprised of a myriad of
elements, including what is said and what is done. An ex-
ample is when experienced teachers complain about job
demands (long hours, etc.) in the presence of beginning
teachers. The vo-ag family needs to work toward building
an enthusiastic, positive attitude among beginning

(Continued on Page 4)




The Beginning Teacher
(Continued from Page 3)
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The theme for this issue of the Macazine is “The Begin-
ning Teacher.” Dr. Phillip Zurbrick of the University of
Arizona has served as Theme Ed}tor His assistance is
greatly appreciated.

-
LB

Perpetuating 1

The perpetuation of a profeasion, not unlike the
perpetuation of a species, requires the constant intro-

-duction of new individuals with new ideas and enthusiasm,

All of us in agricultural education must be cognizant of
and concerned with helping others find the rewards in
teaching and the opportunities for success that we have ex-
perienced. Only through our attention to these concerns
can we continue to be part of a successful, dynamic profes-
sion which will continue to serve people and the agricul-
tural industry in the manner we have so successfully used

in the past.

Another lesson which can be drawn from nature is that
the species which provides the most desirable environment
for the beginner tends to be the most successful in per-
petuating itself. The neophyte in agricultural education is
of course the beginning teacher. Without the annual influx
of new teachers into our profession, it would not last long.

.The continuing need for vocational agriculture teachers,
coupled with the large number who teach only a few years,
leads one to question if we are providing the most desirable
environment for the beginning teacher. If we are not pro-
viding conditions under which a beginning teacher can
learn and succeed, we need to ask ourselves why.

It is very easy to point the finger at one part of our pro-
fession and say they are negligent. One might for example
blame the local school administrator for not providing the
beginning teacher with a lighter load, higher salaries and
easier classes. Or, we might blame teacher educators for
not recruiting more teachers and not preparing them bet-
ter. Still, we could blame the supervisors for not providing
enough on-the-job supervision or not being sensitive
enough to the beginning teacher's problems. Further, one
might blame fellow teachers for not taking the harder
classes rather than giving them to the beginner or for not
encouraging and helping the new teacher more. Obvious-
ly, the environment of the beginning teacher is multi-
faceted in which everyone in the profession plays a part. It
is important that we all contribute in a positive way
towards enhancing the opportunity for the beginning
teacher because we all have a professional investment in
his/her success.

It is particularly appropriate that this issue of THE
Agricurrural EbucatioNn Magazine is devoted to the

The Cover

Rob Turley, a first-year vocational agriculture
teacher at Dysart High School in Peoria, Arizona, is
shown explaining a concept in animal nulrition to
students in his class. (Photograph courtesy of Phﬂhp
Zurbrick, Un1vers1ty of Arlzona )

By PaitLir R. Zursrick, TremE ED1TOR
Editor's Note: D, Zurbrick is Associate Pro-
fessor in the Department of Agricultural Educa-

tion, University of Arizona, Tucson, Arizona
85721,

theme of the beginning teacher, The start of a new school
year with many beginning teachers about to begin their
careers is imminent. We have asked people representing
the various phases of the profession lo reflect on the initial
experience and provide suggestions for its enhancement,
Teachers who have recently completed their first year have
provided suggestions for those beginning and as well as
those who might provide assistance. A high school prin-
cipal suggests how the beginning teacher can be helped,
identifies warning signs of difficulty and suggests how the
new teachers can help themselves. Supervision and how it
can be most effectively delivered and received so as to
enhance teacher effectiveness is also addressed.

In summary, | hope that after reading the articles we can
all see ways in which we can help the beginning teacher
and be so inclined as to follow through. I also hope that the
new teacher will find the articles enlightening and will stay
in and help perpetuate a wonderful profession.,

Themes for 1982
The Agricultural Education Magazine

Computers in Agricultural Education January
Image Building February
Year-Round Programs March
Problem-Solving Instruction April
Just for Teachers ‘ May
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The teacher of vocational agriculture in America should

be considered an endangered species. Many times we have
heard the reasons why our NVATA membership is falling.
The list of closed departments grows with each passing
year. Qualified vocational agriculture teachers leave the
profession in increasing numbers for a variety of reasons.
Let us not go the way of the Carrier Pigeon. Each of us has
within us the ability to turn the situation around. My mis-
sion is not to outline our problems, but to outline the
future — the future of the first-year teacher. The neophyte
vocational agriculture teacher is our future because if he or
she is not fully aware of the job that lies ahead, they too
will leave.

What then of that first year? Qur agriculture teacher
trainers are doing an excellent job of preparing new
teachers. When they exit college, new ag teachers are pre-
pared to begin teaching; but perhaps only prepared to
begin teaching. What are the challenges and concerns
which lie ahead in the next 12 months? Where are the
answers to the questions that were not covered in school

. and the student teaching experience?

The new teacher is a professional and will proceed for-
¢/ ward. He or she has many decisions to make. The hardest
%7 decision is the use of time. Time management is a difficult

tool to get a handle on. Wasted steps, extra trips to the
principal or maintenance yard all teach valuable lessons in
time management. Other decisions include program
thrust, which direction to take, change or remain the same.

What must be taught? What kind of competencies must
the student possess to enter and advance in the agricultural
community? The FFA and SOEP offer new challenges. The
successful program has an active FFA and again time is
critical. The SOEP means supervision — it must be done,
but how much and how often? All of these questions, chal-
lenges, concerns and more leave the first year teacher anx-

-ious and hopefully ready to seek some help.

Ask Questions!

The best advice that can be offered to the new teacher is
the same words offered to the incoming freshmen, “Don’t
be afraid to ask questions.” Once philosophy and policy
have been outlined, procedure must be addressed. Proce-
dure is the great unknown. Those of us who have taught
for a while know that resources are the key — use theml
The school has valuable teaching resources — other
teachers who will feel flattered to be asked for help, Get
from them that which is helpful and will fit policy and
philosophy. Go into the community and seek aid.
Resource persons and materials abound in the community.
Find the key contact person — a farmer, agribusinessman,
cafe owner, anyone who can give aid. If there is an active
advisory council, they will prove invaluable. Use anything

e First Year: Help When Help I

s Needed

By Gary CAMPBELL

Editor's Note: Mr, Campbell is Vocational Agri-
culture Teacher at Sahuarita High School in
Sahuarita, Arizona 85629.

you can. Cultivate a relationship with the administration.
They want you to succeed. Your success will make them
shine. Follow school procedures and pay attention to
details in working with administrators. Think ahead and
make the administration’s tasks easier and they will
smooth your path. One other tip is to use your telephone
and the mail to keep in contact with the state staff. They
know procedures to follow in the matters of schedules and
deadlines for vocational funding and FEA activities.

Get Help!

Another valuable resource includes the experienced ag
teachers in nearby departments. Some state agricultural
teachers associations operate on a buddy system and infor-
mally assign a nearby teacher to help. Most will help
willingly whether assigned or not. We all want the new
members in our profession to do well. New teachers, ask
the formal and informal questions of your neighbors. Each
of us needs someone to whom we can talk and blow off-
steam. Experienced teachers can keep you aware of local,
county, district, and regional activities as no one else can.
They can help you avoid pitfalls peculiar to your area. Ex-
perienced teachers should “keep in touch.” Ask about ac-
tivities and upcoming events and share experiences when
you are together. Make the extra effort to see that the new
teacher does it right the first time. That first year is rough
and we can help smooth the road.

Experience is the best teacher — we believe this! New
teachers must learn from their experiences. Look forward
to each new challenge. Test yourself and try to accomplish
more with less effort. Don't be afraid of making a mistake
as this will only prevent you from trying something new,
Use your students, school and community to provide the
best program you can with what you have. Be prepared for
the best and expect nothing less. Have faith in your ability
and plan ahead. Each year will bring a new set of problems
and rewards. You will avoid many problems the second
year. Who knows, next fall a new vocational agriculture
teacher may ask advice from you on how to survive the
first year!
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It is difficult to capture in a word or two what that first
year was like. It was enjoyable . . . but not always. It was
inspiring . . . but not always. It was challenging . . . yes, it
wds always challenging.

As I recall now, the challenges began that first day. By
some administrative fluke, both my class and another were
assigned to the same room. Seeing no other alternative, [
elected to take my class to the parking lot. There, the
students dutifully stood or leaned against cars as I detailed
my classroom rules, threatening the wrath of God upon all
transgressors, 1 stood with handouts under each foot and
notes tucked precariously beneath my arm, all the while
quietly cursing the wind and praying that the ever-present
northwest rain spare us fifty minutes. It did,

The days following held their challenges, too, though of
a different sort. Becoming accustomed to “Mr. Mulcahy”
was no small chore, Even now, I glance furtively about at
the mention of it, expecting to see my father. And, too,
there was the challenge of learning to discipline. Each of us
recalls, I suspect, that first time a student said, “And what
if I don’t want to7” Most of us resisted the urge to strangle
the offending party, and instead reminded them that they
were not asked but toid.

Learning to discipline also required a certain thickening
of the skin. Many teachers never expect to be popular,
Others, I suppose, secretly hope that they can be “friends”
with their students. Yet, more than a few beginning
teachers have found that familiarity breeds indifference
and contempt, Few students will obey a teacher they can-
not respect.

Lesson Planning — In Search
of a Teacher’s “Holy Grail”

The daily task of writing and revising lesson plans was a
definite challenge. Many nights were occupied with the
endless chores of locating information, composing study
questions and devising teaching aids. At other times, the
ongoing search continued for a teacher’s “holy grail” —
that introduction to a lesson which spurs students on to
joyous, self-directed learning! (I must say that if such an
introduction exists, it somehow eluded me.)

Delivering lessons proved to be no less a challenge than
preparing them. Balancing the opposing acts of speaking,
listening, watching, twisting ears and confiscating chewing
gum required some getting use to. It was also necessary to
learn to vary the instructional format. At first, neglecting
everything Dr. Bjoraker had taught me, I lectured fifty
minutes non-stop. Very soon, however, 1 learned that fifty
minutes of my endless drawl is something less than music
to the ears of high school freshmen. In retrospect, alter-
nating informational, operational and managerial lessons,
as required by instructional objectives, is the best ap-

6

By Joun MuLcany

Editor's Note: Mr. Mulcahy formerly taught
vocational agriculture at Fvergreen High School
in Vancouver, Washington 98664.

proach. Variety is still the spice of life and a good hedge
against discipline problems,

Time Management —

The Biggest Challenge of All

Perhaps the biggest challenge of that first year was time
management. If I made one list of things to do, I made one
hundred. Morning after morning [ made a list of things to
be accomplished that day, and night after night I stared at
the list of tasks undone. Always, it seemed other things
took precedence: There was the student with a sick hog or
the student who needed help with a speech; there was the
broken water pipe that could not wait or a building project
that took longer than planned; and often, there was the
student or parent who simply needed to talk. Each of these
activities is vitally important, as are preparing lesson
plans, farm visits, grading papers, completing reports, FFA
meetings, judging team practice, ad infinitum. The miracle
is accomplishing them within a day.

Some Tips

Ask for help. Looking back, I am convinced that if there
was a mistake to be made that first year, | made it. Agri-
culture department meetings were often interrupted with
fits of laughter as I recited my litany of errors. Yet, when
the laughter subsided, a helpful suggestion was always of-
fered. For that, I shall be forever indebted to Rich Cooper
and George Jungle. Fellow teachers, especially vocational
agriculture teachers, should be consulted often. Why re-
invent the wheel? Once upon a time, they were first year
teachers, too.

Leave time for yourself. The solution to managing one's
time wisely lies, in part, in adherence to a schedule. Still,
flexibility is important. In my case, setting aside one after-
noon a week when students were not allowed in the de-
partment was the ticket to success, This approach allowed
me to collect my thoughts, to survey the facilities, and

most importantly to work uninterrupted for several hours. |

Maintain discipline. Disruptive students can take the joy
out of teaching if allowed to have their way. Every effort
should be made to put a stop to such behavior before it
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develops into a problem. I have found that calling parents
at the first sign of trouble is well worth the time invested.
Most parents will appreciate your concern and attend to
the problem immediately. An occasional call or letter to
the parents of those students who are a joy to have in class
is also a good idea. Students will soon learn that appro-
priate (as well as inappropriate) behavior gains attention.

Summary
My first year of teaching was certainly challenging. It
began with those first nervous moments in the parking lot
and continued through discipline problems, grading

periods, meetings, and contests. Each was a new ex-
perience; each was a challenge. I made many mistakes that
first year. Still, none of my mistakes were novel; each had
been made before.

Recognizing mistakes, however, is not enough. Few pa-
tients have been cured by the knowledge of their ailment
alone. Achieving success involves constant planning and
immediate attention to problems as they arise. Invite con-
structive criticism from teacher trainers and state super-
visors. And, above all, consult fellow agriculture teachers.
I have never met an agriculture teacher who shunned an
opportunity to be of help to a colleague.

The First Year:
More Than Survival Training

Orientation activities occur in high schools throughout
the United States each September. Faculties return from
summer vacations or part-time jobs to begin another year
of teaching. New faces are seen in the group. Introductions
are made. The new teachers are proud as they tell of their
preparation and mention the names of the colleges or uni-
versities attended. They hope the apprehension they feel is
not evident. They know their academic preparation has
been good. They are not so confident as they think about
the responsibilities they will be confronted with in just a
few days as classes arrive. They find there is so much to re-
member and learn about this new place. Finally, there is a
day to themselves to talk to their new colleagues and to
make last minute preparations.

The Beginning of a Career

The students finally arrive. The tardy bell rings, the
door is closed, and a career begins. Maybel

New teachers face many challenges. If they are fortunate
enough to secure employment in a district which has made
provision for their continued growth through experience-
type activities, they will probably make progress and re-
main in teaching. If not, they will become frustrated and
either leave teaching or go from job to job attempting to
survive in the business of teaching.

By the “luck of the draw” many new teachers somehow
seem to survive through their own tenacity the first few
shaky years. Well-intentioned administrators either cannot
find the time or lack the necessary skills to assist the begin-
ning teacher.

It appears that three paramount problems exist as at-
tempts are made to evaluate the competency, or if you

{ : will, the effectiveness of the beginning teacher. These
" would include:

1. The administrative expectation
. 2. Assessmient vs, improvement
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By Peter A. Sesow

Editor's Note: Dr. Sesow is Principal of Dysart
High School in Peoria, Arizona 85345.

3. Rewarding survival rather than competent or r
effective teaching

The Administrative Expectation

The administrative expectation of new teachers is such
that the performance during the first year must measure up
to particular standards set by the system, or must be equal
to or excel the performance of their fellow teachers of
many years experience. Interestingly, tenure laws have
been instituted to protect the continuing teacher who has
gained experience as a result of tenure, while new teachers
have no real protection beyond their one-year contract. In
a sense, this procedure should be reversed.

Whether we use criterion-referenced or norm-referenced
indices, the same problem exists. The administrative ex-
pectation leaves out the crucial factor of experience. Until
beginning teachers have the opportunity to gain this initial
experience, so crucial to the entire field of teaching, a dif-
ferent measure must be utilized rather than that used with
the tenured teachers.

Most administrators, if they are honest with themselves,
would look back upon their first year of teaching as some-
thing less than satisfactory. Yet, as we progress from

(Continued on Page 8)




The First Year:
More Than Survival Training

{Continued from Page 7)

teachers into administrators, we tend to use a different
measuring stick to evaluate first year teachers.

Assessment vs. Improvement

A great deal of effort is used in assessing the perfor-
mance of beginning teachers. Assessment is merely the first
step towards the improvement of instruction, If done prop-
erly, assessment provides us with a true picture of what is
taking place. Unfortunately, by the time thorough
assessments are completed, little time is left for the other
components, such as analyzing, conferencing, planning for
improvement, reassessing, reconferencing, and replan-
ning.

A greater commitment of time, resources, and personnel
must be provided if we are to be truly effective at improv-
ing instruction. Implicit in all of the above is a clear under-
standing by the evaluator and the teacher that both parties
operate from a common definition of teaching competency
or effectiveness; that the teacher must have confidence in
the evaluator; and that the evaluator must be sure that the
teacher understands how to use the recommendations to
bring about improvement. ‘ ‘

Perhaps we need to use a little different approach with
the new teacher. It might be well to very thoroughly ex-
plore the instrumentation to be used in the evaluation,
coming to agreement on the various terms utilized. This
will enable beginning teachers to be aware of just what is
expected of them. Teachers need to get to-know their
evaluator, during which time a level of trust can be
established. Once this has been accomplished, suggestions
made by the evaluator will become more believable and
acceptable.

Rewarding Effective Teaching

This point is perhaps the most crucial. It seems that we
tend to reward our beginning teachers on the basis of sur-

The author (right) is shown assisting Rob Turley, a first-year vo-ag
teacher at Dysart High School. (Photograph courtesy of Phillip R, Zur-
brick, University of Arizona.) .

vival rather than effectiveness or competency. Few begin-
ning teachers are dismissed due to poor subject matter
background or for lack of creativity or enthusiasm in their
teaching. Many are dismissed for failure to maintain
“proper” discipline, failure to individualize, personality
difficulties, non-conformity, or other similar problems. It
appears that given enough time, assistance and work ex-
perience, many beginning teachers who are currently being
dismissed could be helped to develop the skills to over-
come these deficiencies. It is sad to see highly creative,
enthusiastic individuals dismissed after their first year of
teaching due to a lack of understanding in some area that
may require a year or two of experience to develop. It is
doubly sad when we have a tenured teacher working on
the same staff who lacks creativity and enthusiasm and yet
is protected from dismissal by tenure.

Working With Beginning Teachers

Administrators must be prepared to work with begin-
ning teachers in those areas where help is needed. New
teachers need time to become accustomed to their role. The
supervisor must exhibit patience and humaneness.

If we are to be truly effective as supervisors of beginning
teachers, we might consider the following:

1. Areas in which the new teacher needs help

2. Warning signs that the beginning teacher is experi-

encing difficulty .

3. Ways to help the new teacher

Some common areas in which new teachers need help
would include things as simple as housekeeping chores to
more complex situations such as discipline,

An abundance of housekeeping chores exists on each
campus. Attendance taking, reports requested by the ad-
ministration, warning notices, grading, tardiness, and
many other necessary functions take some of the energy of
the new teacher, Accuracy is essential in all of these areas.
Inaccuracy will cause concern.

New teachers sometimes find it difficult to establish the
proper relationship with students. There may be a tenden-
cy to want to be a “friend” or to be “accepted” by the
students. This sometimes leads to discipline problems as
the teacher attempts to re-establish authority in the class-
room,

During the interview, the teacher should very carefully
study the philosophy of the school. If this philosophy is
contrary to personal beliefs, employment should not be ac-
cepted if it is offered. Should it be accepted, it will be dif-
ficult to deal with some of the things that will be required.

Good lesson planning is essential to success. The
prepared teacher is not likely to experience disciplinary
problems, student lack of interest or student failure.

Many early warning signs that the beginning teacher is
experiencing difficulty are evident to administrators if they
are alert to the signals. Teacher absenteeism, student com-
ments, disciplinary referrals, parental calls, excessive
warning notices, excessive failures, teacher nervousness,
and students dropping the class are signals to the adminis-
trator that the new teacher may need help.

Many approaches may be taken to assist the new teacher
with difficulties. Orientation sessions with follow-up are
essential at the beginning of the school year. These should
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be well-planned to insure that the beginning teacher has

the opportunity to become as familiar as possible with the

. school and its policies and procedures. If this is done prop-

7 erly, accuracy of reporting, meeting deadlines, and
adherence to policy and procedure will be greatly en-
hanced.

“Buddy” teachers can be a ready resource for the new
teacher as questions arise. Sessions with the administrator
and successful disciplinarians on the staff will assist the
beginning teacher with many techniques which may be uti-
lized as the need arises. In-service sessions for new staff

The one thing all teachers, both past and present, have
in common is they have all experienced “that first year of
teaching.” That fact may explain to a large extent why
some are still teaching and others are not. The first year
has been described in many different ways. Some have de-
scribed it as rewarding, exhilerating, interesting and educa-
tional and others as disappointing, discouraging, tumul-
tuous and unnerving. All would agree that the initial class-
room experience is filled with many highs and likewise

:Bmany lows. One veteran teacher, who obviously survived
“the first year, described it as a once in a lifetime happening
that every adult should experience, but which no man
should have to repeat. Another teacher observed that the
work load was so great the first year she was unsure how
she survived and was equally sure that if subsequent years
were as demanding, few if any would have more than two
years of teaching tenure,

A question might be raised as to why the first year is
such a traumatic and demanding experience, Kevin Ryan
in his book entitled Brring tHE ApPLE: AccOUNTS OF FIrsT
YeAr TeacHERs describes experiences and raises questions
which might help explain the importance of the first vear.
One important factor seems to be the beginning attitude
and expectations with which they approach the initial
assignment. When the beginning teacher's expectations
don’t match the realities of the job, difficulties or as least
frustrations are the inevitable result. Often times such ex-
periences are beyond the control of the teacher and come
with the “territory”.

The fact that the new teacher is commonly assigned to
those schools and courses which veteran teachers have re-
jected is an example. Typically, such assignments involve
schools with limited resources and classes with less capable
students. Yet, the neophyte is expected to perform as a
veteran teacher while carrying a greater teaching load and
dealing constantly with unfamiliar situations. All of these

.- .add to the intensity of the first year’s experience.

Py

W

Importance of Experience

While the difficulties of the first year are easy to iden-
tify, the importance of the experience must not be

AUGUST, 1981

members should be provided on a regular basis to insure
that all possible assistance is given during the first years of
teaching. These in-service sessions might address such
things as individualization in the classroom, creativity,
motivation, discipline and subject matter specialization.

Teaching is a dignified profession and should be treated
as such. Since we have invested much time, money and
energy in selecting the teacher who will work in our
school, it seems prudent that we should protect our invest-
ment by being sure that we do everything possible to in-
sure the success of the new teacher on our staff.

ling Experience

By Prniir R. Zursrick

Editor's Nate: Dr. Zurbrick, Theme Editor for this issue of the Macazing,
is a teacher educator at the Universily of Arizona, Tucson, Arizona
85721,

overlooked. During the first couple of years a vocational
agriculture teacher is on the job, the successes and failures
which are experienced will influence whether or not the
individual chooses to stay in the profession. Further, these
experiences will significantly influence the future effective-
ness of the instructional program offered.

It is during this time, and especially during the first year,
that work patterns are formed and philosophies developed
which tend to become career habits. If these habits include
lowered expectations or the attitude of “just getting by,”
the teacher is likely to develop an ineffective philosophy
and conduct an inferior vocational agriculture program.
On the other hand, when the beginning teacher is placed in
a situation where he or she can expefience successes and
can work under conditions where the total program can
function as designed, a strong, capable teacher is generally
produced. These situations generally include strong moral
support and a program of regular and timely supervision.

Quality Supervision is Essential

The most effective use of supervisory assistance to the
teacher occurs during the formative years. Assistance in
planning instruction, budgeting professional time and con-
structive analysis of the vocational agriculture program
are useful activities when properly timed and offered.
Supervision is further enhanced when it is provided by
individuals knowledgeable of both the local situation and -
of the vocational agriculture program. Often it is difficult
if not impossible, to identify an individual with knowledge
of both areas. Therefore, supervision may need to be pro-
vided by more than one individual and agency. Super-
vision provided by the local school administration can
take many forms and because of its day-in and day-out

{Continued on Page 10)




The First Year:
A Demanding Experience

(Continued from Page 9)

availability, can be the most effective. Local educators
often express concern over their lack of understanding of
the vocational agriculture program and thus are refuctant
to provide constructive suggestions for program improve-
ment. This is where outside personnel need to be utilized in
the supervision process. Both state supervisory personnel
in vocational agriculture as well as teacher educators in
agriculture can be used,

Assuming that a program of supervision is properly de-
signed and delivered for the beginning teacher, the
teacher’s attitude towards supervision will largely deter-
mine its effectiveness. The teacher who is fearful or defen-
sive towards suggestions offered will derive little, if any,
benefit from the supervision provided. Such teachers often
plan tests or student activities for the class periods when
the supervisor is scheduled to observe instruction. These
teachers will have reasons or rationalizations to counter
every suggestion offered. On the other hand, a teacher
who is open, receptive and candid with a supervisor will

The First Year:

Beginning teaching is somewhat analogous to a first
experience in independent foreign travel. We study
travel brochures and guides. We talk extensively with
others who have been there. Travel tips and sugges-
tions are eagerly stashed away. We toy with a few
basic foreign language phrases, rough out our itiner-
ary, and budget our money. As our departure date
approaches, excitement grows. We enter a foreign
country in anticipation of undiscovered delights. The
first days are manic. Then jet lag settles in. Sleep is
disrupted. We may catch a cold. Language difficulties
hamper communication. The costs of traveling are
much higher than we had expected (and we lose our
traveler's checks). Cities are crowded and noisy; hotel
reservations bungled. Suddenly there comes a tidal
wave of second thoughts about the whole trip, often
accompanied by a discomforting depression. So it is
with beginning teaching. No matter how thorough
one’s preliminary preparation for teaching may be, it
can never be fully adequate.

The above analogy by Ellis Evans (1976) gives us a clear
image of the beginning vocational agriculture teacher.
New teachers have unique needs and problems. They are
concerned about whether they will succeed or fail in their
first year in:teaching. Beginning teachers are quite vulner-
able to the conditions and problems that cause teachers to
fail. Under pressure to succeed, a number of teachers are
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not only derive value and assistance, but will develop the
professional respect of the supervisor for his or her efforts
and program.

Success is a Must

Achievement of success as a vocational agriculture
teacher is the goal of everyone who works with beginning
teachers. In order for such a hope to be realized, the begin-
ning teacher must desire success and be willing to expend
the effort needed to overcome their inherent disadvan-
tages. Unfortunately, many beginning teachers expend
their efforts in the wrong areas. The beginning vocational
agriculture teacher must concentrate efforts and do an ef-
fective job of teaching in the classroom and in developing
satisfactory supervised occupational experience programs
with students. A teacher who recognized this fact, directs
efforts accordingly and compensates for disadvantages by
using available resources will find that the first year can be
an enjoyable experience. Further, the success they expe-
rience initially will tend to be repeated in a continuing
career as a vocational educator in agriculture.

Reference
Ryan, Kevin, et al. Brring tHE AppLE: Accounts oF FirsT Ysar TEacHERs.
Longman, New York, 1980.

Making The Trip |

By RoBert A. MarTIN AND Davip L. Howerr

Editor's Note: Mr. Martin is Instructor and Graduate Student and Dr.
Howell is Assistant Professor, Department of Agricultural Education, the
Pennsylvania State University, University Park, Pennsylvania 16602, The
article was approved by the Pennsylvania State University Review,
number 6210-2267, March, 1981.

known to revert to practices, some good, many bad,
remembered from their own school days. Others are found
to rely entirely on their own imagination or initiative to
solve the problems that confront them. Some of the
novices survive and become masters in their profession

Unfortunately, too many potentially good teachers failt,

and eventually seek employment elsewhere.

With qualified teachers of agriculture in short supply,
intervention is needed to control the defection of new
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teachers. The question is — what help? Is there a series of
strategies we can foilow to enable us to help teachers sur-
“=vive?l What is the key that unlocks the door to survival?

The Key

Adequate supervision is viewed as one of the keys to
helping the beginner become a competent and successful
teacher. Research indicates that teachers welcome sugges-
tions for instructional improvement. However, these
studies also indicate that teachers reject the type of super-
vision that is inspective and autocratic in nature. Recent
literature in the area of supervision indicates that a shared
responsibility in the development of supervisory tech-
niques results in improved staff morale and has a bearing
on success in teaching.

Adequate supervisory guidance can provide the key in-
gredient necessary for an eased entry into the profession. Is
there a method of supervision that emphasizes teacher
growth, student performance, communication and prob-
lem solving? From all indications, evidence is building that
there is. The method is called clinical supervision,

Recent research by Martin and Howell {(1980) in super-
vising beginning teachers of agriculture using the clinical
supervision model indicates that a beginning teacher work-
ing in a system of product specifications can have a posi-
tive influence on students regarding the climate and style
of operaticn in the learning situation.

Additionally, Martin and Howell concluded that begin-
ning teachers working in a supervision-by-objectives
(i "ysystem perceive their principals to be effective in the fol-
e lowing areas of supervision: goal commitment, decision-
making procedures, emphasis on objectives, challenge,
control over resources, knowledge of results, and intrinsic
rewards. Finally, Martin and Howell concluded that prin-
cipals using product specification supervision perceive
themselves as being more effective in instructional super-
vision in the areas of controlling and managing resources,
leadership, openness to teachers, receptivity to ideas, and
support given to teachers.

The Supervisory Procedure

Clinical supervision was the brainchild of Morris Cogan
of Harvard University in the late 1950's. At the heart of
clinical supervision is the concept of product specification.
Another term often used is management-by-objectives.
The term “ clinical supervision” has often been used to im-
ply that there is a strategy to follow when teachers and
supervisors begin to solve instructional problems.

Regardless of the term used, the emphasis is on commu-
nication, teacher growth, student performance and
problem-solving, Practitioners of clinical supervision
assume that teachers possess the drive and personal re-
sources to solve their problems.

Clinical supervision is a five-step process that aims at
helping the teacher identify and clarify goals and objec-
tives as well as instructional problems and solutions to

;i "+hese problems. Traditional in-class supervision empha-
“\..sizes teacher defects and all too often casts the supervisor
in the role of a superior telling the teacher what needs to be
changed and how to change it. However, clinical super-
vision is just the opposite: it tends to produce a self-
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directed teacher. Traditional supervision tends to produce
a supervisor-directed teacher,

The five steps in clinical supervision include: the pre-ob-
servation conference, observation, analysis, post-observa-
tional conference, and critique.

The objectives of the pre-observation conference are to
establish what is planned for the lesson; become familiar
with the performance objectives, student outcomes, and
teacher strategies; get an orientation to the group of stu-
dents the supervisor will be observing; decide on what is to
be observed; and develop a contract.

The primary purpose of the observation is to record in
writing what goes on during the lesson. The supervisor
must collect data based on the original contract. Super-
visors using traditional in-class supervision have always
tried to list all the teacher weaknesses and problems and to
later check them off in the teacher’s presence. These lists
are then conveniently filed away. Supervisors using clini-
cal supervision collect data on a smaller number of items,
as agreed to in the initial contract.

After the observation, the supervisor analyzes and orga-
nizes the data collected. The analysis reflects the intent of
the original contract objectives established during the pre-
observation conference. The supervisor then prepares for
the post-observation conference. He/she considers the
nature of the teacher and the ability of the teacher to im-
plement any mutually agreed upon changes. The super-
visor will also list a number of alternative ways to perform
in various teaching situations.

The objective of the post-observation conference is to
deal with the original contract items — teaching strategies
used and objectives achieved, This conference is positive
and reinforcing. The feedback is specific. The teacher is
given the opportunity to explain what was accomplished
and how it was done. The supervisor and the teacher de-

-velop a report of what happened or didn't happen.

The final step, the critique, dwells on one or two items
that perhaps need modification, A number of alternatives
are discussed. The supervisor and teacher systematically
address the problem and develop a strategy to deal with it.
The supervisor and teacher then prepare for the next obser-
vation.

The ultimate goal of both traditional in-class supervision
and clinical supervision is the same — to improve instruc-
tion. However, in traditional supervision, emphasis is
placed on the process of teaching. There is also an assump-
tion that the supervisor is the expert. By contrast, in clini-
cal supervision, the emphasis is on the student and the
product of the learning situation. There is an assumption
that both the supervisor and the teacher are instructional
experts with the teacher identifying his/her concerns and
the supervisor giving specific data on observations.
Together they select alternatives to address the teacher’s
concerns.

Communications

There is no magic in the clinical supervision model itself.
Just mechanically following the steps outlined above will
not achieve change and result in instructional improve-
ment. The model merely provides the framework for

{Continued on Page 12)
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The First Year: Making The Trip
{Continued from Page 11)

communication. However, the pre-observation conference
changes the emphasis of traditional supervision practice,
The teacher is placed in a position to explain fully what -
will happen, how it will happen, and why it will happen.
The teacher is specifying the performance objectives, the
strategies, the student activities as well as the evaluation

noted that

criteria. The supervisor is a listener and facilitator. A disci-
plined effort to improve communication skills on the part

of the teacher and supervisor is the key to improved
instructional performance and student performance.

Conclusion

It has become increasingly clear that vocational educa-
tors, administrators, supervisors, and master teachers need
to carefully consider supervisory strategies that will help
‘new teachers adjust to the profession.

New York, 1976,

Perhaps House and Lapan {1978) said it best when they

“One entetrs teaching-much like a space satellite enters

the Earth's atmosphere except the beginning teacher

enters without a heat shield. The heats gets progres-

stvely more intense and many burn up.

Adequate supervision can provide the heat shield needed
to help new teachers remain in the profession and develop
a desire to make teaching a life-time career.
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Prep

The number of individuals entering
the field of vocational agriculture edu-
cation with little or no farm back-
ground is increasing. Because of the re-
duction of the number of “family
farms” coupled with smaller family
units, fewer farm experienced youths
are entering educational programs
geared for training vocational agri-
culture teachers. As a result, more and
more of the beginning vo-ag instruc-
tors are going to emerge from this inex-
perienced population.

Institutions of higher learning that
train the vo-ag teachers for farming
communities must continuously re-
evaluate their agriculture education
programs and re-tool them according
to the needs of the student with little
farm background. Teacher educators
in agriculture education must provide
the prospective vocational agriculture
teachers with a comprehensive variety
of experiences that familiarize the be-

- ginning teacher with classroom activi-

ties, working with student SOEP's, ad-
vising FFA chapters, conducting adult
work, and participating in professional
activities. Twice as many of the indi-
viduails majoring in agriculture educa-
tion have never experienced SOEP nor
been active in FFA, these “doing” train-
ing activities should be extensive and
closely monitored by the agriculture
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Graduate Assistant in the Department of Agri-
cultural Education and Mechanization at
Southern Illinois University, Carbondale, Illincis
62901,

educators.

In providing the prospective teachers
of agriculture with these learning ex-
periences, teacher educators must de-
velop within the individual an aware-
ness of the components of a total voca-
tional agriculture program. This pro-
cess provides the students, especially
those with little farm background, with
a realistic view of the scope and re-
sponsibilities of the vocational agri-
culture teaching profession

At Southern Illinois University at
Carbondale several activities are incor-
porated into the sequence of courses re-
quired by agricultural education ma-
jors. The activities or experiences are
used to provide the prospective teach-
ers with first hand information and
hands-on experiences in teaching voca-
tional agriculture. The prospective
teacher involvement with vocational
agriculture programs must come early
in the teacher education program.

for the First

Basic Techniques and

Procedures of Instructon

To adequately become acquainted
with the multi-faceted teaching profes-
sion, each student must complete ten
activities at the local high school voca-
tional agriculture program site, One-
half day per week for 13 weeks must be
spent at the assigned vocational pro-
gram for the purpose of completing the
activities, Each activity has specific
items which must be completed and
turned into the teacher educator.

Activities of the prospective teacher
include:

1. Observe the teacher and students
during the class settings.

2. Obtain the names of the students
and conduct a preassessment activity.

3. Identify the subject taught and
record the teacher and student actions.

4, Become familiar with the
teaching materials and equipment
available to the assigned class,

5. Participate in two of the follow-
ing: taking roll, preparing lab demon-
stration, scoring objective tests, put-
ting material on chalkboard, working
with youth club officers, or finding in-
structional resources in library or files.

6. Prepare a lesson plan and present
the mini lesson {15 minutes} to the vo-
cational agriculture class.

THE AGRICULTURAL EDUCATION MAGAZINE

7. Identify motivational techniques
used in the classroom and observe dis-
cipline management. .

8. Prepare a second mini lesson plan

and present the lesson (15 minutes) td'

the high school class.

9. Identify the evaluation tech-
niques observed in the class and work
with the teacher in grading an objective
test.

10. Prepare a lesson plan and teach
a complete lesson (50 minutes).

Agriculture Education Programs
To further broaden the scope of the
beginning vo-ag teacher, the following
experiences are included in the agricul-
ture education program:
1. Visit a vocational agriculture pro-
gram to determine the components of a

‘total program. Each agricultural edu-

cation student must set up a meeting
time with a vocational agriculture
teacher. During the meeting students
must identify the components of that
particular program, identify the com-
ponents that are missing (if any), make

. recommendations for program changes

{(written critique — to be turned into
the teacher educator), and identify the

amount of time devoted to each com-~

ponent of the program visited,

2. Attend a high school FFA meeting
to determine how the meeting was con-
ducted. The role the advisor played,

. the major items of business, the use of

the official opening and closing cere-
monies, and the time involved in this
activity (number of meetings, how

often, etc.) are determined, A written

critique is required.

3. Visit an adult class in agriculture
to assess the differences between the
adult class and the high school voca-
tional agriculture class. The prospec-
tive teacher identifies the method(s) us-
ed and discusses with the teacher the
time involved in conducting an adult
class.

4, Visit an SOEP and cooperative
education training site for vocational
agriculture students. The prospective
teacher analyzes the components of the
training site, An evaluation system to
be used by the student, teacher, and
employer in evaluating the com-
ponents of the co-op training program
is outlined.

‘5\ J 5. Discuss with a vocational agricul-

ture teacher the standards of quality
evaluation system adopted in Illinois.
The prospective teacher previews with
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the teacher the standards of quality for
vocational agriculture programs in Illi-
nois.

- 6. Participate in a field trip to Voca~

 tional Agriculture Service to gain first

hand knowledge of reference materials
and other teaching media available to
vocational agriculture teachers in Iili-
nois.

7. Interview a vocational agricul-
ture teacher, principal or guidance per-
son and school nurse on the school
drug and alcohol abuse policy.

8. Visit an SOEP and/or coopera-
tive education training site for voca-
tional agriculture students during a site
visit.

9. Participate in an FFA local, sec-
tional, district, state or national
evaluation of awards session.

10. During a site visit, discuss the
standard of quality evaluation system
adopted in Illinois,

Field Experiences
The purpose of field experiences is to
provide the preservice agriculture
education student the opportunity to
observe and participate in experiences
in secondary vocational agriculture
programs in lllinois. A total of 39
hours of participation must be com-
pleted by all agriculture education ma-
jors.
The student chooses 12 of the 14 ex-
periences listed below,
1. Determine the purpose and
function of the professional.
2. Visit a vocational agriculture
program to determine — Why does the
teacher teach what he/she teaches?

PriNcIPLES OF ANIMAL ENVIRONMENT,
by Merle L. Esmay, Westport, Connec-
ticut: AVI Publishing Company, Inc.,
1978. Textbook Edition, 358 pp.,
$21.50,

PrincipLES OF ANIMAL ENVIRONMENT
presents a detailed discussion of the en-
viromental factors involved in raising
livestock and poultry.

Some of the topics discussed in the
text include humidity and its effect on
animals, heat loss from animals, heat
and vapor transmission in buildings,
air exchange in livestock and poultry
buildings, and energy conservation
principles.

3. Visit an extension office to
assess available material.

4. Determine how the vocational
agriculture program is promoted to
prospective school students.

5. Identify problems and issues of
teachers when working with members
of the opposite sex.

6. Determine the major compeo-
nents of the public relations program.

7. Determine the role, function,
and activities of an advisory commit-
tee.

8, Attend the State or National
FFA Convention.

9. Gain experience in teaching
adults in vocational agriculture,

10. Attend and participate in the
District V Parliamentary Procedure
and Public Speaking Contests.

11. Develop a lesson plan and teach
a shop skill (30-45 minute presenta-
tion).

12, Develop a lesson plan and teach
a problem solving topic.

13. Develop a lesson plan on
“Record Book,"” teach and conduct the
lesson 20-30 minutes,

14. Identify a student with a special
need and do a case study.

Realistic Approach

In providing the prospective teachers
of agriculture with these learning
experiences, the students develop an
awareness of the components of a total
vocational agriculture program. This
process provides the prospective
teachers with a realistic view of the re-
sponsibilities of the vocational agricul-
ture teacher.

Dr. Esmay, a Professor of Agricul-
tural Engineering at Michigan State
University, has included numerous fig-
ures and equations in the text to aid the
reader in understanding and calcu-
lating environmental problems related
to air exchange, insulating buildings,
etc,

The text is primarily for students
enrolled in college agricultural engi-
neering courses and individuals who
provide technical advice and assistance
in designing and constructing agricul-
tural facilities.

Hobart L. Harmon
Salem, Virginia
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A Rookie Sounds Off

September 30, 1981
Dear Professor,

How are things at the university?
Things have sure changed at high
school. I don't remember my high
school days like they are now . . . we
had more respect then. Let me tell you
how it really is now.

I'm working like crazy. Some of the
students call me by the previous ag
teacher's name. Even my mail is ad-
dressed to that ag teacher and the
superintendent talks about him all the
time,

I have a custodian who thinks he’s
the principal, a faculty who thinks I
run a fix-it shop in my free-time, a
coach who swears that the 11th com-
mandment is "Thou shalt not miss
football practice or thy days shall be
short upon the gridiron,” and students
who want to know when the third test
will be given so the half-year of "shop”
will start,

Well, that's it for now as [ have to do
my lesson planning.

Signed,
Rookie Ag Teacher

October 4, 1981
Dear Rookie,

Sounds like you're going through the
“Rookie Syndrome” cured only by 30
hour days or you can work smarter
rather than longer.

Concentrate on building the pro-
gram with a blend of freshmen, sopho-
mores and interested juniors and
seniors. You will have the most in-
fluence on the underclassmen, espe-
cially the freshmen.

Recognize that if juniors and seniors
are not involved in FFA and SOE now,
they never will be. Rather than using
valuable time trying to motivate them
for those activities, use it to work with
freshmen, sophomores and their par-
ents. They will be your solid base in
the future built by your aims and
goals.

Work your strong areas to cut down
on preparation time. When your stu-
dents seem to be losing interest in class,
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Editor's Note: Mr.
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of Vocational Agricul-
ture, Algona Communi-
ty Schools, Algona,
Towa 50511,

it is probably time to shift the burden
of preparation (lecture) from you to
student activities, resource persons,
worksheets, role-playing, contests ot
field trips.

Remember, if you overcome these
problems now, your chance of being
successful is excellent!

Signed,
Professor

Parts or all of the above letters will
sound familiar to vo-ag instructors.
Although we might have forgotten
many of the problems and ordeals of
our first teaching year, they were
awfully serious at the time,

I was a rookie teacher three years
ago. | want to share some things that
were helpful to me,

Have Patience

Realize that respected and smooth-
running vo-ag programs take more
than one or two years to develop.
Have three or four main goals you
wish to accomplish during the year,
but don’t lose sight of your long-range
goals for the program.

Many times beginning teachers look
at top vo-ag programs in the state and
feel they should be at that level also —
not five years down the road but
immediately. A vo-ag program is built
one step at a time.

Emphasize Strong Area
Work your strong area — whether
beef, crops, mechanics, or agribusiness
— as there is less preparation for those
areas. When people asked what I was

teaching, I said, “animal science.”

Also, have one class in the me-

chanics laboratory at all times so you
have one less classroom preparation.
Of course, laboratory activities also re-
quire preparation, often more than
teaching in the classroom.

Get Help

If you don't ask for help, you won't
receive any. Beg or borrow handouts,
student activities, and teaching mate-
rials. Visit with neighboring ag teach-
ers and community college instructors
who have specialty areas. Your
cooperating instructor during student
teaching will be glad to help out.

I would especially like to emphasize
the importance of joining your state
vo-ag teachers association and be-
coming involved on the local level.
Many questions and problems can be
solved the first year at the local
meetings. QOur sub-district has de-
veloped the policy of riding in car
pools to these monthly meetings. This
allows discussion the entire evening.

Beginning teacher workshops can be
very helpful. (I attended some my first
year.) These meetings were very help-
ful. We all had many of the same first-
year problems and the time spent dis-
cussing solutions was most beneficial.

Discipline

Every article in this magazine could
deal with discipline and classroom
management, but experience is still the
best teacher. Some key points to note
are discussed here.

1. Beginning teachers must expect
high school students to test their ability
early in their teaching career. Your ex-
pectations for their behavior will
become evident quickly. Students will
soon know the answers to these ques-
tions: Can I be late for class? How
much talking can I do in class? Will he
or she take points off if my assignments
are late? Do I have to wear safety
glasses in the shop? Do I have to take
notes?

2. Respect from students is gained
by being fair, honest and firm.
Students expect you to control the
class. It is especially important as you
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get to know the students and their
home situaticons to not relax your stan-
dards. There is a fine line between be-
ing a friend and a teacher.

3. Correct a small problem before it
becomes too serious. Talk one-to-one
with an uncooperative student or make
a home visit to better understand the
situation. Stress that a cooperative
spirit is needed so your role as teacher
can be carried out and students may
learn,

4. Students expect you to promptly
handle discipline problems such as
talking and late assignments. Only in
extreme cases, such as insubordination
or damage to school preperty, should a
student be sent to the office for the
principal to deal with.

5. For a class whose members have a
hard time getting into their seats and is
noisy at the beginning of class, have an
assignment on the board, a test or a
worksheet to start on, A seating chart
seems like elementary school tactics,
but just separating good friends does
wonders for classroom control. Be sure

“to change the seating arrangement

often to create a new look. (I knew of a
student teacher who put the tables in a
different arrangement every week for a
full quarter.)

6. Never make rules or threats you

Fire rake, compiete and with needed materials.
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cannot back-up. Also don't give
ultimatums or place students in a posi-
tion where they have to make deci-
sions, Example: The class has been
noisy so you say, “Next person to talk
without permission goes to the office”
or “If anyone misbehaves on this field
trip it will be your last.”

7. Remember that a well-prepared
teacher who uses good student activi-
ties is a prerequisite for good classroom
management.

Make Things Happen

If we set up a climate for learning,
our students are far more likely to
sense that something not only can hap-
pen in our class, but probably will. If
you feel comfortable and special about
your teaching, classroom and mechan-
ics laboratory, students will also. We
all know the important difference be-
tween a house and a home. The same is
true of a classroom.

Every classroom should display stu-
dent work. Important work should be
shared with others. Have them bring in
crop and soil samples, advertisments,
feed tags, posters, herbicide cans, and
weed samples, Start a scrapbook of
judging teams and contest winners on
the wall. Start plaques for top judges,
fruit salespersons or State Farmers.

Make the vo-ag room special and start
tradition.

Maintain Your Sense of Humor

If the first year of teaching is so bad
you can't laugh once in a while, it
probably isn't worth it. So what if your
judging team writes Suffolk Yous and
Hampshires U’s on the card. Hang onto
these cards and on those really bad
days pull them out and remind yourself
of the progress you have made,

Teaching vo-ag is a demanding pro-
fession. To find enjoyment in teaching,
we should lock at each difficulty as a
challenge rather than a wall. Each stu-
dent comes to us with different wants,
needs and abilities, It's easy to see why
problems can overwhelm and
dominate us if we don't look upon
them as professional challenges rather
than persenal obstacles, We must take
the attitude of working with our stu-
dents rather than against them.

Count Successes

Remember to count your successes.
Too often we count only our failures.
Qur successes far out number our short
comings. So, let's count them. This will’
give us more enjoyment out of
teaching. We will be better teachers in
the process!

By Rogerr M. Porrox

Editor's Note: Mr, Pollok is Vocational Agriculture Teacher at Dan River
High School at Ringgold, Virginia 24586.

iron.

A fire rake is a practical, easy to build construction pro-
ject. Students can apply a number of skills in building the
one shown here, including measuring, cutting, drilling,
welding, and riveting.

The bill of materials is:

One piece of 1 inch metal conduit 60 inches long (This
is the handle.)

Four mower sections

One piece 1/8 inch x 3/4 inch angle iron as long as the
four sections when placed side by side

Eight 3/16 inch x 1/2 inch iron rivets

The procedure involves:

Clamping the mower sections to the angle iron and
drilling 3/16 inch holes;

riveting the four mower sections to the angle iron; and

welding the handle to the top and center of the angle
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Priorities for the First-Ye

All vo-ag teachers have been told to
set priorities in their jobs. As difficult
as this task is for the experienced
teacher, it can seem impossible for
those just starting out. Having just
finished my first year as a vocational
agriculture teacher, I feel that there are
four major items that first-year
teachers must place high on the priori-
ty list if they are to be successful. Each
of these items requires such large por-
tions of time that it is sometimes easier
to neglect them than to see that each is
done right.

The areas which I have found to be
of critical importance in trying to
develop a solid program as a first year
instructor of vocational agriculture
are: classroom instruction, supervised
occupational experience, farm visits,
and record keeping.

Classroom Instruction

Each teacher must keep in mind that
he or she was hired first of all to teach
vocational agriculture. It is easy at
times to become so involved with other
activities, that the day to day class-
room instruction is neglected. If a first-
year teacher does nothing else, spend
enough time in preparation for each
day’s classes so that you are confident
when it comes time to teach. A cooper-
ating teacher is no longer around to
make sure you prepare your lesson
plans, use motivational methods, or
gather together all the materials you
need for classes. You are now on your
own! Teachers who come to class pre-
pared will find their problems to be
fewer and their jobs more enjoyable,
while those who are ill prepared give
their classes an open invitation to
misbehave.

In preparing for each day’s classes,
don’t be afraid to use imagination and
try new ways to present lessons. If
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something fails, just chalk it up to ex-
perience. You'll have a lot of that
before your first year is over. Nothing
turns off students faster than a class
that is predictable from day to day.
Work to make class an enjoyable ex-
perience for you and your students.

Finally, if discipline problems should
arise, and they will, deal with them
quickly and fairly. Do not ignore a

* situation in the hopes that it will go

away. It won't! Try to be fair and con-
sistent with your students. When deal-
ing out punishment, try to make it fit
the “crime.” Remember, if a first-year
teacher must lean one way, it is better
to be too strict than too easy.

Supervised Occupational
Experience Programs

Finding each of your students an
SOE program can be a difficult task,
especially if you have a large number
of students living in town, It won't take
long to realize that those students who
have programs are the same ones who
work the hardest in class, take a
greater interest in the FFA, and are
willing to help you out when you need

help. Not only will you be benefiting

the student by requiring and helping
him or her find a suitable SOE pro-
gram, but you will receive rewards
knowing that this program will help
the student to get more out of vo-ag
classes. 1 have found that helping
students find projects that are right for

them, and then watching them work.

and succeed with the program, to be
one of the most rewarding parts of the
job.,

Farm Visits

Making farm visits is one of the
easiest areas to neglect. We have so
many other things pressing for our
time that we can let our number of
monthly farm visits drop. I know of no
quicker or easier way to gain the
respect of students than through the
use of on-farm visits. If a new teacher
shows genuine interest in students by
visiting them and helping with their
problems, the students will repay you
with respect not just as a teacher, but
as someone who really cares. Remem-
ber, don't let the size of the program in-
fluence how interested you are in the
student, The student with one pig must
be as important as the one with 50
cows|

Record Keeping

A final major priority lies in the area
of monthly record keeping. You will be
saving not only your students, but
yourself, a great deal of time and trou-
ble if you teach proper record keeping
and require all students to turn in
monthly records. It is so much easier to
fill out reports and proficiency award
applications, if the students have kept
good monthly records. You may find
that students complain about the prac-
tice of turning in monthly records at
first, but they will soon become accus-
tomed to it and the time saved in the
long run will be great.

Success

There are many important items for
first year teachers. FFA activities, state
reports, local school responsibilities,
and many others are important. In
looking back over my first year, the
four items in this article seem to have
been most important. It is my feeling
that if new teachers do a good job in
these areas, all the other things re-
quired of them will fall in place and
they will be successful.
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DeveLoriNG SHOP Sarery Skiiis, by
Clinton Q. Jaccbs and J. Howard
Turner, Athens, Georgia: American
Association for Vocational Instrucs
tional Materials, 1979, 84 pp., $6.75.

DeveLorING SHOP SAFETY SKILLs pro-
vides readers with an opportunity to
become acquainted with essential shop
safety principles. The writers use color
pictures, simple diagrams, and charts
to supplement the book’s easy to read
print. The color presentations will
serve as reading incentives for students
who prefer to read books that contain
a variety of effective pictures.

Appropriately, the first chapter of
the book focuses on the reasons why
an individual should develop a concern
for safety. Subsequent chapters of the
book provide information about the

~ BOOK REVIEW

kinds and types of clothing one should
wear while engaging in shop work,
safety skills that could alleviate com-
mon bodily injury, and safety concerns
and practices that should be integrated
into one’s work habits. The cleaning,
securing and storage of tools is empha-
sized in one of the chapters which also
details several tasks that should be ac-
complished by a shop worker prior to
leaving a work area. The book also
features the names and addresses of
fourteen safety agencies and two effec-
tive charts that provide information
about fire extinguishers and safety col-
or coding for shop machines and
equipment.

In addition to their knowledge and
experience, the authors have also ob-
tained information from several indus-
tries and individuals who possessed ex-

pertise in agricultural engineering,
agricultural education, safety and agri-
cultural mechanics. As noted by the
authors, the concepts presented in the
book have common application for
school or laboratory personnel, the
homeowner, farm worker or skilled in-
dustrial worker. Information presented
in the book also makes it an ideal text
for high school and junior college
students.

All students, non-professionals, and
professionals who are engaged in shop
activities or possess a common concern
for shop safety will find this book
useful as a reference and text.

Daniel M. Lyons
North Carolina A&T

State University
Greensboro, North Carolina
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il JLetters to the Editor” is a feature to encourage dialogue

“among readers of the Macazing, Selected letters will be
printed without comment or editing. Your letter will be
welcomed! {Send letters to: Editor, THE AGRICULTURAL
Epucation Magazing, P.O. Drawer AV, Mississippi
State, MS 39762.)

Editor:

I want to congratulate you upon your recent forthright
editorial commenting upon those in Washington who
would sell vocational education down the river in order to
please a new administration. Such public statements as
yours are the best means I know of to keep our fair
weather friends in proper alignment. This problem is of

course not new for we had a similar experience during the
early Eisenhower years,

I find it refreshing to read your editorials dealing with
some very real problems and issues brought about by
history-making changes in our society.

Sincerely,

Ralph J. Woodin, Professor Emeritus
The Ohio State University and

The University of Tennessee

208 Agricultural Administration Bldg.
Columbus, Ohio 43210

Editor:

(\ . I enjoyed reading your recent editorial “The Big Sell” in

]

Y sne May issue. I could not agree more with one of your

concluding sentences: “During economic adversity, good
vocational education is needed more than ever.” Further-
more, to quote Tom Jones, “vocational education is part of
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the solution not part of the problem!”

The only part you had to leave out of your article was to
name the vocational educators who no longer represent us.
I think we need to know who “they” are so we can, as you
suggest, purge them as leaders.

May 1 hear from you?

Sincerely,

Joe Sabol, Teacher Educator
Agricultural Education Department
California Polytechnic State University
San Luis Obispo, California 93407

Editor:

Thanks for the fine statement placed in the front of the
January, 1981, AcricurturaL EpucaTioN MAGAZINE,
There are many unsung heroes that work long hours to im-
prove the program and provide service to FFA members.
Many of these individuals work at the school, state and
university level, but we are fortunate to also have many
dedicated people at the FFA Center. They work on impor-
tant matters that cause good things to happen to young
people preparing for agriculture careers.

Again, thanks for your fine statement. It really helps to
receive some praise and a pat on the back.

Sincerely,

C. Coleman Harris

National Executive Secretary
National FFA Center

P.O. Box 15160

Alexandria, Virginia 22309
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A Heritage and Philosophy For
Training Skilled Agricultural Workers

“] know of no pursuit in which more
real and important services can .be
rendered to any country than by im-
proving its agriculture.” These were
the thoughts and words of George
Washington, the father of our country,
nearly two hundred years ago. The
greatest service which can be rendered
any country,” Thomas Jefferson once
wrote, “is to add a useful plant to its
culture.” Daniel Webster's assessment
of the basic industry was that, “Un-
stable is the future of the country
which has lost its taste for agriculture.”

“From the wvery beginning, great

Americans from all watks of life have
eloquently praised the farmer as a
source of our Nation's strength”
(CountrY GGENTLEMAN, 1976). Agricul-
ture always was and still is recognized
as being vital to the economy and well
being of our Nation and viewed as an
ideal way of life by our people. Inspira-
tion, rugged individualism, hard work,
and technological invention coupled
with the blessings of fertile land and
favorable climate have made the indus-
try of agriculture in the United States
of America the most productive and
most efficient in the world.

Enabling Legislation

As agriculture became more techni-
cal and scientific, it was in need of sup-
port systems to (1) train highly sl.cilled
workers, {2) engage in systematic re-
search activities, and (3) disseminate
such information as approved farm
practices and research findings to farm-
ers. Historically, four pieces of federal
legislation created an educational
structure for supporting the rapidly
changing agricultural industry of the
1800’s. The acts, years of passage, and
major provisions were as follows:

1862 — Morrill Act - Donated public
fands to (loyal} states for the establish-
ment of colleges for agriculture and the
mechanical arts.

1887 — Hatch Act - Established agri-
cultural experiment stations and pro-
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vided for the diffusion of agricultural
information.

1914 — Agricultural Extension Act -
Provided for a program of cooperative
extension work in agriculture and
home economics.

1917 — Smith-Hughes Act - Pro-
vided federal grants-in-aid to be mat-
ched by individual states for promot-
ing instruction in agriculture and the
trades.

The Smith-Hughes Act stated that
agricultural education “shall be de-
signed to meet the needs of persons
over fourteen years of age who have
entered upon or are preparing to enter
upon the work of the farm or farm
home.” The controlling purpose of the
act was to fit boys and girls for gainful
employment and, ultimately, establish-
ment in farming. For the next fifty or
more years after its passage, the Smith-
Hughes Act was bolstered by succeed-
ing acts which provided additional ap-
propriations to further promote pro-
grams and provide training for veter-
ans, out-of-school youth, and others,

In 1950, the Congress of the United
States of America, recognizing the im-
portance of the Future Farmers of
America as an integral part of the pro-
gram of vocational agriculture.,
granted a federal charter to the organi-
zation under Public Law 740. The FFA
is a national organization of students
enrolled in vocational agriculture. It
has had a most positive influence on
the training of students for skilled jobs
in farming and ranching.

“The Vocational Education Act of

1963 was passed because of accumulat-
ing evidence that the old federal pro-
gram of assistance to vocational edqca—
tion — the one begun by the Smith-
Hughes Act of 1917 and supplemented
over the years by other acts of Con-
gress — was not broad enough, or flex-
ible enough, or rich enough, to meet
present day needs, much less the needs
of tomorrow” (The VEA Act of 1963).

The Act broadened vocational edu-
cation in agriculture so that it was no
longer limited to preparation of per-
sons “to enter upon the work of the
farm or farm home.” The Act included
education in any occupation involving
knowledge and skills in agriculture. In
addition to production agriculture, the
taxonomy for vocational education in
agriculture embraced agricultural sup-
plies and services, agricultural mechan-
ics, agricultural products, ornamental
horticulture, agricultural resources,
and forestry.

No longer were federal funds ear-
marked specifically for agricultural ed-
ucation programs. The recent legisla-
tion focused on such priorities as pro-
grams for the disadvantaged, bilingual
vocational education, sex stereotyping,
and program improvement. Funds for
vocational agricultural education are
now funneled through priority areas
rather than made available directly to
the service area as was previously the
case.

Tradition and Legacy

For three-fourths of a century voca-
tional agricultural educators have been
preparing youth and adults to produce
all the food and fiber needed in our
land. A large surplus of our agricul-
tural products has helped feed and
clothe the poor and hungry peoples of
the world. Vocational education in ag-

riculture has contributed immensely to'

the well being of our Nation during.
such periods of adversity as depres-
sion, war, drought, and the more re-
cent energy crisis. During times of na-
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tional emergency, programs were ex-
tended in many directions to meet
.needs. Traditionally, agricultural edu-
‘cation can be depended upon by the

government to meet its needs.

Three or more generations of dedi-
cated agricultural educators have ex-
perimented with ways and means of
strengthening the educational pro-
gram, The records are rich in effective
procedures and proven techniques.
While the heritage reveals changipg
philosophies and strategies, certain key
concepts, which point to consistent
strengths of the delivery system over
the years, permeate and pervade the
literature,

Key Concepts

The blending of a good image of ag-
riculture with strong legislative sup-
port and a rich legacy in training has
resulted in six commonly rerognized
key concepts which generally charac-
terize vocational education in agricul-
ture as it is administered nationally.
Taken together, the key concepts can
be used to form a philosophical base
for training vouth to become skilled
agricultural workers, The six key con-
cepts with supporting statements fol-

W Mow:
Ly ;j-]ow.

1. Vocational education in agricul-
ture is an integral part of the public
school system. Since 1918, the Cardi-
nal Principles of Education have been
recognized as a basic guide in educa-
tional matters. The cardinal principle
on vocation “emphasized equipping
the student to earn a living, to serve
society through work, to maintain the
right relationship toward fellow work-
ers and society, and as far as possible,
to develop oneself through the voca-
tion” (Topay's Epucarion, 1976).

Vocational education in agriculture
is a public necessity which should be
controlled and supported by the pub-
lic. In addition to need, it can be fur-
ther justified in that it broadens and en-
hances general education offerings and
contributes to the development of the
whole child. Agricultural educators ad-
vocate a firm foundation of general ed-
ucation prior to specialization in agri-
culture. Agricultural educators “recog-
nize the American tradition that
abhors class distinction and prefers an

_-=ducational system that gives little evi-

{{_sence of demarcation between groups

“of students” (Barlow, 1969).

2. Vocational education in agricul-
ture is for all who desire it and can
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benefit from it. Programs of instruc-
tion should be planned with reference
to the occupational needs of the indus-
try, but also be congruous with the
needs of the people to be served, Each
individual, regardless of age, sex,
creed, color, nationality, geographic
region, or intelligence, should be al-
lowed and encouraged to elect instruc-
tion in agriculture when aptitude and/
or interest lead to inquiry. Vocational
education in agriculture, for example,
can and should serve those for whom
special education is prescribed. It can
and should offer training for those al-
ready employed who are guarding
against job obsolescence or wanting to
move up the agricultural ladder as a
means of maintaining or improving
their standard of living. The concept
dictates that programs must provide
for flexibility in terms of student entry,
termination, re-entry, and advance-
ment needs.

3. Vocational education in agricul-
ture fits persons for gainful employ-
ment. A challenge for vocational edu-
cation in agriculture is to ensure that
competent, motivated, productive
workers are available to meet the needs
of the agricultural labor market. This
requires that individuals engaged in or
‘preparing to engage in farming or in
off-farm agricultural occupations pos-
sess the agricultural competencies
necessary to secure satisfactory place-
ment, advance in an agricultural occu-
pation, or become established as an en-
trepreneur. In addition to employment
skills, the individual should be fitted
with employability skills such as occu-
pationally acceptable values, attitudes,
and behaviors. Vocational agricultural
education is charged with the responsi-
bility to train skilled workers in agri-
culture upon which our nation can rely
to guard against the social, economic,
and political turmoil common to many
nations of the world.

4. Vocational education in agricul-
ture emphasizes individualized, com-
munity-oriented, and relevant instruc-
tion. Instructors are encouraged to
adopt the methods and techniques of
teaching which are identified with indi-
vidualized instruction. Supervised
study, the project method, student-
teacher conferences, and supervised
occupational experience, for example,
favor the learner by relating directly to
his/her vocational objective, abilities,
and experiences,

One learns to do by doing. Theory

learned in the classroom should be sup-
plemented liberally with practice in the
laboratory and community setting,
“The community is rightly seen as an
extension of the school classroom. It
provides the ultimate in environments
and resources for learning but is used
too sparingly” (Drawbaugh and Hull,
1970).

Learning through involvement in
supervised occupational experience
and on-the-job training is realistic be-
cause the environments are replicas of
the environments in which weork is
done, Furthermore, the training is car-
ried out in the same way, with the
same operation, equipment, and tools
as in the occupation itself (Prosser and
Allen, 1925). Learning under real con-
ditions saves time since application or
transfer of learning is not necessary.

To be relevant, the specific training
needs of an individual must be met at
the time he/she needs them. The needs
must be translated into up-to-date,
meaningful, and purposeful instruction
sequenced so as to be progressive in in-
terest and difficulty.

5. Vocational education in agricul-
fure utilizes a wealth of human re-
sources in planning, conducting, and
evaluating programs. Programs de-
mand the attention of instructors, stu-
dents, parents, school administrators,
government officials, labor representa-
tives, agribusiness people, and the pub-
lic at large. Rightfully, programs
should reflect the best thinking and vi-
sion of all people in the school com-
munity. Programs which use collective
human resources can be characterized
as open to recommendations and
change. Change is inevitable if quality
programs are to be maintained and im-
proved.

The use of advisory committees is a
most effective means for keeping in-
structional programs up-to-date and
relevant, Carefully selected committee
members know the skills and compe-
tencies skilled workers need, the kinds
of equipment and machinery the agri-
cultural industry uses, and the number
and kinds of job opportunities avail-
able and projected for the Ffuture,
“When the advisory role is not filled,
the school and the community cannot
benefit from the exchange between the
educator and the committee that
presses programs to more effective
operation. More importantly, if the

(Continued on Page 20)
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A Heritage and Philosophy

For Training

Skilled Agricultural Workers
(Continued from Page 19)

program function does not match it‘s
potential, the individual student is
denied the maximum amount of help
that could, and should, be available to
him — help that comes from the inter-
action of those who will educate and
train him and those who will hire him”
(American Vocational, Association,
1969).

6. Vocational education in agricul-
ture, through leadership organizations,
strengthens the confidence of future ag-

riculturalists in themselves and their
work. The Future Farmers of America

(FFA) and Young Farmers of Americ‘:a
(YFA) programs of work are built
around the needs of their respective
memberships. The organizations
develop the abilities needed in individ-
uals to exercise and follow effective
leadership in Ffulfilling occupational,
social, and civic responsibilities. Both
organizations sponsor activities which
develop and strengthen human rela-

tions qualities within members.

The FFA and YFA create a heighten-
ed interest in agriculture and stimulate ¢
their memberships to greater achieve- -
ment. Both organizations have contrib-
uted considerable leadership not onl_y
to agriculture but to the entire busi-
ness, civic, and political community as
well,

Summary

Agriculture in the United States
always was and continues to be re-
spected as a way of life and as a prof(?s-
sion. It has been blessed with fertile
land, favorable climate, dedicated pro-
fessionals, and technological inven-
tions.

Professionalism

There is general agreement that
members of the teaching profession
ought to be “professional,” There are
differing opinions, however, as to
what constitutes professionalism and
how best to achieve this goal. This arti-
cle posts two positions about profes-
sionalism and professional develop-
ment. First, that professionalism needs
to be defined in terms of a realistic
teacher role. And second, that profes-
sional organizations continue to be a
unique and primary means for profes-
sional development.

Professionalism and
 Teacher Role

One of the current challenges for
both the profession and the individual
teacher is to define a realistic role for
the agriculture teacher.

The key question is, “how to meet
this challenge and what factors must be
considered?” Historically, additions
have continually been made to the
teacher’s role without offsetting dele-
tions. Teachers often feel that more ex-
perienced peers or administrators see
them as not being “worth their salt”
unless all of the traditional program ac-
tivities are carried out. At the same
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time there is pressure to take on addi-
tional responsibilities such as new FFA
contests, accept and work with special
needs students, and file additional re-
quired reports. -

On the other hand, budget cuts in
many schools are resulting in reduced
teaching resources. There is also a con-
current general trend in our society
toward a shorter work week and
higher value placed on responsibility to
family and self. Additionally, teacher
responsibilities are now specified in
negotiated contractual terms which

quired minimum — without any addi-
tional salary.

What can a teacher realistically ac-
complish in light of these two opposing
foes? What alternative procedures or
resources can be used to “do the job”
and “preserve the teacher?” What pro-
cedure(s) can be used to identify and
justify priorities that will ensure that
each student receives the educational
opportunity to which he/she is entitled
and still make the role of the agri-
culture teacher “liveable?” The realities
posed by the answers to these ques-
tions must be recognized and provided
for in determining a realistic role that
will reverse the current trend of recruit-
ment problems, teacher “burn-out”
and decreasing length of service.

Since professionalism is reflected in
job performance and continuing pro-
fessional development, professionalism
‘for the teacher of agriculture is directly
related to that job, i.e., role. Thus, role
definition is one of the most important

current needs in agricultural education, -

The profession should define a realistic.
overall role, and individual teachers
- need to be prepared to set job priorities
at the local school level to reflect this
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uts peer pressure on the teacher whoé '
p p . Iz e
puts in “too much time” beyond the re-

role. An important part of this role is
professional development.

' Professional Organizations as
Ways and Means for

Professional Development

Are professional organizations a
viable means for the professional
development of teachers of agricul-
ture? If not, what are the alternatives
for providing such growth? These are
legitimate questions when the cost of
membership dues and travel for attend-
ing and participating in professional
organizations are increasing, while at
the same time the real purchasing
power of salaries has lost ground to in-
flation. Teachers frequently ask the
questions, “Why does it cost so much?”
and "What will membership do for
me?” If professional organizatons are
worthwhile, then answers to these
questions need to be available in order
to attract and retain membership.

Professional growth through group
interaction. Problems faced by
teachers of agriculture are far more
common than unique, Teachers can
help each other by sharing solutions to

./ "rommon problems, ideas on teaching
t_strategies and materials, and course

content, Also, just knowing that others
face the same problems is a psychologi-
cal lift. The solution to some problems
may be simply a change in how the sit-
uation is perceived. Discussions with
other teachers can often bring a more
realistic perception which in turn can
facilitate solving the problem.

Group meetings can be an important
source of inspiration and renewed en-
thusiasm for teaching — which is not
available through individual activities,
The friendships developed through
sharing are also important. What
members get out of such group inter-
action is limited only by how much
they put in.

Professional service through organi-
zations. Many important and neces-
sary services are provided through
teacher organizations. Local teacher
organizations/unions deal contrac-
tually with the wages, hours and work-
ing conditions for all teachers in a local
school. Agriculture organizations pro-
_vide a means for additional service spe-
{ fically for agricultural education. Ex-
“uinples include coordination of indus-
try inservice courses, planning and
conducting professional improvement
conferences, coordinating and hosting
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FFA contests, working with youth
exhibits/contests at State Fairs, assis-
tance in identification and develop-
ment of priority instructional ma-
terials, and the big brother/sister pro-
gram for new teachers. These and
other service activities are carried out
in most states,

In a few states, staffing and services
to agricultural education from state
education departments (SED) have
been significantly reduced. An example
is reduced support for the FFA Execu-
tive Secretary function. Recognizing
the importance of such services to vo-
cational agriculture programs, several
state agricultural organizations have
raised their dues to employ staff to pro-
vide these services.

A major aspect of professionalism is
the commitment to provide quality
educational program opportunities for
students. Services provided by profes-
sional agricultural organizations are a
significant part of meeting that com-
mitment. It should also be remembered
that quality programs both merit and
receive community support — which
often determines which programs are
retained when local school budget cuts
are made. Also, the benefits of profes-
sional growth through group inter-
action mentioned above accrue as
teachers work together to help students
and themselves.

Professional organizations and poli-
tical decision making. The interests of
agricultural education are directly af-
fected by many decisions at a political
level. It is therefore necessary to have
an effective means to provide timely
input with a united voice toward such
decisions. A current example on the
national scene is the reauthorization of
vocational education legislation.

At the state level, professional orga-
nizations can have important impacts
on the level of state education depart-
ment staffing, and services to agricul-
tural education. For example, in New
York State the Association of Teachers
of Agriculture in New York (ATANY)
was effective in supporting the decision
to retain a separate Bureau of Agricul-
tural Education.

The need for timely and united input
to political decision-making is a reality
in our governmental system — one
that history shows needs more recogni-
tion by educators. If funding priorities
for agricultural education are to re-
ceive fair consideration, teachers will

need to work collectively to assure that
current and accurate information is
available to political decision-makers.

Professional organizations are the
only current available means for col-
lective input to political decision-
making. The National Vocational
Agriculture Teachers Association
{(NVATA) and the American Voca-
tional Association (AVA) provides
such a mechanism. Also, the NVATA
national legislative alert system has
been effective with legislators from in-
dividual states. Tl

Are Professional Organizations
* Worth The Price?

Deciding on how to spend money is
a process of setting priorities. In most
cases, state organization dues are less
than the cost of a dinner out for two,
and the state-national dues package is
less than the cost of one vacation week-
end. Such comparisons are useful to
provide perspective.

Professional organizations provide a
means for professional development
and need to be considered as a profes-
sional investment the same as tuition
costs for courses to meet certification
requirements. Also, professional dues
are tax deductible and therefore cost is
reduced by the percentage of the
teacher’s highest tax bracket.

The problem of convincing non-
members that “it's worth the price” is
often not that the evidence is lacking;
rather, that members who are aware of
the value need to take time on a per-
sonal basis to tell non-members. Also,
non-members often correctly point out
imperfections which will continue to
exist in all organizations run by people,
However, the professional challenge is
to get involved and make things better
rather than to expect perfection.

Summary

Professionalism in agricultural
education needs to be defined in terms
of a realistic job role for teachers of
agriculture. Group efforts and inter-
action through professional organiza-
tions are a unique and necessary part
of professional development. Also, ser-

vice activities provide important edu- -

cational opportunities for agricultural
students.
are the only currently available means
to provide collective input to political
decisions affecting agricultural educa-
tion.
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FARM ACCOUNTING AND BusinEess
AnALysts, by Sydney C. James and.
Everett Stoneberg. Ames, lowa: The
Iowa State University Press, second
edition, 1979, 271 pp., $15.75.

This practical, comprehenisive farm
management and - business analysis
book beging'with emphasis on the im-
portance of records and accounts. The
text retains the farmer as its central
focus, supporting the fact that the
authors have had practical on-farm
record keeping and analysis experi-
ence.

The authors include clear, concise
descriptions and many examples of
useful record keeping forms. They
refer to double entry bookkeeping. but
accept the fact that most farm busi-

‘ nesses use the single entry cas‘i;a at-
counting method.

Both cash and accrual methods are
detailed separately including the near
impossibility of analysis without ac-
crual records. All the standard items as
inventory accounts, networth and cash
flow statements, total farm and enter-
prise analysis, production and statis-
tical records are given careful atten-
tion. Types, calculation and use of effi-
ciency factors and using records and
accounts for farm planning are includ-

ed.

One chapter is devoted to income
tax management. A chapter on elec-
tronic data processing concisely ex-
plores the presently operating systems

| IDEAS UNLIMITED

but does not specifically include the
microcomputer. The book concludes
with good suggestions for family living
accounts and six pages on organizing
the farm business center.

The appendix includes two interest
tables up to ten percent. (Who ever
thought that interest would go above
that?)

Every high school vocational agri-
cultura] department should include this
book in the reference library. It would
make an excellent text for upper classes
in high school, as well as for junior or
senior college classes.

Donald L. Mincemoyer
The Pennsylvania State Univ.
University Park, PA 16802

A Quick Scoring Method

for Judging Contest Forms

By Joun KEeLry BaLpwin

Editor's Note: Mr. Baldwin is Vocational Agri- '

culture Teacher at Bladenboro High School,
Route 1, Box 8, Bladenboro, North Carolina
28320.° : B

When North Carolina went to the
current national system of grading

market animals, the papers were very -

difficult to grade (Forms 12 and 13).
This resulted in a greater likelihood of
error, more teacher fatigue, and a slow
process which often held up the FFA
business meetings. A faster, more accu-

rate, scoring method was obviously

needed.

The Solution

It seemed that a “punched out” scor-
ing key could be used. There were two
problems with this approach: the
scorecard was divided into several sec-
tions with different point values for
correct and near correct answers for
each, and a punch was needed that
would reach anywhere on the 8%z x 11
inch scoresheet.

A commercially made punch with
long reach could not be found. The

22

solution was to make a punch, This
was done by cutting off an ordinary
squirt can {oiler) spout and sharpening
the cut end. This punch works quite
well when the paper is placed over a
close-grained wooden board (such as

walnut or maple) and struck a light,
sharp blow with a small mallet. Now
that this punch has been tried, it ap-

pears to be even better than a com-

mercially made one because it is so
easy and fast to locate on the paper.
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ational COnvention —_

Awakening Enthusiasm”

The FFA has been and will continue
to be a source of direction for today’s
youth, At no time does this become
more apparent than at the annual Na-
tional FFA Convention. At the Con-
vention, held each fall in Kansas City,
Missouri, the participants share two
experiences that do indeed dissipate the
clouds of doom many individuals fore-
cast for our society and give hope for
the future. First, PBFA members are
swept into an unprecedented wave of
enthusiasm. Secondly, these same FFA
members discover themselves and the
potential contained within each and
every one of them.

Enthusiasm
Enthusiasm, that sometimes missing

lYink at the local chapter level, is the

undation of each year’s National

Convention, There is no isolating

oneself from it. Enthusiasm touches all
who attend. FFA members become en-
thusiastic at the general session held in
convention hall. The national officer
team, guest speakers, national chorus,
and band participants are infected with
enthusiasm.

Enthusiasm is an intense or eager
interest. It can be seen in 20,000 FFA
members collectively brought together
and in each individual FFA member. A
good example occurred at the 1980
Convention. Programs were being dis-
tributed at the entrance to the Career
Show. A female delegate from Florida
spent much of one afternoon not just
passing out programs, but passing out
programs with enthusiasm. It appeared
that no one gained entrance to the
Show without either the young woman
giving them a program or her being
assured that one had previously been
obtained. In addition to the written
program, there was a bonus for those
/individuals fortunate enough to en-
.~~unter this FFA ‘member from the

\__#h — a smile that radiated enthu-

siasm.

Advisors and chaperones are by no
means left out. Teachers from Ala-
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By Ricuarp Maxin

lesser, unimportant roles. Sometimes
this change takes place during the

Editor's Note: Mr. Makin is Vocational Agricul- ,COUrsSe of the school year while at other

ture Instructor at Admiral Peary A.V.T.S.,
Ebensburg, Pennsylvania 15931,

bama talk with those from Oregon.
Ideas are exchanged and plans are
made. All look forward to the return
home when the implementation of
these plans can actually begin.
Teachers of agriculture know the im-
portance of enthusiasm in" their in-
dividual classrcom style, and the Na-
tiona! Convention seems an excellent
place to bolster both beginning and ex-
perienced teachers. Without doubt, all
this is good, but the bottom line is the
local chapter. The local chapter must
not only experience enthusiasm, it
must also become a carrier agent of it.
At the Convention, chapter members
talk among themselves about future
plans once they return home, If an FFA
chapter in South Carolina has con-
ducted a community workshop on so-
lar energy, why can’t a chapter from
Pennsylvania do the same? There’s no
doubt about it — the Pennsylvania’
chapter can!

The Changing Student

Metamorphosis is the biological
change that takes an insect from one
state of its life to another — egg, larva,
pupa, and then the final stage, the
adult. As vo-ag teachers, we observe
an even more amazing metamorphosis
taking place in our students. Each of

~our students does indeed undergo

dramatic change from the time he or
she first enrolls in vocational agricul-
ture until he or she graduates. At some
point an awakening process occurs,

The ways of a child are for some rea-
son abandoned. Assuming responsibil-
ity, developing a genuine desire to
learn, developing confidence in one-
self, and becoming a productive work-
er are some of the changes. Horseplay
in the mechanics laboratory and antici-
pation of the bell ending class take on

times it happens over the summer. The
National Convention serves as a causal
agent for this change.

At the Convention, there is without
doubt an opening up of untapped per-
sonal ability. FFA members from Penn-
sylvania find out that they do have
thoughts and ideas that they want to
share and express, They get to know
FFA members from many states, There
is a co-mingling of ideas and activities
by students who may have had trouble
expressing themselves in front of their
classmates. Confidence in oneself be-
comes seemingly natural in the Con-
vention atmosphere. The reason or ra-
tionale for this behavior may remain
unexplained. The only thing for sure is
that the Convention is at least partly
responsible. This sharing and expres-
sion of ideas points in a very positive
direction developing potential leader-
ship for a time in history when it is
needed.

_ The Future
Enthusiasm will by no means solve
all the problems facing the United
States in the decades to come, Neither
will 20,000 FFA members, anxious and
confident in themselves, solve these
problems. However, none can argue

"that the enthusiasm and self-esteem

discovered at the Convention will not
help in one way or another. There are
young -people in America who are
eager, intense and confident about the
challenges of the future.

National Conventions are long
remembered as sources of varied and
numerous experiences for each and
every individual who attends. The im-
portant point is that there are exper-
iences at the National Convention that
cannot be had in a local chapter or a

- state convention. Plans are being made

now for the 1981 National FFA Con-
vention. Perhaps, you and your chap-
ter should be making plans to be there.
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NVATA Outstandmg Young Member Awards went to these teachers in 1980 (left to rzght)
Cy Vernon; Yanceyvﬂle, North Carohna
" Donald Bumpurs;: Hearne; Te '
~ Robert Wendt, Manchester, Towa 5
“Dennis G. Eppetly, Cassville, Missouri .
‘Roy.S: Walls; Keymar, Maryland
. David, Hall, -WaHowa, Oregon '

'Iohn Coy (thard from r1ght) Pubhc Reiatlons, Deere and Company, Mohne, IHmms, is shown presentmg the"

_ The award is desxgned to recogmze the part1c1paf10n of members in the professwnal activities of the .
NVATA ‘Limited to one member. from: each NVATA" Region, it is ‘open only to vocational agriculture
teéachers who have taught at Ieast three years bu not more than flve (Photograph courtesy of Sam Stenzel
NVATA )




