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ss than ten years old die””
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“Are your ears burning?”

No? Well, as you may recall from the old saying, then
perhaps no one is talking about you.

Regional or district meetings, state conferences and
national conventions provide a forum where one can
readily hear of all the good things being done in programs
and by teachers. We talk, talk, and talk to each other.
Why, then, is the excitement about all of the outstanding
efforts not apparent outside of the profession? Yes, we do
have a number of loyal supporters from business and in-
dustry. Year-in-and-year-out these businesses and people
support our program. We need to be thankful for them.
However, there are numerous other people who should be

echoing our rhetoric about the high quality of our
programs.

Every publication on public relations states that you
must know your audience. How well do we really know
our audience? Is our principle contact with business and
industry when we want something from them? Do they
really know what our program is about? Have you
assumed they know the real purpose of our program? Are
you viewed as just another academic teacher?

Vocational education was created to provide students
# “ith saleable skills that would allow them to be con-
“._ibuting members of society. Vocational agriculture has
a very specific charge and an important one. The total
agri-industry provides food and fiber in such abundance
that the American people are allowed to use much of their
income for other purposes. We are an integral part of that
agricultural system. We will continue to have a vital role
to play in training and retraining the workers of the total
industry. To make this role apparent, we must establish

The Purpose of

“A major aim of the publication is further to unify the
forces in Agricultural education in the country as an im-
portant step in the complete unification of all of the forces
of vocational education in the country,” H.M. Hamlin
proposed in the “General Policies” of Volume 1, No. 1,
January, 1929, issue of the Tur AGRICULTURAL EDUCATION
Magazine. The “Operating Policies and Procedures” for
the MacaziNg point out, “These purposes have been ex-
panded through the years to include {1} a means of ex-
changing professional news and views, (2} a sounding
board for new ideas, and (3} a source of reviews of publica-
tions and research in the field.”

Since that first volume, the Editors have carefully
preserved this covenant of purpose. The current Editor in-
{5 to continue this tradition. The statement of purpose
Is~6nce again brought to the attention of the readers
because numerous critics seemed to have lost sight of the
intended purpose of the Magazine. The poll conducted
by the previous Editor, Dr. Jasper S. Lee, noted that one of
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Our Business Partners

By Lagrry E. MiLLex
(The Editor is a Professor in the

Department of Agricultural Education
at The Ohio State University.)

high quality relationships with those we serve. We cannot
set back and wait for them to come to us. We must initiate
and instigate that relationship at the local, state and
national level. The relationship should be mutually
beneficial.

More efficient management and high technology charac-
terize the current responses to limited resources in both the
agri-industry and education. We can learn from the
agricultural industry so that we are technologically and
technically up-to-date and better able to teach. We can
also assist the agricultural industry by providing skilled
workers, through initial training or retraining; by
providing facilities; and by providing educational services
as teacher, broker, networker or facilitator.

Controversy is one way to gain attention, but little good
would result for the profession. Establishing a relationship
of high quality with agricultural business and industry will
enable us to serve as we were intended to serve and gain at-
tention for appropriate reasons. Then, if our ears burn, it
will be because others are spreading the word of how we
are meeting their needs.

the Magazine

the types of articles the respondents would like to see in the
magizine is reports of research in agriculture.

The Editor suggests there are numerous other publica-
tions which deliver technical, agricultural information to
the profession; congruently, the Editor would be of doubt-
ful qualification to edit a worthy publication that attemp-
ted to refate technical information from such diverse areas
as those encompassed by our profession. The purposes of
this publication clearly elude to the MaGAZINE serving as a
means of sharing the pedagogy of the profession.

Hamlin's call for uniting in professional matters has
echoed through the years and reverberates loudly today.
Having high quality programs can aid us in weathering
what will indoubtedly be lean years in many localities
around the country. Qur “programs” are local, state and
national in scope. The programs of high quality will sur-
vive the storm because they meet the needs of students and
agri-industry. The MaGazINE is one way to procure the

{Continued on Page 4)




(Continued from Page 3)

ideas, techniques and philosophy necessary to create high
quality programs. Pedagogy and program planning
strategies can be gleaned from across the nation and not
just be happenstance in informal communications.

The MAGAZINE is here to serve as a vehicle to help trans-
port from place to place, mind to mind, or program to pro-
gram, the concepts that make for high quality programs,
Numerous other publications can readily serve to provide
the technical expertise in agriculture.

If asked, few people would refuse to grant a.favor._lf
asked, few persons from the farming, busin.ess or industrial
community would refuse to provide a service, spend some
time, or contribute to a worthy cause. If asked in the name
of expanding horizons or providing greater opportunity
for young people, even fewer would fail to contribute.

Why, then, don’t we ask more often? Whj{ do we often
try to go-it-alone? Why don't we take more time to inven-
tory our community resources? Why don’t we spend extra
time to establish those positive relationships? Why don't
we schedule time to seek the broader support of the farm-
ing, business, and industrial community?

The answers are as many and varied as the number of
teachers of vocational agriculture. Many among us have
established positive working relationships with some key
persons in our communities, We have attained the mutual
support needed to keep our programs current. Yet,
periodically we need to inventory our resources and foster
new relationships which will keep us abreast of thg chang-
ing needs of the farming, business and industrial com-
munity.

Who are those that comprise businesses and industries
with which we should establish quality relationships? The
answer varies in each of our communities, But to get us
started thinking in the right direction, a few are listed
below. They may include employers who hire our
graduates; the businesses on main street; tl}e feed, seed or
supply store; the local newspaper oftice; th.e grain
elevator; the fertilizer plant; the pet store; the florist shop;
or the agricultural representative at the bank. Eelzch teacher
can add many, many more to the list. Think of. the
relationship of the business or industry to the vocational
agriculture program, and you will be off to a good start.

The process of establishing quality relationships is
relatively simple. Basic to the process is a well planned
school, community, and public relations program.
Following are some basic procedures a teacher can follow

The Cover

Learning to use the technology of t.he indu§try can
be readily learned on-the-job when high quahtyi rela-
tionships exist between the school and busmes's.
(Photograph courtesy of Lowell Hedges, The Ohio
State University, Columbus, Ohio.) '

By ALrrep J. MANNEBACH,
Tueme Enitor

(Editor’s Note: Dr. Mannebach is a Professor in
the Department of Higher, Technical, and A'du
Education at the University of Connecticui )
Storrs, Connecticut 06268.)

to serve as a basis for establishing quality relationships
with the various clientele within the community.

1. Identify needs. Make a list of facilities, materials, ac-
tivities, or services which might enrich and enhance your
teaching or some aspect of your program.

2. Prioritize needs. Rank order the needs in terms of
potential cost-benefit, probability of success, contribution
to the program, etc. Choose one need in which you hope to
seek assistance in accomplishing in the near future,

3. Identify a potential sponsor. Brainstorm who .in the
community could assist you with your problem. Thmk_.of
new firms as well as more established businesses. Identify
ones that you feel has potential to Help meet your need.

4, Contact the potential sponsor. Call the key person in
the firm, usually the owner or manager, and make an ap-
pointment to visit in person. At the meeting, spgnc‘i some
time establishing rapport, but be aware of the anxieties and
pressures of the person being visited. When you sense the
time is right, be prepared to explain specifically the_ role
you wish the individual to play. Specify what you will do
to support the effort and insure its success. Ar}sx.ver ques-
tions and explain the potential benefits of participating in
the endeavor. If the potential sponsor agrees to participa’
make sure you follow through on key points discussed.
the person is unable to participate at the time, offer your
thanks and keep the door open for possible cooperative
endeavors in the future.
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5.. Conduct the activity. After the meeting, follow up on
plans discussed. Make sure the sponsor knows the who,
where, when, what, why and how of the situation. A brief

“letter of confirmation summarizing the details of the

“mneeting is beneficial. When conducting the activity, make
sure you cooperate. Make participation easy and en-
joyable. Obtain participation from students, parents and
others concerned with the activity. Take pictures and write
a news article for the local newspaper,

. 6. Reward the sponsor. When the activity has been
completed, reward the sponsor. Publicize the activity or
event. Have the class or FFA Chapter representative write
thank you letters, Visit the firm and discuss the successes
and make plans for future cooperative endeavors.

. 7. Maintain continuing relationships. Keep in touch
with the sponsor periodically throughout the year. Invite
the sponsor to the Chapter Parent-Student FFA Banquet.
Make the sponsor an honorary chapter farmer. Place a stu-
dent in the firm for supervised occupational experience or
offer adult education classes or technical assistance to the

firm. You have worked hard to establish a quality relation-
ship, now make sure you maintain it.

As one can readily see, the process is generic; it can
work in about any situation. What we as professional
educators need is the impetus and the motivation to use the
process to develop and foster those relationships which can
be so valuable as we conduct our various roles as teachers
of vocational agriculture,

Articles in this issue relate the importance of establishing
quality relationships with business and industry, provide
examples of how such relationships can be established, and
identify areas of concern in which support from the
agricultural business and industry community is needed.
We are living in a time where their support is essential.
Take time to read the articles prepared for this issue. By
following the suggestions offered, I think you will find that
your teaching will take on a new, exciting dimension and
that your program will gain status in the community. For

the benefit of yourself and the profession, best wishes in
your endeavors!

These are frustrating times for those of us who are in-
volved in the profession of vocational agricultural educa-

:~*ion, Frustration brought on by “Reagonomics”, the New

R

“...ederalism, budget cuts, declining enrollments, program

curtailment and/or elimination, local, state and national
staff reductions and shortened employment contracts.
What is happening? Why are our programs being threaten-
ed? Why are we seeing a reduction in what we have always
considered a quality program?

Our program is one that has contributed to the success
of American agriculture and to the economy of this nation.
Whose fault is it that there appears to be an apparent lack
of understanding of the role that vocational education in
agriculture plays, or has played, in creating and maintain-
ing agriculture as this nation’s number one industry? Do
we tend to place the blame on others or should we each, in-
dividually and collectively, take some of the blame for the
conditions that we now find so threatening?

In the years between the Smith-Hughes Act and the cur-
rent vocational education acts, we have seen the growth
and development of our programs to meet the needs of the
industry. We rose to the challenge of adjusting our curric-
ulum to insure that we were involved in a system that was
interested in “more than farming”, Our problem is that we
tended to keep our successes to ourselves. We have only
succeeded in patting ourselves on the back. Yes, we de-
veloped the programs, we justified our existence to our-
selves, but we failed to insure that those who sit in the de-
cision-making chairs in this country were totally aware of
the returns that this country has realized due to the invest-
‘nt they had made in vocational education.

The Dilemma

In point of fact, allow me to share a personal observa-
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By Layron G. PeTERrs

(Editor's Note: Mr. Péters is Past President of the
National Vocational Agriculiure Teachers Asso-
ciation and Teacher of Voacational Agriculture,
New Ulm, Minnesota 56073.)

tion. Shortly after my election to the Board of Directors as
the Vice President for Region Il of the National Vocation-
al Agriculture Teachers’ Association, I had the opportuni-
ty to visit a number of Senators and Representatives. [ in-
troduced myself as a teacher of Vocational Agriculture.
There was no glimmer of understanding or recognition.
However, when I mentioned being an advisor for the Fu-
ture Farmers of America Chapter in my home community
there was immediate recognition of my position.

. These legislators were aware of our “show case,” but
had no understanding of the educational program that pro-
vided the vehicle for the development of the FEA members,
If vocational agriculture and the FFA are not held in the
same light, if we do not insure that our total program is
understood, then we have failed to provide for the contin-
uation of the current system under which we function. The

hard, cold facts are that we are not seen by others as we see
ourselves,

Certainly, each of us have witnessed and can attest to
success stories of students that have emerged from our pro-
grams. We know, they know and in most cases members
of our communities know. Beyond that, we have failed in

(Contifiued on Page 6)




We Must Ask
(Continued from Page 5)

collecting and sharing factual data that could be of value to
those in positions of power in arriving at sound rational
judgements. Perhaps we, as individuals, have tended to
think that everybody appreciates our effectiveness and
that, in turn, they will continue to insure our existence in
the future. If this is a common consensus, then the prob-
lems we now face are but the beginning of a long list of fur-
ther future budget cuts, staff reductions and curriculum
emasculation,

If we are to survive as a profession, we must become the
masters of our own fate. Being passive will no longer suf-
fice. We cannot afford to sit back, turn our heads and say,
“If 1 don’t ook, it will go away!” It is time that we start
looking outside of our own ranks for a solution to our
problems. It is time to stop treating the symptoms and find
the cause and the cure for the disease from which we suf-
fer,

Sources of Support

There was a time in the history of vocational agriculture
when it was not thought appropriate for teachers to be in-
volved in the political arena. After all, teachers are public
servants. Our concerns and problems were treated as “in-
house” matters. Contacts, with those on the outside of
education and the profession, were primarily requests for
teaching aids and assistance with curriculum development.
Business and industry responded in a most positive way.
They were willing to help, Now is the time to seek their
support on a more comprehensive level. The profession
must initiate an offensive attack that will rally the entire
industry behind a banner that will crusade for the estab-
lishment of a national understanding of agricultural educa-
tion; an understanding of who we are, what we do and
why we are needed.

A monumental task? No, I dare say not! QOur profes-
sional organizations have already taken the initial steps.
Position statements have been developed to address topics
including legislative identity for agricultural education; the
need for professional leadership personnel for vocational
agriculture; the role of post-secondary and adult teachers
within the educational system; the need for year-round
programs for vocational agriculture, including a require-
ment for supervised occupational experience programs;
and the need for adoption of the Standards for Vocational
Education in Agriculture. If these positions truly reflect the
feelings of the profession, then it is up to each individual to
strive toward gaining support for these positions.

The Crusade

Where do we start? If we attempt to do the job alone, we
are faced with a “protectionist” label. If we seck the help of
others, we will present an industry-wide, united front.
Herein lies the key. Having others tell our story will show
an industry-wide unity for agricultural education. Others,
not directly involved in our profession, will certainly carry
more clout with policy makers than if we attempt to stand
alone. There is strengh through unity.

Seeking the help of others is not difficult. All one needs
do is ask. Initiating dialogue between key business leaders

’

and governmental representatives on the local, state and
national levels, wherein our positions and rationale are
shared, can bring about a better understanding of our
needs and concerns for the industry and provide posil&ive¢
action in our behalf.

In the past few months, [ have personally seen examples
of what can be accomplished when the support of business
and industry in behalf of the profession is obtained. The
NVATA position statements, eluded to earlier, were
shared with four major agricultural organizations (Farm
Bureau, Farmers' Union, The Grange and the National As-
sociation of County Agriculture Agents} either during their
national conventions or through personal contact. These
activities resulted in building an awareness of our concerns
and needs.

In the case of the Grange, it brought about a resolution
that was directed to Representative Carl Perkins’ Commit-
tee on Education and Welfare and will subsequently be-
come a part of the current hearings on Vocational Educa-
tion Reauthorization. The resolution supports the NVATA
positions. Working with the Farm Bureau brought about
an understanding of the procedures that will lead to the
possible adoption of our positions in their national organi-
zation's policy statements.

Another example of a cooperative activity was the in-
volvement of the National FFA Alumni through the use of
a member of that organization in the presentation of the
profession’s jointly prepared testimony before Representa-
tive Perkins' committee regarding the role of Vocational
Education in Agriculture.

As a professional organization, the NVATA has bu{t
scratched the surface of gaining outside support for the v
cational agriculture programs across this nation. Certain-
ly, past efforts have brought about positive returns; how-
ever, to be more effective each and every one of us must
take as a personal challenge the development of long range
plans that will lead to even greater involvement in insuring
that vocational agriculture will be stronger than we have
known in the past.

The Strategy

The following procedure is but a suggestion on how the
profession might proceed:

1. Identify major goals, issues and concerns affecting
the profession;

2. Develop position statements and the rationale sup-
porting those positions;

3. Identify key individuals, organizations and agri-busi-
nesspersons on the local, state and national level who
would be effective in becoming a spokesperson for the pro-
fession’s goals, issues and concerns;

4. Through personal contact share the position state-
ments and rationale with those identified;

5. Determine the proper procedure to follow in gaining
support and/or political involvement by those identified
and contacted; and

6. Finally, ask for their help and support.

Even though, as I mentioned earlier in this article, it is a
frustrating time; we cannot, in all good conscience,

pessimistic. We, as members of the agricultural commus

nity, know what effect we can and have had on the indus-
try of agriculture. We have worked hard and long in the
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development of our programs. Programs that have met
and served the needs of our clientele. We have all wit-
nessed individuals who have developed into leaders and
., employable skilled workers or entrepreneurs. We have
witnessed adults who have developed and strengthened
their positions as farm business operators. We have seen
the positive effects of our programs on the production of

food and fiber. Yes, we have been successfull Qur problem
lies in the fact that we seem to be the only ones who are
aware of our impact on society. Isn't it time that we in-
volved business and industry in developing general sup-~
port and political involvement on our behalf?

It is a question that only you can answer, will you do
your part? If not, who will?

Business and Industry —
The Untapped Resources

Successful teachers of vocational agriculture know the
importance of having strong community support for their
programs. For years, members of the agriculture education
profession have recognized the need to have the support of
the board of education, administration, parents and
students, Much time and effort were expended to develop
relationships which would enrich and enhance curriculum

offerings and insure continuation and growth of the pro-
gram.

Su_ccessful teachers also recognize the need to develop
quality relationships which foster support from their

_.primary clientele: the farmers, agricultural firm operators

.nd other businesses and industries within the com-
munities. Through such relationships they have kept
themselves informed of the needs of farmers and
agricultural firm operators; become aware of trends, shifts
of emphasis, and new developments; communicated what
the vocational agriculture program has to offer; and
gathered support for the program. In short, teachers have
developed a better idea of what the program can do for
farmers or agricultural firm operators and what farmers

and agricultural firm operators can do for the vocational
agricultural program.

In this time of declining enrollments, tight budgets and

By Arrrep | MaNNEBACH

(Editc;r's Note: Dr. Mannebach is also serving as Theme Editor of this
issue,

must be established to arrive at mutually supportive ac-
tion?

Answers to these questions must be found through
discussion and debate. Every professional educator in
agriculture should have answers or tentalive answers to
the questions. By working with key individuals in business
and industry within our communities, friends can be made
and alliances developed.

It is to the benefit of each teacher of vocational
agriculture to find individual answers relating to his or her
community to the first two questions. Leadership in pro-
fessional associations at the state, regional and national
levels should also be able to answer the questions. As pro-
fessionals, we should inventory who we can turn to and re-
Iy on for support and assistance.

Answers to the questions, “what can friend and allies do
for us?” and “what can we do for our friends and allies?”

(Continued on Page 8)

hest be achieved by reference to individuals, businesses or

fiscal and academic accountability; it is even more essen-
tial than in the past to have strong community support.
Teachers of vocational agriculture, today, cannot “go it
alone”. They must aggressively seek out and cultivate
positive, quality relationships with the many participants
in modern agriculture. Members of the agricultural educa-
tion profession must identify their friends and develop
alliances with members of the broader business and indus-
try of agriculture. \

Culivating Friends
. “Friends imply mutual respect and affiliation; alliances
imply _mutually suppoertive action. Since the agricultural
educat;or': profession is concerned primarily with persons
engaged in agriculture, it seems logical that alliances can

Zanizations having ties with the same clientele.”

" Who are our ffie_nds? Who are our allies? What can they
do for us? What can we do for them? What relationships

Agribusinesses often will supply resource persons to provide demonstra—.
tians for classes and individual students. (Photograph courtesy of Chuck
Wiseman, Big Walnut High School, Sunbury, Ohio.)
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Business and Industry-
The Untapped Resources

{Continued from Page 7)

are more complex. How many of us have taken the time to
inventory the potential answers to these questions? Have
we analyzed our programs and identified specific resources
needed to improve our programs? Have we identified
potential sponsors? Have we asked for support and assis-
tance?

Specific Assistance

Some answers to the above two gquestions were found by
Connecticut teachers of vocational agriculture who par-
ticipated in a statewide survey of farmers and agriculture
firm operators in the mid-1970s.? Each teacher completed
approximately twenty interviews with farmers and agricul-
tural firm operators.

Results of research conducted at the University of Con-
necticut indicated that there are many things that farmers
and agricultural firm operators would, if asked, do to sup-
port the vocational agriculture program. For instance, bas-
ed on approximately 1,000 interviews with farmers and
agricultural firm operators, 81 percent of those interview-
ed stated “yes” to the question: “If requested, would you
permit individual students to observe business opera-
tions?” Eleven percent stated “no” and eight percent said
“maybe.”

Seventy percent of those interviewed indicated that they
would permit classes to visit and observe business opera-
tions, 63 percent would provide supervised occupational
experience for vocational agriculture students through
employment, 52 percent would provide short term instruc-
tion at the school, and 53 percent would provide short
term instruction at the place of business. In addition, to the
five specific suggestions regarding what a farmer or
agricultural firm operator would be willing to do for the
vocational agriculture program, the interviews asked the
interviewees to specify other things they could do to help
the vocational agriculture program. Following is a list of
materials, activities and services the farmers and
agricultural firm operators would be willing to provide to
enrich the vocational agriculture program in Connecticut.
Some may apply to you.

Help teach accounting

Attend or assist with adult classes

Help teach agricultural advertising

Serve on an advisory committee

Provide animals for showmanship

Provide instruction on apple production

Provide bulletins and literature

Sell flowers and vegetables wholesale for instructional purposes
Pravide career education for career day .

Provide career materials

Serve as a career opportunities consultant

Assist with Christmas production

Teach the importance of communications

Serve on a consulting committee

Contact agricultural specialists for adult instruction
Have a class observe the cornfield program
Assist.with curriculum improvement

Provide demonstrations

Demaonstrate how to care for a putting green
Provide & discount for fruit sold by the FFA

Diiscuss and explain the business

Let students observe the dog training program
Exchange ideas

Exhibit new products

Loan equipment

Explain operatién of equipment

Provide farm management assistance

Sponsor a farm tour for elementary students

Assist with field trips

Provide films

Attend the FFA banquet

Provide greenhouse tours

Serve as a guest lecturer

Harrow the school gardens

Assist with the horse judging contest

Provide a horse course at the stable

Provide horse instruction and help develop riding skills
Help sponsor a horse show

Let students observe a hydroponic grass growing operation
Offer individual or group help concerning dairy
Provide information on agricuitural subjects

Provide instruction at the business

Provide laboratery services for milk, silage or soil
Give lectures or talks

Loan or provide materials

Allow observation of a small dairy operation

Provide off-season instruction

Cooperate with organized training program

Provide plant materials

Provide products for training

Assist with projects

Help teach publicity, public relations and promotion
Rent equipment

Let students observe research and plant breeding vperation
Provide a slide program

Provide small engines for laboratory use

QOutline a spaying program

Help develop specific veterinary skills

Supply materials for open house

Offer technical advice

Provide test plots

Provide tips on real estate

Sponsor tours

Provide a tractor for demonstration

Provide a truck for instructional use

Provide use of laboratory facilities, land and woodland.
Set up a visit to the regional market

Provide volunteer services

Work individually with vocational agriculture students

In addition, qualified people were identified who were
willing to serve as members of the advisory committee,
contribute to the local FFA Chapter or to the State or Na-
tional FFA Foundation. The interviewers found the farm-
ers and agricultural firm operators to be very cooperative
and concluded that many potentially beneficial resources
remained untapped in the community.

Helping Business and Industry

The interviewers also asked the farmers and agricultural
firm operators what they, as teachers of vocational
agriculture, could do for them. The employers indicated
that the vocational agriculture programs could best serve
them by preparing qualified vocational agriculture
graduates and by offering courses or instruction in adult

education for them and/or their employees. Also, it was .

suggested that the vocational agriculture center could serve
as a placement center to help them find qualified worker” -
Employers could look to the center as a source of part—tir% &
or short-term workers.

Employers also felt that the center could serve as a refer-
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ral center on technical agriculture questions., An
agriculture reference library could also be made available.

o Other suggestions were that the center could organize

_ours, sponsor workshops, seminars or speakers, and serve

" as a liaison between the agricultural community and the
general public. It was also suggested that the facilities of
the vocational agriculture program be made available
periodically for special programs which would meet the
needs of the employers.

The opportunity to interview farmers and agricultural
firm operators served as an excellent way to establish
quality relationships, As a result of the person-to-person
interviews, the teachers have a greater understanding of
the needs of farmers and agricultural workers in business
and industry. Also, the farmers and agribusiness persons
have a better understanding of what the program of voca-

tional agriculture can do for them and what they can do
for it. The mutual benefits being derived, and the ongoing
association developed both by the teachers and the
employers, are instrumental in keeping the program of
vocational agriculture current with the changing needs of
its clientele. '
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Listen To A Blue Ribbon Commission

Vocational agriculture educators are continually eval-
uating their programs and their relationships to other
agencies and organizations. Developing lasting relation-
ships with business and industry should be a high priority
for all agricultural educators. Developing the necessary
‘elationships with the agricultural community follows a
pattern similar to effective teaching. The steps include:
determining needs, establishing goals, identifying ways
and means of accomplishing the goals, and evaluating and
praising success.

Determine Need

Agriculture has changed and will continue to change.
The farm functions of yesterday have now been changed
so that agribusiness has emerged. Workers in agribusiness
outnumber those in farming. In addition, the “New
Federalism” being advocated in Washington D.C. and the
clouded state financial situations continue to impact on

;rocalxtional agriculture programs at the state and local
evels.

Constituency support does not come about automa-
tically but must be cultivated and nurtured. Close relation-
ships must be developed and maintained with persons who
need vocational agriculture and agencies who employ our
graduates in order to insure relevant programs. Com-
munity involvement and input must be sought and taken

into account if public support of vocational agriculture is
to continue.

Agriculture is still the major industry in the nation; and
by its very magnitude and complexity, it will need a con-
stant flow of skilled, technical and professional employees.
Therefore, agricultural education can play a significant
role in forming a coalition with other agricultural interests
4 communicating the needs and problems of agriculture
and vocational agriculture to the key political and policy-
making entities at the federal, state and local levels. An
alliance between vocational agriculture and agricultural
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By James E. Cummins

{Editor's Note: Dr, Cummins is Assistant Direc-
tor of Vocational Fducation, Agricultural
Education Service, in the Ohio Department of
Education, Columbus, Ohio 43215.)

industry will become more important than ever. Such an
association and unity will provide the strength which will
affect the future of agriculture as well as establish a mutual
respect of interdependent bodies.

Establish Goals

Ultimately, the goal of developing quality business, in-
dustry and constituency relationships is to attain commit-
ment and support for vocational agriculture that will
assure its prominence and permanance on the educational
scene. [stablishing a select group of individuals repre-
senting the agricultural industry to review the direction the
industry is moving will help achieve improved business
and industry relationships.

Identify Ways and Means
The select group of individuals representing the agricul-

tural industry has been called a “Blue Ribbon Commis-
sion” in Ohio. This commission is not to replace the nor-
mal advisory committee. Qur state level commission in-
cluded: '

State Director of Agriculture

State Director of Natural Resources

Executive Vice President, State Farm Bureau

(Continued on Page 10)




Listen To A Blue Ribbon Commission

(Continued from Page 9}

Executive Director, State Feed, Seed and Fertilizer
Association

Executive Director, State Association of Farm and
Power Equipment Retailers

Dean, College of Agriculture

.Representative, Agricultural Livestock Industry

Representative, Dairy Products Industry

Representative, Horticaltural Industry

Representative, Agricultural Financial Credit

Production Farmer

Editor, Agricultural News Publication

State Director of Vocational Agriculture

We budgeted the finances and invited these busy indi-
viduals to a breakfast meeting and listened to what they
said about agriculture, the future of vocational agriculture
and its implications for program adjustments. Upon com-
pletion of the meeting, we established task forces com-
prised of state supervisory personnel, teacher educators,
and local supervisors to review and develop position
papers on the following:

The Mission of Vocational Agriculture

The process of achieving quality relationships with
business and industry should be entered into only after a
great deal of thought and planning. For years local voca-
tional agriculture teachers have been told that the key to a
successful local program is a good relationship with their
local businesses. Given the right set of circumstances this
statement is true. The relationship between the local pro-
gram of vocational agriculture and local businesses has to
be one that will benefit both parties, An examination of the
potential benefits of such a relationship will show the fol-
lowing gains for both business and the local program.

Benefits to the Local Program

A first benefit derived from a quality relationship with
industry might be the utilization of industry as a potential
employment site for students involved in SOE programs
and/or graduates of the program. If the programs of voca-
tional agriculture are to succeed, it is necessary to insure
that the graduates gain successful employment in their field
of study.

A second possible benefit to a local program is that rep-
resentatives of local business and industry are willing to
serve on local advisory committees and, thus, lend their
knowledge of management and the needs of industry to the
program,

Third on a list of benefits to a local program would be
the possibility of equipment and expertise that the [ocal in-
dustry might provide to the vocational program.

The fourth potential benefit that the local program

10

\ THEME g
Benefits Flow Two Ways

Supervised Occupational Experience Programs
Classroom and Laboratory Instruction
Expanding Adult Education

Adapting Curriculum

Evaluate Progress

After each task force prepared a position paper, we
reconvened the Blue Ribbon Commission for another
breakfast meeting. At this session, we allowed each task
force to give a very brief oral report and distribute detailed
materials to each commission member. Then, we sat back
and listened to what the Commission had to say about
what new insights they have regarding the changes in agri-
culture and the role that vocational agriculture can play.

Praise Success

The Bible says, “A word aptly spoken is like apples of
gold in settings of silver” (Proverbs 25:11, NIV). There-
fore, certificates of appreciation for each Blue Ribbon
Commission member were presented upon completion of
the second meeting. In addition, telephone communication
on a first name basis, was established with Commission
members. Achieving a quality relationship with business
and industry is not as difficult as one might expect if we
will only but listen to a Blue Ribbon Commission. :

By KenwerH A, Parker
{Editor's Note: Dr. Parker is an Assistant Pro-
fessor of Agricultural and Qccupational Educa-
tion af the University of Massachusetts, Am-
herst, Massachusetts 01003.)

would derive from a quality relationship with industry
would be to secure financial assistance for the local pro-
gram. There are certain times when the local business peo-
ple are glad to help. For example, monetary help is often
forthcoming from business where there is a need for addi-
tional financing for students to participate in a national
conference or compete in a national contest. Business may
also be willing to contribute to a special recognition or
award program within the school. Many local businesses
are proud of their local youth and are happy to support
programs that provide recognition for outstanding
achievements,

Benefits to Business

The first benefit to local industry is that the local voca-

tional agriculture program can provide young people whe

have an interest and training in the particular business area™’

as potential employees.
A second benefit to the local mdustry is that the public
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image of the company may be enhanced by the participa-
tion of representatives of the company on advisory com-
mittees and in other capacities that aid the local education
program.

A third possible benefit to the local industry is the use of
the local teacher of vocational agriculture in an advisory
capacity. Many businesses and professional associations
are interested in working with youth and helping them to
gain information and experience in their chosen area. Vo-
cational agriculture teachers have been elected to positions
as youth coordinators or advisors on youth activities by
some trade associations and businesses.

Contacting Industry

There are four categories of organizations that should be
considered when one begins to make contacts with local
business. The four categories are businesses which deal in
supplies and materials, businesses which deal in services,
professional organizations and municipal organizations,
Each of these organizations has specific objectives and
goals which require a different approach on the part of the
vocational agriculture teacher. Before vocational agri-
culture teachers approach the representatives of industry,
they should be very familiar with what the business is de-
signed to do or what service is --provided by the or-
ganization,

In general, the following steps should be taken in meet-.

ing with the representatives of industry.

1. The vocational agriculture teacher should make.

every effort to meet the local business persons at their

“splace of business. This serves to insure potential coop-
“erators that you are willing to go to them., It also gives the

local teacher the opportunity to see the local business and
learn more about the operation of the business. The teach-
er should show genuine interest in the business but should
avoid any possible interpretation that the interest is “fake”.

2. The vocational agriculture teacher should try to visit
the local business at a lull time. For example, one should
not visit a florist during the week prior to Valentine’s Day,
or a garden center the week prior to Memorial Day. Dur-
ing slack times, local business persons will be much more
receptive to talking about educational programs.

3. Once the vocational agriculture teacher has had an
opportunity to view the local business, an explanation of
the aims and purposes of the vocational agriculture pro-
gram should be presented. This presentation should be
very casual and should allow the local business person to
ask questions. All questions should be answered honestly
and in a forthright manner.

4. The vocational agriculture teacher should be cautlous
when asking for assistance during the first visit unless the
local business person presses the issue, Some business peo-
ple, however, like to know right up-front what they might
be asked to do if they become involved with the local voca-
tional agriculture program.

5. Prior to departing the place of business, the local vo-
cational agriculture teacher should make sure that the local
business person has all questions answered. The local

N »/eacher shouid also establish a common ground regarding

future visits, perhaps with students, Finally, the teacher
should encourage the local business person to call if there
are further questions or concerns.
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Thartks to Sears, Roebucks and Co., Holyoke, Mass., this FFA. display
comes to life through the effective use of manikins, Sears equipment, and
special effects at the Farm-A-Rama buiiding, Eastern States Exposition,
Springfield, Massachusetts. (Photo courtesy M.S. Natusch, Connecticut
FFA Executive Secretary.)

The preceding points are general enough that they will
be useful in most any situation with minor modifications.
One area that should be given special attention is that of
working with business and industry in an urban setting, In
urban settings, there are many more local business people
who might be contacted than there would be in a rural
area. It may be advantageous to work through local trade
associations or local trade unions. There may alsc be more
alternatives in an urban area for cooperation with industry
and business. Some possibilities might include:

Smaller Animals — Veterinarians, pet stores, hospitals ,
animal pounds, and grooming shops.

Horticulture — Landscaping firms, landscape mainten-
ance, florist shops, wholesale floral operations, garden
centers, golf courses, arborists, parks, and municipal
greenhouses,

Agricultural Mechanics — Small engine shops, equip-
ment sales at garden centers, landscape operations, golf
courses, and arborists.

Agricultural Products — Wholesalers, both meat and
produce; retailers; distribution terminals; inspection agen-
cles; and specialty shops.

Environmental Management — Waste water treatment
plants; industrial complexes, such as steel mills; monitor-
ing agencies; and municipal inspection agencies.

Forestry — Tree service businesses, municipal tree ser-
vice agencies, and municipal parks.

Mutuaﬂ Benefit

Regardless of the sefting of the vocational agriculture
program, the most important point that must be kept in
mind is that in order to maintain quality relationships be-
tween the local program of vocational agriculture and
business, the relationship must be mutually beneficial to
both parties. The cooperative venture must benefit the
youth enrolled in the local vocational agriculture program.
If the cooperative effort does not help the youth, then this
important effort between business and the vocational agri-
culture program may not be advisable. However, if a local
vocational agriculture program is to be successful, then
one of the most useful tools is a quality relationship with
business and industry.
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Alumni: A New Horizon

The FFA Alumni, created officially back in the early
1970's, is to many still a new component of a total voca-
tional agriculture program. With over 21,000 members na-
tionally, it has an untapped educational potential. The
bulk of the present membership is concentrated in just six
states with one state accounting for nearly one-third of the
membership, according to the latest figures released by the
National FFA Alumni Association in October 19821

The Alumni program offers a new horizon to educators
in vocational agriculture, Its potential is mind-boggling, It
affords us the opportunity to serve a new core of people in
agriculture and lays the foundation for solid community
support, If looked upeon as a teaching tool for leadership
education of adults in agriculture, it can be one of the most
necessary, meaningful and exciting tools of vocational ag-
riculture. :

Designed To Meet Today’s Challenges

The Alumni can meet some of the most pressing prob-
lems that face us today as educators: community aware-
ness in public education, a de-emphasis of national funding
and contral, and a tremendous need for leadership in to-
day’s agricultural situation.

Today, we are faced with a public scrutiny of education
due to a multitude of factors. Because of the high cost of
modern education, and because of ocur economic situation
nationally; some of this public yeaction has not been posi-
tive. The Alumni offers our agricultural public a structured
avenue for constructive community involvement. Due to
its unique make-up, it serves a varied group of people from
agriculture,

Basically, membership can be categorized into three dis-
tinct groups of people: parents, former FFA members, and
other agriculturists. Parents of students are given a chance
to become involved in their child’s education. They are
given the opportunity to work hand-in-hand with teach-
ers, helping in directly determining a higher quality educa-
tional environment for their children. Former members
have a chance to continue their participation in education
and directly influence the educational process of which
they have been a participant. Agriculturists, in the world
of work, now have an avenue whereby they can directly
influence, in a positive direction through their support and
involvement, the educational component of their industry.

All three groups, once given this kind of opportunity to
positively participate, soon recognize the value and impor-
tance of vocational agriculture and are willing to devote
their pooled energies in making it even more effective.

Bridging The Gap On The Local Level

With the current emphasis on more local control and less
by the federal government, the Alumni can play a big role
in bridging this gap. Coupled with the high cost of educa-
tion, local support of vocational agriculture programs and
education in general takes on a new meaning. Again, with
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(Editor's Note: Mr. Cecchini is Vocational Agri-
culture Instructor at the Lebanon Regional Voca-
tional Agriculture Center, Lyman Memotial
High School, Lebanon, Connecticut 06249.}

its unique make-up and community design, the Alumni
can be relied upon to supply this needed community sup-
port, It can be there; when we need support to obtain
necessary funding, when we need to prevent cut backs,
and when we need help in maintaining and expanding edu-
cational opportunities.

As members become aware of the value of vocational
agriculture, they will work long and hard to see that edu-
cation in agriculture is not diminished but greatly expand-
ed. Members not only work to make resources available;
but, taking their direction from advisors, they will see to it
that our objectives can be met.

A Real Need for Adult Agricultural Leadership

Perhaps the greatest need for training in the world of ag-
riculture today is leadership. If we are aware of our agri-
cultural industry and the issues facing it in today’s society,
we can readily see how true this statement is. The need for
leadership is not new. It has existed since agriculture left
the subsistence levels.

In 1910, during the era of mass exodus from farms to
cities; Kenyon L. Butterfield,? President of the then Massa-
chusetts Agriculture College, wrote “Leadership may ap-
peal just as fully to young men who are looking forward to
a career upon the farm as it does to those who have chosen
any calling.” He further states that “the real agricultural
question in 1910 is not one of just superior business prac-
tices, and greater production but “What about people who
farm? What is to be their condition?”

Are the American farmers to keep pace with American
Civilization] These questions will be answered by the kind
of leadership they supply and the type of leadership they
permit themselves to have.”

In the 1980's, agriculture is faced with immense chal-
lenges. Yet, these same questions persist today and with
greater emphasis. As educators in agriculture, we have the
mandate to train agricultural leaders. All foo often we con-
centrate on developing technical skills and abilities and ig-
nore the tremendous need of our industry for leadership.

The Alumni provides for us such an educational tool. It .
provides us a teaching tool to develop leadership abilities.

and skills. What FFA does for the secondary vocational
agriculture program, the Alumni can do for the adult pro-
gram. We have before us a tremendous need for leadership
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on the part of the industry we serve and a uniquely design-
ed educational tool at our disposal to accomplish their
goals.

Alumni Programs Can Succeed

Most vocational agriculture programs have little or no
Alumni involvement. Many Alumni groups have started
and failed, or are given token emphasis on the part of in-
structors, administrators and state supervisors. Many of us
have doomed the group to failure because of our attitudes,
The whole Alumni program has been looked upon as just
another job or responsibility. It has been looked at as
merely another extension of FFA with few functions of its
OWn.

Once the Alumni program is looked at from the stand-
point of its own contribution, its unlimited possibilities,
and the needs it can serve in agriculture; the program will
survive, grow, and become very effective.

Here, at the Lebanon Regional Vocational Agricultural
Center, Lyman Memorial High School in Lebanon, Con-
necticut, the Alumni is handled as an integral part of the
adult education program. Staff members have designated
responsibilities with the Alumni. It is adult leadership
training, channelling its energies by supporting our FFA
and vocational agriculture programs on all levels. In little
more than two and one-half years it has grown to nearly
170 members and will top 200 by the beginning of 1983.
Where membership will end no one knows. This growth
has resulted in it serving an exemplary program in our
state and in New England, Our program has received sup-
port from our administration on all levels, including their

J being members themselves. We have found that adults in

agriculture are eager to participate.

Programs include activities that help meet specific objec-
tives. Adults have opportunities to work together on fund
raising projects, assist FFA members financially, help in-
crease the SOEP programs of FFA members, supply

" BOOK REVIEW

chaperones, serve as guest instructors and work on Alumni
sponsored community programs. They work cooperative-
ly to help our FFA Chapter in their major projects and are
available whenever the FFA needs a helping hand. They
have assisted in recruiting students, worked with other
FFA chapters, cooperated with other agricultural groups
and assisted our state FFA association and foundation in
various activities.

Parents, agriculturalists and former FFA members are
working together to accomplish educational goals. With its
goals of supporting FFA and vocational agriculture, the
Alumni is making an impact. The community is pooling its
resources and energies to help build an already strong vo-
cational agriculture program. It has become a real experi-
ence in agricultural leadership and they have grasped its
opportunities to their fullest,

The Alumni structure is designed to help us as edu-
cators, help the FFA program, and help members. It gives
us a unique opportunity to work hand-in-hand with the
community we serve, as it helps us build our own pro-
gram.

Once we approach the Alumni from a positive educa-
tional viewpoint with real objectives, use it as a real teach-
ing tool in adult education, and give it the commitment it
requires; the Alumni will grow. The result will surprise
even the most enthusiastic Alumni advocates, We must
look at the Alumni program as a medium necessitating a
definite educational priority. Can we afford to overlook
this kind of opportunity? The challenge is on the horizon.
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Pourtry Science, by M.E. Ens-
minger, Danville, Ilinois: The In-
terstate Printers and Publishers, Inc,,
1980, 2nd Edition, 502 pp., $17.50

Pourrry ScieNcE covers the various
aspects of the poultry industry from
egg production to marketing poultry
products. Emphasized topics are layer
and egg production, broiler produc-
tion, and turkey production. Brief sec-
tions cover other poultry such as
ducks, pheasants, quail, and miscel-
laneous poultry types. ‘

The book has a table of contents and
a subject index. Each chapter begins
with a detailed chapter table of con-

Jtents and includes a bibliography for

further references. Questions for study
and discussion are included with most
of the questions answered directly in
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the text. Numerous, concise charts,
graphs, and tables are found through-
out the text.

The eighteen chapters in the book
are divided into four basic areas. The
introductory area includes the present
and future status of the poultry indus-
try and a chapter on avian anatomy
and physiclogy. The next area includes
several chapters dealing with general
poultry production and management.

The chapters cover incubation and
brooding, feeds and feeding programs,
nutrition, poultry behavior and envi-
ronment, health, and housing. The
third section contains chapters for spe-
cific poultry enterprises: layers, broil-
ers, turkeys, and miscellaneous poul-
try. The final area consists of two
chapters on marketing and business as-

pects of the poultry industry.

The second edition has seven new
chapters not included in the first edi-
tion. Three chapters in the new edition
cover feeds and nutrition including a
whole chapter of feed composition
tables. Also, the second edition has up-
to-date data on the current poultry in-
dustry.

Pourtry Science could be used as a

reference for vocational agriculture

teachers and advanced students or as a
text for an introductory poultry science
course at the postsecondary level. The
book could serve as a reference for
small scale or home poultry producers,

“Anna Beth Neason
lowa State University
Ames, lowa
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Make The Contact

Why do we want to involve local business persons in our
vocational agriculture program? It is much easier to do
what we have been doing and what we know we can do
well without any help. Not only that, most local agricul-
tural business persons and farmers are busy and hard to
pin down. We can rely on a few of our old buddies and
perhaps the Extension Service and get by without any has-
sles. So why do all this extra work?

There are obvious advantages for a vocational agricul-
ture teacher from working with members of the communi-
ty, especially those who are involved in agriculture. It is
obvious to us that public relations between the vocational
agriculture department and the community are enhanced.
When these business people participate and learn about us,
a double benefit results, There are job opportunities for the
students and a labor force for the employer. This relation-
ship also broadens the student’s perception of agriculture.
Once they are on-the-job for cooperative placement ex-
perience, the students can see a viable agricultural business
in operation.

Making Contacts

Where are these business people? How do we find them?
It would be nice if they would just appear when we need
them. However, as in most good relationships, they have
to be cultivated. A vocational agriculture teacher has to
look around. Simply put, these farmers and agricultural
business persons are right there on the farm, in the bank or
credit institution, in the shop, or on the road.

Once you find them, how do you get these people to
help you? How can you get them involved? I have found
that we can involve almost anybody just by taking the
time to ask for help by making a contact by phone, or by a
visit, The key is to make the contact,

Our high school, and consequently the vocational agri-

Public speaking judges volunteer their time and energy te help make our
program a success, We get this involvement by making a contact.
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(Editor's Note: Mr. Gambino is Vocational Agri-
culture Instructor at Housatonic Valley Regional
High School, Falls Village, Connecticut 06031,)

culture department, has as one of its objectives to increase
the direct contact with all community individuals and to
set specific goals for the number of contacts. The ways and
means of meeting these objectives are relatively simple but
actually take considerable time and effort, on the part of
the teacher, to implement. We do it by planning a six-part
contact program.

The first contact is through press releases. This method
is the best way to involve members of the press while, at
the same time, making community contacts. We strive for
weekly press releases and monthly features or articles. A
second way is to use community groups on a regular basis.
We have involved garden clubs, business organizations
such as the Rotary Club, and even the American Red Cross
Bloodmobile. 1 cannot emphasize too much how these con-
tacts have resulted in the public knowing more about us,
Then there are telephone contacts. What would we do
without the telephone? Is there an easier way to set up an
appointment or obtain door prizes for a parent-member
banquet, not to mention arranging for field trips or public
speaking contest judges?

The fourth way is personal contact with parents and em-

ployers. We try to schedule at least four supervised pro-
gram visits with each student per year. These contacts lead

Sharing knowledge and information, and updating skills are ways to in-
volve agriculturalists and business people in our program.
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to a better understanding of our vocational agriculture
program with parents and employers when we conduct on-
site visits.

The fifth area has to do with developing chapter projects
in conjunction with community groups or institutions. We
have involved many farmers and business persons when
we help the FFA Alumni with their Annual Chicken Barbe-
que. The project results in scholarships and loan programs
for our students. We also have worked with the area chain-
saw dealers in a chainsaw safety clinic and we have
worked with hospitals, libraries and historical societies.

Finally, the sixth type of contact is the development of a

special persons list, a group of special agriculture and agri-
business persons whose expertise will make a valuable con-
tribution to the curriculum or program. We have used such
a list to locate people to udate our skills in mechanics and
again as a way to find a feature speaker for our parent-
member banquet.

There is no doubt that involving local agriculture busi-
ness persons and farmers in the vocational agriculture pro-
gram leads to a big payoff, especially in these times of pro-
gram curtailment and budget cutbacks. There are many
ways to get business involvement, but the important thing
is to take the time to do it.

Carrie Manacement by Cheryl
May. Reston, Virginia: Reston Pub-
lishing Company, Inc., 1981, 333 pp.
$17.95. '

CatTLE MANAGEMENT contains both

“technical and practical information

needed to successfully manage cattle.
Approximately one-fourth of the book
is devoted to a discussion of dairy and
beef cattle breeds. Important cattle
management topics are discussed in the
remaining three-fourths of the book.
Management topics discussed in the
book include: business aspects of cattle
management, the futures market, cattle
selection, herd health, and cattle nutri-
tion. Chapters on artificial insemina-
tion and ova transplant reflect the cur-

" BOOK REVIEWS

rent progress being made in managing
the reproductive system of cattle. Final
chapters discuss facilities for the farm
and ranch and handling livestock safe-
ly.

Rather than discuss how to balance a
ration, the author identifies examples
of balanced rations for cattle. The
same approach is used for other topics
in the book (i.e., how to manage the
reproductive system is discussed rather
than identification and functions of re-
productive parts).

Numerous figures, photographs and
tables are included in the text. Example
budgets, financial statements, balance
sheets and related tables should be es-
pecially useful to those studying the

business chapter, ‘Also included in the
text is short, but useful, glossary, and
appendices of cattle breed associations,
artificial insemination services and ova
transplant centers in the United States.
Fill-in-the-blank study questions with
answers are located at the end of each
chapter.,

CaTTLE MANAGEMENT is best suited
for students at the high school {(grades
11-12} and junior college levels. Agri-
culture teachers, cattle farmers and
others interested in managing cattle
should find the book a valuable refer-
ence.

Hebart L. Harmon
Hereford Jr./Sr. High School
Parkton, Maryland 21120

Instant Sreaxine Course, by B.
Lauren Lillis, Danville, Illinois: The In-
terstate, 1981, 32 pp., $1.50.

This booklet is divided into three
sections: The Speaker, The Speech,
and You're On. It also contains an epi-
logue entitled “Effective Speaking —
One to One.” The format is an easy
one to read and will be easy to under-
stand when read by high school stu-
dents.

Section number one, The Speaker,
provides us with a description of the
areas the speaker must learn to control.
Voice, gestures, phrasing, facial ex-
pression, dress, and correct breathing

.are covered effectively.

g Section two, The Speech, tells us

how to deliver the speech, how to or-
ganize the material, and how to sum-
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marize and use notes. Section three,
You're On, discusses the use of the mi-
crophone, eye contact, and the items
necessary to be a confident, credible
and interesting speaker.

The author, B. Lauren Lillis, is a
broadcast journalist for WGR-TV and
has provided a basic text for anyone:
student, teacher, beginner, profes-
sional or others who occasionally find
themselves in the position of being a
speaker. It is an ideal booklet for a
quick, easy reference; or review of the
art of speaking.

Arthur Green

Todd County Central High
School

Elkton, Kentucky 42220

SorLs aNp Acricurture edited by
P.B. Tinker, New York: Halstead
Press, John Wiley and Sons, Inc., 1981,
151 pp., $27.95.

This paperback is a volume of criti-
cal reports on Applied Chemistry on
Soils and Agriculture. The wvolume
contains four articles written by scien-
tists in these specialized areas.

The veolume is of limited utility to
agriculture teachers and agents in the
field unless they have a good back-
ground in agronomy, soils and chemis-
try.

Scientists and graduate students in
agronomy soils and soil chemistry are
the audience or clientele for which this
volume is intended.

David L. Kittrell
Mississippi State University
Mississippi State, Mississippi
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ASSISTANTSHIPS AND FELLOWSHIPS

Assistantships and Fellowships
In Agricultural Education

The 1983-84 survey by the Publica-
tions Committee of the American As-
sociation of Teacher Education in Agri-
culture of assistantships and fellow-
ships in agricultural education reflects
the reporting of 24 institutions, The
findings are published to help prospec-
tive graduate students select institu-
tions for study and obtain financial as-
sistance,

Key to Understanding

The information is provided in the
following order: Nature of assistant-
ships (number available); number of
months available during year; begin-
ning month of employment; amount of
work expected; monthly remuneration
and other considerations, such as re-
mission of fees; whether aid is for
master's, advanced graduate program
or doctoral students; source of funds;
the 1983 deadline for application; and
the person to be contacted. Slight var-
iations in this pattern are due to the na-
ture of the data provided by reporting
institutions.

University of Arizona

Research assistantships (2); 9 or 12
months; June or August; one-half time,
20 hours/week; $600 per month, out-
of=state tuition waived; master’s; de-
partment budget; March 1 or 6 months
prior to enrollment; Dr. Floyd G.
McCormick, Professor and Head, De-
partment of Agricultural Education,
the University of Arizona, Tucson,
Arizona 85721,

Colorado State University

Assistantships {6-8); 9-12 months;
August 20; 10-20 hours/week;
$200-$600 per month, waiver of tui-
tion; master's and Ph.ID.; university,
contracts and grants; April 1, 1983;
Dr. Donald L. Richardson, Head, De-
partment of Vocational Education,
Colorado State University, Fort Col-
lins, Colorado 80523.
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By Ricuarp

F. WeLton

(Editor's Note: Dr. Wel-
ton is Coordinator of
Pre-Service Agricultural
Education at Kansas
State University, Man-
hattan, Kansas 66506.

The article is based on a survey he carried out for
the Publications Committee of the American
Association of Teacher Educators in Agriculture.

Cornell University

Internship (1); 12 months; June or
September; 20 hours/week; $6,312 an-
nually, waiver of tuition and fees; doc-
toral; State funding; March 14, 1983;
William E. Drake, 204 Stone Hall, Cor-
nell University, Ithaca, New York
14853, telephone (607) 256-2197.

Research assistantships (2); 9 or 12
months; June or September; 15
hours/week; $4,600 for 9 menths,
$6,312 for 12 months, waiver of tuition
and fees; master’s and doctoral; Hatch
Act research funds; March 14, 1983;
contact same as above.

University of Florida, Institute
of Food and Agriculture
Sciences

Assistantships for teaching, re-
search, extension, curriculum develop-
ment, and coordination of inservice
educational activities (6); 9 to 12
months; September; 13-20 hours/
week; $400 per month, out-of-state
fees waived; priority given to students
working on Master of Science degrees;
College of Agriculture, Cooperative
Extension Service, Experiment Station,
and the Florida Department of Educa-
tion; March, 1983; Dr. Carl E. Bee-
man, Professor and Chairman, Depart-
ment of Agricultural and Extension
Education, 305 Rolfs Hall, University
of Florida, Gainesville, Florida 32611,
telephone (904} 392-0502.

University of Illinois at
Urbana-Champaign

Teaching assistantships {2); 9
months; August 21; 20 hours/week;
$600-per month, waiver of tuition and
fees; doctoral or advanced certificate;
April 15, 1983; Paul E. Hemp, Division
of Agricultural Education, 357 Educa-
tion Building, 1310 South 5th Street,
University of Illinois, Champaign, Hli-
nois 61820. Research assistantships
(3-5); 9 months; August 21; 10 or 20
hours/week; $275 or $550 per month;
waiver of tuition and fees; master’'s or
doctoral; April 15, 1983; contact same
as above.

Southern Hlinois University
at Carbondale

Teaching assistantships: (4) for 9
months, one-half time, 20 hours/week,
$502 per month plus tuition; (1) for 9
months, one-fourth time, 10
hours/week, $251 per month plus tui-
tion; all beginning August 15, 1983;
master’s or Ph.D.; April 1, 1983; Dr.
Jim Legacy, Ag. Ed. and Mech.,
SIU/C, Carbondale, Illinois 62901,
telephone (618) 536-7733.

Iowa State University

Instructorship (1); 12 months; July
or September; 30 hours/week; $850
per month; master’s or doctoral,

Research Assistantships (4); 12
months; ‘July or September; 20
hours/week; $550 per month plus fee
reduction; master’s or doctoral.

Fellowships (2); 12 months; Septem-
ber; 20 hours/week; $600 per month
plus fees paid; funded through USOE
for Minorities and Women, Double
Major or Major/Minor Program —
Ag. Ed. and a selected technical agri-
culture area; master’s or doctoral.

Assistantships funded by Agricultur- £

al Experiment Station and state and
federal agencies; applications due
March 1, 1983; Dr. Harold R. Craw-

THE AGRICULTURAL EDUCATION MAGAZINE

+ months;
hours/week; $600 per month plus

ford, Head, Department of Agricultur-
al Education, Iowa State University,
Ames, Iowa 50011, telephone (515)

y 204-5872.

Kansas State University

Teaching assistantship (1); 9
meonths, academic year; August 23; 16
hours/week; $512 per month, out-of-
state fees waived, in-state fees reduced;
master's and doctoral; March 15, 1983;
Dr. Ralph Field, Head, Department of
Adult and Occupational Education,
Kansas State University, Manhattan,
Kansas 66506, telephone (913)
532-5535.

Louisiana State University

Research assistantships (2-3); 9 or 12
months; August; 20 hours/week;
$450-$650 per month, tuition waived;
master's and doctoral students; March
15; Dr. Gary Moore, Graduate Pro-
gram Coordinator, School of Voca-
tional Education, Louisiana State Uni-
versity, Baton Rouge, Louisiana 70803,

Mississippi State University

Research assistantships (3); 10 or 12
months; July or August; one-half time;
$500 per month minimum, out-of-state
fees waived; master’s, educational spe-
cialist or doctoral; March 1, 1983; Jas-
per S. Lee, Department of Agricultural
and Extension Education, Mississippi
State University, P.O. Drawer AV,
Mississippi State, Mississippi 39762,
telephone (601} 325-3326.

Teaching assistantship (1); 9
months; August; one-half time; $500
per month, out-of-state fees waived;
doctoral; March 1, 1983; contact same

as above.

University of Missouri-

Columbia
Teaching assistantships (2); 9
months; August 20, 1983; 20

hours/week; $700 per month plus wai-
ver of out-of-state fees; doctoral stu-
dent; departmental funds; April 30,
1983; Dr. Curtis R. Weston, Coordina-
tor of Ag. Ed., 435 General Classroom
Building, University of Missouri-Co-
lumbia, Columbia, Missouri 65211,
telephone (314) 882-3232.

Research Assistantships {(2); 12
August 20, 1983; 20

waiver of out-of-state fees; doctoxl'al
student; departmental funds; April 30,
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1983; Dr. Curtis R. Weston, Coordi-
nator of Ag. Ed., 435 General Class-
room Building, University of Missouri-
Columbia, Columbia, Missouri 65211,
telephone (314) 882-3232.

Research Assistantships (2); 12
months; August 20, 1983; 20
hours/week; $600 per month plus
waiver of out-of-state fees; doctoral
student; departmental funds; April 30,
1983; contact same as above.

University of Nebraska

Assistantships (1-2); 9-12 months;
July 1 or September 1; 20 hours/week;
$450 per month plus fee waiver; mast-
er's or Ph.D.; general funds; May 1,
1983; Dr. O. S. Gilbertson, Head, Ag-
ricultural Education Department, 302
Ag. Hall, University of Nebraska, Lin-
coln, Nebraska 68583.

University of New Hampshire

Assistantship (1), FFA Executive Sec-
retary; 12 months; July 1-June 30; 20
hours plus per week; $4,200 stipend
plus tuition, fees not included; master’s
of occupational education; April 1,
1983; William A. Annis, Chairman,
Occupational Education Drepartment,
College of Life Sciences and Agricul-
ture, Palmer House, University of New
Hampshire, Durham, New Hampshire
03824, telephone {603} 862-1452.

Tuition fellowships (3); full-time stu-
dent, no commitment for work in de-
partment; master’s of occupational ed-
ucation; April 15, 1983; contact same
as above,

Tuition fellowship (1); part-time stu-
dent (covers cost of one course}, no
commitment for work in department;
master's of occupational education;
May 1, 1983; contact same as above.

North Carolina Agricultural
and Technical State University

Assistantships; ¢ months; August;
10 hours/week; $250 per month; Uni-
versity budget; July 1, 1983; Dr. Albert
W. Spruill, Dean, Graduate School, or
A.P. Bell, Head, Department of
Agricultural Education, North Caro-
lina Agricultural and Technical State
University, Greensboro, North Caro-
lina 27411, telephone (919} 379-7711.

North Dakota State University

Research assistantship (1), 12
months; July 1; one-half time; $480 per
month plus tuition waived; master’s;

Agricultural Experiment Station, Uni-
versity; March 1, 1983; Dr. Donald
Priebe, Chairman, Agricultural Educa-
tion Department, North Dakota State
University, Fargo, North Dakota
58105, telephone (701) 237-7436,

Ohio State University

Teaching associateships (1-2); 12
months; July 1 or later; one-half time;
$525-$650 per month, fees waived;
doctoral; February 1; Dr. J. Robert
Warmbrod, Chairman, Department of
Agricultural Education, The Ohio
State University, Agricultural Ad-
ministration Building, 2120 Fyffe
Road, Columbus, Ohio 43210, tele-
phone (614} 422-6321.

Research associateships (3-4); 9 to 12
months; July 1 or later; one-half time;
$450-$650 per month; master’s or doc-
toral; February 1, 1983; contact same
as above.

Teaching associateships (2-3) in agri-
cultural mechanization; 12 months; Ju-
ly 1 or later; one-half time; $600-$700
per month; fees waived; doctoral
students with teaching experience;
March 1, 1983; Dr. Joe Gliem or Dr.
Byron Bondurant, Dept. of Agricul-
tural Engineering, Ives Hall, 2073 Neil
Avenue, Columbus, Ohio 43210.

Research associateships (12-15) in
vocational education; July 1 or later;
one-half time; $600 per month, doctor-
al: $485 per month, master’s; fees
waived; February 1 {will accept appli-
cations year-round); Dr. Robert E.
Taylor, Executive Director, National
Center for Research in Vocational Edu-
cation, The Ohio State University,
1960 Kenny Road, Columbus, Ohio
43210,

Oklahoma State University-
Stillwater

Teaching assistantships (2} for un-
dergraduate professional courses; 10
months; September 1; 20 hours/week;
$630-$685 per month; out-of-state fees
waived, possibility of partial fee waiv-
er scholarships; doctoral; University
funds; August 1, 1983; Dr. Robert
Terry, Professor and Head, Depart-
ment of Agricultural Education, 448
Agriculture Hall, Oklahoma State Uni-
versity, Stillwater, Oklahoma 74078,
telephone (405} 624-5129,

Teaching assistantship (1) for opera-
tion, maintenance, and scheduling of
audio-visual equipment for faculty of
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department and Division of Agricul-
ture; 12 months; September 1; 20
hours/week; $620-$685 per month;
out-of-state fees waived, possibility of
partial fee waiver scholarship; doctor-
al; University funds; August 1, 1983;
contact same as above,

Teaching assistantship (1) for assist-
ing with introductory and advanced
Ag. Mech. classes; 10 manths; Septem-
ber 1; 20 hours/week; $630-$685 per
month; out-of-state fees waived, possi-
bility of partial fees waiver; master's or
doctoral; Agricultural Mechanics
funds; August 1, 1983; Professor
George Cook, Department of Agricul-
tural Engineering, 109 Agriculture
Hall, Oklahoma State University, Still-
water, Oklahoma 74078, telephone
(405) 624-5129.

Research assistantship (1) for assist-
ing in computer programming and
ERIC searches, writing RFP's, develop-
ment-of literature reviews for staff re-
search and possibly assisting in teach-
ing research design course in Agricul-
tural Education; 10 months; September
1; 20 hours/week; $630-$685 per
month, out-of-state fees waived, possi-
bility of partial fees waiver scholar-
ship; doctoral; Experiment Station
funds; August 1, 1983; Dr. Robert
Terry, Professor and Head, Depart-
ment of Agricultural Education, 448
Agriculture Hall, Oklahoma State Uni-
versity, Stillwater, Oklahoma 74078,
telephone (405) 624-5129.

Pennsylvania State University

Teaching and research assistantships
(4); 20 hours/week; $3227 per semes-
ter, remission of fees; master’s and doc-
toral; Dr. Samuel M. Curtis, Head,
Department of Agricultural and Ex-
tension Education, 102 Armsby Build-

Masrering ParuiaMENTARY PrOCE-
pure by Bender, Ralph, Gilbert Guiler
and Ralph Woodin. Revised Edition
1982. 40 pages. Agricultural Education
Department, The Ohio State Univer-
sity, Columbus, Chio.

An improved revision of the long-
used booklet. It serves well as a text-
book for study and practice in par-
liamentary procedure and it is also a
ready reference for individual study.
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ing, University Park, Pennsylvania
16802, telephone (814) 863-0443.

Texas A&M University

Assistantships: teaching (3), non-
teaching (3), research (2); 9-12 months;
generally September 1 or January 15;
20 hours/week; $650-$800 per month,
doctoral; $450 per month, master’s;
oul-of-state fees waived; anytime, but
preferably April 1 for September ap-
pointment; public (state) and private;
Dr. Earl H. Knebel, Head, Dr. Donald
R. Herring or Dr. James E. Chris-
tiansen, Department of Agricultural
Education, College of Agriculture,
College Station, Texas 77843-2116,
telephone (713} 845-2951,

Fellowships: doctoral (2), master's
{2); 12 months; generally September 1
or January 15; 20 hours/week;
$800-$1,000 per month, doctoral; $450
per month, master's; out-of-state fees
waived; anytime but preferably April 1
for September appointment; public
(state) and private; contact same as
above.

Texas Tech University

Teaching and/or research assistant-
ships (3-4); 12 months; September 1;
one-half time; $450 per month, out-of-
state tuition waived; master's; April 1,
1983; Dr. Jerry Stockton, Chairperson,
Department of Agricultural Education,
P.O. Box 4169, Texas Tech University,
Lubbock, Texas 79409-4169, telephone
(806) 742-2816.

Utah State University

Teaching assistantship (1); 9
months; September; 16 hours/week;
$550 per month, out-of-state tuition
waived; master’s; March 15, 1983; Dr.
Gilbert A. Long, Head, Department of

The book provides a clear discussion
of 20 abilities needed by officers and
members of any sized group. Each abil-
ity includes: purpose, practice, ex-
amples and suggestions for review. For
those states not having a parliamentary
procedure contest, a section giving de-
tails for such a contest is included.

This booklet should help busy FFA
Advisors to prepare their Parliamen-

Agricultural Education, Utah State
University, UMC 48, Logan, Utah
84322, telephone (801) 750-2230.

University of Vermont

Research fellowship (1); 9 months;
September 1; $5,100 plus tuition remis-
sion; master’s; agriculture experiment
station and Graduate College; May 1,
1983; Dr. Gerald R. Fuller, Professor &
Chairperson, Vocational Education
and Technology Department, Agricul-
tural Engineering Building, University
of Vermont, Burlington, Vermont
05405-0004.

Virginia Polytechnic Institute
and State University

Instructor (1); 12 months; July 1; 20
hours/week; $950 per month; doctoral
with 3 years experience (2 years teach-
ing agricultural education); university;
March 1, 1983; Dr. James Clouse,
Agricultural Education, Reom 121,
Lane Hall, Virginia Polytechnic In-
stitute and State University, Blacks-
burg, Virginia 24061.

Assistant (1); 9 months; September
16; 20 hours/week; $580-$690 per
month; master’s or advanced graduate
student; university; March 1, 1983;
contact same as above,

University of Wisconsin-
Platteville

Asgistantships {6); 10 months; Sep-
tember; 20 hours/week; $4000 per
year, waiver of out-of-state tuition;
master'’s in agricultural industries;
April 5, 1983; Dr. Charles Denure,
Dean, College of Agriculture, Univer-
sity of Wisconsin-Platteville, Platte-
ville, Wisconsin 53818, telephone (608)
342-1391.

tary Procedure Teams. Even more im-
portantly, it will help the officers and
members develop abilities needed to
conduct orderly meetings.

Copies can be ordered from G.A.

Biery, Distributor, 558 Richardson St.,
Zanesville, Ohio, 43701.

C. Cayce Scarborough
Professor Emeritus
Auburn University
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Urbanization and Agricultural
Occupational Opportunities

Demographic changes occurring in
local school districts are often a con-
cern of vocational educators. Such
concerns are particularly common
among vocational agricultural teachers
in rapidly growing school districts.
School districts that were once largely
rural have, in many cases, changed
very rapidly to urban districts.

It is not uncommon to hear school
administrators, school board and
school patrons gquestion the need to
continue vocational agriculture pro-
grams in these districts. These ques-
tions result from the obvious change in
the district's landscape. Places where a
dairy or a cotton field once stood are
now occupied by rows of houses or
large shopping centers.

District patrons who have for years
associated the vocational agriculture
program, including the local FFA chap-
ter, with production agriculture logi-
cally question its continuance from an
employment standpoint. It seems par-
ticularly difficult under such circum-
stances to develop the concept that ag-
riculture should and can serve occupa-
tions other than those associated with
farming and ranching.

People lacking this broadened con-
cept of agriculture find it easy to look
at the number of people employed in
agriculture production jobs and con-
clude that there are fewer jobs or
ownership opportunities. If the con-
cept of employment in the agriculture
cluster can be developed so as to in-
clude the occupational components of
horticulture, sales and service, renew-
able natural resources, agricultural me-
chanics, etc.: the answer to the ques-
tion of occupational need becomes less
obvious.

The question then becomes whether
the reduction in job opportunities as-
sociated with production agriculture is
matched by the expansion of oppor-

’ tunities in the other components of the

agriculture employment cluster. Long,
vehement, and sometimes hostile argu-
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By

PrriLir ZURBRICK
(Editor's Note: Dr.
Furbrick is an Associate
Professor in the Depart-
ment of Agriculiural
Education  at The
University of Arizona,
Tucson, Arizona
§5721.)

ments have been waged over answer-
ing this question.

Unfortunately, both sides to such an
argument base their belief upon per-
sonal observation colored with the in-
evitable bias we all possess, Rarely are
factual data on occupational oppor-
tunities available for consideration.
Thus, the answer often rides on accep-
tance of one person’s or group's opin-
ion with no one certain that the correct
answer has been accepted.

Modifying Programs

Beyond the question of continuance
of the program is that of program mod-
ifications. Specifically, questions about
appropriateness of curriculum and the
nature and scope of supervised occupa-
tional experiences employed need to be
reconsidered. Is the traditional produc-
tion curriculum still the most effective
instructional mode? Are supervised
farming programs the most appro-
priate type of supervised occupational
experience for students who are likely

to be employed in non-production .

jobs?

While the answers to all of these
questions are not likely to be answered
the same for all areas experiencing rap-
id urbanization, it is enlightening to
consider them for one school district in
which accurate employment informa-
tion is available. The Tempe Union
High School District, located in
Tempe, Arizona, is such an example.

The Tempe Union High School Dis-
trict was originally formed in 1908, It
encompasses over 165 square miles

southeast of Phoenix in the Salt River
Valley. The City of Tempe contained
24,897 people and covered an area of
17.5 square miles according to the 1960
census. In 1980, the city had grown to
an area of 37.98 square miles and a
population estimated at 120,000. The
geographic expansion of the city in-
cluded primarily farmlands classified
as class I soils by the U.S. Soil Conser-
vation Service {PROGRESSIVE AGRICUL-
TURE, p. 10).

In 1970, the Department of Agricul-
ture Education at The University of
Arizona, working under an Agricul-
tural Experiment Station project, sur-
veyed the Tempe Union High School
District with the active support.and
cooperation of Mr. Gail Deal, teacher
of vocational agriculture at Tempe
High School. The purpose of the
survey was to identify all businesses in
the district that employed persons
needing agricultural competencies.
Further, the study attempted to quan-
tify the number of people by job titles
whom employers believed needed agri-
cultural competencies.

The findings showed that 82 firms
were employing 609 people needing ag-
ricultural competencies in 1970 in the
Tempe Union High School District.
Over half (45} of the businesses were
primarily associated with production
agriculture., These include businesses in
the categories of: citrus production,
crop production, livestock production
(including dairies), and combination
livestock and crop production.

While the production agriculture
business comprised over 50 percent of
the total business employing people re-
quiring agricultural competencies, they
employed approximately 20 percent of
the employees needing agricultural
competencies in the school district.
rict.

An analysis of the agricultural needs
of the Tempe Union High School Dis-
trict, in 1970, based upon the identified

(Continued on Page 20)
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Urbanization and Agricultural
Occupational Opportunities

{Continued from Page 19)

agricultural employment, shows that
the production agriculture curriculum
served the largest number of jobs (283)
followed by agricultural mechanics
(147). Natural resources (35) and or-
namental horticulture (39) were the
least essential in terms of employment,

In 1980, an intensive resurvey of the
same school district encompassing the
same geographic boundaries was un-
dertaken (school district boundaries
have not changed). The 1980 results
show that there was a slight reduction
(14 businesses) in the total number of
businesses {68) in 1980. More impor-
tant than the reduction is the make-up
of the businesses by type of operation.

Whereas in 1970 over half of the bus-
inesses were in the production cate-
gories, in 1980 less than 15 percent
were in the same categories. The actual
number dropping from 45 in 1970 to 8
in 1980 representing an 82 percent re-
duction. Tremendous growth was
noted in horticultural business (10 in
1970, 25 in 1980} with an increase of 25
percent,

The number of people employed in
the district requiring agricultural com-
petencies decreased from 609 to 606
during the ten-year period. This repre-
sented a reduction of less than one half
of one percent.

The agricultural education needs
based upon employment within the
school district shows a significant
change in 1980 compared with 1970,
The instructional program area of hor-
ticulture which was insignificant in
1970 (39) was slightly higher than pro-
duction agriculture in 1980 (205). Pro-
duction agriculture (204) was still sur-
prisingly high, ranking second. Agri-
cultural mechanics (34) had slipped to
last, while natural resources (79) had
more than doubled in terms of people
employed.

Summary

Some conclusions can be formulated
from this study concerning the ques-
tions raised initially about the effect of
urbanization upon agricultural em-
ployment. First, the results empha-
tically refute the proposition that there
~is no longer agricultural employment
in urbanized districts, Extensive urban-
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ization has instead altered the kinds of
businesses found to employ people
needing agricultural competencies,

The effect of urbanization has not
ended the need for a vocational educa-
tion program in agriculture but has
very definitely altered the nature of
such a program. The need for special-
ized instructional programs in the area
of horticulture is indicated even though
the production agriculture program
still serves a large number of
employees,

Shifts in agricultural employment
patterns need to be reflected in the vo-
cational agriculture program. A spe-
cialized program in horticulture is indi-
cated. Such a shift in program must be
supported with a modification in phy-
sical facilities and instructional empha-
sis. It would be logical to expect a
change in the nature and scope of the
supervised occupational experience
programs conducted by students in the
program,

Further, student interest must be
considered and directed toward the
more plentiful occupational opportuni-

EXPLORING AGRIBUSINESS, by Ewell
Paul Roy. Danville, Hlinois: The Inter-
state Printers and Publishers, Inc.,
1980, 3rd ed., 292 pages, $9.75.

The number of references about the
business and economic aspects of agri-
culture has shown a significant increase
in recent years. ExrLOoRING AGRIRUSI-
NESs is one such reference that is writ-
ten to be an introductory level work
which covers the broad spectrum . of
agribusiness. A clear, concise defini-
tion is provxded for the term that is in-
creasing in popularity among agricul-
tural educators,

The author has attempted to synthe-
size the evolutionary process that has
led up to the term as we now know it,
A good description is provided which
shows how agribusiness touches not
only the farmer and consumers, but the
many regulatory, civic, governmental,
and financial agencies as well,

As in the two prior editions, 18
chapters are presented. The new topics
added to this edition greatly improve
the quality of the book. Most notable
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ties in horticulture, assuming they are
economically beneficial. Industry
needs to be involved to fully ascertain
the nature of the shift needed in the in-
structional program and to provide su-
pervised occupational experience op-
portunities.

Entrepreneursmp opportunities in
horticulture should not be overlooked E

in planning - supervised occupational
experience programs. Such endeavors,

in the areas of landscape maintenance.

and installation would appear to be
both numerous and appropriate for vo-
cational students. .

In conclusion, the most important
finding of this study is that the need for
vocational education programs in
agriculture have not significantly
diminished in the transformation of an
essentially rural school district to an
essentially urban school ditrict.
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are the influences that OSHA, CETA,

the EPA, consumer nutrition, techno- '

logy, single parent families, and other
forces have had in shaping agrlbusmess
during the 1970's,

Another noteworthy i 1mprovement is

the shortened list of references follow-
ing each chapter as a result -of dated
materials being deleted in favor of cur-
rent works. The increased use of tables

instead of figures tends to help clarify .
several key ideas. The current informa- -

tion and data the author ‘uses adds
credibility to thlS edition,

‘Thé book is ‘easy to read and does a
good job of ‘tommunicating without’
the usual technical economic jargon. Tt
would make an excellent reference for
a p05t5econdary introductory agribusi-
ness course. Vocational ‘agriculture
teachers working with specialized agri-
business programs may find the book
useful as a personal reference,

_Blann_u_e E. Bowen.
Mississippi State Univ.
Mississippi State, MS
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‘One need not elaborate for readers
on the :profound impact that agricul-
ture has on all phases of our existence,
here and abroad. On policy issues, ag-

_ riculture no longer has the political

clout of yesteryear. In a recent genera-
tion, the United States lost one-half of
her food producers. During this period
production skills were honed to a sharp
~ edge, but leadership potential went un-

" nurtured, Few adult agriculturists were

challenged to look beyond the farm
gate in terms of becoming effective de-
cision-makers and spokespersons.

For more than 50 years the FFA has
been an effective vehicle for leadership
development of high school students.
One thing more is needed in the form
of a follow-up program for the devel-
opment of new leadership. It is perhaps
the most urgent need of agriculture for.
the 1980's and beyond.

The Program

In 1981; farmers, educators and

business leaders formed the Nebraska
‘Agricultural Leadership” Council, a
- non-profit corporation, to enhance the
development of leadership potential of
agriculturalists through Leadership
Education/Action Development
(LEAD).?

The purposes of LEAD are bemg ac-
complished through a series of sem-
inars, Specifically, thirty Nebraska ag-

" riculturists, age 25-40, are selected each

- year to participate in a two-year in-

tensive leadership education program,
while continuing to operate their farm
or business.
Seven, three-day resident seminars,
~ which are held between ‘October and
April each year, are conducted on col-
lege campuses across the. state. The
content centers around areas esséntial
to . leadership: communication, eco-
nomics, government and social/cultur-
al understandings. The seminars pro-
. vide information and experience in in-
fluencing decisions about fiscal
. policies, environmental concerns,

o _/ taxes, trade and other issues impacting

on agriculture. Development of sen-
sitivity to the views and concerns of
: other segmients of society is included.
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By James F. Horner
(Editor’s Note: Dr. Hor-
ner is a Professor int the
Department of Agri-
cultural Education at the
University of Nebraska
and Executive Director,
The Nebraska Agricul-
tural Leadership Coun-
cil, Inc., Linecoln,
Nebraska 68583.)

Study/Travel Seminars

In addition to the resident seminars,
a two to three week Study/Travel
Seminar is held each year; one in the
United States and the other abroad.
The two-week United States tour pro-
vides opportunities for direct observa-
tion of the problems facing minorities
in the inner city, labor and large busi-
nesses; and the decision-making pro-
cesses in the federal government.

The three-week Study/Travel Sem-
inar abroad enhances understanding of
the interdependence of nations, the
problems of other countries and their

" relationship to ours. Comparisons are

made between political, educational,
cultural, religious backgrounds; and of
technology, trade, food and hunger.

Participant Selection

More than one hundred apply each
spring for the thirty fellowships. Lay
committees in the five extension dis-
tricts interview applicants. Twenty-
four of those selected must be engaged
in farming. Their professional status,
individually and collectively, is im-
pressive; including a corporate presi-
dent and owner/managers in opera-
tions ranging from 240 to 20,000 acres.

Those receiving fellowships must
have proven potential for and commit-
ment to influencing public policy on a
broader scale. That potential is re-
flected by their participation as officers
of local civic, church, fraternal and
educational organizations; by chairing
commodity groups, college councils
and county political parties. They
serve on boards for Natural Resource
Districts, cooperatives, the State Board
of Education, the Cattlemen's Associa-
tion and others.

Program Direction and Support

The LEAD Council directs the pro-
gram. LEAD is essentially a non-tax
supported educational endeavor; so
widespread support by individuals, or-
ganizations, businesses and founda-
tions is required. The Kellogg Founda-
tion helped to get LEAD started in Ne-
braska, as it has done and is deing in
other states. The Institute of Agricul-
ture and Natural Resources, University
of Nebraska-Lincoln, and other Ne-
braska institutions of higher education,
both public and private, contribute in-
structional staff and facilities.

One of the major investments in this
continuing education program is the
eighty days of each participant’s time
over the two-year period

Participant Reaction

These few selected comments reflect
the views of the LEAD Fellows:

Kathy Votaw, one of three female
Fellows in the first group and a corres-
pondent bank officer, said, “LEAD is
proving to be even more worthwhile
than I anticipated, and I had high ex-
pectations, Our seminars cover a wide
variety of topics, including Communi-
cations, Energy and Fiscal Policy, and
the Political Processes. The 30 Fellows
are growing through speakers, and also
from each other. This program is prov-
ing to be one of the most significant
and rewarding experiences of my life.”

Randy Bruns, a rancher said, “For
me the program, is even better than I
hoped it could be. I am learning that
the issues impacting agriculture are no
longer shapeless forces, but are events,
people, attitudes, facts and figures, ail
understandable and even manageable,
The dialogue among farmers, busi-
nesspersons, professors, and politi-
cians has been fertile ground for the
push and pull of ideas. [ am developing
a different attitude about the frustra-
tions of farm life, and feel a renewed
sense of responsibility.”

Dick LeBlanc, a farm management
executive, said, “LEAD helps me to
better understand the people around

(Continued on Page 22)
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Leadership for
Adult Agriculturists

(Continued from Page 21)

me both in business and in my family,
in agriculture and the nonagriculture
world. We have learned how to present
our ideas effectively and concisely; to
develop self-confidence; to understand
different points of view; and to observe
leadership styles of others.”

Gerald Clausen, a farmer, said

“LEAD is the best thing that ever hap-
pened to me. The most important thing
that LEAD has provided is higher hori-
zons in thinking and the ability to base
my conclusions on a much broader
base of knowledge,”

Conclusion
The impact of leadership develop-
ment programs is no secret. They in-
crease problem solving skills and en-
courage involvement in leadership po-
sitions. A recent evaluation of a similar

A Michigan Example

program, begun in 1970 in California,
showed 840 policy-making roles in the
state were held by 260 past participants
— an enviable result indeed.

Any state, and agriculture in the
United States, can benefit immensely
from such an undertaking. Aid and
support are available. Agricultural
educators could be the prime movers
just as they have been with FFA.
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An Advisory Council Links
Business and School

The vocational school with its spe-
cialized methods of hands-on educa-
tion is often successful in helping a stu-
dent find a place of employment in to-
day’s society. The success does not just
happen; it comes about through the
cooperating efforts of two important
forces; the school itself and an inter-
ested outside influence. The school
teaches and trains the student to meet
the rigors of competition and find suc-
cess in the work world by offering rele-
vant courses while the outside influ-
ences takes these fledglings and turn
them into responsible, reasonably effi-
cient employees by hiring them to do
an actual job in a real, on-going busi-
ness or industry. ,

Since even the qualified teacher can-
not keep up with the approaches,
methods and expectations of different
kinds of business in today’s society, it
is necessary to have assistance and ad-
vice from someone in the actyal busi-
ness. Thus advisory committees are
used in this vocational school. An ad-
visory committee is made up of busi-

ness and industry people from the
every-day real world whose work is in
some way related to what is being
taught at the school.

Local Committee Operation
When the Calhoun Area Vocational
Center (CAVC) opened in 1970, the
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MarcoLm Granam
(Editor's  Note: My,
Graham is a Horti-
culture  Instructor at
Calhoun  Area Voca-
tional Center, Battle
Creek, Michigan
49017,)

curriculum was organized through ad-
visory committees. The school and the
advisory committee, each with its own
particular expertise, worked together
to provide the best program possible to
fulfill the goals of the school. Accord-
ing to the CAVC Advisory Committee
Handbook, such a commitiee is to
serve as a guide for those who are re-
sponsible for developing and maintain-
ing quality vocational education pro-
grams. The committee is a source of in-
formation to assist vocational educa-
tors to do just this in a viable and rele-
vant manner which, in turn, realis-
tically prepares students to meet spe-
cific responsibilities as employees, and
enables vocational education to keep
pace with the changing manpower re-
quirements and job demands,

together with a cooperating school de-
partment spells success for the student.

The advisory committee formed in
the area of Horticulture has helped to
maintain a measure of success in the
program during the years. But, as with
all programs, this cooperation between
school and advisory committee neces-
sitates that all parties must be constant-
ly alert and ready to reorganize or
make changes when necessary to keep
the program successtul.

Businesses and industries are effi-
ciently run organizations which give
service for profit. Their prime concern

is to make money. Most business peo-
ple are willing to be a part of an advi-
sory committee, but when it comes
right down to the fact, they are busy
and find it very hard to take time out
for meetings and for study of the ongo-
ing program to make it better and more
relevant,

It is also the policy of many to coop-

erate with the city or community in
helping youth and exerting good will.
The people who make up an advisory
committee really must be attuned to
the needs of young people, be patient,
and understanding of their many prob-
lems. This requires a certain dedication

Advisory committees then, are in which in most cases is present. Many

reality the life-blood of the relationship

times, the persons who give their time,

between vocational education and the erergy and knowledge by serving on

community. An efficient committee,

advisory committees are not given the
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recognition or appreciation they de-
serve.

‘Responding to Change
Youth, economy and ideas change in
a ten year period, and little by little the
emphasis in our horticulture program
has changed too. A problem which has
become more and more apparent in the
Horticulture Department is the increas-
ing difficulty of placing students in ap-
propriate jobs and the turnover of stu-
dents placed.

Ornamental horticulture involves
florists and garden centers. We soon
found that many times those in this line
of work are small companies or even
family companies who have a very
small turnover in employees. The work
is seasonal and although they might’
need help at certain times of the year
there were really no opportunities for
permanent positions.

To be sure, there are a few large
companies who might need permanent
help and who are willing to train the
high school students. The opportunity
is there but now the school may not al-
ways be able to find the student. In this

+. part of the country it could be many

/ miles from the student’s home to a pro-
spective position. Many parents might
not want to see their children take a
position where, when it becomes per-
manent, they have to live away from
home.

Further, the student may not be pre-
pared to spend the money to live away
from home. It is not easy for students
to do their job training too many miles
from home, just because of the trans-
portation itself. But today money is a
strong consideration. Students now in-
sist they must be paid a wage even
while training or they just do not want
to go out on a job.

It seemed reasonable that we should
find more diversified kinds of employ-
ment for our students. Our focus was
too narrow and our scope should be
broadened. We realized that the men
and women on our committees came
from businesses which were involved
in almost the same kinds of skills. This
led us to include new members in our
advisory committee,

We have tried to enlarge the scope of
our committee to include many areas

" related to horticulture which require

different kinds of work skills and at the
same time give us more places in which
to train students and hopefully, offer
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them permanent positions after high
school.

We now have on our committee, be-
sides growers and florists, the green-
house manager at a large hospital in-
volved in horticulture therapy. We al-
so have the director at the local zoo
which we hope will open up the area of
Parks and Recreation facilities grounds
management as another avenue of em-
ployment for our students,

Another person on our committee
who offers something new is a greens
keeper at the city golf course. This re-
quires specialization of its own and
there are certainly many beautiful
courses which appeal to our large
population of golfers.

A guidance counselor from a home
school is a member. Her expertise is
knowing youth and their problems.
We have also included a former stu-
dent who is successfully managing her
own florist shop. She has been through
the program and stands as a positive
example of its importance in securing
and succeeding in a job. She can com-
municate with the students and they re-
late easily to her. Two other members
are a student presently in the program,
and a parent. These two are constantly
in touch with the mood of the students
and are more aware of their daily pro-
blems than anyone else.

We also made a request to the Michi-
gan Department of Education for
someone who could add his or her ex-
pertise and help guide us in our interac-
tion between the school and the busi-
nesses of the community. This was
granted and we have a member of the
MDE to advise and meet with us.

With high hopes and enthusiasm we
held our first and subsequent meetings,
We examined our needs and explored
our problem of revising the curriculum
to increase career development and se-
cure new places for job training.

The first thing to be undertaken was
a survey of garden centers and florists
in the surrounding towns. The results
were discouraging. Of the 13 busines-
ses contacted, there was a very limited,
almost non-existent demand for new
employees. We selected a subcommit-
tee from the total group to meet and
draw a format of policy for the future.
The subcommittee outlined in detail
the areas of need, made recommenda-
tions and suggested actions to be
taken. This report was brought before

the whole committee and after much
discussion unanimously adopted.

Much time was spent combing the
curriculum itself, With the fresh ideas
and suggestions of our several new
members, together with the experience
of our regulars, a revision took place.
We anticipate that this will help to ade-
quately prepare our students to find
success in their particular job area. Lis-
tening to each member of the advisory
committee explain his/her own special
field of horticulture should alse spark
interest.

Mapping Future Progress

Of course the main focus of the
whole program is to train students for
employment and then businesses must
be found which are willing to train the
students before it can be successful,
The committee is most aware of this
and is constantly on the lookout for
such places as, for instance, other golf
courses within reasonable distances.
They are contacting people in the
Parks and Recreation Departments and
have high hopes they may be persuad-
ed to use students. The zoo and golf
course have already made a request for
them. We alsc have a committment
from a large grower in the area. CAVC
and the committee will follow through
on the recommended ways to increase
our employment field.

The work of the committee is not
done. They have mapped the direction
to follow and now must watch as the
steps are carried out. Each recommen-
dation, when carried out, should be
evaluated and changed or reorganized
if necessary. Follow-up will take time
and thought and it is of utmost impor-
tance.

If each member of the Advisory
Committee will remain as active, inter-
ested, enthusiastic and most of all, car-
ing, as they started out to be; the suc-
cess of the program is practically as-
sured. No doubt, the teacher and
CAVC will follow through because it is
their job and every day they are close
to the students wanting the best from
them and for them.

But, it is a different story for the Ad-
visory Committee. They must give un-
selfishly of themselves with no other
reward than to know they may have in
some way opened a door for soine
young person to become a citizen of
whom we can be proud.
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