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Resiliency

The flexibility of the willow has been amply tested by
most farm youth who laboriously cut a seven foot sapling
from the creek bank with a dull knife to use as a fishing
pole or, more often perhaps, sling upon which to place
mud balls or broken, wet corn cobs. The sling was good
for many days as the willow slowly dried-out. The small
willow could bend this way and that without suffering a
fracture. Winds could do their thing with the willow flex-

‘ing it this way and that, or bending it parallel to the

ground with tornadic force. Youth took great advantage of
its supple nature for numerous mischievous adventures.
Talented individuals created baskets, chairs and many
other useful utensils with its flexible stems.

The Dark Clouds

Prophets, soothsayers sages and, yes, editors typically
wish to foretell the awaiting tragedy; the pending storm.
Every year, and perhaps more often, editors wish to warn
their readers to carefully examine their course before they
take action.

By Larry E. Mitier, Eprror

(Dr. Miller is a Professor in the De-
partment of Agricultural Education at
The Qhio State University.)

Our Response

Our profession is not unlike the willow. We bend with
the wind coming first from one direction and then another.
We weather gusts and tornadoes. We continue to remain
rooted, stand upright and maintain flexibility.

We are nourished by those that see the importance of
agriculture which unfortunately does not include
everyone. We seek nutrients at the federal level where our
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the continued survival of the profession. Politicking for
state and federal legislation, resisting cutbacks in super-
visory staffs or teacher education programs, upgrading
teachers’ salaries, recraiting outstanding teachers, or im-
proving program quality are but a few of the persistent
struggles of the profession.

Persons with less commitment to their profession might
be less concerned with the problems. But when they care,
they want to act and not be forced to react to forces which
threaten their work. The caring attitude necessitates that a
perpetual alert be maintained to keep informed the profes-
sion of pending obstacles. The scouts keep us well inform-
ed of pending attacks.

The scouting reports keep the troops astir. The negative
often seems to be the major emphasis of the professional
meetings and communications. Someone always seems to
be the harbinger of doom. The positive aspects of our
work do not receive as much attention. They need equal
attention.

In Yo.u ................................... - Michael L. Goolsby 12 . Vocatloneil agrlc(;lltu‘r;i 1sbcertalr‘aly no\t{ a101:1e in élavmg our program emphasis to the detriment of the clientele we
ORGE WARDLOW, Division of Agricultural Educa- Book Review ... 14 its course cbtgttere ¢ wit Oh structlonsf. di car-in-and-year- serve. State and local policies are not always conducive to
n; 330 Vocational and Technical Education Build- Filling The Empty Shell ... ............................. Mark Lelle 15 out one probiem atter another seem of dire importance to what we know to be effective, Excellent programs of voca-

tional agriculture need not be confined solely to what is
prescribed in legislation. We can move our program for-
ward in spite of the gusts, Let us not be limited by the
policies, Our shallow roots may be fed by fluctuating
policies but our real nourishment goes much deeper. Our
agricultural clientele is the real sustenance of our program.

Minimums as Maximums
The national priority for agriculture is not high as has
recently been illustrated. Education in agriculture is,
therefore, not a high priority with most people. We must
recognize this as fact.

We may have to bend with winds of varying magnitudes
but our stem is strong because it is made of a resilient,
quality material. Enhancement of that high quality
material is our goal and we must be willing to dictate our
own future beyond those prescribed by policy so that
minimums do not become our maximums. Let us be the
talented weavers of our own future.

The

Individual and team competition in FFA and voca-
tional agriculture contests are hallmarks of our pro-
gram. The benefits are questioned by many. This
issue focuses upon the issues evolving around the use
of contests and conventions. Strategies are presented

Cover

to encourage their utilization to maximize learning.
The Theme Editor, Stacy Gartin, has compiled a
series of articles which pose good food for thought

for the profession. The outlook provided should be
challenging and frank,
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Vocational agriculture is an integral part of the educa-
tional system in over 9,000 high schools in America. Voca-
tional agriculture, which was once predominantly produc-
tion agriculture, has expanded into many different occupa-
tional areas to meet the growing needs of its clientele and
the agricultural industry.

The FFA organization is a component of the instruc-
tional program which prepares students for careers in
agriculture. Since its beginning in 1928, the FFA has been
committed to the development of leadership, citizenship,
and cooperation. Through participation in FFA activities,
students develop the leadership and personal competencies
necessary for occupational success.

From the beginning, vocational agriculture has provided
training and experience beyond the classroom. Vocational
and affective domain skills are developed through the
“Learning By Doing” component of the FFA. This concept
makes instruction more interesting and more practical by
combining work experience and agricultural leadership
development activities with classroom activities. The FFA
is an important teaching tool for the practical application
of lessons in leadership, cooperation, and citizenship.
Through its activities, the FFA encourages entrepreneur-
ship, helps develop better work attitudes and prepares bet-
ter citizens for our society. Two influential activities which
assist in developing agricultural leaders are contests and
FFA conventions.

Contests

Among professionals of agricultural education, there is
probably no issue which arouses more vigorous discussion

than whether contests are a value to the vocational.

agriculture program. As vocational education programs in
agriculture broadened, so have the contests which provide
incentive for students enrolled in these non-farm
agricultural areas.

Judging contests have been a part of the vocational
agriculture program since its beginning. It seems that con-

Outgoing officers relinquish their duties to a new slate of officers during
the installation ceremonies as a part of the final session of the unique out-
door festivities. (Photo by Stacy Gartin)
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By Stacy A. Garmin, THEME EpiTor

(Editor's Note: Dr. Gartin is an Assistant Pro-
fessor of Agricultural Education at West Virginia
University. Morgantown, West Virginia
26506-6108.}

tests have been an asset to our program and can continue
to be of benefit to us. Selected contests can be of value if,
through student participation in them, the student is
motivated to apply those skills which were identified in the
course of instruction. Students should be encouraged to
participate in those contests which relate to their supervis-
ed occupational experience program. Contests on the
chapter basis should be an outgrowth of the program of ac-
tivities. The nature and effectiveness of all contests should
be re-evaluated on a continual basis.

Conventions

Conventions are a rich source of inspiration which
should be the highlight of an FFA member’s year. A large
portion of our state associations are to be commended on
the great job they are doing. It would be naive to say that
every state does an outstanding job of conducting a state
convention. It seems some states have failed to remember
the main purposes of a state convention.

A priceless source of leadership training is provided
through stimulating and important business sessions that
are meaningful to the FFA members. A spark of interest
and enthusiasm is created when official delegates debate,
discuss, and take action on matters of importance.

Weed identification enables students to select proper control measures for
increased production. (Photo by Dave Creel, WVU Comm. Dept.)
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The second major purpose of state conventions should
be to properly recognize FFA members and individuals
who have done commendable work in and for the voca-
tional agriculture program. Outside groups and organiza-
tions should also be recognized for their support of the
vocational agriculture and FFA program.

Thirdly, the convention should be a viable source of in-
formation about chapter activities. It should provide many
ideas which other chapters might find applicable in their
community.

It is realized that no two states are alike in geography,

“Organized in November 1928, the FFA is an integral
part of the curriculum of wvocational agri-
culture/agribusiness departments in the public schools.”?
This direct quote from the Official FFA Membership
Manual is based on the first stated aim and activity of na-
tional constitution and bylaws of the FFA.

If the intracurricular nature of FFA in the vocational
agriculture/agribusiness program is such an explicitly
stated aim, why do public school administrators and the
public view student participation in FFA contests in a
similar perspective as students participating in extracur-
ricular athletic and/or music contests?

In public discussions, startling examples have been given
of the amount of time students spend away from the sec-
ondary classroom during the school year participating in
school related activities. No distinction has been made be-
tween intracurricular and extracurricular participation. In
response to this perceived problem, many states have
enacted legislation requiring students to complete a
minimum amount of in class hours (1080 in Nebraska) dur-
ing a school year to be considered eligible for graduation
or advancement in the school system.

In response to this “time on task” legislation, the public
and school officials have looked toward the reduction of
activities outside the school classroom not directly con-
tributing to the basic education of students. In most cases,
this means reducing the amount of extracurricular ac-

Contests award ceremonies provide recognition of students who excelled
in the previous day’s judging and skill contests. {Photograph courtesy of
Stanton Gartin)
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facilities, membership, or opportunities. If the profession
supports the notion of state conventicns, then should they
not be conducted to attract an unlimited audience?

The theme articles in this issue focus on FFA conventions
and contests from different perspectives. Are we com-
municating the true value of conventions and contests?
Are we making the most of valuable time in preparing for
and participating in these two endeavors? Are all parties
involved reaping the maximum benefits possible from
these activities? These questions are addressed in this issue
of The Agricultural Education Magazine.

tests

By Lioyp Brri

(Editor’s Note: Dr. Bell is an Assistant Professor of Agricultural Educa-
tion at the University of Nebraska, Lincoln, Nebraska 68583-0709.)

tivities in which students participate. This action kindles
the seemingly never ending debate of what balance be-
tween extracurricular and intracurricular activities con-
stitutes a guality education. Within this debate surfaces a
question of crucial concern to every vocational agriculture
educator, why have school officials and the public perceiv-
ed out of classroom vocational agriculture experiences and
FFA activities as being extracurricular?

Informed Constituency

The large majority of school officials who administer,
and the public who support our public education system
have not been informed of the philosophy of vocational
agriculture. Until explained or demonstrated to them that
every student in a vocational agriculture program is ex-
pected to have an agriculturally related occupational ob-
jective, every student must conduct a supervised occupa-
tional experience program which relates to the occupa-
tional objective, and every student is to participate in FFA
activities which relate to that occupational objective; they
will not understand the meaning of intracurricular in rela-
tion to vocational agriculture and FFA. Even after they
have been informed of the relationship, that refationship
must be demonstrated to them, over time, for the true
meaning to be realized.

Proper Demonstration

When demonstrating the intracurricular benefit of con-
test participation, the question must occasionally be asked,
why are these students participating? Is it in support of
their occupational objectives or is it for other reasons? If
for other reasons, what are they?

Foremost of those other reasons is competition, It has
been said that vocational agriculture is known for its

{Continued on Page 6)




The Wrong Message From Contests
(Continued from Page 5)

‘problem solving approach to instruction, and as
Hachmeister points out “there is no greater problem in life
than competition.” Students must learn while in high
school and after graduation to compete in everyday life.
The individual and team competition is one of the skills of
competition,”?

In support of competition as a reason for contest par-
ticipation, Mayfield says, "Competition in the form of
judging contests is good. It can be the tool for motivation
and enthusiasm."?

When administered correctly, contest participation will
assist students in gaining self-confidence, enhance their
self-image and build their self-esteemn. Maslow, in his
hierarchy of needs, identifies the development of self-
esteem as a necessary step toward self-actualization. It can
then be said that contest participation assists students in
their maturity process. '

Competition, motivation, enthusiasm and maturation
are just a few of the other reasons we encourage students to
participate in contests, but do students not derive these
same benefits from any correctly administered extracur-
ricular activity? The obvious answer is yes! If these are
the only reasons given school officials and the public for
participation, it is easy to see why they perceive FFA ac-
tivities as extracurricular,

If the only results school officials and the public see from
contest participation are ribbons, plaques, and placings as
they compare to other competitors, then the reason for
participation appears to be the same as the box scores pro-
vided in athletic competition, In order to reinforce the in-
tracurricular nature of FFA, a report of competencies gain-
ed and their relationship to occupational development
should occupy a major portion of the publicized results.

Exploratory Participation
To believe that high school vocational agriculture
students know or even have an idea concerning their future
occupation may be viewed as idealistic. However, it is the
purpose of the vocational agriculture program to assist

Proper judging techniques increase students’ awareness of the industry

trends and consumer needs, {(Photograph courtesy of Stanton Gartin)

students in identifying occupational areas of interest, and
by the time of graduation, to develop the skills and/or
competencies necessary for entry level employment. The
use of interest inventories can assist students to identify
preferred agricultural areas of study. These inventory
results can then be used by the instructor as a basis of con-
test participation and justification of participation to
parents and administrators. :

When tied to meeting individual student’s career related
objectives, contest participation takes on the intracur-
ricular purpose of assisting the student in identifying areas
of occupational interest. By the time students are juniors,
they have identified an occupational goal and are on their
way to developing competencies necessary for employ-
ment or further education in that occupational area.

The instructor must be careful that a student’s contest
participation does not turn into four years of total ex-
ploratory learning for avocational purposes. A majority of
student participation for this purpose communicates to
school officials and the public the same message as ex-
tracurricular activities, That message is avocational
preparation to deal with life. The intended message of
vocational education in agriculture is occupational
preparation. Consequently, any other message leads to the
degradation of the vocational agriculture image in the
public school system.

Intracurricular Perspective

In planning for contest participation and emphasizing
the intracurricular nature of the participation, vocational
agriculture instructors should:

1. Select contests based upon the occupational com-
petencies that can be provided participants.

2. Base student participation in contests primarily on in-
dividual occupational objectives, -

3. Counsel parents and administrators that student par-

The soil contest is an educational activity designed as a practical method
of teaching students to evaluate soil to determine its greatest safe potential
use. (Photograph courtesy of Stacy Gartin)
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ticipation in contests is based on occupational program
development.

4. Emphasize through public relations activities to the
community the occupational competencies students learn
and practice through contest participation.

Only through effective communications to administra-

tors and parents, and a commitment to the philosophy of

vocational education in agriculture can FFA contests be
recognized for their real purpose: that of further develop-

ment of occupational skills and competencies needed to
enter and advance in an agricultural career.

References
1Hachmeister, M. “Fairs, Shows and Contests-Motivation-Practice-
Competition,” THE AcricyrTural Epucation Macazing, Volume 50,
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Keeping Contests In Perspective

The important thing in the Olympic games is not winning, but taking

part; the essential thing in life is not conquering, but fighting well.
Baron Pierre de Coubertin
Founder of the Olympic Games

The FFA has enjoyed many years of growth and success
as an organization supporting vocational agriculture pro-
grams in the United States. By most accounts, it has served
as a model for other vocational student crganizations to
emulate. A colleague of ours in vocational education
recently stated to students in a college course that when
one studies vocational student organizations in this coun-
try, there is the FFA and there are other vocational student
organizations. What makes the FFA so distinctive and so
much better than all the rest? Among other reasons, the
FFA is better organized and better promoted than any of
the other vocational student organizations. This can be
observed at the national, state, and local levels. As a result
of this organization, there are more programs that provide
opportunities for students to get involved.

Despite, or perhaps because of the consensus high
stature of the FFA, some of those within agricultural
education and in vocational education question and even
criticize the FFA organization on a number of points. Fore-
most among these points of debate are the value, purpose,
and role of FFA contests in the vocational agriculture pro-
gram. Some of the negative perceptions that occur regard-
ing FFA contests need to be recognized and discussed, not
only among ourselves, but with other educators who are

Students do not have to be a contest winner to be a winner. (Photograph
courtesy of Dave Creel, WVU Communications Department.)
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By Ep OssorNE anD Erpon Wit

(Editor's Note: Dr. Oshorne is an Assistant Professor of Agricultural
Education at the University of Illinois, Champaign, Illinois 61820; and
Mr. Witt is Executive Secretary, Illinois Associgtion FFA, Roancke, II-
linois 61561,)

uninformed or skeptical about the value of our efforts in
vocational agriculture.

Some Misconceptions

1. The FFA is too contest-oriented. For those who have
limited exposure to FFA programs and activities, this may
be a common argument. By the same token, this misper-
ception may be fed by the type of FFA activities that we, as
teachers and advisors, promote and publicize. Certainly,
contests are a major area of activity within any FFA
chapter, but one only needs to refer to a few major refer-
ences to be reminded of the many other worthy activities
that chapters undertake. Teachers are the key to correcting
this misperception,

2. Contests reward a selected few. In some FFA
chapters, this perception may be more accurate than we
would admit. The number of FFA members involved in
contests can easily be broadened by the approaches taken
to organizing contest activities, All FFA contests should
have their foundation at the local level. Local contests
should be open to all FFA members. From this contest,
chapter representatives to regional and state contests may
be selected. All contestants in local contests should be
recognized for their participation., Some chapters limit the

(Continued on Page 8)




Keeping Contests in Perspective
{Continued from Page 7)

number of contests in which students may represent their
chapters above the local level. This policy obviously helps
to provide for involvement of a greater number of FFA
members,

3. Contests place too much emphasis on winning. There
is no doubt that we live in a very competitve society. Los-
ing is an outcome that some individuals, regardless of age,
simply cannot accept. On the other hand, we should
realize that each of us has a natural desire or impulse for
competition, Thus, if kept in proper perspective, competi-
tion can be very healthy for us as human beings. Hudson
{1981, p. 54) stated that “the primary benefit to students
who enter competitions is incentive for learning, not win-
ning contests.” That is, contests should be viewed as the
means to an end, and not the end itself. Teachers who help
their students adopt this philosophy will create a healthier
attitude in their students with equal success and less pres-
sure on students to be the best.

4. Contests are not representative of real-life events.
Judging contests have often been criticized on this point.
People have said that it is one thing to win a livestock
judging contest and another to go out and be able to select
the best replacement heifers from a pen of 40. As a result,
contest rules and procedures in many instances have been
revised. Livestock contests no longer invoive placing on
physical appearance alone, but also include consideration
of performance records. Similar revisions have been made
in other FFA contests. Contest officials have recognized the
need for contests to contribute to the application of learn-
ing outside the doors of the school setting.

5. Contests have little educational value. Christiansen
and White (1978, p. 189) concluded from a study of FFA
contests in Texas that “serfous attention must be paid to
the way in which contests are used as instrumental tools if
they are to be relevant to the needs of students and the
community.” If contests are designed to parallel real-life
situations and are kept in proper perspective, then the
benefits to the student are tremendous. Contests provide
application of principles and practices learned in other set-
tings, development of personal and technical skills, an in-
crease in student motivation, an opportunity to develop
social and communication skills, and a positive influence
on the development of one's self-confidence and self-con-

Arc welding, a basic skill needed in agriculture, is put to the test in the
mechanics contest, (Photograph courtesy of Dave Creel, WVU Commu-
nications Department.)

cept. All of these benefits can be received just by parti-
cipating,

6. The vocational agriculture program is a part of the
FFA (the tail wags the dog). With an organization that has
so much to offer, it is no wonder that some have trouble
understanding which is the pie and which is the piece of
pie. This misperception is due primarily to the publicity
patterns of teachers and students in vocational agriculture.
Ninety percent or more of public relations activities prob-
ably involve FFA events. It is easy to understand why
others in the school and community have trouble deter-
mining the nature of vocational agriculture. Teachers need
to have a solid and accurate philosophica! base to keep
them from steering off course and enable them to keep
things in perspective,

7. Agriculture teachers teach contests. Undoubtedly,
this circumstance does occur from time to time in voca-
tional agriculture. This is unfortunate, because teachers
committing the crime have obviously lost their perspective
on the role of contests in the program. Beginning teachers
are often unsure of the difference between teaching for
contests and using contests as an instructional tool. The
distinction lies in the extent to which contests rules and
procedures become a part of classroom instruction.

An excellent example is parliamentary procedure, cer-
tainly a justifiable area of study within a vocational agri-
culture program, Every year students in one of the ninth or
tenth grade classes at a high school would be taught how to
use parliamentary procedure correctly. Certainly this
teaching should be timed so that students would be ready
to prepare for competition in an official contest. The role
of the contest has been kept in perspective if the basics of
parliamentary procedure are taught during class, and then
interested students from all classes are given the oppor-
tunity to compete in a chapter contest. These students
would work on their own and during called practice ses-
sions to refine their skills and adapt them to the contest
format, On the other hand, teachers who teach parliamen-
tary procedure to their classes according to contest rules
are over emphasizing and distorting the purpose of the
contest. These teachers often select their official team out
of the class that has just studied the topic. Further, students
under this system often have great difficulty in transferring
their parliamentary procedure skills to situations other
than FFA (i.e., community organizations).

A key question that teachers should ask themselves is,

Student identify plant specimens of various crops and weeds present in
their state. {Photograph courtesy of Dave Creel, WVU Communications
Department.)
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“If there were no FFA contest in this area of study, would [
teach it differently?” 1f the answer is yes, then probably
too much emphasis is being placed on contests in the
instructional program.

8. Contests are for teachers, not students. This situation
obviously characterizes a teacher who has lost sight of the
place of contests in the program. While teachers do and
should take great pride in the participation and accom-
plishment of their FFA members in contests, they should
remember that they are merely the advisors and the
students are the real performers. Although contest parti-
cipation provides many benefits to the student, it also aids
teachers in motivating students, providing avenues for ex-
tended learning, and establishing positive public relations
in the school and community.

9. Contests are extra activities, In most cases, FEA con-
tests do occur at time beyond the school day. However,
participation in relevant contests should be considered a
part of the job from the teacher's standpoint, simply
because of the tremendous benefits that students receive,
Teachers have always gone the extra mile to provide exper-
iences for students that strengthen their skills and abilities,
Participation in FFA contests should be a natural and
essential outgrowth of the instructional program.

10. Contests produce losers as well as winners, In terms
of trophies and ribbons, this statement is certainly true.
But wisdom tells us that winners are not best characterized
by the size of their dusty display of trophies, but rather by
the personal achievements that they carry within them
from day to day wherever they may go. Teachers can have
a tremendous influence upon how their students accept los-
ing in contests. More important than first place is the
experience gained, the learning acquired, and the knowl-
edge that one did his/her best. A student does not have to
be a contest winner to be a winner.

Summary

Contests at various levels have been a major component
of FEA activities for many years. When kept in proper per-
spective, participation in FFA contests can be a healthy,
learning, beneficial experience. Professional and public
misconceptions about contests in the FFA and vocational
agriculture program are often the result of unintentional
emphasis on contests and winning through purposeful and
natural public relations.

To better ensure that they keep FFA contests in perspec-
tive, teachers should:

— be familiar with all FFA programs and activities and
encourage student participation where possible.

— promote and publicize the vocational agriculture
program and various FFA activities.

— encourage participation in those contests that are
relevant to the instructional program.

— remember who is the participant,

— involve as many students as possible in each appro-
priate contest.

— help redesign contests that need to be better aligned
with real-life situations.

— remember the place and role of contest in the pro-
gram. to

— help students develop a healthy attitude toward com-
petition.

— remember that students learn best what they exper-
ience through their own activities.
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Need to revitalize your local FFA  to all of the charter members who had  “Girard Chapter” were made from blue

chapter banquet with some new activ- not attended the banquet.

ities? Then try using your local FFA

tape and placed in the circle from
where the advertising label was remov-

chapter charter as the basis for a ban-
quet placemat.

ed.

Is your public relations showing? In

Pictures of FFA activities were plac-

Langdon FFA Chapter in North
Dakota, advised by John F. Nowatzki,
tried this arrangement and were very
satisfied with the effect. The chapter
photographed the original charter and
then reproduced the photo in the size
needed for the placemat design. Infor-
mation concerning the chapter officers
and the chapter were placed on the left
side of the charter photo. To the right
of the charter photo was placed the
banquet program and menu informa-
tion. The final development step was
the duplicating of the original placemat
design.

Following the banquet, the chapter
officers mailed copies of the placemat
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other words, are the activities of your
vocational agricuture department pub-
licized in such a way that the commu-
nity is easily made aware of what is go-
ing on in your department?

To help ensure this awareness, com-
munity resources were utilized by Jack
E. McClaskey, teacher of vocational
agriculture, Girard, Kansas. Jack used
a watch case display that the local
jeweler was glad to give away. Jack
converted the discarded watch case in-
to a useful photo display at little ex-
pense and effort.

Basically, Jack removed the adver-

tising from the case and installed a new
light. The words, “FFA Activities” and

ed in the case and embossing tape was
utilized to describe each activity. The
tape could be removed and replaced as
pictures were rotated, depending upon
recent functions of the department.
Small stands to support the pictures
were made from plywood.

Jack discovered that selecting an ap-
propriate location for the display case
to assure full effectiveness was most
important. He concluded that the
display should be located where the
traffic included rural as well as urban
population. Jack ultimately located the
display case in a local bank which is a
strong supporter of the FFA.




As we all know, the interest of students is as varied as
their physical appearances, They are all motivated in dif-
ferent ways. Their goals vary, as does their purpose for be-
ing vocational agriculture students and FFA members,

With the wide variety of contests offered through voca-
tional agriculture and the FFA, it is hoped that at least one
contest will interest a student and will correlate to that stu-
dent’s supervised occupational experience program.

We realize that some students are motivated by compe-
tition and would participate, regardless of the contest area.
Others, motivated by the need to be successful in leader-
ship roles, strive to move up the leadership ladder provid-
ed through FFA contests and opportunities, such as being a
delegate or officer.

We, as vocational agriculture instructors, need to utilize
contests and conventions to help us motivate students to
set goals for themselves and learn. At the same time, we
need to keep vocational agriculture contests and FFA con-
tests and conventions in perspective and balanced with the
other aspects of our programs.

Contests

Vocational agriculture contests are an outgrowth of
classroom and laboratory instruction. They should be
designed to test students’ abilities, competencies, and skills
that were taught in vocational agriculture classes. If the in-
struction is taken to the doing level and implemented in the
student’s supervised occupational experience program,
preparing students for contests is simplified and ongoing
year round,

This is not saying that contests dictate curriculum. The
opposite should be true. Contests should be constructed
and designed with curriculum in mind.

Instructors, working closely with their advisory councils
in constructing and reviewing their curriculum to meet the
needs of the students and the community, have sound
justification for contest participation. Giving students an
opportunity to participate also offers instructors a chance
to evaluate their teaching and preparation techniques by
sharing ideas and practicing together. Most states differ in

FFA members rise as the degree of State Farmer is bestowed upon them.
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Holyoke, Colorado 80743.}

the toal number of vocational agriculture contest areas,
but most offer the well established areas of livestock judg-
ing, dairy judging, field crops, land classification, and
agricultural mechanics.

As vocational agriculture progresses through the 1980's,
we need to do a better job of evaluating and updating our
contests, We evaluate and review our curriculum every
year, but seldom make changes in contests. For example,
livestock judging is still centered around the comparison
and evaluation of animals. However, that is only one part
of raising livestock.

We need to incorporate other aspects of general live-
stock production into this contest, i.e., balancing rations,
preventing and controlling diseases and parasites,
breeding, caring for the mother and offspring at birth,
weaning, etc. This would be a contest that was designed
around curriculum,

Too often, contests above the local level are operated by
college and university instructors and are designed well
above the level of secondary vocaticnal agriculture stu-
dents. The material found in written exams often tend to
be above the capabilities of most high school students.
Constant, in-depth evaluation, would hopefully keep these
problems from happening.

Some states only allow students to participate at the
state level once in a contest area. This is designed to
encourage students to become more diversified and knowl-
edgeable in other areas of agriculture. On the other hand,

Livestock evaluation may include a keep and cull class. The students
analyze preduction records as well as physical appearance as basis for
their decisions.
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we encourage students to strive for their occupational ob-
jective by expanding and becoming proficient in their
supervised occupational experience program. This is some-
what contradictory and a medium needs to be reached.
One solution may be to allow a student to participate in a
contest area twice unless he/she has won the state contest
the first year or has qualified for the national contest,

This would enable a student to participate in the contest
area that they enjoy and that relates to their SOEP, while it
also dictates the philosophy for being well rounded.
Allowing or encouraging a student to participate in the
same contest area every year will only result in tunnel-
visioned students who have failed to grow in knowledge
and benefit from the curriculum,

FFA Contests

As student and community needs differ from commu-
nity to community, the need to produce agricultural
leaders is a goal of every instructor. The individual FFA
contests are providing an opportunity for all students to
improve their leadership abilities by developing their
speaking and performance skills,

Creed speaking, extemporaneous speaking, prepared
public speaking, and parliamentary procedure all have a
leadership developing purpose. These contests are easily
implemented into the curriculum. Instruction in parlia-
mentary procedure, learning the FFA creed to meet Green-
hand requirements, and utilizing magazine reports given
orally in class, tie these contests to daily instruction. Even
though final contest preparation is normally individualized
in the speaking contests, every student should be encour-
aged to perform in front of a group during his/her voca-

-tional agriculture career,

Proficiency award contests provide all students an
opportunity to participate in a contest area that truly in-
terests them,

These incentive awards show advancement in individual
SOEP area. However, as is often the situation, many stu-
dents would rather pass up an opportunity to receive
recognition for accomplishments than fill out an extensive
application. Possibly, we need to develop different profi-
ciency applications for local, state and national levels,
Each level could become more detailed and thorough. This
might increase interest on the local and state level. Many
proficiency areas on the state level have tew, if any, appli-
cations.

With the interest of microcomputers in vocational agri-
culture programs, and recordkeeping being a prime target
of their use, state FFA associations and the national orga-
nization need to make efforts to computerize degree appli-
cations, especially with computers starting to replace type-
writers in many schoaols,

Chapter FFA contests have taken a step in the right
direction by recognizing individual effort as evidenced in
the Building Our American Communities contest. More of
this kind of individual recognition is needed in other
chapter contests such as the Chapter Safety Contest.

With video recording equipment becoming very popular
and commonly found in high schools being used as teach-
ing and coaching aids, it may be advantageous to have
chapter contest applications accompanied with a five to
ten minute video tape outlining the major chapter accom-
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Vocational agriculture students learn to identify retail cuts of meat as a
part of their training for an occupation in the meat industry. (Photograph
courtesy of Dave Creel, WVl Communications Department.)

plishments. This would have to be tried on an experi-
mental basis as all schools do not have the necessary equip-
ment to produce such a tape.

Teachers who specialize in completing applications,
would soon become proficient in dressing up these video
tapes as well. Photographs and captions often do not ex-
press the student’s abilities as well as a video tape might.

FFA Conventions

Since a chapter banquet is the highlight of the chapter’s
activities, the state convention should be the highlight of
the state’s activities. Yet, many states have difficulty in at-
tracting adequate representation from local chapters to
really make the convention spectacular,

Some states limit attendance due to facilities, Such states
should look for an alternative place to held their conven-
tions, Others lack attendance because of the high cost in-
volved in traveling and lodging.

Attendance at state conventions is directly influenced by
local instructors, If interest is instilled in contest areas at
the local level and those applications sent to the state level,
attendance should increase. All award recipients should
be encouraged to attend and have the opportunity to re-
ceive recognition at the state convention,

We are all aware of the current issues facing schools,
time-on-task in classrooms, students missing school for a
variety of reasons, and many others. States who conduct
their conventions during the school year are feeling the
pressures to move them to the summer. We may also see
the need to move from the long tradition of the Naticnal
FFA Convention being held in November to holding it
during the summer as well. Many states hold their judging
contests in conjunction with their state FFA convention.
Perhaps this is an idea other states need to reconsider.

Summary

Contests and conventions are motivating tools we can
utilize to help produce the future leaders of agriculture. We
must strive to make and keep them educational for our
vocational agriculture students and FFA members, As agri-
culturists become more specialized and efficient, we too
must constantly evaluate, update, and improve our con-
tests and conventions for the betterment of our students,
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A Sponsor’s View:

Why do agribusinesses support FFA conventiens and
contests? Why does the industry pump millions of dollars
(if you include local, state, and national support) into the
FFA? I think you can consider it much more than corporate
advertising. | think you can call it a faith and trust in the
quality of teaching by vocational agriculture instructors
and agriculture educators. In so doing, however, you must
also ask why industry takes sponsorship of conventions
and contests seriously, and if there is a possibility of ever
breaching that trust. I believe there is both possibility and
reality that that breach happens at times. That is why we
appreciate opportunities like this to offer input to the
educational side, not to mention reminding ourselves of
the value of supporting your efforts.

There are long range benefits associated with supporting
contests and conventions that far exceed advertising and
name recognition for agribusinesses. Progressive agribusi-
nesses which provide gquality products and services to
farmers and other agribusinesses, and which seriously ap-
proach meeting their members'/customers’ long range
needs, enjoy valuable benefits when vocational agriculture
student and FFA members are well-taught and when FFA
conventions and contests are properly utilized.

How are FFA contests properly utilized? What are the
long-range benefits that accrue to the agriculture industry
when they are properly utilized? My answers to these ques-
tions are actually an aggregate of input received from co-
workers and colleagues, and my own experiences, first-
hand and otherwise.

Let me state that as a whole, we believe you are doing a
good job; otherwise we would not support you and these
activities with our dollars. Remember, though, “a little
Jeaven leavens the whole loat.” We need you to hold your-
selves accountable, since it is impractical for us to always
observe first-hand your teaching methods.

FFA contests are well utilized when the instructor uses
them first of all as a testing tool, to see if learning has taken
place. Prior to this testing, however, there should be a
foundation of quality classroom instruction and labora-
tory experience which emphasizes what should be learned
and why it should take place, If instructors use most of
their class time to teach students how to win contests, they
may accumulate some hardware and get their students to
think them great, but such instructors have actually short-
changed the student’s future.

An Example
Let me share an example. [ know of a situation where an
instructor utilized much of the class time to teach contests,
A couple of the teams were state champions several years
in a row. They were not only state champs but were
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Farmland Industries, Kansas City, Missouri 64116.)

undefeated in over 100 consecutive contests, There was,
however, no instruction given to the crops judging team
regarding why it was necessary to be able to identify cer-
tain common and noxious weeds in a particular crop, nor
was there even field experience in doing so. There was no
instruction about how to control such weeds. There was a
form of grain grading done by contestants, but no instruc-
tion concerning what different grades meant economically
to the producer. Neither were there instructional tips
regarding how to produce top quality grain, There was
seed analysis of a sort but no instruction concerning the
benefits of using top quality or certified seed, how to treat
and protect stored grain seed, etc. Lest one think [ am only
critical of the instructor, let me add that the contest put on
by the state did not require students to possess evaluative
skills in hands-on situations; rather primarily they learned
rote memeory skills in contests that were rarely very uni-
que.

The students who competed and won state champion-
ships received recognition, but it was not recognition of
learning of many applicable skills. While enjoying the vic-
tories in the short run, I suspect that they later realized
they missed some valuable learning opportunities. In fact,
they were not even encouraged to try out for different
judging teams from vear to year. They were instead
encouraged to keep repeating their hollow victories, which
I suspect were for the benefit of the instructor.

This particular instructor was a capable teacher and did

Beef carcass evaluation tests classroom and laboratory skills developed
by students in vocational agriculture. (Photograph courtesy of Dave
Creel, WVU Comm. Dept.)
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indeed teach some things very well, but real learning
among some students was exchanged for trophies and pla-
ques. I think most agricultural industry representatives
would rather have seen instruction and measurable behav-
ioral objectives met to indicate that real learning did in-
deed take place.

We can follow this example through to show some of the
long range benefits which accrue to agribusiness as the
result of quality instruction and use of contests as a means
to measure learning rather than as a goal of an end in itself.

Needed Competencies

Today's top agricultural producers recognize that value
of quality products and services and will patronize those
businesses which provide both at a competitive price. Con-
sider the case of students who receive minimal instruction
concerning proper seed selection, planting, fertilization,
weed control, harvesting and marketing of their crops.
They are far less likely to recognize quality products and
services. The result may be that they may either pay too
much for said products and services, or they may judge
strictly by lowest price, not comparing value and benefits
of other products and services, and, consequently, it costs
themselves additional dollars in the long run, With the
agricultural conditions that exist today, these are mistakes
few can atford to make.

Let us consider also the value of well taught students as
employees of agribusiness. Those who have learned prin-
ciples of production and marketing and not just how to
win contests will be more quickly trained by agribusiness
and more quickly productive. These factors can translate
into both additional margins to the agribusiness and lower
costs to the producer, since the producer ultimately pays
for the products, services, and training,

One final note regarding FFA contests is that successful
agribusinesses often benefit by hiring quality vocational
agriculture instructors. Whether you view this as a compli-
ment to the instructor and the company's personnel offi-
cers or as an indictment to the company for stealing away
education’s best talent and/or an indictment to the educa-
tion system for not being able to compete salarywise with
industry, the point is this: few companies hire instructors
dedicated to winning contests. Instead, agribusinesses seek
those instructors dedicated to their students’ learning.
Why1 It is because if instructors are not dedicated to their

State officers tally the vote to determine if a majority of the delegates
were in favor of the issue for passage. {Photograph courtesy of Stacy Gar-
tin.)
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Seed grading and evaluation provides a basis for determining germina-
tion, weight per bushel, and damage. (Photograph courtesy of Dave
Creel, WVU Comm, Dept,)

profession, chances are they will not be dedicated to the
company and its customers either.

Learning Accountability

FFA conventions can be a marvelous tool to reinforce
learning as well., The FFA advisor wha selects carefully
those members who will attend, and who maximizes the
value of their attendance by finding out just what they
learned while there, has also maximized the return on the
investment of the agriculture industry sponsors. Those
who are not good stewards of the dollars invested by spon-
sors shortchange both their students and the sponsors.

Perhaps even more directly, they stand to lose conven-
tion attendance privileges from school boards and
administrators who, like agribusinesses, should be able to
give an account of their investment, We can tie together
opportunity for developing support among administrators
and other school teachers. When extracurricular activities
are eyed with skepticism compared to today’s probably
justifiable call to emphasis on math and science skills, we
have an opportunity to sell the value of the FFA and voca-
tional agriculture programs,

1 say justifiable because our schools have been proven
weak in these areas. Such a call can be turned into an asset
for the instructor who is teaching vocational agriculture,
not just contests and conventions. Where can a student get
better hands-on science experience than in learning the
value of proper fertilizer and chemical application?

Where can the student get better hands-on experience
regarding physics than in learning what takes place when
you weld metals together or learn about the workings of
internal combustion engines in the laboratory? Of course,
statistical analysis is probably more applicable to colle-
giate-level agriculture training, but certainly mathematical
skills can be valued in learning to keep proper records and
planning one’s own marketing program, be it real or
hypothesized. All these possibilities exist within the
framework of the vocational agriculture curricula,

When FFA advisors return home from the convention,
they should visit individually with each member to deter-

{Continued on Page 14}
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(Continued from Page 13)

mine what learning took place. Perhaps they should even
make assignments ahead of the convention to ensure that
students will look for things to learn. The FEA members
who attend have a responsibility to share their insights and
ovents of the convention with their fellow members who
remained at home. For this reason, conventions that pro-
vide students with structured opportunities for interaction
such as leadership workshops are to be prized above those
where a student simply sits and observes.

The role modeling and recognition that takes place at
FFA conventions can serve as great inspiration to further
achievement for all FFA members. It is therefore important
that state and national FFA officers who serve as role
models be young men and women of real substance, not
just those who are flashy. The best way to ensure this is for
agriculture educators to recruit, select, and train instrac-
tors who will teach vocational agriculture and related
skills, not just how to gain recognition.

State and national staffs must continuously evaluate
whether their conventions and contests and election proce-
dures recognize those with good fundamental and commu-
nications skills who have genuinely learned while accom-
plishing their goals. Let me add one other necessary at-
tribute — strong moral conviction. We cannot afford
shallow heroes and heroines as leadership examples.

You are fully aware of the challenges facing agribusi-
ness, agriculture education, and vocational agriculture as a
result of the current economy and evaluation of our na-
tion's education system. I cannot help but see some good in
all of this. Industry must evaluate and spend its dollars
wisely.

Agricultural educators at all levels must evaluate curric-
ulum and tell the country of the benefits of vocational agri-
culture. One of the most exciting opportunities of both the
agricultural industry and agricultural educators to accom-

plish these goals lies within the success of the newly formed
National Council for Vocational and Technical Education
in Agriculture (NCVTEA). It is a brilliant concept which
will help keep both facets of agriculture accountable to one
another.

It is not unreasonable or unhealthy for industry to ex-
pect to have input into vocational agriculture curriculum,
contests, and conventions, since agribusinesses support
these financially. It is also quite reasonable and healthy for
agricultural education to expect support from the agricul-
tural industry in the form of time and money since you are
preparing future leaders in agribusiness. That is why my
company has adopted the work of the NCVTEA as our
National FFA Foundation Special Projects Sponsorship. 1
hope you will do your part to become familiar with the
work of the NCVTEA and voice your ideas to your repre-
sentative on the Council.

I am delighted to have this oppertunity to represent
some thoughts of industry concerning FFA conventions
and contests, As one who as an FFA member sought after
industry support and who i$ now viewing it from the other
side, let me close by offering the following critical sum-
mary.

Instructors who provide quality classroom instruction
and relevant vocational agriculture laboratory experience
are upholding the faith industry has in them. Instructors
who teach contests for the sake of accumulating trophies,
community kudos, and resume material have breached
that faith because they do not consider the long range ram-
ifications. Instructors who utilize attendance at conven-
tions as an opportunity to teach and motivate FFA mem-
bers to further learning and to fulfill their responsibilities
as representatives to chapter members who do not attend,
again, uphold our faith and protect our investment. Those
who consider it a good time away for awhile, and do not
take advantage of the learning that can take place while
present (and by not following up), have breached our trust
and squandered our investment. Let us continue to work
together for one another’s benefit, and thanks for your
good work.

CaPITAL INVESTMENT ANarysis: Us-
NG Discountep Casu Frows, by
George L. Casler, Bruce L. Anderson,
and Richard D. Aplin. New York: John
Wiley & Sons, Inc., 1984, Third Edi-
tion, 144 pp., $19.95.

This book focuses on capital invest-
ment decisions which may involve
large sums of money in expenditures
for land, equipment, buildings, and
other assets. Since these decisions in-
fluence the long-run flexibility and
earning power of the business, it is im-
perative that they be based on reliable
forecasting and evaluation procedures.

The book contains 14 chapters. The
major areas covered include capital
investment decisions, commonly used
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measures of investment worth, time
value of money, present value of a
future sum of money, evaluating capi-
tal investments in terms of cash flows,
discounted cash flow measures of
investment worth, adjusting cash flows
for income taxes, the cost of capital,
special problems in projecting cash
flows and in analyzing investments,
handling uncertainty, handling infla-
tion, acquiring assets with financial
lease vs. purchase and loan, and capi-
tal rationing.

Two widely used measures of invest-
ment worth, the payback and simple
rate of return methods, are discussed
and it is noted that both suffer from the
weakness of failing to reflect the time
value of money. The book focuses on

two measures of investment worth that
do reflect the time value of money: the
net present value method and the inter-
nal rate of return method. The authors
stress that these two approaches, cor-
rectly applied, can provide an excellent
basis for applying judgment in making
capital investment decisions.

This publication is designed as a
basic text for courses in advanced farm
management or financial management.
It would be useful as a reference for
agricultural teachers at the high school
and junior college levels.

J. Dale Oliver

Virginia Polytechnic Institute
and State University

Blacksburg, Va. 24061-3299
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Humpty Dumpty might have been a future farmer.
Looking down from the wall of leadership upon his do-
main, Humpty Dumpty saw no cause for alarm. He had
been trained well as a leader. Smartly dressed (he had
learned to tie a te as a freshman) and quite mannerly (his
advisor spent a week on table etiquette before the chapter
banquet), Humpty Dumpty had learned all he thought he
needed to know about being a leader. Alas, upon his “great
fall” he discovered that he was only an empty shell.

The fable of Humpty Dumpty should raise a question in
the minds of everyone involved in preparing young people
for leadership roles. Are we teaching knowledge and skills
essential for leadership development, or are we devoting
our instructional time to units on public speaking, table
etiquette, social graces, and parliamentary procedure? Are
we truly developing effective leaders, or are we building an
empty shell, hoping that the void inside will somehow
develop on its own?

Developing Leadership

In recent years, social scientists have studied and analyz-
ed the dynamics of leadership. The characteristics of good
leaders have been identified, and procedures for develop-
ing these qualities in people have been developed. The dif-
ferent types of leaders and leadership styles have been
studied, and it is known that different situations require
different approaches to leadership. Researchers have also
identified management tools which increase our control
over new and/or challenging leadership situations. Why,
then, should we not seek to develop these understandings
in students before we attempt to teach the more traditional
vocational agriculture leadership subjects?

There are two possible answers. First, teachers them-
selves may be unaware of the growing body of knowledge
and research in leadership. Many of the latest leadership
theories have been tested only during the past five years.

Students are able to utilize selected skills in evaluating the quality of milk
and cottage cheese. (Photograph courtesy of Dave Creel, WVU Comm.
Dept.)
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The second and more probable reason is that vocational
agriculture is locked into a leadership curriculum which
teaches only the peripheral portions of the body of knowl-
edge encompassing leadership. The leadership subjects
presently being taught have existed throughout much of
the history of vocational agriculture. It is time to revitalize
the FFA as a leadership training tool and use the latest in
leadership research, just as good teachers use the latest
findings in horticulture, animal science, and agronomy.

Improving the Teaching of Leadership

What can be done to improve leadership instruction?
Several things, many of which can be accomplished local-
ly. First, teachers themselves must become more knowl-
edgeable about the latest leadership research. There are
many excellent resources available through the National
FFA Center, universities, and publishers which cover
leadership topics. Not only should these resources be
utilized by instructors, they should be present in the
chapter or department library for student use.

Second, instructional units could be developed which
cover four major areas of leadership: Types of leaders,
characteristics of effective leaders, leadership styles, and
management of time and resources.

Third, educators must give larger numbers of students
leadership responsibility. Vocational agriculture is often

(Continued on Page 16)

{Photograph couresty of Stacy Gartin.)
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{Continued from Page 15)

criticized for devoting too much time to the talented stu-
dents who would probably succeed anyway and not
enough time to students who are truly in need of leadership
training. Delegation of responsibility is not easy. In fact,
teachers will find delegating responsibility more time con-
suming than completing the task themselves.

For some students cleaning the chalk board is a task
which matches their Jearning readiness. For others, plan-
ning and conducting a chapter banquet might be more
appropriate. Expand opportunities for leadership by estab-
lishing an officer team in each class or by making effective
use of committees. Our unwillingness to break from past
tradition is the major obstacle on the road to increased
leadership development opportunities for chapter mem-
bers.

Lastly, a national movement must occur to initiate a
revitalized leadership training program. The National FFA
Center, in cooperation with the National Council for
Vocational and Technical Education in Agriculture, is in
an ideal position to encourage the creation of instructional
materials and teaching units aimed at developing a core of
leadership knowledge essential for all Future Farmers,

Time For

The great escape — a chance for fun, relaxation,
pleasure, venture, and sport; an opportunity to leave
responsibility at home and enjoy; a challenging, reward-
ing, and enlightening experience - the FEFA convention
and contests.

To many, the purpose of FFA conventions and FFA con-
tests is varied. Each member of the agricultural education
profession; teachers, teacher educators, and supervisors;
approach the conventions and contests with a different
frame of reference. It is this reference upon which we must
reflect. Why should an individual participate in these
events?

Professionalism

We are always hearing of professionalism. As educators,
we are asked to become true professionals, but do we ex-
hibit these qualities at our FFA contests and conventions?
Before we display professionalism, is it safe to assume we
must first be able to define a professional. Professional
educators are those who are dedicated and committed to
their work, often making major personal sacrifices for the
good of their programs. Likewise professionals are student
minded and instruct at the level of their students. They are
mindful of and responsive to student values, problems,
and concerns.

Experienced and trained educators are understanding
and respectful of the right to public education and stress its
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Measuring and marking a circle on sheet metal is one skill needed in the ag
mechanics contest, (Photograph courtesy of Dave Creel, WVU Comm,
Dept.}

Conspectus

This article is not a plea to abandon traditional leader-
ship instruction. Rather it is meant to remind us of the need
for basing all of our instruction in vocational agriculture
upon the latest research available in the field, and for mak-
ing that research available to every member as a central
core around which to add traditional training. The time
has come to learn the lesson of Humpty Dumpty and
concentrate on developing the total leader in all members.

Reflection

By Darrerr L. Forngy

(Editor’s Note: Mr. Forney is an Instructor of
Agricultural Education in the Vocational Educa-
tion Division, Purdue University, West
Lafayette, Indiana 47907.)

importance. In like manner, proficient individuals should
be self-directed and self motivated; displaying enthusiasm
and energy in their work. This energy can often be an asset
that is contagious to others that complement the voca-
tional and academic program.

Technical competence is another virtue that is of vital
importance. Without this competence and the willingness
to upgrade skill level, educators will find themselves in-
structing the methodoelogy of farming rather than the com-
plexities of agribusiness. To adequately round out an indi-
vidual's character, they must be concerned about and must
work toward the improvement of their colleagues.

As specialists in agricultural sciences and pedagogy, we
should obligate ourselves to be active members of profes-
sional organizations and institutes related to our lifework,
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but are we willing to volunteer our time and services to
committee meetings and delegations that assist in the orga-
nization of these contests and conventions? Does our pres-
ent fraternal spirit strengthen the role of the conventions
and contests as they are entwined into an integral and com-
plex vocational structure?

What kind of an example are we setting when we only
attend convention to get away from home and have a good
time, when we should be attending the necessary sessions
to update ourselves? Are we missing the train as we stand
at the station watching excellent opportunities pass us by;
opportunities to display our professionalism, to strengthen
our fraternal spirit, and to exhibit our profession’s leader-
ship?

Leadership

It appears ironic that we as agricultural educators can
teach young people how to become leaders and vyet as
members of the profession we often fail to exhibit many of
those same leadership qualities. We are the best informed
and yet as a group we are the worst understood in our
society — a society that feels that education is a panacea.

What are we doing to upgrade the knowledge level of
our society? How extensive is our public relations program
in spreading the word about our involvement in those con-
tests and the attendance of conventions? Do we adequately
search for sponsors of our involvement? How much effort
would it require to obtain financial and/or physical sup-
port to include others in our activities? Have we con-
sidered inviting our administrators, our fellow academic
instructors, and our key agriculturalists to our activities to
educate them of our involvement? Would administrators
be more willing to allow us to attend FFA conventions and
contests if they were better informed of the outcomes of
our efforts? Are we obligated to our profession? Do we

.pledge total support and show our leadership? Are we set-

ting a good example for our youth? Are the conventions
and contests not ideal places to display our pride, improve
ourselves as individuals, and demonstrate our leadership
capabilities?

Assessment and Improvement

What better place than the convention is there to ex-
change ideas and new innovations with others in the pro-

State FFA conventions and judging contests offer vocational agriculture
instrutors an opportunity to conduct business in their state teachers
association. (Photograph courtesy of Stanton Gartin.)
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fession? If we are to make things happen in our com-
munities and programs, then we need to assess our

strengths and weaknesses, share our successes and quality

improvement, and work at developing ourselves as educa-
tors. Have we forgotten to organize and evaluate our per-
sonal goals and objectives?

The desire for progressive education mandates that we
remain up-to-date and technically competent. We must
note that technological development is irreversible. Are we
willing to sacrifice foresight and future potential by justi-
fications based on past performance? Are you going to be
an accessory to watered down vocational education?

Education itself is the means of forming and reforming
society. Are we taking full advantage of the occasions pro-
vided to us to organize and reshape ourselves? Optional
seminars, symposiums, debates, discussions, lectures, and
many other activities could just as easily be included in
contests and convention programs. If these activities are
already included, why is it that attendance is poor? Is at-
tendance and invelvement not important? What will be
our strategy to improve our quality of teaching? How are
we going to close the gap between standards and our quali-
ty of performance?

Quality Recognition

One of the important aspects of contests is the presence
of competition. Likewise, we organize our conventions to
recognize the excellence of those individuals faring well in
competition. Do we often have difficulty admitting that
other advisors and educators are more successful than us?
Should we not be more enthusiastic about the success of
others and proud of their accomplishments? To what ex-
tent do we offer a congratulatory handshake and a slap on
the back for a job well done? Do we often find ourselves
attending contests only if we feel we have a team that will
win? Should we not be exposing more students to the
experience, practice, and knowledge gained rather than
warnting to be recognized as the best coach,

It has been said that education is an art, not a science;
whereas the great teachers and even the good teachers
largely teach themselves. Should we not as a professional
group organize to reward those individualities of teaching?
What is wrong with allowing advisors the opportunity to

(Continued on Page 18)

Success breeds happiness and instills motivation in students, (Photograph
courtesy of Stacy Gartin,}
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Time For Reflection
{Continued from Page 17)

participate in FFA contests and to then be recognized for
their expertise?

Some, however, may feel that we already recognize in-
dividuals too much for their ability to coach. What is
wrong with evaluating an educator’s overall program —
including classroom instruction, supervision, involvement
and accomplishment — and recognizing quality perfor-
mance? Are we overemphasizing the capacity to direct or
prompt a winning team rather than underscoring the other
duties of an excellent scholar of learnedness?

Rejuvenation

For many, the conventions and contests are an oppor-
tunity to reflect upon our programs and to return to our
communities with a renewed energy. This revitalization
provides the strength to enter another area in education. It
supports the willpower, dedication, and commitment vital
to survival in the agricultural education profession. How
many times have you returned from a convention or a con-
test and felt rewarded for the long hours and hard work,
and felt that you were ready to embark upon a new term?
We must also recognize the possibilities- that contests and
conventions furnish fun, recreation, and sport.

Career Guidance

We are seeing the need, as never before, to encourage
youth to plan in advance for their careers. Too often,
career education has been left untouched or left to a select
group of educators. Technical innovations and advance-
ments have pressured many to pursue advanced education
and training. Many educators neglect to realize that
conventions and contests are an excellent opportunity to
encourage career awareness and exploration.

Students participate in learning activities relative to the production, pro-
cessing, distribution, and consumption of dairy products. (Photograph
courtesy of Dave Creel, WV Comm. Dept.)

A great deal of guidance can be provided toward career
selection while attending conventions or preparing for
and/or attending contests. Likewise the lessons of incor-
poration of values and effective decision making strategies
can provide excellent training for the career development
process. It is essential that all students develop an aware-
ness of themselves, their interaction and involvement in
the environment, the world of work, economic, and
employability. As able, qualified, and licensed individuals
we must train ourselves to utilize these opportunities and
to encourage career planning for our youth.

Reflection
By definition, each of us approaches the conventions
and contests from a different frame of reference. We arrive
with our perception of the reasons for attending. Is it not
time you reflect upon the reason for your involvement?

An AprLe ror THE TeEacHER - Funpa-
MENTALS OF INSTRUCTIONAL COMPUTING
by George H. Culp and Herbert
Nickles, Monterey, California:
Brooks/Cole Publishing Company,
1983, 239 pages. '

. This book is designed for teachers
who would like to know the funda-
mentals of the BASIC programming
language and how to apply them in
designing and developing instructional
computing programs. The text is divid-
ed into two parts and consists of nine
chapters plus two appendices. In Part
1, the first five chapters cover BASIC
programming language statements and
commands common to five areas of in-
structional computing: problem sol-
ving, drill and practice, tutorial dialog,
simulation and gaming, and testing.
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Chapter 6 gives a short example and
model programs in each of the five
areas of instructional computing. Ac-
tual computer program listings are
given. Chapter 7 discusses and demon-
strates the use of graphics as an instruc-
tional technique.

In Part 2, Chapters 8 and 9 explain
the specific steps needed to design and
develop instructional computing pro-
grams. The appendices include general
instructions for using a wmicrocom-
puter; instructions for loading, editing,
and saving programs; answers to the
questions and problems in the chap-
ters; and an annotated bibliography of
journals and publications which ad-
dress instructional computing.

Twenty-six programs, from simple
to complex, are presented in the book.

The text and programs are written for
Apple 11 uses, but with some editing
most of the programs could be made
compatible with other computers using
the BASIC programming language. A
diskette containing all of the programs,
plus solution programs to selected
problems is available from the authors
for a $10.00 fee to cover cost, postage
and handling.

This book would make an excellent
reference for any teacher who would
like to begin designing and developing
his/her own instructional computing
programs. It is well organized, easy to
understand, and very complete.

W. Wade Miller
Iowa State University
Ames, Iowa
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Using FFA To Meet The Needs of

Vocational agriculture programs today are made up of a
diverse student population, including those students iden-
tified as being disadvantaged and handicapped. It has been
established that effective vocational agricultural education
programs for disadvantaged and handicapped students are
dependent upon three methods of delivering instruction:
classroom and laboratory instruction, an extension of
classroom instruction in practical settings through the
SOEP and/or cooperative education model and the FFA.

FFA Offering

The field of agriculture has changed dramatically since
the FFA was founded in 1928, With new and advanced

-technology in the agriculture industry, FFA contests and

programs have been expanded and updated. FFA activities
reinforce and supplement material covered in the voca-
tional agriculture curriculum.

Enrollment figures show that although the percentages
of disadvantaged and handicapped students in vocational
agriculture programs are increasing, their membership in
the FFA has not kept pace. In the past these students have
been discouraged from joining the FFA by overprotective
parents, peers, and school personnel. One causal factor is
that disadvantaged and handicapped students have been
categorized as lacking motivation and self-confidence. Too
much emphasis has been placed on the disability and not
enough on their abilities. This has resulted with contests
held at the local, district, state, regional and national
levels. This encourages student travel, and offers student
exposure in a variety of settings. The FFA contests and
awards program now offers a variety of individual and
group awards: Proficiency, Public Speaking, Degree
Recognition, Achievement, National Chapter Contest,
Food for America, and Chapter Safety Award. Students
are able to demonstrate the occupational skills as well as
leadership skills developed in their program through these
contests and awards.

The benefits for disadvantaged and handicapped
students to participate in FFA contests and activities are
numerous. Harris and Sweet (1981) identified several bene-
fits for participating in youth groups that apply to students
including those with special needs: (1) vocational under-
standing; (2) leadership development; (3) civic conscious-
ness; {4) social intelligence; (5) self-confidence building; {6)
home improvement; (7) positive use of free time; (8)
scholarship; {9) spirit of competition; (10) respect for
work; (11) understanding employer/employee relation-
ships; (12) employability skills; {13} sense of independence
and accomplishment; and (14) opportunity to plan and
carry out an idea. The ultimate goal is to develop the max-
imum degree of independence and self-esteem.

Research and experience have shown that student orga-

MAY, 1985

isadvantaged and Handicapped Students

By Susan F. Browng, Carvin F. Dinn anp WiLtriam Annis

(Editor's Note: Ms. Browne is a Graduate Research Assistant, Dy, Dill
is an Assistant Professor and Dr. Annis is a Professor in the Department
of Occupational Education at the University of New Hampshire,
Durham, New Hampshire 03824.)

nization activities are the most effective way to teach some
of the critical skills. Students are able to build friendships
with peers and their advisors through teamwork and indi-
vidual activities. This relationship between the special
needs student and the advisor is particularly beneficial.
Advisors can serve many different roles such as: guidance,
advisement, encouragement, supervision, assistance, and
reinforcement,

Future Implications

With open communication and cooperative planning be-
tween vocational -agriculture teachers and special educa-
tion teachers, it will be possible to enhance participation of
special needs students in the FFA, Some activities pro-
moting cooperation between these teachers and teachers
atdes include inservice workshops, co-advising of FFA ac-
tivities, and sharing of vocational assessment materials.

The goals of the FFA can be achieved with careful plan-
ning, encouragement, working cooperatively, and positive
thinking. Through individual and group activities all stu-
dents will have the opportunity to reach their maximum
potential, Students can accomplish realistic, functional
goals in the FRA to prepare them for future employment
and productive citizenship,

Reference

Harris, T. and Sweet, G, Why we believe in vocational students organiza-
tions. Voc Ep, September 1981, 33-35.

Operation of agricultural machinery enhances the employability of
students in all areas of agriculture. (Photograph courtesy of Stacy
Gartin.)
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An important part of a total program of vocational
agriculture is the FEA, The FFA is, of course, the vehicle
which provides the incentive, motivation, recognition and
enhancement to learning. Further, the FFA is an excellent
laboratory in which students can apply the leadership
competencies taught by the teacher of vocational agricul-
ture. Many of these competencies are applied and prac-
ticed through FFA contests and activities. The kinds of
competencies learned are those which future leaders of
American agriculture must master.

Specific Preparation

How many of us know where we learned such compe-
tencies? Were those kinds of things taught in a course? If
so, which one? How was it done? More probable is the
idea that we learned those competencies by experience in
groups and organizations. Most of us probably learned of
the leadership competencies while participating in youth
organizations such as the FFA.

However, many of today’s prospective teachers of voca-
tional agriculture did not belong to the FFA during their
formative years. Yet, we expect them to obtain a degree in
agricultural education, meet requirements for teacher certi-
fication, and go out there and develop leaders through the
FFA.

Such expectations may be unreasonable given their
limited personal leadership background and the level of
undergraduate preparation for this important component
of their job. We do not expect them to teach agricultural
mechanization, animal science, soil science, or farm
management without basic undergraduate coursework
specific to the subject. Similarly, how can we expect them
to teach:leadership without practice at the undergraduate
level? It is not realistic to do so. A course in FFA is not suf-
ficient to equip tOMOIrow’s teacher of vocational agricul-
ture with the competencies necessary to develop next
yeat's agricultural leaders. Even those students who are
former FFA members realize the role of the advisor re-
quires competence and experience beyond secondary
school membership.

Using Internships

If we believe in the concepts of learning by doing and the
problem solving approach to teaching, then instruction in

The FFA builds leaders for tomorrow through practicing citizenship,
cooperation, and patriotism. {Photograph courtesy of Stacy Gartin.)
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leadership development competencies should not differ
from instruction in other competencies. In fact, the teach-
ing, and subsequent learning of leadership development
competencies should be rather easy. The motivation as
well as the application is readily available.

Undergraduate students preparing to be teachers of
vocational agriculture begin gradually to realize the
magnitude of the job. As the role of a local FFA advisor
becomes more vivid to them, so do the inherent competen-
cies required to perform this aspect of the job of the teacher
of vocational agriculture. Due to lack of experience, the
demands on the undergraduate student to learn the compe-
tencies necessary to effectively carry out the role of the
FFA advisor can become overwhelming.

In order to utilize the problem solving approach in
developing those competencies associated with advising
vocational youth organizations, teacher educators need to
identify and utilize selected leadership development (FFA)
activities to involve undergraduate students. These
selected activities then become the content of a laboratory
for the prospective teacher of vocational agriculture. With
cooperation of local vocational agriculture teachers, this
approach to learning by doing can be established and
become functional. A leadership development internship
requires minimal effort on the part of the teacher of voca-
tional agriculture, and enhances on-going local FFA activ-
ities. In fact, teachers of vocational agriculture are quite
receptive to having additional help in conducting and
managing FFA contests and activities.

The program is in operation in the Department of Agri-
cultural Education at The University of Arizona. Referred
to as the Leadership Development Internship, it serves
undergraduate students as a laboratory for the application
of leadership development competencies as they prepare to
become FFA advisors.

Originally the program was designed to be operated on
an independent basis as was reported by Cox and McCor-
mick (1978). Subsequently, the approach has been altered
to its current internship mode. Students participate while
concurrently enrolled for credit in a junior level course en-
titled Youth Leadership Development. The course objec-
tives call for each student to participate in a minimum
number of FFA activities in a local vocational agriculture
program to meet the internship requirements. The leader-
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ship development activities utilized are those in which stu-
dents may gain experience in planning, managing, and
evaluating FFA activities. All approved activities must
allow the agricultural education major direct contact with
FFA members.

The course content is designed to present problems and
situations which confront the FFA advisor. For example,
the relationship of the FFA to vocational agriculture, pre-
paring a meeting agenda, conducting committee meetings,
training officers, conducting a chapter meeting, carrying
out the chapter program of activities, training a judging
team and managing a contest are among the problems and
situations presented. The Leadership Development Intern-
ship becomes the vehicle for subsequent practice in a real
setting to apply the materjal taught in the course.

Cooperative Effort

Prior to the start of the semester, local teachers of voca-
tional agriculture are contacted by a faculty member in
order to solicit their cooperation. A list of the teachers who
agree to cooperate along with their telephone number is
provided to the students enrolled in the internship. Stu-
dents participating in the internship then contact the
appropriate teacher(s} and arrange the details such as
activity, date, location, duties, etc.

The teacher and the intern work together to accomplish
the activities involved with the FFA meeting, contest, or
event. The intern has the opportunity to gain first hand ex-
perience in planning, conducting, and evaluating FFA
activities under the guidance of an experienced FFA ad-
visor. Upon completion of each activity, the competencies
experienced, and a brief narrative of what the student
learned are provided. The teacher signs that report and the
student submits the form to the teacher educator for
review and recording.

Additional Benefits

Besides adhering to the learn by doing philosophy and
allowing the teacher educator to employ the problem solv-
ing approach to teaching, the Leadership Development
Internship provides the student with a great number of
additional experiences. Perhaps the most significant exper-
ience for the intern is the personal contact with an enthu-
siastic, dedicated, professional teacher. The teacher may
serve as a role model for the student who is preparing to

Students must correctly name the order and hosts of identified insects.
{Photograph courtesy of Dave Creel, WVU Comm. Dept.)
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Serious evaluation is given by students in analyzing problems associates
with small gasoline engines. {Photograph courtesy of Dave Creel, WVU
Comm. Dept.}

become a local advisor and teacher. This contact and
experience probably has a greater impact on the intern
than does the experience with the FFA members them-
selves.

Further, when students participate in conventions and
contests, they have the opportunity to meet state super-
visory staff, other teachers, parents, and supporters of the
vocational agriculture program. Certainly, direct contact
with an observation of FFA members is vitally important
to the future FFA advisor.

Finally, one cannot work closely with the FFA members
and advisor without observing such things as student
management, recordkeeping, administrative relations,
housekeeping, teacher-student relations, faculty relations
and professionalism.

Summary

The Leadership Development Internship has evolved
over time, Currently, it is used as a vehicle for under-
graduate majors to gain practical experiences working
directly with FFA members and advisors. It provides a
very real laboratory whereby students can learn by prac-
ticing leadership development competencies. It also allows
teacher educators to employ the problem solving approach
to teaching leadership development competencies at the.
undergraduate level.

Additionally, early experiences prior to student teaching
become a significant aspect in building the confidence and
competence of the student. Undergraduate students are
typically in the junior year when they participate in the in-
ternship. In states where early exposure is mandated, an
internship of this type may be a means to meet the intent of
the mandate. Since it is impossible for a student to parti-
cipate in the events and activities of a local FFA chapter
without gleaning insights into the total role of the teacher
of vocational agriculture, the intership meets many needs.

The Leadership Development Internship provides for
realistic application and practice in working with FFA
members. An additional reward comes in the form of the
working relationship which develops between the intern
and the local teacher. The intern has an opportunity to
observe and assist the teacher of vocational agriculture
carry out the professional duties and responsibilities.
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The Agricultural Teacher:
The Key In Program Improvement

There is a line in Shakespeare’s “An-
tony and Cleopatra” that says, “The
nature of bad news affects the teller.”
This seems to be true in most of educa-
tion. Some vocational agricultural
teachers have reported that their stu-
dents are not as good as in the past,
that they are not as well behaved, that
many lack the desire to learn, that
there is more absenteeism; that classes
in general do not have the quality of
the past. In searching for the cause of
this situation and assessing the respon-
sibility, the public has in a large part
placed the blanket of blame on the pro-
fession and on the teachers themselves,

Setting Standards

Agricultural teachers consider them-
selves professionals and any group that
calls itself a profession can expect to be
held accountable. It is the obligation of
a profession to assure its clients and
society of ethical conduct and effective
performance by each of its members,
Professional preparation and licensing
should be indicative of initial compe-
tence.

It is imperative that teachers be in-
volved in determining not only what
the basic requirements for entry into
the profession are, but also what the
marks of an effective teacher are and
how effectiveness can be improved.
How teachers of vocational agriculture
define and monitor effectiveness is con-
tinually troublesome. Yet, how effec-
tively teachers perform the functions
expected of them has tremendous signi-
ficance for both the future of society
and the life of every individual.

If we in agricultural education do
not set the requirements for the pro-
fession, we must expect to be judged by
a public that is impatient for results,
and a public that will use as criteria a
romantic, idealistic notion of what
good teachers should be. If the teach-
ing profession does attempt to interpret
teaching effectivenss for itself and for
those whom it serves it can expect to
gain a clearer understanding of its own
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role and improve its professional per-
formance.

A Model

A teacher’s effectiveness goes well
beyond his or her contribution to cer-
tain (or even all) educational goals in
the teaching-learning process. A
teacher also plays a role as model and
mentor for students beyond the class-
room, as a faculty colleague, and as a
member of the profession and its
various associations. In each of these
roles, somewhat different qualities are
important and different effects are
sought. In each, therefore, the meaning
and criteria of effectiveness differ,

Clearly, our conception of the effec-
tive teacher cannot be some narrow,
conventional stereotype. Responsible
administrators are obliged to render
judgments, regarding teacher effective-
ness, and students, alumni, parents,
and the general public make such
classifications as a matter of course.

The skilled teacher plans appropriate learning ac-
tivities. (Photograph courtesy Dave Creel, WVU
Communications Department, )

The agricultural teaching profession
has its own ideas of what constitutes or
makes an effective teacher. In most
cases these are the same attributes as
are appropriate for any teacher,

Here are some characteristics that
are important to the effective fulfill-
ment of an agricultural teacher’s
responsibilities:

1. Current mastery of technical sub-
ject matter. No teacher can be effective
without something to teach, and no
field, particularly agricultural educa-
tion, remains static. Good teachers
work to stay abreast of new develop-
ments in the broad field of their subject
matter and continually increase their
mastery in areas of special interest.
Earning a graduate degree contributes
to such mastery, but continued effec-
tiveness demands practical application
experiences as well as continual profes-
sional and technical improvement,

2. Continual intellectual growth.
Teachers of agriculture are expected to
lead active intellectual lives and to ex-
hibit a breadth of intelligence and cul-
tural awareness beyond the subject
matter and the community. Such a
breadth of learning and experience
contributed directly to the teacher’s ef-
fectiveness by enriching instruction. In
addition, it gives students a model to
respect and emulate, What better way
to encourage lifelong learning than to
provide a living, personal demonstra-

tion.

3. Awareness of professional
responsibilities and societal expecta-
tions. The local agricultural teacher
must be clear about what the job is and
what the expectations are. The effec-
tive teacher’'is fully cognizant of the
educational goals to be achieved and
participates in their pericdic review
with sensitivity to changing societal
circumstances and requirements. Such
teachers also know and accept their
obligations to both their profession
and the community they serve. Like all
good workers, they know their jobs.
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4. Awareness of advances in teach-
ing methodology. Awareness of expec-
tations is fruitless without the ability to
meet them. Effective teachers keep
abreast of developments in educational
practice as well as in technical subject
matter. They neither persist in out-
moded, ineffectual procedures nor un-
critically adopt every fad that comes
along. Effectiveness is promoted by
inventiveness, but needless reinvention
can be avoided by alertness and recep-
tivity to good ideas from professional
colleagues and others.

5. Plan for effective teaching. Effec-
tive teaching is no accident, and effec-
tive teachers do not leave instruction to
chance. They plan carefully both what
is to happen in their classrooms and
what is to result from it, so that
precious class time will not be wasted
for lack of preparation. They modify
their plans and depart from them when
necessary, but they do not rely on im-
provisation, nor do they permit classes
to drift aimlessly, Students lose con-
fidence in teachers who do not seem to
know what they are trying to do. This
is particularly true in vocational agri-
culture,

6. Skilled in the instructional func-
tions. The best laid plans are of no
value unless they are implemented and
may have little effect if poorly exe-
cuted. One of the most common ways
of judging teachers’ effectiveness is to
observe them carrying out instruc-
tional plans in the classroom. Often a
stereotyped preconception of teacher
behavior is imposed, favoring a some-
what unimaginative, mechanical
craftsmanship and a slavish adherence
to plans. The effective teacher exhibits
flexibility in taking advantage of unex-
pected opportunities for enrichment,
and in dealing with student difficulties
when they become evident. Beyond
this, a master teacher, like any true art-
ist, manifests a unique personal style
that departs from the stereotype. Style
is revealed in subtle ways — in varia-
tions and transitions, in a sense of tim-
ing and in the absence of tension in the
class. The learning situation is a relax-
ed, organized situation in which enthu-
siasm is contagious.

7. Concern and respect for students,
Effective teachers treat students like
people, not as objects or numbers.
They regard each one as an individual
and show sincere concern for the well
being of each and a genuine interest in
helping each succeed. They do not so
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much demand respect from students as
earn it, by according students the
respect to which they are entitled,
without regard for race, gender, or
ethnic origin. Many vocational agricul-
ture teachers are remembered not for
what they taught but for who they
were.

8. Dependable as a team member.
Teaching is at times a lonely endeavor,
largely carried out by the individual in
isolation from colleagues. Nowhere
was this more true than in the one-
room school, but even in a large con-
temporary school, the teacher in the
classroom is still a lone practitioner.
Nevertheless, most teachers today are
also members of a faculty. As a repon-
sible group, a faculty is dependent for
its overall effectiveness on the parti-
cipation of all its members in the mak-
ing of decisions and on each member,
individually, in carrying them out.
Effective agricultural teachers make
their influence felt both in the formal
deliberations of the faculty and its
committees, and in informal discus-
sions and conversations among col-
leagues. A willingness to assume
leadership, when appropriate, and a
record of carrying out assignments on
behalf of the group, mark a teacher as
effective in the eyes of peers.

9. Dedicated to improving the pro-
fession. One of the primary reasons for
the existence of professional associa-
tions is to encourage and assist practi-
tioners to increase their effectiveness in
rendering the services in which they are
specialists. To remain at the forefront,
effective teachers need to take full ad-
vantage of this source of support and
contribute their share to teachers’ col-
lective efforts in promoting educa-
tional improvement. The sense of
professionalism which marks the effec-
tive agricultural teacher today can be
further strengthened as they work
together to improve their effectiveness
as teachers and professional educators.

10. Involved in community welfare
and improvement, Good agricultural
teachers are ambassadors of education
in the communities in which they teach
or reside. They help others understand
what the schools are trying to accom-
plish, learn what their neighbors need
and expect from the schools, and join
them in creating the kind of environ-
ment that reinforces, rather than frus-
trates, the schools’ efforts.

Securing Effective Teachers
As a recognized profession, there are

at least five critical selection points in
the development of a quality local
teacher of vocational agriculture: (1)
admission to a preparation program,
{(2) completion of degree requirements,
{3) qualifying for a license, (4) initial
appointment, and {5) granting of
terture. At each successive point, a
sounder basis exists for judging a per-
son's potential for becoming an effec-
tive teacher,

During the period of initial academic
professional preparation, there can be
substantial progress made toward
many of the ten characteristics of an
effective agriculture teacher. Other
characteristics are more appropriately
developed during student teaching and
the first few years of teaching,

Further refinement will take place
during graduate study, but the attain-
ment and maintenance of full effective-
ness as a teacher probably rests most
heavily on a continuing program of
personal growth and formal profes-
sional study while teaching.

The primary responsibility for
achieving and maintaining effec-
tiveness as a teacher rests with each in-
dividual teacher, Others can and
should be supportive. Measures taken
to encourage and assist active teachers
to grow professionally are well worth
the effort.

Two chief sources of support are
supervisors and fellow teachers. As
members of the same profession, those
who have administrative or super-
visory responsibilities should be sen-
sitive to the needs of individual
teachers and faculty groups. They
should be competent to help teachers
overcome difficulties and improve per-
formance or be in a position to arrange
opportunities for such assistance. As
members of the agricultural teaching
profession, teachers should increas-
ingly assume responsibility for making
decisions regarding curricular and in-
structional matters and for helping one
another to become more effective,

Every active agricultural teacher
should be an effective teacher: liberally
educated; current in the subject matter
and its pedagogy; aware of what is ex-
pected of teachers and schools; skillful
and conscientious in planning, prepar-
ing for, and carrying out instruction;
respectful toward students and con-
cerned about their welfare; and active-
ly involved in faculty, professional,
and community affairs,
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