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Agricultural Education Magazine is
~/alue Adding.” The concept of value
J for a number of years in the fields of
Heting, but not nearly so extensively in
ept is very simple. A person determines
< of a product or commeodity resulting
n, storage, processing (change of form)
The calculations involved in determin-
 for an agricultural commodity are rather
selling price minus the purchase cost
sed (added) value. When the value add-
he cost of the activity involved, you have
the product, but have done so at a profit
the business.

have in using the value added concept
lacing a value on the students prior to the
enice and again after they have completed
ogram, Dr. Persons’ article on value ad-
he Farm Business Management program
ncept as closely as any in education us-
ats calculations. Many times the concept
education must rely on the self perceiv-
rogram to the students who were enrolled.
ns‘are a reality for the individual, they can
d/or changed rather quickly by a variety
irectly related to the educational program

snal agriculture program can and does add
dents enrolled in a variety of ways. Many
scussed in this issue. If students were coghi-
cept and were encouraged to actively pur-
tion in that manner our educational program
ifferent! Can you imagine the changes that
 the school curriculum if every teacher would
their daily lesson would add value to the
'ould communicate that to their classes? How
s of agriculture at the secondary school level
rograms? Would we be moving away from
d occiipational experience programs and towards
agricultural experience?
al value adding can be defined as the increas-
the individual from an occupational standpoint.
ally, it might be defined as the increased pro-
f the individual resulting from education or ex-
which allow the individual to be a more effective

vid Kearns of Xerox has commented, “Educa-
ger factor in productivity growth than increas-
‘economics of scale, or better allocation of
It is refreshing and encouraging to hear business
owledge the essential centrality of education to
ity and the economic well-being of our society.
his signals a substantive change in the way the

ccupational Value Adding

By PuiLLie R. Zursrick, EpiTor

(Dr. Zurbrick is Professor in the
Department of Agricultural Education
at The University of Arizona.)

country approaches education. For this to become a reali-
ty, the country must develop an enlightened mentality

toward education. ’
We must recognize the inadequacy of our present men-

tality toward education and the resulting effect on our pro-
ductivity. An estimated 27 million United States adults are

“fundamentally illiterate” which allows them to function at
only the most minimal levels. When you consider that we
have some 72 million adults in this country, we have a situa-
tion in which one out of three adults do not possess ade-
quate skills to find jobs, or the flexibility to meet changing
job requirements. It is essential that prospective employees
have basic literacy skills. Further, these individuals must
possess an attitude that work is important and needs to be
pursued diligently. Industry is losing more in productivity
via employees who have poor work ethics than is being lost
by employees who lack basic literacy.

The narrow-minded employer who fails to recognize the
essentialness of developing individuals with a strong work
ethic leaves the impression that vocational education is not
necessary. | would challenge the business leaders who ad-
vocate only basic academic education to take students with
poor work attitudes and make them into an efficient,
dedicated, labor force. While it can be done, the cost by
comparison with a similar group of people possessing a
positive attitude towards work is significantly higher.

Vocational education programs in agriculture that help

students develop a positive understanding of the work ethic
are contributing significantly to both the students future and
that of our country and our own standard of living. Students
need to understand that work is psychologically necessary.
Further, we must develop the idea that the measure of a per-
son is not what they do, but how well they do it. We need
to recognize and reward teachers who are effectively
developing occupational value adding among students in
their vocational agriculture programs.

About the Cover

The drawing for the Cover was provided by Dr. Lou
E. Risenberg, Theme Editor and Head, Department of
Agricultural and Extension Education, University of

Idaho, Moscow, Idaho.
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It seems reasonable to assume society would survive if
agricultural education was discontinued at the secondary,
postsecondary and the university level. To assume different-
ly would be quite pretentious. -

However, it would be portentous to assume the lives of
the students that have and will participate in agricultural
education would be considerably different; the lives of those
students would have less value to the individual and less
value to the constituent society in which those students
participate.

Without agricultural education, less value would be added
to the lives of those students; value that cannot be added
by any other form of education or training. While the
previous statement may be very bold to some, those of us
in agricultural education believe it to be fact. Notwithstan-
ding, agricultural educators encounter some difficulty when
attempting to convince the rest of society of the value add-
ed by agricultural education,

American society invests in public education for two basic
reasons. Individuals are important to our society, and
therefore, as with health and safety, we provide some form
of public education to each individual within our society.
Education is good for the individual. The education of in-
dividuals of our society is also good for society as a whole.
This publicly supplied education adds value both to the in-
dividual and also to society as a whole, American society
has never wavered on this matter since public education was
instituted. ' X

American society has debated and deliberated extensive-
ly on the type and form of the public education it provides.
History abounds with examples of debate within society con-
cerning the form and type of public education to maximize
society’s investment, The debate has focused on the process,
but more importantly, on the outcome or value gained from
the investment; the value gained by the individual and the
value gained by society. i

Many different constituent groups in our American socie-
ty hold the opinion that the value added by the type and
form of public education they advocate is vital and should
receive preference. The number of different constituent
groups is extensive and so the competition for influence on
. the type and form of public education provided by society
is colossal. The advocates of agricultural education’s value
adding ability, be they the consumers or the providers, are
but one of the constituent groups. The advocates of
agricultural education represent a small minority of
American society and the competition is colossal.

tion - Value

i

What is the value to the individual ang to
agricultural education? Is the value added to the in
and to society by agricultural education essentia
value added to the individual and to society by agt
education be provided by another type or for
education? Agricultural educators know the angw:
questions. But, are our answers convincing enoy
other constituent groups so agricultural educati
main vital as a type or form of public educatio

The agricultural education profession has fong ¢
ed on the value added to the individual and ta'
agricultural education. Few in society woul
whether agricultural education adds value to the
or to society. But some have and will continue to
whether the value added by agricultural educatign
tial and whether agricultural education is the'r
propriate type or form of public education to add
to the individual and to society.

This issue of The Agricultural Education ¥
develops the theme of Agricultural Education - ¥
ing, The concept value adding has been a staple int
of agricultural business for describing processing fae
modities before the farm gate or very near the k
to add value to the commodity which in turn wou
the profitableness of the commodity both to th
and to the local community. If we in agricultu
do not add value to the individuals that parhicip
programs and do not add value to society, there:
be little reason for agricultural education to b
public education. -

The authors of the articles in this issue define lhe .
of agricultural education in terms of value added &
dividual and to the community. It is an .attem
the value added by agricultural education.
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By Lou E, Riesens

(Dr. Riesenberg
Head, Agricultura
University of ldaho:
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while, you have the opportunity to meet
<omeone who is simply a step ahead of
omeone who is s0 successful at what they

e the symbol for excellence, You do not
ity every day to see such a person in ac-
onths ago, I was fortunate enough to be
.t the right time. This individual is not
agriculture or-education, but rather
nate in mechanics. I did not get a chance
rsonally, but rather to admire his ex-
ouisands of other people around, it would
pate in a meaningful exchange, especial-
_e_xtremely busy trying to redefine the con-

given you enough information to figure
ividual is, so I'll just say this person is Roger
was an Indy car race held this past fall
Raceway outside Monterey, California. ‘
r, Rick Mears had won the Indianapolis
would prove to clinch the championship
- Thad gone to the event to see some great
mobiles and yes, I'll admit it, some of
- scenery. However, the most impressive
 weekend was observing the ultimate pro-
t he does best, win.

_you are in the process of asking is, what
ske have to do with agricultural mechanics?
uite simple. i we, as teachers of agricultural
re. (o manage our team, i.e. students and
He same degree of intensity, perfection, and
‘as Roger Penske does with his operation,
ams would be as successful as his programs.

enske racing operation in action is an

experience. The facilities are absolutely perfect.
ut, bolt, and washer has its place. The workers

cefficient, friendly, and very professional.
absolutely spotless. The cars are worked on

w, for all to see, and the workers carefully and

rm their duties. The organization operates like
nery they are working with, smooth and im-

only we could get our agricultural mechanics
e as well organized, neat, clean and operating

looked everywhere around the Penske pad-
l did not see a single scrap of rusty, welded
ound, The image of the operation as perceiv-
'as important as being successful. Every tool
per working order, and neatly organized.

at your agricultural mechanics facilities and in-

ogram and ask yourself the fundamental ques-

By Joe G. Hareer, Seeciar EpiTor

(Dr. Harper is an Assistant Professor, Agricul-
tural Education and Communications, Universi-
ty of Nevada-Renoc.)

tions, is my program projecting a positive, professional im-

" age? The image our programs project is an important com-

ponent of providing an effective learning environment.

Well, we do not have the funds and facilities of Roger
Penske, but that is not the point. The important concept
is that the professionalism is the critical element. We may
not have the best stuff in the world, but we can have the
best program. Successful programs are made by profes-
sionals and to be a professional requires motivation,
organization, dedication, enthusiasm, and the willingness
to learn.

We, as instructors of agricultural mechanics, can benefit
by following the example of Roger Penske as the model of
professionalism. The model can be described based upon
the following criteria. _

1. Motivation. In order to be successful, we need not only
motivate students, but ourselves as well. A successful
team is willing to go the extra yard to gain the signifi-
cant edge. We, as teachers, must possess motivation in
order to carry out the objectives and direct our programs.

2. Organization. An important concept of effective instruc-
tion is that the program is organized. Success is directly
dependent upon being organized. Take a look at your
course of study, facilities, and most important, your in-
struction for organization, If your programs are not
organized, how can you expect your students to learn?

3. Dedication. To what extent are you committed to the
instruction of your students. If you are not willing to
dedicate yourself to your students and instructional pro-
gram, thena successful program is not possible. You must
dedicate yourself in order to achieve a successful effort.

4. Enthusiasm. This teaching behavior has long been
associated with student achievement. A successful effort
is dependent upon the enthusiasm of the teacher and
students to achieve the goals and objectives of the

rogram.
prog (Continued on page 8)




Farm Management Education:
Does It Pay?

Since education becomes a part of a person receiving it,
I shall refer to it as human capital . . . it is a form of capital

if it renders a productive service of value to the economy

{Schultz, 1960).

Almost all would agree that education is good. Most
would agree that more of it is even better. But few could
give a definitive answer to the simple question - Does it pay?
Education is simply one of the “givens” in our society for
which we assume there is a good return. Some would define
the return by citing economic benefits, Some would argue
that creation of the educated individual is enough reward,
Others would point to the good created in society by educa-
tion through its contribution to the social, moral and
economic growth of mankind.

Adult education continues to be a growing business. In
1984 over 25 million job related courses were taken by adults
in the United States compared to about 15 million in 1978.
It was big business. Adults paid over $2.9 billion to enroll
in 19 million courses for which a fee was paid by individuals
or their family. Agriculture and its related forestry and
fisheries industry make up a small, but significant part of
the 23 million adults who enrolled in some form of adult
education in 1984, In spite of the sometimes sparse density
of the agricultural population, 388,000 or 2 percent of the
adult enrollment in 1984 was in the farm, forestry or fishery
business. (Hill, 1987)

Theodore Schultz (Schultz 1963) would view the $2.9
billion spent by individuals and the untold amount spent
by society on adult education as an investment. Investment
in education was the basis for his theory of human capital
development. He wrote extensively about the two com-
ponents of the educational investment - consumption and
production. The consumption component represented values
such as “refinement in tastes” and is an enduring compo-
nent. On the other hand, educational investment in skills
and knowledge which enhances future earnings modifies
producer capacity and therefore, is more than consumption,
It is an investment in human capital. Education in agriculture
may be some of both - consumption and production - with
the major emphasis on production.

But what of those who actually make the investment of

their time and resources in education? Does education pay?
There is strong evidence that education in agriculture at least
that education directed at adults, is a good investment. Good
investments should pay good dividends.

Benefit-Cost Analysis; A Beginning
Almost all of the benefit cost studies in agriculture have
been done with adults engaged in some form of fairly in-
tensive management education. The logic for using’ this
group has been simple: it is a group that normally has an
actual economic record from which ‘benefits can be

6

By Edgar A, Persons
{Dr. Persons is Professor ang

! Head
Education, University of Min )

1escfa. § .

measured. Likewise, it is generally a systema;. pro

instruction where the costs can be readily compute
it has the two elements hecessary to look gt the ef
investment in education in a micro-analytical .
ts and a calculable me

The first studies to answer the question “Doeg’if
were studies that used actual measures of benefits 3
as derived from records of farmer clients, Wh
sophistication of the process varied, benefits were B
from records or from the farmers recollection of ¢
Costs were either assumed or calculated based on pi
organizational characteristics {Rolloff, 1966, C
1964). R e
Cvancara studied the direction or degreé: t
agricultural production units responded to educat
vestment, The major outcome of: his work:.
demonstrate relationships to instruction '
ment to various farm measures, includj
ing matched pairs of farms;- Cva
demonstrate that the net benefit of | manage
gram was about $550 per farm. While in
sound impressive, at the time of the _
this modest return represented about. 10
average cash income of the matched pair fa
part of a management programi {

Rolloff developed and tested a
influence of the farm business analysis phas
in farm management upon factor:
and management and the understandis
ciples. Rolloff based his benefi tsong
adjusted for inventory change: He und
put of over $4,500 per farm’ att: __lb e
Perhaps most important in Ro
to demonstrate that participants
understanding of economic princi :
in management instruction’ (Rolloff 966).

As more was learned about:th
cost analysis, the procedures b
by Persons, et al., (1968) the
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he present value of future earnings. In this
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_participation in management programs. The
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Table 1

ons to the farm family from participation in the
Management Program, ranked in order of

n to Family Rank Order of Importance

Management skills 1
ledge of capabilities
elf and your business 2

gosi) analysis, the procedures became more precise
O‘);/ er?ons, et aI:, {1968) the actual benefits w
er a longer period and the Present value conct

Increased earnings 3
A feeling of greater security in

the business decisions made 4
Improved outlook on farm business
opportunities 5

Exchange of ideas, skills and techniques

gained through class discussion, tours

and instructors visits 6
Development of greater confidence

in action taken and a feeling that

greater goals can be accomplished 7
Considering the farm operation more as

a business than a way of life 8
Less workload 9
Community social aspects gained

through attendance at banquets,

10

tours and class meetings

Respondents reinforced the fixed list of potential benefits
by responding to the open ended question “In your own
words list two things you like best about the farm manage-
ment program.” The 573 who responded to this question
gave answers that were categorized into 21 general
responses, The top 10 are listed in Table 2.

Table 2
What farmers liked best about Farm Management Educa-
Hon Programs.

General Response Number Responding

Quality and availability of individual instruction 216
An easy, accurate, and thorough record system 127
Availability and interpretation of record analysis 117
A source of current, reliable information 105
Tax management assistance 57
Aid in goal setting and financial planning 42
Comparison with other farms 40
Computer and software availability and assistance 30
Like the program in general - 25

23

Decision making assistance

Some of the typical responses to the question were:

— Goal setting and progress reports.

— Qur program offers so much - marketing skills, pro-
duction, cost analysis, budgeting, etc. Growth potential is
strived for an most of the time reached.

— Instructor helps customer with questions regarding
changes in farming operations either taking place or needed.

it is clear that farmers look beyond the monetary rewards
when they reflect upon the benefits they receive from educa-
tion. They do have clear cut and definitive perceptions of
the dividends they receive from education.

Most educators would reach beyond the pure economic
benefits of an educational program to describe its impact,
Value added need not only be monetary. There is evidence
in the research that participants both achieve and value non-
economic benefits. Young and adult farmers place value on
the social interaction they enjoy, the new friends they make,
and the general camaraderie that develops among group
members. They value the chance to exercise their leader-

ship skills and often demonstrate their skills through active
leadership positions in the community. On none of these
{Continued on page 18)



was at a community education advisory committee meeting,
The last time it tugged at my educational conscience was
while I was reading about it in a journal article the week
before. It's been gnawing at me for a long time now, especial-
ly when I've been in the classroom — supposedly teaching.

Learning styles — or rather, teaching.to different learn-
ing styles — has been the culprit. The research is mounting,
Students achieve more when their individual learning styles
are used as the mechanism for learning. And yet, many of

us are still not truly adjusting our classroom teaching styles,

our daily assignments, and course projects to meet our
students’ learning styles.
Ah, come on, how can we really teach to those varying

styles? That's what many have been asking me and I've been
asking others,

Have you heard of these terms: concrete sequential,
abstract sequential, abstract random, and concrete random?
They're learning styles as described by Dr. Anthony F.
Gregorc, He's developed a rather quick-to-complete word
matrix test that identifies learning styles. His colleague, Dr.
Kathleen Butler, has summarized each of these four learn-
ing styles in her book Learning and Teaching Styles in
Theory and Practice. What's particularly useful about her

summary is that it lists the learning strengths and weaknesses
of each style.

For instance, individuals who have an abstract sequern-
tial style of learning like to debate points of view, possess
a structured thinking pattern, like to research information,
and are patient learners. On the other hand, they struggle
with creative writing, flounder when asked to role play, lack
tactfulness in persuading others, and abhor being criticiz~
ed. These students learn best by reading, attending lectures,
conducting research, taking notes, and writing term papers.

Want another example? Let’s take the concrete sequen-
tial learners. While the abstract sequential students have
been wolfing down theories and pondering the most abstract
of thoughts, the concrete sequential students have been beg-
ging - perhaps silently — for a touch of reality. They like
to proceed in an orderly fashion, ste -by-step. They like
directions that lead to correct answers. They're good at ob-
taining and giving facts, but they take a nose-dive if asked

There it was, staring me in the face again. This time it

(Dr. Jones is Director of Commmum%
lege of Agricultyre, Universiry of Ma

a “What if” type of question. They flourish wher f
accepted way to completing a fask and they w
they're asked to look for a new approach. Give }igse
a quiet learning environment ific dif

and guided practice.

r

Abstract random students learn best when they
ing with others, when given interpretive assigimen
the environment is pleasant, and when competit
been removed. In contrast, the con
are self-directed, competitive individ
a myriad of solutions  topro
brainstorming. P

blerms

not, we have these four types of learn
everyday. If we want them to achiev
must attempt to teach to-all four
ble. Dr. Butler would admon
ning environment that reaches these di
day. Being the abstract/ concret
I know that we should set high
ourselves. "'
Let's strive for a better mix
our classrooms. No one interest app
assignment, no one type of enviro
ing needs of an entire clas:
Where do we begin? We
ing styles. After this first criici
ly, deliberately selecting a v:
targeted to those styles. |
ter “learning mix.”. "

Roger Has the Right Idea!
(Continued from page 5)

5. Learning. A successful team never stops learning. Suc-
cess is dependent upon learning new knowledge, skills
and attitudes. Even when someone comes in first, the ex-
perience must be built upon, because you can rest assured

that the folks in second place are learning how they can
be first next time.

The success of our: agr.
dependent upon a variel
most important factor of whic
trol is our professionali
model our behaviors.:
cessful program of agric _ull:'ur
an instructor who is a mo:
to be successful, remne
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4dding has become a popular buzz word in recent
meaning of value adding has been derived from
world, where it refers to treatment of a pro-
h a manner the treatment increases the overall
- product. '
he overall goals of schools is to add value to
le in our society. Vocational education programs
lent examples of how schools have been adding
lives of students. Vocational agriculture pro-
: been successful in developing a number of
alities in students, in providing educational ser-
e community, and in enhancing the overall im-
00ls. All of these factors contribute in many ways
munity. This article will explore and identify
as where vocational agriculture programs add
community,

Value to the Student

kills - Some vocational agriculture programs can-
ined solely on the premise of training for
occupations. The goal of some vocational
instructors is to prepare students for success in
than for careers in agriculture. Students can
merous life skills in vocational agriculture pro-
mmunication, decision-making, problem-solving,
g interpersonal relations, job acquisition and ad-
opportunities for vocational maturity, an
ng of the political process, and social skills are
r reinforced in contemporary vocational
programs. In addition, vocational agriculture
repare agriculturally literate citizens for our
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Rate - Vocational agriculture students have
school completion rates than the general stu-
lation. High school graduates are better able to
the community than non-completers. The
Ve experiericed this phenomenon with traditional

well as with disadvantaged and minority
In one example in Elko, Nevada, a minority
icquired skills in the agricultural mechanics
which he now uses to earn $15.00 per hour at
nirig company. The excellent wages paid by local
pled with their minimum employment require-

Roger Has the Right Idea!
{Continued from page 5)
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THE AGRICULTURAL EDU

e Adding: The Impact of Vocational
- Agriculture on the Community

By Tom Krein anp Georce C. HiL

(Mr, Klein is a Vocational Agriculture Instructor, Elko Senior High
School, Nevada; Dr. Hill is Associate Professor and Head, Agricultural
Education, University of Nevada-Reno.)

learned communication skills can be evidenced in the com-
position and delivery of speeches in public speaking con-
tests. Many skills such as library research, proper grammar,
vocabulary building and expansion, proper techniques of
verbal delivery, and critical thinking are required in prepara-
tion for public speaking. In addition, the development of
self-confidence in students is immeasurable.

Employment Rates - Former vocational agriculture
students are employed and employable as productive con-
tributors to society. In a ten year follow-up study of pro-
gram graduates, the primary author found that virtually no
unemployment exists, Regional and national studies confirm
these findings throughout vocational agriculture. While the
technical skills gained through instruction are important, the
authors believe that the values, attitudes, and much broader
life skills that students acquire in vocational agriculture make

the difference.

Value to the School
Leadership Roles - The FFA organization in vocational
agriculture programs provides excellent leadership training
and development in the school and community. Many
vocational agriculture instructors can recall chapter officers
who became student body officers, later to become state FFA
officers, While these examples are appropriate, we often
overlook the leadership that rank and file members provide
within the school. Vocational agriculture students often
serve on school committees or act as catalysts for action and
change. These student leaders often provide leadership for
their communities upon adulthood. Documentation and
reporting of the success of our student leaders should be a
priority for our profession. _

Community Linkage - Few instructional programs offer

a better opportunity for positive linkage with the community
than the local agriculture program. Vocational agriculture

(Continued on page 15)




Maximizing Experiential Learning
Key to Value Added Education,

Experiential learning is to many of us just a new name
for an old concept —- learning by doing. This simple idea
has been imbedded in the basic philosophy of agricultural
education, it is a learning principle which we accept.
However, if by learning by doing we mean reinforcement
of technical skills through application or hands on learn-
ing, then our understanding of experiential learning js
simplistic and flawed.

It is true that our primary experiential learning vehicles,
SOE and the FFA, were originally intended to reinforce
technical skills. Supervised farming or practice provided
students a chance to apply learning from the classroom, and
make the classroom instruction more relevant, Habit
development, the use of approved practices, and similar con-
cepts have dominated the writing and thinking on super-
vised experience. The FFA too, was originally seen as a
mechanism for motivating students and reinforcing
agricultural concepts through competition and recognition.
While the development of technical skills is an important
part of agricultural education their are other skills developed
by SOE and FFA which have made a unigue contribution
to the value added, quality education of agriculture students.

Early on, the development of problem solving skills, com-
munication skills, and the capacity for independent thought
and action were cultivated as part of these programs. Such
skills have contributed greatly to the development and suc-
cess of our students. Few would argue with the claim that
SOE and FFA activities have added value to the education
of vocational agriculture students. Agriculture students, over
the years have distinguished themselves as workers and
citizens. Many have become civic leaders and captains of
industry, giving our Programs a unique reputation.

We take great pride in hearing business leaders say, “We'll
hire anyone who comes to apply for a job wearing an FFA
jacket.” However, technical skills learned in agriculture pro-
grams were probably not the traits of our students which
most impressed these executives, It is more likely that skiils
such as the ability to communicate effectively, a sense of
self-confidence and mature deportment figured high on their
criteria for selecting employees. Other desirable qualities
which impressed CEQ's may include the ability to handle
oneself in a business situation, to take action independent-
ly when appropriate and to seek out assistance when need-
ed, to have an understanding of the bottom line concerns
of business and to take personal responsibility for attending
to these concerns. In short, these added value traits that
vocational agriculture students have developed are the
worker traits desired by business and industry.

The skills listed above are becoming increasingly more
important today. Changes in the nature of work are deman-
ding workers with more of the added value skills experien-
tial learning can provide. In an article entitled “Workplace
basics: The skiils employers want” (Carnevale, 1988) the
author lists the traits of “upskilled worker.”

i0

By Gary Leske anp Egric ZILBERT

(Dr. Leske is Associate Professor, Agricultural Education, If;
Minnesota; Mr. Zilbert is a Research Assistant, Agricuiru;-nl 7
Liniversity of Minnesota.) i

. Learns how to learn - understands own learniﬁg_g

. Listens well - clarifies understanding of work'
members,

. Problem solves - trouble shoots problems encotintees:
by self or workgroup.

. Thinks creatively - contributes innaovative solut
ding to the competitive nature of the company

. Demonstrates self-esteem - experience based,

. Self-motivates/sets goals - less “other” directed.:

. Demonstrates teamwork skills - interpersonal sk
negotiating skills and leadership skills,

In light of the present and continuing need to justify &
programs, we need to consciously foster the developre
of the added value traits of our students, The growing b{?@
of literature on experiential learning confirms the asse t
that experiential programs can develop value added tra
in students. Experience based programs (beyond vocatio
education) are not advocated for their ability to EE&’VE??’?
specific technical skills, Rather, the greatest benef{ts c]a.l;lg
ed are in the interpersonal skills and character traits which :
they develop (Conrad & Hedin, 1986). In many P{Ogm}:ﬁ.
specific attention is given to developing and reinforcing ! N
skills. Processes such as “guided reflection” help St”de"%
to gain meaning from experience. Various EOHUW'HPI Plf;;
cedures are used to enhance the development of -Sklllsqgé':.
experiential program demanded (Kraft & Kielsmeier, 19867
Keeton, 1976), hese

Emphasis needs to be placed on the process W.here-by tcgr;;
more generalized skills are developed. Shows, judging st
tests, public speaking, and parliamentary procedure }fotlu“; .
develop our students abilities to communicate with @

(Continued on page 16)
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s Times (Education Plus Activities)
Equals Value Added

By Scorr EvErerr

(Mr. Evereit is a Senior, Agricultural Com-
munications, Michigan State University.)

will also find it hard to excel if a sound, strong foundation
is not developed.

During the growing season, good farmers keep a close
watch for insects, disease and additional moisture re-
quirements. Their crop may need pesticides, herbicides, or
irrigation to keep the value of their commodities maximiz-
ed. Good teachers and parents also keep a close eye on their
crops, their students. Just as an agricultural crop may suf-
fer damage from insects, disease, drought, wind or fire,
young peoile often face obstacles. Good teachers and
parents pick them up by there boot straps and help the
young students to set goals for adding value.

The growing season is now in full swing. The corn is star-
ting to develop ears, the wheat is three feet high, and the
soybeans are developing pods.

High school starts the profitable value adding process
where students start developing in areas that interest them.
Sports, student clubs and vocational education programs
are just a few value adding activities available. Agricultural
Education and the FFA provide students opportunities to
value add in many diverse areas. Leadership responsibilities,
organizational skills and working with peers to accomplish
tasks, adds value to each individual person. The FFA thrives
on adding value to it's members, whether it's participating
in public speaking contests, judging livestock or putting
together a Good for America program for elementary
students, the FFA is value adding at it’s finest.

Teachers, advisors and parents provide the sun, rain, fer-
tilizer and cultivation to ensure that valued added benefits
from this organization are fully utilized. Some students in
high school will excel, taking advantage of every value ad-
ding opportunity and drinking from the fountain of
knowledge. Others will not; they only gargle.

It is now harvest time. Most commodities are transported
to local terminals. Processors purchase these raw com-
modities for additional value adding.

Graduation is also the point of decision for students. To
add more value or not to add more value, that is the ques-
tion. A student must ask herself: have I added enough pro-
fitable value to myself to be competitive in the marketplace?
Do the real profitable value adding skills still lie in the secon-

(Continued on page 16)
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Value ddin

The Leadership Component

The benefits to a high school student from Pparticipating
in a high school agricultural program are multiple and
varied. The diversity of the total program in its curricular
component, the individual student’s supervised occupationa)
experience (SOE) program and, of course, the leadership
component through the FFA are all important parts of the
total program from which participants derive benefits.

When former students cite the benefits of their agricul-
tural program experience, almost invariably the benefits of
their FFA participation are enumerated. The leadership ex-
perience is heralded over and over again as one of the most
important components of our program. It has not only pro-
ven to be beneficial for the outstanding student - the eljte
or the star; they will be successful in spite of what we do
- but it has also proven to be beneficial to the average stu-
dent. The leadership benefits for the average student,
however, are often manifested at a later time as opposed
to the immediacy often seen in the FFA elite or star.

Leadership is one of the most difficult words to define.
‘The word has a multitude of meanings as described and prac-
ticed by the earliest of scholars, prophets, and politicians

ed as caring,
ent, confident, humble, etc. to those with
whom they interact on a daily basis. To the author, leader-
ship means “responsibility in service to others.” Others have
rship as “the process of helping others achieve
individual and organizational goals,”
The noted author, William Manchester, describes leader-
ship as:
- . . the relation between an individual and a group
built around some common interest in a manner
directed or determined by him,

- strictly speaking, the relationship of leadership
arises only where a group follows an individual from
free choice and not under command or coercion and,
secondly, not in respect to blind drives, but on positive
and more or less rational grounds.

Another definition liked by the author originated from

a girl in an agriculture classroom; a rather “average” stu-

dent, but one who spoke from the heart when asked to

describe leadership; “Leadership is a state of mind. It’s self-

- I's also knowing your strengths and weaknesses

and being able to build on the one and improve on the
other.”

What is it that causes the agriculture/FFA program to be
recognized again and again for its ability to develop this
quality we call leadership? Is it the instruction in public
speaking and parliamentary procedure, or is it the contest
program, committee work or community service projects?
Those are important components, but in my judgement, it
is more. We often infer because students can stand before
a group and think and speak fluently, they are leaders. Or
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(Dr. Burton is State Supervisor of Agricultural
Education, Idaho State Division of Vocational
Education.)

Develop entrepreneurial, business and management skills
needed by students preparing to enter agriculture and
related occupations.

Develop an understanding of career opportunities in agri-
culture and the preparation needed to select and enter
an agricultural occupation. _

Develop career objectives along with job-seeking, employ-
ability and job-retention skills.

Develop abilities to advance in an occupation through a pro-
gram of continuing education and life-long learning,
Develop communication skills and abilities which are essen-
tial in any occupation.

Develop abilities needed to exercise and/or follow effective
leadership in fulfilling occupational, social and civic
responsibilities.

Unlike the production line for McDonald's French Fries,
a single process is not appropriate for all students. Too often
we have attempted to load groups of students into hoppers
at the doorways to our classrooms, extrude them through
a particular die, and deliver a uniform finished product via
a four-year processing sequence as prescribed by our local
curriculum. We apply our own brand of quality control
measurements to the process and assume that any “spud”
that resists our mold is a “bad potato.” Could this approach
to agriculture education in our schools be a contributor to
the enrollment declines we have experienced?

In the potato industry, not every potato can become
McDonald's French Fries. Some potatoes qualify as #1
Bakers. Others may find that they can make a greater con-
tribution by becoming tater tots or dehydrated potato pro-
ducts or as sliced, diced or spiced potatoes.

The acid test of the value adding concept for educational
purposes is how applicable the learning of students is to the
real world of work. Students enter our agriculture programs

with a broad array of expectations, dream and career ob-
jectives. Our refinement process (curriculum) should track

through several product lines (career tracks) which produce
a variety of useful products (skills).

Some students may use the skills which they have acquired
to enter the agricultural work force immediately. Others will
refine their skills through additional education at the

technical or baccalaureate degree level. Others may use their
skills on a temporary basis to “earn while they learn.” Many

(Continued on page 19)
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The success of American agriculture might be referred to
as The Greatest Story Seldom Told. But, too often
agriculture is perceived as a world apart: a limited world

of farmers in bib overalls with chickens scratching about
the barnyard,

To alarge extent, the very success of American agriculture
has made such misconceptions understandable. Also, the ef-
fort required of most of us to drive to the supermarket to
purchase a staggering variety of foods makes it easy to lose
sight of the agricultural source of our foods, Complicating
the issue even further, agribusiness operations involving pro-
cessing, storage, transportation, and marketing are com-
pletely separated from production agriculture and grouped

in such a way that, again, we lose sight of the extent to which
all owe their existence to the industry.

Statistics show that the steadily increasing productivity
of the American producer means that fewer and fewer pro-
ducers provide for the needs of more and more people. As
the land becomes more productive and the population
grows, less land is needed for agriculture and more gives
way to the growth of cities and suburbs, It is a small wonder

that few Americans have an accurate understanding of
modern agriculture.

But does that make it any less important for people to
understand what agriculture really is, where it is going, or
what its purpose is in our society?

How are we going to redirect oyur sights to see that the
success story of American agriculture js told? One solution
is through education,

Education in agriculture can hever start too early? We could

develop many of agriculture’s practices into everyday situa-
tions even in the confines of the elementary classroom, and
as a direct result, students can develop an appreciation for
the activities, energy, and knowledge required to bring food
and other consumer jtems from their agricultural raw state
to the processed commodities We recognize on the store shelf,

Our target audience should be aimed at the elementary
grades and continue through the student’s senior year in high
school. We have to realize that agriculture is important. It
serves our three most basic needs of food, clothing, and

shelter, and each person needs to be made aware of how
these three needs are met,

One of vocational agriculture/FFA’s traditional services
has been its involvement with grade school youth through
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Not Just a High School Matter

Agriculture.
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upon agricultural literacy needs to be unders ic
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gram offered at the secondary level. Agriculture

portant a topic to be taught only to the rel
percentage of students considering careers in ag
pursuing agricultural studies - thus, the idea of
literacy. i
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claimed. An agriculturally literate person s i!.ﬂd
of the food and fiber system includes its hl__stf‘
rent economic, social, and environment:ﬂ' _Stg-f;:f
Americans (DeWerff, 1988). A(Ehievmg_.a_‘_
agricultural literacy will, through tu}le,.pl‘g!..;}‘
youth and citizens able to participate in eisi_a L
that will support a prosperous vocationat ag ;
oy ; ndustry i,
program and a competitive agriculture ind
try and abroad. RTTRAE =
“If the purposes of agricultural edt_l_c_afll‘zﬁk‘;”
pass instruction about agriculture - ag_f?‘-‘_‘_l_t_ e
well as instruction in agriculture, t_hen;.-l'_ iai' ;
students to be served far exceed the t_rlat_?!_ltfl

clientele” (Warmbrod, 1987, p. 6). Beginning
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students should gain a clearer insight of the overall
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Providing this type of service through the agriculture
department, the FFA, or other related affiliates may assist
the elementary school teacher in teaching an instructional
area in which he or she may have only limited knowledge.
It is a tremendous learning and teaching experience - one
in which all can gain valuable confidence, exposure, and
a working knowledge of the exciting agricultural industry.

Yes, the agriculture/FFA program and its members can
make a difference in telling the agriculture story. But
members cannot do it alone; it take the cooperation of many
people working together for a common cause to help insure
that the greatest story seldom told becomes a reality. Highly
dedicated and deeply committed students, teachers, sup-
porters, and legislators alike need to ban together to see that
the story of our nation’s most important industry be told:
not just to those students interested, but to students at all
levels of our educational system. It is our job not only to
serve as spokesperson, but also to insure that education in
agriculture becomes more than just a high school matter.
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Value to the Business Community

Local focus - effective vocational agriculture instructional
programs are based on local needs. Local advisory commit-
tees suggest and approve of major changes in curriculum.
Through advisory committee input, programs are able to
respond to changing local needs. Without such input, pro-
grams tend to stagnate or take on inappropriate direction.
Advisory committee input often focuses more on teaching
life skills such as communication, business management, and
computer skills rather than the more traditional kinds of
agriculture training.

Source of Competent Employees — Vocational programs
have traditionally been a critical source of competent
employees for local industry. Recruitment and training of
employees is a major expense for businesses. A community
benefits more when industry invests in capital goods rather
than recruitment and training. Successful programs which
are based on and planned around local needs provide sup-
port for the healtlgl of local business and industry.

Educational Center - Vocational agriculture instructors are
often viewed as an important source of current educational
information. Vocational agriculture instructors who are ac-
tive participants in their professional organizations have bet-
ter developmental opportunities than the typical instructor.

{Continued on page 17)




Maximizing Experiential Learning:
Key to Value Added Education
(Continued from page 10)

in an adult fashion. This learning needs to be fostered.
Likewise SOEs provide opportunities for students to interact
with the business community, either through cooperative
placement or simply in finding buyers for project animals.

We have choices of how to implement programs that can
make a difference in developing J:esired “added value” traits.
If functions such as record keeping are routine duties re-
quired to complete a successful program, then many of the
benefits of studying record keeping will be lost. If all of the
information required for conducting a project is spoon fed
to the student, then the ability to learn independently may
not be developed. If FFA officers handle all contacts with
the business community in selling projects or soliciting the
participation of the community, then only they, and not the
members at large, will benefit,

Some suggestions for assuring that our experiential pro-
grams continue to add value to student learning include:

1. Independent or autonomous learning skills, effective
communication skills and problem solving skills need to
be identified as specific objectives of our programs.

. Time must be spent with the student looking back on an
experience and asking why problems arose and how they
might have been better handled or prevented.

. In addition to documenting their experiences, students
should be challenged to provide evidence that they have
defined problems, learned some new skills, sought out
necessary information and solved problems.

. Students should be encouraged to identify their needs for
information and find it on their own. Teachers need to
encourage, and if necessary force, students to com-
municate with agencies and individuals in the community
who can be of help.

. Require students to provide evidence of learning which
has taken place through experience. For example, third

party testimony or evidence of performance in addition
to wages or net worth.

Many have promoted appropr —
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Agricultural educators must understand ?hnm'
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necessary if we are to maximize the added vals
students’ experiences. A claim which we wilj need
over and over again is that our method produe
value” with substance of agriculture as an appligd
providing the context for this process. It is img
recognize, indeed advertise, the value added by ou
tial education. Yet, more. importantly, teachers’ s
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Efforts Times (Education Plus Activities)
Equals Value Added

(Continued from page 11)

dary value adding person? Just as most farmers are finding
it difficult to profit from raw commodities without addi-
tional value adding, a high school diploma seems inadequate
today.

Many high school graduates choose to add more value
to themselves by attending a four year value adding univer-
sity. The value adding process extends beyond the selection
of a value adding major. Sitting in a classroom taking value
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adding notes and tests in only a step. Going o
beyond is what will separate one froxp Oth@f"i:__*;z
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tunities are most important value added activi

Value adding is the name of the game. The g
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fitable value to themselves at the right time, Lil
accumulated added values, in the right ma{w{é
end, when you are selling yourself, you can ossfl
setter and not a price taker. You have succes=
the most value possible.
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Maximizing Experiential Learning:

Key to Value Added Education
(Continued from page 10)
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(Mr. Jaeggli is Coordinator, California Ag. Ed.
Computer Network, University of California- |
Davis.) !

access to the ports and cables is retained. While the cable

system can be installed by almost anyone, “pads” require
greater skill. Anchor Pad International is a leader in the

design and installation of security pads. Their products come
with a three-year equipment replacement warranty if their
device fails to prevent a theft. Cost: $70-200 per system
secured.
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who can be of help - X : .
. ) ) A ek ty pads attached with acrylic adhesives; . .
. I1'1{equlf<e students to provide e\{idence of learning which G ior E"pe“ef‘ 1al.Eout hich attach to computers using existing gﬁfﬁ?ﬁ?ﬁ‘gﬁi}llgogi,cﬁl{%ﬁg’gg rpﬂ-a?liﬁoi‘élﬁ:eﬁ?mputem
as ta enaplace through experience. For example, third osboro, Anthony::{19 he case; and for Macs and Apple Ilgs's, .
{Jarty testimony or evidence of performance in addition ich lock into the security slots provid- What will it take for you to invest in a computer secur ity
o wages or net worth. - bles are made of flexible, high strength system? Contact the following companies for information
s nyl coatings and loops or shackle ends about their products:
stemns, Inc. offers the best selection of kits
hir S ) SAM Systems, Inc. Anchor Pad Int.
arts for this typg of system. Cost: $30-50 P.O. Box 2339 4483 McGrath
o ) Hammond, IN 46323 Ventura, CA 93003
are de\.nces 'that secure your equipment (219) 844-2327 (800) 426-2467
ng a series of interlocking plates, adhesives )
gh the equipment secured is permanently FM]J Security Systems Compton, GA 90220
Efforts Times (Education Plus Activities) adding nofes and tes sk_._:until you choose to release (unlock) it, 1954 Gladwick St. (213) 632-9751
Equals Value Added beyond is what wil
(Continued f @arketlng th.e_:r.nselv g: The Impact of YVocational tors have conducted concentrated welding courses for min-
rom page 11) in college activities, ¢ on th e . ing employees. In addition, a number of graduates have been
dary value adding person? Just . to create and take ad 2 ine -ommunity placed in Tocal mines. The vocational agriculture instruc-
it difficult to pro%if from ral‘l: Ca\ S mostdf_a'nn ers are finding tunities are most I ontinued from page 15) tors have modified courses to emphasize skills and attitudes
tional value adding, a high schooia g.ml'o ities Wlt?‘om addi- Value addin: primary author will participate in a required to succeed in the industry. An articulated program
today. - 2E iploma seems inadequate  the people who successt rofessional development activities in  with a major company is in developmental stages to insure
fitable value to: e instructional facilities are often the a trained and steady work force in welding. In return, the

Many high school graduates choose to add more value  accumulated:ad cial to local industry. The primary

to th i : . i : . . . s
sity %"Tlie\lr‘;igz ;‘gendmg a four year value adding univer- end, when you a;tn:mty l;as eXper,}?;‘CEd ii‘ d$°1d mning this educational effort. Future plans call for the company
- ng process extends beyond the selection  setter and not'a’p ast several years. The welding training to assist in developing additional instructional space for the

of a value adding major. Sitting in a classroom taking value the most value possib ﬁthg vocational agriculture programisone  propram,
: rieeded in the gold industry. The instruc- (Continued on page 18)

company is providing equipment and materials to support
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Value Adding: The Impact of Vocational
Agriculture on the Community
(Continued from page 17)

Summary

Studies which document the true value of the vocational
agriculture program to a community or the individual are
not available, Nelson (1987) urged the profession to con-
sider research that measures the total impact of the voca-
tional agriculture program on students. In practice,
however, instructors, state supervisors, and teacher
educators can all identify indicators of valae adding. This
article has touched on several of these factors. The future

of strong, well Supported voeqs S
programs lies in identifying :ig(;nfgﬁg.”,cu ty
of the program which benefi; the loc IIszmg i
ty in general. A com

Intuition tells yg that vocag; .
programs have been 3 valu:f)ali; ngtl ;fgtﬁcuhtﬂf&%
their inception, We must all wor artj "
vocational agricultyre Programs adq tgum

ive
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Farm Management Education:
Does It Pay?

(Continued from page 7)

activities do they place an economic value, yet all would
likely agree that they represent value added by education,

The concept of value added js not lost on education for
farmers. Significant returns from both public and private
investment in education programs can be repeatedly
demonstrated. But the questions of who benefits and how
much are important ones. They hinge on the philosophical
arguments related to public versus private benefits,

The private benefit cost ratio when calculated from ac-
tual farm records for management education in agriculture
has been demonstrated to be about 4 to 1 when individual
gains in farmer income is the only measure of benefit. (Per-
sons, et. a., 1968). Experience in Minnesota would show the
farmers’ perceptions of benefits to be at about the same ratio,
The farmers’ perceptions of $4400 of improved annual in-
come would compare with the estimated $1000 cost per fami-
ly in the program in 1987 - 8iving a modern benefit-cost ratio
ofd4to1 (Persons, et. al. . 1987).

Public benefits, on the other hand are more dependent
upon how benefits are measured. If the public benefit is
measured only as the collective private benefit of par-
ticipants, then the benefit cost ratio is.estimated to be closer
to 2 than 1. But if public benefit is measured by an increase
in community business activity, then the ratio may range
from 9-73 to 1 depending upon the application of the princi-
ple of the multiplier effect (Persons, et. al., 1968). Again,
farmers’ perceptions of income and their economic perfor-
mance relative to farmers in general suggest that the increase
in business activity generated in the 1980s is not unlike that
generated in the 1960s {Persons, et. al., 1987),

was one of the first to conduct a
gation of the effects that management
education might have on attitudes toward farming and
education in general. He concluded that the relationships
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between instruction and attitudes wag significan
organized management education Programs, Th.
tense and better organized instructional pygg
some change in attitude, even though the re atin
not strong. This study demonstrates, however
program of instruction has effect

Does education for aduit farmers pay? T
resounding yes! It pays in both economic terins
social and moral benefits which participants des;
truly an investment in human capital that paysh
and public dividends. '
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4y “How can | go overseas?

C'i- {: u;:ege funds to travel abroad;
e n,g periods of time.” For many
trgveling overseas may seem lﬁ.cet 2:
" there are several s}mrt-temr;1 in
available for interested teachers.
‘Americas is one organization that Fr}c:—
rnational cooperation. Partners o dt te
voluntary organization det:hcatet tho
nd social development t'hroughog N Z
‘Since it was founded in 19?4, it ha
e hemisphere’s most inﬂuer\_tlal forcgs

and private sector cooperation lan.w: 4:gj’
inericas. More than 15,090 people ir
tin American and Cgilflbb:}a‘nrnaﬁ::;

olunteers.” Together,
éﬁ::;; ti‘rrne and energy to self-help pro-
evel.

Qt'Salre carried out by Partner volunteerti
lunteers work in an orgar.uzed b}:t ?Jog
te. Partners of the Americas %a;;rs :n-.
s of Latin America and the Caribbean Ied

nerships.” For example, Texas is palri od
nsin with Nicara(giua, anc‘lj rlt(hagfilssgvuth
ee e two sides — n _
te’lgg;gfl\nz? they identify a needetzl‘ pro;e:rtl:
Aisually involves a 2 to 3 weelf tu;u]a3 c:othe
ng for individual travel is provide by e
rat on. Partner volunteers do not go hmi w1
s; sophisticated equipment, overwke énarr:g
1to communities because they are as e’ !
on a one-to-one basis. The Partr}ers prod
. major corporations, foundations an
cies. Currently, every $1 o.f ?FEd}r‘n?'nilX
rtnerships by these sponsors is “mu tiplie
goods and services. The projects they ca:g
t nearly $40 million a year and estima

International Agriculture
Opportunities for Educators

By JaNer L. HENDERSON, SPECIAL EpiTor

i istant Professor,
Dr. Henderson is an Assis . '
De(p;rtmenf of Agricultural Education, The Ohio
State University.}

to benefit 100,000 people annually.

Many of the Partner projecfs involve agrlflgti?ﬁagl‘:;
biggest problem has been storing our crolps},‘ ' awoman it
Pear] Lagoon, a small town on Nicaragua’s id Atlantic

1d the Wisconsin-Nicaragua Partners. itizens i
Coasi ’Lto oon - Like most people in Central America ck
PEE{‘ agt'on or any way of saving food from seasfon °
re£r1gﬂml\:lore than half the food they grow rots before h1
59350]1:- consumed. To respond to th1§ problen:}, ti e
Wiscon in-Nicaragua Partners have designed a s1r(rllp l:,
}(\]1}?0011;3 ht food dryer which can be constru'cte Omjz
carag gan families at home for as little as $15. In nine }:: -
Nma?ﬁ g: including Pearl Lagoon, volunteers hav;}f o:vh
mu'r(‘il 1et ’how to build and use the low cost dryer. . r(; gd
i;?; ci)nn:inuing project, the Partnccelrs h}o;t)g thz:(t) (1?:3 pa?(/) bcl)em

i ill provide a widespread solution to |

g;y;:fs;vrgiln% food throughout Central America.

. . 1
The exchange of technical mfornfzatloﬁ ;1;;1 niﬁi-?i:\_
.- . all.
i n be a positive experience for 2
?:rrrl:\:%ieo;aabout the Partners program, agricultural teachers
1d contact: .
shor Partners of the Americas
1424 K Street, N.W., #700
Washington, D.C. 20005
Telephone (202) 628-3300

, Farms and Reforms

hilé completing advanced eduation. All of t‘:}f:se
ppropriate end products of secon ligl

rograms. In each case the students have cz{lpp

ving” and value adding has occurred.

ditional curricula and delivery method§r l;le
facilitate the value adding cqnciept? r;
many traditional production agricu tuliz tI;on
llenged by the decline in the farm pot;:vu mus‘t
ical approach to agricultura.l education T
preparing students for farming to prep

agricultural students for meaningful agricultural careers in
international society. N . ]
an(;ne argument which many traditional progra;lmt {rs\(s)i:t.l:d
tors have proposed for resisting change hgs tl;le:;l cto?n r]n olated
communities have different program needs .
hich are close to population centers. An aslf O P e
iNm which is ignored by this argument is that tin; X iﬁ yourg
" le move away from these same t?ommut}lh 1 search
p?(;fn loyment, and they must be equxPQed thd apprkiI; e
‘(')tools? " to deal with the realities of living an hv;zl king in
a complex world. This is not to sggg{;st th;lte\;n; osr ould throw
iti rograms; it is simply a on
Orlictiu;?i]et:::izgl Fr’nogification of such programs to best m
and, .
the needs of the students we serve.
(Continued on page 22)




Instructio
Textbook Selections:

Mr. Easley puiled the Interstate Publishers, Inc. catalog
from his faculty mailbox. It reminded him that he had ap-
proval to purchase new horticulture books and needed to
notify the office of his choice by next week. He also had
various other publisher's catalogs gathered at the AVA con-
vention while browsing through the exhibits at the trade
show. Several possibilities were on the state-approved adop-

tion list, but which was the best one for his class?

Mr. Easley, like most other vocational agriculture
teachers, does not rely on a text as the only source of infor-
mation for his students: many experiences and materials are
used for instructional planning. But because textbooks do
constitute an authoritative portion of the curriculum, they
should be selected with great care,

Textbook Evaluation Checklists

Checklists can be valuable tools for evaluating texts. They
help the teacher focus attention on specific aspects of the
materials which might be overlooked. The following criteria
adapted from Irwin and Davis (1980) might be used when
reviewing a textbook for selection,

Title of Textbook
Author{s)
Publisher
Cost Copyright date

By Jerr Mosg AND Kay Mogs

(Dr. ) Jeff Moss is an Assistant Professor iy 44
at Louisiana Stgte Um'versity; Dr, Kay Moss i war
the Department of Education a Sotithegstor, L

Readability

1. Does the text introduce abstrac
ing concrete examples?
2. Are the main ideas of the
subsections clearly stated?
. Is new vocabulary introduced in
a sentence or paragraph whic
understand the new word? :
- Are new words defined in the
bottom of the pages where theyare
(Continued on page 21}

Value Adding —
The Leadership Component
(Continued from page 12)

tion, The FFA is a learning laboratory where students,
through hands-on learning-by-doing situations, participate
and practice in real-life leadership experiences. The benefits
of these experiences often come to fruition well after the
students have left the program,

Perhaps, we are now ready to answer the questions,
“What is it about the agricultural program that enhances
leadership development? What is it that takes the raw pro-
ducts, the students, and adds the value of leadership?”

First, the FFA program of activities thrusts students into

problem solving situations where they must use planning
and decision-making skills. Further, the students are involv-
ed in the implementation and evaluation of events and
activities,

Secondly, students in an FFA program are held account-
able. A good teacher won't let students off the hook. They
are encouraged and motivated to follow through with
various activities and events.

20

Finally, and perhaps the most critical elein
a caring teacher, Madeline Hunter, the noted
author and researcher, defined leadershp as usi
skills to move people forward in a desirable fi
further implied that the word leader is SYRofy
the word teacher. In that sense, good teache
models for leadership.

Could this be why many students say the
their former agriculture teachers? .

- . . someone who really cared about me and b
and confidence in my abilities . . . was a parefs

to me. _

It has been said that "I care not what you ks
know that you care.” A quality teacher modé £ 10
ment to its fullest. We have many agr"lcu.]turc teas
do just that and, therefore, have a lasting influesnce
people. _

The FFA component of our agriculture Priog’;‘gn
model itself for bringing out the best in st (lil( e:m_{
when a quality teacher is present to guide and 2

(Continued on page 22)
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3. Has the textbook been reviewed by qualified

. subject-matter reviewers? e dents]

hat to Look 4. Is the writing style app.ealu.lg o students?
g 5- Are the cover, format, print size, and p

‘ appealing to the students'f ' tvating
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for different
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French Fries, Farms and Reforms
(Continued from page 19)

Perhaps the time has come to serve the curriculum to the
students “cafeteria style.” Open entry/open exit semester
courses allow students to- design their own agricultural
education experiences to more appropriately address their
individual career interests. In these difficylt times, we may
find it to be advantageous to everyone to allow students to
move in and out of the agriculture program as their in-
dividual needs dictate. Is it not better to offer classes which
contain some program completers and a few interested
students than to close small classes down because our prere-
quisite courses exclude those students who have a passing
interest? Is it not advantageous to a student to have some
experience in our programs as compared to none? What

mathematics? Many high schools don't offer enough elec-
tive class time to accommodate the Pre-veterinary science

student or the future geneticist why, would fikn .
years of agriculture classes and partjej Hketo
track. What is reasonable in the “all
agriculture program enrollment fo, |
The traditiona] “cast in stone” approach
education must 8ive Way to more flexible Cst té) a
curriculum and delivery systep,_ This app’r . uhent 2
planning will require increaged consultat?c to p
student to plan his/her individyal programo 1 il
comes have great potential in termg of valye vt the
educational settin ¢ adding |

Value Adding —
The Leadership Component

(Continued from page 20)

agriculture/FFA programs.

L. Look for students who are doers, and display initiative.
Action-oriented students who don’t wait for others to get
things done yet they are sincere and conscientious.

2. They have insightful and reflective minds. They study
problems and situations and don’t jump with their first
idea,

3. They anticipate both problems and opportunities. In do-
ing so, they reveal imagination, creativity, and the ability
to stay with a problem until it is solved,

. They are flexible in attitudes, ideas, and actions.
are risk takers, but they take calculated risks, not foolish
or thoughtless ones,

- They have positive and practical outlooks, Often they

are idealists, but they make the idea] practical and
workable,

work performance, Their aim is self.; :
they worry more about their own inadequacies thay

of others.

7. They are persistent workers, not clock watchers
are willing to put in long hours to get the jobi ¢
properly,

8. They are enthusiastic and excited about work
achievement, They take pride in what they do.
As professionals we must look for these qualitiy
ourselves and, through the FEA program, develop il
qualities in our students, I we do, we will develop o it

Of all the people who have great influence on my life
my agriculture teacher stands among them. He ca
ed me to risk, care, get involved, develop my abilit
- truly he added value to my life,
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“French Fries, Farms and Reforms
(Continued from page 19)

Perhaps the time has ¢
students “cafeteria style,”
courses allow students to

ome to serve the curriculum to the
Open entry/ open exit semester

may planning will requi

student or the futyre geneticist whg ',

years of agriculture classes ang Ppartic
track, What is reasonable in the «j;
agriculture program enrollment £ he

The traditional “cast in stone” 4
education must give

Way to more gyt
curriculum and delivery System, Tj,

re increased <o
her individua].br"

student to plan his/
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Date Due
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Theme Editor

Alfred J. Mannebach '
Dept. of Educational Leadership
Box U-93 .
University of Connecticut
Storrs, CT 06268

comes have great p
educational setting.

It little matters whether we are
spuds; if the raw product is

otential in term;

November 1, 1989

James Leising .
Dept. of Applied Behav. Sc1..
University of California-Davis
Davis, CA 95616

McDonald’s French Fries, bﬁt every
extruded, dehydrated, flaked, bake

December 1, 1989

Warren ID. Reed

State Dept. of Education
4th Floor, State Ed. Bldg.
721 Capitol Mall
Sacramento, CA 95814

ed reflects greater valye than the spud ation - Role for
" derived, 0 -

ural Education

Value Adding —
The Leadership Component

{Continyed from page 20)

Robert DeBruyn, in The Master Teacher, cites eight
criteria in identifying leadership Potential in students, The
eight criteria could, in fact, be used ag objectives of the value
We want to add o the students enrolled in our
agriculture/FEA programs,

1. Look for students who are doers, and display initiative.
Action-oriented students who don’t wait for others to get

Y are sincere and conscientious,

2. They have insightful and reflective minds. They study
problems and situations and don't jump with their first
idea,

3. They anticipate both
ing so, they reveal im
to stay with a probl

4. They are flexible in attitudes, ideas, and actions. They

are risk takers, byt they take calculated risks, not fooljsh
or thoughtless ones.

problems and opportunities. In do-

agination, creativity, and the ability
em until it is solved

5. They have Positiv
are idealists, byt
workable,

€ and practical outlooks. Often they
they make the idea] Practical and

January 1, 1990

Robert Martin
Agricultural Education
201 Curtiss Hall

lowa State University
Ames, 1A 50011

6. They self-evaluate. Without hesﬁéf
tively at their strengths, weaknesse
work performance. T '

heir aim s se]
€y worry more about their owp, ina
of others. '

February 1, 1990

Thomas L. Grady

Dept. Continuing & Voc. Ed.
112 Teacher Educator Bldg. .
University of Wisconsin-Madison
Madison, WI 53706

7. They are persistent workers, nof

are willing to put in long hours
properly, a5
They are enthusiastic and excife
achievement. They take pride in w

March 1, 1990

Paul Vaughn .
Dept. Ag. & Extension Efiucatlon
Mississippi State University

P.O. Drawer AV

Mississippi State, MS 39762

As professionals we must look :f
ourselves and, through the FFA progr:
qualities in our students. If we do,

n
wi
product and add tremendous valye

April 1, 1990

Joe Townsend _
Dept. of Agricultural Education
Texas A & M University
College Station, TX 77843-2116

resource. It we do, we will continu
Of ali the people who have great influe
my agriculture teacher stands amon,
ed me to risk, care, get involved, dev
- truly he added value to my life.

May 1, 1990

Blannie Bowen

Dept. of Agr. & Extn. Education .

Amsby Building o
Pennsylvania State University
University Park, PA 16802
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FFA

August 1, 1990

Jeff Moss
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18 Entrepreneurship

September 1, 1990

Layle Lawrence .
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West Virginia University
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