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EDITOR’'S COMMENTS

t is with some hesitation that we begin our tenure

as editor of The Agricultural Education

Magazine with the theme of The Public’s View of
Agricultoral Education.

We have very mixed emotions as we develop this
issue and especially our comments for this issue.
After all, we have been in this business of agricultur-
al education for quite some time now, and we know
it to be a good and honorable profession,
Agricultural education has been very rewarding to
us personally and professionally. Some might even
say that not only has agricultural education been our
profession, but it has also become our life and
hobby. Not many other professions (we had tried
several other professions before coming to agricul-
tural education) hold the same attractions for us,
How then can we be critical or say anything critical
of a profession that has been so satisfying and
rewarding to us?

We know agricultural education at all levels has
an intrinsic value. We know agricultural education
adds value to the lives of the students it serves like
no other form of education can. The value agricul-
tural education, adds to the lives of the students it
serves is evident to us every day as we inferact with
those students and their families. We can see the
added value as those former little freshmen mature
and grow into adulfs; becoming leaders in our local,
district, state, regional and state youth group (it’s the
FFA, stupid). They continue to take additional
classes in agriculture, compete more successfully in
our contests, go on to higher education in agricultur-
al education and some even garner a BS degree in
Agricultural Education and become instructors just
like us. How can anyone deny these many and var-
ied success stories?

It is our considered opinion that very few are try-
ing to deny these many and varied success stories,
but that very few of the public know about our suc-
cess stories and know enough about what we do to
connect what we do with those snccess stories.
Some of us may take the position that what the pub-
lic does not know is the public’s loss. We disagree.

. When the public does not know about our success

stoties or does not connect these success stories to

what we do, then it is our loss and what a loss!
Many, including individuals in our profession,

have written and spoken about the need for the gen-

" eral public to better understand what we are all

about. Time and time again, we have been shown
the benefits of the public being in tune with what we
are all about. Are we listening?

The articles and authors of this issue of The
Magazine offer a view and an opinion. Is it the cor-

. rect view and/or opinion? We will let our readers be
- the judge,

We have accepted the editorship of The
Agricultural Education Magazine for the next
three years as both a professional responsibility and

as a professional opportunity to be at the cutting
edge of the agricultural education profession. We
have received much advice about how to involve
more of the profession participating in the discus-
sions by being readers of The Magazine and also by
being authors of articles for the different themes.
Our goatl is to present the best articles and pictures
available for any one particular theme. This will
tequire some cooperation and input from the mem-
bers of the profession. In order for The Magazine to
be successful, members of the agricultural education
must read The Magazine and the membership must
be willing to invest time and energy into articles for
others to read,

The themes for the 1995 issues of The
Agricultural Education Magazine have been pub-
lished in the July, 1994 issue. We have identified a
variety of themes, with the hope that one of the
themes will be of enough interest to you to cause
you to get in touch with the theme editor with an
offer to author or co-author an article.

In addition, we will begin a new feature column
under the able guidance of DeVere Burton, listed as
a special editor on the title page. The new column
will feature success stories about innovative class-
room teachers who have found new and exciting
ways to help their students learn and achieve. Please
contact DeVere with your suggestions of success
stories,

Bob Martin, also listed on the title page, has
agreed to continue as special editor of a feature col-
umn on international agriculture. We anticipate an
increased internationalization of our curriculum and
an increased participation of our readership in inter-
national activities. Please contact Bob with your
ideas for stories on international agriculture.

Michael Newman has consented to serve as a spe-
cial editor for electronic technology and its use in
agricultural education. We have asked Michael to
identify and share success stories we can use as agri-
cultural education road maps to that infamous infor-
mation highway of the future. You may contact
Michael, electronically, with your technological
ideas. a
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By Davip E. KRUEGER

Dr: Krueger is assistant pro-
fessor of agricultural and
extension education at
Michigan State University,
East Lansing.

friends from college, I was asked the question

I've heard at least a hundred times, “Now,
what is it that you teach? ” After a lengthy explana-
tion, I still et the response: “You teach about agri-
culture? Like farming?” Oh sure, a few people still
know what Vo-Ag means. But, what about agri-
science? Is there such a thing as science in agricul-
ture?

Where are all these perceptions about agriculiural
education coming from? Is the agricultural econe-
my so bad that no one would want to pursue a future
in it? Are parents telling their sons and daughters to
stay away from agricubture for lack of an affluent
future? Are counselors advising students to pursue a
more rewarding career than found in agricubture? In
1990, while completing my Master’s degree, I found
that students in Southern Idaho did perceive agricul-
ture fo mean a life of farming or ranching. I'm not
sure those perceptions have changed over the last
five years. Qur programs have gone through some
drastic transformations, yet the same question arises:
what is agricultural education?

Maybe the answer lies in what the public sees as
the image of agricuitural education. If we knew
exactly how we’re perceived, could we finally take
the appropriate steps to overcome any negative per-
ceptions of our profession?

What do others think of us? As I was thumbing
through the archives, I came across several interest-
ing articles in Volume I of The Agricultural
Education Magazine. The title of the section was
“What Others Think of Us”. Now remember, these
comments were written in 1929. How mauny similar
comments do we hear today?

“The vocational program is important. The nec-
essary cost of providing for the equipment and for
courses for this training is just as properly a charge
against the school funds of the district as any other
course in education.” --E.C, Gritfen, Newly inducted
State Superintendent of Public nstruction, South
Dakota (Agricultural Education, Aprii, 1929).

“] am beginning to think that the high school agri-
cultural teacher is able to do a kind of work which
no one has ever been able to do before. In some
ways it seems like the same old stuff, but actually he
is getting in closer touch with the farming in his
community than most of the rest of us. I am expect-
ing the boys who have had high school training in
vocational agriculture to help a fot in making Towa a
finer state to live in.”-- H. A. Wallace of Wallace’s
Farmer, Des Moines, Iowa. (Agricultural
Education, April, 1929).

“With thousands of farm boys throughout the
country working and playing together, we believe
that the organization of ‘Future Farmers of America’
and the accompanying state and local sub divisions,
will develop better boys, citizens, and farmers, and
make farming more attractive and profitable. The

ﬂ s I was dining with my wife and some of her
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to the satisfactions of rura}
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“There is no more vital
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Smith-Hughes high schog
supervised courses for v
culture. Every issue of Tl
something of the work of
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provision will be made fo
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Editorial from The New. Bre
March, 1929, (Agrlcultu minent individual
1929). : Hat will be of litile

These positive comme fration is over, previ-
culture have been the stalw
profession for more that’
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education that characteriz
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Ie: meeting please
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egular order of busi-
siniess, Is there any
:fore, the group at

In some parts af the Country.
and plows, whereas in other P4

(Courtesy of David E. Kt Ve we send someone

appointed by the chair to bring Mr,
’s hat to the front of the

room for inspection.

CHAIRMAN: Is there a second for the
notion?

DICK: I second the motion.

CHAIRMAN: Is there any discussion?

HARRY: Mr, Chairman!

CHAIRMAN: Harry.

HARRY: I really doﬁ't see any rea-

son for inspecting Mr. ’s hat. We
all know it is an old hat and the only one Mr.

has,
CHAIRMAN: Is there any further
discussion?
GROUP: Question!
CHAIRMAN: As there is no further dis-

cussion, we will vote on the motion before
the house. All those in favor of the motion
that the chair appoint someone to bring Mr,
’s hat to the front of the room for
inspection please say “Aye,” those opposed
say “No”.
(Tom, Dick, and Paul vote “Aye,” Harry
votes “No.”)

CHAIRMAN: The ayes have it and the
motion is carried. The chair will appoint
Paul to do the bidding of the assembly.

(Paul leaves his seat and returns with the hat.

He keeps it in his hand.}

TOM: Mr. Chairman!
CHAIRMAN: Tom,

TOM: The other day I heard
M, say that either his hat was

shrinking or his head was growing, and I
think his head must be growing, especially
since (relate some incident that could possi-
bly cause a swelled head), so therefore 1
move that Dick and Paul stretch the hat to a
larger size.

CHAIRMAN: You have heard the
motion. Is there a second to it?

DICK: I second the motion.
CHATRMAN: The motion has been sec-
onded. Is there any discussion?

HARRY: Mr. Chairman!
CHAIRMAN: Harry.

HARRY: 1 don’t think we have any
right to stretch Mr. ’s hat. It is the
only hat Mr. has and we may
make it too large.

PAUL: Mur. Chairman!

CHAIRMAN: Paul.
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PAUL.: After that story I heard
Mr. tell (insert some appropriate
place), I am certain it would be impossible to
make his hat too big,

DICK: Mr. Chairman!
CHAIRMAN: Dick.
DICK: I move to amend the

motion that the hat not only be stretched but
also reshaped. I believe the shape

Mr. is using is out of style.
CHAIRMAN: Is there a second to the
amendment?

TOM: I second the amendment.
CHAIRMAN: The amendment has been

seconded. Is there any discussion on the
amendment?

HARRY: Mr. Chairman!
CHAIRMAN: Harry.
HARRY: I think we are going too

far. That hat is personal property.

CHAIRMAN: 1s there any further
discussion?

GROUP: Question!

CHATRMAN: All those in favor of the

amendment that Mr. ’s hat also be
reshaped say “Aye” (Tom, Dick, and Paul
vote Aye), all those opposed to the amend-
ment say “No” (Harry votes No).

CHAIRMAN: The Ayes have it, the
amendment is passed. If there is no further
discussion, we will vote on the motion as
amended, which is, that Dick and Paul
stretch the hat to the larger size and also
reshape the hat. All those in favor of the
motion say “Aye” (Tom, Dick, and Paul vote
Aye) and all those opposed say “No” (Harry
votes No).

CHAIRMAN: Dick and Paul will now
proceed to stretch and reshape the hat.

(The two boys move to the front of the group
and make a big show of the process; they
have some charcoal on their hands and the
hat becomes somewhat spotted.)

TOM: My, Chairman!
CHAIRMAN: Tom.

TOM: I move we clean the hat;
it looks like it surely needs it.

DICK: I second the motion.

CHAIRMAN: The motion . has been
made and seconded that we clean the hat. Is
there any discussion on the motion?

(continued on page 17)




If Agricultural Education

were a Coca-Cola®

By Davip L. DOERFERT

D Doerfert is assisiant pro-
fessor of agricultural educa-
tion and studies at lowa
State University, Ames.

serionsly doubt that there is anyone in our profes-

sion that, at one time or ancther, has not had to

define agricultural education to an inguiring mind.
From family members to new acquaintances, simply
telling the person that you are in Agricultural
Education does little to increase that person’s under-
standing of your occupation. Each of us has had to
provide further explanation of our role in agricultur-
al education. “I prepare high school students for a
career in agriculture.” “I prepare college students
for careers as high school agriculture teachers or
Extension agents.” Only after such statements does
even a glimmer of understanding appear in the
inquiring mind. However, the next words are ofien
“They do that?” If only we were a Coca-Cola®.
Everyone knows what that is!

What Are The Perceptions?

In preparing for this article, I asked my students
in my Foundations of Public Agricultural Education
Programs course to deseribe some of the perceptions
they had encountered about agricultural education
during high school, college, and in their personal
life. This was obviously an easy assignment as 1
was overwhelmed with responses-—-even defined by
age groups!

High School Students

» “How should I know. I'm not going to be a
farmer.”

» “I don't want to be in a class about farming,
How is it going to help me in the real world?”

+ “You don't do anything in Agriculture. You just
mess around, You never have homework,”

* “The only reason you are in Ag Ed is because
vou're a female and you wapt fo get a man.”
Young Adults

« “T think it's alot like 4-H and FFA.”

e “They all wear these blue coats and go look at
dirt and pigs.”

* “T don't think it should be offered anymore.
The only way T hear about the Ag Ed program is
from students in the class and if they don't like it,
why should L”

Adults (includes teachers)

« “It's a program about farming for people that
want to be farmers.”

= “Why do the ag kids get to miss so much
school.”

» “How can those students be learning anything at
all when it seems they are having such a good time.”
o “Those FFA 'boys’ do such a mice job of land-

scaping the school.”
s “I don't understand why they offer a program
that is unnecessary.”
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Seniors

= “Gives high schoolers th'
to take care of livestock an
» “Oh, do you mean Fy
* My students did provide;
tions they have encountered i
majority of the perceptions enceu
agriculture and agricultural &
continues to be, negative, "

But We're Doing /
Literacy Prog
The release of Understandi
(National Research Council
Agricultural Education in Se¢
and its recommendation fora
“receive some systematic instiy
ture™ (p. 2) has resulted i !
to increase the agricultural litéra
population. r

During the 6+ years followin
release, the resulting agricull
have varied from state to state:
school district in scope, conf
duration and undoubtedly; effe
these efforts focus on putting
in the hands of the non-agric
efforts have provided training.
agriculture information into,of
classroom instruction or into
social activities. One cominon
has been the intent of changin
tions about agriculture,

Many individuals within:th
Education profession are ¢
programs have been effective;
increased enrollments in séc
grams and national FEA meni
over 400,000. But have were
Are enrollment and member
agricultural literacy efforts 0
apother, but smaller, increase:
enrollments. Has anyone ¢
of secondary students taking ag
believe that when examine'é!
percentage has varied litde
this premise js true, our prob}
and negative perceptions abot
been masked, not resolved. ;
occupied with doing research.
and “getting the facts” to the:

On seemingly countless ¢
gion's past, we have analyz_gd ﬂll
to make sure the “truth” is OA @
such as “We are using the best 28
ing,” “Our programs are philos
“Bveryone needs agriculture

th

(in Ag Ed and FFA) for everyone” almost pollute the
past issues of this magazine. Then we sail confident-
ly along, secure in the knowledge that we have the
best product and ultimately the best product will win.
WRONG!

Its an iflusion. There is no objective reality. How
often in the recent past have we been blindsided?
Examples include: Texas in the 1980s and the elimi-

- nation of secondary agricultural education (for 3

days); the continuous decrease in number and even
the elimination of the once valued state supervisor
positions; and the countless pumber of secondary
agriculture programs that have been closed. Some
eventually reopened. Most have heen lost forever.

Al that really exists are perceptions in the minds
of prospective students, parents, and other customers
of our product--preparation for careers in agriculture.
We cannot lose focus that public perception is the
reality. Everything else is an illusion. A perception
that exists in the mind is often interpreted as a univer-
sal truth, People are seldom, if ever wrong -- at least
in their own minds. What makes the negative percep-
tion battle even more difficult is that “customers” fre-
quently make decisions based on second-hand per-
ceptions. Instead of using their own perceptions, they
base their decision on someone else's perception of
reality. This is the “everybody knows” principle.
(Ries & Trout, 1993, p. 24)

‘We have been promoting agricultural education
and conducting agricultural literacy programs on the
flawed premise that our program is the hero of the
school system and that we will win or lose based on
the merits of our programs. We will win or lose
based on our ability to change the perception of the
individual. Only by studying how perceptions are
formed in the mind and focusing our efforts on those
perceptions can we overcome our basically incorrect
marketing instincts.

Marketing Is Not A

Sometime Thing

One of the “laws™ of marketing is the Law of
Perception, It states rather simply “Marketing is not
a battle of products, it is a battle of perceptions” (Ries
& Trout, 1993, p. 18). The goal of changing percep-

ifort, magination and work is required of today’s agriculture instructors to -
quire about the world around them and io prepare their students to
"g 4] ‘Vj’hat agricultural education is all about.

Erg

If agricultural education were only a Coca-Cola® ..
Everybody knows what that is!

tions and the resulting battle of marketing is not a
sometime thing--it is a constant! Every day Coca-
Cola has some form of advertising in the “public's
eye” and it has worked to their benefit. Now every-
one knows about Coca-Cola. In certain parts of the
United States, the terms “Coke” is even used to gen-
eralize to all carbonated beverages. And while Coca-
Cola has made mistakes (remember New Colce), they
were quick to change when the public started forming
negative thoughts and perceptions.

This need for constant marketing has been very
apparent in the automobile industry. Over the past 30
years, two damaging perceptions have cansed mas-
sive changes in the industry. The first perception, that
“Japanese” cars were “better made,” caused the “Big
Three” US aunto makers to drastically restructure
administratively as well as in their product lines. The
second perception that “buying imports was vun-
American” has caused Honda and other foreign car
manufactarers to build production and assembly
plants in the United States in an attempt to become
“American.”

Perceptions have caused sudden and dramatic
changes to all parts of our daily life. We must
remember that agricultral education has not been
exempt from the impact of negative perceptions. We
must increase our marketing efforts to a near daily
activity if we are to avoid being blind-sided again.
These efforts include a constant review of percep-
tions of agricultural education and how they ate
formed. This could be accomplished by:

» FFA chapter members annually surveying other
students;

» FFA Alumni and advisory committee members
questioning other community residents;

» State and national-level leaders and organizations
conducting focus groups and other data collection
activities with non-agriculture andiences (beyond the
easily accessible school adminisirators and FFA spon-
sors) on an annual basis.

With accurate data on perceptions and how they
are formed, “reform” efforts can be precisely targeted
and formed. And the effort doesn’t end. New factors
each day can impact and quickly change perceptions.
Efforts to understand perceptions must be a constant
activity.

To increase our program size and agricultural liter-
acy efforts, we must take marketing from a sometime
thing to a constant activity, This will take time, effort,
and money. However, this does not have to come
from the agriculture instructor alone. FFA chapters
traditionally have a reporter--challenge them and the
other officers to have at least one article prepared for
the local newspaper every week that highlights some

e
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Considerable time, effort, imagination and work is required to prepere instructors for feaching
agriculture in today’s schools; that is what agricultural education is all about.
(Courtesy of Lou E. Riesenberg)

aspect of the local program (FFA, SAE, new curricu-
lum materials, etc.}. Chapters typically have a Public
Relations committee--challenge them to make FFA
Week types of activities a weekly event instead of
annually. Many programs have Alumni affiliates as
well as advisory committees--challenge them to
recruit a new “agriculture believer” into the local pro-
gram ot the local Alumni. Several states have formed
“counsels” on Agricultural Education--challenge
them to add to the “friends of agriculture” fold
through increased promotion and support efforts.

A Final ¢
While daily marketing acg;

THEME ARTICLE

than sometime efforts, the mg
marketing is owning a word i
given the words compuiey, copi

cola, the four most associated vy
Hershey's and Coke. :

Some would say we havé'§u¢§
found in the combined leters's
viduals profess that this word'o;
tions about agriculture and agy;
Again, another illusion. Whj]
itself to be positive in the mind o
tomers;” it has also proven tg}
as the classroom, laboratory, and ap
{i.e,, SAB) of our program arid afa
resulting perception of “potentj

What if agricultural educati
tive creativity, could create an fop
a phrase? What if we took thatv
daily? Buttons, billboards, dire
TV, radio, Internet--whatever is
means of reaching and persuadin
ence. Then, perhaps, we could b
everyone would know what agri¢

National Research Council €
Agricultural Education in Secondary
Understanding agriculture: New:
cation. Washington, DC: Nation

Ries, A. & Trout, 1. (1993). .Th
laws of marketing. New York:: Ha
Publishers, Inc. :

Not only have the students (and instructors) in our classes
changed, but hopefully so has our vision of agricultural edu-
cation changed io reflect the current challenges in education
and agriculture with which agricultural education can and
should deal.

(Courtesy of Lou E. Riesenberg)

{continued from page 4)

must show that our global society demands a variety
of career opportunities for men and women through-
out the food and agriculture industry, Dynamic,
futuristic agricultural education programs must be
offered to give K-12 and college students the knowl-
edge and career awareness necessary to keep pace
with the demand for well qualified professionals. We
must ensure that agricultural education helps meet the
employment challenges of the next century.

I believe we are heading in the right direction, but
I'm not sure our public knows where that is. I think
twenty years ago we knew what direction we should
be heading as exemplified in this commment made by
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Claxton Cook (1965), teachs
State University: T
“The unique educational oppo
al agriculture challenges each st
his maximum potential, drawing

of all natural laws be.brought tof
phete of understanding and chal
Sometimes our past is the bestif
direction we should be going.-*
us” were excellent columns writt
we have similar columns in out i
Should we listen to what our p

Referen
Cook, C. (1965). Tiwo major rea_'s*a'_
Agricultural Education Magazine, 3

Griffen, C.C. {1929). What other
Education, 1 {4), p. 16. ;

The New Breeders Gazette. (1929 :
us. Agricultural Education, 1 (6), - 1
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sulture is Taught?
qh School?”

hese comments, from a prominent Michigan

science educator, illustrate a dominant view by

the public about agricultural education, no
opinion -- they do not even know that agricultural
education exists. When asked, public opinion about
agricultural education often centers around the
above theme. However, the surprised look disap-
pears and a curious expression emerges as an indi-
vidual is made aware that agricultural education is,
indeed, a viable educational program in the public
school system, Usually, a permanent opinion about
agricultural education is made within seconds and
often times the opinion is stereotyped as teaching
“farming,” Why does this stereotypical response
occur?

People generate instant opinions because they are
programined that way. Television shows, news sto-
ries, magazines, and even school counselors utilize
stereotypes to distinguish between groups of people,
issues, curriculums, etc. School systems proliferate
a stereotypical world by employing the following:
labeling courses as academic, basic, vocational, col-
lege bound, advanced placement, etc.; identifying
schools as magnet, vocational, academic, compre-
hensive, efc.; and judging the value of a course
based on its title and not on its content. If people are
programmed this way (to make instant opinions on
most daily matters) is there any hope to improve the
image of agricultural education in the public’s eye?

“Involve” versus “Show & Tell”

Most agricultural educators would agree with the
above heading, but how often do they involve the
public in their program? The public's main exposure
to agricultural education is usually involuntary at
fairs, petting zoos, and mall exhibits. Some volun-
tary activities include agricultural presentations at
service clubs, school functions and community
events. These exposures are fine, but they are usual-
ly “Show and Telt” aciivities. The audiences receive
a fine presentation and some people may even
remember a few items from the message.
Improvement on the “Show and Tell” methodology,
and ultimately what the public remembers, can be
achieved by increasing the public’s involvement in
agricultural education activities (see Figure 1),

In Michigan, a “Blue Ribbon” panel was orga-
nized to judge the “Agriscience Teacher of the Year”
award. The panel consisted of the College of
Agriculture and Natural Resources Associate Dean
of Academics, the Assistant Dean of International
Agriculture, the Assistant Deputy of Vocational
Education, the Assistant to the Director of
Admissions for Michigan State University and sev-
eral department chairs. A tremendous amount of
planning was needed to insure that the actual judg-
ing was organized. The rewards are still being felt
today. The judges were extremely impressed with
the applications. Their images of agricultural EEI-];:E—

Figure 1. The Agricultural Education Image Scale

Action by agricultural Image scale Public transformation:
educators with their public:
Excellent image
# A N . .
involve them they gain ownership
# A ]
show them they understand
A & 2
tell them they are aware
# & N .
do nothing void
Questionable
image
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Figure 2. Steps to Improve the Public Image of Agricultural Education

Decide on an image to be portrayed to the public.
Note: It must be based on the program's philosophy

!

Identify activities that enhance the desired image (see Figur
Note: Eliminate or improve activities that distract from the intend

Activities may include: specific lessons or classes, leadership activitie

contests, completing applications, fairs, concessions, etc,

{

Involve the public!

Note: Target specific activities to audiences that will reap the greatest
involved. '

Responsibilities may include: the public becoming involved as judges

chairs, concession workers, etc.

{

teachers, participants, chauffeurs, FFA Alumni members, committee me

Reap rewards! i
Rewards may include school levies passing, curriculum reforms agreed

This fall the Arizona Board'
entrance requirements so that
class can only take one electi

tion changed drastically during the three hour evalua-
tion meeting. A winner was selected, but the real
winner was the Michigan Agricultural Education pro-
fession. They now had allies in very high and key
positions within Michigan State University (MSU)
and the State Department of Education.

Another Michigan involvement activity oceurred
during the development of the Michigan Agriscience
and Natural Resources Corricolum. Fifteen curricn-
Iuns were written and each curriculum had a devel-
opment team consisting of secondary school science
and agricultural teachers, MSU faculty, agribusiness
personnel and State Department of Education staff.
The teams met for two or three days during the cur-
ricutum development phase. Again, their involve-
ment and subsequent ownership (see Figure 1) creat-
ed a very positive image about the futwre of agricul-
tural education. This past spring Michigan’s State
Supervisor of Agricultural Education stated that the
restructuring effort from production agriculiure to _
agriscience was complete and that state funding sup- cultural education. i
ported restructured programs. s involvement worth Concurrently, several agricul
it? cross-referenced the state’s SCi6

Involving the public takes time and commitment.
The previous examples indicate there is value when
you involve others. Agricultural education has rele-
vant, educationally sound curriculums and effective
delivery methodologies. The lives of young people
are touched because of agricultural teachers being
dedicated to their philosophies. No wonder frostra-
tion levels increase when the public only views agri-
cultural education as training *‘farmers.”

programs survived this latest ¢
tive image held by the commi
sion requirements. Two agricu
“Applied Biological Systems’’
will count as a “Biology” and
Laboratory Science” course dufl
Process. .

This event moves the two ag
from being electives to being alf
courses. The review commif
university’s “Science and Mal

Department of Agricoltural Edu

posal writing, presented in-servi
short, built relationships and 2

ing of agribusiness leaders, S
teachers, students, and Univc: _
In addition, several gradoate St
ence and agricultural teachers

the time came for the reviqw co
ommendations to the Admiss
courses met the new Board of
the agricultural education propo
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student participation, greater community support, increased professional

minimum standards. Arizona agil

Comittee.” Fot two years faculf

active committee members.. The

were developed with the help d

tance. Involvement and being well prepared is worth
it, ask any Arizona agricultural educator. Who else
can be involved?

An untapped public are senior citizens. This
group of people has tremendous amounts of experi-
ence and expertise, most of which goes unrecognized
and untapped. Involving seniors has many benefits:
1) They can coach students preparing for a variety of
contests in the comforts of their own homes, Their
schedules are usualty flexible. 2) They can teach spe-
cific lessons. 3) Stndents may leam to appreciate this
segment of population. 4) Senior citizens appreciate
being recognized. 5) Seniors may view school levies
more favorably if they have positive experiences with
young people. Involvement with senior citizens is
worth it!

A Solution

Popeye, the gallant cartoon sailor, offers a tremen-
dous philosophy for agricultural education, “I yam
what I yam and that’s all that I yam.” Decide what
you yam [sic] and then walk the talk. That is, agri-
cultural educators must decide what is the image they
want the public to remember and then tell, show and
especially involve the public in activities that empha-
size a positive image.

Popeye does not apologize for who he is. He rep-
resents good, integrity and stubbornness (sounds like
an agriculture teacher). He stands his ground based
on a philosophy of right and wrong. Can agricultural
educators say the same thing? What is the definition
of agricultural education? Does each agricultural

"Sacred Cows"

high impact low need

gure 3. A chart for classifying FFA activities *

[ high impact

education program have a philosophy and a list of
principles that support it? Those items are all a part
of the foundation that builds an image (see Figure 2).

Arizona’s agricultural education programs strive to
portray a conternporary image that emphasizes rele-
vant hands-on education, a sincere interest in their
students and utilization of up-to-date agricultural
technologies. Yet, if the only view the public has of a
local program is that of a student spreading manure
on the school farm, then that representation is what
the program is. If manure spreading is all the public
is exposed to, then the agricultural education program
is nothing more than manure spreading, vou yam [sic]
what you yam [sie].

Fairs can be best friends or worst enemies to agri-
cultural education. They are a tremendous opportuni-
ty to reach and involve the public, but what does the
public see? Production agriculture is the typical
image displayed. This image is fine, but it is proba-
bly not representative of the entire agricultural educa-
tion program, nor is it supported by most philoso-
phies as the only picture to portray to the public.

Agricultural education programs and activities
must constantly be evaluated to ensure their relevan-
cy and importance (see Figure 3). Anchors must be
cut loose so that the profession can avoid being held
back in today’s highly fechnological world.
Agricultural education can improve its public image.
The solution is living a sound philosophy, and involv-
ing others in it. The rewards are worth it. If Popeye
were an agricultural educator, he would lead the way. &

Ilstarsll

high need

expected programs
redesign is helpful

needed
wanted

"Anchors”
(phase out)

low impact low need

low impact

"Horizons"”

high need

time spent questionable
impact is questionable

potential for becoming a "star"

modified from a Cooperative Extension chart.

Re

high

This chart is designed for categorizing FFA activities (contests, camps, conferences,
etc.) and determining their value. This may be helpful when determining program
emphasis (or deletion) as resources (including time) become scarce. This chart was
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Let’s Tell Our Story

By Topp Davis

Mr. Davis iy agriscience
senior and foriner employee
of Berger and Company, a
ConAgra Company and lives
in East Lansing, MI.

earth is the most important labor of man. When
tillage begins, other arts follow. The farmers,
therefore, are the founders of human civilization.”

-Daniel Webster

«“ [ et us never forget that the cultivation of the

It is the Benjamin Franklin ethic, summed up in
the quote, This belief made it possible for the
United States to be what it is today. Agriculture was
our initial base in foreign markets and today it is the
industry that sustains our trade and growth,
However, the public’s perception about agriculture
has eroded through the years. Jim Guilinger,
Coordinator for Facilitating Coordination in
Agriculture Education (FCAE) said it best “the
problem tracks back to the mid8()'s when the poor
farm economy gave agticultural careers a bad
name.” (Prairie Farmer, September 1994). Most
of today's youth are three generations removed
from the farm, and they no longer have an accurate,
first hand knowledge of agriculture. The public
believes, and 50 do many farmers, that agricultural
education is for those who want to go back to the
farm, and that there are no longer rewarding jobs in
agriculture, financially, personally and mentally.
Thus, because of this belief, they feel there is no
reason for agricultural education.

The belief that agriculture and agriculivral educa-
tion carries a negative perception is perpetuated in
our daily lives, from “Where are you going to teach,
aren’t all the programs closing?” as stated by Jeff

"Bosley, a farmer from Central Michigan to a profes-
sor in the College of Education at Michigan State
University saying “Why do they certify you to teach
agriculture?”

I am sure that all agricultural professionals and
educators have felt this negative attitude from out-
side and inside the realm of agriculture. How long
are we going to let the negative perceptions of agri-
cultural education persist? Dr. Jerry Peters,
Associate Professor and Head of Agricultural
Education at Purdue University said “We in agricul-
ture are our own worst enemies becanse we never
tell our story” (New Horizons Magazine, May
1994),

1t’s time that we in agriculture start telling our
story. Articles have been written promofing agricul-
ture, agriculiural education, and careers in agricul-
ture; however, for the most part, they are found in
agricultural trade publications. It's time for agricul-
ture to be portrayed on the six o’clock news or 60
Minutes for something positive, like feeding the
world or saving the rain forest, instead of gloom and
doom. The industry should hire an advertising
agency to promote the positive story about agricul-
ture with concrete facts. Ii’s time to start educating
people who are knocking agricuiture. Let’s tell our
story. Let us tell our story by facilitating curricula in
schools from K-12, It can be formally presented
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by integrating agricultura]]
math, social studies, Eng
Let's start promoting agriculs
aggressively. An example’is
cultural literacy week. Thers
vention week. Why not sg
basis of our great national &y

one part of agriculture, Why
agriculture. The general pub

It is evident that agricultural e
are quality people prepared f
world”. Nevertheless, it is oy
more, change the perceptid o
an even larger amount of highqn
equipped graduates. It hag'h
high school students who ha
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favorable set of beliefs aboutihe
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The knowledge of how th
culture is not enough; it is how V
edge to our benefit. There hiave beg
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same things that have been
believe, therefore, we in agri
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Agriculture is changing aroul
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Agriculture Education in Sec__o_
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processing. At the same Hime,
vide an education that compeft
prep classes. It is exciting tor

Once students are enrolled in agriscience programs
they see the potential and value that agriculture pos-
sesses. Matthew Galecka, a freshman in agriscience
at Michigan State University summed up what many
students have repeatedly said, “My perception of
agriculiure education prior to coming to MSU was
that it was only for kids who lived on a farm, These
kids were also FFA members wearing the funny jack-
ets... Basically ag classes were looked down upon by
the other students, I also looked down on it. My per-
ception has drastically changed. I feel that something
is missing in typical science classes. Students do not
see the real world context. In agriscience classes, this
can be seen.”

By getting these students interested in agriculture
they will realize what the agriculture industry is all
about, However, we must realize when instructing
our agricultural classes that the majority of the youth
are {wo to three generations removed from production
agriculture. As Jim Blair, Retail Sales Manager of
Northern Star Mineral, East Lansing, Michigan noted,
“One problem with agricultural education students
today is that they are book smart and lack the practi-
cal experience in the basics of agriculture, When we
teach our classes we must be aware to keep the happy
medium between the traditional agriculture classes
and today’s agriscience classes, for it is “when tillage
begins, other arts follow.””

“One problem with agricultural
education students today is that
they are book smart and lack the
practical experience in the basics
of agriculture. When we teach
our classes we must be aware to
keep the happy medium between
the traditional agriculture classes
and today’s agriscience classes,
Joritis ‘when tillage begins,
other arts follow.””

Another way to try to change student’s perception
of agricultural education is to work with local
agribusinesses. Agribusinesses are realizing that
without quality, knowledgeable people, the business-
es will not last. “We can buy all the best equipment
and offer the best services in the world, but without
quality people it will do us no good.” (Jim Blair,
Northern Star Mineral). Meet the agribusiness pro-
fessionals in your area, discuss the mutual problems
we are encountering and then work together to solve
the problem of the negative public perception of agsi-
culture and agricultural education. Agribusinesses
should be encouraged to create educational scholar-
ships to land grant universities, for students with a
weak agricultural background and ones with a strong
background.

The image of agriculture education has been falter-
ing for the [ast decade. The changing of the percep-
tion of agriculture may start with the perceptions of
ourselves. Can we be so bold to suggest that we
throw out the official dress of the FFA? Do we dare

change it to meet the professional image of today’s
fashion. If you look like a “kick back™ to the 1940s
and 50s, people will perceive you that way.
Changing the official dress might be considered con-
forming or, is it updating ourselves to keep up with
the times.

It is up to us as agricultural educators to take a
stand, and be the leaders that agriculture needs, the
leaders of change. The FFA has taken great strides to
go beyond production agriculture, let’s sustain the
momentum. The implication is to not forget where
we came from, but remember where we are going.
John Hannah, former President of Michigan State
University, had the vision of taking MSU from a
small agricultural college to one of the largest dynam-
ic universities in the world, however it is still known
as one of the premier agricultural schools in the
world. Agricultural education is half way there. Let
us work together, borrow each other’s ideas, improve
on them, get motivated and become Number One.
Agriculture is the foundation for our society.
However, it is the least known, It is time we get
excited and start telling agriculture’s story.
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evolving, changing and reacting to differing
student needs, societal expectations and the

electronic media revolution. During the 1980°s a
number of naticnal reports were developed and pub-
lished amplifying the need to revisit the American
education system, These reports essentially indicate
thas the system is broken and should be fixed. These
repotts have been a major driving force impacting
efforts to reform education for students in the United
States. The report A Nation at Risk (1983}, pre-
pared by the National Commission on Exccl!en.cc in
Education, emphasized the fact that rising medioc-
rity in the schools has positioned the United States
to lose its prominent position in the world concern-
ing commerce, service, industry and technology.
The Carnegie report, A Nation Prepared: Teachers
in the 21st Century (1986), amplitied the need to
provide better educational opportunity for Ame'ricz.i’s
growing minerity populations and low income indi-
viduals. The Carnegie report also recommended the
establishment of graduate curriculum for teachers
that would basically rearrange the system for preser-
vice teacher preparation. The Holmes Group
released the report, Tomorrow's Teachers (1986),
that stressed early field experiences in the schools
for preservice teachers. Reports such as the ones .
cited above have been a major catalyst for change in
the American education system.

Agricultural Education is an integral part of the
education system and it too has been evolving, react-
ing and responding to change. The nature and sub.-
stance of change in Agricultural Education are basi-
cally determined by community leaders, state man-
dates and the socio-economic and political environ-
ment that exist during the change process. The per-
ceptions of Agricultural Education held by changﬂ‘
facilitators relative to reality and idealism -- what is
and what ought to be, play a major role in changes
proposed for the Agricultural Education program.

The American education system is constantly

The remnainder of this article will focus on: (1)
theoretical concepts of perception, (2) perceptions of
College Deans and Agricultural Educators, and (3)
impact of perceptions on the program.

Perception Concepts

In an attempt to discuss the public’s view of
Agricultural Education, it is important to discuss the
notion or idea of “perception” in a theoretical con-
text. The theoretical discussion of “perception” pro-
vides us with a context of which to understand the
systemic impact perceptions have on Agricultural
Education program change, development, and
implementation.

Many writers and scholars suggest that “man” has
a natural inner desire to know. To a large extent
man’s desire for knowledge comes in conflict with
realism, idealisrm, and truth, What is realism, ideal-
ism and truth? Some would argue realism is how
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Many agricultural education graduates are very
successfil professionals--the agricultural educa-
tion profession should make more use of their
experience, influence and expertise.

(Courtesy of Larry Powers)

ture and education. Their study documented many
things already suspected but were not empirically
documented. They concluded the following;:

1. Overall Agricultural Education faculty were
held in high esteern,

2. Agricultoral Bducation faculty were held in high
esteem for their service, and

3. Teaching, students and research were held in
moderate esteem.

During further review of the tables in their study, it
was evident that some characteristics that make colle-

- giate teaching of Agricultural Education scholarly

were measured in the middle range pertaining to: (1)
course substance, (2) intellectual challenge of cours-
es, {3) theoretical concepis versus how to, and (4)
accommodation to students. Upon reviewing the
tables concerning students, they indicate that

- Agricultural Education students were scored in the

middle range as it relates to: (1) following rigorous
programs, (2) scholarly propensity, and (3) ability.
Upon reviewing the tables addressing research, the
college deans scored most the of the ten (10) items in
the middle range on a ten (}0) points scale. The basic
findings concerning teaching, students, and research
in Agricultural Education are somewhat troubling.
These are the components of the Agricultural
Education program that make us an integral part of

.. the university academic community.

Problem Implications

Earlier in this decument the writers discussed per-
ceptions, the way experts indicate perceptions are
developed, and the idea that perceptions may not nec-
essarily represent reality. However, according to the
study, the perceptions that college and university
deans have of Agricultural Education is reality to
them. Given the decision-making position deans
occupy in higher education, these perceptions could
be very damaging for the Agricultural Education pro-
gram.,

The teaching program in Agricultural Education is
rigorous, challenging, theoretical and helongs at the
collegiate Ievel based on the perceptions of those
Involved with the program. However, we must deter-
mine more explicitly the opinions of significant oth-
ers and how those opinions are developed. Once we
have determined what these opinions are, we must be

more vigilant in terms of removing the stimuli that
serves as the precursor for these opinions. During the
National Agricultural Education Research Conference
in Dallas, Texas (1987), Dr. Glen Shinn indicated that
agricultural educators spent too much time research-
ing what we think of ourselves and that we should
spend more time studying the perceptions of signifi-
cant others, especially those publics that impact the
prograimn,

The agricultural education student is at the core of
the total program. Most people tend to agree that the
proof to the pudding is in the eating - our graduates
are very successful contributors, I this is true, how
do we explain the perceptions college deans have of
our stadents? This question is the most obvious and
easiest to answer. Traditionally, agricultural educa-
tors philosophically believe in the American dream,
that individuals have the inalienable right to life, lib-
erty and the pursuit of happiness and the way to
achieve it is through education. Through the agricul-
tural education program many students have been
provided educational opportunity that they might oth-
erwise have NOT received. What should we do to
improve the image of our students? The systematic
utilization of alumni serving in professional decision
making positions should be used at every opportunity
to amplify the contributions made by Agricultural
Education graduates.

Research has traditionally been the vehicle through
which we gain the respect of our peers/colleagues.
Agricultural educators at the collegiate level should
engage in more collaborative research with col-
leagues in other behavioral sciences. More research
should be conducted studying other publics and
groups peripheral to the program which should be
presented to diverse behavioral science audiences,

Summary

Agricultural educators and those affiliated with the
program are convinced that the program has quality,
good students, and is a contributing partner in higher
education, Many of the perceptions held by others
may not necessarily be reality; however, these per-
ceptions are reality to those that hold them. Itis the
responsibility of the professional to determine what
these perceptions are and to initiate activities and pro-
grams that remove the stimuli that develop them.
Program leaders and scholars have the opportunity,
challenge and responsibility to develop a positive
image for the Agricultural Education program.
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not completely, but we definitely experienced

a relationship change. My son is fifteen years
old and is a member of the starting offensive line on
the varsity football team at his high school. In
Texas, that gives legal bragging rights to fathers,
grandfathers, and any interested uncles or cousins.
After their second win in a row, Daniel was waiting
anxiously on the edge of the ficld. He had a furtive,
anticipatory look i his eyes as if to say, “Did you
see me? Did Ido a good job?” As 1 walked up to
congratulate him T realized that look wasn’t meant
for me. His first words were, “Mom, where's Dad?”

I was crushed. Daniel has shown market lambs
and heifers for eight years. That special look of
“How did I do?” has always been mine. But it now
appeared  had lost out to peer pressure and a macho
world! As I brooded over my loss I waiched the
crowd gather around the local heroes. Practically
everyone in the small commumnity was on hand to
congratulate the team. They actually felt a “part” of
the action that had gone on under the lights of that
field.

The next day I helped with a junior livestock
show in a neighboring county. There were about
100 heifers entered and maybe a total of 30 specta-
tors to watch them (that included all ring help). The
crowd for the most part was a rather dismal lot.
Sitting there stone faced, waiting, in what appeared
to be agony, for someone they knew to enter the
ring. No one had that air of excitement around
thern. No one seemed to be “feeling” the anticipa-
tion of the exhibitors in the ring. No spark of enthu-
siasm grew within the crowd, like it had the night
before.

‘What was the difference? What drove the crowd
from the previous night? Obviously, the football
team worked hard and put in many long hours of
practice to perfect their skill. On the other hand, the
young livestock exhibitors had also worked hard.
Countless hours and considerable expense had gone
into the development of those heifers. So, why did
one event spark enthusiasm and the other wreak of

spectator presence through parental responsibility?

Thinking back, ! remembered the excitement at
Friday night’s game. Anticipation was aciually
palatable before and during the game. Why? [
reviewed the scene. First, an inventory of the props
used: seven pretty teenage gitls in cheerleader suits,
full of enthusiasm; a band playing tight songs; radio
and live announcers giving play by play updates to
the fans; bright lights and lots of banners--even a
student in a mascot suit, all of these added to the
atmosphere. But, more than that, the audience was
primed for the event. At least three articies about
our football team appear weekly in the two-page
sports section of the daily area newspaper. In addi-
fion, the school holds a pep rally for the entire
school, kindergarten through twelfth grade, every

Afew weeks ago [ lost my baby boy. Maybe
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need to find our place under the “bright lights™ of
public awareness,

In 1929, in his text, Agricultural Education in
the United States, Whitney Shepardson noted that
food production was not keeping pace with popula-
tion growth, His concern over the need for increased
agriculturat technology might mirror today’s concern
of where does agricultural education fit in?
Obviously, efficient production is no fonger a prob-
lem. The problem today centers around the fact that
underneath all the labels, theories and layers of con-
jecture, we are still in the “kid business.” How can
we develop leaders and producers for the future,
when many potential students are still unaware of
what we cffer? The question today, perhaps, should
be “How can we sell our program?” and not “How
does the public view agricultural education?” B

Parliamentary
Procedure

{continued from page 5}
HARKY: Mr. Chairman!
CHAIRMAN: Harry.-
HARRY: That is the most sensible motion I

have heard today. T am very much in favor of send-
ing it out to the cleaners.

DICK: Mr. Chairman!
CHAIRMAN: Dick.
DICK: That would cost us money and I

really don’t have much right now. I move we table
the motion.

PAUL: I second the motion to table.

CHAIRMAN: You have heard the motion to
table and the second. We will now vote on the
motion to table the main motion, The main motion is
to have the hat cleaned.

. All those in favor of the motion
to table signify by saying “Aye.” (Tom, Dick, and
Paul vote Aye). All those opposed vote by saying
“No” (Harry votes No).

The ayes have i, the motion has

- been tabled. (Paul then puis the hat on the table.)

TOM: Mr. Chairman!
CHAIRMAN: Tom.

- TOM: Perhaps we were a little hasty in

tabling th‘at motion. I have thought of a way to clean
the hat without any cost so I move to take the motion

: from the table.
HARRY:

- CHAIRMAN:
- take from the table and the second. We will now vote
on the motion to take from the table the motion to
‘have the hat cleaned. All those in favor signify by
- saying “Aye.” (All vote Aye.) All those opposed sig-
- nify by saying “No.” (No one votes.) The Ayes have
~1t. The main motion to have the hat cleaned is now

I second the motion,

You have heard the motion to

before the house. Is there any discussion?

TOM: Mr. Chairman!

Agricultural education adds valite to the lives of individual
students not only by giving them knowledge about and skill
in agriculture, bit imany thnes is also the source of their
determination and perserverance. For some young people
this may be their only source of success to build on; that is
also what agricultural education is all about.

{Courtesy of Lou E. Riesenberg)

CHAIRMAN: Tom.

TOM: I move to amend the main motion
by striking out the word “cleaned” and inserting the
words “powdered with chalk dust.” I believe that
will cover up the dirt.

DICK: I second the motion,

CHAIRMAN: You have heard the amendment
and the second. Ts there any discussion?

HARRY: Mr, Chairman!
CHAIRMAN: Harry.

HARRY: ~ Who ever heard of cleaning a hat
by powdering it with chalk dust? I urge the assembly

- to vote the amendment down.

CHAIRMAN: Is there any further discussion on
the amendment?

GROUP; Question!

CHAIRMAN: As there is no further discussion,

we will vote on the amendment to strike out the word
“cleaned” and insert the words “powder with chalk
dust.” Al those in favor of the amendment signify
by saying “Aye” (Tom, Dick, and Paul vote Aye).
All those opposed signify by saying “No” (Harry
votes No). The Ayes have it.

o Tom, as you thought of this
splendid idea, the chair requests that you powder the
hatl.] )(Tom takes a big eraser and powders the hat
well,

CHAIRMAN: Is there any more new business to
come hefore the house?

HARRY: Mr. Chairman!

CHAIRMAN : Harry,

HARRY: I rise to a question of privilege.
CHAIRMAN: What is your question?

HARRY: It is very stuffy in here. May I

open a window?

(continued on page 19)
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The Changing Face of Agricultural
Education: The Educational Triad
Business, Education and Parents

By JouxN HiLT

John Hilt is chairman and
CEOQ of Quality Stoves, Inc.,
North Muskegon, ML
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ture have been incredible. There was a time, not

too long ago, when the farm was antomatically
handed down from parent to child. Then the Ture of
the city and manufacturing jobs changed many farm-
ing communities, Today, another dramatic change is
taking place. In the past few years, the farming
lifestyle and vocation has become much more com-
plicated. Computers are used to manage dairy herds
and are even tied in to satellites for precise contour
farming. Government regulations and programs
have become more restrictive and complex, yet
many offer greater opportunities for the farmer, or
farm family, who is looking to take advantage of
what’s available.

E n less than one generation the changes in agricul-

It’s more important every year for farmers to
increase their education and awareness. For exam-
ple, Michigan State University offers a wide variety
of under-graduate and graduate coursework in areas
like horticulture, animal science, crop & soil sci-
ences, agricultural economics, engineering, forestry,
resource development, parks & recreation resources
and agriscience education, The public today doesn’t
realize that it’s not uncommon for a farmer to hold
an advanced college degree and, in many cases it’s
necessary to keep up with the changing technology
and regulations.

That advanced education begins at an early age.
Quality Stores became very supportive of farm

youth education years ago'“thr
With fund raising efforts and '
tion in our communities, we
dreds of thousands of dollars; B
more than money. We see ik
with the FFA.

Parents are truly a key
young people who excel and'c
leadership programs at stafs
tions come from strong family
are there for them, whether fi
families, to provide that siippq

I think business needs to'ba
involved in supporting educat
involved and active at the Toca
communities - that’s wherg
in developing, maintaining an
both for FFA and 4-H.

There’s an emotional reward
These kids are great to su
Best of all, some of them will be
agricultural industry.

From a business standpoint;
way street, We publicize the
ny in the community which én
nesses to support agricultu
to line up supporting orgaii
with a particular program so. th
some “ownership” in that pr
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Members of the Michigan FFA recently visited the headquarters of Quality Stores, Inc. in North M o
Jorce the FFA's parmership with the company. (Courtesy of John Hilt)

to understand the long term benefits of good FFA and
4-H people coming back to them as employees in
their businesses and as members of the community.

It’s very difficult to find motivated people to work
in business. But, with training and leadership provid-
ed by the FFA and 4-H, we’ve noticed that these
young people are motivated to work hard and excel
from an early age. That carries them through their
work and life during the long haul.

You read a fot of negativity in the papers about
youth today, but I'll tell you, these 4-H and FFA stu-
dents are strong supporters of this country. It’s fun to
go to a convention, see the flag raised and hear a
whole group yell, scream and cheer. They’re hard
workers. They’re not afraid to roll up their sleeves
and be judged by the contributions they make. One
of the great teachings of these organizations is
accountability. A major problem with our whole soci-
ety today is that nobody wants to be accountable,
There are too many people saying, “It's not my fault!”
Yet in the 4-H and FFA these young people, at an
early age, learn by doing. The better they do, the
more support and recognition they get. They’re not
afraid to take some chances and some risks and be
judged by their actions.

I think that the future of agricultural education
locks very exciting, yet very challenging, The

American work ethic is alive and well in the farm
community. We see good, bright, hard working
young people coming up through the system.

In order to get the support and attention the
Agricultural Industry will need to remain competitive
in the world economy and attract the best people we
can, we need to get the word out to the public that,
yes, the times are changing and so are we.

Why support youth? Why support the young peo-
ple of the 4-H and FFA organizations? Perhaps the
most succinet answer to these two questions comes
from the eloquent pen of Abraham Lincoln, To para-
phrase Mr. Lincoln: -“Young people are the persons
who- are going to carry on what we have started.
They are going to sit where we are sitting, and when
we are gone, attend to those things which we think
arc important. We may adopt all the policies we
please, but how they are carried out depends on.them.
They will assume control of our cities, states and
nations. They are going to take over our churches,
schools, universities and corporations. The fate of
humanity is in their hands.”

With business, education and parents joining
forces, the youth of today will have the strong direc-
fion and encouragement they’ll need to succeed. Hl

(continued from page 17)
CHAIRMAN: You have permission. (Pauses,
while Harry opens the window.) Is there any addi-
tional new business?

PAUL: Mr. Chairman!
CHAIRMAN: Paul:
PAUL: Harry has told us a number of

times that this is the only hat he has, so he will more
than likely wear it in the summer, and I think it is a
bit hot for summer wear. We wouldn’t want

Mr. to lose his hair, so [ move we ventilate
the hat, ‘ :
DICK: I secord the motion.

CHAIRMAN: You have heard the motion and
the second to ventilate the hat. Is there any discus-
ston?

HARRY: Mr. Chairman!

CHAIRMAN: Harry.

HARRY: I rise to a point of question.

CHAIRMAN; State your question,

HARRY: How do you resign from this
organization?

CHAIRMAN: The chair refuses to answer the

question. Is there any further discussion?

DICK: May I have permission to ask.

Paul a guestion?

CHAIRMAN: You may.

DICK: Paul, just how do you propose to
ventilate the hat?
(Paul answers by displaying a large pair of scissors.)

CHAIRMAN: Does that answer your question?

DICK: Yes, sir. .
CHAIRMAN: If there is no further discussion,
are you ready for the question? :

GROUP; Question!

CHAIRMAN: We will now vote on the motion

to ventilate the hat, All those in favor of the motion
say “Aye” {Tom, Dick, and Paul say Aye). All those
opposed say “No” (Harry votes a lond No).

The Ayes have it. Paul, as you

made this motion and have the equipment to fulfill
the demands of the motion, you may ventilate the
hat.(Paul cuts four large holes in the crown of the
hat.)

HARRY: Mr. Chairman!
CHAIRMAN: Harry.
HARRY: I move that the chair appoint

someone to escort Mr. to the front of the

room so he may try on his new hat.
DICK:

CHAIRMAN: You have heard the motion. TIs
there any discussion? As there is no discussion, we

I second the motion.

‘will now vote on the motion that the chair appoint

someone to escort Mr. to the front of the

‘reom so he may try on his new hat. All those in

favor of the motion please raise your right hand. (All
members raise their hands.) The motion is carried by
unanimous ballot. Harry, you may have the privilege
of fulfilling the request of the motion. (Harry escorts
Mr.___  tothe front of the room,)

HARRY: Mr. Chairman, I have fulfilled
the wishes of the motion.
CHAIRMAN: Welcome to our meeting,

Mr. ! Would you please be seated? (Mr.

takes a chair in front of the table and
the boys try on the hat.) Mr. , would you
care to say a word of appreciation for the action

taken by the asscmb}y'? (Mr. may speak if
he wishes.)

CHAIRMAN: Is there any additional business
to.come before the house?

HARRY: M. Chairman!

CHAIRMAN: Harry, _

HARRY: I move we adjourn until (Harry

stales a date five years in the fature),

CHAIRMAN: Is there a second to that motion?
DICK: I second the motion.
CHAIRMAN: You have heard the motion to

adjourn until (repeats date). All those in favor of the
motion signify by raising their right hand. (All raise
their hands.) The motion has passed by unanimous
ballot. I-now adjourn this meeting until (repeats
date). a
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By JoE G. HARPER

Dr. Harper is associate pro-
Sessor of agricultural educa-
tion at Clemson University,
Clemson.
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assistantships and fellowships in agricultural

education is provided by the Publications
Committee of the American Association for
Agricultural Education. This survey is published
annually to assist those in the profession who are
seeking information about graduate studies.

Thc 1995-96 survey of institutions offering

Key to Understanding

The information is provided in the following
order: nature of assistantships (number available);
number of months available during the year; begin-
ning months of employment; amount of work
expected; monthly remuneration and other consider-
ation such as remission of fees; whether aid is for
master’s, advanced graduate program, or doctoral
students; source of funds; the 1995 deadline for
application; and the person to be contacted, Slight
variations in this pattern are due to the nature of the
data provided by reporting institutions.

University of Arkansas

Research assistantship (1-3); July 1; one-half
time; 20 hours per week; $767 - $975 per month;
full tition provided; master’s or doctoral; May 1;
Contact: Dr. George Wardlow, Director of Graduate
Studies, Department of Agricultural Education,
Agriculture Building Room 301-B, University of
Arkansas, Fayetteville, AR 72701, Telephone: (501)
575-2035.

Teaching Assistantship (1); September 1; one-half
time; 20 hours per week; $855 - $1,089 per month;
full tuition provided; master's or doctoral; May 1;
contact same as above,

Clemson University

Graduate Teaching/Research Assistantships (3);
10 months; August through May; one-half time;
$650 - $800 per month plus remission of out-of-state
tuition and three-fourth fees; master or doctoral;
SDE and/er instruction funds; May 1 or until filled;
Contact: Dr, Lloyd H. Blanton, 112 Poole
Agricultural Center, Clemson University, Clemson
SC 29634-0356, Telephone: (803) 656-3300, FAX:
{803) 656-5675. .

Cornell University

Teaching Assistantship (1), 9 months; September;
15 houss/week, $10,212 ($537 .48 bi-weekly); waiv-
er of tnition and fees; doctoral, state funding, April
15. Contact: Agricultural Education Coordinator,
Depariment of Education, 418 Kennedy Hatl,
Cornell University, Ithaca NY 14853, Telephone:
(607) 255-2198.
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doctoral; Hatch Act and pihey
15; contact same as abovy

Studies; 9 months; begmﬁin
hours per week; tuition and
M.Ed., Ed.S. and Ed.D, (do,
ferred); academic year ¢o
$7,740 (MLEA.) to $8,260(
Education; applications diis
filled; Contact: Dr, M.
Education Program, Dep I
Studies, 624 Aderhold Halj:

Georgia, Athens, GA 30602
542-1204, FAX: (706) 542
SON@UGA.CC.UGAED!

University
Graduate Teaching As:
August; 50% time (20 hour;
month doctoral; in and o
ly all fees waived; April
Dr. Ed Osborne, Chair, Agr
Program, Untversity of Hlin
1301 W. Gregory Dr., Urbai
(217) 333-3165.
Graduate Research Assis
August; 25% time (10 hour
month master’s; in and out:
ly all fees waived; April 1.0
same as above,

Research Assistantships: (2
one-half time; $1,200 per
waived; fee reduction; docte

Research Assistantships (Z
one-half time; $1,000 per’
waived; fee reduction; master

Applications due March
Carter, Head, Departmen
and Studies, Towa State Uni
Telephone: (515} 294-69_5(_)

Louisiana Stat
Research assistantships {
later; 20 hours per week (01
month; out-of-state fees'Wﬂl._V
filled; Dr. Betty C. Haﬂfasol'_l,_'}-j.l.I

vocational Education, 142 Old Forestry Building,
Louisiana State University, Baton Rouge, LA 70803,
Telephone: (504} 388-5748, FAX: (504) 388-5755.

Michigan State University

Graduate Teaching/Research/Extension
Assistantships (3) - Academic year; half-time
$12,000. Out- of-state tuition waived, six credits per
semnester fee waived. M. S. or Ph.D. contact: Dr.
Jake Wamhoff, Chairperson, Department of
Agricoltural and Extension Education, 408
Agriculture Hall, Michigan State University, Bast
Lansing M1 48840, Phone: (517) 355-6580.

University of Minnesota

Research assistantships (2-5); 9-12 months; July or
September 15; 10-20 hours; $956 - $1,172 per month
(5095); tuition reduced by two times % time appoint-
ed; master’s or doctoral students; University; April
15; Contact: Dr. Edgar Persons, Head, Agricultural
Education and Extension, 320 Vocational and
Technical Education Building, University of
Minnesota, 1954 Buford Avenue, St. Paul, MN
55108, Telephone: (612) 624-3748. ’

Graduate School Fellowships in Vocational
Education (2); 9 months; September 15; $1,500 -
$2,000; one time payment; master’s or doctoral stu-
dents of outstanding potential; Graduate School; April
15; Contact: Director of Graduate Studies,

" Department of Vocational and Technical Education
- Building, University of Minnesota, 1954 Buford

Avenue, St. Paul, MN 55108, Telephone: (612) 624-
2258.

Mississippi State University

Teaching and Service Assistantships (3); 9-12
months; July or August; Doctoral $1,000; Masters
$600; March 1; Contact: Walter N. Taylor, Head,
Department of Agricultural Education and
Experimental Statistics, Box 9731, Mississippi State
University, Mississippi State MS 39762-9731,
Telephone: (601) 325-3326.

University of Missouri - Columbia
Research Assistantships (2); 9-12 months; July and
September I; 20 hours/week; $750 per month; fees
waived; doctoral; May 1, Contact: Robert J.
Birkenholz, Agricultural Education, 121 Gentry Hall,
University of Missouri-Columbia, Columbia, MO
65211,

Teaching Assistantships (1); 9 months; August 20,
20 hours/week; $750 per month; fees waived; doctor-
al; May 1, contact same as above.

Mentana State University

Graduate Teaching Assistantships (2); 9 months
from August 15 through June 15; 12 hours/week; $500
to $700 per month plus tuition fee waiver; master’s
candidate; grant budget appointment and/or depart-
ment budget appointment; April 1 or until filled;
Contact: C. Van Shekhamer, Associate Profe_ssbr,
Department of Agricultural and Technology
Education, Montana State University, Bozeman, MT
69717-0374; Telephone: (406) 994-3201,

University of Nebraska

Graduate Teaching Assistant/Graduate Research
Assistant (1); 9-12 months; July 1; 20 hours per

- week; $500 - $700 per month plus remission of

tuition; master's candidate; department budget
appointment; April ! or until filled; Contact: Allen G.
Blezek, Telephone: (402) 472-2807.

Graduate Project Assistant (1), 9-12 months; Tuly
1; 20 hours per week; $500 - $700 per month plus
remission of tuition; master's or doctoral candidate;
grant budget appointment and/or department budget
appointment; April 1 or until filled; contact same as
above.

University of New Hampshire

Equal Access Grant to encourage females to
become agriculture teachers. Approximately four (4)
fellowships for females for two years and possible
summer funding beginning Aungust 30 with 4
hours/week of work expected. Sindents receive in-
state tuition and mandatory fees based on financial
need. Total value $4,442/year. Provides teacher cer-
tification as a part of the master’s program. Source of
funds - Federal Equal Access grant for State of New
Hampshire Preservice Teachers of Agricultural
Education. Deadline is Febroary 15, 1995; Contact:
Dr. David L. Howell, Adult and Occupational
BEducation Program, College of Life Sciences and
Agriculture, 316 James Hall, 56 College Road,
University-of New Hampshire, Durliam, NH 03824-
3589, Telephone: (603) 862-1760; E-mail:
dth@christa,unh.edu.

New Mexico State University

Graduate Teaching Assistantships (2); 9 months;
August 1; 20 hours/week; $9,100 per year; February
15 for fall appointments; December 1 for spring
appointments; Contact: Dr. Tom Dormody, Acting
Department Head, Agricultural and Extension
Education, Box 30003, Dept. 3501, Las Cruces, NM
88003-8003, Telephone: (505) 656-4511.

North Carolina A & T

State University
Graduate and Research Assistantships (1-3); 9 - 10
months; August 15; 20 hours per week; $580-620 per
month; Contact: Dr. A. P. Bell, Department of
Agricultural Education and Extension, North Carolina
A & T State University, Greensboro, NC 27411,
Telephone: (910) 334-7711.

. The Chio State University
Teaching Associateships (2); 12 months; July or
later; one-half time; $1,030 per month; in- and out-of-
state fees waived; doctoral; Febrmary 1; Contact: D,

Kirby Barrick, Chair, Department of Agricultural
Education, The Ohio State University, Agricultural
Administration Building, 2120 Fyffe Road,
Columbus, OH 43210-1067, Telephone: (614) 292-
6321.

Teaching Associateships (1-2); 12 months; July or
later; one-half time; $865 - $950 per month; in- and
out-of-state fees waived; master’s; February 1; con-
tact same as above.

' ol
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Research Associateships (4-6); 9-12 months; Joly
or later; one-half time; $865 - $1,030 per month; mas-
ter’s or doctoral; February 1; contact same as above.

Administrative Associateships {2-3), emphasis in

“Extenston Education; contact same as above.

Teaching Associateship (1); 12 months; July or
later; one-half time; $1,030 per month; in- and out-of-
state fees waived; doctoral; March 1; Contact: Dr.
Joe Gliem, Department of Agricultural Engineering,
580 Woody Hayes Drive, Columbus, OH 43210,

Telephone: (614) 292-9356.

Research Associateships (3-6); 9-12 months; Fuly
or later; one-half time; $750-$845 per month; in- and
out-of-state fees waived; master’s or doctoral;
February 1; Contact: Dr, Ray Ryan, Center on
Education and Training for Employment, 1960 Kenny
Road, Columbus, OH 43210, Telephone: (614) 292-
4353.

Graduate Associateships {1-2} in Rural Sociology;
doctoral; 12 month; starting at $1,030 per month;
contact same as above.

Oklahoma State University

Teaching assistantship (1); 9 months; starting
September 1; 20 hours per week; remuneration;
beginning at $880 per month and possible increase
second year; out-of-state fees waived; partial fee
waiver scholarships and competitive college fellow-
ships available; application deadline August I; Duties

. would include: teaching undergraduate professional

courses, working with state vocational technical staff,
assisting with undergraduate student advisement,

Research assistantship (1); 12 months; starting
September 1; 20 hours per week; remuneration;
beginning at $880 per month and possible increase
second year; out-of-state fees waived; partial fee
waiver scholarships and competitive college fellow-
ships available; application deadline August 1; Duties
would include: assistance in writing RFPs, computer
programming, conducting literature searches, devel-
oping literature reviews for staff research, and assist-
ing with a research design course.

Persons interested or requiring addltlonal informa-
tion concerning these assistantships should contact:
Dr. Robert Terry, Professor and Head, Department of
Agricultural Education, 448 Agriculture Hall,
Oklahoma State University, Stillwater, OK 74078,
Telephone: (405) 744-5129.

The Pennsylvania State University
Teaching and Research Assistantships in

Agricultural and Extension Education (15); 12
months; starting August 2(; 20 hours/week; $4,800
per semester; remission of fees; out-of-state; master’s
and doctoral; applications are due February 1;
Contact: Dr. Katherine Fennelly, Head, Department
of Agricultural and Extension Education, 323
Agricultural Administration Building, University
Park, PA; Telephone: (814) 865-1688.

Purdue University
Teaching Assistantships (1); 10 months; August;
one-half time; $864 per month; tuition and fee waiv-
er; doctoral or master’s; February 1; Contact: Dr.
Jerry L. Peters, Head, Agricultural Education, 1442
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August one-half time; $
fee waiver; doctora] OF i
same as above,

$1,000 per month for d,
month for master’s; o
teaching or research as
private; April | for Septem|
Dr. Don R. Herring, Gragi
Department of Agricu]
Agriculture and Life Scis
University, College Sta
Telephone: (409) 845:295;

Fellowships: doctora]
meonths; generally Septemb
hours/week; $900 - $1 00

River Falls

and private; April 1 fox_' S

Virginia Polytechnic Institute

and State University

Graduate Teaching Assistant (1); 9 months; August
5 20 hours per week; $1,000 - $1,200 per month.
Graduate Assistants (2); 12 months; July 1; 20 hours
r week; and 10 hours per week; $1,000 - $1,200 per

allowship available for summer which pays $2,000
«r a 30-day internship at the National FFA Archives;
aster’s or advanced degree student; March 1;
Tuition paid as part of most assistaniships. Contact:
Dt Tohn Hillison, Agricultural and Extension
ducation, 284 Litton Reaves, Virginia Polytechnic
nstitute and State University, Blacksburg VA 24061-
(343, Telephone: (703) 231-8187, FAX: (703) 231~

University of Wisconsin -

- Graduate assistantships (1-2); 9 months;
“:September; 15-20 hours per week; $580 - $620 per
‘month; remission of out-of-state fees; master’s; state
“funding; March 1; Contact: Dr. Richard A. Jensen,

- Chair, Department of Agricultural Education,

" University of Wisconsin - River Falls, River Falls, WI

Perception, Reality
or ldealism

(continued from page 13)

Agricultural Educational Research Meeting.

Department of Education, Washington, D.C.

Miller, L. E., Crunkilton, J. R., Lee, J. 8., & Dlamind, M. P.
month and $500 - $600 per month; one Groseclose (1986).. College Administrators' Image of Thei
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