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THEME EDITOR’S COMMENTS

Promoting Integrity Through Ehe

Profession

By Davip C. WHALEY
AND MARK KOKES

Dr. Whaley is a professor
“and director of teacher licen-
sure in the school of educa-
tion and Mr. Kokes is an
instructor of agricultural
education at Colorado State
University, Fort Collins.

AUGUST, 1995

Nothing is at last sacred but the integrity

of your ewri mind.
-Emerson

Responsibility of the Profession

s the profession of agricuttural educa-

tion has matured during the past centu-

ry, its scope of responsibility has signif-
icantly expanded. Originally, our profession
had a reasonably simple focus: “to train boys
for entry into the farming industry” (National
Council for Agricultural Education, 1990).
That initial course of study in agricultural edu-
cation appeared to be most heavily ladened
with efforts aimed towards acquiring and
applying relevant production practices. Yet,
the scope of the profession today, although still
addressing these initial goals, has become more
complex. The exponential increase in the
knowledge of agricultural sciences has been
complemented with deeper understandings of
how students learn, develop reputations, and
become successful. Student success is now
often defined more broadly in terms of feeling,
beliefs, and a sense of integrity, Honesty,
responsibility, sincerity, and conscience are
regularly recognized as salient features in a
successful graduate. What is the role, then, of
our profession in developing these particular
elements of student success?

Without a doubt, the concept of promoting
integrity in our students is, at best, challenging.
As educators, we recognize that our graduates
will function in a professional and social cli-
mate in which expectations for their conduct
and judgment will most certainly exist, yet
these expectations may very well be poorly
communicated and understood . . . vaguely or
perhaps even not at all. Instructors also gener-
ally recognize that one objection to integrity as
an instructional topic is that it is not concrete or
easily measured, and that it is subject to criti-
cism from others. Often, it is not perceived to
be a “safe” topic. One’s vulnerability as an
instructor is much heightened when beliefs
about ethics and integrity are shared openly.

Prescribing the Theme of Integrity
Fortunately, the contributing anthors to this
issue of The Agricultural Education Magazine
have risen to this challenge of defining and
prescribing the responsibility of the profession

in promulgating integrity. As is evidenced in
their writings, authors were selected for this
theme based on their passion for the subject,
They represent a myriad of unique educational
roles: an elementary principal, preservice agri-
cultural education students, experienced sec-
ondary teachers, extension specialists, and uni-
versity professors. The insights of these
authors help to weave together the threads of
this complex “fabric” into a series of scholarly
understandings and useful recommendations.

Instructional Strategies and Opportenities

Beebe (1995) described integrity as an
“abstraction” {(an abstract concept). Most
Agricultural Educators would probably concur.
We tend to know integrity when we “see it,”
especially when it is “not there.” How, then,
do we foster this important, but elusive, virtue
in our students? The authors were unanimous
in their belief that the best instruction occurs
though the regular occurrence of appropriate
behaviors and actions by teachers (modeling).
Students cannot develop a sensitivity for
integrity if it is not regularly displayed by
adults and stndent peers. In working with
SAEs, a teacher’s response to situations involy-
ing unethical practices in fitling and showing
livestock will be scrutinized and “measured”
by students. During FFA judging competitions,
the teacher’s encouragement of “fair play™ will
equally be recalled. In the instructional setting
of the classrcom and laboratory, the teacher’s
regard for copyright infringement will, no
doubt, be noticed by students. . Finally, the
teacher’s actions toward others who are differ-
ent in culture, race, and gender will be noticed
by students and will influence standards of
behavior for those students in attendance.

The use of guest speakers is also an appro-
priate instructional strategy for students to
examine how professionals confront and
resolve ethical situations. Dr, Field (1995) stai-
ed that, “The opportunity to learn from role
models about the process of making choices,
using power, and interacting with those who
express different perspectives can be a power-
ful educational experience for teachers and stu-
dents alike”.

Appropriate behavior and responses can be
experienced and practiced by students through

(Continued on page 16}
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By Tom FIELD

Dr. Field is an associate pro-
Jfessor of anmimal sciences at
Colorado State University,
Fort Collins.

tive to promoting integrity in students and

instructors is reflective of others in our pro-
fession, then it would be accurate to assume
that this topic creates a fair bif of uneasiness in
the educational system. The trouble with dis-
cussions about ethics is that they are neither
concrete, objectively measured, or “safe”.
Integrity is more than doing the right thing, and
it is certainly a complex issne when taken in
the context of the multitudes of interactions,
decisions, and judgment calls an individual
makes in a lifetime,

11" my own struggle to articulate ideas rela-

Integrity is the degree to which individuals
lead their lives in accordance with a set of prin-
ciples and values, Principles are different than
values, and those differences are critical to the
formulation of curricular experiences that

relate to integrity. Values may well be doc-

trine-specific, and therefore, are subject to
change. Principles, on the other hand, are fun-
damental laws that have universal application
(Covey, 1991).

Educators may, indeed, face considerable
criticism if classrooms are turned into vehicles
by which a particular doctrine is forced on stu-
dents. However, dealing with principles such
as honesty, faimess, teamwork, accountability,
self-discipline, trust, and service to others
should not be omitted in as much as these con-
cepts are generally agreed to be of importance.

This decade will be remembered as a time
when educators, students, and society grappled
with the challenge of defining the role and mis-
sion of education in an era of demographic and
social change. Discussions about integrity and
values have the potential to erode due to the
variety of perceptions about “right and wrong”
as well as the continning debate as to the legiti-
macy of discussing these issues within the aca-
demic setting. Nonetheless, educators cannot
ignore the need to provide a forum for dialogue
relative to values, choices, ethical considera-
tions in decision making and technology ufi-
lization, and a sensitivity to the diverse per-
spectives that surround discussion about what
should or shouldn’t direct an individual’s pur-
suit of achievement.

Our graduates will interact in a professional
and social community where the standards of
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‘ideas, concepts, and information.

conduct and judgment are often unclear.
Furthermore, agriculturists face an increasingly
skeptical society concerned about our tech-
nigues, motives, and impacts. Therefore,
addressing topics related to ethics, judgment,
and principle-based decision making is both
appropriate and necessary for agricultural edu-
cators.

Stephen Covey (1991) refers to the seven
deadly sins, as defined by Mahatma Gandhi.
Of the seven sins, four are particularly applica-
ble to agricultural education. These “sins” are:

» Knowledge without character.
e Commerce without ethics.
= Science without humanity.
« Politics without principle.

Students. and teachers alike would be well-
served by an ongoing conversation about these
issues as they clearly connect with the informa-
tion, business, technology, and policies of the
agricultural community.

Knowledge Without Character

There is an old story about a carpenter who
had only one tool—a hammer. For that carpen-
ter to use his tool, everything has to be a nail.
Clearly, the knowledge of how to use that one
tool was not sufficient to the success of his car-
pentry trade. We provide students with the
knowledge about a variety of ideas and con-
cepts, but if we ignore educating them about
how to apply that knowledge in the mytiad of
scenarios our graduates will face, then the end
result will be analogous to the carpenter with
only a hammer for a tool.

Knowledge, in and of itself, is of little con-
sequence. The application of knowledge has
an impact that requires a strong sense of
responsibility and accountability from those
who are entrusted with the stewardship of

Commerce Without Ethics

The newspapers are filled with examples of
people who have conducted business without a .
focus on true principles. The lure of the fast -
dolar is sufficient for some people to make
short-term decisions without regard for the -
long-term consequences. -
Historically, agriculture has been viewed as -
an industry where a handshake closed a —
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deal. While many continue to live their lives in
accordance with the ideal of fair play, there are
too many examples of business decisions made
without integrity.

Despite the fact that agricultural trade tends to
occur on a commodity basis, it is increasingly
important to define, understand, and communicate
with consumers. A focus on the customer is crucial
to principle-centered business decision making.

Science Without Humanity

As evidenced by the controversies surround-
ing technological advancements such as genetic
engineering and the utilization of agricultural
chemicals, there is adequate debate to warrant
the incorporation of social, economics, and
philosophical considerations when evaluating
technologies. ‘

Consumer concerns relative to food safety,
diet issues, health issues, and impacts on the
environment point to the need for agriculturists
to carefully examine scientific and technological
advancements and applications within the con-
text of the larger conymunity,

Politics Without Prineiple

The fact that almost everyone can tell a vari-
ety of politician jokes clearly points to the gen-
eral cynicism society bears toward the political
process. And if local, state, and national politics
are not bad enough, there is always office or
organizational politics.

Political action is the pursuit, acquisition, and
utilization of power. How people use and
respond to power is a critical indicator of their
character. Better preparation of individuals for
the challenges and consequences of using and
distributing political power is needed.
Furthermore, our scope cannot be limited to
those policies which impact the United States
alone, but we must deal with the international
arena as well.

Teaching Approaches

How do we teach integrity? Certainly not
with lecture. Instead, a series of conversations
in both formal and informal settings must be ini-
tiated within the community of students, agri-
cultural leaders, role models, and teachers.

The actions of teachers are observed and
evaluated by students who seek to discover if
we live by our words. Perhaps it is in this infor-
mal setting where teachers have the greatest
opportunity to deal with character issues, and
yet, it is dangerous ground. How much do we
reveal of our true selves? When does discussion
become indoctrination? How do we provide
perspective without being judgmental? These
are difficult questions to which absolute answers
are difficult to formulate. Yet, if the teaching
profession is to be truly accountable, then we
must have the willingness to venture into arenas
painted, not black and white, but in various

shades of gray.

Creating an environment in which to deal
with these issues and developing a curriculum
that focuses attention on concepts such as char-
acter, integrity, and ethics requires us to move
towards a cross-disciplinary approach.
Exercises designed to bring integrity into the
discussion can be created from a variety of per-
spectives. The integrity of individuals, firms,
and industries are likely to be tested in interper-
sonal relationships in business settings and
impacts on the environment or community from
the application of technologies.

The utilization of case studies that incorpo-
rate role playing and problems solving can serve
as a wseful models to let students “test the
waters”. Case studies need to be carefully devel-
oped with sufficient detail to keep the discus-
sion on track. Each student in the class should
have the opportunity to play a variety of roles
inclhuding authority figure, employee, customer,
seller, and consumer. Instructors must also
guard against discussions that degenerate into
arguments, avoid interactions that create “us
versus them” alliances, and all the while ensur-
ing that perspectives other than the dominant
paradigm are expressed.

The vse of gnest speakers can also contribute
to student discovery on how professionals face
and resolve ethical challenges. The opportunity
to learn from role models about the process of
making choices, using power, and interacting
with those who express different perspectives
can be a powerful educational experience for
teachers and students alike.

At an even simpler level, the incorporation of
discussion about human issues into our scientif-
ic and management curriculum is a reasonable
starting point. Agricultore is not immune to
critical evaluation by society. Agricultural pro-
fessionals and pre-professionals need to contin-
unously analyze the intent and impact of their
individual and collective decisions. Therefore,
it is indeed appropriate for agricultural educa-
tors to guide reasonable and thoughtful conver-
sations about the principles and judgments that
create and impact the human condition.

Reference

Covey, 5. R. (1991). Principle-Centered Leadershin. New
York: Simon and Schaster. ]

About the Cover

The Chinese character depicted on the cover
signifies the term “te”. This term, “te” (pro-
nounce DUH), has been translated as “virtue”
or “integrity”, The basic components of this
Chinese character include an eye which looks
ahead, the heart, and a sign for movement or
behavior. (Symbol courtesy of Dr. David C.
Whaley.)
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By Dg. Jack L.,
RuDoLPH AND DR.
Davip M. CorreY

Dr. Rudolph and Dr. Coffey
are faculty members In agri-
cultural education ar
Western Kentucky
University, Bowling Green.

“I want my children to succeed in school, to
krow they succeeded, and to feel good about
that...I want the school to ready my children for
the fuiure, to give them real options for what
Jollows after graduation. I want the school to
help my children grow up to be happy, prosper-
ous, and decent citizens.”

A Parent - Horace’s School

“The result of (not teaching ethics) is we're
leaving students confused about what behavior
and conduct is expected. And sadly, the vacu-
um is being filled with negative signals.”

Ernest L. Boyer

In the Classroom

haracter is largely shaped and set for the
_ rest of life during the time in which one

is enrolled in school. Kindergarten, ele-
mentary, and middle schools provide the basics
while teaching the niles of acceptable behavior.
Allowing students to look at all sides and then
sort out what they believe, hopefully, continues
to take place beyond the secondary level.
Institutions of higher education should allow
students to explore issues more deeply, espe-
cially those dealing with ethics.

Agricultural education professionals,
whether in public schools, state government, or
universities, must promote integrity. Too long
have professionals in agriculture and agricul-
tural education been guilty of making the fol-
lowing remarks:

“Don’t complain with your mouth full.”
“Consumers know nothing about agriculture.”
“We’ve done that for years.”

“We’ll show them.”

These reactive statements are responding to
criticism and indicate a lack of preparation and
understanding of the issues. Changing demo-
graphics where producers are outnumbered by
consumers 49 to 1, and where agricultural
industry workers are outnumbered by non-aggi-
cultural workers 4 to 1, makes public percep-
tion of the issues related o agriculture and
agricultural education much different than
those of previous generations. The ever-popu-
lar debates on gun control, hunting, animal
rights, and the environment are discussed much
differently depending on one’s background,
perspective, and knowledge of the subject mat-
ter. To be a spokesperson for any of these
issues, leaders must have a knowledge of and
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appreciation for all aspects of the industry, and
this knowledge also includes knowing points
stressed by critics.

Only when one understands the other side
of an issue may common ground be found,
meaningful dialogue established, and effective
progress begin to take place. As agricultural
education professionals, we must instill within
our students the idea of looking at the issues as
producers, consimers, urbanites, and subur-
banites. The point of view of the general pub-
lic is sometimes much different from the agri-
cultural perspective. We must step out of our
perspective and, as leaders in agricultural edu-
cation, search and implement better methods
of teaching about issues related to agriculture.
The challenge of discussing ethical issues in
our classes should not be overlooked.

The following are some examples of how
teachers can discuss and practice ethical
behavior in their classes:

Steps In Leading Discussion On
Values And Attitudes

1. Teacher must remain neutral and set the
tone for respectful discussion. There are no
right or wrong answers, but this does not mean
a teacher has no position or even disguises
what their position is. ‘Teachers can often be
appropriate models or standards for compari-
son, It does mean that you have to be more
committed to having each individual reach a
responsible position, whatever it is, than to
having it match your view (which feels obvi-
ously “right” to you?) This code is clearly
against the normal ethos of school authority,
but you may explicitly state that priority is
being given with respect to an individual’s
view. Respect is clearly conveyed when other
views conflict with your opinion.

2. Desks or chairs are arranged in a circle
to signal interactive discussion.

3. Teacher sits to avoid taking a command-
ing position, indicating further that you are no
longer the central authority.

4, Teacher begins a fairly structured discus-
sion, at least initially, to help reinforce the dif-
ference between having reasons and merely
expressing personal opinions.

5. All rules for leading a discussion apply.
6. Decentralize your role as a teacher,
= Throw questions back to the group rather —
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than answer them yourself.

» Ask for contrasting views, especially after a
run of similar views.

¢ Qccasionally review positions, particularly
balancing two sides against each other.

» Express your own view where appropriate as a
“seed”, but always ask for contrasting views.

» Periodically play devil’s advocate. Where

classes align on one particular view that is
challenged by other perspectives, you need to
present and defend the unpopular position.
These are often issues that deepen discussion
to evoke challenging issues and clarify values
more fully,

7. Realize that issues involve values., Well-
developed positions cannot be formed without
incorporating the appropriate scientific knowledge.
Similar attitudes and discussion {echniques
apply to addressing other social issues as well.

8. Addressing ethical issues explicitly in the
classroom can introduce unwanted problems.
For instance, it is important to plan and evaluate
an alternative activity for those excused from a
discussion or a field trip. To regard such issues
institutionally, however, or to take one stance as
assumed, is to neglect our duty to teach all of
science and agriscience (The Science Teacher,
January 1991).

Copyright Laws

Good teachers are always looking for new and
effective teaching materials and photocopiers
have made that as easy as a walk down the hall.

The copyright laws enacted by the U. S.
Congress in 1909, and more recently in 1976,
were passed to protect the writer’s efforts. The
part of the new copyright laws (1976} that
should be most important to teachers is the fair
use guidelines. These guidelines specify what
printed material teachers may copy and under
what conditions. Teachers may make a single
copy of the following for class preparation:

1. book chapter 6. posm
2. newspaper article 7. diagram
3. magazine article 8. chart
4. short story 9. picture
5. essay. 10. cartoon

Teachers may also make copies for students
of an article or short story if it is shorter than
2500 words.

These guidelines may seem restrictive, but
teachers have more freedom to copy than the
average citizen.

Special Rules for Videotapes
Video is also covered by copyright laws.
Copyrighted television programs (most are) can
only be kept for 45 days, after which they must
be erased, During the first 10 days after the tap-
ing, the teacher may only show the tape twice:

once for “initial presentation” and once when
“instructional reinforcement” is called for,
(Ryan, 1992)

Outside the Classroom

The Agriculture Teacher’s Creed states that
one is a teacher by choice and not by chance,
With their choice is the responsibility of integri-
ty. The real test of the creed comes when an
event happens and catches us unprepared. How
we react to these moments of truth reflects our
own integrity and may shape the belief system
of our students.

One such “moment of truth” was shared by a
preservice teacher during an agricultural educa-
tion Methods class:

We were returning from an FFA trip and our
agriculture teacher was driving the school van.
There were about 12 students and the teacher on
this trip.” We decided to stop and tour a universi-
ty campus. We pulled into a parking lot and
parked the van, and spent the next hour walking
around taking in the sights. We stayed longer
than our teacher wanted, were running late,
quickly got in the van, and backed out without
looking. Almost immediately, there was a crash,
and we all got out to see the damage. We had
backed into a car and caved in the driver’s door.
We looked around, but were the only people in
the lot. After seeing the damage and checking
the parking lot, our agriculture teacher said,
“Well, no harm done here. Get back in the van.”
‘We headed for home.

This story is true, even if a bit extreme, but
the fact remains that some of our most lasting
instruction is through example.

The Teacher

“I took a piece of living clay
And gently formed it, day by day;
And molded it with power and art —
A young child’s soft and yielding heart.
I came again when years were gone,
Tt was a man I looked upon,
He still that early impress bore,
and I could change that form no more.”
{(Ryan, 1992, p. 48)

Students will measure our integrity every day
not only in what we say but in how we deal with
it. We must always remember that integrity is
not just a classroom fopic, but an ethical way of
living.

References
Dissecting Classroom Ethics. (1991, January). The Science
Teacher.
Ryan, X. and Cooper, J. (1992). Those Who Can, Teach.
Boston: Houghton Mifflin.
Sizer, T. {1992). Horace’s School — Redesigning of the
American High School. Boston: Houghton Mifflin. B
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University.

8

Integrity Test #1: Colorado State FFA
‘Judging Contests...

he State FFA Judging Contest is the cul-
mination of many hours of hard work

and dedication on the part of students
and agriculture instructors. The top 15% of the
students in a contest area will receive gold
awards and will not, by state mandate, be
allowed to compete in the same contest area in
subsequent years. On the contrary, silver, and
bronze award winners will be allowed to return
for competition. The awards ceremony at the
State FFA Tudging Contest is emotionally
charged. Judging teams and advisors are anx-
ious to hear the results of the contests. As the
awards are announced, many are surprised that
a team known throughout the state to be a top
judging team places silver, yet neither the team
nor the coach seem upset or surprised. Is this
the result of a bad day of judging, or could
there be more to this picture than meets the
eye? Knowing that with an extra year of
preparation this team might win the state con-
test and therefore represent Colorado at the
national contest, did the coach suggest to his
team to take a “dive” on a class? If so, how does
this impact the students’ perceptions and feel-
ings for the value of integrity? What are the long
term effects to the students and the teacher?

Manipulation of “rules” is not foreign to
contestants and coaches. This scenario is an
example of the misguided emphasis ofien
placed on winning. There is hardly a situa-
tion more discouraging than a coach and stu-
dents sacrificing their integrity in such a
way. This suggests fo the students that such be-
havior may be appropriate in future situations.

Integrity Test #2: Fairness in the Classroom...

Dynamic classroom settings present a
multitude of challenges for a teacher of agri-
cultural education. A common example is
presented when the academic achievement
of a student threatens his/her eligibility to
participate in a leadership event. A student
received the chapter nomination to partici-
pate in the Prepared Public Speaking
Contest at the district level, This student is
capable of excelling in the contest, however,
his/her participation hinges on histher grade
in Ag 1I (which is currently 68%). Does the
instructor increase the percentage grade to
the minimum passing level of 70% in order
to allow the student to compete in the con-
test? If the grade is changed, does this set a
precedent for future eligibility conflicts?

This is a difficult test of integrity for any
instructor because grades do not always
accurately reflect s a student’s overall ability.
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“We must believe the things we teach

our children.”
Woodrow Wilson

However, grades are a criterion for student
participation in most school events. A
teacher who chooses to ignore the eligibility
policy of the school not only demonstrates a
lack of integrity, but also creates other
potential problems as well. Students may
lose respect and trust in their instructor
because they believe the instructor has made
exceptions for certain individuals.
Moteover, the instructor may be expected to
create new rules for individual situations as
they arise in the future.

Integrity Test #3: Search for the Solution...

As preservice teachers, we have come to
recognize that our program at Colorado
State University may not be all things to
everybody. By accepting this fact, we have
committed ourselves to bridge the gap
between the program and the expectations of
the profession. Agricultural education stu-
dents at Colorado State University initiated
the Agricultural Mechanics Round Robin to
supplement the Agricultural Mechanics cur-
riculum. Over 20 students, 10 area Agricul-
tural Education instructors, and the Colorado
State University agricultural education staff
supported this two day event with their par-
ticipation, enthusiasm, and commitment.
Those involved were exposed to the most
recent safety practices, technological advance-
ments and “hands-on” skills, Instead of decry-
ing Colorado State University’s lack of facili-
ties and equipment necessary to provide “top
flight” instruction in agricultural mechanics, we
took it upon ourselves to search out a solution.

Realizing that there is room for improve-
ment in every situation, we must face any
weaknesses in a situation and remedy them.
We have to continue to develop our integrity,
believing that we “can make a living by what
we say, but we can make a life by what we do”
(author unknown).

“Individuals possessing integrity can be
trusted in work and action, in planning and
implementation, in professional and personal
dealings, to hold to the highest standards.

“Their work and their handshake are as
strong as a 100-page legal document and sever-
al escrow accounts” (Ginsburg, 1992). Without
a doubt, integrity measures the difference
between a successful person and a mediocre
person, The development of integrity is a life-
long process, aided by exposure to different
people and scenarios.

As preservice teachers, integrity is an issue
of great importance to us. At the college level,
we believe a primary focus of this instruction

(Continved on page 22)
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“The moment of victory is too short to live
Jor that and rothing else.”

—Martina Navratilova

A Sunday headline in the Kansas City Star,
April 2, 1995, addresses “problems” in the
livestock show industry. Ann Landers alerts
nation of problem of showing pigs in competi-
tion followed up three weeks later with
responses from an outraged readership. Three
livestock exhibitors are “banned for life” from
the Louisville North American Livesiock
Exposition. A lamb beating incident is cap-
tured on video for statewide news coverage.
Eight of the top-placing animals at the Ohio
State Fair are disqualified for vegetable oil or
drug contamination. A show fitter is convicted
of complicity to cheat, to commit forgery, and
to contributing to the delinguency of a minor.
At its national meeting, the Livestock
Conservation Institute goes on record as mak-
ing educating producers about unethical con-
duct regarding livestock exhibition a major
objective for 1995-96. A state veterinarian
detects clenbuterol in the retinas of slaughtered
steers. In two consecutive editions, The Farm
Journal features articles on cheating in the
livestock show industry.

s leaders in agricultural education
Asearch and implement better methods

of teaching in and about agriculture,
the challenge of ethics education should not be
overlooked. It should be understood that agri-
cultural education has no monopoly on the
overwhelming subject of ethics. Tnstead, this is
a challenge that touches all aspects of our lives.
Herein awaits a tremendous opportunity—if we
have the courage to address this timely issue.

The character of youth, as adults, is largely
formed in the same “window of time” in which
they exhibit livestock. Agricultural educators
have the responsibility and opportonity to use
this common window of opportunity to make
the world a much better place. Can we neglect
this awesome responsibility and instead pro-
duce citizens who are a drain on society?

In some areas of the country, select groups
help dictate what is to be taught, when it is to
be taught, and most important, what is not to be
taught. While we cannot legislate or regulate
morality, as professionals in agricultural educa-
fion, we can make morality a part of education.

Forgetting for a minute any special interest
group that might oppose the responsible use of
animals in our society, can we justify our own
behaviors as they apply to the exhibition of
livestock? When do accusations and innuendo
become reality? Do livestock showing compe-
titions and exhibitions foster unethical behav-
jor?’

Why should agricultural education students
participate in livestock shows? Anyone who
has participated in them at any level is con-
vinced that the pluses outweigh the minuses.
Selecting and training an animal for exhibition
helps create the personal and leadership values
of teamwork, sportsmanship, competition, dis-
cipline, and responsibility. Developing pride in
ownership, a business sense, and occupational
experience are outcormes of producing and
exhibiting show animals. Family togetherness
as well as education in and about the agricul-
tural industry are obvious benefits. Teachers
learn the necessity of family cooperation, per-
sonality differences, community structure, and
hard work while assisting individuals prior to
and during competition.

Even though the vast majority of those
involved in exhibiting livestock will not toler-
ate unethical behavior, incidents such as those
listed at the beginning of this article have
brought to the forefront the need-for reassess-
ing livestock shows and the ethics involved
therein. Would a top prize of $50,000 make
you reassess the right and wrong of a given sit-
vation? What are the issues and where are the
blames?

Examination of recent occurrences indicate
four major areas regarding unethical behavior:
1. False ownership/identification
2. Hlegal drugs
3. Physical alteration including physical abuse
4. Professional fitters

False Ownership/Identification

A grand champion steer thought already
slanghtered in one state was declared grand
champion in another state. Who is responsible?

Some exhibitors (or parents or supervisors
of exhibitors) are guilty of the dishonest prac-
tice of lying about the true ownership of show
animals. In some localities it is a common prac-
tice to pool animals and take the best to a major
livestock show regardless of ownership.
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There have been countless cases of breeders and
professional groomers and fitters, commonly
known as “jocks”, simply using a young person
to exhibit an animal with the bulk of the pro-
ceeds going back to the breeder. These kinds of
situations are intolerable.

Even the seemingly harmless fudging (which
is actually lying) about having an animal on
feed from a certain date should not be tolerated.
If we teach students that it is acceptable to lie
and not follow rules in youth competitions, we
pave the way for lying and not playing by the
rules as adults.

Hlegal Drugs

Tranquilizers, diuretics, and anti-inflammato-
ry agents have been used illegally in livestock
shows for years. Advances in drug testing and
changes in attitudes regarding the use of these
products has changed their acceptability.
However, a new drug, clenbuterol, is the most
notorious illegal substance to emerge in the
show barn. Clenbuterol is a bronchiodialator
used unscrupulously to build muscle mass in
show animals. Tts use is illegal in the United
States and in food animals worldwide. In some
states, one can be sent to prison for just possess-
ing clenbuterol. The use of clenbuterol has
" caused human illness in Europe, particularly in
Spain in 1989 where 135 people were hospital-
ized after eating clenbuterol-tainted meat.

With livestock shows functioning as both a
showcase for animal agricultare and a window
to food production for the consumer, there is no
place in an exposition for a substance such as clen-
buterol. There should be no tolerance and no sec-
ond chances for those who dare play with this
substance. Exhibitors who dare to use clenbu-
terol must receive swift and severe punishment.

Physical Alteration

A scene from the video “A Question of
Ethics” shows the judge giving the slap indicat-
ing the winner of a steer show and the steer then
exploding from too much air injected under the
hide. This practice and practices such as incor-
porating “creative dentistry,” injecting vegetable
oil under the skin, and changing the color pat-
tern of an animal are unethical,

There is a huge difference in showing an ani-
mal to the judge at its best visual advantage and
engaging in deceit and deception. There is a
difference in training an animal to stand on all
four corners and in fraining a person in the cre-
ative use of binder twine.

Professional Fitters and Groemers

The hushed remark at some livestock shows
is: “T’ll bet the student never saw that animal
vntil it was led to him/her ringside”. As a
teacher should you tolerate this type of behav-
ior? “Jocks” have been at the center of many
national incidents of unethical activity. Often
they are the “middle person” in securing a live-
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stock project animal and assist with its training
and exhibition. These individuals evoke many
ethical questions about the role of the student in
planning and carrying out a livestock experience
project. Do we really want “turn-key” projects
for a student just to lead, hold, or drive in a
show ring?
What Can We Do About These Issues

As parents, teachers, potential judges, and

responsible citizens, we can make a difference!

There are some basic rules by which we can
abide:

Parents

1. Remember that successful livestock
exhibitors aren’t automatically crooked. Don’t
jump to conclusions just because a particular
family is a regular winner at a livestock show.
The vast majority of families who are successful
in exhibiting livestock have learned many sound
and honest lessons from the school of hard
knocks.

2. Expect zero tolerance for unethical
behavior. Tt is your personal responsibility for
you and your child to not engage in unethical
activity.

3. Cool your adult egos. Don’t reincarnate
your days of youth where you came in second
or third and vowed to get even with whomever.
Don’t make your child replay your past prob-
lems.

4. Help other students as well as your chil-
dren. One of the best signals of a good parent is
one who will assist other kids as much as their
OwWn. :

Teachers/FFA Advisors

1. Know and communicate the rules of the
show, Communicate the rules to your students
and their parents. Also communicate the ramifi-
cations of violating the rules. Insist on zero tol-
erance for unethical behavior.

2. Don’t look the other way or ignore unethi-
cal behavior. Many times the easiest thing to do
is nothing. Tt is often difficult to “do the right
thing” or to ensure that students and parents do
the right thing. It may not be pleasant, but you
will sleep better at night for having done the
right thing.

3. Provide education about ethics in every-
day life. Relate that there are right and wrong
courses of action in every aspect of our lives.

4. Be a role model who espouses fairness
and honesty.

5. Make use of human resources including
parents and reputable professional fitters and
breeders. Professional fitters and groomers
aren’t all bad. A resourceful teacher will utilize
qualified individuals to educate all students.

Let parents and fitters teach, but do not
allow them to do a student’s work. Take the _,
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clippers out of hands of adults and profession-
als, and put them into the hands of students,
Ensure that they teach all students, and not just
a select group of “client” students.

6. Be proactive. Teach right from wrong so
incidents don’t happen.

7. Don’t respond negatively if your program
iy host to an unfortunate wunethical situation. If
your students are caught in an unethical situa-

tion, the two worst possible scenarios would be
to ignore it or to mount a local public relations

injtiative pleading your program’s innocence.
Don’t deny that an incident has happened. And
don’t tolerate the behavior because “it has
always happened”.

Everyone

1. Bring down the “curtain of silence”.
When we engage in the practice of “just keep-
ing quiet,” we hold up a curtain of silence for
the “unethical few” to work behind. If we can-
not begin to openly and honestly discuss our
problems, the day when commercial agriculture
turns its back on livestock show competition
will be at hand. Silence is consent.

2. Dor’t put yourself in a position of stand-
ing up for the “unethical few”. The vast major-
ity of those involved in showing livestock are
doing the right thing, but the time has come not
to tolerate those who do not. That is a good
position to take on any issue—as long as we
mean what we say and we back that position
with action,

1

Innovative Changes

Can the livestock industry make a difference
in making the exposition of livestock less con-
ducive to unethical behavior? Many states have
implemented changes. Other states are follow-
ing their leads in reassessing livestock shows
and showmanship. Some suggestions include:

1. Select a double grand champion system
based on an animal’s ranking in the live show
combined with a “skill-a-thon” which tests
knowledge of projects. Select champions based
on the skill and knowledge of the exhibitor as

Livestock showing provides students and advisors with many leader-
ship qualities. Is winning too much of a concern for most agriculfur-
al education students? (Photo courtesy of Meng Angus Farms,
Bowling Green, KY.)
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well as showmanship.

2. Go “back-to-the-basics” and reward prac-
tical agriculture. In some states “average daily
gain” is a major judging criterion—not so much
to decide between first and second place but to
eliminate “poor doers.” A “poor doer” might be
a lamb that has been in a three month severe
holding pattern.

3. Implement an “in-state” or “in-county”
bred rule where all steer projects are purchased
from an approved list of commercial breeders,
Take the show from the professional fitters and
return it to a truly educational approach.

4. Implement “caps” on premiums to
address exorbitant premyiums paid to top win-
ners. Distribute prize moneys more widely
among a larger number of exhibitors,

5. Solicit technical assistance from FDA and
other federal and state agencies to help enforce
the rules and to lessen liability on the local
show.

6. Slaughter the top ten steers, lambs, and
hogs with an “enhanced carcass inspection,”
using in-depth sampling, and testing for illegal
substances such as clenbuterol.

7. Avoid identification problems by imple-
menting regulations which require nose prints
for lambs and steers or tamper-proof ear tags
for all. Some states have even gone to DNA
fingerprinting to insure ownership and identifi-
cation, .

8. Participate in livestock show ethics edu-
cational programs. Many local and state pro-
grams provide these programs and are mandato-
ry for eligibility at the local show.

Traditionally, educational leaders have
addressed the issue of unethical activity associ-
ated with livestock expositions solely as an

‘issue of animal husbandry. Rules were imple-

mented regarding drug testing, slick shearing,
electronic identification, etc, However, the
issue is not strictly an “animal issue”. It is
actually a three-pronged issue for animal hus-
bandry, food safety, and the most neglected
aspect, PEOPLE. No lasting progress will be
made on this problem until it is addressed as an
ethical issue regarding people.

As agricultural educators, our mission is to
teach young people. Work, responsibility, lead-
ership, competition, honesty, and integrity are
major values worth our efforts. Cheating, tam-
pering, and fraud are not. H we can’t agree that
livestock exhibitions must have zero tolerance
for unethical behavior, is there any inherent
issue on which we can agree?

Editor’s Note: Additional information on
issues related to animals including the exhibi-
tion of livestock is available from the National
Council Project on “Instructional Materials on
Animal Welfare”. -
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Birkenholz, Robert J.----—--—-——December, 17
Black, Rusty June, 12
Borcher, Glenda--——--———---—---—— December, 19
Bowen, Blannie E. ---m-essine—-—-May, 5
Braker, Clifton-------—----mnmmm——-—~--March, 22
Brannen, Tony July, 22
Briers, Gary B, —--—----m-—---——-—--Bebiuary, 4
Brown, Phill ————wssnonnamn-—--September, 14
Bruening, Thomas H. ---------~-—-December, 4;

July, 8
Budke, Wesley B.--------------———---August, 18;

-November, 22

Bull, Austin M.-———enimm oo oo January, 14
Buzialk, Phil March, 4
Burns, Dianna March, 6
Busten, L. DeVere------—----—-—-—February, 18
Caflett, Lowell B, ————wrwemame—-—-April, 6
Camp, Susan S. Tune, 9
Camp, William G. ------—-—-mr—-—May, 22;

wmmmm e e JunE, 21
Case, Lairy D. May, 22
Cheek, Jimmy G, -----—-----------November, 4
Christiansen, James E. —----——---February, 4;

———————— —--——--November, 17
Clark, Robert W. ----—--mmermerememner, July, 11
Clemens, Bdd ———snssnwe—-—-December, 19
Coffey, David M. July, 4
Cupp, Tonja October, 10
Cvancara, Joseph--------e-meverm- Aligust, 19
Daniel, David May, 24
Daughtry, Lillian H. -~—-rerr-—r-February, 20
Davis, Todd January, 12
Derner, Seth---mm-mcmmmmmmemeeee September, 12
Doebbert, Jan —r-n-mmmmmsu-----—--September, 18
Doerfert, David L. «wemseemmmmnmcemeee January, 6
Dormedy, Thomas I.-— —February, 14;

—mmmmmmmeeem————NGVEmber, 20
Drake, Dawn May, 16
Dunn, Sylvester July, 22
Dwyer, David Mazch, 17
Elliot, Jack E. January, 9
Etling, Arlen W.--rn-reme——--December, 13
Eulinger, K. Bugene----—----—-—-—-—April, 15
Fleck, Kathleen «----------—-—-—-—-—August, 9
Foster, Billye January 16;

et eromnmnnm--Babruary, 16
Foster, Jeff: Qctober, 16

4

Garton, Bryan L, ---—-—-—--—-——--August, 21,
-—---October, 24; December, 7,
--------- December, 22; June 12

Gramm, Nola --------------------——-September, 23
Hallman, Johm -nmmmmmmmmmmmmmm December, 19
Harper, Joe G. -------------Jamary, 2(; March, 4
Herring, Don R, —---m------=--—--——--February, 7
Hillisor, John: October, 4
Hilt, John January, 18
Hoover, Tracy —---vmsussmmssnm-a-w-November, 9
Hoyle, Joel July, 20
Hughes, Matthew---—------—-—-—-Cctober, 20

Johnson, Ponaid M. - ———March, 22
Johason, Donelle ------ --September, 12
Johnson, Maurice B, ~--mmrmrmeeeceee—-March, 16

Kamrath, Mickael L.~-mremmemm e Aiguist, 15
Katt, Richard------ --September, 12

Keaton, Vance W, — ——-March, 22
Kindschy, Dwight -------v-meeememe---January, 5
Kirby, Barbara M, -----—---—-—---November, 12;
May, 8

Knobloch, Neil —--------—-—-————-—--Octcber, 16
Kokes, Mark July, 14
Kotrlik, Joe W, June, 4
Krueger, David E. -—---—-—---——-——--January, 4
Kankel, H.O. April, 19
Layfield, K. Dale May, 5
Lee, Fasper 8. April, 11
Letsing, James-------------—----—------—February, %
Leske, Gary -September, 4
Lohr, Matthew J. -—-vevesmsmmenmemeeeee-March, 20
Loschen, Diana March, 5
Laft, Vernon D, Otober, 5
Martin, Robert A, ~——-rrrermneoereen April, 21
McCaslin, N L.~ Qctober, 14,
-May, 12; June, 15

MeCraken, J. David ~~----m--—---November, 5
Miller, Darla L.-—-—---—--rmmememmme-QOctober, 7
Miller, Larry E. —---——-—--——-November, 15
Miller, W, Wade --—-—-----——August, 11; June 7
Mizelle, Becky J, ------—-—--—-—-Novembes, 12
Morian, Tom April, 17
Moore, Gary: October, 25
Mooring, David July, 20
Mouser, David March, 7
Mulcahy, John June, 5
Mundt, John P, -----------—-——----September, 20
Murphy, Tim ------------——----Angust, 6; June, 18
Nelson, Clifford L, --------—-—------—-December, 7
Odell, Kerry 8. -—--—---=--—-—-——-——-August, 5
QOsborne, Bd ---—--—-—--—-—July, 3; August, 3;
------ September, 3; October, 3;

--——-November, 3; December 3

Owen, Mitchell B. --+-—rmmre oo May, 8
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Pals, Prouglas A. April, 3
Paynton, Krista July, 6
Perry, Kimberly -May, 21
Persons, BEdgar A, ------ - April, 9
Pieniazek, Gail ------—---—-—--—----—-February, 5
Pieniazek, Ray --------—sn----—---—-February, 5
Ponzio, Richard-—----------—-—---——December, 9
Powers, Latry ------—------ January, 14; June, 23
Ramos, Ralph --—----—-----<enr—-Qctober, 22
Raven, Matt R, May, 10
Relf, P. Diane ~----==--mmcmmmmmmmre Febrary 20
Reynolds, Cody ----------—-~—----—----March, 12
Riesenberg, Lou E. ~-------n------September, 20,

———---Fanuary, 3; February, 3;
March, 3; April, 3;
My, 3 § June, 3 ;

Rilla, Ellen December, 9
Richter, Meile April, 16
Rist, Linda March, 14
Rossetti, Resemarie -------~—--——----Qctober, 14
Rudd, Rick D —-——vrsmmmama-----October, 12
Scanlon, Dennis C, -February, 9;
- April, 13

Schmidt, Mark August, 15
Seever, Brenda S.---—--——~---—-—-November, 20
Settie, Ed May, 10
Shinn, Glen C.~-----—-m-rr—enenen--Febmary, 9
Smith, Bdward -~—--—--~ws-----—---—-February, 12
Stewart, Marshall —-------—---———--——April, 16
Stone, James R., TIT-- --September, 6
Sutphin, Dean ----------------—---—-—-Febroary, ¢
Swan, Michael K, —-----—----August, 15; May, 4
Swortzel, Kirk A. ~——--snnmmemmomme———-May, 12
Talbert, B. Allen -------sonamem--—-May, 13
Thomas, Vernie L. -=-=---mmmmmemememeemee April, 11
Toney, Terri June, 17
Torres, Robert M. -————----—----February, 14;
e e—-(ctober, 22

Touchstone, Allison J.L.-~—--wsnm--March, 11
Trexler, Cary J. July, 16
Troendle, Fred-—-—---—--—-—ceen - September, 9
Vahoviak, George R, --------------December, 13;
July 8

Wardlow, George ------------=—n-- September, 17
Warmbrod, I, Robert—-—---e--mnue-eemu--April, 5
Weaver, Sally —-----------------—-----Ogctober, 10
‘Webb, Dwayne --------m--em---September, 17
Weeks, William G. -——-----—-—----February, 16
‘Whaley, David July, 14
‘White, Mike March, ¢
Wilson, Yim August, 23
Wimer, Melissa §.-------------——---December, 5
Zidon, Mark May, 16
Zilbert, Bric--—---—--rmrmmmmnmmm September, 14
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THEME ARTICLE

the Light

By Mixg CAMPBELL

Mr. Campbell is an agricul-
tural education istructor at
Imperial High Scheol,
Imperial, California.
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¥ hen we open a newspaper today or
furn on the television news, chances

¥ V are that an item will come to our
attention about some crime or unethical matter
involving a child. Today, the media is filled
with the actions of young people that make us
question what is happening with America’s
youth. Perhaps most appalling is that, when
questioned why they did it, the responses of
these young offenders indicate a lack of a con-
scions, or at Jeast a reduced sense, of what we
believe to be ethical standards. They may
believe that the only error in their actions was
in getting canght, or that it was the victim’s
fanit for being at the scene and getting in the
way. Most of us teaching agricultural educa-
tion do not face the extreme cases which reach
the local newspaper, but we do face the con-
stant struggle to develop a sense and practice
of ethics in our students, With this in mind, I
believe that we must examine what we do to
help students develop appropriate standards of
ethics and that we hold students to these stan-
dards.

Families are the major contributors to
instilling in students a sense of right and
wrong. In most children, parents have done an
excellent job in helping to build a strong basic
character. Teachers also play a significant role
in the development of students’ ethical stan-
dards. Regardless of race, color, or creed, pro-
fessional teachers have complemented the
training that parents initiate by getting their
students to understand that what is fundamen-
tally right or wrong is the same for all people.
Today, the delivery may have to vary and more
attention may have to be paid to certain indi-
viduals, especially to those who have not had
much opportunity for the reinforcement of val-
nes in their lives. These children may be sur-
rounded by adults and peers who do not pre-
sent an example of socially acceptable behav-
ior.

By the time most students reach high
school, their capacity to reason abstractly has
begun to develop, as evidenced by all of the
times they try to convince you that they are
right and you are wrong. Here is our chance as
professional educators to take that new-found
ability and guide them into locking beyond
simply right and wrong. We can build on that
and try to get stodents to realize that their

thical Standards: Helping Students See

actions today are setting in motion standards
that will direct them in the future, When a stu-
dent enrolls in vocational agriculture, we are
provided a great opportunity to work with and
help mold young people into productive citi-
Zens,

Within the traditional componenis of an
agricultural education program, classroom and
laboratory instruction, Supervised Agriculiure
Experience (SAE) programs, and the FFA, stu-
dents are given an opportunity to develop their
skills and prove themselves in competition. In
all three areas, developing responsibility is at
the heart of what we can do to help build char-

acter. Whether in the classroom or laboratory,

an FFA activity, or an SAE project, it should be
the student's responsibility to accomplish the
desired goal. This does not mean to simply
“cast off the student to sink or swim”, rather
this makes them truly understand that they are
the ones who need to make their own deci-
sions. They will reap the rewards of victories
but they also need to be able to handle the dis-
appointment of not winning with the attitude
that they have learned through their experi-
ences. In either case, the students need to have
it reinforced that they, good or bad, are respon-
sible for their actions.

When looking to develop student responsi-
bility and ethics, agricultural educators need to
take an active role in all aspects of the pro-
gram. In the classroom, the teacher shounld
provide a learning environment that models the
FFA Motto in learning by doing. Balancing
progressive curriculum with tried and true
methods works to enhance students’ opportuni-
ties for employment, either in entry level posi-
tions or those that require post-secondary edu-
cation.

The area of supervised agricultural experi-
ence programs draws perhaps our greatest
praise (or biggest criticism), especially at the
local level. Many students like to raise animals
for their projects. In doing so, they are tanght
how to keep records and care for the animals.
They should be reminded that these projects
are undertaken to provide an end product for
human consumption.

Though not a new concern, animal rights
and the improper use of chemicals in show ani-
mals has recently drawn criticism. In many of
these sitnations, the agriculture instructor _
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was not involved, but teachers still must help
students and parents understand the importance
of ethical behavior., More than ever, all parties
involved should be reminded of the responsibili-
ty in caring for living animals. Their behavior
not only reflects on themselves and the agricul-
ture program, but on the entire industry of agri-
culture. Helping students understand this will
guide them in making correct decisions.

Probably the greatest impact that agricuitural
instructors can have with students is that gar-
nered though the students’ participation in FFA
activities. From the time when students learn
the FFA Motto and when they repeat those
words at the beginning of each FFA meeting,
“To practice brotherhood, honor agricultural
opportunities and responsibilities, and develop
those qualities of leadership which an FFA
member should possess”, students hear what can
be the foundation of a strong sense of well-
being and ethics. Through competitive activi-
ties, students generally show the best or worst of
themselves to peers and adults,

To start, teachers need to get students active-
ly involved, whether it be a local FFA barbecue
or participation in a state judging contest.
Through their involvement, students are in the
public eye. And, therefore, the teacher has the
opportunity to remind them about proper behavior
and how others perceive what students are doing.

Once we get students involved, they need to
be taught not only the how-to’s of a contest, but
also how to handle victory and defeat. In win-
ning, students need to feel good about what they
have accomplished. Generally, everyone wants
to win. Teachers want their students to win and
to give the best possible chance of winning, they
train them, practice with them, and push them.
When students do not win, they also need to be
prepared to accept that. Oftentimes, how one
handles defeat can be a greater measure of char-
acter than winning. Students must be reminded
that they are all winners by getting involved and
that involvement puts them ahead of those who
choose to sit on the sidelines and just watch.

In writing this article, I looked at things that
have worked for me. I believe that most suc-
cessful agriculture teachers have the desire to be
good role models for children. Our job is to teach
students and develop their leadership skills so
they can cooperate with one anoiher and
become productive citizens in this country.
Although we are not, after all, immune to the
forces which promote winning in order to make
the program look good to the community and
school administrators, let’s not get caught up in
that syndrome where we teach our kids to win at
any cost.

As an elective program in most schools, the
success that students bring is the measurement
of how well our program is succeeding, I would
hope, however, that this success is based on the
goals of the FFA and with the students’ best
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interests in mind, If a victory is gained in some-
thing but there is no honesty in that victory,
years of hard work can be wiped out. Victories
come and go, bui one unethical act will be the
one that will be remembered. Agriculture teach-
ers must lead their students into the arena in
which ethical behavior is pervasive and students
take pride in their honest hard work and high
standards. =

Promoting Integrity Through the

Profession
(Continuted from page 3}

role play and the use of case studies. Case stud-
ies should be developed carefully, with soffi-
cient detail to achieve the planned objectives.
Each student in class should have the opportuni-
ty to assume a vatiety of roles including that of
authority figure, perpetrator, customer, etc. A
thorough processing of the issues, actions, and
fecling experienced by the students and teacher
through role play should provide a number of
“teachable moments.”

A Covenant for Educators

The covenant of most modern educators is to
provide a positive learning climate in which all
students can reach a degree of personal success.
Whether at the elementary or secondary level,
university classroom or livestock show ring, the
virtues of integrity . . . honesty, fairness, respon-
sibility, trust, and accountability . . . are to be
valued and eagerly pursued as components of
student success. These traits, although perhaps
challenging at times to define and assess, can be
planted, nurtured, and matured through the myr-
iad of learning opportunities that exist naturally
in most agricultural education programs—-
SAEs, FFA, classroom and laboratory instruc-
tion, and adult education. There is little ques-
tion of the essentialness of integrity as one indi-
cator of a graduate’s potential for success.
Therefore, the promotion of integrity must con-
tinue to be recognized and valued within the
core mission of agricultural education and tight-
Iy embraced by its professionals.

The vast majority of Americans share a
respect for certain fundamental traits of
character: honesty, compassion, courage,
and perseverance. Bui because children
are not born with this knowledge, they
need to learn what these virtues are.

William J. Bennett
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By VALERIE TRUNLLO

Dr. Trufillo is principal of
Cottonwood Plains
Elementary School, Fort
Collins, Colorado.

AUGUST, 1995

“What lies behind us and what lies before us are
tiny matters compared to what lies within us.”

Ralph Waldo Emerson

t was 1977, while I was researching my
Edoctora] dissertation (Trujillo, 1979), when the

power of the concept of integrity hit me
with full force. I was in the midst of tabulating
responses to a questionnaire which asked what
was the most important characteristic of a
successful schoot administrator. Hundreds of indi-
viduals from all over the world who were prac-
ticing school administrators were in agree-
ment... Integrity was the most highly-rated,
important characteristic for a successful school
administrator. That impressed me almost twenty
years ago and remains a significant success
factor in my mind. I've never forgotten that sur-
vey result.

When I began reading the works of Stephen
Covey (1989), it was apparent he had some of
the same understandings of the importance of
ethical behavior in leaders. Much of his work
focuses on the belief that “principle centered”
lives are highly productive and personally sat-
isfying. Integrity is one of those basic princi-
ples. Covey succinctly explains the meaning of
integrity in one of his daily reflections books:

“The degree to which we have developed
our independent will in our everyday lives
is measured by our perscnal integrity.
Integrity is, fundamentally, the value we
place on ourselves. It’s our ability to make
and keep commitments to ourselves, to
‘walk our talk.” TIt's honor with self, a fun-
damental part of the Character Ethic, the
essence of proactive growth” (Covey, 1989),

The importance of integrity is woven
throughout Covey's work and holds signifi-
cance in the philosophical underpinnings of
Cottonwood Plains Elementary School in Fort
Collins, Colorado. At Cottonwood, staff mem-
bers believe part of their mission is to support
the growing child with academic skills, social
skills, and self responsibility. Integrity is part
of self-responsibility.

The Cottonwood staff has made a serious
commitment to supporting children’s develop-
ment of positive character traits. The school
staff has a plan that is multifaceted and based
on systematic development of positive charac-
ters traits, including integrity. There are five
key components to our approach:

1. Systematic development of vocabulary and
concepts

. Clear expectations based on high standards

. Intervention procedures that complement
the developing traits

. Consistent exposure to positive adult role models

. Plenty of opportunity to practice

WM

TN

Systematic Development of Vocabulary
and Concepts

The first of these building blocks is a published
program which provides the language experi-
ences necessary to talk about students’ behaviors
and responsibilities. Students and teachers
need to be able to communicate eflfectively with
each other about character concepts and issues.

During the past ten years there has been a
.dramatic change in the language skills of
incoming kindergarten children. Receptive and
expressive langnage, including vocabulary and
basic concepts, has decreased each year.
Children guite simply do not have the same
level of skills when they come to school as
they have had in previous years. These
depressed levels of language ability affect
everything we do in school. This is true for the
vocabulary used in talking about character
traits. The teacher and students in a classroom
need to have the appropriate words to talk with
each other about these complex concepts.

When we built the Cottonwood Plains
School two years ago, one of our first decisions
as a faculty was to select a systematic pro-
gram of vocabulary and concept development
around character building. There are several
programs to choose from; we selected Positive
Action (Allred, 1982). This program can be
characterized as a set of strategies for develop-
ing an understanding of character and the com-
plementary vocabulary.

The program begins with a word of the
week. These words are identified and then dis-
cussed in the context of life situations that the
children encounter. The words are displayed
throughout the school, in hallways, the cafete-
ria, etc. Each of these words are used by all the
students and the staff during the week it is
studied. Gradually over the year, the children
have developed concepts based on these vocab-
ulary words which have been infused with real
meaning to the children. The staff reinforces
these ideas on the playground, in the hallways
and the cafeteria. Parents are involved by
being aware of what is being taught that week.
Teachers send information and activities home
for all parents to use at their discretion.

Student acquisition of character vocabulary
is essential. If we have no common language and
cannot talk about behavior and responsibilities,

then we have little hope of helping children
understand these rather complicated ideas that
govern our behaviors and decisions. The
Positive Action program provides the needed
vocabulary and concept base.

Clear Expectations Based
on High Standards

The second ingredient in the Cottonwood .,
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plan is clear expectations that are high, but
achievable. These expectations, of course, focus
on academics. Yet, we do not stop there. Our
school has high expectations for behaviors and
social interactions as well. These expectations
are clearly stated in a one-page Code of Conduct
for the school. Students receive the Code dur-
ing registration at the beginning of the school
year and take it home where they discuss it with
their parents. Each places their signature at the
bottom of the sheet as an indication of their
commitment to the Code.

Students also establish their code of conduct
for behavior in their classrooms. The process of
establishing this classroom code is completed
early in the school year and involves the chil-
dren talking about what they need to have in the
classroom environment in order to be productive.

Intervention Procedures that Are
Complementary

The third component is complementary to the
Code of Conduct. This ingredient is the inter-
vention process used whenever students need
adult assistance. Quite frankly, the staff works
very hard to ensure that problem interactions
between students become learning opportuni-
ties. The old “crime and punishment”™ routine so
long practiced in the schools of the past is now
all but gone at Cottonwood Plains. What has
been put into place instead is a system of prob-
lem solving that places the responsibility for
behaviors in the hands of the individual who
makes the choice of the behaviors.

The intervention system is a simple 4 x 6
piece of teal paper (our school color) with the
four steps used in solving a behavior problem.

Each staff member has learned the “ticket
systermn” and uses it consistently whenever need-
ed. Incidentally, since we implemented this sys-
tem, there are fewer instances where the adult
supervisor has to intervene, and at those times
the children are readily able to use the steps.

This simple system enables children to see
they have control over their decisions, and they
need to be responsible for what they choose to
do. Inculcating this feeling of power and con-
trot over self is very important. Children need
to have many opportunities to practice self-
intervention and judgment. As young people
develop these skills over time, they will become
more adept at addressing increasingly sophisti-
cated issues they must face.

Our school still bas discipline procedures for
the constantly disruptive child or for the serious
offense that needs to be handled with more
severe consequences. Occasionally we suspend
students. However, this action is minimized
under such a plan.

Positive Adult Role Models
The fourth aspect of our plan is to expose the
children to positive adult rofe models. Staff inter-
actions with students and parents must be based
on the same principles that we are inculcating.
Staff members carry the heavy load of being
models in their actions with the students and

THE AGRICULTURAY EDUCATION MAGAZINE

PLAYGROUND TICKET
Student Name
Home Room Date

Time of Incident (check one)
___ Before School
AM Recess
_ Lunch Recess
___ PM Recess
_ After School

Reason for Ticket (check appropriate spaces)
Fighting

Bad Language

Misuse of Equipment

Outside Playground Safety

Not Playing Safely

Failure to Follow Teacher’s Direction
Other - Specify

Reporting Teacher’s Name

Think Box Reflection
1. What poor choice did you make?
2. Why was it a poor choice?
3. What could you do differently next time?
4, If you make this poor choice again, what

should your consequences be?

with each other. The culture of the school has been
developed with this in mind, There are coopera-
tive teams of staff members working with multiage
groups of students. Close collaborative working
relationships with these teams harbors a consis-
tency that the children notice. Each of us strives
to maintain high ethical standards in these rela-
tionships and in working with the young people.
Modeling is an effective force becaunse children
are always observing what is happening around
them to learn if the “messages” are congruent.
In an effort to widen their perspectives, Cotton-
wood has reached out to a variety of community
agencies to provide additional models. The
school formed a partnership with nearby
Colorado State University to hold a one-day
harvest festival. Students from the agricultural
education program and area agricultural busi-
nesses and farms participated. The agriculture
students did classroom presentations which posed
interesting real life questions about food produc-
tion, safety, market sources, etc. The children were
enthralled with the animal pens and farm imple-
ment demonstrations. In addition, the agriculture
students ate Tunch with the children and visited
with them about careers in agriculture and uni-
versity opportunities. The role models were posi-
tive and the variety of people was wholesome.
Another example providing positive role
models in the school is the Wednesday After
School Class program (WAC). Community vol-
unteers come into the school and work with
small groups of children. The volunteers share a
hobby or skill with the children for about one hour,
During that time there is considerable dialog and
idea sharing. Some of the classes are on self-
esteem building while others are on art, drama,
games, and athletic activities. The choices are
many and the children make the selection in
which they are more interested. The volunteers —
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classrooms. The process involves the students by talking about
what they need to have in the classreom environment in order to be
productive. (Photo courtesy of Dr. Valerie Trujillo.)

are quality professicnals who participate because
they want to help young people. The children see
that there are many people in the community that
care about them and are willing to share. School
staff members screen and frain these volunteers
to ensure the appropriateness of the “match”,

Plenty of Time To Practice

The fifth and final component is providing
plenty of time fo practice. We have found that
children need to have many opportunities to try
their character “wings.” That means the staff
has to be creative in providing multiple situa-
tions where children can use their new-found
skills. One example that is used frequently in
the upper grade levels is class meetings.

Each week (more often if the need arises)
class meetings are held which are modeled after
the ideas of Williarm Glasser (1969). The stu-
dents and the teacher sit in a circle. Items of
interest to students are placed on the agenda,
and the teacher may also suggest items for the
class to discuss. Tt is important that a productive
time of the day be set aside for this activity so
that this is a quality exercise. Much is accom-
plished in these meetings. This is a perfect time
to develop the employee skills of character. The
skillful teacher can point out events and actions
that demonstrate particular character traiks.
These are then discussed by students and vari-
ous perspectives are shared. Vocabulary is uti-
lized fully in this activity. Both the process and
the product support the character development of
the students.

4
age groups of students. Close collaborative working relationships
with these teams harbors a consistency that the children notice.
(Photo courtesy of Dr. Yalerie Trujillo)

Multiage classrooms and multiage experi-
ences provide another arena for practicing skills,
Students are able to function in an atmosphere
that is full of variety. By interacting coopera-
tively with children other than homeroom peers,
children have opportunities to again bring in
their relationships. Changes in routine also pro-
vide an opportunity for the classroom teacher to
talk about interactions with peers and to reestab-
lish cooperative cultures.

Another venue for practicing positiveicharac-
ter is through cooperative learning and teaching.
Results from classroom research on effective
teaching strategies continue to show that coop-
etative learning is an extremely productive
method of Jearning. Cooperative activities, con-
ducted with good teacher guidance, offer fertile
ground for promolting positive interactions.
Cooperative groups operate much better when
personal integrity is a standard and when self-
responsibility models cooperative learning and the
Slavin model. A recent training session using the
concepts of Spencer Kagan was very helpful.

There are five key ingredients in our school’s
plan to provide an extensive supplement to char-
acter education, including developing and sup-
porting the quatity of integrity. Cottonwood
vses a multifaceted and systematic approach that

o

Puarents are invelved by being aware of the positive action
program and the concepts being taught. (Photo courtesy of
Dr. Valerie Trujillo)

supports the groundwork already established in
the home before children ever come to school.

Each of the five components can stand alone
and have some remarkable effect on the stu-
dents. However, the melding together of each
of these five creates a synergy that has been
very effective. Both student and parent surveys
have yielded data that show the school is mak-
ing remarkable strides in fostering positive
character trait development. Reduction in the
number of negative behavior incidents also indi-
cates the program’s effectiveness.
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thics is at the top of a list of concerns for
Etoday’s organizations, For example,
Genasci (1995) reported the results of a
national survey showing 60% of American com-
panies have a code of ethics, 33% offer training
in business ethics, and 33% have ethics offices
to handle employee inguiries about ethical
behavior. In rapidly changing and increasingly
complex professions like agricultural educa-
tion, many of the most important and hotly
debated issues are ethical.
Tithics is defined as a set of moral principles
or values. When an individual or group takes
an action that is contrary to the moral princi-

ples and values of others, an ethical issue can

arise. We don’t have to look far for ethical
issues in agricultural education. For example,
actions confrary to the ethics, rules, and laws
governing youth livestock shows have been
nationally publicized lately. Indeed, ethical
issues reside in everything agricultural ednca-
tors do, from classroom management to staying
within an annual budget. Yet, it is amazing how
much disagreement can occur about the ethics
of the solutions to daily professional problems.
This article will address sources of ethical dis-
agreements and how preservice programs for
Agricultural Educators can teach ethics.

Dimensions and Ideologies. of Ethics

Forsyth (1980) provided a taxonomy of ethi-
cal ideologies that helps explain why there are
ethical disagreements over decisions and
actions taken by individuals and groups. The
taxonomy is based on the two dimensions of
ethics: “relativism” or the degree to which one
“rejects universal moral rules” when making
moral judgments, and “idealism” or the degree
to which one believes “that desirable conse-
quences can, with the right action, always be
obtained”. From these two dimensions,
Forsyth derived the four ethical ideologies list-
ed in Table 1.

Exceptionist

tions to these standards,

TaBLE 1 Taxonomy of Ethical Ideologies (Forsyth, 1980)

Moral absolutes guide judgments|  Assumes that the best possible out-
but pragmatically open to excep-| come can be always achieved by

/

In the arts, authors and screenwriters often
create tension in a story by developing con-
flicts between individuals with different ethical
ideologics, especially between those in diago-
nal quadrants (Table 1). We observe classic
confrontations between the absclutist and the
subjectivist in films like “A Man for All
Seasons” (Sir Thomas Moore vs. Henry VIII)
and “Inherit the Wind” (psendonyms were used
in this film for William Jennings Bryan and
Clarence Darrow). In “Star Trek,” while devel-
oping solutions to novel problems encountered
in outer space, much of the interest aboard the
starship Enterprise is generated from the intet-
action between sifuationists like Captain Kirk
or Dr. McCoy who both place great value on
outcomes that benefit the individual, and the
exceptionist, Mr. Spock, for whom logic dic-
tates action, unless, though he doesn’t under-
gtand it logically, conditions pragmatically
supersede pure logic and dictate otherwise.
Some believe one can and should move
between these different ethical ideologies.
Covey (1991) says that principle-centered lead-
ers “have the power to discriminate, to sense
the similarities and differences in each sitma-
tion. This does not mean they see everything
in terms of situational ethics. They fully recog-
nize absolutes and courageously condemn the
bad and champion the good.” If we accept
Covey’s (1991) definition of principles as the
“yalues, ideas, norms, and teachings that uplift,
ennoble, fulfill, empower, and inspire people”,
it would be difficult for professionals, regard-
less of dominant ethical ideology, to accept a
practice such as an Agricultural Educator fit-
ting a livestock project for a student while that
student is enjoying the rides on the midway.
Ethics are also culturally based (Hodgson,
1994), What may be right in one culture may
be wrong in another, Star Trek explores how
ethics are culturally based whenever the —

Absolatist

following universal rules.

~ Subjectivist

_sal moral principles.

Appraisal based on personal values| Rejects moral rules; advocates indi-
and perspectives rather than univer-|  vidualistic analysis of each act in

Situationist

each situation.
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crew of the Enterprise encounters a new civi-
lization, Clark and Clark (1994) discuss how
cultural differences in behavior can lead to ethi-
cal issues. For example, “a supervisor who talks
about a subordinate’s personal difficulties to his
colleagues when the person is absent is deemed
inconsiderate in Britain and the U.S. but consid-
erate in Hong Kong and Japan” (1994). The
Japanese manager who comes to the U.S. with-
out knowledge of this cultural difference may be
labeled unethical for such behavior, Therefore,
coltural awareness is part of understanding
ethics and making ethical decisions, In other
words, relativism and idealism must be consid-
ered in a cultural context,

The Dangers of Relativism

Professionals are more likely to be criticized
about an action due to their degree of relativism
than their degree of idealism. This is not to sug-
gest that any one of the ethical ideologies is
more ethical than another. However, full or
even partial rejection of universal moral princi-
ples can open one up to the ethical scratiny of
others. Those who adhere to a set of universal
principles, and other relativistic people (with a
different solution), could be critical of a rela-
tivistic solution to a problem. “That is not the
way I would have handled it.”

In contrast, although they may receive a label
as a “person of principles,” those who adhere
strictly to universal moral principles might also
have their ethics questioned by others. “Even
though the students were caught drinking, the
teacher could have made an exception in this
case and let the students make the trip . . .
they’ve been such good students over the
years.” Yet, we know of agricultural education
professionals who have handled this same situa-
tion differently. Who is right? Is one solution
more ethical than another? In situations such as
this, idealism is also problematic. In other
words, it is difficult to find solations with desir-
able consequences for everyone.

. Agricultural educators are commonly
exposed to pressures from others to bend uni-
versal or personal moral principles or rules, to
look the other way, or'to make exceptions, We
have heard horror stories about agriculturat edu-
cators who have stuck by a decision and acted
on principles or the rules and lost their job
because of it. We might say to a class of preser-
vice agricultural education students that if they
have to risk unemployment because of fairly,
firmly, and consistently enforcing rules (devel-
oped by the stakeholders and the educator and
communicated clearly to and accepted by every-
one), then they don’t want to work “there” any-
way. But this discussion offers little comfort to
someone who is caught up in such a conflict.

Teaching Ethics to Preservice Agricultural
Educators
Can ethics be taught? While it becomes a
question of ethics itself for university agricultur-

-al educators to “promote” their ethical ideology,

the concept of ethics can and should be explored
with preservice students in agricultural educa-
tion. Ethics should be integrated into all profes-
sional development courses and it has a natural
home in leadership courses. The focus should
be on teaching about ethics and how to teach
them to others (i.e., youth). Methods most con-
ducive to teaching ethics involve group prob-
lem-solving activities like simulations (e.g., role
playing and case study analysis) and group dis-
cussion. These allow students to interact,
explore, and weigh the consequences of differ-
ent solutions, and discover their own and other’s
ethical ideologies. The problems should focus
on decisions and actions that lead to ethical dis-
agreements. The intent of these learning activi-
ties is to look beyond one solution and explore
the consequences (both positive and negative) of |
a variety of solutions and their ethical founda-
tions.

One way to address ethics in preservice
courses is with “Where Do You Draw the Line?
The Ethics Game” (Shirts, 1977). This com-
mercially available simulation promotes student
dialogue about the decisions and actions of indi-
viduals in case studies. For example: Pat is the
principal of a high school. He/She accepts a
pair of expensive leather driving gloves for
Christmas from the sales representative of a
large school supply company with which he/she
does business. Should we question the ethics of
Pat’s decision to accept the gloves? The stu-
dents’ answers will depend on their dominant
ethical ideclogy (Table 1). Other case studies
can be developed by faculty to cover problems
specific to the profession. Here is an example
that we developed for this article: Alex is the
agricultural education teacher who witnesses
one of histher students violating a county fair
rule when preparing an animal for a livestock
show. A fair board policy specifically states that
violators will be disqualified from the show.
This student also happens to be the child of
Alex’s school board president. What would you
do in Alex’s sitnation?

The solutions to these problems will vary
from one person to another., The four ethical
ideologies offer preservice students a way to
understand their own thinking and a foundation
for discussing the consequences of solutions
based on other ideologies. As part of the discus-
sion, faculty might emphasize solutions that
reduce or minimize the risk of ethical disagree-
ments. That could mean understanding the
dominant ethical ideologies of the important _,
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stakeholders involved in a potential problem and
its solution. An ethical issue is less likely to
arise when a solution is congruent with the
ethics of the stakeholders. The ability to base
decisions and actions on the ethics of stakehold-
ers may mean an agricultural educator will have
to develop and implement solutions oufside of
their modal ethical ideclogy. Consideration of
the ethics of the stakeholders is an eclectic,
democratic, and coften collaborative approach to
problem solving that always stimulates discus-
sion among students, Again, this is not to imply
there is only one correct approach or solution to
ethical problems. However, it is when one
selects a solution that is dissonant with the ethi-
cal beliefs of important stakeholders that ethicat
issues may lead to dire consequences for the
agricultoral educator.

Summary

Barker (1994} defines leadership in an ethical
context: “leadership is the process of combining
the ethics of individuals into the mores of a
community.”” If we forge the mores of a profes-
sion or an organization from the universal and
situational ethics of individuals and do so with
consideration for the cultural dimension, then a
sound base from which to make ethical deci-
stons can be built. The seven overarching goals
for agricultural education (National Council for
Agricultaral Education, 1990) represent a partial
set of mores for our community in what we
value as a profession. If our professionals and
future professionals base their decisions on
these goals and other organizationally-universal
moral principles, if they communicate these
principles and the rules derived from them
clearly and comprehensively and administer
them fairly and consistently, then ethical issnes
should be diminished. When they do arise, we
need o encourage agricultural educators, espe-
cially new ones, to seek the advice of mentor
teachers and professionals. Experience will
continue to be a great teacher for avoiding or
handling ethical issues for which there are no
organizational mores.
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The iniegrily Test
{Continued from page 8)
should be to expose students to various real life
experiences which may or may nor test their

- integrity. These experiences, like those men-

tioned in our scenarios, may include attending
classes, serving as leaders in student organiza-
tions, working as student employees, participat-
ing in various FFA and agricultural education
activities, and student teaching. The experi-
ences will provide preservice teachers with the
opportunity to observe others and to develop
their own beliefs about right and wrong.
Believing that integrity is a key to being a
successful citizen in a democratic society as
well as a successful instructor in agricultural
education, the following are our suggestions for
the continual development of ethicat standards
in preservice instructors:
= Students look to their instructor for guidance
and direction, therefore leading by example is
the most powerful tool an instructor may pos-
sess, If the actions of an instructor reflect
integrity, students will also foster a basis for
right and wrong.
» FEducators will make daily decisions that are
reflective of their personal beliefs and values.
Holding true to these beliefs and values will
insure integrity in each situation.
» All students are capable of achieving their
own level of success. A teacher must nurture an
atmosphere where each student has an equal
opportunity to excel.
* While the awards and ribbons may fade, the
experiences behind them will last a lifetime.
Recognition achieved through honest means
will reflect integrity throughout cne’s life. The
following passage reflects our belief in integrity
and its association to teaching:

“The students are the most important people on
campus. Without students, there would be no
need for the institution. The students are not a
cold enrollment statistic, but human beings with
feelings and emotions like our own. The students
are not someone to be tolerated so that we can do
our thing. They are our thing, The students are
not dependent on us. Rather, we are dependent on
them, The students are not an interruption of our
work, but the purpose of it. We are not doing
them a favor by servicing them. They do us a
Javor by giving us the opportunity to do so.”
{Author unknown)
The scenarios that we have presented are only
a few examples of the many challenges faced by
agricultural educators, The building and testing
of personal integrity is a life-long process, one in
which educators play a large role. When faced
with these particular situations, or any number of
others which may exist, remember it is your
belief system which will guide your decisions.

~ These beliefs must be solid in order that we may

continue to lead our student towards their own

sense of integrity.
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umans are both impressive and strange
beings. Every person has the same
, basic chemical makeup, yet each one
has a unique speech pattern, body language,
and aesthetic features. On the surface, these
characteristics seem to make everyone an indi-
vidual, but a key element is missing. Some
may say that key element is personality, buf in
reality, it is the value systern of the individual
because it is the base from which all the other
characteristics can build,

Because of its importance in character
building, educators have long recognized the
need for helping students develop a solid value
system. Values were an important part of the
curriculum when education first began in the
United States. Many of the early primers and text-
books focused on Christian ethics and quoted
freely from the Bible. Most of the values that were
taught were widely accepted, and it seemed
natural that they be part of the school curriculum.

As society changed, many schools drifted
away from teaching values to students. While
some of this was due to court rulings which
outlawed the teaching of religion, much of it
was because educators could not agree what
values should be taught. A major argument
presented was that values are something that
should be tanght at home. That argument is
severely weakened today by the fact that many
times students are not getting value education
at home. This realization has led more and
more people to advocate returning to teaching
basic values to students. A former secretary of
education speaks of the need for a “moral edu-
cation” through which a school provides “train-
ing of the heart and mind toward the good”
(Bennett, 1993).

Agriculiural education is in an ideal position
to take advantage of this current mood to return
to the teaching of basic values. Itis refreshing to see

other people realize what we in agricultural

education, have known for a long time-—what a
student actually accomplishes depends on
his/her attitude, philosophy and value judg-
ments. It is important as educators to realize that
students will have some kind of value system
and that it is part of the learning process to help stu-
dents develop and utilize their individual system.

How do we maximize the development of
positive values in agriculture stodents? Just as
with any educational process, the key individ-
ual is the teacher, Lef’s look at a few things an
agricultural science teacher should do to

h School

enhance student value development.

1. Recognize that you as a teacher play a
key role in the development of students' value
systems. Oftentimes, the way you teach is
more important than what you teach. Pullias
and Lockhart {1963) stress that the effect on
students caused by a warm, loving and mature
adult who looks beyond his/her own needs and
desires is impossible to estimate. They note
that teachers with a warm personality do not
get overly involved in the lives of their stu-
dents, but rather they show maturity and objec-
tivity through their teaching approach.

2. Show a personal commitment to velues.
Major value studies suggest that the greatest
degree of value change occurs in situations
where teachers express firm value commit-
ments. Over three decades ago, Pullias and
Lockhart (1963) noted the importance of the
teacher taking advantage of opportunities to
express values that are appropriate to the sub-
ject matter. For example, it would be very ap-
propriate for you to take a strong stand against
drugging animals to gain an advantage in the
show ring. In helping students write speeches,
it is important to stress the need for citing
sources and avoiding plagiarism. By express-
ing your own values, you can open the door for
further discussion which will permit students to
recognize the values you express evolve from a
process of logical thought rather than from
quick decisions or rationalizations, Pullias and
Lockhart (1963) claim that by using this prac-
tice, students will realize the importance of
commnitting themselves to a sound viewpoint.

3. When teaching values, concentrate on
values commonly accepted by society. There
are a number of commonly accepted values
that few would argue against. These include
values such as kindness; honesty; loyalty to
parents and family members; abiding with the
law; fairness; citizen responsibility; and an
obligation to help the poor, the sick, and the
less fortunate. Don’t engage debates about
abortion, sex education, religion, etc. When in
doubt about teaching a particular Value discuss
it with your administrator.

4. Utilize the FEA in teaching valies.
Students learn best when they have the oppor-
tunity to apply what they have learned. The
FFA can be a tremendous tool in teaching stu-
dents the values of responsibility, citizenship,
cooperation, honesty, and a number of other

(Continued onpage 24) SENI .
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U.5. PRESIDENT RESIGNS IN
DISGRACE FOR LYING

POPULARTV EVANGELIST JAILED
FOR EMBEZZLING PUBLIC FUNDS

SENATOR INDICTED FOR MAIL AND
STAMP FRAUD WHILE CTHERS CLAIM
INNOCENCE FOR MAJOR KICKBACKS

MAYOR TAPED IN STING OPERATION

STAR ATHLETE ANNOUNCES
HE HAS AIDS

The headlines go on, daily calling into ques-
tion the integrity of our nation. The morals
and values of our public school administra-
tors, teachers, and students are being tested daily.
Even local newspaper headlines read: “School
Administrator Fired for Taking School Funds;
Teacher Facing Charges of Sexuval Misconduct;
Student Suspended for Hitting Teacher.” It would
appear that the moral chavacter of our society is
decaying, and our public school teachers and stu-
dents are at risk. '

‘What is a partial solution to this moral dilem-
ma ai the secondary level in our schools?
Although not a panacea, positive role modeling
by the administrators and teachers certainly does
lend itself to creating an environment that sup-
ports integrity.

Administrators and feachers can create that
environment by:

» Being professicnal in the way they talk, dress,
and act.

* Being accountable for their actions.

* Being trathful in their teaching and conduct.
= Being a positive example.

» Respecting the students as individuals.

* Modeling positive behavior toward their stu-
dents and others.

* Showing each student that they care.

* Developing self-confidence and a sense of
self-worth through positive reinforcement.

* Avoiding negative reinforcement which devel-
ops doubt and low self-esteem.

¢ Being honest and fair in grading stndents.

* Using secure means with copies of tests and
with storing and handling money.

* Preventing cheating on exams.
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e Treating contests as an integral part of the pro-
gram.
Spend time in class teaching the concepts of

integrity.

= Discuss as a group “Why honesty pays.”

» Discuss different ways of being dishonest and
the consequences of dishonesty.

» Discuss ways to be accountable for your
behavior.

» Discuss ways to respect the rights and proper-
ty of others.

Sununary

Students often achieve their goals of increas-
ing status or popularity by identifying with a role
model. Television, movies, and radio have a
tremendous influence on students’ selection of
those role models. Many television programs are
dominated by violence, crime, dishonesty, and
deviant characters in life-like situations.
Sometimes it becomes difficult for students to
determine what behaviors and values are accept-
able in the real world. Positive role models at
home, school, church, and in organizations such
as the FFPA can have a tremendous effect on st-
dents” behavioral development. Most studerits
will spend from seven to nine hours each day,
five days a week, in the presence of a teacher.
This means that teacher can and should be a posi-
tive role model for all students. B

Teaching Values
{Continued from page 23)

values. Don’t forget though, that it is your
responsibility as a teacher and as an advisor to
make sure students are learning positive rather
than negative values.

Following these guidelines will help your
students develop a positive value system. It
will also help ensure that you are doing your
part in educating what Conway Dorsett (as
cited in Ryan, 1993) identifies as the “three
people” in each individual: the worker, the citi-
zen and the private person.
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