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By Lou &, Riasenberg |

D Riesenberg is professor and head
of agriculivral and exiension aduga-
tion i the Univarsity of fdaho,

entoring beginning
teachers is the
responsibility of the
profession, of each
and every individual
in the professmn of agricultural
education, be they teacher educa-
tors, state supervisors or teachers.
Mentoring beginning teachers is the
responsibility of agricultural educa-
tion professionals regardless of the
existence of a specific mentoring
program or the structure of an
existing mentoring program in their
state, region or area, and is the
responsibility of the profession
regardless of whether or not there
is additional compensation for that
type of activity.

All of us in the profession can
look back to individuals that assist-
ed or “mentored” us as we began
our professional careers in agricul-
tural education. Whether we admit
it or not, there are individuals in
each of our backgrounds that
could, realistically, take credit,
either individually or collectively,
for any successes that each of us
have had.

In some of our cases, the men-
toring was proactive and struc-
tured, however, for many of us, it
might have been incidental and not
necessarily intended or organized
as mentoring. For some of us, the
influence was present from the first
day of our professtonal career and
responsibilities, and for some of us,
it may have come some time later. |
would suggest that most of us
would be very hard pressed to say
that we did not receive any type of
special counseling, mentoring,
advising, guidance, coaching or
role modeling.

As Richard Joerger mentions in
his article, very little has recently
been written in The Magazine
about mentoring and how mentor-
ing can benefit new, developing and
veteran agriculture instructors and
so the topic seems timely and
appropriate. As you read the arti-
cles in this issue, you will read dis-
cussions of formal induction pro-
grams and {formal mentoring pro-
grams, but you will also read about
impacts on beginning agriculture
teachers by veteran teachers that
wete not part of a formal program.
These impacts were a result of the
veteran teachers being very serious
about their professional responsi-
bilities toward their younger peers.

Many of our states have, over
the past ten years, developed signif-
icant agricultural education teacher
induction programs. These pro-
grams have been and are primarily
designed and operated by teacher
educators and state supervisors.
While these programs have been
effective and should be continued, I
think the profession, as a whole,
needs to develop significantly more
emphasis on assisting and advising
beginning teachers.

Each year at ldaho’s annual
vocational education conference,
the state organization of teachers,
teacher educators and state super-
visors makes a concerted effort to
enroll each of its beginhing teach-
ers, whether they be new or contin-
uing veterans, into our professional
organizations and rightly so. There
are tremendous benefits accrued to
members of cur professional orga-
nizations.

&6 There gre individuals
in each of our back-
grounds that could, real-
istically, take credit,
either individually or
collectively, for any suc-

cesses that each of us
have had. 7%

However, the profession may
want to consider offering another
benefit to young, beginning teach-
ers especially. By becoming a mem-
ber of the professional organiza-
tion, beginning teachers would
have direct access to veteran teach-
ers, teacher educators and state
supervisors as advisors, teachers,
guides, coaches or role models
whenever the young beginning
teacher feit the need.

In this scenario, a beginning
teacher could request assistance
from the profession when the
beginning teacher felt a need for
advice, guidance or coaching.
However, let’s take that a step fur-
ther. I would submit that many
times, young teachers or beginning

..continued on page 16
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By Richard M. FHoerger

Do joerger is an assistant professor
1 direcior of teacher education,

1 State Liniversity, Logan,

his issuc’s theme is
“Mentoring Beginning
Teachers.” Each year, Dr.
William Camp provides
the profession with a
nationwide summary of the supply
and demand for agricultural educa-
tors. In recent years there has been
a greater demand than supply of
well-qualified teachers!

Each year, many of our most
effective teachers leave the profes-
sion for a variety of reasons. One
reason teachers leave is because of
the sense of isolation they experi-
ence as agricultural educators. In
many cases, there is only one agti-
cultural educator in the community
or surrounding communities. Few
people really understand the chal-
lenges faced by persevering agricul-
tural educators.

One strategy for assisting agricul-
ture teachers with their challenges is
to encourage beginning and experi-
enced agricultural educatots to
become involved in effective men-
toring programs. Since little has
been written in The Magazine about
mentoring and how it can benefit
new, developing and veteran agricul-
tural educators, this issue will
address the following questions:

¢ What is mentoring?

® Why should we consider men-
toring?

e What are the qualities of effec-
tive mentors?

* What are the roles and respon-
sibilities of effective mentors?

e What are the henefits received
by mentees and mentors?

» Considering the apparent bene-
fits of mentoring, how can the
profession respond?

I still have vivid memories of my
first year of teaching. In a few
short weeks, I experienced the shift
from meeting requirements for our
agricultural education courses at
the university to taking over the
complete responsibilities of a veter-
an agriculture teacher! All of a sud-
den [ was responsible for the FFA,
SAE program, facilities operation
and management, and getting ready
for classroom and laboratory
instruction.

Despite the typical feelings of
isolation and loneliness, T taught
for nearly a half a decade with Em-
ited assistance and guidance from
any veteran agriculture or academic
educators. However, 1 always
looked forward to the annual visits
of the regional and state agricultur-
al education supervisors. Not
unlike me, few of my cohorts expe-
rienced the guidance of a caring
and effective veteran teacher. I
always wondered what would have
happened to my cohorts who left
teaching after a year or two had
they received more assistance and
support from an effective mentor?

What is o Fontor?

Peterson (1989) described a
mentor as a loyal friend, confidant
and advisor, teacher, guide, coach,
role model, patron and/or encour-
ager. Odell (1990) described a
mentor as an older, more expeti-
enced person who is committed to

helping a less experienced person
become prepared for many aspects
of life. Inherent in these descrip-
tions is the notion that becoming a
fully competent teacher is a lifelong
process that can be facilitated by a
mentor in the early stages of devel-
opment! I‘
|

The use of properly prepared
mentors in carefully designed men-
torship programs has become one
effective strategy for inducting new
teachers into the agricultural edu-
cation profession. Mentoring pro-
grams have been adopted by many
business and industries with the
hope of retaining contributing
employees and clients.

“What is a Mentoring
“Program?

Properly designed mentoring
programs bring together trained
mentors and mentees (beginning
teachers) or protégé, because: {(a)
beginning teachers need support
and continuing staff development
to succeed; (b) mentoring benefits
the mentees, mentors and schools;
and {c) mentoring is a successful
induction strategy (Newcomb,
1988). As you read the articles in
this issue, you will note that men-
tors, mentees and students experi-
ence the benefits of quality mentor-
ship programs. Successful mentor-
ship programs often lead to greater
enjoyment as beginning and veter-
an agricultural educators and FFA
advisors. Hopefully this will lead to
greater satisfaction and retention of
agricultural educators.

“WWhat Can “Beginning
Agriculiural Educators
Receive from Mentors?

Considering the limited amount
of time available to complete all the
tasks of teaching agriculture, what
support can beginning agricultural
educators receive through involve-

‘ment in a somewhat time-consum-

ing, quality mentorship program?

0 A brief overview of some of the

henefits received by beginning
teachers follows (Warring, 1991;
Ackley and Gall, 1992; DeBoit,
1992). A more detailed summary
of benefits experienced by agricul-
tural educators is detailed in arti-
cles in this issue,

“Benefits of /Mentoring

e Collaborative problem solving—
beginning teachers have the
opportunity to talk with caring
professionals about the prob-
fems they are experiencing in
the classroom and laboratoty,
FFA, SAE programming or over-
all operation and management
of the agricultural education
program. Together they can con-
struct meaningful solutions.

» Emotional support—mentors are
often better suited to listen and
offer support than the spouse,
friends or family members of the
beginning teacher since mentotrs
more readily understand the
challenges and joys of the agri-
culture teacher’s position,

» Demonstration/modeling—after
visiting with their mentors,
beginning teachers can observe
their mentors’ behaviors, prac-
tices and attitudes as they teach
and interact with students, col-
leagues and administrators. As a
result, beginning teachers can
systematically incorporate
appropriate strategies to
enhance their instruction and
advisement of the FFA and SAE
prograrms.

e Motivation and encourage-
ment-—effective mentors provide
beginning agricultural educators
with appropriate encourage-
ment, recognition and motiva-
tion to persevere, Experienced
teachers can often help begin-
ning teachers more realistically
view their daily challenges and
opportunities.

s Provide information and sugges-
tions—mentors can provide

beginning teachers with ideas
for dealing with their four most
frequently reported problems, In
order, the problems are: (a)
classroom discipline, (b) strate-
gies for motivating students, (c)
dealing with individual differ-
ences of students, and (d)
assessing student work. Mentors
can also assist beginning agricul-
tural educators in securing
teaching and FFA resources and
identifying effective insttuctional
strategies and techniques.

€& No amount of money
can replace the satisfaction
mary mentors feel when
their mentees suicceed in
their chosen profession!®”

SWhat Do Ientors Gel
Out of “Their
Srwolvement?

As one veteran agriculture
teacher recently stated, “I'm not in
it for the money!” Dedicated men-
tors invest a considerable amount
of time with the hope of making a
contribution to the success of
beginning teachers.

The roles and responsibilities of
a mentor {experienced agriculture
instructor) when working with
beginning a agriculture instructor
in a formalized mentoring program
include, but are not limited to:

e developing a relationship with the
beginning instructor;

s counseling and moral support;
» providing coaching;

e providing assistance for student
evaluation and assigning grades;

e helping with curriculum and les-
son planning;

» providing feedback on teaching;

¢ coaching the teacher in reflection;

e helping the beginning teacher !
obtain student information; [

s providing ideas for dealing with
troublesome student problems;

 volunteering tips for advising the
FFA;

e providing ideas for establishing |
and working with advisory com-
mittees; and

¢ providing strategies for working
with community and business
persormnel to name a few (Heath-
Camp, Camp and Adams, 1992).

So, what do the mentors receive
for their involvement? In some
cases, mentors receive a small cash
honorarium, free access to universi-
ty libraries or resource centers, spe-
cial recognition, free tuition or
other extrinsic rewards. Are men-
tors in it for the extrinsic rewards?
Most mentors suggest that mentor-
ing provides them a way to give
something back to the profession!
No amount of money can replace
the satisfaction many mentors feel
when their mentees succeed in
their chosen profession!

Cualitios, Skills and
Sbilities of &ffective
IMeniors

If you are a beginning teacher
looking for a mentor, or if you are
an experienced agricultural educa-
tor wondering if you should be a
mentor, consider the following
descriptions of an effective mentor:

e committed to the agricuitural
education profession;

e gxcellent classroom educator;

« interested in working with a
beginning agriculiural educator;

@ interested in reading about and
completing training to enhance
teaching and mentoring skills;

-Lcontinued on page 17




By TW. "G’ Feffory

M |affery is an agricuttural mechanics
teacher, Santa Maria High School,
Santa Maria, TA,

- he critical responsibility

' of training student teach-
ers lies foremost with
the cooperating teacher.
The student teaching
period is very important, the last
spoke on the wheel of their train-
ing. As we work with student
teachers we must keep in perspec-
tive the influence we wield on them
and their future as an effective agri-
culture feacher.

Working with student teachers
as a cooperating teacher over the
last 30 years has been challenging
and rewarding. The agricultural
education department of California
Polytechnic State University, San
Luis Obispo has been instrumental
in my cooperating teacher training,
Each student teacher is first evalu-
ated on his/her potential in the
classroom. Assigning their first
class is significant; a class in which
they will have some degree of suc-
cess is very important, The student
teaching site should be cooperative,
have the facilities and equipment
designated exclusively for the agri-
calture department and a support-
ive administration.

To make the student teachers

feel comfortable and become
a part of the teaching staff it
is necessary o

1. Have the proper teaching cre-

10.

dential in place, fulfill district
and state requirements to
teach.

. Have their own maitbox, e-mail

and school fax number,

. Have their own keys, teach

them where they go and their
responsibilities.

. Be introduced to staff, princi-

pals, superintendents, secre-
taries, district staff, grounds,
maintenance and transportation
staff,

. Introduce them to district

forms, channels of procedure
and phone rules.

. Have their own rollbook that

includes district calendars,
grading petiods, school fules
and procedures,

. Give them a “windshield” tour

of the area; introduce them to
farmers, business people, agri-
culture advisory council mem-
bers, SAE programs and work
experience sites,

. Show them all areas in your

agriculture department; rooms,
storage, equipment and supplies.

. Waik them through the total

school; business office, coun-
selors, nurse, principals, sup-
port services, make ther aware
of what part they play in the
big picture,.

Assignments-direct them to
complete tasks from cooperat-
ing college or university.

To help the student teacher
succeed in the classroom:

1. Assign the student teacher

his/her first class, go over cur.

riculum and lesson plans. Have

them write their own lesson
plans instead of using the
cooperating teacher’s plans.
Teach them that knowing the
subject area well before step-
ping into the classroom leads
to success. o

. Help them arrange the class-

room for the first area of
teaching; go over lesson plans,
necessary supplies and equip-
ment they require. Make every
Monday or Tuesday record
book day, do not overwhelm
them with non-essential data,
this will come as they advance.

. For the first 10 days, sit and

evaluate the student teacher. Do
not leave. Tell siudents you can
only assist them during an
activity session. Never correct a
student teacher during a lesson
or in front of students, bacl
them up.

. Teach them discipline proce-

dures, forms, safety, parent
calls and conferences.

. Student teachers need to make

the students aware that they
are concerned with their learn-
ing, feelings, ideas, hobbies
and interests. They must first
build confidence in themselves
from students and form a com-
mon bond such as: sports,
principles, ideas, feelings and
actions. They need to develop
likable characteristics and
expressions towards students.
They will return this.

. It is very meaningful to make

lessons real by relating to stu-
dents’ daily lives. Lessons need
good anticipatory sets, stated
objectives, purposes and pre-
sentations. It is very important
to give students a reason why
they should be doing some-
thing and get them started in
the right direction.

10.

11.

12.

-ead the class, don’t do any-
ng to the student teacher

you don’t want done to you
including shouting, whistles,

bullying, and verbal “come-

. backs.” When you learn to
relax around the students,
- improved learning takes place.

. Give your student teacher

strength in their beliefs.
Support them and compliment
them, even if you know what
they are doing is not quite cor-
rect. They will build their con-
fidence and leadership as you
build your FFA students. They
may not make the greatest
teacher, but you had hetter get
in there and make them the
finest you can because you are
all they have.

Cooperating teachers need to
stay out of the classroom after
the student teacher has taken
over the class,

The cooperating teacher’s
responsibility is to help the stu-
dent teacher reach success.
Frusiration leads to failure; you
must assist them in overcoming
this feeling.

Help them learn proper disci-
pline protocol.

Have them teach a full load for
2-4 weeks to feel what it’s like
to be a full-time instructor.
Drop lesson plans after a few
weeks and have them move to
a unit or weekly schedule.

Out-of-classroom responsibil-
ities are also important:

1.

Have them observe other
teachers in your department
and from other subject areas.

. Help them learn to talk with par-

ents or others; listening not criti-
cizing, s important not to be a
“gossip.” Set a good example.

. Share ideas about education, dif-

ferent techniques and teaching
methods to use in the classroom.

. It’s important to learn how to

“work” people, but not be arro-

gant as you have to deal with
many different types of people.
These people are an important
part of your program.

. Responsibility of accepting a task
and completing the assignment.

. Rely and lean on the coopera-
tive teacher as you progress,
this will help you develop faster
towards becoming an effective
teacher in the classroom.

. Remember that agricultural
education is a team player
effort whether in the class-
room, with staff or community,
in the office or with your state
or sectional/regional agricultur-
al education organization.

8. Show your student teacher how

to do everything: SAE visits,
home visits, forms, applica-
tions, (you can do one and they
can do one to learn), stalf
responsibility form (give them
a blank one to fll out on their
own), budgets {general, VEA,
Incentive Grant, FFA, booster
club, ete.).

9. Attend meetings: department,

10.

11

department head, curriculum,
board and scholarship.

Be responsible in maintaining a
clean classroom or shop. Keep
vehicle and equipment clean
and in safe working order.

. Forms/procedures:

» Bus and transportation/field trips
e Work orders

s {se of school property forms

a Injury/Worker’s Compensation

Forms
» Discipline
forms/referrals/expulsion
e 911

12. Classified staff:

e Importance
e Assistance
s (Giving/gaining respect

13. Professional:

» Sectional/Regional/State
» Participation/officer

14, Thank You's and Conduct:
e Sample letters
e Thank you letters/
correspondence

15. A clean desk and work area:
@ clean every day
* Make a “To Do” list of next
day’s jobs, don’t feel bad if
something is on the list for 10
days or more, JUST DO IT!

16.Have them start 1 !/, hours
before class. This is a helpful
key to classroom management
and success. Also, make sure
they have time to live; an ocea-
sional Saturday, Sunday or
evening off,

Conclusion

Never lose sight of the reality of
your obligation in training this stu-
dent to develop into an effective
classroom teacher. Our commit-
ment and professionalism are
essential. We must be tactful but
demanding. We must include and
respect them, be truthful and sup-
portive. They are looking for guid-
ance and encouragement, t’ney are
not our gophers. We can do this
only if we put ourselves in the per-
spective of the student teachers.
They are reat people trying to learn
to cope with this massive job we
call agricultural education. You
should give them a letter of recom-
mendation that reflects the positive
outlook of them becoming a suc-
cessful teacher.

From them, we may also learn
new ideas and principles of educa-
tion, computer skills, distance edu-
cation and other changes that will
make us better teachers in and out
of the classroom. As legislation
changes regarding teacher creden-
tials, we must be alert and clarify
these changes so we can better
serve our prospective teachers, We
should join with the colleges and
universities in seeing that together
we successfully train these young
folks in our chosen agricultural
education profession.




By Gary S. Stragquadine
and Rebecca L2. Robm

D braquadine is an associate profes-
sor and head of the depariment of
agricultural systems techneology and
aducation, Utah State University,
Logan. Ms. Rohim is an assistant pro-
fessor and director of middle school
programs in the department of adu-
cation, Concordia College, Seward,

e stand upon the
shoulders of
giants—the many
men and women
2 of the teaching
profession who came before us and
who so gladly gave of themselves,
shared their experience, strength
and hope. Some have served in the
official capacity of school adminis-
trator, state office of education stafT
member or teacher educator. But
many more have come forth with-
out judgment to offer a listening
ear and careful advice about the
concern of both beginning and vet-
eran teachers. We speak of the
mentoring core of education.

It is our purpose to examine this
all-important mentoring relation-
ship as it can apply to the success
of any agriculture instructor. Here
we speak of an experienced teacher
serving as a mentor to the begin-
ning or newly assigned teacher.
This unique process, sometimes
aligned through organized pro-
grams, sometimes an informal asso-
ciation, has been demonstrated to
improve teacher effectiveness and
provide greater career satisfaction
{Loyd and Redick, 1991). The
mentoring process is a viable
method to enhance teaching, save
careers, and keep the enthusiasm
for teaching necessary for student
success. Mentoring works if you
allow it to take shape and form in
building a relationship of mutual
trust. One teacher works to guide
another through the triumphs and
tribulations of teaching,

66 We speak of the
mentoring core of
education. 9

A “Formal and Fnformal
“Process

Understanding the mentoring
process can begin with a definition
of terms. The first setting for the
mentoring construct comes from
the Greeks. In early mythology, a
mentor was defined as the friend to
whom Odysseus, when setting out
for Troy, entrusted the care of his
house and the education of
Telemachus. The “friend,” was seen
as a wise and faithful counselor or
monitor. In the Biblical sense, the
term “shepherding” is used to
define a similar concept, for pro-
viding the care and guidance of
others.

Today, educational systems
across the country employ formal
and informal mentoring programs.

Some, like the Alaska’s Mentor
Teacher program, allow an elite
corps of teachers to respond to
teachers’ calls for assistance in the
ever-changing applied technology
work environment (Smolin, 1991),
Yet, the bulk of mentoring pro-
grams occur through the informal
alignment of master teacher and
novice. Fortunately, the majority of
these programs are successful
because of the relationships that
are developed and nurtured.

“Ibhe Role of Mentoring
“Programs

A number of teacher preparation
models call for continued instruc-
tion, especially in the first three
years of teaching (Cruickshank,
1984). Because teacher preparation
programs often realize the limita-
tion of time and reality in preparing
teachers, it is therefore not unlikely
that teachers in the first three years
of instruction will be required to
continue their learning through
workshops or graduate courses.
Unfortunately, the neophytes are
often taken away from their home
school environments to participate
in activities that appear to be held
separate from their realities (and
prohlems). Yet, isclated teacher
development is likely to have rela-
tively little impact on improved
practice (Sanders and Schwab,
1980). The need is for connection
to the home school, the issties of
the day, the curriculum offered and
the nuances of the community. To
bring forth the non-threatening
solution of probfems, based upon
the weathered experiences of those
who have trudged the road to
teacher success, a mentoring system
can and should be implemented,

it is the informal mentoring sys-
tems employed throughout the
schools of America that appear to
bring unsung accolades of success.
The beginning teacher is often
overwhelmed with managing the

learning environment, school
administrators, community interac-
tions, and personal-family issues.

To balance all these variables
‘requires an understanding of the

goals, professional priorities, and
guidance from those who have
earned the wisdom to serve in a
mentoring capacity. The learned
guidance of a mentor does not
come because of an administrative
assignment through a specially
designed program. A mentor earns
this distinction,

‘Requirements of a
lentor

Many desirable characteristics
can be identified in describing a
mentor. The mentoring process
must begin with mutual respect.
The mentoring teacher must seek
to remember back to the daily
struggles earlier in their teaching
career and place their comments of
counsel in the perspective of what
the beginning teacher can realisti-
cally accomplish, Similarly, the
beginning teacher needs to have a
high degree of respect for the men-
toring teacher, seeing this individ-
ual as someone they would choose
to emulate. The beginning teacher
needs to valué the suggestions and
recommendations offered. Without
mutual respect, the best planned
mentoring programs are doomed to
failure.

Along these same lines, the men-
toring teacher must “walk their
talk.” Actions speak louder than
words. An effective mentor is not
one who retorts, “Do as I say, not
as I do.” The mentor must show in
all actions that they practice what
they state. A beginning teacher’s
confidence in a mentoring teacher
can be easily damaged by actions
contrary to spoken beliefs.

The beginning teacher needs to
know the mentoring teacher will
hold in confidence the fears and
confusion discussed and sometimes
demonstrated by the beginning
teacher. Knowing that one has the
open ear and closed mouth of
another allows for the building of

the trust needed to progress.
Mentoring teachers also need to
exchange stories from their earlier
days of groping around the teach-
ing process in development of the
techniques they now use successful-
ly. Beginning teachers need to
know that they are not the only
ones who are scared of parent-
teacher conferences, advising the
FFA chapter, or preparing for the
official assessment visit by a school
administrator. [t is important our
mentoring teachers remember back
to those earlier days and share
these memories with the beginning
teacher. This will allow the begin-
ning teacher 1o see that they are
not the only ones ever to have such
issues in their teaching career.

66 We stand upon the
shoulders of giants—the
many men and women
of the teaching profes-
sion who came before
us and who so gladly
gave of themselves,
shared their experience,
strength and hope. %%

Finally, the mentoring teacher
must be willing to serve in a non-
judgmental capacity. The beginning
teacher can benefit best in the men-
toring relationship when they real-
ize they are not being evaluated.
This is not to say that the mentoring
teacher will never venture criticism
of certain beliefs and actions of the
beginning teacher. Instead, this
mput must be seen as an opportuni-
ty for the beginning teacher to
receive feedback without job securi-
ty fears racing to the surface.

Iilentor Expectations of
a Beginning “leacher

A mentor must have some clear
and reasonable expectations for the
beginning teacher. Certainly the

obvious comes to mind-get a men-
tor and use your mentor. The men-
tor should not be seeking out
beginning teachers for which to
become a role model. Instead, with
the encouragement and support of
school administrators, the begin-
ning teacher needs to identify a
mentor, preferably in their same
school, and develop a systematic
communication process together
{i.e. one-on-on discussions, tele-
phone calls, e-mail). This consistent
connection lessens the possibility
that the beginning teacher seeks
out the assistance of the mentoring
teacher only in times of crisis. Get
to the mentor before the crisis, as
well as when teaching is going
great, No mentor wants to be used
simply as a dumping ground for the
catastrophes of teaching.

The beginning teacher needs to
swallow all that self-induced pride.
A beginning teacher, regardless of
teacher education program, is not
as prepared to teach as a master.
The mentoring teacher can most
easily work with a beginning
teacher that is proud of their uni-
versity training, but still humble
enough to learn. A beginning
teacher needs open mindedness and
willingness. The open mind will
allow for the new ideas to sift into
the teaching consciousness, as rec-
ommended by the mentor. The will-
ingness is a call for action, All the
open mindedness in the wortld will
stand as unrealized potential with-
out the action of willingness. Try
ou! those new ideas in teaching,
managing students, working with
your community and acknowledging
the role of your personal/family life.

Rewards of the

Yilentoring “Process

The beginning teacher can bene-
fit from the mentoring process.
With an open mind and willingness
to try new techniques, the begin-
ning teacher can take the sugges-
tions of the experienced mentor as
guide posts along the highway of
successful teaching. N
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By Billye B. “Foster
Dir Foster is an assistant professor of
inuhivral education, University of

“Ubere “oudd 5 “Be

ithout iy
iloniors?

* entors come in all
shapes and sizes.
Often they are not
even recognized by
i W0 wi0n o those they help. My

" mentors have shaped my life

through acts of kindness, support

and direction, Without mentors, [
would have never begun teaching,
and more importantly, 1 never
would have continued teaching.
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Ira Black, area supervisor, and
Roger Arnold, teacher educator,
encouraged me to become an agri-
culture teacher, even though T was
not allowed to take it in high
school. It seemed ludicrous to me
that 1 would be allowed to enter a
field from which I had been barred
as a teenager, Fortunately, Mr. Black
and Dr. Arnold both had more
vision than [ did and knew that the
time was right and the need was
growing for female teachers.

Bobby Winters, Max Ballard,
Butch Milford and Doug Salter {all
agriculture teachers in the area

where 1 began my career) cajoled,
teased and gently led me through
my first few years in a little country
school. They managed to keep me
informed of activities in our district
and area. A phone call here, a prac-
tical joke there, even their good-
hearted teasing provided me with
needed information. Of course, they
did seem to enjoy the teasing part.
believe all rookies feel a little bit
fost and uninformed during their
first year. The lucky ones have men-
tors. Sometimes, like mine, the
mentors may not even acknowledge
their good deeds—they're just doing
what comes natural, helping others,

Jim Wolf, professor and advisor,
reminded me that I wasn’t totally
ignorant and that I just might be
able to complete my master’s
degree. Even when I was eight
months pregnant and all I wanted
to do was cry, he reminded me I’d
been through worse and it would
all work out.

jerry Hawkins, instructor and
livestock coach, took time to show
me the ropes when [ started a live-
stock judging team at the commu-
nity college level. He put up with
my inexperience and let me follow
him around to workouts on the
way to contests, He made sure |
knew when and where my team
and [ were supposed to be. He
shared many of his secrets on how
to bring students along with a posi-
tive attitude. I always knew he
would honestly answer my ques-
tions. Some would say this was
because he did not view me as a
threat to the success of his team. [
believe it was because he loved
helping people.

s “Time Iovod On .

Ten years after my [irst initiation
into the world of teaching, I decid-
ed to move forward to the next
level—teacher educator. My experi-
ence at Oklahoma State University

further proved the need for men-
tors. Everyone there made me feel
at home—James White’s smile and
Jim Key’s friendliness. They were
special, almost invisible mentors
that touched my career and infly-
enced the direction of my life.
Sometimes people are so accus-
tomed to helping everyone around
them they don’t even consider that
they are mentors—it’s simply just
the way things are done.

Eddy Finley made me feel like 1
was the best in everything I tried,
Consequently, if I didn't feel as if 1
had done my best, I wotked even
harder to do so. The ever gruff and
impetuous Jack Pritchard made me
feel like I had accomplished some-
thing simply be earning his respect.
I have employed several of his tech-
niques (such as educational games
and quality stick-ups) since my
time at Oklahoma State. Bill Weeks
faithfully kept me informed of pos-
sibfe position openings until I
found my niche at the University of
Arizona. Bob Terry was mentor,
father and inspiration rolled up
into one. His capable and collected
aura gave me a model toward
which to aspire.

o “lben Doss The
Seed “For Ieniors
End?

Today, Dave Cox skillfully
encourages my uniqueness, while
keeping me on track with routine
business. Glen Miller patiently
guides me through agricultural
mechanics applications, and Jack
Elliot lifts my spirits when things
seem unreachable,

Is there an end to mentoring?
Are mentors like angels arriving
just when you need them? 1 think
not. I think I have had an excep-
tional life, filled with many won-
derful people who were willing to

share their knowledge and insight
“with me. So what is my responsibil-
. ity as a professional and as a
“human being? Jerry Hawkins told

me one time that the best way |
could thank him would be to help
someone down the line. That
thought has stayed with me, in fact
it may have been one of the under-
lying foundations of my decision to
become a teacher educator.

Beginning teachers are full of life,
ambition, excitement and enthusi-
asm. What they are lacking is expe-
rience. Who will tell them about the
importance of district teachers’
meetings? Who will show them the
quickest way in and out of registra-
tion at the state conference? Who
will explain to them the value of
advisory committees, or the value of
good relationships with the lunch
room staff and custodians? Who
will encourage and support them
when their first parliamentary pro-
cedure team fails? The Hst could go
on forever. Still, [ wonder, do we
realize we have a responsibility to
the next generation?

Many times in life we fail to real-
ize the impact we have on those
around us. I often think what we
might accomplish if we could rec-
ognize that fact and be able to
react positively to all those we deal
with. This December I received a
Christmas card from a former stu-
dent 1,200 miles behind me in
Northeast Texas. Not the most out-
going student I ever had, but a
good student, always in class, He
was a moderate participator, friend-
Iy but somewhat distanced; a stu-
dent that I would not have thought
would even remember my name.
His card read, “We all miss you, 1
hope you get a chance to teach
near home soon.”

That card made me stop and
remember that the effect we have
on those around us is staggering. In
fact, it can almost be frightening,
After all, what if we give bad
advice? What if we say the wrong
thing, react in the wrong manner,
or even just present a sloppy les-
son? It also made me think men-
tors can come in all sizes. Perhaps |

made an impression on the student,
but the impression he made on me
with his card was astonishing.

There is a way to resolve our
mistakes. The ability to listen is a
great gift. Those of us not naturally
gifted in this area would be. wise to
develop the skill. Many times men-
toring can be as simple as listening
to someone’s concerns. Notice |
didn’t say problems. Often it is just
the need to share an experience
with someone who has already
been there, someone who might
comment on a similar event. No
one is an island. And there isn’t
much satisfaction in a job well
done if no one appreciates it.

- ~ o
The Gift of “lime. ..

Perhaps the greatest gift we have
to give as mentors is the gift of time,
In his book, fohn Randolph of
Roanoke, William Cabell Bruce
guotes John Randolph as saying,
“Time is at once the most valuable
and the most perishable of all our
possessions.” If we do not accept our
responsibilities toward the next gen-
eration, of what value will our time
have been? As we all run through
life meeting deadlines, writing arti-
cles for magazines, carrying out
research efforts, preparing for class-
es, or getting ready for state compet-
itive events, we must find time for
those beginning teachers, We must
carve out a corner in which to share
with them our wisdom and folly.
Because if we don’t, our experiences
will tarnish, fade and the reality of
our accomplishments will wither
away to nothingness.

There is a need for mentoring.
So, what are some practical ways
to mentor? The following list com-
piles several methods. But, of
course, is not the complete and
total path to effective mentoring.

s Make yourself available,
Provide telephone numbers and
e-mail addresses. Make it easy
and non-threatening for a
“greenhorn” to contact you.

e Take time to make regular con-
tacts with the people you are

mentoring. Often its hard to
make that first step towards
someone we consider a pillar in
our professional realm,

e Take time to send a card or
make a call, to simply show
interest.

@ Initiate Adopt-A-Teacher pro-
grams for your district, atea,
state or region, maybe even
your school. Involve other sea-
soned professionals in helping
the future of our profession.

e Invite a young teacher to col-
laborate on a special project or
activity.

» Take time to document your
new charge’s achievements.
Write congratulatory letters to
their superiors. Let them know
people are watching and care.
that the job is done right.

Conclusion

Mentoring is an oppartunity, a
responsibility and very rewarding.
As professionals we have within
our reach the chance to help rein-
force and direct the future of agri-
cultural education. It is our respon-
sibility to share the wisdom and
lnowledge we have acquired
through our own experiences. To
do so regenerates our enthusiasm
and inspites others to continue the
tradition.

$6Syccess is a matter of
adjusting one’s efforts to
obstacles and one’s abil-
ities to a service needed
by others. Most people
think of it in terms of
getting. Success begins
in terms of giving. 99

—Henry Ford
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¥ We Stand Upon the Shoulders of Giants,
coniinued from page 9

e Use qualified instructors and
consultants to teach, guide and
evaluate.

6 An effective mentor-
ing program is a process
that leads to more
satisfied agricultural

As mentors we, 100, can improve
our teaching. We mentor best that
which we need to know. By sharing
our beliefs and experiences, men-
toring teachers examine their own

® Maintain an active steering
committee.
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By Kerry Lindgren &
Richard N Hoerger

Mr: Lindgren is a natural resources
instructor, Staples-Motley Schools,
Staples, MM, and current MYAIA Vice
President. Dr. Joerger is an assistant
professor and divector of teacher edu-
cation, Uah State University, Logan
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he Minnesota Vocational
* Agriculture Instructors
Association (MVAIA)
has maintained a peren-
nial tradition of helping
beginning agriculture teachers

" enter the profession. In the past,
regional MVAITA directors were
given the charge to assist in estab-
lishing ongoing communications
between new and veieran teachers
in nearby school districts.

In recent years, the association
has expanded its mentoring efforts.

W)

The annual MVATA mentorship
program is currently initiated dur-
ing the summer conference with a
special luncheon for all beginning
teachers. The program includes a
slate of agricultural educators with
varying years of teaching experi-
ence who offer many ideas for a
successful career. Speakers include
a second-year teacher, a three- to
four-year veteran, the Qutstanding
Young Teacher of the Year award
winner, a ten-year veteran, and an
instructor with more than 20 years
of experience.

After the convention, the
MVAIA vice president works with
the regional directors and Dr.
Roland Peterson from the
University of Minnesota to identify
and support mentors and their new
teachers. The level of mentoring
activities has varied. In some cases,
lifelong professional and personal
relationships have been established
as a result of effective mentoring
activities. In other cases, the results
have heen less noteworthy.
However, regardless of the level of
involvement, mentors and begin-
ning teachers have expressed the
value of the activities,

“Benefits of the MVAIA
Bedinning “Teachers

()
ilentoring “Program

° Beginning teachers have a profes-
sional educator who they know
will listen and can understand
what they are experiencing.

¢ Beginning teachers have a local
source for new ideas about
teaching concerns and practices.

e A formal mentor knows some-
thing about the politics of the

local communities and schools.

2 Beginning teachers obtain infot-
mation regarding where and
how to obtain teaching
resources from the mentors,

e Beginning teachers have a local
source of information and
advice for advising the FFA
chapter.

Berefiis 1o MVAIA
Ientor “leachers

¢ Being a mentor provides experi-
enced agriculture teachers with
the opportunity to give some-
thing back to the profession.

* Mentors can see and therefore
value how the mentorship can
accelerate the development of
the beginning teachers within
the profession.

» Mentoring provides the time to
build professional and personal
friendships.

e Mentors receive new ideas
about teaching from the begin-
ning teachers.

e Mentors receive updated techni-
cal material for teaching from
the beginning teachers.

® The mentoring process increas-
es the mentors desire to
improve as a teacher and FFA
advisor.

» Mentoring provides the satisfac-
tion of seeing young profes-
sional accept leadership roles
in the agricultural education
professional organization.

educators. 77

Eloments of a
Dentorship “Progrom

Not unlike other mentoring pro-
grams, the MVAIA program has
room for improvement. What can
be done to improve and/or re-
establish your mentoring program?
Consider using the following orga-
nizational elements for guiding
your program (DeBolt, 1992):

e Implement effective pre-plan-
ning of the mentorship pro-
grams.

s Gain administrative support for
the project.

» Effectively match mentors and
beginning teachers.

» Establish and clearly communi-
cate the roles of all partici-
pants. Provide training for the
mentor teachers. Consider a
special “mentoring” summer
session at your association’s
summer conferences to prepare
your mentor teachers.

e Establish cooperation between
teachers and administrators.

» Project coordinators must pro-
vide effective leadership to
ensure the success of the pro-
gram.

s Involve previous mentors and
beginning teachers whenever
possible.

= Publicize the project in the
association and local
communities.

9@%?771&?1’07? Sources

Adopting and implementing an
effective mentoring program
requires a commitment by many
participants. There are many excel-
lent references and experienced col-
leagues and professionals who can
assist in making the process a little
easier and more beneficial for all.
Regardless of your role in a mentor-
ing program, consider consulting the
following materials as references:

B. Heath-Camp, Wiiliam G, Camp & E.
Adams, Professional Development of
Beginning Vocational Teachers:
Implementaiion System (Berkeley, CA:
National Center for Research in
Vocational Education, University of
California at Berkeley, 1992},

E. Newcombe, Mentoring Programs for
New Teachers (Philadelphia, PA:
Research for Better Schools, Inc.

(FRIC Document Reproduction Service
No. ED 375 105), 1988).

G. P. DeBolt & G, Morine-Dershimer
(Eds.), Teacher Induction and
Mentoring School-Based Collaborative
Programs (Albany, NY: State University
of New Yotk, Albany, 1992).

J. W. Little & L. Nelson (Eds.), A
Leader's Guide to Mentor Training
(San Francisco, CA: Far West
Laboratory for Educational Research
and Development, 1990).

An effective mentoring program
is a process that leads to more sat-
isfied agricultural educators. The
MVAIA has enjoyed many benefits.
However, like many it is time for us
to trim the sails and set a new
course. Take the time to help other
colleagues get involved because
everybody wins!

teaching processes. Such an inven-
tory taking will expose the valuable
for keeping while discarding the
unnecessary. This allows the men-
toring teacher to become more
aware of their own teaching
process.

Mentoring is payment for those
who took us to any length to
improve our teaching earlier in our
careers. Whether we participated in
a formal mentoring process or
served as a good listening ear to a
struggling teacher, mentoring has
affected all teachers, Some serve to
give back what they learned, as a’
sense of duty to this profession. .

To conclude, the beginning
teacher has resources available that
require a little organization and
some effort in the commitment to
professional progress. For the men-
toring teacher we conclude with
the words of Louis Pasteur {1822-
955): “Greatest is the joy of a
teacher whose students become
masters,”
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Robert “Lerry &
Viamed AAAE
Lutstanding “lfoung
griculfural Educator

This Information was supplied by
BrVarnon Luft, University of
MNevada-Reno, committes chair for
this award. Congratulations, Dr. Terry.

r. Robert Terry Jr.,
assistant professor of
agricultural education
at Oklahoma State
University, received
the Qutstanding Young
Agricultural Educator Award pre-
sented at the AAAE Awards
Breakfast during the American
Vocational Association Conference
in Cincinnati. The award is present-
ed annually by the American
Association for Agricultural
Education to someone in the orga-
nization with seven years of service
or less.

Among Dr. Terry’s many accom-
plishments are teaching awards that
include the prestigious Hemphill-
Wells Excellence in Teaching Award
at Texas Tech in 1994, the Texas
Tech University Ex-Students
Association New Faculty Award
and the Texas A & M University
Namesake Award for T-Camp in
1996. During his short career, Dr.
Terry has acquired more than
$300,000 in grant funding. He has
published 25 articles in refereed
journals and regional and national
proceedings and has written three
chapters for the book, Developing
Leadership and Personal Skills,
currently in print, He has presented
22 refereed research presentations.
Dr. Terry served as the co-chair of

the 1994 National Agricultural
Education Research Meeting, He
has served each state in which he
as worked by delivering numerous
presentations and workshops.

L {4
AAAE Lifetime
C / : /
WMembersbip Award
“Winners
Editor’s Note: The following informa-
tion was supplied by D john Hillison
of Virginia Tech, committee chair for
this award. All information was taken
directly from each individual’s nomina-
tion. Congratulations to the winners.

T e A A

Dr. Martin B. McMillion

Martin McMillion retired
October 1, 1996, from the agricul-
tural education faculty at Virginia
Tech. He received degrees from
West Virginia University,
Pennsylvania State University and
the University of lllinois. He taught
agriculture at the secondary level in
West Virginia and Pennsylvania.

McMillion served as a teacher
educator and faculty member at the
University of Minnesota and
Virginia Tech. He was editor of The
Agricultural Education Magazine
from 1973-1977. He also served on
The Magazine’s editing-managing
board. In addition, Martin was a
member of the editorial board for
the Journal of AATEA.

McMillion was an active member
of Alpha Tau Alpha. He served
ATA as National Secretary and
National Vice President, McMillion
helped establish the Virginia Tech
chapter of ATA and served as its
advisor for many years,

McMillion’s career emphasized
work in curriculum, supervised
agricultural experience, Young
Farmers and international agricul-
ture. He leaves a body of work that

includes numerous publications
and presentations that have
touched hundreds of students. He
was granted emeritus status by the
Virginia Tech Board of Visitors on
November 11, 1996.

Dr. Thomas A. Hoerner

Dr. Thomas A. Hoerner retired
from lowa State University in
1992, completing a distinguished
career in agricultural education and
agricultural engineering. He
received his B.S. in 1957, M.S. in
1963 and Ph.D. in 1965 from lowa
State University.

Hoerner spent two years at Penn
State University and 29 years
teaching at lowa State University.
He was a national leader in agricul-
tural mechanization teacher educa-
tion. Hoerner supervised more than
30 teaching assistants, many serv-
ing in positions similar to his at
universities across the country,

Hoerner was instrumental in
establishing the National FFA
Agricultural Mechanics Career
Development Event and served as
the first superintendent, He recent-
ly completed a publication high-
lighting the 25th anniversary of the
competition. Hoerner received
many awards throughout his career
including: the lowa Legislative
Award for Teaching Excellence,
Towa FFA Distinguished Service
Award, AMOCO Outstanding
Teaching Award in the College of
Agriculture, NVATA Distinguished
Service to Agriculture for Region
111, and the Honorary American
Farmer Degree.

Dr. Edgar A. Persons

Edgar A. Persons officially
retived from his position as profes-
sor and coordinator of agricultural
education at the University of
Minnesota on December 31, 1996.

Persons career at the University
of Minnesota spans 32 years. He

has completed 41 17, years in agri-
cultural education, He received his
B.S., M.A, and Ph.D. degrees from
the University of Minnesota in

1953, 1965 and 1966, respectively.

Persons has made an enormous
contribution to agricultural educa-
tion in the state of Minnesota, in
the Central Region, across the
U.S.A., and In numerous countries
around the world. He has led the
nation in farm business manage-
ment education.

Persons served as head of agri-
cultural education at the University
of Minnesota for 12 years. His leav-
ing is a huge loss to the profession.
We wish him the best in retire-
ment. He now begins a new career
as a cattle rancher in western
Minnesota. Thank you, Dr. Ed, for
your years of excellence and
mmsightful leadership. You will be
missed more than you will ever
know.

Dr. Jack W. Pritchard

Jack W. Pritchard retired May
31, 1996, from the Department of
Agricultural Education,
Communications and 4-H Youth
Development, Oklahoma ‘State
University, Pritchard attained the
rank of professor and was director
of student teaching for 27 years.
During his tenure, more than 1,000
students completed their student
teaching under his supervision.

Pritchard received numerous
teaching awards and made major
contributions in developing leader-
ship and methods of teaching
courses. His boundless energy and
enthusiasm over the years helped
motivate and inspire many students
to become agriculture teachers.

Beyond his university contribu-
tions, Pritchard has contributed to
the community through work with
rural water districts and electrical
cooperatives in Oklahoma. He is an
avid runner and has distinguished
himself in the senior Olympics in
Oklahoma and Kansas.

Donald R. Herring
Damed AAAR
Outstanding Agricullural

-
Educator

Editors Note: The following informa-
tion was supplied by D David Howell
of the University of MNew Harnpshire,
committee chair for this award.
Congratulatons, D Herring,

Dr. Don Herring has been a
member of the Department of
Agricultural Education faculty at
Texas A & M University for 27
years. He has distinguished himself
with excellence in teaching,
research, service and community
activities. The numercus honors
and awards he has attained during
his career underscore the tremen-
dous impact he has had on the lives
of the people with whom he works.

His faculty co-workers and stu-
dents alike benefit from his talents,
skills and experiences. He has dedi-
cated his professional life to the
growth and betterment of agricul-
tural education and has made an
unmistakably positive impact on
our profession. He has been an
active member of the American
Association for Agricultural
Education and has made significant
coniributions to the profession.
Don Herring has clearly earned the
Russell Guin Qutstanding
Agricultural Educator Award.

Shinn, Parrick Receipe
AAAE “Follow SHmards

Editors Mote: The following informa-
tion was suppliad by L. Dennis
Scanlon of Pennsylvania State
Lniversity, committee chair for this
award. Congratulations, Dr. Shinn and
Dr. Barrick.

Dr. Glen C. Shinn

Dr. Shinn is professor and head of
the Department of Agricultural
Education at Texas A & M University

in College Station.

Shinn has shown numerous
examples of professional achieve-
ments in agricultural education. He
has been a role model for what
teachers should be. He constantly
involves students in classroom
instruction, encourages understand-
ing of the concepts behind a prac-
tice, and uses examples and “what
if” statements to actively engage
students. The rescarch Shinn con-
ducts is timely and deals with real
issues, and he conducts investiga-
tions that are on-going and are
used to address the needs of the
profession. The service he provides
to the profession extends beyond
his department to the nation. He
has served as president of AAAE,
NAERM chair and as a committee
member for the AVA Agriculture
Division Policy Committee.

The leadetship demonstrated by
Shinn is also evident. He was rated
third among 49 department heads at
Clemson University. He continually
encourages those who work with
him to excel and work toward their
goals. As AAAE president, Shinn
implemented collaborative work
groups of professionals on targeted,
priotity. concerns for the profession.

Dr. R. Kirby Barrick

Dr. Barrick is the associate dean
and director in the Office of
Academic Programs and a profes-
sor in the Department of Human
and Community Development at
the University of Illinois.

Professional achievements in
agricultural education are demon-
strated by Dr. Barrick in a variety
of ways. He has distinguished him-
self with excellence in teaching at
the high school, extension system
and university levels. He has
earned teaching awards from
AAAE, NACTA, OSU, the College
and Gamma Sigma Delta. His
research excellence is well docu-
menied by his awards for
OQutstanding Journal Articles and
awards for Qutstanding Young
Member of AAAE,

...continued on page 16




AAAE Awards Anneunced, continued from
page 15

Service to the profession has also
been a vital part of Dr, Barrick’s
career as demonstrated by his hon-
ors from Alpha Gamma Rho, FFA,
FFA Alumni and Young Farmers.
His service activities have been
notable across the nation for his
work on the national FFA BOAC
program upgrades. His leadership
ability has been demonsirated in
his rapid advance to college-wide
administrative duties at the
University of lllinots. He has served
his professional organizations with
his leadership skills and worked
with local college and community
organizations.

Mentoring Beginning Teachers: The
Profession’s Responsibility, continued
from page 2

teachers are having problems, but,
they are not even aware that they
are having a problem. T would sug-
gest that part of the profession’s
guarantee to beginning teachers be
that veteran teachers in their dis-
trict, region or area, would proac-
tively ‘look over their shoulders’
and offer advice, guidance and
coaching. The veteran teachers
would welcome the new teacher
into their district and would advise
and assist them in organizing their
new program,

Many times, beginning teachers
take over programs only a few days
during the summer before school
starts, and have so many demands
on their time with teacher confer-
ences, fairs, etc., that it leaves these
beginning teachers with very little
time to organize, Veteran teachers,
including teacher educators and
state supervisors, would proactively
advise and assist these young teach-
ers to begin their career. This over-
sight and advice would continue on
a scheduled time line throughout, at
Ieast, the first two years. I do not,
at this time, have any way of paying
veteran teachers for this additional
duty and/or responsibility. I will not
suggest sources of funds because I
firmly believe that this is a responsi-
bility of the profession and the pro-
fessionals within, and therefore
does not need to be funded.

Some veteran teachers say that
they are available whenever a
beginning teacher asks for assis-
tance, but it has been my experi-
ence that most beginning teachers,
and that is why they are beginning
teachers, are not aware when they
need assistance. What does a
beginning teacher, without any
expetience, use to judge their
progress or their situation? Many
would also suggest that veteran
teachers are most willing to offer
assistance and advice when asked.
Again | say, how do most young
teachers recognize situations in which
they need advice and assistance?

Also, some would suggest that it
is the local school district’s respon-
sibility for assisting and advising
beginning teachers. While I would
agree with that contention, I also
suggest that veteran professionals
in agricultural education could pro-
vide more and better advice and
assistance to beginning agriculture
teachers than could any school
administrator who does not have
an agriculiural education back-
ground.

It is my considered opinion that
the profession has truly arrived as a
profession, when it not only enrolls
beginning teachers as members of
the profession, but also offers and
delivers significant advice and
assistance to those beginning teach-
ers. As veteran members of our
profession, we should not wait
until we are asked, assigned or paid
for providing advice and assistance
to our younger members, This
should be an on-going program.
This should also be one of the ben-
efits that our profession’s profes-
sional organizations offer their
younger members. 1 would submit
that this may be the most useful
benefit any beginning agriculture
teacher could derive from immedi-
ately joining our professional asso-
ciations.

Agricultural education, as a dis-
cipline, was an early provider of
teacher induction. Much of this
program centered around activities
of teacher education and state
supervision. It is my experience
that many of the other vocational
and academic disciplines have mod-
eled agricultural education’s induc-
tion strategies. Agricultural educa-
tion was a leader and an innovator
in this activity. Now is the time for
agricultural education to also be a
leader and innovator in terms of
mentoring beginning teachers. If
we are successful in carrying this
forward, it will only add stature to
our profession.

Mentoring in Agticuliural Education,
continued from page 5

e reflective and analytical about
personal teaching;

» skilled problem solver;
e caring and wise;’

e can deal with diversity of
thoughts, styles, backgrounds,
cultures, philosophies, etc.;

e competent in planning, organiz-
ing and managing wark;

e aware of personnel and resources
that can be of assistance to begin-
ning agricultural educator;

e can work with adults;

* knowledgeable about foundations
of education;

e can demonstrate a wide variety of
instructional skills and knowledge
of agricultural curriculum;

e possess an understanding of
learning theories, human growth
and development, principles of
development;

e maintains high standards of pro-
fessionalism and integrity;

s and/or can provide unconditional
support to a beginning agricultur-
al educator (Newton, Bergstrom,
Brennan, Dunne, Gilbert,
Ibarguen, Perez-Selles and
Thomas, 1994).

Considering the
SApparent Benefils of
Ientoring, “How Can
the “Profession
Respond?

After briefly considering the
apparent benefits and activities
associated with effective mentoring,
what should the agricultural educa-
tion profession be doing to pro-
mote wider use of mentoring pro-
grams? | believe the following sug-
gestions can initiate some activities

that could benefit many profession-
als and students:

1. Further investigate the factors
that cause pre-service and
experienced teachers to leave
and return to the agriculture
teaching profession.

2. Investigate the nature and
effectiveness of agricultural
education mentorship programs
currently being implemented.

3. Investigate the nature and effec-
tiveness of kindergarten through
adult mentoring programs of
other academic disciplines.

4. Identify the mentoring process
elements that contribute to and
distract from the professional
development of beginning agri-
culture teachers.

5. Provide regular instruction in
pre-service and in-service
courses and workshops to pre-
pare participants for selected
roles in the mentoring process.

6. Seize the opportunity to get
involved!
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By Roland Peterson

Dr. Peterson is a professor of agricul-
turaj and extension aducation at the
University of Minnasota, 5t, Paul,

“Ihe Challenge

reparing agriculture
teachers has become a
complex challenge for
most teacher education
i programs. More universi-
ty graduation requirements,
demands by many universities for
more efficiency in programs (class
sizes of at least 15 - 20 ... clearly
nothing less than 10 students per
course), increases in the founda-
tions of education course require-
ments, changing state licensure
requirements, a constantly changing
field of practice, and schools with
great student diversity make plan-
ning teacher education programs a
real challenge.

Today it is appropriate and nec-
essary for agricultural education
programs to continually change at
the middle and senior high school
levels. Consequently, teachers
entering the profession must have a
strong background in mathematics;
in the physical and biological sci-
ences; in the agricultural sciences
which includes plant science, ani-
mal science, natural resource sci-
ence and engineering technology;
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plus agricultural business and eco-
nomics concepts. They must also
have some understanding of the
humanities, social sciences, citizen-
ship, an international perspective,

and a cultural diversity perspective,

Finally, prospective teachers must
have a solid background in teacher
preparation.

The Interstate New Teacher
Support Consortium (INTSC) for
teacher performance requirements
are being framed in Minnesota and
mumerous other states which will
provide the basis for licensure/certi-
fication. These standards include
demonstrated competence and evi-
dence in (1) subject matter, (2) stu-
dent learning, (3) diverse learning,
{4) instructional strategies, (5)
learning environment, (6) communi-
cation, (7) planning instruction, (8)
assessment, (9) reflection and pro-
fessional development, and (10) col-
laboration, ethics and relationships.

This emerging criteria becomes

-an enormous challenge for the

development of teachers, especially
undergraduates. It is also becoming
evident, at least in some states, that
before a teacher is granted a license
they will be expected to have a one-
year residency. Who will monitor
the residency? Who will be respon-
sible for determining whether a
graduate will be granted a license
and allowed to become an agricul-
ture teacher? It would appear the
profession must begin to function in
partnership with teacher education.

The role of experienced agricul-
ture teachers in preparing new
teachers has existed {or decades.
They have served a key role as
supervising teachers during the stu-
dent teaching experience. However,
it is also clear that a 10-week-, a
semester- or even a year-long stu-
dent teaching expetience may not
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be a sufficient standard o deter- -
mine who should be awarded the
privilege of teaching as a career.
‘Classrooms have become extremely
complex. The pressures and
demands on teachers continually
increase. Graduation standards,
integration of the curriculum, col-
laboration with colleagues, bringing
the context of the natural and man-
aged environmental systems (agri-
culture and natural resources) into
the total school setting, teaching all
students about agriculture and its
impact on humankind, planning
meaningful school-to-work experi-
ences, developing quality experi-
ences in the FFA—all are enormous
tasks to expect from a beginning
teacher,

“Ihe Opportunily

With all of the expectations fac-
ing a beginning teacher, experi-
enced agriculture educators must
become an integral part of the
process in bringing new teachers
into the profession. Several years
ago when Dr. George Wardlow
{(University of Arkansas) was a col-
league at the University of
Minnesota, we devised a mentoring
plan which has functioned to some
extent since its inception. This plan
will likely have to become an inte-
gral part of the Minnesota teacher
preparation program, The plan
required all teachers expecting to
participate in a mentoring program
to complete a course on mentoring,

Mentoring was a key to this
plan. If one reviews the literature
on mentoring, a number of defini-
tions or commonly accepted mean-
ings emerge. Redmond (1990, p.
188) defined menioring as “the act
of providing wise and friendly
counsel.” Knox and McGovern
(1988, p. 40) stated that a mentor

is “an individual who actively par-
ticipates in the mentee's profession-

© al development.” Clawson (1985)

viewed mentoring as functioning in
several roles including teacher,
coach, positive role model, devel-
oper of talent, opener of doors,
protector, sponsor and successful
leader. Alleman (1986, p. 45)
defined mentoring as “a relation-
ship in which a person of greater
ranl or expertise teaches, counsels,
guides and develops a novice in an
organization or profession.” From
this review, mentoring appears to
involve role modeling, encourage-
ment and counseling.

in the mentoring plan instituted
in Minnesota, an experienced agri-
culture teacher located close to the
beginning teacher was assigned to
serve as a year-long mentor for the
novice teacher. Mentors were
expected to have formal contact
(either in person or on the phone)
every week for the entire year. The
mentor was also expected to
observe the mentee teaching at
least once each quarter, In addition,
the beginning teacher was enrolled
in a beginning teachetr’s course
which met 2-3 hours every 4-6
weeks during the entire school year.
The mentor was also expected to
attend these sessions,

At the end of the school vear, a
final assessment was planned
which was patterned after a typical
oral exam. The mentor, the begin-
ning teacher, the beginning
teacher’s principal, and the univer-
sity professor formed the fingl -
assessment team. The beginning
teacher was expected to review the
yeat of practice. The major phases
of the beginning teacher’s work
were examined. At the close of the
two-hour session, the beginning
teacher was asked to leave the ses-
sion. The committee then spent
time discussing whether the begin-
ning teacher should be encouraged
fo continue as a teacher. If the rec-
ommendation was to continue,
areas needing further development
were outlined.

The Outcome

Did the mentoring program
work? What problems seemed to
emerge? The program worked fair-
ly well. 1 am confident those who
experienced the final assessment
found it a very rewarding but also
somewhat threatening experience.

From our experience, it is evi-
dent that a successful mentoring
program for beginning teachers
requires (1) experienced teachers
be prepared for the role of a men-
tor, {(2) experienced teachers who
make a genuine commitment to
function as a mentor, (3) resources
from the state to secure the experi-
enced teachers’ time plus an incen-
five to carry the responsibility, (4) a
teacher education program plan
which provides for beginning
teachers and is closely tied to the
mentoring program so that all
efforts are coordinated (a complete
mentoring program needs to have a
coordinated plan), (5) experienced
teachers who understand, agree
with and support the philosophy of
the teacher education program, and
(6) a commitment from the school
system, which must fully value and
supyport the effort. It is my opinion,
based on this limited experience,
that a mentoring program for
beginning teachers will not be suc-
cesstul if it is developed on a vol-
untary, extra-duty basis,

“Ihe “lrgency

As agricultural education pro-
grams expand at the elementary,
middie and secondary levels,
teacher preparation will become a
greater challenge. McEwin (1992,
P. 375) stated, “the problem with
middle level teacher preparation
programs lies not in their poor
design but in their scarcity and low
entoliments. Elements essential for
middle level teacher preparation
programs include (1) a thorough
knowledge of the nature and needs
of early adolescents, (2) a study of
middle level curriculum and
instruction, (3) a broad academic
background, including concentra-

tions in at least two academic areas
at the undergraduate level, (4} spe-
cialized methods and reading
courses, and (5) early and continu-
ing field experiences in good mid-
dle level schools.”

This demand is clearly being
reflected in additional teacher
preparation requirements being
written into licensure regulations,
Can teacher preparation programs
prepare graduates for this vast
array of demands? It is likely that a
year of residency or a planned men-
toring system as we have atterupted
to design will have to be imple-
mented to assist beginning teach-
ers’ movement into the profession.
As preparation demands increase,
the nurturing process of an experi-
enced teacher appears to be essen-
tial in assisting new agriculture
teachers in their professional devel-
opment. The challenge is not futur-
istic, it is before the profession at
this very moment.
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' he NVATA annually rec-
* ognizes agriculture
teachers for excellence
in teaching through four
major award programs,
With exception of the Ideas
Unlimited winners, each of the
regional winners received trans-
portation, lodging, a cash award
and complimentary registration to
attend the awards program which
was held at the NVATA
Convention, Dec. 4-7, 1996, in
Cincinnati, Ohic. Ideas Unlimited
Program recipients received a trav-
¢l stipend to attend the annual con-
vention.

NVATA Outstanding
HAgricullurel Education
“Program Hward

The Qutstanding Agricultural
Education Program Award recog-
nizes the nation’s most successful
programs, It highlights how agri-
culture teachers integrate English,
mathematics and science basics
into their instruction and use new
technology to teach students. 1t rec-
ognizes the success of local teach-
ers in preparing students for
careers and fifelong learning,

Sponsored by the Case
Corporation, the 1996 regional
recipients are:

Region I; Hanford High School,
Hanford, California

Teachers: Leonard DeRuiter,
James Lunstad, Dennis Mann,
Mike Higham, Richard King,
Susan Moran, Pam Brem

Region II: Grandfield High School,
Grandfield, Oklahoma

Teacher: Lee Wilcox

Region HI: Willmar High School,
Willmar, Minnesota

Teachers: Doug Hanson, Neal
Pearson, Val Aarsvold, Dave
Damhof, Scott Thaden

Region 1V: Preble Shawnee High
Schooel, Camden, Ohio

Teacher: Harold Niehaus

Region V: North Lencir High
School, LaGrange, North
Carolina

Teachers: David Mooring,
Michele Spence, Reggie Jenkins

Region VI: Frederick High School,
Frederick, Maryland

Teachers: R. Douglas Hering,
Edward Mayne, Teresa Stevens

NYVATA Outstanding
Horicullural Education
Y oacher Hoard

This award program recognizes
active NVATA members who are
conducting the highest quality agri-
cultural education programs. It
rewards them for their excellence,
leadership and service to the pro-
fession. Award applicants must
demonstrate how they are innova-
tors and agricultural education cat-
alysts at all learning levels, and
how they help all students prepare
for careers and lifelong learning.

Sponsored by New Holland, Tnc.,
the 1996 regional recipients are:

Region I: Ray Munir, Atwater,
California

Region H: Ronnie Duckett,
Hatfield, Arkansas
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Region [1I: Linda Rist, Viborg,
South Dakota

Region IV: Willard L. Haley, Eldon,
Missouri

Region V: Blane Marable, Bishop,
Ceorgia

Region VI: Paul L. Cummings,
Walton, West Virginia

NVATA Ouistanding
loung Member Award

College enrollment in agricultur-
al education training programs is
decreasing. Unless trained students
enter and remain in the profession
for several years, a shortage of
qualified agriculture teachers will
continue to exist. The Outstanding
Young Member Award encourages
young teachers to continue in the
teaching profession, and recognizes
innovative, aggressive young teach-
ers who have an exceptional profes-
sional record, including participa-
tion in NVATA, Members who have
completed at least three, but not
more than five years of teaching are
eligible to compete.

Sponsored by John Deere, the
1996 regional recipients are:

Region I: Mitch Coleman, Dayton,
Oregon

Region 1I: Jim Allsup, Robstown,
Texas

Region 1: Pamela Boehlke Koenen,
Alden, Minnesota

Region IV: Tamara Belavek, Lapeer,
Michigan

Region V: James Stewart McLamb,
Cary, North Carolina

. continued on page 23

By Gary &. Moore

Dr Moore is a professor of agricul-
tural and extension education, North
Carolina State University, Raleigh, and
is the historian for the American
Association for Agriculiural
Education.
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" ment of agricultural edu-
cation has been influenced by federal legislation.
How much do you know about the federal legisla-
tion affecting agricultural education? The ques-
tions below have been randomly ordered to prevent chronologi-
cal clues. The answers will be included in the next issue of The
Magazine. Go to the head of the class if you know the answers.

1. Which federal act was passed to establish agricultusal experi-
ment stations so that scientific investigations in agriculture could
be conducted, and useful and practical information on subjects
connected with agriculture could be disseminated? (Note: this
act was responsible for much of the early work in public school
agricultural education).

A. Morrill Act of 1862
B. Hatch Ace of 1887
C. Morrill Act of 1890
D. Nelson Amendment of 1907

2, Which federal act specified that federal funds could be
expended on supervision by the vocational agriculture
teacher of the activities related to vocational education in
apticulture, of the Future Farmers of America and New
Farmers of Ametica?

A Smith-Hughes Act of 1917
B. George-Elzy Act of 1934
C. George-Deen Act of 1936
D. George-Barden Act of 1946

3. The Nelson Amendment of 1907 provided funds to land-

grant colleges to:

A. Establish residential boarding schools for high schoo! age stu-
dents so they could study agriculture,

B. Develop teaching materials on agriculiure for elementary
school teachers,

C. Hire individuals to assist high schools in developing courses
of study in agricutture.

D. Provide training for teachers of agriculiure and the mechanical arts.

4. The Federal Agriculture Improvement and Reform Act of
1996 (Farm Bifl):
A. Gave authority for secandary and 2-year posi-secondary
education in agriscience and agribusiness to the Secretary of
Agriculture.
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B. Provided $500,000 in competitive grants for high school agri-
culture programs for rural development.

C. Transferrad the federal leadership for FFA from the
Department of Education to the Department of Agricukture,

3 Had no provisions concerning secondary agricultural education.

. The act that first provided federal funding to states to directly

support the teaching of vocational agriculture in the public
schools is the:

A, Morrill Act of 1890,

B. MNelson Amendment of 1907,

., Smith-Lever Ace of 1914,

. Smith-Hughes Act of 1917,

. The Morrill Act of 1862:

A, Created agricultural experiment stations.
B. Provided funding to start Farmer Institutes.
C. Created land-grant colleges.

D Created the cooperative extension service.

. The federal vocational education act that changed the focus

of agricultural education from preparing students for careers
in farming to preparing students for a wide variety of careers
in agriculture is the:

A, George-Barden Act of 1946,

B. National Defense Education Act of [958

C. Yocational Education Act of 1963.

D. Carl Perkins Act of 1984,

. Land-grant colleges designed primarily to serve African-

Americans were established by the passage of the:
A. Hatch Act of 1887,

B. Moreill Act of 1890.

C. Nelson Amendment of 1907,

3. Smith-lever Act of 1914,

. Public Law 740:

A, Provided a federal charter to the FFA.

B. Authorized the L5, Postal Service to issue a commeamorative
stamp for the FFA.

C. Designated the National FFA Center as a national historical site,

3. All of the above were provisions of Public Law 740.

10.The George-Reed Act (1929} provided additional funding to

support teaching agriculture in public schools and also

enabled the Federal Board for Vocational Education, for the

first time, to!

A. Hire staff members who were subject matter specialists in
different areas of agricultural education,

B. Collect statistics on agriculiural education programs.

. Publish Federal Board for Vocational Education bulletins.

3. Establish an extensive library of visual aids that could be
loaned to agricultural teachers.

The answers to the quizzes published in the November-December
1996 issue and the January-February 1997 issue of The Agrtcultuml

issue




By Richard M. Hoerger,
Frod Christiansen and

Him Summers

Dr. Joerger is an assistant professor
and director of teacher education,
Utah Siate University, Logan. Me
Christiansen is an agriculeure instruc.
tor, Bear River High School,
Tremonton, UT, and M Summers is
an agriculture instrucior, Yestsida
High School, Dayton, I,
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* entoring requires
commitment and
unconditional sup-
port for the com-

- plete development
of the mentee, or protégé. Joe Kelly, a
senior trainer for A.O. Smith
Harvestore Products, once stated, “If
you help enough people get what
they need, you will never need to
worry about having your needs met!”

Two mentor teachers that have
lived by that message are Jim
Summers, a twenty-one-year veter-
an agricultural educator from
Westside High School in Dayton,
Idaho, and Fred Christiansen, a
thirty-seven-year veteran agricultur-
al educator from Bear River High
School in Garland, Utah, Jim and
Fred have supervised student teach-
ers from Utah State University for

more than twenty years and thirty
yeats, respectively. The following
comments reflect their expericnces
as supervisors and mentors of stu-
dent teachers.

). “WWhy booe you served as a
mertor and siudent teacher
SUpervisor for so meny yeaﬂs?

Jim: [t provides me the opportu-
nity to give something back to the
profession. Many of my high
school, university and fellow agri-
culture teachers and colleagues
have invested a lot of trust and
time in me over the years. As a
mentor, | can develop new friend-
ships and invest in our future agri-
cultural educators as they go
through their formative teaching
experiences.

people get what they
need, you will never need
to worry about having
your needs met! *?

Fred: I am a professional and I
do what any professional does! As
a student teacher mentor, | have
experienced the pleasure of having
a positive effect on our future agri-

culture teachers. I am very happy
to share what I know and what 1
can do so that the profession
moves forward. 1 enjoy helping the
agricultural education staff mem-
bers at Utah State University with
their classes by hosting two to
three class field trips each year.

&): “What have you personally
received by serving as a mentor?

Jim: [ receive the satisfaction of
seeing a student teacher apply new
technical and teaching knowledge
and skills they have learned at the
university. As a result, I am able to
keep current with new information
and ideas for upgrading my classes.
Because of my involvement with
the student teachers, I am also able
to maintain ties with university per-
sonnel who help me obtain teach-
ing and information resources
needed throughout the year. Since I
am the only agricultural educator
in the building, its nice to have stu-
dent teachers who can serve as a
sounding board for some of my
plans and concerns!

Fred: When I have student
teachers in the department, I have
the incentive to be on my best pro-
fessional behavior! Quite simply, it
makes me a better teacher. I learn a
lot from the student teachers as T
watch them plan and perform their
lessons and work with the FFA
activities.

Over the years I have enjoyed
attending special supervision semi-
nars with other student teacher
supervisors to learn more about
other programs and supervision
practices. These seminars have also
allowed me to share what I have
fearned as a supervisor.

Q. SWhat bave your shudents,
depariments and communifies
recetved by your irvolpement as
a student feacher mentor?

Jim: Students get to see the
world through the eyes of younger
people that are interested in teach-
ing agriculture as a profession!
Sometimes the students have diffi-
culty relating to us older teachers.
My students also get to see how
different teachers go about teach-
ing agriculture. The student teach-
ers come to my program with dif-
ferent ties from business, industry
and the university. These connec-
tions often result in new tours and
the use of new resource people in
my classes.

Student teachers allow many of
my students to get more individual-
ized instruction and attention,
especially when we team teach lab-
oratory-intensive units. It is diffi-
cult to get around to everyone in
some of my large classes. The stu-
dents can get ideas and perspec-
tives from two instructors instead
of one.

My students that have special
challenges get more of my time
when I have a student teacher,
While the student teacher is teach-
ing, I often sit in the back of the
classroom, or within earshot dis-
tance and assist students with
classroom and laboratory work and
FEA activities.

Many of my student teachers
have left a completed improvement
project that has benefited the stu-
dents and me. For example, one
student teacher constructed a set of
storage shelves in the laboratory.
Others have developed similar pro-
jects before leaving their student
teaching experience.

Fred: My students receive indi-
vidual help from the student teach-
ers as they prepare for FFA career
development events, FFA degrees
and proficiency awards. Students
gain another perspective from stu-
dent teachers that may have grown
up and experienced agriculture in

another part of the country, For
instance, a number of years back [
supervised a student teacher from
Rutgers University in New Jersey.

&) “What unique challenges bave
you encountered s o mentor?

Jim: The most challenging times
have heen when student teachers
chose not to carry out strategies to
correct the challenges they face in
the classroom. 1 believe it is impor-
tant for me {o be readily available
for the student teachers to bring up
their concerns and challenges.
However, the student teachers need
to readily implement the strategies
that will improve their instruction.
Likewise, student teacher supervi-
sion or mentoring programs with-
out a clear understanding of
intended goals, objectives and relat-
ed training create confusion and
frustration. It is important for all
parties to be on the same page
when completing an effective pro-
gram.

Fred: Student teachers who have
difficulty cutting their close ties
from the university staff during stu-
dent teaching.

Each year Fred and Jim have
given many of their hours to help-
ing new teachers enter the profes-
sion with a successful student
teaching experience. Student teach-
ers request placement in their pro-
grams well ahead of their senior
vear due to the quality of supervi-
sion provided by these mentors.
What a tribute!

B

Recognizing Excellence in Agriculiural
Educaiion, continued from page 20

Region VI: Mark Hostuttler,
Belington, West Virginia

NVATA Sdeas
“Unlimited “Program
y 7
_i?z) ward
Exchanging classroom and teach-
ing ideas keeps an agricultural edu-
cation program alive and teachers
up-to-date. The Ideas Unlimited
Program recognizes teachers for
developing and sharing their innov-
ative instructional ideas. Sponsored
by Pfizer Animal Health, the 1996
regional recipients are:

Region I: Brad King, Stevensville,
Montana

Region II: Bob Wright, Idabel,
Oklahoma

Region III: Dave Barnard, Superiot,
Nebraska

Region 1V: Charles McCray,
Rosendale, Missouri

Region V: Carroll M. Coomer,
Knoxville, Tennessee

Region VI: Tom Hawthorne, Mt.
Airy, Maryland

For more information on these
winners, the awards programs and
sponsors, contact: NVATA, 5632
Mt, Vernon Memorial Highway,
Alexandria, VA 22309. Phone:

(800) 772-0939. ..
ol W
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By Him Sorensen

Mr. Sorensen is an agriculture instruc-
tor, Kimberly High School, Kimberly,
i
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" he theme for this issue is
mentoring young teach-
ers. So as an example to
the young and inexperi-
enced, ¥ won’t write on
that subject. I will write about
what has been on my mind lately—
technology.

As I peer out of the laboratory
egress opening, [ am reminded that
my 27th year of teaching began this
year. 1 am also thinking about how
things have changed and how fast
they are changing now. I don’
remember being this busy 10 or 15
years ago. | hope things are speed-
ing up, and I'm not slowing down.
Since | am rapidly approaching 50,
however, | am afraid the latter may
be the case. However, [ can take
great satisfaction in the fact that
technology will save me. Or will it?

Is all this technology good? T am
really beginning to wonder about
what is good and what is overkill.
Just because we can do it doesn’t
mean it is good. For example, we
used to take roll by writing down
the names of the students absent or
tardy on a sheet of paper and send-
ing it to the office. Now, we have
scantron sheets (if ¥ can find them)
and I have to find a #2 pencil to fill
in the little circle. Then, I am also
expected to record the attendance in
my grade book. It only takes about a
minute of two a period so that’s ten
minutes a day and about an extra
three hours a year taking roll,

That’s no big deal except the
office spends almost all day doing

attendance. When | did my princi-
pal internship, we had a secretary
who could account for the atten-
dance for the whole school in less
than 20 minutes and have a list of
kids that T needed to talk to and
parents for me to call by second
period every morning. This system
worked great and what was really
scary is that the attendance was
also accurate.

You can probably sense that my
blood pressure is starting to rise
and this technology thing is getting
under my skin. My school district,
in an effort to keep up with tech-
nology, has installed a new elec-
tronically answered phone system.
You know, the ones where “Rosey
the Robot” answers the phone and
asks you to press one, two or three.
When I call someone, [ don’t want
to dial one, two or three, T just
want to talk to the person I called.

For the last 22 years, T have had
a telephone that when it rang, |
answered it, and [ dialed up the
person | wanted to talk to. No has-
sle. It just worked. Under our new
system, instead of dialing eleven
numbers to call anywhere, T must
now dial at least 23 numbers, and
there is no certainty that the call
will go through. In fact, 1 had to
have the principal come over and
help me dial the National FFA
Supply Service. Now, between the
principal and myself we only have
14 to 15 years of college. It only
took us 20 minutes to get the call
to go through. Oh well, T guess
that’s the price of technology.

A feature of this new phone sys-
tem is that T can’t get calls during
the teaching day. All incoming calls
are diverted to my voice mail, T was
told that the rationale behind all of
this is so that my lesson isn’t inter-

A View from the Agricultural Nechanics Llaboratory
Egress Opening (Shop “Door)

rupted. Believe me, I would rather
be interrupted for 30 seconds than
to play hours of phone tag every
day after school.

Well, so much for the phone sys-
tem. Today was really special in
that the computer network for the
entire school went down. What
makes it so cool is that over here
across the street, we aren’t connect-
ed to the network. In fact, today is
one of many days that the printer
on the agriculture computer is the
only one in the entire school that
works, Oh well, the aggies think it
is great as they can type and print
their assignments. Chalk up anoth-
er one for technology.

I could write on the evils of tech-
nology for an entire issue, but [ will
make just one final point. What
really gets my goat is that computer
classes can only have 12 students
because they only have 12 comput-
ers. However in welding, we can
have 32 students when there are
only 6 arc welders and 6 gas
welders. We are still using stick
welders to teach the technology of
the day. I once made the mistake of
asking why the only technology in
the school dealt with the use of a
computer. [ was told, “ in this
school, technology is computers.” Is
something wrong with this picture?

If you agree, you could e-mail
me, but I can’t remember my
address. You could fax me, but |
car’'t rernember that number either.
1 guess you'll just have to write the
editor of The Magazine, and then
he can call me and leave a message
on my voice mail. I will get that
message if | can remember the
code. So much for technology, Now
if I could just find my #2 pencil,

1. Gary Moore, a pro-
fessor of agricultural

. and extension educa-
tion at North Carolina
State University, has

been selected as editor-elect of The

Agricultural Education Magazine.
Moore teaches courses on FFA and
SAE at the undergraduate level and
courses in time management, effec-
tive teaching, and foundations of
agricultural and extension educa-
tion at the graduate level. Tn addi-
tion to his teaching responsibilities,
he serves as administrative secre-
tary of the North Carolina FFA
Alumni Association, is secretary of
the Agricultural Education Division
of the American Vocational
Association, national President of
Alpha Tau Alpha and Historian for
the American Association for
Agricultural Education.

Gary plans to continue the
design and layout improvements of
The Agricultural Education
Magazine started by the current
editor, Dr. Lou E. Riesenberg. The
major changes will be in the addi-
tion of several new features inside
The Magazine:

» “The Soapbox” — Members of the
profession are encouraged to
voice their thoughts and concerns
about current issues in agricultur-
al education, If something is on
your mind, here is a place to .
express those thoughts; even if
they might ruffle a few feathers.

» “Joe Scatterscrew Sez” — The late
E. V. Walton of Texas A & M
wrote a series of short stories
about a fictitious agriculture
teacher, Joe Scatterscrew. Each
story is hilarious, but contains
nuggets of wisdom concerning
the job of the agriculture teacher.

o “The Spotlight” — One outstand-
ing agricultural education pro-
gram will be featured in each
issue of The Magazine. We'll

learn the secrets of the top agri-
cultural education programs in
the nation,

e “The Profession” — Important
information and news from the
USDE, The Council, the NVATA
and others will be featured in each
issue. The current status of federal
legislation affecting agricultural
education, new USDE initiatives,
oppottunities for profession devel-
opment, etc. will be featured. If
one wants to know what’s happen-
ing in the profession, this will be a
must-read column.

e “Go to the Head of the Class” -
This quiz will continue, but there
will be an open invitation for
others who may desire to submit
a quiz.

Gary’s goal for The Agricultural
Education Magazine is to be the
voice for the agricultural education
profession. In addition to articles
designed to help agriculture teach-
ers improve their programs, there
will be professional news, humor
and {rank, open discussions of
issues affecting the profession.
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Gary was reared in central Texas
and obtained his B. 8. in agricultural
education from Tarleton State
University {1969). He taught agricul-
ture at the secondary level in Kansas
(1969-70) and Ohio (1970-73). His
M. S. (1973) and Ph.D. (1975) are
from The Ohio State University. He
has served in faculty positions at
Alabama A & M University (1975-
76), Purdue University (1976-82),
Louisiana State University (1982-89)
and North Carolina State University
{1989-present).

D, Moore has received numer-
ous awards for outstanding teach-
ing, In June 1996, he received the
Ensiminger-Interstate Distinguished
Teacher Award from the National
Association of Colleges and
Teachers of Agriculture.
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By William Sobns 111

My Johns is an animal science and
forestry-landscaping inseructor, Dover
High School, Dover, ML
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* ost agriscience
teachers are very
busy professionals.
While many teach

- motre periods in a
day than their academic counter-
parts, they are also advising the
FFA chapter. This usually involves
many hours of coaching, chaperon-
ing and attending the numerous
career development events and
meetings held each year. Add to
this list the opportunity/responsi-
bility of working with parents,
employers and students on SAEs,
and you are going to wonder why |
am suggesting that experienced
agriscience teachers do more.

The suggestion to do more stems
from the question, “What are you
doing for the school, the students
and the curriculum as part of the
system as a whole?” Do other
teachers, administrators and school
board members know you as the
one who landscapes the school,
makes floral arrangements for
school events, and fixes lawnmow-
ers, or do they know you because
you helped develop the new
School-to-Work initiative, chaired
one of the Standards Committees
for the school’s accreditation, or
led a seminar/workshop on com-

Carning “Professional Respect from < lour

puter proficiency?

As we promote the feats and
successes of our students and urge
all students to achieve their best,
are we asking the same of our-
selves? We ask students to go
beyond the bounds of the class-
room and become more involved in
extracurricular activities and agri-
culturally related work. Are you
achieving your professional best by
going beyond the bounds of your
classroom and hecoming involved
in extracurricular activities and
school-related events?

How can you become involved?
The answer in all around you and
the time is ripe to become involved
in different activities.

Federal initiatives in School-to-
Worl are awarding grants to schools
that can demonstrate how the
school and business community will
cooperate in student learning.
Agriscience teachers are already
involved through the SAE program
and can offer wonderful suggestions
on making this proposal a success.
Get on the team of teachers, admin-
istrators and business people and
develop a program that will help the
students, school and your program,

Go further in your professional
development activities by becoming
involved in non-agricultural events.
Most schools undergo an accredita-
tion review every ten vears and
lock for volunteers for the steering
committee or for chairing one of
the major committees. Earn profes-
sional respect by doing an excellent
iob while you learn about the
whole system.

Other items you should consider

include:

@ participating in your school’s
teacher association as an officer
or committee member

® becoming a department head

CE)QQ?@

or curriculum advisor

e volunteering for the school
district’s staff development
committee

o serving on the building project
commitiee

e initiating workshops for other
teachers on student volunteers,
computer programs {SAE and
proficiency), peer learning
(PALS), and community devel-
opment projects (BOAC, Food
for America)

I he Time Question

The hesitation here exists when
currently active agriscience teach-
ers/FFA advisors think about addi-
tional time away from their
spouse/family. Interestingly enough,
many of these activities take up little
additional time because they use the
skills, knowledge and resources you
already possess and use in your class-
room and the FFA. I believe that
being involved with non-agricultural-
ly related school activities elevates
your teaching professionalism and
the significance of your program.

An astute teacher educator once
clarified for me, “You are an agri-
science teacher, more notahly you
are a vocational education teacher,
but above all, you are a teacher.”

Being the professionals we were
trained to be, agricultural educa-
tors do a wonderful job in the
classroom, the laboratory, with the
FFA, and with student SAEs.
However, we all too often overlook
the needs of the rest of the school
and what our presence, knowledge
and expertise can contribute.

Let us do things that show oth-
ers we are teachers who are con-
cerned with the school as a whole
and all of its students, not just
those who are involved in the agri-
cultural education program.
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s part of an effort to
encourage entrepre-
neurship among young
people, 10 students

o : from across the coun-
try received National Agri-
Entrepreneur Awards and $1,000
during a ceremony at the 69th
National FFA Convention in
Kansas City, Mo. In addition to the
$1,000 winners’ cash awatds, each
of the national winners’ chapters
received $500 with which to pro-
mote entrepreneurship locally.

The awards are part of the Agri-
Entrepreneurship Education Program
which is designed to recognize young
people for their entrepreneurial
efforts and increase the amount of
entrepreneurial skills being taught in
high schools across the couniry,

Dr. Marilyn Kourilsky, vice presi-
dent of the Center for Entrepre-
neurial Leadership Inc., says, “We
believe that the jobs of the future—
which are key to self sufficiency—
will come from creative entrepre-
neurs who find new products and

' new ways to serve customers. The

Agri-Entrepreneurship Education
Program will help us focus on the
challenge of fostering entreprencur-
ship, personal growth, and self-suffi-
ciency in our nation’s agriculture-
orfented youth.”

7996 MNational
SAgri-Cntreprencurs

* Kyle Bailey, 19, of Millersburg,
Indiana, owns and operates Kyle
Bailey Horseshoeing serving pri-
marily gaming and show horses

s [.D. Chambers, 18, of
Greenshoro, North Carolina,
developed a vertical hydroponic

planter and is marketing it to the
educational community

Melissa Gomes, 16, of Le
Grand, California, owns and
operates Big Tree Bunnies which
produces breeding animals for
meat and fur production

Zachary Horn, 18, of Sullivan,
Mlinois, owns and operates Hormn
Mowing serving residential and
commercial customers

Jami Kaptein, 16, of Fallbrook,
California, holds the reins for a
multi-facted business which
offers home animal care services,
horse-back riding lessons, horse
exercising and training, and a
model horse collectors club and
brokerage service

Brian Phelps, 19, of Milford
Center, Ohio, owns and operates
Phelps Feeds, a livestock feed
business offering ration planning
and balancing services in addi-
tion to feed sales

Casey Sharber, 16, of Sapulpa,
Oklahoma, owns and operates a
water plant business; she sells
plants wholesale to three nurs-
eries in addition to individual
retail sales

Veronica Shippy, 18, of Capitola,
California, owns and operates
Forget-Me-Not Flowers, which
specializes in fresh arrangements,
and Twigs and Things, a dry
arrangement business

Andy Tygrett, 19, of Tipton,
lowa, owns and operates Andy’s
Prizewinning Gladiolus, a horti-
cultural business specializing in
top-quality gladiolus

Mandie Koch Valentine, 18, of
Custer City, Oklahoma, owns and
operates Blue Ribbon Pets, which
specializes in mice, hamsters,
gerbils, rats and other rodents

“Program C}ﬁform@fz’(}ﬁ
The Agri-Entrepreneurship
Education Program is conducted by
the National Council for Agricultural
Education. This initiative is spon-
sored by and in partnership with the
Center for Entrepreneurial Leader-
ship Inc. at the Ewing Marion
Kauffman Foundation, Kansas City,
Missouri, as a special project of the
National FFA Foundation, Inc.

The Center for Entrepreneurial
Leadership Inc. is part of the
Ewing Marion Kauffman
Foundation in Kansas City. The
Foundation’s vision is self-sufficient
people in healthy communities. To
accomplish this vision, the Foun-
dation develops collaborative rela-
tionships with other organizations
to work toward common goals.
Due to agricultural education’s long
standing focus on youth develop-
ment and self sufficiency, the part-
nership is a natural.

The National Council for
Agricultural Education was estab-
lished in 1983 as a partnership
organization to foster creative and
innovative leadership for the
improvement and further develop-
ment of agriculiural education. The
Council provides leadership, coor-
dination and support for the con-
tinuous improvement of agricultur-
al education. 5
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