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A New Year:

By Jamie Cano, Editor

k&w we begin a new vear, The Ag-

rieultural Education Magazine also
starts with a new Editor. As your new
Editor of The Agricultural Education
Magazine, I am thrilled to have been
selected to continue the tradition of this
excellent, dynamic, and practical
magazine for the profession of Agri-
cultural Education. The goal of The
Agricultural Education Magazine is
to focus on ideas, strategies, and tools
that work for the profession.

Before continuing with this edito-
rial and with the introduction of the
2004 issues of The Agricultural Edu-
cation Magazine, itis only proper that
tribute and thanks be given to the Past
Editor, Dr. Robert Martin from Iowa
State. Dr. Martin’s contribution to the
profession, especially as he served as

_ Editor of The Agricultural Education

Magazine form 2001 to 2003, cannot
go unnoticed. On behalf of the pro-
fession of Agricultural Education, Dr.
Martin, we all thank you for 2 com-
mendable job as Editor of The Agri-
cultural Education Magazine.

Subscriptieon Form

New Directions

Another round of thanks also needs
to be provided to Ms. Stacie Turnbull,
a graduate student at Iowa State Uni-
versity who for the past three years has
been in charge of design and layout of
each issue of The Agricultural Educa-
tion Magazine. Stacie, on behalf of
the profession of Agricultural Educa-
tion, we also would like to thank vou
for your contribution during the past
three vears. Best of luck to vou as vou
continue your graduate studies.

As I'was getting ready to assemble
the themes for The Agricultural Edu-
cation Magazine, my first task was to
decide on a theme for every issue for
the next twelve months. That task was
more gruesome that I had expected.
After agsembling some colleagues who
work with me on a daily basis, six
themes were identified which were per-
ceived to be “hot” topics for the cur-
rent time in Agricultural Education.

Beginning with the current issue
on LifeKnowledge, a VERY HOT topic
in Agricultural Education today as the
National FFA begins to unveil the
project which has been under develop-
ment for several years. The nextissue
will deal with the teaching aspect of

our profession, continuing on to some-
thing we all do every dav, but don’t
really know we do it, called action re-
search. The July - August issue will
address the changing purposes of Ag-
ricultural Education, followed by a re-
visitation of program standards.
Finally, the November - December is-
sue will address the concept that we all
wrestle with continuously, and that is,
do I really make a difference by the
work that I am doing?

Again, it my pleasure to serve as
younew Editor, and I strongly encour-
age everyone in the profession to con-
tribute to the development of OUR
professional magazine,

Jamie Cano is an Associate
Professor in the Department of
Human and Community Resource
Development at The Ohio State
University and Editor of The
Agricultural Education Magazine.
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LifeKnowledge:

By M. Susie Whittington and
Jack Elliot

ﬁmu an initiative be so good that

it deserves the title of LifeKnowledge?
For these two editors the answer is, yes.
The National FFA Organization is pro-
posing that the LifeKnowledge leader-
ship lessons be infused into existing
agricultural education curriculums,
thereby enhancing our “Knowledge for
Life”.

FEAhas long been associated with
outstanding leadership programs. The
LifeKnowledge initiative is developed
around the components essential for
taking FFA to an even higher level of
leadership success. This issue of 7he
Agricultural Education Magazine is
devoted to the LifeKnowledge initia-
tive. Former National FFA President
Seth Derner prepared the first article,
an overview of the entire
LifeKnowledge process. He clearly
chromnicles the birth of the project
through its future potential.

In this issue, major players in the
LifeKnowledge process are addressing
four basic questions. The first ques-
tion, “How was this leadership curricu-
lum developed,” is addressed by Dr.
Barry Croom, an early member of the
essential learnings team (foundation to
the LifeKnowledge curriculum), and
Dr. Cindy Akers. Dr. Akers served as
a Quality Team Leader for the
LifeKnowledge project. Co-authors
with Dr. Akers included Lindsay
Holder and Matt Kreifels, a project
writer.

Dr. Croom highlights the early
stages of development as he shows how

A’s

the three key elements {Premier Lead-
ership, Personal Growth, and Career
Success) from the FFA mission were
the foundations for the task force that
developed the 16 precepts. Alkers,
Holder, and Kriefels elaborate on the
“rule of seven iterations,” a develop-
mental process used to create the
LifeKnowledge lessons. The “rule”
states that a product will be 1000 times
better if it 1s reviewed, critiqued, and
evaluated seven times during its devel-
opment. The goal of LifeKnowledge
was to create nearly 300 teacher-
friendly lessons.

“What will this leadership curricu-
lum do for my students?” is addressed
by April White, a secondary teacher.
Ms. White iHustrates the utilization of
“Interactive” educational methodolo-
gies and an understanding of how stu-
dents learn within the FFA
LifeKnowledge lessons.

Dr. Brad Dodson tackles the ques-
tion, “How is this leadership curricu-
Ium different from others?”’ Dr. Dodson
encourages us to use LifeKnowledge
throughout our agricultural education
programs for all students. Current
teachers who wrote the lessons incor-
porated best practices and learning and
teaching research to create a student-
focused and teacher-friendly product.
Dr. Dodson served as a Quality Team
Leader on the LifeKnowledge project,

Dr. Rick Rudd and Curt Friedel
integrate the four previously addressed
questions into a leadership program
model, and then clearly connect the
model to the LifeKnowledge curricu-
fam. Dr. Rudd served as a Quality Team
Leader on the LifeKnowledge project
while Mr. Friedel served as a writer.

owledge for Life?

Finally, Scott Stump answers the
question, “How will a leadership cur-
riculum enhance our agricultural pro-
grams?” Scott shares one of his
brilliant lessons following a brief testi-
monial of its potential value. The ac-
tual lesson, along with nearly 300 other
leadership lessons, will be distributed
on interactive CDs to all agriculture
teachers, teacher educators, and camp
directors who attend the national
LifeKnowledge inservice programs.

The LifeKnowledge initiative has
the potential to enhance our abilities to
reach more students in more effective
ways than ever before. Our educational
leadership arsenal just got better expo-
nentially. LifeKnowledge is ready for
implementation in your ¢classrooms TO-
DAY!

M. Susie Whittington and Jack Ellior
served as the Theme Editors for the
January - February issue of the The
Agricultural Education Magazine.

Whittington is an Associate Professor at
The Oho State University

Elliot is a Professor at the University of
Arizona.
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An Overivew of LifeKnowledge

By Seth Derner

Defining and Measuring Success of
a Mission

mgom the inception of FFA in

1928, the opportunity and need for
positive personal development in stu-
dents has been recognized. The philoso-
phy central to this effort has been
expressed in the FFA Motto, the FFA
Creed, and in numerous articles and
publications throughout the history of
the organization. The FFA Mission was
adopted in 1993 and further clarified
the core tenets of the role of FFA in
youth development. These tenets — pre-
mier leadership, personal growth and
career success — capture the essence of
what FFA does to impact young people
and have become the guide posts for
the development of programming.

The action statement of the FFA
Mission, “to make a positive differ-
ence” describes the outcome intended
for every member. In the late 1990s, as
discussions about educational account-
ability began to escalate around the
country, the question began to emerge:
How do you prove that FFA makes a
difference? While countless anecdotal
examples could be identified, it became
clear that the mission of FFA needed
further distinction. In 2000, the pre-
cepts, or major themes, for premier
leadership, personal growth and career
success were established. These sixteen
themes represented the core traits
needed to demonstrate each mission
tenet. The next step in the process was
to define what a student needed to learn
about each in order to measure their
level of mastery.

In 2001, groups of educators, busi-

ness and government leaders, and ag-
ricultural education and FFA leaders
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came together to define the measurable
outcomes needed to master the precepts
related to leadership and personal
growth. In the fall of 2002, the same
measures were defined for career suc-
cess. The completed document includes
hundreds of measurable and specific
objectives and example success indi-
cators related to the three tenets of FFA.
Collectively, this body of knowledge is
called Essential Learnings.

The Essential Learnings have be-
come the blueprint for educational pro-
gramming delivered at the national
level. Conferences like Made For Ex-
cellence utilize leaming objectives di-
rectly correlated to statements in
Essential Learnings. Now student per-
formance on those educational objec-
tives is measured at each conference.
The results begin to help show, in quan-
tifiable terms, that FFA really does
make a difference.

Emergence of an Opportunity and
a Need

During the process of defining the
measures that comprise Essential
Learnings, a number of local teachers
and state leaders of agricultural edu-
cationrecognized the value of this body
of information and the potential to pro-
vide local teachers with more tools to
assist their efforts in developing lead-
ership, personal growth, and career
success at the local level. At the same
time, new research revealed that rural
youth, the longtime core audience of
FFA, were demonstrating higher levels
of crime, unplanned pregnancy, and
poverty than in the past. Coupled with
rural communities that have experi-
enced decades of depopulation and an
unprecedented need for future leaders,
the need to provide local teachers with
the best resources available became a

very high priority.

Two partners emerged at nearly the
same time to capitalize on the opportu-
nity at hand. Deere and Company, a
longtime supporter of FFA, responded
to a major request to fund the develop-
ment of materials about leadership,
personal growth, and career success for
teachers to use in local programs. A
month later, USDA announced a nearly
three million dollar grant to FFA for
efforts to increase youth leadership de-
velopment in rural areas. The two
projects, through collaborative agree-
ments, became a single initiative.

The resulting initiative, now named
“LifeKnowledge. Real Lessons for
Real Life,” strives to utilize the oppor-
tunity to extend the comprehensive ef-
forts of Essential Leamings to the local
level and to meet the challenge facing
youth in all communities, and especially
in rural communities facing unprec-
edented obstacles.

Purpose of FFA4 LifeKnowledge

Initiative

The purpose of LifeKnowledge
was clear from the beginning: to pro-
vide practical and effective tools for
local agricultural education profession-
als to develop specific skills in leader-
ship, personal growth, and career
success in students. Further, the goal
is to create these tools in a way that
allows them to be used by teachers of
any level of experience with these top-
ics, to be easily implemented into any
type of agricultural education program,
and to provide sound and useful infor-
mation using an effective and innovate
methodology.

Recognizing that leadership devel-
opment in youth is as specific to every




community as the type and kind of tech-
nical agricultural skills taught,
LifeKnowledge is designed to be a start-
ing place for teaching about leadership,
personal growth and career success —
not the complete means to the end.
Many agricultural education profes-
sionals already utilize some type of re-
source for leadership development. The
materials developed through
LifeKnowledge are intended to expand
the breadth and depth of content avail-
able while utilizing learning techniques
that are proven and to compliment the
hands-on, experiential nature of agri-
cultural education.

As local agricultural education in-
structors embark on increased empha-
sis of leadership development,
involving the community in a discus-
sion about the need and efforts to pre-
pare youth for future leadership
opportunities will build on the tradition
of community-based programming cel-
ebrated in agricultural education. Ad-
ditionally, communities will recognize
the opportunity for members and insti-
tutions to assist in the leadership de-
velopment of youth. The by-product of
these increased efforts should yield
more youth that feel connected and
vested in their local community, and
thus more likely to take part in its fu-
ture.

In short, the purpose of
LifeKnowledge is to help local agricul-
tural education programs become the
launching pads for renewed efforts to
transform communities and develop
youth.

The Products of the LifeKnowledge
Initiative

In the fall of 2002, the shape and
nature of LifeKnowledge was estab-
lished and the products of the initiative
were envisioned. For LifeKnowledge to
effectively accomplish its purpose the

products created, as a result, have to
demonstrate effectiveness while meet-
ing the practical needs of agricultural
education teachers.

Leaders of agricultural education
and FFA determined that direct instruc-
tional materials in the form of lesson
plans would comprise the primary ef-
fort of LifeKnowledge. The instruc-
tional materials initially focus on three
arcas: middle school, high school, and
advanced high school. The advanced
high school materials target topics suit-
able for students prepared with a great
amount of leadership instruction or ex-
perience. A set of collegiate materials
will be developed later in the process.

In order to meet the practical needs
ofteachers, several issues were identi-
fied. Some of those include: ease of use,
completeness of lesson and materials,
quality and appropriateness of content,
and effectiveness of teaching sirategies
built into the lessons. As aresult, it was
determined early-on to deliver all of the
lesson plans in electronic format on a
CD, with mechanisms built-in for

teachers to quickly and casily navigate
the lessons and find all needed associ-
ated materials.

Unlike animal science or mechanics,
with many complete technical resources,
topics like goal-setting and team-build-
ing require understanding and access t0
other types of resources and research. In
addition, the lessons had to be developed
and tested by individuals who understand
the classroom and agricultural education
programs to insure that the activities and
applications are appropriate and effec-

tive.

The result of all these considerations
led to an intensive checklist of develop-
ment standards required of each lesson.
All LifeKnowledge lessons are designed
with sound and current understandings
of leadership, personal growth, and ca-
reer success. The lessons are designed to
appeal to many kinds of learners and to
provide teachers with fully articulated in-
structions so easy that a teacher could
read through the lesson in five minutes
and have everything needed to complete
the lesson successfully. All of the lessons

The Agricultural Education Magazine




are complete with handouts, tests, en-
gaging activities, contextual sets, pro-
cessing questions, and applications to
FFA/SAT. Finally, all lessons are
cross-referenced to core national aca-
demic standards.

The CDs also include tools and re-
sources to help teachers discover suc-
cess quickly and readily. The lessons
will be searchable by key word and
concept. If a teacher is seeking lessons
concentrating on developing character,
those lessons can be quickly identified
and found. This allows teachers to find
and use the lessons that each teacher
believes is needed most by a particular
class. Another feature is the inclusion
of examples of how to integrate
LifeKnowledge lessons into agricul-
tural education courses. Recognizing
that few programs offer direct instruc-
tion in leadership development, the
greatest use of these materials exists
when teachers can integrate learning
objectives about leadership into an al-
ready existing lesson or FFA activity.

In addition to the lessons, compli-
mentary materials and tools are being
developed. The tools will be designed
to provide even more resources to
teachers as they strive to utilize
LifeKnowledge materials in the agri-
cultural education program.

Development of the
LifeKnowledge Lessons

Four prevalent parameters guided
the development of the nearly 300
LifeKnowledge lesson plans. First, the
lesson plans needed to be designed in a
sound and innovative educational
model. The problem solving approach
to lesson design was the starting place
for each lesson. The lesson design also
incorporated components of Hunter’s
elements of effective instruction and lat-
est understanding of student learning
and mtelligence. There are elements and
activities built into these lessons that
may look and feel unconventional, but

2
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Teachers review the new LifeKnowledge CDs at a
statewide sponsored werkshop.

are proven to be effective learning strat-
egies that will engage a greater percent-
age of students with more frequency.

Second, the lessons had to be writ-
ten by those who understand agricul-
tural education and have experience in
teaching personal development topics.
Thirty-six teachers, university educa-
tors, state leaders of agricultural edu-
cation, and leadership professionals in
organizations were selected to write
lessons. Teams of writers were assigned
related subject matter within the scope
of lessons. Each of the eight teams was
guided by a Quality Team member. The
Quality Team is comprised of seven
university educators and education pro-
fessionals. Their role was to insure con-
sistency in design and effectiveness of
nstructional construction.

The third parameter in develop-
ment focused on the principle of itera-
tion. From the beginning, the design of
the development process included mea-

sures for each lesson to be reviewed and
revised seven time before final produc-
tion. This process involved hundreds of
agricultural education teachers and
other teachers who test-piloted the les-
sons. It also included an extensive edit-
ing and revision process by professional
editing teams and education profession-
als. Teachers from across the country
in all types of schools and agricultural
education programs used the lessons
and provided feedback on their im-
provement.

Finally, it was widely recognized
that agriculiural education instructors
may not have background, training, or
experience in leadership development
comparable to technical agricultural
courses like animal science or horticul-
ture. Because of this, the lessons were
designed with much greater detail in
activity and instruction than most stan-
dard lesson plans. The goal was to pro-
vide alesson plan that any teacher could
print, read, and teach to a class regard-




less of formal iraining in that topical
area. Obviously, the more background
the instructor has in the area, the greater
the connections and the deeper the
meaning he or she can add to the con-
versation. Each lesson serves, then, as
a starting point for teachers to create
the kinds of learning environments
where real-life application becomes
attainable and more easily facilitated.

Rollout of the LifeKnowledge
Materials

Starting 1n January 2004,
LifeKnowledge materials will be deliv-
ered free to every teacher who attends
a LifeKnowledge training seminar
hosted by their state leadership. These
seminars will be held through 2005 and
initially serve as the only distribution
source for the LifeKnowledge instruc-
tional materials. Local Program Suc-
cess staff at FFA is working with state
leaders of agricultural education to co-
ordinate the seminar dates in cach state.
The seminars will provide an under-
standing of the materials, their use, and
the strategies used to develop the les-
sons.

At each training seminar, teachers
will experience the lessons, the com-
ponents of the lesson, how to navigate
the CD, and utilize the supplementary
tools inchaded on the CD. The lessons
will be delivered in a format similar to
that of other electronic instructional
agricultural education materials.

The next discussion will focus on
how to use these lessons to benefit stu-
dents in an agricultural education class-
room. While the lessons are presented
sequentially and in a developmental
order, the assumption is that few pro-
grams will use the LifeKnowledge ma-
terials for direct instruction of an entire
course. Rather, the lessons will likely
find greatest use and value when inte-
grated into already-existing courses.
For example, during a discussion of

livestock evaluation, the
LifeKnowledge lesson on critical think-
ing would add great value to the activ-
ity and to the learning benefit of the
student. Additionally, the lessons will
allow for meaningful leaming oppor-
tunities when infused into local FFA ac-
tivities. Using the lesson about
goal-setting or group decision making
prior to a chapter program of activities
committee meeting should yield greater
resulis and reinforce the belief that FFA
is a tremendous laboratory for students
to learn leadership, personal growth,
and career success skills.

An optional component to the
training seminar includes experience
with the learning strategies and inno-
vative techniques used in the design of
the lesson plans. These strategies and
techniques are not unique to CONVersa-
tions about leadership, and are becom-
ing quickly recognized as important
strategies to help more students master
standards. The training will explore
brain development, intelligence, leam-
ing modalities, and engagement strate-
gies. In a field like agricultural
oducation noted for hands-on learning,
these strategies are key to the teaching
and leamning of many of the inherently
conceptual topics included 1in
LifeKnowledge.

At the completion of a training
seminar, teachers will receive a free set
of the LifeKnowledge materials. The
supplementary materials will also be
available for review and order at that
time. Over the next two years, 4,500
free sets of materials will be delivered
via thege training seminars.

Future Efforts as Part of the
LifeKnowledge Initiative

From the establishment of the Es-
sential Learnings to the development of
the LifeKnowledge materials, a num-
ber of new ideas have been generated
and new avenues explored. There is

more to come: a collegiate set of
LifeKnowledge materials will be initi-
ated in the next two years, a distance
learning component to the training wilk
be added, and evaluation projects
funded through the LifeKnowledge ini-
tiative will lead to additional under-
standing of the activities and strategies
implemented to impact personal student
development. Over time additional
needed efforts will be identified and
added to the initiative.

1ifeKnowledge has involved hun-
dreds of professionals committed to
agricultural education and the positive
development of youth. The initiative
will require hundreds of thousands of
dollars to reach successful implemen-
tation. The resources and traimings €s-
tablished have been designed to best
facilitate the achievement of the origi-
nal goal - to positively impact the youth
of America at the community level ina
meaningful and applicable manner, in
a way that truly makes a difference.
When this happens, agricultural edu-
cation classrooms in communities
across America will build-on their repu-
tations as the premier training ground.
for young leaders.

Seth Derner, National FFA
Specialist, w:&a:&uo:& IN
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Why Are We Here

Based Accountability in the FFA

By Barry Croom
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some of the busiest teach-
ers in a school. Their days are filled
with lessons, laboratory activities, par-
ent meetings, and FFA career develop-
ment event practice. It was during a lull
in the daily battle to stamp out igno-
rance that T would occasionally look up
from my work as an agriculture teacher,
look around at the students working,
and wonder, “Am I being effective?” A
teacher can deal with short budgets and
short tempers, long meetings and loads
of paperwork as they strive to position
students in the teachable moment. All
of the negative things about teaching
are bearable provided that the students
are leaming something worthwhile.

teachers are

The one thing that no good teacher
can abide is being ineffective. But how
do we know we are being effective?
What about all those FFA activities?
Are they effectively helping teachers
prepare students about the food and fi-
ber industry? Do FFA programs actu-
ally make a profound difference in the
lives of students? For many vyears, it
has been assumed that the answer to
these questions is “yes.” But where is
the evidence that the FFA is actually
serving a useful purpose? The critical
element in determining the effectiveness
of the FFA is the FFA Mission.

“FFA makes a positive difference
i the lives of students by developing
their potential for premier leadership,
personal growth and career success
through agricultural education.” (Na-
tional FFA Organization, 2002, p. 4)
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The FFA Mission statement is the
benchmark by which all FFA program-
ming is measured. If a specific FFA
program adequately meets the criteria
for premier leadership, personal growth
OT career success, then it is deemed to
be a worthy endeavor. However, there
are many differing opinions as to what
constitutes premier leadership, personal
growth and career success. Until the
FFA has defined in measurable terms
the mission of the FFA, then all of our
attempts to determine our success in ac-
complishing that mission are likely to
resemble chasing kites.

The FFA began to evaluate its mis-
sion in 1999. The National FFA Board
of Directors authorized the creation of
the FFA Evaluation Task Force to de-
fine more clearly the boundaries of the
FFA mission. This group of agricultural
education professionals, agricultural
industry representatives, and FFA. per-

?: Standards-

sonnel met to begin the process of
evaluating the FFA’s ability to achieve
its mission.

The first step was to actually de-
fine what the FFA mission means. The
working group disassembled the FFA
mission statement and developed work-
ing descriptions for each of the three
major components: premier leadership,
personal growth, and career success.

Premier Leadership

The FFA defines leadership as “in-
fluence,” a definition first proposed by
John Maxwell (1998). A leader in the
FFA learns skills that influence others
to accept or reject a vision of the direc-
tion in which the organization should
go.

The six elements surrounding Iead-
ership in Figure 1 are the essential pre-




cepts that describe it. Premier leader-
ship through FFA should equip students
with the capability to envision their pre-
ferred future and take action to bring
their vision to fruition. FFA members
learn the importance of continuous per-
sonal improvement and awareness of
social and environmental issues through
leadership development activities.

The development of positive rela-
tionships with others is another essen-
tial ingredient that allows the FFA
leader to get things accomplished. With-
out a network of supportive individu-
als, leaders often find leading a very
difficuit task. Finally, leaders possess
positive character traits that encourage
others to seek their leadership and be
comfortable with it.

Personal Growth

Personal growth sounds like a nice
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endeavor, vet is sufficiently vague to
mean almost anything. The FFA. defines
it as “the positive evolution of the whole
person” (Doerfert, 1999). The task
force identified six essential precepts
that define personal growth and made
it a measurable process. These six pre-
cepts are identified in Figure 2.

Personal growth is contingent upon
experiences that develop critical think-
ing skills useful in preparing students
for a catreer in agriculture. However,
the National FFA Organization goes
beyond this basic assumption by in-
cluding emotional, spiritual, and physi-
cal growth. The National FFA
Organization has assumed the task of
helping young people to critically
evaluate their personal belief system,
and make good decisions based upon
those beliefs. The FFA also clearly em-
phasizes the value of making good
choices that encourage a healthy body

and lifestyle.
Career Success

If you still subscribe to the con-
cept formulated by the writers of the
Vocational Education Act of 1917
(Smith-Hughes), then all roads even-
tually lead to a useful and productive
career in agriculture. The career suc-
cess component of the FEA mission es-
tablishes a commitment to provide the
means for encouraging students to seek
productive and satisfying careers in
agriculture.

Figure 3 describes the meaning of
career success to the FFA Organization.
Recoming established in an agricultural
career requires students to be proficient
in communications. Without the nec-
essary skills related to others in a cho-
sen occupation, students face an uphill
battle. The career success component
exhibits a dynamic quality not readily
seen in the other components of the FFA
mission. The FFA has recognized the
need for students to adapt to rapid ad-
vances in industrial technology, and
therefore encourages students to adapt
their career goals to match trends in
technology. This concept is akin to
wave surfing. Surfers are able to gauge
the coming waves, and develop a plan
for riding them as far as possible while
making changes in direction and speed
to gain the most from the experience.

A personal example of this in-
volves a former student of mine whose
SAT involved the contract harvesting
of cotton. For many years, cotton pro-
duction in North Carolina was mini-
mal. In the early 1990s cotton began to
make a strong comeback as a viable
alternative to traditionally grown crops.
Most cotton growers could afford to
plant and cultivate the crop, but did not
wish to add the expense of purchasing
a cotton picker to harvest the crop. If
cotton failed in North Carolina, most
growers did not want the burden of an
expensive piece of machinery to con-
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tend with. My student purchased an old
two-row cotton picker, and began con-
tract harvesting for local growers.

After a few years, he determined
that the success of cotton in our com-
munity was leading many growers to
purchase their own pickers. As most
cotton growers know, it takes a signifi-
cant amount of effort to keep cotton
. pickers in good operating condition. My
| student also knew this, so he moved the
. focus of his business away from con-
tract harvesting and into picker main-
tenance and repair. Today, he is a
successful businessman as a result of
his ability to adapt his goals to meet
the changing agricultural environment
1n our community.

This is the age of accountability in
education. The FFA as a bona fide edu-
cational institution has weighed-in on
the accountability issue by seeking a
way to measure the effectiveness of
programs and services in meeting the
mission of the FFA. The first step was
defining the mission in measurable
terms, That was done in 1999. The next
step 1 to incorporate this expanded
concept of the FFA mission into FFA
programming at the local, state, and
national levels.

The FFA has already begun the
process by developing a competency-  References Dr. Barry Croom is an
based approach to leadership program- : Assisstant Professor at

ming. These essential learnings are Doerfert, D. (1999) FFA4 s Mission North Carolina State University

industry-validated competencies and  gnd Evaluation. Indianapolis, IN: Na-
objectives that are the benchmarks for  jona] FFA Organization.

determining the effectiveness of the

FFA’s leadership programs. There is Maxwell, J.C. (1998). The 21 Ir-
also an on-going effort to evaluate  yefisable Laws of Leadership. Nash-
whether or not the career success com- ville, TN: Thomas Nelson Publishers.
ponent of the FFA mission is being ac-

complished. As the FFA gets closer to National FFA Organization (2002).

answering the question ofits effective-  O#fcial FFA Manual. Indianapolis, IN:
ness in serving agriculture students, the  Author.

essential question becomes, “Are we
willing to change what we are doing in
order to be more effective?”
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Leadership Isn’t Just for Officers

By Cindy Akers, Lindsay Holder,
and Matt Kreifels

wammﬁm that the dynamic leader-

ship training the FFA officers receive
was brought to the grassroots of the
organization, the agricultural science
classroom. A group of 36 writers, nine
university educators, 212 high school
and middle school teachers, and mumer-
ous National FFA Organization staff
are doing just that through FFA’s
LifeKnowledge instructional materials.

These instructional materials are
actually lesson plans for agricultural
teachers to use in their classrooms. The
purpose of the LifeKnowledge initia-
tive is to provide quality instructional
materials, so that high school agricul-
tural teachers can infuse the principles
of the FFA into every facet of agricul-
tural education. The LifeKnowledge
was also designed to provide high
schoo! agricultural teachers with addi-
tional learning strategies and corre-
sponding instructional materials to
empower students to live the mission
of the FFA every day.

Matt Kriefels, a lesson writer, said,
“The LifeKnowledge lessons were de-
signed to give students an opportunity
to leam, practice and live the three prin-
ciples of the FFA Mission: premier
leadership, personal growth, and career
success. While I wasn’t part of this leg
of the process, leaders from government
agencies and industry were nvolved in
2 task force to decide the lesson themes
that would eventually build those prin-
ciples into the student experience.”

The lesson writers are agriculture

teachers. Kriefels said the writers had
to apply for the position by creating Jes-
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son plans to submit for application.
After receiving the position, all the
writers went to Indianapolis for the les-
son plan training. Each writer was as-
signed six lessons geared toward middle
school, high school, or advanced high
school classrooms.

“The writing process was difficult,
because it forced each of us to be the
best teachers we could be. It required
all the writers to think of, not the best
or worst, but of all students who popu-
late our classrooms,” Kriefels said.
“The activities that comprise the les-
sons are made to stimulate all the stu-
dents’ senses while giving them an
opportunity to have fun living the FFA.
mission. The writing process lasted
from November 2002 through April
2003.” Cindy Akers, a quality team
leader, said, “I helped review and edit
content, and acted as a cheerleader to
the writers to help meet strict dead-
lines.”

The writing process followed “The
Rule of Seven Iterations” which states
that any product will be 1,000 times
better after seven iterations. In the first
step, the writer developed the first draft

of the lesson plan. The lesson was then
submitted to a quality team leader. The
quality team leader reviewed the first
draft and made suggestions.

Next, the writer tanght the lesson
in his/her own classroom and conferred
with the quality team leader. Adjust-
menis were made as needed. In the third
step of the process, the writer asked
another teacher, other than an agricul-
ture teacher, to teach the lesson in his/
her classroom.

The non-agriculiure teacher then
conferred with the writer and quality
team leader and any necessary changes
were made. At this point in the process,
an English teacher checked the lesson
plan for spelling, grammar, and format.
The draft was then sent to the quality
team leader for approval, and then on
to the National FFA stafl.

Tn the fourth and fifth iterations,
the National FFA staff forwarded the
Jesson plans to three pilot teachers from
all across the United States. Each les-
son was taught by an agriculture
teacher with one to five years of expe-
rence, an agriculture teacher who had
taught a specific leadership class in the
past, and an agriculture teacher with
more than five vears of teaching ina
comprehensive program and who had
been recognized for accomplishments
in the classroom, FFA, and SAE.

After teaching the lesson, each pi-
lot teacher evaluated the lesson plan.
Next, the quality team leaders discussed
the lessons with the writers over the
phone. The writers then made adjust-
ments to their lesson plans and the draft
was sent back to the National FFA staff.

In the final iteration, the National
FEA staff reviewed all lesson plans to
ensure consistency and flow through-

The Agricultural Education Magazine




out the curriculum. Once again, any
necessary adjustments were made and
final drafts were submitted to the en-
tire quality team and the navigational
team for final review.

Kriefels said the LifeKnowledge
writing team was very firm about mak-
ing sure the lessons could be used by
any teacher, whether or not he or she
was versed in the lesson topic. All of
the required class materials are listed
at the beginning of each lesson. All les~
sons had to include in-class activities,
transparencies, worksheets, evalua-
tions, vocabulary lists, role modeling
and scenarios, and extended activities.

“As an option, parts of each les-
son are scripted for the teacher, so that
he or she can fully understand the in-
tent of the lesson,” Kriefels said. “This
can also help teachers become better
at giving directions to students by set-
ting-up the context and state of mind
for each activity, and therefore, help
stimulate appropriate results from their
students.” Kriefels added that substi-
tute teachers will be able to teach the
lessons because of the simplicity and
thoroughness of each lesson.

National FFA also recognized the
need to format the lessons to make sure
they reached all learning styles. There-
fore, under the direction of Mark
Reardon, a nationally known author
and presenter on stimulation ofthe stu-
dent brain, and Seth Derner, the
LifeKnowledge coordinator, writers
were retaught how students receive and
process information. Derner also di-
rected the writers on the proper format-
ting and context requirements to make
the lesson plans interactive and student-
friendly.

“There 138 a belief for some teach-
ers that what works for one student will
work for all students,” Kriefels said.
“Educational psychology tells us, how-
ever, this is not true. For each lesson
the writers had to use a checklist of five
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key ingredients to make it successful.”

“Through this model, the
LifeKnowledge lessons can impact all
students within the classroom. Without
these componenits, the lessons would not
be lessons, but only content informa-
tion,” Kriefels said. “The great thing
about it is that teachers will be using
the latest practices in educational psy-
chology and not even know it.”

Alkers said that part of her role as
a quality team leader was to ensure that
the lesson plans had contextual sets,
both macro and micro. This is mmpor-
tant, because it makes sure the mind is
engaged first, and then the body fol-
lows. Akers said an example of this
would be, “In the next two minutes I
want you to think of a time.. Now |
want you to get info groups of three
and...” If a student is told to get into
groups of three and then do the task,
the students are thinking about who is
going to be in their group, not about
what the activity is trying to teach them.

Alkers said research and experience
tell us that all students learmn differently.
Leamer-centered instruction focuses on
the learning characteristics of the indi-
vidual student and is the educational
model used in LifeKnowledge.

“All teachers want their students
to be lifelong learners. Sometimes stu-
dents may not realize how smart they
are. The ability of a teacher to use the
correct tool or method can have a last-
ing effect on the individual student,”
Akers said. “Written lessons with ex-
amples scripted that meet the different
learning styles will add another tool in
the wealth of knowledge that the
teacher possesses.”

“Persanally, my students liked the
lessons,” Kriefels said. “I taught them
during my junior and senior Human
Relations class at the high school level.
The lessons I wrote, however, were for
the middle school level. Even so, the
students learned about making and cre-
ating key messages and answering
questions from an audience. They en-
gaged themselves in the content through
the provided activities. The feedback
they provided me was positive; how-
ever, many noted that it seemed suited
for younger students.”

Through the Rule of Seven Itera-
tions, writers, teachers, quality team
leaders, and the National FFA staff de-
veloped lesson plans that can be used
by agriculture teachers and students
from coast to coast. Students do not
have to be officers, attend seminars, or
go to camps to develop leadership skills
anymore. Now, they can learn these life-
long skills in their own classrooms.
These lesson plans will enforce the prin-
ciples of the FFA Mission and aid in
the process of what the FFA organiza-
tion does best — produce high quality
leaders.

Dy, Cindy Akers is an Assistant
Professor at Texas Tech Unversity

Ms. Lindsay Holder is a former student
from Texas Tech University

My Matr Kreifels is a LifeKnowledge
Project Writer from Blair, NE.




Impact of Student Motivation on Tea

Learning

By April White

W&mmﬁboé_o@mm planning and de-

livery techniques that will greatly in-

crease student motivation and thus

impact teaching and learning. All

LifeKnowledge techniques require prior

planning on the teacher’s part and par-

ticipation on the student’s part. In my
opinion, students will not recognize
exactly how the teaching is different,

but they will know that it is different
and improved. These LifeKnowledge
techniques include using students’ €x-
periences, an infusion of new interac-
tive teaching methodologies,
acknowledging and embracing multiple
intelligences, context/ state/result lesson
plan formatting, and modalities (learn-
ing styles). Timing the use of these tech-
niques is key to your success. Some
LifeKnowledge techniques must be
used when planning the lesson, others
should be used early in the Jesson and
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some are best when used throughout
the lesson.

A big picture approach to creating
2 lesson is called Context, State, Re-
sult (CSR). The teacher must thor-
oughly plan the lesson using this
approach. Often teachers know what
we want the result of our lesson to be,
but we are apt to miss the mark if we
don’t consider Context and State. In this
CSR approach, teachers must be sure
their intended result is clear, just like
that of a bulls-eye on a target. Ask
yourself what you want your students
to KNOW and/or DO at the end of the
lesson. Clonsider three aspects: cogni-
tive, affective, and behavioral when
planning your lessons. Cognitive, what
do you want them to know; Affective,
what do you want them to say; Behav-
joral, how do you want them 10 act?

You may think of working back-
wards in this approach to set up the
context and state once you know what

ching and

you want your students {0 accomplish.
Context avoids assumptions and hal-
Jucinations that your students are all
ready to learn. Setting the context ex-
plains to your students how you want
them to think, act, and behave during
your lesson. If the teacher does not es-
{ablish the context, the students will.
For example, asking students to keep
an open mind and to be curious learn-
ers during your lesson will establish the
context that you want them to function
in during your lesson.

State refers to the state of mind
you’d like your learners to bein. Learn-
ing depends on state of mind. Are your
students tired, worried about family,
laying with their heads down or busy
finishing the note to their friend? Ifyou
change one of the three parts of state
of mind; thoughts, feelings or activity/
position; then you will change therm all.
Use of Total Physical Response, TPR,
by engaging their brain first with the
question and their body second with the
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appropriate position will also ensure the
response you wanted. Something as
simple as asking all of your students to
stand up and give those around them a
high five will change their state of mind,
thus clearing their minds to be ready
for learning (see CSR example).

To live every teacher’s dream, that
is, to have students who are all on the
same page and ready to learn, the
teacher must envision and create that
environment. You may also know this
technique as an anticipatory set or in-
terest approach. Either way, the bot-
tom line is you must create this
environment by calling on a student’s
prior experience or by creating that
experience for them. Some experiences
that can be referred to are those that
most people have encountered such as
being a child, driving down the road,
interacting with friends, or living with
family. Showing a picture of a nine year
old child and asking students to guess
who the child grew up to be; what tal-
ents the child may possess, and where
the child may have gained his/her skills
will call on your students” expetiences
as children.

You can create the experience by
referring to what the students learned
in class yesterday. Relating today’s les-
son to their future will also create in-
terest. You should encourage students
to consider how the lesson’s content
affects them, how it affects the people
they work with, how they can lead a
group through application of your
lesson’s content and then how they can

use the knowledge to serve those around
them. This concept is referred to as Me,
We, Do, Serve. Service being the high-
est level of understanding, just as we
learn best by teaching others.

Have you ever given students di-
rections, such as get into a group, dis-
cuss the lesson, and be ready to report
back to the class, only to have chaos
and individual students coming up to
you and asking the same questions as
the student before? A seemingly simple
task, huh? Guess again, although it may
make you feel like you’ve had to slow
down, giving directions one step at a
time will actually save time and frus-
tration.

This later scenario also depicts
proper phrasing of a question/direction,
“When I call on your group be prepared
to share your group’s discussion™ ver-
sus “Who can tell me...” or “Do you
know?” Phrasing can eliminate chaos
and yes/no answers.

Multiple Intelligences, a theory of
human intelligence developed by
Howard Gardner, suggests there are at
least seven ways that people have of
perceiving and understanding the
world. The most recognized intelli-
gences are:

Verbal-linguistic — The ability to
use words and language.

Logical-mathematical — capacity
for inductive and deductive thinking
and reasoning, as well as the use of

numbers and recognition of abstract
patterns,

Visual-spatial - the ability to visu-
alize objects and spatial dimensions and
create internal images and pictures.

Body-kinesthetic — the wisdom of
body and the ability to control physi-
cal motion. Musical-rhythmic — the
ability to recognize tonal patterns and
sounds as well as sensitivity to rhythms
and beats.

Interpersonal — the capacity for
person-to-person communications and
relationships. Intrapersonal - the spiri-
tual, inner states of being, self-reflec-
tion, and awareness.

Natural - sense the order of things,
systems approach, good at answering
how we fit in to the bigger picture.

We all have a preferred intelligence
that enhances our comprehension.
However good teaching attempts to
address all intelligences, which will
help reach all learners. One of the big-
gest traps is teaching in a style that is
compatible to only our preferred intel-
ligence style. Understanding and incor-
porating multiple intelligences in
planning instruction as well as assess-
ment can improve learning. Through-
out a lesson teachers can utilize a
variety of intelligences to deliver con-~
tent. Asking students to answer a ques-
tion for the rest of the class by making
a 30-second commercial, will utilize the
body-kinesthetic intelligence. Making
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an acronym or poem to remember the
steps of a process utilizes the verbal-
linguistic intelligence. More about Mul-
tiple Intelligences can be found in
reading Frames of Mind: T he Theory
of Multiple Intelligences by Howard
Gardner.

One other technique to consider n
good teaching is the use of modalities.
The three primary modalities are visual,
auditory, and kinesthetic. Most people
filter their learning, processing and
communication based on their preferred
modality. People also have preferred
combinations of these modalities. Vi-
sual modality accesses visual mages,
created or remembered such as colors,
spatial relationships, mental snapshots
and pictures. Auditory modality ac-
cesses all kinds of sounds and words
created or remembered such as music,
tone, rhythm, rhyme, internal dialogue
and voice.

Kinesthetic accesses created or re-
membered motions and emotions such
as movement, coordination, thythm
emotional response and physical com-
fort. Rather than just asking the stu-
dents to copy notes you could ask them
{0 translate the information into a car-
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toon to help them remember and en-
gages the visual modality. Check for
understanding by asking for a thumbs
up or down to engage the kinesthetic
modality.

Student motivation as described in
this paper, represents a somewhat sub-
conscious influence that tmproves
learning because of a very conscious
effort on the part of the teacher. Stu-
dents may not realize they are motivated
to learn by the varied use of multiple
intelligences, modalities, the structure
of directions and utilization of Contexi,
State, Result, but they will be more
successful and, in turn, be motivated
to learn. Most of what motivates stu-
dents is the result of proper planning
and the message of the following read-
ing.

We leamn..

10% of what we read

20% of what we hear

30% of what we se&

50% of what we both gee and hear

70% of what is discussed with
others

{0% of what we experience
personally
95% of what we teach someone
¢lse.

William Glasser
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Leadership Development for Al

,m@\ Brad Dodson

M love Agricultural Educa-

lon! There is not a semester that passes
when I do not count my blessings to be
L member of the “family.” About the
ime I’ve finished counting my bless-
me_ I'marvel at the wisdom of our fore
mmzo%ma and fathers who created the
fom&sm model of Agricultural Edu-
ation

: The three intertwining rings of
astruction, FFA, and SAFE are still a

Classroom |
Instruction |
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contemporary educational delivery sys-
tem, one thatis being ermulated by many
public school systems throughout the
country. Low and behold, we’ve been
doing that for years — experiential
learning, authentic assessment, collabo-
rative learning, character education,
relevant instruction, the list goes on and
we all know the story.

Yet, we must admit to ourselves as
a profession that the model has been
difficult to implement as our students,
communities, and world have changed.
We find ourselves falling short of real-

izing the full intentions of our program
of preparing our students for industry
careers, assuring that each student es-
tablishes and maintains a viable career-
related supervised agricultural
experience program, and providing
each student in our classes with lead-
ership development. We know that not
all students take advantage of the FFA
program as reflected by the discrepancy
in our FFA membership and agricul-
tural education enrollment numbers.
We also know that it is difficult to fuily
integrate leadership education into our
technical courses when we are expected
to address the technical content identi-
fied in state standards.

But we must not lose sight of the
ideal. It was a breath of fresh air to be
apartofateam of individuals who held
onto the dream and got up one morn-
ing and said, “Let’s make it happen.”
And good news is here! Perhaps the
boldest initiative to be introduced in
agricultural education in many years
will soon be available to every middle
and high school teacher across the na-
tion. The project was initiated to help
all of us move closer to our goals.

The National FFA organization has
orchestrated the development of a cur-
riculum designed to integrate leadership
education into ALY, agricultural pro-
grams for ALL students at the second-
ary and eventually the community
college level. The project, entitled,
LifeKnowledge, consists of curriculum
for three semester-long courses, two
high school courses and one middle
school course. The curriculum was cre-
ated with three critical objectives in
mind - the lessons must be available to
all students enrolled in any and all ag-
ricultural courses, student-centered,
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and teacher-friendly.

While the curricula was created as
courses, the lessons were all developed
as stand-alone lessons that can be tanght
individually, as units of instruction, and/
or incorporated into technical agricul-
tural courses such as animal science,
agricultural mechanics, or agri-busi-
ness. Furthermore, the lessons can be
utilized in out-of-class settings such as
a leadership workshop at a training con-
ference or chapter officer retreat. The
intent of this project is simple and
straightforward — to create a teaching
tool that all teachers in every program
in the nation can implement to develop
the leader in all of their students.

Anote of caution regarding the cur-
riculum;: If we opt to use the new cur-
riculum to teach an agricultural
leadership course, which many of our
programs cutrently offer, we may beno
closer to our original goal than we were
before the LifeKnowledge curriculum
was available — i.e. The “leadership”
students may be the only students tak-
ing the course and reaping the benefits
of more training. Or we as instructors
will advise only the perceived potential
leaders in our programs to enroll in these
courses at the exclusion of others.

But please note, this is not the n-
tent of the project. These lessons can
be taught in technical agricultural
courses. Furthermore, more help is on
the way for teachers who teach courses
so packed with technical content, there
is not room for stand-alone leadership
lessons or who have not had a great deal
of success integrating leadership edu-
cation info their courses. In the next
phase of the project, a resource will be
developed to help teachers teach lead-
ership knowledge and skills as part of
lessons in technical agriculture. The
resource will include practical strate-
gies, ideas, and sample lessons in the
various technical areas.

So, our strategy is obvious! If we
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Students working on a leadership team building activity

infuse leadership education in all ag-
riculture courses, we are assured that
all students receive the kind of train-
ing that our industry demands in po-
tential employees and leaders. You will
see when you preview the lesson top-
ics; we are not just talking about pub-
lic speaking, parliamentary procedure,
and FFA knowledge. The topics were
identified by industry representatives
including critical thinking, working
with others, problem solving, and plan-
ning.

Let’s look at the original objective
of developing the leader in ALL stu-
dents from a different perspective. All
students, that is a noble objective in
deed. To do that, we are faced with yet
another challenge. We are all aware,
at least those of us who have beenina
classroom lately, that while we are
truly blessed to have a diverse popu-
lation of students in our classrooms, it
is a challenge indeed to find ways to
reach them all. Sitting side-by-side in
our classes are second language learn-
ers, special needs students, high aca-
demic achievers, hands-on learners,
freshmen and seniors, and young

people of cultural diversity. And in the
past few years, we have learned that
our students have different leaming
modalities and combinations of differ-
ing intelligences. How can we best
design lessons that facilitate learning
for all students?

Not to be deterred by that daunt-
ing task, the creators of the curriculum
embarked on an effort to do just that,
reach ALL “kids.” Lesson design
guidelines were established based on
the latest trends in learning and teach-
ing research and proven best practices
from the field. The writers received
training on how to create lessons that
were student-centered with instruc-
tional strategies that meet the needs of
our students.

And the process worked. The les-
sons incorporated techniques that ap-
pealed to all learning modalities and
multiple intelligences, included high
levels of student engagement, provided
clear and thorough instructions, and re-
inforced the learning by the use of an-
chors and frequent review activities.
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According to an article entitled, “Stu-
dent-Centered Learning + Technology
+ Rethinking Teachers’ Education,” the
author described a student-centered
classroom where multisensory stimula-
tion, collaborative work, active/explor-
atory/inquiry-based learning, critical
thinking, and proactive and planned ac-
tion occurred. The results of a study
conducted by Johnson and Johnson
(1989) indicated that student-centered
groups scored high academically and
learned social skills at the same time.

The LifeKnowledge lessons are full
of this kind of teaching. Students are
engaged in cooperative experiences
from which they draw meaning and ap-
plication and they are working indepen-
dently and with their peers. Research
supports what we know from experience
that students learn better through active
involvement, small groups, and coop-
erative learning (Hendrix, 1999). The
students participate in creative learning
activities that challenge them to think
critically and reflect on what they have
leamed. These lessons are truly state

of the art in terms of teaching and
learning theory. Another word of cau-
tion —they may look very different than
any curriculum that you have ever
seen. Do not fear, the students will
learn from them AND they might just
cause us all to rethink our teaching and
revitalize our commitment to the pro-
fession.

Traveling around owur state, 1 ob-
serve many teachers who are very ef-
fective. These teachers know what it
takes to reach their students and they
model the way. They use a variety of
teaching techniques, engage their stu-
dents in the process, provide hands-on
experiences, and challenge students to
think independently. Other teachers
opt to grab their notes, a piece of chalk
(or power point) and start talking, day
after day, after day. Brad Hayes, in an
article entitled, “An Experiment Us-
ing Teacher-Centered Instruction ver-
sus Student-Centered Instruction as a
means of Teaching American Govern-
ment to High School Seniors”, indi-
cated that, “Unfortunately, although

Students in Mr. Kreifel’s class working on a
leadership team building activity
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we are well mto the 21% century and
the rest of the world has changed, the
present-day classroom has remained
remarkably similar to that of 1900.
Students no longer write on slates, and
they often sit in moveable desks, yet
many teacher still use the, “I lecture,
you listen and write,” method of teach-
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Unfortunately, I have found this to
be the case in many agriculture classes
that I have observed even though we
know that this is the most ineffective
method of teaching. Research validates
that we retain very little from teacher
talke yet we resort to it. In defense of
our hard working teachers, a reason
that we do so is a result of the demands
that are placed on our teachers. They
are asked to wear many hats and work
under high expectations from the stu-
dents, campus administrators, and com-
munity. More often than not, classroom
preparation takes a back seat to travel
requests, practices, supply requisitions,
meetings, and project visits. Good, ef-
fective teachers, who are committed to
the total program, are busy.

So as we created these lessons, we
knew that it was essential that they be
ready to use and “teacher friendly.”
They must be complete with everything
that a teacher needs — powerful con-
nections, instructions and descriptions
of activities and techniques, process-
ing questions, assessments, hand outs,
visuals and even FFA and SAE appli-
cations. The lessons must be scripted
so that a teacher can pick them up and
follow them. Now, that is not to say
that the plans cannot be individualized
or modified to suit your teaching style,
BUT we wanted to provide a model
from which you can teach on the spot.

The writers of the lessons were
agricultural educators who knew fully
well what the teachers needed in order
for this curriculum to be accepted and
used in the field. The lessons were field
tested by teachers and modifications
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were made based on their feedback.

So getready, because the most revo-
lutionary curriculum perhaps ever cre-
ated is about to be made available to
you; hundreds of lessons that are tar-
geted to each student in an agriculture
program anywhere in the nation, stu-
dent-centered, and teacher friendly. Our
challenge to you is simple —use them.

Use them as a course, as integrated

lessons in an existing course, Or as &
part of leadership training for your
chapter members. And as you do, we
encourage you to dissect and analyze
the lesson design and content, evaluate
your own teaching, and then look to
implement effective strategies and tech-
niques that will improve your perfor-
mance as a teacher and facilitator of
student learning. Remember, “Who
dares to teach, must never cease {0
learn”, says John Cotta Dana.
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Leadership for Every Agriculture Student: Six
Key Components of a Complete Leadership
Education Program

By Curt Friedel and Rick Rudd

% icture this... It is a bright and

sunny summer morning. School is out
for summer break, the warmth of the
sun makes the local swimming hole an
inviting option for youth enjoying their
vacation from reading, writing, and
arithmetic. In fact, the long summer
days offer many activities to entertain
youth. They could choose to head to
the movie theater, strap on some skates
and explore, hike at the local park, or
spend time with friends over a pizza.
On this day however, you observe a
group of young people filing into a big
yellow school bus. Curious, a gentle-
man approaches a young lady carry-
ing a blue jacket in her arms and asks,
“Where are you headed?” She enthu-
stastically responds, “To FFA leader-
ship camp!”

Similar scenarios are played out
across the country for FFA activities
throughout the summer, in the evenings,
and on weekends during the school
vear, FFA members choose to build
their leadership capacity through par-
ticipation in an intra-curricular leader-
ship laboratory.

Leadership has long been a hall-
mark of agricultural education and the
FFA. In fact, if your program is any-
thing like the programs where we
taught, parents, alumni, teachers, and
students sing the praises of agricultural
education’s ability to develop leader-
ship in students.
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Our leadership laboratory, FFA,
provides students with a wide variety
of opportunities to exercise their lead-
ership “muscle™ as they strengthen
leadership competence. Although FFA
activities offer opportunities for lead-
ership growth, where do students learn
the basics? The leadership laboratory
(FFA) is critical to development, but if
the leadership knowledge, desire, inter-
personal skills, intrapersonal skills, oral
and written communication skitls, and
thinking skills are to be attained, they
must first be explicitly taught to the
students in the classroom.

Somie agricultural education stu-
dents are taught leadership explicitly
through FFA leadership development
programs offered at the state and na-
tional level. Programs like Made for
Excellence and Washington Leadership
Conference are available for any FFA
member. Though in reality, only a
small percentage can take advantage of
this programming.

If a student is fortunate enough to
be a convention delegate, a state officer,
or a national officer, more advanced
leadership training is provided to fur-
ther develop their leadership skills.
Unfortunately, limitations do exist for
most members and relatively few mem-
bers can take advantage of leadership
training offered above the chapter level.
Given all that FFA has to offer in the
area of leadership development, this has
been an undesirable reality.

At the National FFA convention in
2001, a small group of FFA leaders,
teachers, state staff, and teacher edu-
cators were discussing this very di-

lerama. The question of the day was,
“How can we teach leadership to every
student in agricultural education?”
This small group developed a plan and
the plan was embraced by the national
leadership in FFA. The result of that
effort is the LifeKnowledge curriculum.
A collection of materials, lessons, ac-
tivities, and resources that will bring
leadership to every student enrolled in
an agricultural education program. The
total project includes curricutum in pre-
mier leadership, personal growth and
career success. We would like to high-
light the six components of leadership
in this article.

Premier Leadership

The National FFA uses the words,
“Premier Leadership” in its mission.
Although these can be powerful words
in their own right, premier leadership
has been further defined and refined into
a curricolum that all agriculture teach-
ers can utilize to teach leadership in
their classroom.

The curriculum is built around six
precepts; action, relationships, vision,
character, awareness, and continuous
improvement. These precepts were
identified through empirical research
and validated through a panel of ex-
perts in agriculture, business, and edu-
cation.

Within the ACTION precept we
can teach students to embrace empow-
erment, risk, and communication. Stu-
dents learn to focus on results and build
decision making and problem solving
abilities. Students learn the importance
of investing in people and utilizing re-
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sources. The concepts leamed will help
students understand how their decisions
affect the opinions of others, in addi-
tion to decision making in groups and
evaluating success of the team.

Teaching students about the power
of RELATIONSHIPS includes an
appreciation of compassion, enhance-
ment of listening skills and becoming a
mentor. Students can learn to develop
others, develop teams, and appreciate
the diversity people bring to groups.
Specific lessons in this area include co-
operative and collaborative relation-
ships, as well as meeting new people,
and eaming trust.

Learning to VISION is a critical
skill of a leader. This precept includes
instruction on how to use creativity,
enthusiasm, and conviction to develop
personal and tearn visions. Students
can alse leam to develop principle-
based personal and group missions us-
ing courage, focus, and an appreciation
of change. Experience in strategic
thinking and planning, as well as lead-
ing others to create a vision will con-
tribute to the student’s success in
leading a team or organization.

CHARACTER is a collection of
virtues by which we live our lives.
Teaching students to embrace integrity,
courage, values, and ethics is critical
to developing good character. In addi-
tion, students must learn humility, self-
discipline, perseverance, and
responsibility to lead. Students will de-
velop character as they identify lifetime
opportunities to serve others, under-
stand the role of a responsible citizen
and learn how to mentor others.

Teaching students to seek purpose-
ful understanding is the goal of the
AWARENESS precept. This includes
understanding yourself, your commu-
nity, as well as cause and effect rela-
tionships within the local, state,
national, and international environ-
ments. Building skills in awareness
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consists of lessons in becoming an ad-
vocate for agriculture and natural re-
sources, embracing emerging
technology in the workplace along with
incorporating issues into daily deci-
sions.

The final precept, CONTINU-
OUS IMPROVEMENT teaches stu-
dents to embrace innovation, intuition,
adaptation, and coach-ability. Students
who strive to become lifelong learners
will continue to experience professional
and personal growth. Skills developed
in this precept include managing change
in a career, identifying resources for

continual growth, as well as develop-
ing a personal growth plan.

Curriculum Design

The precepts are organized into a
four-stage model of personal growth
labeled MX, WE, DO, and SERVE.
In the Me stage, students discover their
strengths, skills, talents, and passions
in life. As the student moves into the
We stage, the individual starts to build
skills and strategies to form purpose-
ful relationships with others. Inthe Do
stage, the student develops skills for
solving problems and engaging the
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Students in Mr. Kreifel’s Human Relation’s class participate in a classroom activity designed to

foster team work and communication between group members

team vision into action. Finally, the stu-
dent reaches the Serve stage through
involvement in the community and de-
veloping the leadership skills of those
around them.

The curriculum is designed to pro-
vide teachers with a high-quality, and
€asy to use product with an active and
experience-based foundation. You will
find the lesson plans to be user-friendly
and easily adaptable to your needs,
Training workshops will also be made
available for your benefit to learn how
to effectively use the curriculum in your
classroom and create the greatest im-
pact on your students,

“Experience first” was an
overarching motto for the curriculum
design. The curriculum was built with
the idea that students tap into their own
knowledge and experience as they add
new knowledge to their world. The
curriculum writers were careful to
make the curriculum speak to students
through their experiences.
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The writing team also ensured that
the lessons were prepared with learn-
ing context in mind. You will be able
to set up the appropriate context for stu-
dent learning as each lesson is taught.
Activities are built into each lesson
objective to check for understanding,
engage student learning and allow the
learner to make a personal connection
with the content.

The lessons utilize multiple intelki-
gences to help students with varying
learning capabilities integrate their
newly acquired knowledge. Utilizing
spatial, linguistic, interpersonal, musi-
cal, naturalist, kinesthetic,
intrapersonal, and logical intelligences
within this curriculum make it 2 strong
teaching tool.

This project was undertaken to pro-
vide an avenue in which all students in
agricultural education programs across
the country can leam leadership knowl-
edge, skills, desires, Interpersonal skills,
ntrapersonal skills, oral comunica-

tion skills, written communication
skills, and thinking skills. This curricy-
lum provides teachers with tools, re-
sources, and application to make that
vision a reality!

The LifeKnowledge curriculum
will be an asset to vour agricultural
education program as your students
receive leadership lessons in the class-
room and then apply them to their per-
sonal lives. Every student in
agricultural education will personally
grow from a firm foundation in leader-
ship practice by means of developed
passion, purposefuil relationships, prob-
lem solving skills, and involvement in
the community.

Rick Rudd ia an Associgte
Professor at the University of
Florida

Mr. Curt Friedel is a graduate
student at the University of Florida
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Vill a Leadership Curriculum Enhance

our Agricultural Education Programs?

By Scott Stump

%cﬁ know the feeling. The

chapter officer retreat is only two
days away and in the melee of your
summer schedule it never became a
priority to find that new material
that would take your officers to a
higher level! Or maybe you’ve

wanted to offer a Leadership
Course but knew that the develop-
ment time didn’t exist in your
schedule to make it happen.

I have fought the same battle
on a daily basis! There are many
personal and professional leader-
ship concepts that I would love for
my students to learn, but to do it
right requires the investment of

Secondary teachers conducted pilot-testing of all the
LifeKnowledge lessons. A critical review of the content assured
that the lessons were teacher friendly.
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time in research, study, and devel-
opment. Time that never seems to
come! Until now!

That is the true value of the
LifeKnowledge resource. The past
few years, a group of agricultural
educators sat down and took the
time to research, study, and develop
engaging lesson plans that span ev-
ery topic imaginable from traditional
leadership development to innova-
tive approaches for enhancing per-
sonal growth and career success.

When  distributed, the
LifeKnowledge set will provide
nearly 300 ready-to-teach lessons
that will enhance any leadership or
personal development program.
Every agricultural education teacher
will have access to, and receive train-
ing on how to teach, high quality in-
structional materials on leadership.

The sample lesson that follows
is one of the nontraditional topics
that we normally would not have had
time to think through. The entire
lesson is not printed here, however
it is my attempt to provide you a
glimpse of a lesson. It pushes upper
classmen to consider the affect they
can have on the success of the
younger members in the chapter. It
is all about how they can find op-
portunities for others to grow and
succeed.

Scott Stump is State FFA Executive

Secretary,
Stoneham, CO

The Agricultural Education Magazine




Unit. rra An Integral Component of Agricultural Education
Problem Area. Opportunities in the FFA

Precepts.

national Standards. nss-co-12.5— Roles of the Citizen — What is citizenship?

ate a matrix showing ﬁ:m E_mﬂ_oam:ﬁ _omgmm: .mm>.mn.n_<;_mm ..mﬂa....mnnoq:v__mr:._msﬂ
::m:nm _.m_m.:o:mr_v. m:Q o__mno<m_.< R : : B :

© 2004 National FFA Organization

It is illegal to reproduce copies of this material
without written permission from the National FFA Grganization.
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G .qmam. Instruction time for this lesson: 50 minutes.

@ Resources

National FFA Organization. FFA Student Handbook. Indianapolis, Indiana.
Naticnal FFA Organization, 2003.

M Tools, Equipment, and Supplies

v~ Post-It notes

v Markers

v Writing surface

v Large paper

+" Four pieces of poster board

+" Web access or FFA Student Handbooks
+ Overhead projector

v HS.116.A5.A—one per student
v HS.116.TM.A

v HS.116.TM.B

¥’ HS.116.Assess—one per student

Gor mﬁ@% Termis. The following terms are presented in this lesson and appear in bold italics:

» Accomplishment
» Influence

> Relationship

» Discovery

@ Interest Approach

Provide students with markers and a large sheet of paper. Divide students into groups of three
to four and ask them to write down their responses to the folfowing questions:

: ¢ What is the club or activity in which you are most involved or might want to get involved?

Have students place the clubs or activities at the top of the surface.

2< What are the reasons why you are most involved or would like to be involved in these clubs or
activities?

Have students rank their top four reasons in order of importance on a second sheet of paper.

Distribute four Post-It notes to each group.
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Please put each of your top four reasons on a separate Post-It note. When you are finished, put
them aside. We will come back to this activity later.

SN

| want each of you to look for a relationship between what you wrote on the Post-it notes and
the content that will be presented in class today.

List and define four reasons people get involved in organizations.

The four reasons | am about to give you are what the most current research tells us are the rea-
sons people become involved. The four reasons people get involved are accomplishment, influ-
ence, relationship, and discovery. | am not going to define these terms yet. I want you to come
up with a description for each of the reasons for involvement.

It is important that the accompanying definitions are not given at this time. The terms will mean
more to students if they develop their own definitions. Show HS,116.TM.A.

I The reasons people get involved in organizations are as follows:

A. Accomplishment is the need to do all you can do to achieve a goal or dream.

B. Influence is a need people have to be in charge of or have an effect on individuals or a
group of individuals.

C. Relationship is a need people have to be around others and to have positive experi-
ences with those other people.

D. Discovery is a need people have to learn about new experiences, places, people, etc.

You should stilf be sitting with the group with which you started. Think about the activity we did
at the beginning of class. Using the ideas from the interest approach, develop a definition for
accomplishment, influence, relationships, and discovery in regards to why people get involved.
Discuss your group’s ideas and decide on a definition of accomplishment, influence, relation-
ships, and discovery. Write your definitions on the Post-It notes, then get up and bring your defi-
nitions to the front of the room and stick them on the appropriate poster.

Lead a discussion which synthesizes all of the groups’ definitions to come up with a consensus
definition for each of the reasons people get involved.

e

How are the definitions similar? How are the definitions different? Does everyone agree with the
definitions? Which definitions should be changed? Now, let's put them all together.

Lead a discussion to synthesize the definition of each reason for involvement.
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@ Review/Summary

Using a Choral Response Moment, have students repeat the “class-developed” definitions of
accomplishment, influence, refationships, and discovery as they relate to why people get
involved in FFA,

@,@ Application

b Extended Classroom Activity:

Have students develop a personal plan to get involved in activities in the school or community
that include each of the categories.

B FEA Activity:

Have students develop a chapter plan of activities that include each of the categories for involve-
ment. They should also develop a recruitment plan based around the benefits of reasons to pres-
ent prospective members.

b SAE Activity:

Have students create a video on why people get involved in an SAE.

(\ Evaluation

Awritten test, HS.116.Assess, Why Do | Get Involved?, is included to measure objectives T and 2.

Answers o Assessment:

Bart One: Matching
1. d.

2. a.
3. c
4, b.

Part Two: Short Answer

1. influence

relationship

discovery

Sl S

accomplishment
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